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CHAPTER I

INTRODUCTION

1.1. Background Issue

v
There is a long history of personal and educational connectiens between Thailand and Europe.
In the 17" century, duringthe reign of King Narai, King of Siam of the Ayutthaya dynasty,
connections with "Europe® flourished; At the court in the capital, Ayutthaya and in
neighbouring Lopburi, Western diplomats and missionaries had considerable influence.
Personal contacts between the King and his a:d\;i'sors such as the Greek Constantine Paulkon,
who became the advisor to the Klng were |mmense|y important. Diplomatic exchanges with
European countries were mcreased as European countries active in colonial dealings in
Southeast Asia tried'to influence the Slamese court After the relocation of the Siamese capital
to Bangkok and the ascent of the Chakrl Dynasty personal contacts between royal Siam and
Europeans intensified again under the reign Offtﬁng Mongkut in the 19™ century.! These
contacts were driven by mtellectual rellglous phl’lbsophlcal and educational exchanges
between Siamese royals and crvn Servants, and Western officials, missionaries and teachers
on the other hand. Durlng the relgn of King Mongkut there was a gradual inflow of Western
teachings in screchpamgﬂau#stmaompand physics, but also-in<medicine, the English
language and nﬁilita‘ry science. Foreign trade increased rapidly and“resulted in a growing

community of Westetn governments, businessmen and missionaries.”

It was howewver during the reign ofy King Chulalongkorn, where educational
connections between Siam and.Europe were intensified the most. King Chulalongkorn, who is
commonly credited’with modernising;=0r even “Europeanising” Siam, personally had a mixed
education, first following traditional patterns, but then gradually being immersed into English
language;“science andaliterattreLaterpduringrhis“reigny Chulalongkorn deeidedy it to be

beneficial to'@&xtend the education the royals enjoyed to a wider _public and to establish

1 Wyatt DK. The politics of reform in Thailand: Education in the reign of King Chulalongkorn.
Yale University Press, New Haven, 1969, 30.

2]bd, 31.

3 In his early years, Chulalongkorn was taught by Anna Leonowens, the famous English travel
writer, social activist and educator.



Western-style schools teaching Thai and English.* At the same time, Siamese students were
also sent abroad for modern education, so that they could import Western ideas and
knowledge. By the end of the 19" century, a considerable amount of royal students were
studying abroad, mostly in Germany and the United Kingdom. The influence of the Western
education on the Siamese royals did not just lie in the immediate acquisition of Western
knowledge, but also in its cultural impact. Thus, Chulalongkorn started to favour Western
dress and manners in the palace; and later reformed.government, introduced Western-style

education, culminating in the foundation of the first university, Chulalongkorn, in 1917.

In this very brief account of the beginning and.intensification of connections between
the Siamese Kingdom.and Europe, ihe tradition of educatienal links between Europe and
Thailand becomes apparent. Traditionally though, these links have been a very one-sided with
Siam importing education” from (Europe through different means: importing methods of
teaching, importingstextbogks, importing tea(;hers, sending students abroad, importing school
systems and structures, etcs Interestingty, stuaying the history. of Siamese and European
education connections also regveals the imp6Ftar]c_:e of personal contacts, and the defining
character of such personal contacts. People—to-jpeople links, be it between teacher and student,
advisor and ruler, or just-between aqquaintanc:églcqn leave long-lasting, or even permanent
impressions. This is especially the case in educa't;ion', where the personal character is formed
and knowledge and skills are passed-on. Since'éhplal_ongkorn’s reign, decades have passed.
Today, a globalised society, whereby people areim&fé’linterconnected, information and trade
flows more freely and at a much. faster speeq,..-rijs_'e'r_r]erging. People, and also students in
particular, move between countrri‘es in much highe} r]Gmbers and atya higher frequency. The
internationalisation-ef-higher-education-has-become-a-facioi-impossible to ignore for all
stakeholders inhigher education. Nevertheless, personal connections and ties remain
important in this age of global competition. Due to the invention of new technologies,
information has become abundant, rendering personal, trusted connections ever more
important..Communication. between personal contacts has therefore also become much easier,

presenting stakeholders with an oppartunity to gain an upper hand in the global competition.

Globalisation is commonly referred to as being_at the beginning of,many recent
ecohomic, palitical’ and “societal. changes. Studies “and “theories/ on globalisation [are as
extensive as the'consequences ensuing from these changes. Since the.term “globalisation” is
often used to describe changes in very different fields of study, a definition of globalisation is
challenging. Consequently, the academic debate centred on globalisation is extremely

extensive and often controversial. Taking into account these issues, how, then, could

4+ Wyatt, 63.



globalisation be defined? Even though significant differences in terms of the extent, the
characteristics and a possible finality of globalisation exist, most definitions focus on the
increasing interconnectedness in areas such as the economy, society, culture, people-to-people
links, migration and also politics. Most definitions also see globalisation as a process, differ
however on the question whether there is a finality to these processes and what that finality
would be. Another problem in definitions of globalisation can be that they are often only
fragmental, e.g. concerning only economic implications of globalisation and therefore do not
suffice to describe and explain the entire phenemenon of globalisation. Nevertheless, as
mentioned before, a commeon.pattern to globalisatien definitions can be found in the increased
“interconnectedness in all aspects-of contémporary social life.”Even though catching the
essence of globalisation, thisedefinition is far too broad for an effective application to this
thesis. Therefore, glebalisation and.its definition will be discussed extensively in the theory

section of this thesis.

The difficulties of gdefinition howevé“r are far from being the only challenges
regarding the academic /discussion of globaiise}t_ion. Perhaps more importantly than the
definition of globalisation, the question of the:'real‘ effects of globalisation whereby the direct
consequences of globalisation @re assessed Is a":c.engral issue. Specifically of interest for this
thesis are the effects of globalisation en the devélobment of higher education. Globalisation
stands at the beginning of a paradigm-change ir-fiﬁighe"r education, whereby different areas of
higher education, such as the management of hiihe; 'Je'ducation institutions, higher education
policy making by governments-and also the actual _t_ed_ching have been internationalised. Due
to this emerging*trend, the internationalisation of-h‘ig-;her education‘has received increasing
academic attentiofl,~up-io-the-poini-thai-ii-is-now-generally-treaiet as a separate academic

discipline.

The first question, with which this thesis will deal with, is the theoretical background of
globalisation and the guestion of its influence omthe internationalisation of higher education.
This is/an’ important first step: on‘which 'the further elaboration ‘of the«thesis bases. The
academic discipline“of the“internationalisation of‘higher education stands at the centre of this
thesis. The theoretical arguments and analysis as well as_the practical outcomes, of this study
will ‘be mostly "based on'the- disCipline’and literature 0 the internationalisationof higher
education. | Even though an @academic debate aboul the | precise ‘meaning...of the
internationalisation of higher education is still taking place, it is generally accepted that the
field of study involves an active role being taken by the different actors, which have stakes in

5 Held D, McGrew AG, Goldblatt D, Perraton J., eds. Global transformations: politics, economics
and culture. Stanford: Stanford University Press, 1999, 2.



higher education.® This active role, which concerns the introduction of an international,
global, inter-cultural, or regional dimension into all areas of higher education, eventually

constitutes the processes of internationalisation.

One of the most visible symptoms of the internationalisation of higher education is the
increasing transnational mobility of students. The causes for this trend are manifold, but can
be traced back to the different actors responsible for the internationalisation of higher
education. Governments for example have contributed to.increased mobility by negotiating bi-
and multilateral agreements with other governments inorder to ease the barriers of cross-
border movement of people. More specifically in the area of higher education, governments
have concluded regionalragreements (especially in Europe), facilitating the transnational
movement of students due'to the'emergence of common degree and assessment structures and
standards, and the financial support of exchange students.’Higher education institutes on the
other hand have conffibuted to increased movement due to more inter-universitary exchange
agreements and the inc€reasing jnclusion  of ’a;i international dimension in the curriculum.
Finally, the students themselves often live in adeJ_Ch more internationalised environment and
have access to a large amount of informafion ‘about other countries. Due to the more
internationalised environment,@lso created by the other actors (the nation-states, the regional
organisations and the universities) and the ease '.pf éccess to information, students are more
likely to consider studying in anothercountry- — _

77

The mobility of students, Seen in the cchﬂex'E of the internationalisation of higher
education is the main topic around which this thesis revolves, Within this topic, the focus will
be laid on the_ reasons, rationales and explanations why students-eross borders for higher
education. Commohly, within the academic field of the internationalisation of higher
education, reasons, fationales and explanations are classified by liSting push- and pull factors,
which are the factors contributing to “pushing” the student away-from his home country or
“pulling” him or heritosthe host country. Ingthe academic literature, a number of lists
containing sueh push -and pull factors have been,published and are reviewed in the literature
review and the theory part-of the'thesis below. “Additionally, a number of empirical studies
which research a group of student’s rationales for crossing borders for education,have been

conducted.

6 Such actors include e.g. national governments, higher education institutions, regional organisations,
the students themselves.

7 For example the Bologna Convention in Europe: The Official Bologna Process Website 2007-2010 -
The official Bologna Process website 2007-2010 - About the Bologna Process - How it
works.[online].http://www.ond.vlaanderen.be/hogeronderwijs/bologna/about/how it works.htm (2009,
2 December).




Apart from the main topic of explaining the movement of students and in order to
increase the scope and value of the thesis, the question of why the attraction of tertiary
students can be important to states, will also be examined. This approach is mostly grounded
in macroeconomic theories of growth and the importance of human capital therein. These
theories usually research the importance and movement of highly skilled people in general.
Tertiary students are usually included in definitions of “highly skilled” persons and are
therefore considered part of the theories.® Macroeconomic theories of cross-border movement
of highly skilled frequently foecus on the human.capital of developing countries moving to
developed countries. Sueh-movements are often-associated with a “brain drain”, a loss of
human capital for the sending, developing Jcountry. Recently however, academics have also
included possible benefits fram cross-border movement of the highly educated. Since the
physical cross-border'movementsof human capital and the flow of information have been
facilitated by the effeets of globalisation, benefits for the sending (developing) country can
often be considerable, and perhaps even rival the disadvantages of the “lost” human resources.
Benefits can appear.through the physical retLJm of human capital with higher accumulated
knowledge and skills. Even ifthe/migrant doe"s!notfreturn, benefits for the sending country can
occur through frequent visits as well .as throijg_h personal contacts and networking abroad.
Therefore, since the effects of .the.movement of human capital are not one-sided, it is

considered more appropriate to talk abott “brain girculation”.

As described above, theories regarding the fr;nfoiiéfnent of human capital usually describe
a movement originating in a developing country to a dgveloped country. The movement this
thesis researches however is contrary to the predonﬁirﬁnt body of research, as the focus of the
thesis is laid on Studenis-from-a-developed-and-wealthy-region, Etrope, to a developing
country, Thailand. “In" literature, the terms “north” and “south™are frequently used to
paraphrase the developed/developing country dichotomy. Thus, the Europe-Thailand student-
movements, which are being examined in this thesis, can be called “North-South”
movements. Even though much smaller.in.absolute numbers then.North-North-, South-North-,
or even South-South movements, North-South meovements can be important, especially for the
receiving” country. Importantly, the movement of highly skilled, e.g. students from a
developed country to a developing country can not be expiained by most prevalent theories in
the field of the'mevement of ‘human capital. Since the explanation of the push- and pull-
factors for European students studying in Thailand can barely be found within the theoretical
explanations, the thesis will therefore use additional methods in order to explain the

movements. Apart from the two theoretical models and fields explained above, the main

8 Further discussion on a definition of the highly skilled can be found in the literature review of this
thesis.



evidence will be drawn from empirical primary research. This primary research, it is hoped,
will give a crucial insight into the decision-making process and the eventual decision of
European students who have chosen to study in Thailand. Since the theoretical basis and the
academic discussion of North-South movements in higher education is extremely weak, this
primary research is not only contributing substantially to the validity of this thesis, but also
offers a pioneering insight into push- and pull-factors in the North-South movement of tertiary
students. Using an inductive method of investigation, it may even be possible to enhance the
current theories on the motives of student movements. The information gained from this
primary research is however-not solely focused on-the push=rand pull-factors and the decision-
making process. On the contrary,.alarge pa}t of the primary research data concerns the actual
experience of the European studenis in Thailand. This is important primary information, since
and the European students’ feelinos towards the host country are significantly influenced by
the experience of theigstay in' Thailand. Thus, Thai officials and universities could apply the
data of the surveys to gain fegdback, build on their strengths and improve their weaknesses.
Finally, data has alsgibeen gathered to gauge tlhe future involvement of the European students
with Thailand. It is suggested that incoming‘!exchange students are beneficial for the host
country because of strong bonds between the e_xchange student and the host country. Such
theories can be examined and .the.long-term benefit Thailand can reap from incoming

#

European students can be assessed.

The structure of the thesis will broadly iqllwdjvi'/ the introductory explanations made
above. After the introduction, leading to the resea_rph_ guestion and hypothesis, the research
objectives and the novelty and benefits of the theéi-s will be outlined. Finally, a detailed
literature review COvering-ihe-academic-diseussions-and-theories-pertinent to this thesis and a
section on the methodology, which will mainly focus on the primary empirical research, will
complete the introductory part of the thesis. Following the introduction, the theory part will
lay the theoretical foundations to eventually answer the research questions and hypothesis. In
doing so,.globalisation theories and definitions will form the basis of.the theoretical analysis.
After discussing: globalisation, its influence on.the internationalisation of higher education
will be examined. The theories and discussions centred on this field of study will also form
the core of the theoretical context of the thesis. The third-theoretical field will aim to explain
the reasons and consequences of cross-border imovement of ‘tertiary students..'This will be
grounded on the one hand on macroeconomic theories of human capital and its movement,
resulting in brain drain, brain gain or brain exchange. This part will contribute to possible
explanations of the importance of incoming tertiary students. Furthermore, the motivations for
cross-border movement of students will be explained by using the previous macroeconomic

models, but also previous studies of push- and pull-factors. Using these different approaches



guarantees a solid theoretical base on which this thesis can be built upon and the research
questions can be answered conclusively and accurately. In the case of this thesis however, the
theoretical explanations of the existing theories are likely to lead to an inconclusive situation,
whereby the research question cannot be answered satisfyingly. This is mainly because of the
topic of the thesis, the North-South movement of students, has not been researched
previously. Therefore, additional explanations, as well as practical empirical evidence needs
to be added to answer the research question. Firstly, this additional evidence will include a
brief summary of worldwide cross-border movemenis of students. The aim of this part of the
thesis is to offer the reader & numerical contextualisationsof the movements under research
(Europe to Thailand) with other cross—bordér movements. This short analysis will reveal that
such North-South movemenis™ are” highly, unusual and therefore rather low in numbers
compared to North-Nerth, Seuth-North and even South-South cress-border movements. These
results can be explained'by consulting the-theoretical analysis of push- and pull-factor models.
After having contextualised the cross-border mevements of students, the situation of Thailand
will be put under the'spotlight, Firstly, in or(ier to solidify the background of the thesis, the
Thai higher education system will be introduéqd shortly and the national policies of attracting
tertiary education students from abroad will be putlined. Then, the main patterns of countries
of origin of incoming tertiary students to Thailand will be analysed in order to understand the
role of European students inThailand.,Since neither the theories nor the discussion of the Thai
policies of attracting foreign students can offer us_qtul explanations as to why European
students move to Thailand for tertiary education, ’thej case study will be crucial. The case
study, which includes 26 detaited interviews of Eﬁrb‘péan students in Thailand, including their
respective reasons of coming to Thailand, their experience and satisfaction of studying in
Thailand as well s their future engagement with Thailand, is aimed at answering the
research- and sub-guestions. Additionally, it may even be possiblg to use the findings of the
interviews in an inductive way, and integrate them into the existing-theories of push- and pull-

factors for students studying abroad.

1.2. Research Objectives

In most cases, the topic of the cross-border movement of tertiary students combined with the
movement of knowledge (brain drain, gain, exchange) has been researched in the context of
students from developing countries moving to first-world countries. Rarely however, the
discussion is lead from the point of view of the developing country attracting highly-skilled

human resources from developed countries. The specialisation of the thesis, the push- and



pull-factors for North-South movements of tertiary students is also a very lightly researched
topic. Studies in North-South movements and their characteristics are practically inexistent.
Therefore, this study aims to make a pioneering first step in filling this scholarly gap. In doing

S0, the thesis aims to reach several different objectives.

This thesis aims to give a much-needed insight into the decision-making of students
from developed countries choosing to study in a developing country. Even though the thesis is
focused primarily on the prevalent push- and pull-factors in these cross-border movements, it
is by no means consigned to them. On the contrary, based on the primary empirical research,
some conclusions can be drawn regarding.to the European. students’ experience and level of
content regarding their.siudies in_ihailand. Also based on the empirical research, some of the
benefits in attracting foreign students will become apparent. As mentioned earlier, research on
developing countries as destinations for cross-border movement ot skilled human resources is
not very common,sespecially 4n the area of higher education. Therefore, a comparison,
specifically of the push-and pull factors founlla in the example of the European students
coming to Thailand, andithe factors used in Gthea_prevalent models used by academics can
enrich the academic field and offer real beneﬁ’ts to policy-makers. Through the results of the
empirical research, this thesis thus aims to fill d'gap__and inspire more research in this field of
study. Furthermore, it is even possiblesthat through the inductive approach, e.g. by taking the
results of the empirical research, -existing theoﬁé’sfand common knowledge about the push-

and pull factors of students crossing borders for e(iqcafi'bn might eventually be altered.

1.3. Benefits, lmportance-and-Envisioned-Outcomes

The topic of tertiary student movements and the prevalent factors in their decision making
process is not a new ‘topictand is already well“researched. Research in this field has been
driven strongly by the interests 'of countries, where the export of tertiary education forms an
importantgpart of the country’s respective economy (e.g. Australia). Apart from monetary and
economic motivations, whereby states invest in researehyto find out more about potential
markets for the expart of edtcation (akin to ‘customer research in marketing); other jstudies
with non-economic ‘motivations “also” exist. Most studies however~focus on North-North,
South-North or South-South movement of tertiary students. Therefore, the novelty of this
thesis is that the vantage point of the thesis is the developing country (Thailand) and the
movement of first-world tertiary students (from Europe) to the developing country. Evidently,

there are explanations for this thin body of research on the North-South movement of tertiary



students. Firstly, the amount of North-South cross-border movements is much smaller than the
other three patterns of movement. The reasons for this disparity are numerous and can be
explained by the prevailing push-and pull factors, which will be described thoroughly in the
theory chapter of this thesis. In researching the push- and pull factors of European students
who come to Thailand, this thesis can make an interesting and also important contribution to
the existing body of research. Since the ithesis examines the North-South movement of
students, the established theories of push- and pull factors of cross-border moving students

can be tested for their universal application.

In the introduction above,.it was mentioned that Thai.policy makers on the national level,
as well as on universiiary level.eould benefit from this siudy, since it includes primary
empirical research. Attractingsstudents, especially the relatively wealthy students from
developed countries can e tmmensely impartant for developing countries in terms of human
resource accumulation and the increased popullarity of the host country. For universities,
foreign students can eontribute’ financiatly by paying international fees, which are often
significantly higher than the local ones, Since North-South student movements are largely
neglected in academia, yet could potentially be very important for the host (developing)
country, this body of research fills a critical gap. By offering explanations as to why the
European students have chasen to study-in Thgilahd, what aspects of their stay they are
pleased with and what their future engagement. With Thailand looks like, conclusions can be
drawn regarding the unique selling points of Thaif'lan;j'és a destination for higher education as

well as the importance and value of European students in Thailand.

1.4. Literature Review

The focal point of this study is the analysis of'transnational student flows, especially from
Europe 16 ' Thailand and the predominant push- and pull factors, which decidedly contribute to
this transsnational movement of students. Secondly, the thesis aims to suggest possible
benefits for a country like Thailand in attracting foreignsstudents. The theoretical’discussion
of ‘this thesis mainly bases itself on globalisation theories, the ensuing internationalisation of
higher education, including the involved actors and rationales, as well as the ‘socio-economic
effects and triggers (push- and pull-factors) for cross-border movement. Additionally, the
movement of the highly skilled, of which tertiary students form a part of, will be looked at
from the point of view of human resource and knowledge movement, which can result in a

brain drain or a brain exchange. Since the theoretical analysis following the introductory part



is centred on the three fields described above (globalisation theory, internationalisation of
higher education and the movement of knowledge), the discussion and review of the literature

discussing the pertinent theories will follow a similar pattern.

“Internationalization is changing the world of higher education, and globalization is
changing the world of internationalization”.® Jane Knight, one of the most proficient
academics in the field of the internationalisation of higher education sums up the overarching
context of this field very succinctly. The interpationalisation of higher education has only
recently emerged as a separate academic field ana“has«been receiving increased attention by
academics and practitioners alike.'® Since'the 1980s however, the context, in which the
internationalisation of higher edugation is taking place, has ehanged significantly, leading to
considerable confusionwover .the terms ‘of internationalisation and its relationship to
globalisation.™* Due to thesfincreasing links ta other topics, such as management, economics or
politics, the internationalisation.of higher edu.catilon has become multidimensional, or “fuzzy”,
leading to an unclear demarcation jof concep’csj.'12 As early as in 1987, several authors have
commented on thedack ofa working definition and clarity in the field." In an early definition
of internationalisation in 1980s, the focus Waé' laid on the institutional cooperation of higher
education institutions in the form of programrﬁes and other activities.* Subsequently, in the
1990s, first definitions emphasising: the process -character and the need to integrate

internationalisation into all areas—of-higher ed‘ucation institutions appeared.® Despite this

theoretical innovation, the main focus of the dgf!mtrons still laid on the higher education

9 Knight J. Internationalization Remodeled: Definition, Approaches, Rationdles. Journal of Studies in
International Education 2004: 8 (1): 5-31

10 For a review of the'academic debates on the internationalisation of higher education, consult: Kehm
BM, Teichler U. Research on Internationalisation of Higher Education. Journal of Studies in
International Education 2007; 11 260-273.

11 Knight, Internationalization Remodeled: Definition, Approaches, Rationales, 9.
12 Kehm and Teichler, 262.
13 Groennings S. The Impact ef*Economic Globalization‘on Higher Education. New England Board of

Higher Education 1987; Teichler U. Research on Academic Mobility and International Co-operation
in Higher Education: An Agenda for the Future. In Bltimenthal P, Goodwin C, Smith A, Teichler U,
(eds), Academic Mobility in a Changing World: Regional and Global Trends, London: Jessica
Kingsley, 1996; Wilson DN. Comparativejand International Education: Fraternal or Siamese Twins? A
PreliminarysGenealogysof.our Twin Fields: Presidential, AddresssComparative Education Review
1994;°38 449-486.

14 Arum S, Water, Jack van de. The Need for a Definition of international education in"U.S.
universities. In Klasek CB, Garavalia BJ, Kellerman KJ, Administrators AolE, (eds), Bridges to the
Future Strategies for Internationalizing Higher Education, Carbondale, IL: Association of
International Education Administrators, 1992.Schoorman D. The Pedagogical Implications of Diverse
Conceptualizations of Internationalization: A U.S.-Based Case Study. Journal of Studies in
International Education 1999; 3 (2): 19-46.

15 Knight J. Internationalization: Elements and checkpoints. Ottawa: Canadian Bureau for
International Education, 1994.




institutions. Progressively however, definitions became wider and started to include
systematic efforts by other actors to make higher education more responsive to challenges by
globalisation. In van der Wende’s definition, the immediate relationship between globalisation
and internationalisation appears for the first time.'® Knight broadened the definition and
proposed the internationalisation of higher education to be: *““the process of integrating an
international, intercultural or global dimension into the purpose, functions and delivery of
post-secondary education.”*"Whereas the aboye-definition of internationalisation of higher
education strongly focuses on the operational side ofinstitutional and governmental actors,
this thesis centres on thesstudents and their increasing«eross-border movements as actors.
Therefore, it might seem at first that theJ definition at hand does not fit the role of the
internationalisation of higher.education in this thesis. Regarding the connection between the
definition of the internationalisation of higher education and the cross-border migration of
students however, twordifferent viewpoints are possible. Firstly, it could be argued that the
above-definition does noinclude the students themselves as actors of internationalisation and
is therefore deficients Secondly however, it (;ould also be argued that the increased student
mobility does not form part of the internationallisation of higher education as such but is rather
a direct result of thedinternationalisation. Thu“s,_the increased cross-border migration can be
seen as being facilitated by the intermnationalisation of higher education. In either way
however, the internationalisation actions of the higher education institutions as well as of
states are crucial to the increased movement of tertiary students and therefore need to be

analysed thoroughly.

The emeérgence of the term “globalisatioh”?n different disciplines has resulted in
notable confusion Ovei-ifie-usage-oi-teims—Globalisation-perhaps one of the most discussed
concepts in recent history has engaged academics, politicians, analysts and activists in various
different disciplines and areas such as in economics, social sciences, political science,
international relations, management and finance. Due to the breadth of the field, it would be
impossiblesto discuss all the involved debates in.the. disciplines.into.this analysis. Therefore,
after classifying,the globalisation debate [into three different schools of thought, Held et al.

make soffé overarching points, which can summarise contemporary globalisation. *®

16 van der Wende M. Missing links: the relationship between national policies for internationalisation
and those for higher education in general. In Kalvermark T, Wende Mvd, (eds), National Policies for
the Internationalisation of Higher Education in Europe, Stockholm: Hogskoleverket Studies, 1997.
17 Knight J. Updated Internationalization Definition. International Higher Education 2003; 33 2-3.

18 Held et al. The three different schools of thought, determined by Held et al. are: hyperglobalisers,
sceptics and transformationalists. These three schools of thought mainly differ in their general attitude
towards globalisation and the perceived endpoint of it, the role of national governments in a globalised
world, the patterns of stratification and motifs and the conceptualisation of globalisation. The main
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According to Held et al., globalisation is a set of processes, which has global spatial reach and
causes increased transnational interconnectedness through complex webs and networks, in
turn causing both deterritorialisation and reterritorialisation of socio-economic and political

space.™ Only few areas can escape the reach of these powerful processes.

Higher education, and the cross-border movement of students are influenced strongly
by these above-mentioned processes and their consequences. The relationship between
globalisation and the internationalisation of higher education has been disputed among
academics. Some, such as Peter Scott and Barbara M..Kehm & Ulrich Teichler have argued
that the relationship is dialectical, and that.the new globalisation may be the rival or substitute
of the old internationalisation. “>~Qiher authors have poinied out the fact that whereas
globalisation refers to_berderless world systems, internationalisation strictly only concerns
nation-state to nation-stai€ arrangements.”* Despite the realisation that the terminology and
concepts in the academic field lack clarity, cpnsjderable efforts by a number of academics to
streamline the formerhave only been partiall&“ successful. As summarised by Altbach and
Knight, there is a majority opinion emerging, Whig_h stipulates that globalisation processes are
part of a reality, which are nearly impdssible to influence for an actor alone. %
Internationalisation on the other hand is the poliéges and practices which are undertaken by the
different actors, such as individuals, higher educ'?tio(n institutes, nation-states or, crucially to
this study, regional organisations.—in-—the cﬁlr;l'téxt _of this thesis, policies by regional
organisations and to a lesser<degree also by;nawltlrén—state governments are used as a

comparative variable, in order to determine their respective degrees of regional integration.?

proponents of the respective ideas are: Kenichi Ohmae (hyperglobalisers); Paul Hirst and Graeme
Thompson, Samuel Huntington (sceptics), Anthony Giddens, James Rosenau (transformationalists).

19 Held et al., 27.

20 Scott P. Massification, Internationalization and Globalization. In Scott P, (ed), The Globalization of
Higher Education, Buckingham: SRHE/Open University Press, 1998.

21 Marginson SIRethinkinhgsacademiciwerklintheiglobal eral Journal of Higher Education Policy and
Management 2000; 22 (1); Currie J, DeAngelis R, de.Boer H, Huisman J, Lacotte C. Globalizing
practices and university responses: European and Anglo-American differences. Westport:
Greenwood Publishing Group, 2003.

22 Altbach PG, Knight J. The Internationalization_of Higher Education: Motivations and Realities.
Journal of Studies in“International Education 2007;11 290-305.This argument is supported by
Beerkens: Beerkens E:Globalisation'and'HigherEducation Research: Journal of Studies in
International Education 2003; 7 (2): 128-148.

23 The complexities and contemporary character of the topic of internationalisation of higher
education is perhaps also symbolised by the recent emergence of international higher
education blogs, written by well-respected academics and practitioners on a wide variety of
topics. Beerkens E. Beerkens' Blog[online].http://blog.beerkens.info/ (2009, 2 December). Olds K,
Robertson S. GlobalHigherEd[online].http://globalhighered.wordpress.com/ (2009, 2 August).
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As elaborated before, the internationalisation of higher education is commonly
defined as a set of voluntary actions, which can be undertaken on different levels, such as by
the higher education institutions, the governments of nation-states or even regional
organisations. According to Enders, despite the complex realities of higher education, the
policies on higher education are still predominantly shaped on the nation-state level.?
Nevertheless, and as seen in the previous discussion on globalisation and internationalisation
and noted by several authors, the role of the nation-state in higher education is slowly

beginning to change and other actors are increasingly.shaping internationalisation policies.

The increasing emergence of globalisation, and. therefore also the internationalisation
of higher education has«lead to_the realisation among some actors that internationalisation
activities should be more“guided and planned. Knight calls this a shift from a reactive to a
proactive or even strategi€ position, whereby the actor’s policies and actions are guided by
rationales and goalsi®® She ¢lassified systematic gpproaches to internationalisation, which can
be taken either on the institutional or on-the na{ion-state level ® In line with the argument by
Beerkens that competencies ofthigher education are shifting to other levels, such as to regional
organisations, these latter would have te be ir{bluded in Knight’s model. The rationales, why
nation-states pursue policies of higher educati:('J_rl. integration are mostly economic, political
and socio-cultural. Academically, the rationaleé afe based in a variety of fields, mostly

however situated within the broadef spectrtim of‘é_brc"‘;ial_studies.

- A4
In the economic arena, oné-6f the main fationales, used by nation-states and regional
organisations, is the development of*human resources. The development and fostering of a
highly educated-populace or in macroeconomic terminology — the investment in human

capital — is an important driver of economic growth and development.”’

One group of actors, which has increasingly been involved with internationalisation,
are the higher education institutions. Enders points to the increasing activity of higher
educationsinstitutions, ;setting up-policies-such as.mability.schemes and cooperative research

programmes.2® As will be seen [later in this thesis, the increased financial and political

24 Enders'J. Hlgher Education, Internationalisation, and the nation-state: Recent developments'and
challenges to the governance theoery. Higher Education 2004; 47 361-382.

25 Knight J. IAU Global Survey Report on Internationalization of Higher Education. [podcast]
CIHE Podcast Initiative. Boston: CIHE Boston, 2007.

26 Knight. "Internationalization Remodeled: Definition, Approaches, Rationales.",23.; Beerkens.
"Global Opportunities and Institutional Embeddedness.", 19.
27 de Wit H. Internationalization of Higher Education in the United States of America and

Europe: A Historical, Comparative, and Conceptual Analysis. 2nd ed. Westport: Greenwood
Publishing Group, 2009.
28 Enders, 362.
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autonomy of higher education institutions and their internationalisation activities are crucial
factors in the increase of mobility of tertiary students. The trend towards more independence
of higher education institutes from nation-states often coincides with decreasing state-funding
and the need to increasingly rely on income generation and a marketisation of the
international higher education environment through multi-lateral free-trade negotiations under
the General Agreement on Trade in Services/(GATS).? Nevertheless, according to the IAU
Global Survey Report on Internationalization of Higher Education, higher education institutes
themselves largely focus their internationalisation .efforts on academic inter-universitary
cooperation and network=building, as these fieldsare.pereeived to be the main benefits of
internationalisation. International competitibn and the generation of income however are not

pursued as actively and mainlys€ompounded to certain regions.*

Internationalisation” of shigher education from the point of view of the individuals
mostly focuses ontthe cross:border movement of students. Despite the contemporary
complexities of the field, a /ot of research is '.fJndertaken in this particular sub-field of the
internationalisation”of higher education. Within the ‘topic of the cross-border movement of
students, research in aivarigty of different acédemic fields is conducted. For example, some
studies analyse the psychelogical and sociologié@[ impacts of cross-border movements on the
students and the society/as a whole.™ Concerning Eﬁrope, the Erasmus-effect, the emergence

of a pan-European youth culture, is-discussed.” _I,- .
de i I

29 For more information on trends in internationalisation and commercialisation of higher education
concerning HEI, consult: Healey N. Is Higher education really internationalising? Higher Education
2008; 55 333-355.For a detailed discussion on the context of the GATS negotiations, read: Knight J.
Hlgher Education Crossing Borders: A Guide to the Implications of-the General Agreement on
Trade in Services (GATS) for Cross-Border Education. Paris: UNESCO

Commonwealth of Learning;2006.This is the case especially in Anglo-Saxon countries: de Wit. 91.

30 Knight,Jane.JAU Giobal'Survey Repart on'internationalization of'Higher Eduieation.
31 Examples forisuch studies, which generally tend to be empirical studies dominated by qualitative

arguments;are: McLeod M, Wainwright P. Researching The Study Abroad Experience. Journal of
Studies in International Education 2009;43 (1): 66-71. Sawir E, Marginson S, Deumert A, Nyland
C, Ramia G, Loneliness and.International Students: An. Australian Study. Journal of Studies.in
International Education 2008; 12 (2): 148-180. Brown L. The Incidence of.Study-related Stress in
International Students'in the initial stage of the international 'sojourn. Journal.of Studies in
international Education 2008; 12 (1): 5-28. Simpson K, Tan WS. A Home away from Home?:
Chinese student evaluations of an overseas study experience. Journal of Studies in International
Education 2009; 13 (1): 5-21.

32 An example of the emergence of a pan-European youth culture through Erasmus is the
“Café Babel” website, which calls itself “the first multilingual European current affairs
magazine, designed for readers across borders.”” Babel International. Café Babel: The European
Magazine[online].http://www.cafebabel.com/eng/ (2009, 2 December).
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The motivations for the actors in internationalising higher education are manifold, and
differ depending on the actor. With regards to the students themselves, the motivations and
rationales are frequently outlined within a push- and pull factor models. Within these models,
the push-factors describe the factors that push a student away from his home country and the
pull-factors represent the factors pulling a student towards the host country. Importantly, there
is no standard model of push- and pull factors being used in the academic literature. Rather,
there are some authors who adopt a more theoretical approach and list factors, which appear
to be very influential for the student’s decision-making process. Other academics however
apply an inductive strategy-.and compile lists of facters=based on studies conducted on
students. Additional difficulties to summarijse the literature on the push- and pull factors of
students arise from the fact.ihat the different models are usually rather tailored to either a
specific country-to=eountrys" movement of (e.g. from China to Hong Kong, from
India/China/Indonesiaffaiwan’ to’ Australia) or on an economic direction of movements
(South-North/developingsdeveloped country). Only very few studies attempt to find universal
push-and pull factogs. Sinee this study emp;hasises the North-Seuth movements, and has
conducted its own research on push= and pull‘!factors, it remains to be seen in what way the
different models of ithese factors can explai“nv_the movement of students from Europe to
Thailand.

¥

As in the discussion on migration Flows 'm general, the discussion of the determinants
of student migration is strongly tinked to econofinjcw studies.® However, economists such as
Dreher and Poutvaara also argue that there is a cultural dimension to migration.**A good
example of a stody of specific region-to-region (Sthh-America to"Europe) movement has
been published by -Selimano-and-PoHack:" -Even-ihough-this-sitdy includes migration in
general, it gives an important overview of migration factors. The main factors are the costs of
migration and social networks (cost of travelling, job search, psychological stress, existing
networks of friends/family), political determinants of migration (political problems in home
country).and the shortage.of skill labour.in.the.developed. country. Even.though this model
includes a broad variety of migration, it mentions important factors, which are sometimes
neglected"in education-specific studies. Perhaps somewhat surprisingly, most models that
include push- and pull-factors focus on the South-North: movement of students. Altbach

belongs to| thisi'greup fand has published his model of push- and: pull factors in several

33 See: Borjas GJ. The Economics of Immigration. Journal of Economic L iterature 32 (4): 1667-
1717.

34 Dreher A, Poutvaara P. Student Flows and Migration: An Empirical Analysis. Center for
Economic Studies & ifo Institute for Economic Research, Institute for the Study of Labour, 2005.

35 Solimano A, Pollack M. International Mobility of the Highly Skilled: the Case between Europe
and Latin America. Vol. 1, BID-ECLAC Working Paper. 2004.
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publications. *® His chosen push-factors focus on educational/structural, (availability of
scholarships for study abroad, poor-quality educational facilities, lack of research facilities,
lack of appropriate educational facilities and/or failure to get admission to local institution,
recognition of inadequacy of existing forms of traditional education) political/social
(politically uncongenial situation, discrimination against minorities) and economic (enhanced
value of a foreign degree in the marketplace) values.*” The pull-factors on the other hand are
very similar and mostly reflect the push-factors, with “the opportunity for a general
international life experience” being the only variablesWithout counterpart on the pull-side.*®
These listed variables, which.ought to help in determining-and estimating student flows are
plausible, yet not backed up by evidence. In’)order to back up the claim that economic changes
in the host- or sending country affects the cross-border exchange of students, empirical and
longitudinal studies.would need to be carried out. Other authors, which mostly come from the
economic field, have ealculated push- and ﬁull models including variables that might either
“push” a student away fgom the home country-or “pull” the student to another country. For
example, in McMahon’s “push-model”, vggriables such as the home country’s GDP,
involvement in the international gconomy, the. percentage of GDP spent on education and the
availability of educational opportunities.®” Thfe._“pull—model” on the other hand reflects the
relative economic size of the two'.countries, the economic interaction between the two
countries, the political and the educational Iinkq.ge_s.‘“) Such models however have proven to
be a lot less efficient and useful than individual studié_g,_. which have been relatively numerous.
Especially in the case of Australia;research on thT,!de;l:isive factors of choice of its incoming
students has been undertaken: Fhe.most detailed "'s‘t'urdy’has been conducted by Mazzarol and
Soutar, who have-interviewed 404 Indonesians, 361 Taiwanese, 152 Indians and 689 Chinese
between 1996 ‘afd 2000 on behalf of Australia Education Intérnational (AEIl) and the
Department of Education, Training and Youth Affairs (DETYA): The interviewees were all
future internationakstudents and the purpose of the interviews, whieh were conducted in focus
groups and individual questionnaires, was tomidentify reasons why students selected a
particularstudy destination.** Important influencing factors-were of educational (quality of the

course/education; reputation of the finstitution, difficulty te“gain‘entry at-home, course not

36 Althach PG. Impact and Adjustment: Fareign Students in Comparative Perspective. Higher
Education 1991; 21 (3): 305-323:

37 Altbach PG. Comparative higher education: Knowledge, the university, and development.
Ablex Publishing Corporation, 1998.

38 |hd.

39 McMahon ME. Higher education in a world market. Higher Education 1992; 24 (4): 465-482.
40 |hd.

41 Mazzarol T, Soutar GN. Push-pull’ factors influencing international student destination choice.
International Journal of Educational Management 2002; 16 (2): 82-90.
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available at home, recognition of own qualification) and socio-economic nature (intention to
migrate, better understanding of the West, parents/relatives recommending, lower fees, lower
travel costs, lower cost of living, job opportunities, safe environment, low discrimination,
established population of overseas students, exciting place to live, comfortable climate, quiet-
studious environment).*? Li and Bray have conducted an interesting study focusing on
Mainland Chinese students in Hong Kong and Macau, surveying their respective motivations
for studying in the Special Administrative Regions (SAR).”® The expected benefits in Hong
Kong and Macau featured income- and career-relatedfactors (economic income, employment
market) but also educational(academic ability) and-social(social and cultural experience).** A
further study analysing the reasons for sfﬁdying abroad and the decision-making process
involved 1000 Asian undergraduate students from China, Hong Kong; China; India;
Indonesia; Japan; Malaysiay Sinoapore; Korea; Chinese Taipei and Thailand who were
studying in the United"Kingdom, the United States and Australia at the time of the study
(2001). * Interestingly, #mosi’ intenational * students chose their destination and course
primarily by country(54%), course (18%), iristitution (17%) and city (10%). This result has
important implications for the different acto"rls, such as nation-states and higher education
institutes, who are pursuing internationaliséntipn. When quizzed about their reasons for
studying abroad, most respondents mentioned either educational (better quality of education
(28%), education highly respected (17%), courég‘irlot offered locally (14%) and the desire to
improve English (10%)) or socig-economic (desire'td broaden experience (26%), desire to live
overseas (23%), family wanted student to study aﬁoaa (14%)).” In this survey, more than in
others before, an emphasis on the reputation of the iné;titution and the degree was laid. This,
along with the desire for better quality of education can explain Seuth-North cross-border
movements of ' students are so numerous, whereas North-South /movements are rare.
Marginson’s segmentation of higher education institutes confirm the preferences for
developed countriesas a destination for higher education. Universities in the first three
segments are withoutgexception situated in developed countries (elite universities, national

research universities, teaching-focused export ‘institutions)."” Only i Segment 4 (nationally-

42 Mazzaroly and“Souter.

43 LLi'M, Bray M. 'Cross-border flows'of students for higher education:' Push and pull factors and
motivations of Mainland Chinesestudents'in Hong Kong and Macau. Higher Education 2007; 53 (6):
791-818.

44 |hd.

45 Marginson S, McBurnie G. Cross-border post-secondary education in the Asia-Pacific region.
Internationalisation and trade in higher education: Opportunities and challenges 2004; 137-204.
46 |bd.

47 Marginson S. Dynamics of national and global competition in higher education. Higher Education
2006; 52 (1): 1-39.
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bound research universities) and Segment 5 (lesser status national/local institutions) can
universities from developing countries be found. Moving the example of the thesis, which
concerns European students in Thailand, it seems rather unusual that students from higher
segments (in Europe) would move to institutions in lower segments (in Thailand) for

educational purposes.

An important aspect of student movements concerns the role of human resource
development. As described above, studies regardingcross-border movements of students and
their motives are mostly focused on students fromedeveloping countries moving to developed
countries. Often, such studies also mention the possible problem of a “brain drain” for the
developing country, stemming from.the physical loss of human resources to a developed
country. Miyagiwa defines brain-drain as ‘‘the emigration of skilled and professional
personnel from developing countries o advanced industrial nations [...].””* Similar to the
discussion of the push- and'pull factars for crosg-border movements, this definition implies a
one-way South-North movement of skilled pers:)'nnel. This movement, it is often claimed, can
have negative impacts for the developing c-éun:[ries due to the loss of human resources.
Economists call this ainegative externality of ifhe migration of the skilled.“® Viewed from the
other angle (from the host country), the immig:;.r_altiqn of skilled personnel would represent a
positive externality, because additional human;cap')ital is available to the economy. The
economic signification of human-capital is réﬂ':écfted_ in the relatively recent “new growth
theory”, whose most prominentproponent is Paul;l?,c;r‘ﬁér.50 Whereas earlier models of growth
focus on other factors as the, biggest drivers ..-fo_r 'gfth (such as the savings rate or
technological progress), the endbgenous “new grov(/trrtheory” concludes that human capital is

a crucial factor forecenemie-giowiis

If human capital then is such a crucial factor for growth, the question remains how it
could be defined. Selimano and Pollack separate skilled personnel«into three groups: business,
banking and educatiofi/seience.®* The businessgsector is divided into professions such as
engineersy infarmation technolegy experts and ‘managers; the banking sector, into risk analysis
experts, ‘portfolio managers and strategists. Students, scientists, scholars and researchers on

the other hand form part of the ,sducation and science sector.** According to this

48 Miyagiwa K. Scale economies in education and the brain drain problem. International Economic
Review 1991; 743-759.

49 Straubhaar T. International mobility of the highly skilled: Brain gain, brain drain or brain
exchange. Vol. 88, Hamburg Institute of International Economics DP. 2000.

50 Romer PM. New goods, old theory, and the welfare costs of trade restrictions. 1994;

51 Solimano and Pollack, 2.
52 1hd.
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categorisation of highly skilled, students, which are at the centre of this thesis, are included in
studies on the movement of the highly skilled. Therefore, it can be said that the consequences
of the brain drain discussion can also be applied to the movement of students. There are a
number of other categorisations of the highly skilled. Mahroum differentiates between five
different groups of highly skilled migrants: Managers & executives, engineers and
technicians, academics and scientists,. entrepreneurs, students. > Unlike the previous
classification by Solimano and Pollack, the one .used by Mahroum differentiates by
profession, yet they both to a large part include the'same people. It has been established above
that the immigration of skilled personnel leads to pesitive-eeonomic externalities. Straubhaar,
who bases his arguments strongly.on the pré;/iously mentioned “new growth theory” separates
human resources into human.skills‘and knowledge.* Human skills, according to Straubhaar
are a private good and are thus excludable and the principle of rivalry applies. In other words,
one person can only cansumehuman skills at a time and though it is possible to exclude other
people from this sKill, the person poessessing ity is inseparable from the skill. Knowledge on
the other hand is more difficult to classify. V{[hereas generally, knowledge is non-excludable
and can be shared by peoplg, there‘are manyl cases where knowledge can be excluded, for
example insider knowledge. Since knowledgé :i_n general is transferable, it is also separable
from its bearer.> In reality however, this seemingly clear-cut differentiation between human
skills and knowledge has been blurred, since ski[l!f, are needed to create knowledge in the first
place. Additionally, globalisation; especially the',eaéigfg flow of information as well as more
widely available information technologies have m*adé ,-Jsharing knowledge, but also protecting
it easier. Nevertheless, a large-share-of human "'skirHs' “can-still be bound to the individual,
which in the caselof a high degree of migration can lead to loeally limited, or clumped
knowledge.® This situation is desirable for a country, a region or a city, since the local
increase in human capital (through the immigration of skills, and the eventual creation of
knowledge) increases productivity and therefore the economic welfare. In the light of these
considerations, there are two different ways for ascountry to increase its human capital: either
it educates personnel at home, or it atiractshigher, skiiled “people by=immigration from

abroad.” Using the-argument developed ‘above, the sending countries, which are primarily

53 Mahroum S. Highly Skilled Globetrotters: The International Migration of Human Capital.

180; a more extensive discussion on the definition of highly skilled can be found here: OECD
Japan Institute of Labour. Migration and the Labour Market in Asia: Recent Trends and Policies.
Paris: OECD, 2002.

54 Straubhaar, 14.

55 See figure in Straubhaar, 15.

56 |hd.

57 lhd.

18



developing countries, would lose and the receiving countries stand to gain from the migration
of highly skilled.

Empirical studies on the consequences of a brain drain are numerous and are mostly
conducted by economists using models in order to calculate possible changes of wealth in the
sending countries. Such studies, conducted for example the pioneering work by Grubel and
Scott, as well as by Berry and Soligo as well as later studies by Bhagwati and Hamada, Vidal
and Beine et al. have generally shown that the existence of losses of income for the sending
country continuing to reside in the sending countiy:® Fherefore, the conclusion could be that
developing countries have no.interest in their citizens studying abroad, or moving abroad in
general. More recent, siudies on-the effects of migration. fiowever, such as the above
mentioned ones by Vidalrand Beine et al, 'as well as by Selimano and Pollack suggest that
there are not only negaiiVe externalities to the outward migration of students.” On the
contrary, there are positivesexternalities such as .the possible later return of the person with a
much higher accumulated knowledge and skiHs':' networks of migrants from the same country
abroad, the general promotion of the home Eoan_try abroad, whieh can result in increased
foreign investment, and frequent Visits hor;ﬁe on which knowledge can be exchanged.
Therefore, the term “brain exchange”kexchangeﬁha}s largely replaced “brain drain”.® Saxenian
uses the example of Indian and Chinese engineé.!s, Who were educated in the USA and are

working in the Silicon Vallgy to demionstrate tha‘f_‘tﬁe emigration of skilled can create benefits

for the home country through a<re-export of the éki,ll'sj,-'":';md knowledge as well as through the

creation of crucial business links.**

As the previous review of studies on push- and pull factors-of: student movements, as
well as on the economic impact of the movement of the highly skilled revealed, most
academic activity ifi this field centres on the South-North movement of students or the highly-

skilled in general. “Fhis study conducted here however is researching the opposite movement,

58 Miyagiwa; Grubel HB, Seott AD. The international flow of human capital. TherAmerican
EconomiciReview 1966; 268-274. Berry RA, Soligo R. Some welfare aspects of international
migration. The Journal of Political Econamy 1969; 778-794. \idal JP. The effect of emigration on
human.capital formation. Jeurnal.of PopulationsEconomies 1998; 11 (4):/589-600. Beine M
Docquier F, Rapoport. H. Brain Drain and Human Capital Formation in Developing Cauntries=Winners
and'Losers. The'Economic Journal 2008; 118 (528): 631-652.

 Vidal; Beine et al; Solimano and Pollack.

60 See: Marginson S. Five Somersaults in Enschede: Rethinking Public/Private in higher Education for
the Global Era. In Enders J, Jongloed B, (eds), Public-private dynamics in higher education:
expectations, developments and outcomes, 2007.

61 Saxenian AL. From brain drain to brain circulation: Transnational communities and regional
upgrading in India and China. Studies in Comparative International Development (SCID) 2005; 40
(2): 35-61.
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the North-South movement of students. Studies on the North-South movement of students are
practically inexistent, yet a small amount of research has been conducted on expatriates from
the point of view of the sending and the receiving countries.®” This research mainly discusses
the amount of expatriates in the respective countries and the lacking social integration of the
highly skilled. In the case of Malaysia, special programmes for foreigners over the age of 50
to reside in Malaysia are also mentioned.®® In this publication, the main factors why highly
qualified foreign workers are considered importangfor.a developing country such as Malaysia
are very similar to the established benefits of ‘highlyskilled immigration, discussed above.
The main positive externality.is the import of skilis; Whiehrean lead to higher productivity of
the labour force, and eventually higher ecbnomic growth. For developing countries, highly
qualified expatriates, throughstheir'knowledge and skills, can aid the country in developing

from a labour intensivé to a gapital-intensive economy.™

Since thergare relatively fev studies on .North-South movement of the highly skilled,
and practically no studies on the movement 0%’ students in particular, it will be difficult to
gauge benefits for'Thailand resulting from the !nﬂux of European students. Although the
survey conducted among the 26 students willu"go some way in identifying potential benefits,
the lack of precedence complicates the answer df the research guestion. Another possible way
of determining benefits that can be drawn from ih;g:onﬂing international students is to apply the
common nation-states’ rationales of internationé[ié&tion of higher education. These rationales,

widely discussed in the academic field of the ibterﬁétionalisation of higher education, are

62 Some statistics and a discussion of the role of highly qualified expatriates in/Indonesia, Malaysia and
Viet Nam can be fourdin this OECD publication: OECD, and Japan Institute of Labour. Expatriates
from developed countries in developing countries are usually more qualitative and often conducted
from a sociological, psychological or management point of view. For example on corporate policy:
Selmer J. Expatriation: Cerporate policy, personal intentions and international adjustment. The
International Journal of Human.Resource Management 1998;.9,(6):996-1007.Grainger RJ,
Nankervis AR. Expatriation practices in'the global business'environment. Research and Practice in
Human Resource-Management 2001; 9+2): 77-92. Beaverstock<JV. Transnational‘elites in global
cities: British expatriates in Singapore's financial district. Geoforum 2002; 33 (4): 525-538. On
Malaysia: Tahir AHM, Ismail M. Cross-Cultural Challenges and:Adjustments of Expatriates: A Case
Study.in Malaysia; A bernatives: Turkish Journal of International Relations2007;6 (3 &4).
Abdullah Z. Towards‘international Cultural Diversity Management of Public Relations: Viewpaints of
Chairmen/CEOQs. Int Journal of Economics and Management 2007; 1 (2): 285-299. Fisher G, Hartel
C, Bibo M. Does Task and contextual performance measurement apply across cultures? An empirical
study of Thai and western managers and professionals. Transcending Boundaries: Integrating
People, Processes and Systems, Brisbane. And: Fisher GB, Hartel CEJ. Evidence for crossvergence in
the perception of task and contextual performance: a study of Western expatriates working in Thailand.
Cross Cultural Management: An International Journal 2004; 11 (2): 3-15.
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discussed and tabled by Knight and de Wit in their respective publications.®® Both authors
differentiate between economic rationales, such as economic growth and competitiveness and
global labour market considerations, as well as political and social rationales, such as public
diplomacy or strategic alliances.®® Integrating these popular rationales with the previous
discussion centring on benefits of human resource improvement should give an adequate
theoretical basis, to which the survey of the 26 European students will add crucial primary

data on the possible benefits of the European students for Thailand.

1.5. Research Question ana Sub-(juestions

Based on the previous_introduction into the field of this study, the guiding research question

for this thesis will-be:

e What are the prevalent push= and pull-factors for European tertiary students

studying in Thailand? J

This precise research question above will be fo-l-_l.owed by additional sub-questions. Whereas
the first sub-question concerns the wider cont‘e?ft of the research question, the second one

considers the practical implications of the other two qqqstions.

e How do these preva!ent push- and purljl_-faptors of European tertiary students
studyinguin Thailand ébmpare to the éx'iéiidh’grmodels and-theories of the push-
and puli-factors.in.the cross-bordermovement.ofthetertiary students?

o What Dbenefits can Thailand draw from foreign students, in particular from

European foreign students?
1.6. Methodology

This.body. of research is based on a multidisciplinary ‘approach and bases on. theories and
previous research %in the areas .of Jinternationalisation .of ‘higher educatien, studies on

globalisation and the economic analysis on the movement of highly skilled. In order to apply

65 Knight, Jane. “Internationalization Remodeled: Definition, Approaches, Rationales.”; de Wit.
66 |bd.
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the different theories effectively and thus answer the research question conclusively,

differentiated methodological approaches are needed.

For a large part, this thesis relies on secondary sources, including books and scientific
articles by reputable authors in the aforementioned theoretical areas. Regarding the push- and
pull factors of students for studying overseas, reports commissioned by international
organisations or national agencies and previous studies conducted by academics are used. It is
important to note however that in the field of maeroeconomic analysis of the cross-border
movement of students and the possible economie*value of human capital export or import,
only a very limited amount of mathematical calculations are used. This thesis is not
specialising in economiesshowever; and therefore, the use of macroeconomic sources will be

restricted to basic analysis:

In the chapter'that summarises anH classifies global higher education movement
patterns and also specifically focuses' on T}]ailand and incoming tertiary students, mostly
primary sources aregused. JFor the analysis ofsthe global movement patterns, the UNESCO
Institute of Statistics Databage (UIS) will be "tjsedl‘i7 This database 1s the most reputable and
complete source of gross-porder higher educa{ti(_)n movements and is regularly updated with
data provided from natignal sources-(mostly ministries). In all the tables and figures where
data from the UIS is used, the respective ﬁ({v!est set of data is taken. Therefore, in
comparisons between different countries, data from Ec_j.[fferent years are sometimes compared
with one another. Additionally t0"the UIS database, .-especially in the historical analysis of
global higher education movement" patterns, 'séédndary sources will also be consulted.
Regarding the, data specifically involving Thailand, including the .amount of European
students studying ih Thailand, as well as their distribution by country of origin, current
institution and fieldS of study in Thailand, the publication by the Thai Commission on Higher
Education summarising foreign student stocks in Thailand in 2008 provides reliable and
accurate information.®®1t.is. important to note hewever that the data in the Thai publication
lists the stacks of foreign students in a particular. year, This Is cantrary tosthe UIS database,
which lists' crass-border movements.~Therefore,"some disparities‘between“the two databases

occur.

67 UNESCO Institute for Statistics. Data
Centre[online].http://stats.uis.unesco.org/unesco/TableViewer/document.aspx?Reportld=143&I1F _Lan
guage=eng (2009, 1 December).

68Commission on Higher Education. International Students in Thai Higher Education Institutions.
Bangkok: 2008.

22



Since this thesis focuses on European students, it is crucial to define this term. Firstly,
the term “students” can be used interchangeably with “tertiary students”. In this context, the
definition of “tertiary students” employed by the UNESCO (ISCED levels 5 and 6) is used.®
“European” means students with citizenship of any European country (excluding Russia and
Turkey).

The last part of the thesis, the case study of European students in Thailand consists of
primary empirical research. In order to determing the push- and pull factors and rationales for
European students studying in Thailand, as well as their experiences and future engagement
with Thailand, interviews. with.26 European students.were.conducted. Based on information
on the stocks of Europeansstudenis at the different Thal higher education institutes, students
attending the six most_pepularThai universities were chosen as potential interviewees. By
concentrating the effort om'the six. most popular Thai universities, (Chulalongkorn University,
Thammasat University, Ramkhamnaeng University, Bangkok  University, Assumption
University, Mahidol JUniversity) ithe thesis J'aimed to have a choice of interviewees
representative of a'wide /majority: of Europea-ﬁ s'Eudents in Thailand. Additionally, time and
practicality constraintsidictated certain limits i;d terms of the scope of the survey. Based on the
choice of the six above-mentioned universitié's_l the international offices of the respective
universities were contagted and contaet data of 't;he 'European degree and exchange students
requested. This strategy did not prave effective,' é":s‘ only Chulalongkorn University replied and
eventually supplied the necessary data. Other uﬁvé’?xs"ities however did not respond to the
requests at all. Subsequently, -with:the graciou.sfhel'p’ of the supervisor Asst. Prof. Surat
Horachaikul, the*remaining fivert‘miversities were éo;l;acted again by using personal contacts
of the supervisor_ Eventually;-afier-a-number-oi-contaci-attempts and lengthy processes,
Ramkhamhaeng University, Bangkok University and Assumption University provided contact
data of some of the current students of European origin. Emails containing the survey as well
as a short explanation of the study were then sent to all the provided electronic addresses. The
return rate for.surveys using the electronic approach.was however. very. low.and further efforts
were needed in order to increase the amount of returned surveys. With the.help and personal
contacts of the supervisor, Asst. Prof. Surat Horachaikul, personal face-to-face meetings with
potential interviewees were organised. This strategy proved more successful “and thus, the

final \tally ‘of 26 “interviewees was reached.’? Therefore, the most effective strategy in

69 UNESCO. International Standard Classification of Education ISCED
1997[online].http://www.unesco.org/education/information/nfsunesco/doc/isced_1997.htm (2009, 30
November).

70 Finally, the sample includes 6 students from Chulalongkorn, 2 from Ramkhamhaeng, 10 from
Bangkok University, 5 from Assumption, 2 from Bangkok School of Management and 1 from Rangsit
University.
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surveying the European students in Thailand has proven to be via personal contact with the
students, facilitated by the supervisor, rather than by electronic contacts. Among these 26
interviewees, the distribution regarding their university is not exactly corresponding to the
distribution of the total European students. The main difference between the actual
distribution of the European students and between the distribution of the interviews in the
survey is the absence of Mahidol University students. As with the other universities, several
attempts were made to contact the international office for help, yet despite the help of the
supervisor, Asst. Prof. Surat Horachaikul, Mahido! Wniversity did not provide any contact
data. Attempts to contactthe.international studentsvia.thesenly contact portal Facebook were

1.t A further slight disparit} between the total European students in Thailand

also unsuccessfu
and the survey sample can _berobserved with regards to their fields of study. In the survey,
some fields of study;especially business-related fields, but also economics have been slightly
over-represented. Thissasymmetry stems from the difficulty of sourcing a high number of
interviewees. In some cases, intenviewees, who-have been willing answer the form have been
helpful in forwarding the suwvey to their ;)wn friends, who often studied in the same

programme. Therefore, an over—representationnpf some areas of study has taken place.

Importantly, this study featured degreefz;tnd exchange students from Europe. There are
no numbers available regarding the ration betweén d'egree and exchange students of the total
European students and therefore, -it-is impossibf{e‘ o compare the survey ratio with the total
ratio of degree versus exchange students. Due a i;qrr-'lf)érison of patterns of nationalities, host
universities and fields of study it is:however hi_g.hjl_y I'i_lgely that a large majority of European
students in Thailand are indeedr éxchange students. :'Fhis survey consists of a sample of 15
exchange and 11 degiee-studenis—Ihere-are-several-reasons-why-00th, exchange and degree
students were choSen to take part in the survey. Firstly, the sample size of only one group of
students would have been too small. Therefore, it was decided to integrate both groups of
students into the study. Thus, the two different groups could be compared with regards to the
main areas- of. the study,.the motivations, of the students.for studying in. Thailand and the
eventual benefits for Thailand. An additional reason for the inclusion of both groups is the
fact that ‘due to this wider sample, a more complete picture of European students, their
motivations for coming to Thailand, their levels of satisfaction and their future-engagement
with Thailand emerges. The results of the survey (an example of which lis/attached in the
Annex of this thesis) have vindicated the inclusion of both groups of students. Whereas there
were relatively clear differences between the two groups with regards to the push- and pull

factors, their levels of satisfaction in Thailand as well as their future plans of engagement with

71 Facebook[online].http://www.facebook.com (2009, 2 December).
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Thailand are very similar. Thus, the thesis has shown that both groups of students, degree and
exchange students can develop strong bonds to the host country, which ultimately also benefit

the host country.

The format and content of the survey was decided on even before the contacts were
received. The surveys would be conducted face-to-face and would consist of four parts:
information on the interviewee (nationality, age, gender, previous education and current
degree), the way to Thailand (including push- and pul!-factors, other options of destinations),
the stay in Thailand (including academic and country-specific questions as well as questions
regarding the interviewee’s social life and engagement. with Thailand) and finally the
prospects after Thailand=(benefiis drawn from studyingin. Thailand and further plans
regarding the engagement'with«Thailand). The questions are mostly open-ended. There were
however also questions wihere the interviewéps are asked to assess by giving grades (from 1 to
10, one being the worst and'10 being the best) and other questions where interviewees need to
list. Having received sthe Chulalongkorn contacts first, three students were successfully
interviewed face-to=face sDue‘to the dlfflCUl@IeSJ!n dealing with the other universities and
finding contacts for conducting the interviews‘;ffacé‘—by-face, the strategy was changed and the

retrieved contacts were being asked to fill out thchs.uryey online.

The empirical primary research part of tm$ _t,hesis faced difficulties, on the one hand in
the location of potential mterwewee&but also.on gettlpg a healthy return rate. The return rate,
with only in total only 26 completed interviews-s |_Iat1vely small and therefore vulnerable for
claims of un-representativenéss:” Additionally, sthe‘dlverse interviewing techniques used
(online, face-to-face) place some additional constraints on the validity of the results of this
survey. The concchttation of the interviewees on the six main univérsity destinations (with the
exception of three interviewees from the Bangkok School of Mahagement) also somewhat
lessens the representativeness of the survey. Despite these constraints however, a considerable
amount of raw, empirical=and valuable data has emerged and, as will be seen later in the

thesis, numerous interesting, and useful conclusions ‘can be drawn from these surveys.
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CHAPTER I
THEORY

2.1. Globalisation Theory

)
In this chapter, the central-~theories  pertinent. to this thesis, globalisation, the

internationalisation of higheiedueation and the more general theories on the movement of
human resources are“discussed. Because ofitheir central role as a trigger and enforcer of the
internationalisation iaehigher edugation, g‘obalisation processes need to be defined and

explained first.

=

Globalisation is gommonly: referred T{o as being at the beginning of many recent
societal, economic and political changes. In fhe écademic, economic, political and cultural
fields, countless definitions of globalisation é}ij_gt. ,These definitions and interpretations of
globalisation are often.only fragmehtal and th.u.s,“only concern a certain area within which
globalisation processes are influentiat. Additiohér_i‘i)'(',; because of its wide-ranging implication,
the discussion on globalisation 1S often highly pomfgéd and emotionalised, thus hampering a
precise and comprehensive definition. Neverﬂ}ejests_':_a_ common pattern to globalisation
definitions can be found in the :increased “intercbﬁnectedness in.allfaspects of contemporary
social life.”’ This- definition-however-is-too-broad;unciear-and-does not take into account

different opinions on globalisation.

2.1.1. Hyperglobalists, Seeptiesrang, Tiransformationalists

In search for a more comprehensive and useful definition.ef globalisation, further enquiry into
globatisation ‘thaories is' necessary. According to Held et al; theorists” of glehalisation are
commonly “divided ‘into three" different*schools” of thought:" hyperglobalists, ‘sceptics and
transformationalists. " Hyperglobalists, led by the Japanese business strategist Kenichi

Ohmae, believe that nation-states are an outdated form of governance and will be substituted

72 Held, McGrew, Goldblatt, and Perraton, 2.
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by new forms of social organisation, on the local and regional level.” Globalisation sceptics
on the other hand apply a strictly economic point of view and argue that a globalised economy
whereby the “law of one price” applies is by no means achieved and that nation-states still
regulate international activity. Sceptics however accept that rather than globalisation, a
regionalisation of trade is taking place. Therefore, the world is getting increasingly
fragmented into blocs in terms of economy; politics and culture.” Similar to hyperglobalists,
transformationalists believe that globalisation is the driving force behind social, political and
economic changes and are reshaping modern Sogiéties. and the world order. ”® In the
transformationalist schoolref thought however, globalisationsis seen as a transformative force,
which blurs distinctions between internatianal, national and local spheres. Contrary to the
previous two theories, transformationalists do not predict a future regional or global order, but
rather emphasise the“process of this histarically unprecedented phenomenon. Due to the
processes of globalisation, whigh /bring thether communities, which do not necessarily
correspond to national berdegs, nmation-states, although retaining their ultimate sovereignty,
increasingly are entangledsin transnational o:rganisations. Therefore, globalisation causes a
transformation of the relationship between soVelre'rgnty, territoriality and state power.”” Taking
into account the threg'major schools of though'é r_egarding globalisation, Held et al., rather than

defining globalisation, makes some basic assumptions.
4

e Globalisation has to be understood as"_'cifset_of processes leading to interregional

- : pj "' - -
networks and an enmeshiment of national and societal systems in a global process.

e As a consequence, complex:webs and,--ne:tiN,orks between communities, states,
international institutions, non-governméntél organisations (NGQO’s) and multi-
national corporations-are-weaved: '

e Globalisation processes of increased interconnectedness_ are reflected in all social
domains, e.g. economic, political, legal, military and environmental.

o Globalisation is associated with the deterritorialisation and reterritorialisation of
socio=ecanemic and pelitical space-from-legal anditerritorial-boundaries.

e Through'increasedsinterconnectedness, globalisation restructures power relations.”

74 Ohmae K. The rise of the region state. Foreign Affairs 1993; 78-87.

75 Huntingtons'’s theory of a “clash of civilisations” is an example of a globalisation critique.
Huntington SP. The Clash of Civilisations and the remaking of World Order. Simon & Schuster,
1997.

76 Giddens A. The Consequences of Modernity. Polity, Cambridge 1990;

77 Held, McGrew, Goldblatt, and Perraton, 8.
® Held, McGrew, Goldblatt, and Perraton, 28.
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Combining Beerkens’ diagram and the summarisation of Held et al., the different

aspects of globalisation can be illustrated in the following way:

Point of Reference Concept Globalisation/New Reality
Interconnectedness. Increase of flows in people.
Geography ] o
Internationalisation.
Unconnected
i, Interconnectedness. Increase of flows in trade in
Localities Economy & _ _ _
goods and.services and information.
Trade

Internationalisation.

|

Resulting from.ihe increase of flows and interconnectedness:

Nation-state Authority & De,- and re-territorialisation of socio-economic and
Sovereignty Power, _ political space.
Nation as bearer of Institutions “C(')smopolitanisation.CuIture, Institutions:
identity, citizenship & Socigty . transformation of social arrangements.
Mosaic Culture ~ Cultural convergence and divergence.
Table 1: A Concept of Globalisation™ ’ F/R

L

Student exchanges, the main.tepic of thi_s;hgsi'_s,_ has numerous effects on the different
actors, which aretinvolved in th;exchanges. Thege-ef:Fects can be discussed by applying table
1 above to studentexehanges-Since-ihe-caleulaiion-of-economie-efiects of student movements
is far beyond thegoal of this thesis, the political and social effects and implications will be at

the centre of the theoretical and practical discussion of the cross-border movements.

Hyperglobalist theeries are based stronglyr on economic processes. Through global
integration of‘business and production, social and political-'spheres becomeyglobalised. Using
hyperglabalist explanations, increased-student movements‘eould be ‘explained by the demand
for a more internationalised or even glebalised workforce. . Therefore, it could be.expected that
the patterns of Cross-border movements wouldiincreasingly diversify, since the ceonomies and
soclal”and! political” spheres.would“integrate’ globally. “This is called “a".more.complex

architecture of economic power”.? It could also be expected that the motivations of students

79 Beerkens, Eric. "Global Opportunities and Institutional Embeddedness.", 12.
80 Held, McGrew, Goldblatt, and Perraton, 4.
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for studying in another country would be dominated by economic considerations and

specialisations.

Globalisation sceptics on the other hand argue that globalisation is essentially a myth,
and that processes of integration are exaggerated, leading to regionalisation at most. Sceptics
also note that North-South-divisions will continue to exist and point to patterns of investment
and trade, where the developed nations primarily trade with each other and invest in each
other’s economies. For student movements, this'weuld.mean that akin to the movement of
goods and investments, certain patterns of flows remain dominant. These patterns could
follow either economic patterns or also reflect civilisational ties. Motivations for movements
along economic patternssare again-explainable by economie motives. If two countries trade
and invest heavily in eaghrother it 1s more likely that students will feel compelled to study in
a country with close ecopomicsrelations to their host country. The argument of civilisational
boundaries, developed by Huntington would npredict frequent cross-border movements of

students to culturally similar,countries.

Proponents of s the transformationaninilst “theory, much more than sceptics and
hyperglobalists emphasise the broad range of effects of globalisation processes in different
fields. For transformalists, globalisation processes are responsible for blurring the borders, or
“shaking up” political, ecanomic  and socialﬁs’pgces. Contrary to the previous theories,
transformationalists also belieye-that borders bem_gm the North and the South, the First
World and the Third World are notfenger geograﬁiica-lly determinable, but in a constant state
of change. Globalisation can thus act-as an acce'léféthq force for the economic rise or fall of
an economy, which does not necessarily correspond to nation-state’ borders. Taking the
transformationalist theory of globalisation as a basis, it is difficult to predict a trend in the
movement of studénts. Since the transformationalist theory uSés a broad approach and
predicts increasingglobal interconnectedness and a reorganisation-of economic, political and
social spaces, a general increase of cross-bordersmovements of students could be expected.
The streams of the movements-however cannot be predicted. The reasons for increased cross-
border student ‘movements can “be~explained by “the Inerease of interconnectedness of
economies, regions and people in ,general. Through this increased interconpectedness,
resulting'in increased information‘and easier travel possibilities, barfiers t0 expcrience another

culture through educational exchange'are'iowered.

The above theories of globalisation have all helped explaining the movements and
motivations of students on a theoretical basis. Table 1 summarises the theories. Since the
transformational theory provides the best theoretical basis for explaining the background of

cross-border student movements, table 1 focuses on the transformational explanations. Table
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1 shows a model of globalisation processes in the economic, political and social arenas and
displays previous points of reference and the new realities. Due to its design, this table is also
very useful in elaborating some consequences of student exchanges and the increased

connectedness of people.

The increased movements of people in general, but also of students in particular,
parallel with increasing international economic and political ties, have resulted in a number of
new realities. In the case of the increased flows of siudents, these effects can be mostly found
in the areas of society and culture. Increasing movements of students will automatically also
increase the student’s contact with people from other countries. New friends are made in- and
outside of the academig.ife; and.mostly, a large part of them will be from the host country.
These social contacts have great influences on students, as well as on their environment.
Through intensive contacis with people from other cultures, the moving students are likely to
constantly question.their own calturerand values. This might lead o a sense of alienation but
can also lead to a change in the student’s valuesj'and behaviour, thereby taking on board some
of the customs, hehaviours and beliefs prev:':flent_ in the hosting country. In this case, the
people-to-people linksand interactions can can’se a change in not only the student’s but also in
the student’s social contagts” attitudes and beliéts  This argumentation implies that people can
be carriers of culture, and therefore; through qxtenswe contacts with people from other
cultures, contribute to the spreading-of their own culture. The positive consequences, or
benefits, stemming from increased international Reople -to-people links can be viewed from
different angles. On the one hand it-eould-be sald that people-to-people links foster cultural
connections, and*therefore enrlch both, the host country S culture,/as well as the student’s
culture. Through this-eariehment-and-the-increased-social-compeiences, mutual understanding
of different cultures is facilitated, and frequent dialogue on a personal level, but also on an
economic or even political level, more likely. There are however also tangible, economic
benefits which can be drawn from cross-border student movements. These benefits are
constituted-on.the one hand by, the direct.financial income.for higher.education institutes and
the national economy: through the jexpenses of the incoming student. On the other hand
however,"and much more difficult to quantify, by becoming a carrier of the host country’s
culture and identity, the student can act as an “ambassader™ for the host country“ence back in
his' home couniry;, or fanywhere else in the world. In_a more ;competitive. world, such

“ambassadors” could be of great help, especially for a developing country like Thailand.

2.1.2. Higher Education and Globalisation
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Higher education is an area, which, much more than others, has always been internationally
connected. This is mainly due to its output, knowledge, which easily crosses boundaries.
During the times of Ancient Greece, Persia, India, Confucian China and in the late medieval
Europe, universities such as Bologna, Paris, Oxford and Cambridge were cosmopolitan places
of learning where scholars and students from across the world acquired and exchanged
knowledge, mostly free from the constraints of borders and nation-states.® In Europe, a
transformation of the characteristic of higher edueation began in the 16" century, when the
protestant reformation heralded a fragmentation.of.higher education. Furthermore, nation-
states emerged as stronger entities and started 0" Conirel the flow of people in general.
Crucially, nation-states also began.io fosteri-\national identity building through patriotisms and
increased nationalisation of the egonomy, religion, society and education.® This trend even
increased in the 20"€enturyy When nation-states put more emphasis on nationalised higher
education, whereby skilled shuman capital’ could be developed, either for technological
progress or for @ morgteffective bureaucracy. % Therefore, a trend away from tertiary
education, as a cosmopolitan forum for the t}ansnational exchange of ideas and knowledge
towards the political and economical instrﬁlmentation took place. This trend had wide
implications for the way inwhieh universities i/vgre organised and also for the extent to which
international people-to-peoplelinks occurred. =+ °
§

Even though the origins-and traditiorlls":‘q""f'S_outheast Asian higher education vary
greatly from country to country, YAestern, mostI)LEL;Fe;pean, colonisers had a great influence
in shaping each country’s higher edueation syster.r-{._ j’hqiland, being the only Southeast-Asian
country not colonised by a EUropean power tfa&?tionally followed a model, whereby
education was provided-in-iemples-and-ihe-eouri-Under-King-Rama\/, who fostered close
relations to European nations and visited Europe as well as the British Southeast Asian
colonies several times, a modernisation of the Thal higher education system took place. In
1910, the Royal Page School was transformed into Civil Servants School in 1916 and thus,
Chulalongkorn University.was.founded. The.establishment.of the.four.other early universities,
Thammasat, the University.of Medicine (later to.become Mahidol University), Kasetsart and
Silpakorn‘University was also dominated by the state’s need for educated civil servants.* This
short_history of higher education in Thailand shows*“the crucial influence“ef European
principles in higher education,‘in‘'which the national aspect of higher education,is often very

pronounced. These systems, although developed and diversified since then have persisted to

8 Kerr C, Gade ML, Kawaoka M. Higher education cannot escape history: Issues for the twenty-
first century. State Univ of New York Pr, 1994, 7.
82
Ibd, 8.
% 1bd, 10.
* 1bd, 206.
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various degrees through the last decades. Due to the close association of Thai higher
education with European systems, a traditional educational bond between Europe and

Thailand had been formed.

The long-lasting trend towards nationalised higher education is however being
reversed slowly. With the advent of globalisation and the ensuing increased
interconnectedness, a trend towards a de-territorialisation, or de-nationalisation of higher
education is becoming apparent. In academic circles, this field of study is commonly called
“internationalisation of higher education”. Despite .widespread academic discussion of
internationalisation of higher education hewever, there is.no academic compromise on a
definition of this phenemenon. Especially the relationship. between “globalisation” and
“internationalisation” needs some. explaining. Having already discussed the concept and

definition of globalisation@bove, the focus will now shift to internationalisation.

At the beginningy internationalisation ef higher education was seen as a mere set of
activities performed by higher education. institutions such as universities.> According to this
narrow definition of internationalisation, 'the rﬁllairruactors in the process of internationalisation
were the institutionssproviding higher educati'on, which would In turn execute activities and
programmes such as intérnational ‘studies, international exchanges of students, staff and
curricula as well as other technical cooperationjiﬁi_gter, internationalisationbecame to be seen
as a process, which ought to bejintegrated into the,’i@;jitutions, e.g. the teaching, research and
service functions of the institution. * The‘?ng\;elty in this definition being that
internationalisationwas now rather -seen-as a prdcféé.é-éﬁd‘organisational approach which was
integrated into the*whole functioning of the higher education institdtion, and not just limited
to international proérammes. This development of the definition could'therefore be seen as a
move towards a holistic approach, yet it was still fragmented dUe to its narrow focus on
institutions. This centinuing strong focus on institutions however-was criticised as one-sided
and broader definitions inelusive of other actorspwere suggested. Van der Wende created the

following:definition: Internationalisation is:

“Any systematic effort aimed at making higher education responsive to the

requirements and challenges_related to the globalization of societies, economy~and labour

market.’%

8 Knight. Internationalization Remodeled: Definition, Approaches, Rationales., 9.
8 Arum and van de Water, 202.

87 Arum and van de Water, 202.

88 \Van der Wende, 18.
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This proposed definition offers two wide-ranging changes. On the one hand, the
relationship between globalisation and internationalisation has been clarified by stating that
internationalisation is a reaction that is taking place and is caused by the processes of
globalisation. Additionally and importantly, van der Wende also broadens the spectre of
internationalisation. In her definition, “any systematic effort” automatically also includes any
possible actors within the field of higher education. Additional examples of actors could be
the nation-state, a supranational or inter-governmental organisation, a business or the HEI
itself. Furthermore, by including challenges related te'the labour market, this definition also
incorporates an economie-component into the -definition; thereby hinting that economic
rationales can play an important.iole in t}\\e internationalisation of higher education. This
viewpoint was criticised in.2002+by Sodergvist, who adopts a somewhat hyperglobalist

standpoint and belicves that the process of internationalisationis:
u

“A changesprocess from a national .hig.her education institution to an international
HE institution leading/to the inclusion-of an Jinternational dimension in all aspects of its
holistic management in order to enhance the adua[i_ty of teaching and learning and to achieve
the desired competencigs.”®? ™

By emphasising the new reality of an ‘i:h_terqational HEI, the definition by Soderqvist
could be seen as a paradigm ¢hange inshigher edu;g:ati'on, marking a departure from the nation-
state model towards a cosmopolitai-reality. HdvT}:é\?er,_Soderqvist’s definition did not go that
far, as he confined the change tewards a more coéLn(;ﬁélitan reality to the institutional level.®
Thus, Sodergvist excludes the influenees of poligy;makgrs and the students themselves on the
internationalisation process. Ne\)ertheless, this defin;ﬁon can be seen as a quantum leap, due
the acceptance thai-ihe-iniernational-dimension-would-lead-io 2 thange process in all

dimensions of thefinstitution’s holistic management.**

Knight on theother hand criticises the
definition because of its rationales, which limit the applicability of internationalisation theory
to the enhancement of quality of teaching and learning in order to achieve desired
competencies.. Therefore, the .numerous .acts caused by .internationalisation, which do not
concern the quality; of teaching and fearning and do not have the goal of achieving “desired
competeneies”, are not included in this definition. Knight then proposes a new working
definition of internationalisation in order to facilitate the*discussion of the discipline. She
emphasises that.both, the institutional level as well as the national- and sectoralilevel must be

included in such a definition and that a definition should not be confined to rationales.

89 Sodergvist M. Internationalisation and its management at higher-education institutions: Applying
conceptual, content and discourse analysis. Helsinki School of Economics: Helsinki, Finland 2002;

90 Soderqvist.
91 Ibd.
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“The process of integrating an international, intercultural or global definition into

the purpose, functions or delivery of post-secondary education.””%

Knight’s definition is similar to the previous one by Sodergvist, yet still offers some
central differences. Firstly, Knight is more inclusive in terms of what “international” means,
adding “intercultural” and “global” to her definition. This definition therefore rightly takes
into account globalisation trends discussed above, which decouple culture and identity from
the nation-state towards. a more cosmopolitan .reality. According to Khnight,
“internationalisation” has to be understood in terms-ofanew alignment of geography, politics,
the economy, institutions, eulture .and identity. The-other notable novelty of Knight’s
definition concerns the edueationspecific second part of her definition, which clearly points
out in what concepts of education “internationalisation™ is integrated into. The purpose of
higher education, whieh will‘be discussed in!greater detail at a later stage, means the role and
objective that the higher education' sector Has'“-'for a country or a region as well as, more

specifically the mission of mandate of-a specific HEL.*

The functions of higher education

include the more specific, practical tasks of the Higher education system and the institution

itself, namely teaching/training, research and others.* Thirdly, the description of the delivery

of higher education is gven slighﬂy harrower,” “s;i'cjnifying the actual offering of courses and
i

programmes.® ‘A

2.2. The Internationalisation of Higher Education

2.2.1. Globalisatioh versus Internationalisation

Globalisation processes, as displayed in table 1 are immensely strong processes, which
influence.all areas of our.socio-econemic.and political, surrounding. One of the processes, the
increasing interconnectedness of the economy, resulting in higher volumes of trade in goods
and services as well as more open economies in general has increased competition among
nation-states and regional blocs. Nation-states, which despite globalisation and regionalisation
processes are/still the main policy-makers and legislators of higher education, have reacted to

the increased competition, and try to gain an edge through improving their systems of higher

92 Knight. Internationalization Remodeled: Definition, Approaches, Rationales., 11.
93 1bd, 12.

94 Ibd.

95 [bd.
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education and thus attract foreign students. Within this process of increasing global economic
competition also falls the liberalisation of services under the General Agreement on Trades in
Services (GATS) under the auspices of the World Trade Organisation (WTO). Within GATS,
negotiations are taking place in order to open up the four modes of supply of services, namely
“cross border supply”, “consumption abroad”, “commercial presence” and “presence of
natural persons”.”* The OECD defines cross-border higher education as: “higher education
that takes place in situations where the teacher, student, program, institution/provider or
course materials cross national jurisdictional borderss*® In practice, this means that it would
be easier for education institutes to open up campuses abread, employ foreign teachers, teach
foreign students or use franchise itsstudy mbdel across borders. These are however only some

examples of new possibilitiesfoF ediication service providers.”

In summary, it can be.said that globalisation processes influence or even trigger the
more voluntary progesses of internationalisation. This relationship.can be observed in Van der
Wende’s definition ofginternationalisation, Whi'.éh states that higher education is made more
“responsive to the requirements and challeﬁbeg_related to the globalization of societies,
economy and labour market™, thereby acknoMedging the causal relationship of globalisation

and internationalisation. Citing Altbach and Kni'g:h.t:

“Globalization and  internationalization .are related but not the same thing.
Globalization is the context of gconomic and academie trends that are part of the reality of
the 21% century. Internationalization includes the bolicies and practices undertaken by
academic systems and institutions—and even in"dividuﬁs—to cope with the global academic
environment.”%

Another_ important aspect of internationalisation, which perhaps is not instantly

recognisable from the definitions above, is the factor of choice. Whereas globalisation

% Madugula,SK. Cross border mobility for transnational’education: Would students and academics
benefit from educational services liberalisation in Europe under WTO-GATS 'mechanism - an analysis
of European Bologha Pracess' Model for ASEAN regional educational policy. The Bologna Process
and Shaping of the Future Knowledge Society 2005;

" OECD. Guidelines for Quality Provisién in Cross-Border Higher Education. ParissQECD, 2005.
A yeryigood overviewof theissue:of{GATS negatiation and, international higher,education can be
foundihere: [Knight, Jane. Higher Education Crossing Borders:'A Guide to the Implications of the
General Agreement on Trade in Services (GATS) for Cross-Border Education.

98 For a discussion on the potential benefits or risks of GATS in international higher education on
the example of the Netherlands and the Czech Republic: VIK A, Westerheijden D, van der Wende M.
GATS and the steering capacity of a nation state in higher education: case studies of the Czech
Republic and the Netherlands. GLOBALISATION SOCIETIES AND EDUCATION 2008; 6 (1):
33.

99 Altbach and Knight. The Internationalization of Higher Education: Motivations and Realities.
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processes are practically unalterable by education institutes or even by nation-states, the
internationalisation of higher education is a choice. The policies, programmes or initiatives of
internationalisation, on the international, the national and the institutional level do not happen
by itself; rather they follow decisions by policy-makers or managers of institutions. Knight
suggests grouping actors on how active they are in internationalising their higher education
sector. She suggests that states’ behaviour in regards to internationalising higher education

can either be classified as passive, reactive, active or strategic.'®

As mentioned above, globalisation processes  have a strong influence on the
internationalisation policies.of actors. The.relationship howewver is a two-sided one. In some
ways, policies and programmes_of internationalisation alse-have a reinforcing influence on
globalisation. These impacts eccur .in every area of globalisation: due to the increased
international and —cultugal contacts of students, increased internationalisation of higher

education causes:

o Incregased interconnectedness-of people and economic activities

e Increased inter-state competitign due to better human resources

o De-territorialisation -of - soeio-economic  and political space and
cosmopolitanisation “of cultufef'&"—society due to more flexible human

T e r
resources and changed-identitiessits

cas dd
¥

Therefore, internationalisation-of higheu%dUC'ation re-engineers and accelerates the
very processes of globalisation, which initiated it.-‘]-’hy_s, a scenario of a self-reinforcing circle

unfolds.

100 Knight. IAU Global Survey Report on Internationalization of Higher Education.
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101 Bwn source.
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According to Knight and de Wit, the main rationales of national actors can be broadly
dissected into economic, political and social rationales. %2 Among the economic rationales, are
“economic growth and competitiveness”, “the development of human resources” and
“commercial trade”.’®® As discussed above, globalisation, in the form of increasing economic
interconnectedness, is reflecting growing trade in goods, services and easier flow of
information. Due to these increased flows, horders have become more porous and not just
economic goods but also people can move across borders more easily. This new globalised
reality demands adaptations from governments:and iastitutions. Probably the most important
rationales, why governmentis.react to globalisation-and.adapt policies are of economic nature.
The transformation of the world ecoﬁomy from an “industrial economy”, where
manufacturing provided the_main.source of income into a “knowledge-economy”, where the
production and tradesof services is taking centre-stage is causing the state to redefine its role.
In a knowledge-economy, knewledge itself, information and eventually people who possess it,
are the key factors of development.°* This development gives higher education a new
meaning, from an intelleciual breeding groubd to one of the central engines of economic
growth. The process of transformation to “:':1 knowledge economy is less advanced in
developing countries; where agriculture: or rhanufacturing often still form the basis of the
economic performance. Therefore; iiv developing countries, the export of higher education is
only slowly being seen‘as an area of economic growth. This will become apparent later in this

thesis, when Thailand’s policies on internationalising higher education will be discussed.

Due to this change of the role of higher "edyc"_agion and the simultaneously operating
processes of globalisation, economic factors and the‘ ?nternationalisation of higher education
have taken centre-siage-foi-governmenis-and-also-lead-io-a-certain commercialisation of
higher education"Unsurprisingly, economic rationales for actions in the internationalising
environment rank highly. The argument of economic growth and competitiveness through an
improved development of human resources is at the centre of the assumption of the
commercialisation .of, higher, education, .The. rationale. is that .economic growth and
competitiveness.are the most important reasons for investment into higher,education because
it will have a positive effect on technological development. The Lisbon Strategy for Growth
and Jobs of the European Union is a clear example of-an application of this-rationale. It
includes 24 guidelines an macro-/and microeconomic policies and also includesiprovisions on

education. Guideline no 24 for example states that the Member States should have the goal of:

192 Knight, Jane. "Internationalization Remodeled: Definition, Approaches, Rationales.”, 25.; de Wit,
83.

103 See below for a more detailed theoretical discussion of the effects of human resource movements.
1% Giiriiz K. Higher education and international student mobility in the global knowledge

economy. State Univ of New York, 2008.
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“enlarging possibilities for mobility for students” and “responding to new occupational needs,
key competences and skill requirements”.'® These policies are an example of the increased
link between higher education and economic growth, a fact that even the EU, as a regional
organisation unit, seems to have realised and taken on board. In an international context and a
global pool of willing students, states try to attract foreign students by giving them research
grants and facilitating a future career, so they. can become the decision-makers of tomorrow.
By investing in foreign students, states hope that either a large percentage of the students will
continue to live in the country or at least keep.having a special relationship, which could
eventually be economically- beneficial, to it. Threugh.thissspecial relationship between the
moving student and the host couniry, Whic?] ideally emerges, the visiting student can act an
“ambassador” for the host..Additionally, an increase in the international dimension of
teaching is encouraged. Gevernments hope to equip students better in an international
economic environmentby inereasing studies in intercultural understanding and languages.*®
The second rationale, the labour/market is closely connected to the first one. Since labour
markets have become maore internationalisedadue to more open borders and government-
schemes facilitating skilled migration, graduétes face greater competition for jobs in a more
international enviropment, Therefore, ithere “nis_ a certain demand for “internationalised”
graduates, from multi-national corporations and governments alike. Through people-to-people
links, a country like Thailand can benefit frorhﬁ.-ifqreign students, since they will inevitably
internationalise other students, thus increase also 1h"e%<_1,qmestic human resources. Again linked
to the education of human resources-is a ratiorr‘aie; f\l/vhich is more pronounced in smaller
countries. The domestic_institutes cannot meet national* demand for educated graduates in
many countries, either because they lack the quality of teaching or the quantity of available
study spaces. Therefore, countries such as Singapore send highly talented students abroad in
order to increase their human resources.*”” Eventually, the students'must return home and can
benefit the home=economy through their acquired skills and=knowledge. This external
education is especially;important for developingsceuntries, which struggle to equip students
with the necessary skills‘and kinowledge. “The final economic rationale is the direct generation
of income through internationalising-higher education, by which the ‘higher-education institute
can benefit from student fees, and the economy can benefit as a whole through the expenses of
the wisiting sthdent Exporting” education is airecentitrend, whichihas seached, a irather big

dimension for. some: impartafit exporters.*A calculation of the value of lexport of tertiary

105 European Commission. Communication to the Spring European Council: Working together for
Growth and Jobs: Integrated guidelines for growth and Jobs (2005-2008). Luxembourg: Office for
Official Publications of the European Communities, 2005.

196 K night. Internationalization Remodeled: Definition, Approaches, Rationales. , 22.
197 de Wit, 91.
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education (by means of foreign students studying in the host country) of the five leading
exporters (United States, United Kingdom, Australia, Canada and New Zealand) estimates a
total amount of 28.3 billion US$ in 2005, up from 16.6 billion US$ in 1999.'% This increase
in the trade of higher education is on the one hand caused by globalisation in general, but also
by the active role that governments are taking in promoting their country is an education
destination, again for primarily economic reasons. Another parallel development of the
increase in higher education trade has heen the.development of foreign programmes and
institutions, such as branch campuses, double or jeint degrees, twinning, franchised and
validated programmes, asswell as distance learning.*® Gevernments perceive this growth as
beneficial for the country due to economic 62)nsiderations but also due to the increased income
of institutes, thereby easing the'pressure for government financing."*° This is more the case in
Anglo-Saxon countries suchsas the United Kingdom, the United States, Australia and New

; ; u
Zealand, but much lessin continental Europe.''*

Purely politicalrationales of pursuing’a'nétrategy of internationalising higher education
are not frequent and often mixed with social rationales. Nationbuilding is a particularly
important rationale, .has however somewh;ét lost its original meaning. Traditionally,
universities used to be, and still are in some éb_unt[ies, at the heart of a government-driven
nation building effort. Nowadays however; finan'(;;ialiy weak nation-states, who cannot afford
to provide good education t0 its citizens; rather ténd to import education. By importing higher
education, they are thus also importing develop@ﬁf’énd technical assistance, which can in
turn contribute to their nation-building proces_s....rj'_l'_al'e@ted individuals, which have studied
abroad and acquired important Vh‘uman resources c-arrbecome opinion leaders in their home
country, once rettineds-and-thus-eontribuie-io-ihe-social-=pohiiicals and economic nation
building. Public~diplomacy is a rationale, which is gaining increasing importance. By
fostering ties with other countries, it s hoped that an economic, palitical or social engagement
between countries is something like a diplomatic investment into the future. Students play a
particularly impaortant role. in_this Furthermore,.incoming.students are expected to develop
affection for the host country, an understanding of its political system, .its culture and its
economy®? Thus, exchange students can become “lifelong ambassadors” and carriers of

identity for the host country. Countries such as the United States (Fulbright),“Great Britain

108 Bashir S. Trends in International Trade in Higher Education: Implications and Options for
Developing Countries. Education Working Paper Series, Number 6. World Bank Publications 2007;
98.

109 Bashir, 29.

19 de Wit, 91.

1 g,

"2 Ibd, 85.
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(British Council), Germany (DAAD), Japan (Japan Foundation) operate large schemes of
scholarships, in order to attract the most able students.™® Similarly, the rationale of strategic
alliances also concerns geo-political arguments. It is said that governments strategically
support the internationalisation of higher education through exchanges or collaborative
research with selected partners.*** Thus, governments hope to increase ties with these selected
countries, in order to commonly increase their competitive edge. This rationale could be seen
as one of the reasons, why common, EU-widg policies on higher education are being
intensified. Fostering peace and mutual understanding is a rationale, which perhaps does not
quite carry the weight ofspelitical and economic rationales:"Nevertheless, this original of all
rationales, which dominated in _early internétionalisation efforts, is argued to still carry some
importance.™™ Perhaps however, as'suspected by Knight, this rationale is more dominant on

the institutional levelithan onithe nation-state level.

ECONOMIC 4 POLITICAL & SOCIAL
Rationale Benefits K Rationale Benefits
Economic growth | lmproved economic‘i + | Nation building Building of
& competitivenessd| growth through bette“r!v national identity;
education” & 4 can be imported
Global labour Internationalised .| Public diplomacy Diplomatic
market graduates-more 2 A4 investment in
successful 7 " future ties

National demand [Import of education, if 'Strategic alliances (Regional)

OWii deimaind cannot be collaboration in
met HE, more
efficiency
Generation of Binding graduates to Peace and mutual Fostering peace
income host country; easing of understanding through
financing pressures for international
governments linkages

3 Institute of International Education. Fulbright[online].http://us.fulbrightonline.org/home.html

(2009, 23 October). British Council. British Council[online].http://www.britishcouncil.org/new/
(2009, 23 October).; Deutscher Akademischer Austauschdienst.
DAAD[online].http://www.daad.de/en/index.html (2009, 2 October). Japan Foundation. Japan
Foundation[online].http://www.jpf.go.jp/e/ (2009, 23 October).

114 Knight. Internationalization Remodeled: Definition, Approaches, Rationales., 24.
115
Ibd, 25.




Table 2: Economic and Political Rationales for Internationalisation of Higher Education'®

In this short analysis of rationales of mainly nation-states in being active in supporting
the process of internationalisation, a trend towards “hard” economic or political rationales can
be traced. This trend is due to the commercialisation of higher education and globalisation
processes in general. Additionally, “soft” factors:such as public diplomacy and strategic
alliances are becoming increasingly important, as ihe competition between nation-states for

human resources intensifies.

F

According to de Wit, cress-horder student eirculation is ““the most important factor in
the process of higher education’s internationalization”.*"’ How do the cross-border student
movements then fitinto the picture of concerted efforts of nation-states, regional organisations
and higher education.institutes, which/are intlernationalising higher education? It could be said
that the students, similar .to nation-statés_ ‘and other actors are also actors, which
internationalise higher edugation, mainly-threugh cross-border movements. On the one hand,
cross-border movements have been facilitatedr”'py globalisation (freer flow of information) but
also by the efforts of intgrnationalisation of fhfi_gher education institutes (through exchange
programmes) and national governments (easinij iégéi constraints for crossing borders for the
purpose of education). On ithe othershand hdiMé\LE!’, the ‘Increasing popularity of studying
abroad has increased the demand. for internationalisation for higher education institutes and
governments alike. In this case, Marginson and van der Wende describe cross-border student
movements as an important driver of internationalisation and globalisation.'*® Contrary to
other actors, the motivations of students for driving internationalisation are however not
called rationales, ,bUt rather outlined by describing the push- and pull-factors of students for

crossing borders.

116 Knight. Internationalization Remodeled: Definition, Approaches, Rationales.; de Wit.; Own
source.

7 pe Wit H, Agarwal P, Said ME, Sehoole MT, Sirozi M. The Dynamics of International Student
Circulation in a Global Context. Sense Publishers, 2008.

118 Marginson S, van der Wende M. Globalisation and Higher Education. Education Working Paper
No.8. Paris: OECD, 2007.
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2.3. The Movement of Human Resources

Some of the economic, political and social rationales for national governments to attract
international students have already been mentioned above. Whereas political and social
rationales contribute to a better standing of the country in world affairs or a more peaceful
world in general, economic ones are centred on immediate or long-term gains of wealth.
Within the economic rationales, the argument that improved human resources will lead to
increased national wealth is somewhat dominant.“Therefore, this argument will be elaborated

further in this chapter on'the-movement of htiman resources:

According to Romerand.Straubhaar, a differentiation of human resources into human
capital and knowledge is nécessary. ** Human capital, or human skills are embodied in the
person who owns them. Therefore, skills are Fexcludable from other people and, since they can
only be consumed by ene person at a time, it can be said that skills are akin to a private
good.*?” The classification/of hman knowledge however is more difficult. On the one hand,
knowledge is clearly nan-rivalrous, meaning tuhat;l'(nowledge is not tied to an individual. The
question of excludability ‘however cannot be answered easily. This is the case because
whereas most human knoewledge is availabte td\ér\'/'eryone at a very low cost, some knowledge
is internalised in firms through property rights.’ﬂclear differentiation between human skills
and knowledge is hardly possible: Since skills are needed to create new knowledge,
knowledge is not entirely inseparable from persojni"isr.,Additionally, complicated knowledge is
also much more. easily. acquirable by people who alfeady possess skills in a similar area.
Therefore, highly.skilled people create locally limited positive-externalities, which can be
called spillovers; of clusters of knowledge. According to the New Growth Theory, which aims
to explain the importance of different factors in economic growth, human resources form a
crucial part of the determination of economic wellbeing for a country.'! Since human
resources are so crucial in“the determination of‘économic growth, and since the presence of
highly skilled people. are creating positive externalities in terms of the creation of knowledge
(brain gains), countries have an enormous interest in harbouring skills. In order to accumulate
a high level of human resources, and thus a highly skilled and knowledgeable work base,
countries have, two- options:=either produce “brain gains' themselves through 'investing in

education, ‘or“import human “capital ‘produced” outside the country:=Traditionally,“eountries

119 Straubhaar, 15. Romer.

120 A private good is defined by its excludability (it is possible to hinder people from accessing it) and
its rivalry (only one person can own it at a time). An example of a human skill would be the ability to
play the bagpipe.

121 Romer.
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have solely invested in producing their own human capital. Lately however, especially since
globalisation has lowered transaction costs, the import of human resources through the import
of skilled workers has gained more importance. Since this thesis focuses on the movement of
tertiary students, it is mainly interested in the second option, the import of highly skilled

human resources.

In the discussion on the cross-border movement of people and its economic merits, a
distinction between highly skilled and low-skilled migrants is usually made. This thesis
focuses on the implications.of the movement of educated. migrants; hence a clarification of the
term “highly skilled” is.needed. .Even though a number of definitions of the highly skilled
workers exist in academia as well.as in the different national immigration laws, similarities
can be found. Herein, the?!OECD classificat‘}Pn of highly skilled movements in four different
types can act as a benchmaik. ‘

Type Name / / I ‘I'ndm \ \ “'~._x Y

Type A  CoreHS 4 ‘ 'T'emg,orar _ ovement; intra-corporate; researcher;

| sp.eéialist;;r_fi_‘beessjonal (with degree or gqualification)

Type B Additional : annels < éfisj?_)ess t':r:;é'géfleﬁ; supply q{ services; students

TypeC  Permanent HS / Pesimanent lﬁf;ﬂence through employment- or points based
i

immigration- /4

Type D Outside HS y 7€§ﬁers =,

LU =
o ™
71: J-"- _J-._.

el
Table 3: Definition.of the Highly Skilfed"?* -

According to table 3, cross-border student movements are part of the additional
channels of highly“skilled movements. They do not form part of the core group of highly
skilled (type A) becausesthey have not achieved. a higher formal qualification (degree) yet.
Studentssare still part of highly/skilled persons however, ‘because they areiin the process of
acquiring skills and knowledge and might'also have better'access to the foreign labour market
after graduation.'® This inclusion is important, sincesthis thesis will baseysome of its
assumptions regarding‘the benefits of inwards tertiary ‘student’ migration on .theories of the

movement of the highly skilled.

122 OECD, and Japan Institute of Labour, 33.
123 Ipd.
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2.3.1. Higher Education and Brain Drain, Brain Gain and Brain Exchange

As mentioned in the introduction, tertiary education has historically been a cosmopolitan
field, whereby universities were heavily internationalised places of acquiring and sharing
knowledge. After a period of nationalisation of higher education, students and thus also skills
and knowledge can transfer borders relatively easily. Miyagiwa, confirming the argument by
Straubhaar, asserts that the productivity of work increases with a higher concentration of
similar professionals in one region."** Therefore, if a.state can succeed in attracting a large
number of highly skilled,. clusiers of knowledge, which.are economically beneficial, can
emerge. While tertiary.students_are not yet highly qualified per se, the environment of the
universities, especially_their research.and academic activities as well as the people-to-people

exchanges, can contributedmmensely to the l?uilding of a local eluster of knowledge.

The movementss0f highly skilled, especially students, are largely concentrated on
movements towardsithe rich, developed. countries of the “North”. Marginson classifies the

global movements of students into three differént categories.’®

o Firstly, the student movements beMééﬁ,__,OECD countries, which are mostly within
Europe and on short-term basis ‘ 4 y) |

e Secondly, the movements from developlng countrles especially in Asia, to the
English-language nations (USA Canada,_Aus‘tralla New Zealand), Western Europe
and Japan. = -Q’-_-'-'._; =

o Finally, the movements within importiﬁg nations through /either branch campuses,
distance -learning, —orthrough the “inwards ~movement frbm other developing

countries.™®

124 Miyagiwa.
12> Marginson, S. “Dynamics of National and Global Competition in Higher Education.”, 18.
12 1bd.; A more detailed analysis of cross-border student flows will follow in Chapter 3.
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movements are within Europe er Asia-Pacific countries to Japan.

Movements between devel g re developin till negligible compared to the

Y]

As can be *- lon to-international student flows,

dominating movements.

a net loss of students to

the developing co ies, among them and, generally suffer fro

the developed countrlgi This constitutes a problem for developing countries, because firstly,
a share and knowledge,
which ﬂ ﬁ rﬁﬁtm ﬂﬂﬁdw Elyﬂmﬂeﬁs According to
Marglnsomthe net brain drain in terms of the outwards movement of students is concentrated

i RPN Ky LV o XA 1

flarge net outflow of students, the cross-border movement of students created negative

externalities, or a brain drain. A brain drain can be defined as: “emigration of skilled and

127 Marginson, S. Dynamics of National and Global Competition in Higher Education., 19.
128 Marginson, S. Five Somersaults in Enschede: Rethinking Public/Private in Higher Education for the
Global Era., 210.
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professional personnel from developing countries to advanced industrialised
nations”.**Following this logic, it would be economically beneficial to attract a high number
of foreign students, and countries must promote themselves as study-abroad destinations
while facilitating immigration procedures. This is however a strongly simplified logic, and
certain reservations must be made. Importantly, Solimano and Pollack state: “not all departure
of qualified human resources has to be cansidered as a brain drain”.***On the contrary, in the
long run, the emigration of qualified people mighi even entail a human resource gain for the
exporting country. An important component of.such.an argument would be the return rate of
the emigrated people. If edueation is inadequate in-the home-country, emigrants have a chance
to accumulate knowledge and skills Whileg\abroad. This is especially the case for students,
which can have the chance_terstudy at respectable universities with the latest technological
equipments and facilities andithe best professors, therefore having better chances of acquiring
knowledge and skillss"While abroad, students and. other highly skilled often establish
“knowledge networks” among thein fellow hationals, whereby the emigrants can exchange
information and knowledge; as well as keep iliiouch with their home country. Additionally, it
is highly likely that highly skilled emigrants"~yvillf periodically travel to their home country,
thereby again transferring knowledge.and skill_s back to the heme country. Thus, a large
amount of skilled people abread.can benefit the sending country through increased inwards
knowledge flows and collaboration, for examhl@ with research institutes abroad. Through
people-to-people links, emigrants-can-also act.as ovef_sgas ambassadors, promoting their home

country abroad.

129 |_ge JJ, Maldonado-Maldonado A, Rhoades G. The political economy of international student flows:
Patterns, ideas, and propositions. HIGHER EDUCATION-NEW YORK- 2006; 21 545.
130 Solimano and Pollack.

47



SENDING COUNTRIES: POSSIBLE POSITIVE
EFFECTS

Development effecis

* Increased knowledge flows and collsboration, higher

RECEIVING COUNTRIES: POSSIBLE POSITIVE
EFFECTS

Development and Technology Effecis
P*Increased R&D due to enhanced availability of individials

interational mobility leads to increased ues with foreign|with a higher stock of knowiedge

research instmtions

* Export opportunities for technology

* Remittances and ventore capital from diasporas
networks

* Successfui overseas enireprenenrs bring valuable

IManagement experience, capital and ncreased access (0
global networks

Muman capital effects
* Increased inceniive for nahives & seek higher skilis
* Possibility of exporting skills redvees nisk/maises

expected retum form imvestment meducaiion at
individual ievel.

l

*Inflow of entrepreneursinp

* Knowledge flows and collaboration with sending
lcountries

* Immigranis fosier diversilty anid creativity

# Creation of export opportunities for techmology

Higher edpcation systems and fiscal effects
*Increascd enrolment in graduate progranuines

»  Rencwal of faculty and rescarchers
» Increased tax revenues levied on hnman capital

Labonr Markes

*Easmy of labovr shorages of high skill workers. Wase
{moderztion in high growth sectars with labour shontages
“Immigrant entrepreneurs foster job creation
*[mmigrants can act as magnets for accessing other

: . '|in1migram labour {nctwork hiring cficcts)

SENDING COUNTRIES: POSSIBLE NEGATIVE
EFFECTS

Human capital and fizeal cifecis

* "Brain drain” , lose of prodociive polential duc to {at
[east temporary) absence of higher skilled workers and
human capital

edircation (waste of national public resmurces)
» Loss of fiscal reveres from taxation of human
capital

_|RECEIVING COUNTRIES: POSSIBLE NEGATIVE

EFFECTS
| |Higher education systems
*Decreased incentive of natives 1o seek higher skills in

Jecertain figlds. Crowding-out of native smdents for foreign
. jstodents form best schools
+»  Lower returas from public investment in tertiary]Science and technology

J*Technology transiers o foreign competitors and possible
“hostile” couniries in situations of potcntial conflict.

POSSIBLE GLOBAL EFFECTS .

Valley, CERN).

Inerease in global real income doe (0 human capital
|realiocation from lower femim couniries o higher retum
couuntries.

* Inereases in global mequality

* Increased flows of knowledge across counirics, ﬁ)rmnlmn of mmmnhumll research/technology clusters (Silicon

* Increased efficieney in global Inbor markets for high skills workers, rescarchersy iniormation technology experts.
* Increased concentraiion of global expenditure in science and technology in OECD countries.
* International global competition for scarce lnman capital raises, meentives for individual buman capital formation

Table 4: Economic Effects of Highly Skilled Migration™

Table 4 'summarises“the ‘possible effects of migration' of highly skilled:on-bath, the

sending and the"receiving countries. Clearly, the cross-berder emigration’ of-highly=skilled,

including tertiary students does not simply have negative consequences. Moreover, the cross-

border movement of highly skilled entails a complex situation of brain circulation. Especially

131 Splimano and Pollack, 13.
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regarding developing countries, some studies have shown that it is possible to reap economic

benefits from emigrating human resources.**?

2.3.2.Motivations, Push- and Pull Factors for Movement

Studies and models on the motivations of students te'cross a border for higher education form
the immediate theoretical basis of the research guestion of this thesis. The motivations for
cross-border movement.are-usually- determined by-deseribing-the push- and pull-factors that
either push students away from the home country or pull them towards the hosting country.
Such factors of course.dependsstrongly: on the respective flows and also on the individual.
Nevertheless, there are generalstheories and tnodels on the factors, which influence the cross-

border movement of tertiary students.

=

Similar to mest general studies.on the eross-border movement of tertiary students, the
majority of push- and pull-factor smodels ai§o focus on the South-North movement. The
central question of this thesis will be whetherthese models, which suggest relatively similar
motivations, can be applied to the movement of:EUrébean students to Thailand. As mentioned
in the literature review above, there,are differehlt.&pgs of studies and models on the push- and
pull factors of studying abroad;"The first group‘f,qg?tes general models without apparent
empirical research. These modéls are-mostly d}e?ﬁ_bing South-North cross-border flows of
students. The second group estimates the decidirig“fbﬁsﬁ-' andpull factors based on calculations
centred on economic theories. The third group on the other han“d,employs an inductive
technique. Resea[&ﬁérs belonging to this group attempt to generaté madels of push- and pull
factors on the basis of empirical research (interviews, surveys). Generally accepted by most
researchers of push="and pull factors of students moving abroadis the differentiation of the

prevailing factors intoledueational, economic, political and social factors.

Altbachsbelongs to-the first; “generalist’ group and propases a medel containing the
following factors, affecting the decision to study abroad made by students from developing

countries.

132 Beine, Michel, Docquier, Fréderic, and Rapoport, Hillel.



Home Country (Push Factors) Host country (Pull Factors)

Availability of scholarships for study Awvailability of scholarships to international

abroad students
Poor-quality educational facilities Good-quality education
Lack of research facilities Availability of advanced research facilities

Lack of appropriate educational facilities ){
) ) o ty of appropriate educational facilities
and/or failure to gain admission to local

r of admission

institution(s) e

Politically ungenial situation: *-"Congemal poimcal situation

Enhanced value (in the!i'l‘ih"l? Fof a Congenlal socioeconomic  and  political
foreign degree \enwronment »
/ / _ppportunlty for general international life

Discrimination agai
experlence

Recognition of ;Wua |st|ng '_‘
forms of traditional educatio

Table 5: Push- and Pull Factor Model by Altbach133

L7

The model authored by Altbach ShOWﬂJII‘l Table 5 focuses primarily on educational
factors. According to this model, the main facto::sﬁlrijﬂuenung a student’s decision to study
abroad are the availability of scholarships to cove‘r-_th_g cost of education abroad, the differing
educational and research facilities and teaching methods, as well as a possible difficulty to
gain admission te;a local institution: Social, political and ecenomic factors are also

mentioned, receive-Rowever not the importance of the educational factors.

McMahon uses a different method, setting up two hypotheses concerning the flow of
students from developing-eountries to the United States, which are subsequently tested
through' ¢alculations-employing ‘econemic formulae and theories. The two hypotheses are the

following;

1 Thesflow of-students-eut from.a, Third, Worldsnation to, the world at large-varied directly
with the levelyof the sendingscountry’s eeonomic strength, its involvement in'glabal trade,

state emphasis on education and lower levels of home educational opportunities.

133 Altbach, Philip G. Comparative Higher Education: Knowledge, the University, and
Development, 172.
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2 The flow of students to the USA varied directly with measures of the economic capacity of
the sending nation relative to that of the U.S., levels of trade between the U.S. and the sending
nation, the flow of U.S. foreign assistance to the sending nation, and levels of institutional

support from the United States. ***

The study was carried out in the 1960s and 1970s, so its validity for today’s
motivations could be limited. Regarding the hypotheses, two different models were proposed:
a “push” and a “pull” model. The push model describes the number of students studying
abroad relative to the home eountry tertiary enrolment’in a given year. This percentage of
abroad students is then. determined by the following factors, all connected to the home
country: Economic power (Gross-Domestic Product (GDP)/capita), level of international
trade, percentage of natienal resources spent on education, school enrolment percentage.'*
All the four mentioned variables therefore influence the outflow of students. The pull model
on the other hand describgs the variables, which can affect the concentration of students in
one centre, e.g. the Uniteds States The deterf;iining factors are again the relative wealth
(GDP/capita), theeconomic linkage between the sending country and the United States.
(measured in the congentration of sending na"ftion‘ trade with the United States), the United
States’ political interest inthe sending nation (fb_reign assistance relative to the GDP) and the
United States’ support for international students (pefcentage of foreign students supported by
United States funding).™** Using this-model alls":‘af determinant of cross-border movements
between countries would render the tevel of higbiertéducation movements between any two
countries calculable. These caleulations are mai_nllg/_ based on the level of economic disparity
and the economieiand political éhgagement of the-h;éting nation with the sending nation in
both, the “push” and-ihe-"puli”~model—Fhe-"push”~model-considers the economic and
educational failings of the home country and would therefore lead topicture where relatively
poor countries with inadequate educational facilities export the mast students. The application
of the “pull” model would result in a somewhat international realist model, whereby the states
where large developed nation-states.have.the biggest political and economic interests would
also send" the imost: students. In any case, McMahon’s model fails to explain North-South
movements of students, which, even though not numerous, still exist. Additionally, personal
preferences and perceptions of potential abroad studentstare not considered.“A group of
researchers employs ian inductive technique. Researchers belanging-te this group attempt to

generate models of push- and pull factors on the basis of empirical research (interviews,

134 McMahon, 467.
135 Thd.
138 |bd, 469.
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surveys). One example of this technique is the study on Mainland Chinese students in SAR
Macau and SAR Hong Kong, conducted by Li and Bray.

90.0%
80.0% L1.2%
70.0%
60.0% /
50.0% . : %
40.0% - —
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139 c1A World Factbook estimations of GDP/capita (PPP) for China: 6,000 US$ (2008 est.); Macau:
30,000 US$ (2007); Hong Kong: 43,800 US$ (2008 est.).CIA. The World Factbook - Country
Comparison: GDP - Per Capita (PPP)[online].https://www.cia.gov/library/publications/the-world-
factbook/rankorder/2004rank.html?countryName=China&countryCode=ch&regionCode=eas&rank=13
3#ch (2009, 1 December).
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(DETYA)." All 1606 interviewees were future international students. Frequently, a typology
of educational, economic, social/environmental, political push- and pull factors is used in
order to group the factors and gain a better overview over their respective importance. In the
following four Tables, the results of the survey conducted by Mazzarol and Soutar are used
and reformatted according to the typology. This typology will also be used later for the

analysis of the European students in Thaila
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ure 5 shows the educational motlvﬁ.lons for students#fom the four mentionéd-Countries to
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qn courses as well as the reputation of the institution abroad. Interestingly, it seems that

140 The fact that such studies on the push- and pull factors of potential international students are
conducted with the support of national government agencies reflects the status of internationalised
education as a crucial economic and political factor for certain countries.

%1 Mazzarol, T, and Soutar, GN. “Push-Pull' Factors Influencing International Student Destination
Choice.”, 87.



students from the four Asian countries can mostly find a similar course at home, but chose to

study abroad. In all four countries, the reputation of the institution is considered to be an

important factor in the decision-making process. Taking the segmentation of higher education

institutes by Marginson, elite universities in the United States and the United Kingdom,

followed by prestige-driven national research universities in the other English-speaking

countries, (Canada, Australia) Western Europe and Japan represent the two highest segments

of higher education institutes. These are also theginstitutes, which have the best reputation.

Developing countries on the other hand face an.upward struggle to achieve a higher status

than Segment 4. Therefore, it IS also extremely diffieult for universities in developing

countries to achieve a reputation, which could lift the student’s value on the employment

market due to the highly repuiable degree.

Segment 1
World marketof
elite universities

Segment 2
Exporting national
research universitics

Segment 3
Teaching-focused
export institutions

Segment 4 ;
Nationally-botind
research universitics

Segment 5

Lesser status national/

local institutions

The American’ doctoral sector and the high prestige
universities in UK. Prestige neot profit-driven. Prestige
rests on rescé;;'cli-‘reputation and global power of degree

Research umversntles in the UK, Canada, Australia,
Europe Japan Presnge driven at national level but often
runu foreign deg.rf.es_ as a profit-making business

Lesser-status ms.’ti.tﬁéibns in the export nations, operating
commercially in the, global market, catering to a lower

-~ gosty Jower quéﬁfy' echelon of foreign education.

Prestige providers within —a—single nation, normally
rescarch intensive universities. Nationally competitive
with Segment 2 (but not I), mmor cross-border role

Confined to national competition and local demand. No
cross-border rele; The largest group of institutions,
espeCiallyiin imiporting dations

Figure 6: Segmentation of Higher Education Institutes
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i ironmen
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eral model by
environmental factors J'S perhaps the most insightful data from this study. These push- and

pull fac an be at least as
importa m mﬂo ab ith E]a T nctj like the climate

and the Imcmng or quiet and stud ous environment rank among the highest. Social

T

qactors for studying in a specific country. This shows that people-to-people contacts are a

erefore, the clas ; ation of these social and

tremendously important factor in the decision-making of students going abroad. This factor of

people-to-people contacts will later be picked up again when the decision-making of

143 Mazzarol, T, and Soutar, GN. Push-Pull' Factors Influencing International Student Destination
Choice., 87.
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European students studying in Thailand, and the possible benefits for Thailand will be
researched. Another important motivation for the Asian students was the willingness to gain a
better understanding of the West. This motivation could be compared with Li and Bray’s
“social and cultural experience” above in figure 3. This is interesting, since it is often assumed
that migration is predominantly taking place within similar cultural spheres (see also the study
by McMahon, which predicts higher flo
United States economic and cul '.\ ‘
“West” could be explained b N

A

third countries to the United States, where the
‘ greatest). The high curiosity for the

)nce something “different”.
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Figure 8: Economic

The argument that higgjy qualified persons, and also students will benefit economically from

moving,.orstudyingsabroad, i th f ﬂ"t, i i at confirms that
the antﬁ)lti of bette jmﬂm ﬁm ortan! Qx tudents. Interestingly

however,qﬂme educational and also some environmental factors are at least as important as

th ected ture, ec omic .b d_be_ardt ever that so ducational
Qraﬁnﬁi ﬁ\eﬁafiﬁ C ) tﬁrep ation oﬂﬁt' ion ply an

QXpected future economic gain. Therefore, economic factors can also be hidden in the

educational ones.

144 Mazzarol, T, and Soutar, GN. Push-Pull' Factors Influencing International Student Destination
Choice., 85.
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Finally, political factors for Asian

AL

ntal andiecono

educational, social/environ Y

that the two factors abov On.@j}[}:ﬂgéfn '-;‘ﬁia| s, which may help the student

decide on the future country of education. political push-factors, such minority

‘.”.f‘ pf."! L :__',r. ;‘f' .
discrimination at home, -or @ politically unconge A (see Table 5, the model by

ial i “factors however do not
a student moves away

Altbach) are n

help to determine where a student will move

from the home couﬁ/. -

This collection of f%ur figures on the push- and pull factors in decision-making for

international r i e oad de nts an overview
of cruciﬁc is dIffgjt elds. These influencing fact :‘cjr?fiie )me hints into the

decision-ﬂdking process of potential international students. Many of the factors in the

M ol.and Soutar study have n b‘;n ntioned.in t e mainstream analysis of push-
el Y e oo ot e o o

11 Thailand. The purpose of this detailed list of influencing factors for Taiwanese, Indian,

Chinese and Indonesian students is not to discuss the precise outcome of the survey or to

explain the differences among the different countries, but rather to demonstrate that the

145 Mazzarol, T, and Soutar, GN. Push-Pull' Factors Influencing International Student Destination
Choice., 86.



decision-making process for students considering to move abroad for higher education
purposes is extremely complex. In fact, the two first examples, the study by McMahon and to
a lesser extent the general model by Altbach can be criticised for failing to incorporate
personal, social and environmental factors, and have too heavily focused on (calculable)
economic and educational factors. Even though the quality of education and the reputation of

i

re still ranking very highly, social and
opulation, or even friends and relatives
i nix of an exciting life and a quiet-

studious environment are-also. crucial. ntry like Thailand, it is very
difficult to match the qua putati ?@es a reputable institution in
a developed country ca Tt * ore, d be mostly other, social and environmental

factors, which can bes '

the institution (typical educational  fa

b 5w
-

1 i'- |
e = =
f'df-lﬁ.ml)d"
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The results of this survey have ;ﬁﬂgﬁ&? squénces and add crucial information to the
decision-making process of students onsidering tudying at oad, as well as for the marketing

of countries, cities or institu iomﬁggiﬁé{a{e?i'_  destinations. According to this survey, the

perhaps the most-4 eting a country as a

study-destinati ortant key factors, or

units were the 0011 g trm factors are likely to be
motivated primarily by educational (quality and availability of*the course, reputation and

quality of education w"um} but perhaps also lﬁ})me economlcal factors (better chances in

more tr the nd pull fact stu he'results are shown

in Figure 11 below. *
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Figure 11, displaying the-mai ! I 'pull 'éof 1000 Asian students studying abroad
shows a similar picture to the survi ucational factors, especially the quality of
education is dominating. Social and-enviro ental fdctors, especially the desire to broaden

experience and live overseas (simifar to “be ..-;A“.'.ri! of the West in figure 7 and
o *;1:.n'.| i _': _,."'!‘1 9

“social and cultu\ral experierﬁ;’é‘;’i’rir’ﬁgureﬁ)"'a e almost equally img
previous surve r%utsg-LeJaI&d:tac i ﬁ

push-factor ofkg_?[amily wanting the stude
mentioned in othe’Dtudiés--I is factor i nifi

ess of Western students, who might conside

rtant. Similarly to the

e rank as highly. The

Or _studying has not been
cﬂly less important in the
decision-making p udying in Thailand, since

family ties tend to be stronger in Asian societies. @/

for study 'ﬂdrposes have shown that the decision-making process is very complex and diverse.

Therefore, general models of_pus -a#:i ull factors.ar icult to_compile st likely
ana ai}nacﬁl te. Addit , \% zthity ft t%lijp \si udents
Qtudying, or planning to study in an English-speaking developed country. Such studies are

also often commissioned by governments, since attracting and retaining foreign students is a

vital national policy of human resources in some countries (especially in Australia). This

1% Marginson and McBurnie, 172.
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study however, researching European students in Thailand cannot count on any previous
research on flows from the North to the South. Therefore, it will be immensely interesting to

see whether the main factors will correspond the factors mentioned in the above surveys.

2.3.3. North-South Movements

Following the theoretical explanations above, whieh seithe scene for the empirical part of this
thesis, it becomes clear that-most theoriessand models-specifically research the movement of
the South-North cross-berder movement of the highly skilled;.or students specifically. Since
this thesis targets the centrarian flow though, from North to South, the application of such
theories are slightly problematic. This thesis will therefore ehose an inductive approach, and
compare the push-.and pull factors of Européaq students in Thailand with the leading factors
established in previous studies, espec‘iélly the Gnes by Li and Bray, as well as by Mazzarol
and Soutar.”® Thretgh this comparison; impgrtadnt knowledge can be gained regarding the
differences of motivations in the South—Non’h movement compared with the North-South
movement of students. Sinceé many of thev_{rfn_ginrfactors for cross-border movements of
students include arguments centred onsthe expedﬁed .improved economic fortunes thanks to a
degree from an better-quality institution with a hlgh reputation, it is hard for developing
countries, whose universities are either situated in in §tage 4 or 5 (according to Marginson’s
classification) to offer the same Comparative adv_an_ta_g_e for students from developed countries.
Therefore, it canbe expectedﬂthat the primary rho;ivations for studying in a developing
country, such as ifi=Fhatland;-are-different-to-the-ones-found=-in-the. South-North movement.
Not only can students from Europe who study in Thailand be expected to defy economic
arguments, and to a/certain extent also educational arguments, but also the Huntingonian
argument of dominating movements within civilisational borders. In short, they can be
expected.tor look for.a :‘different’-experience; a.change. in the social environment, and perhaps

also a change in.thejeducational environment.

The effects of these movements on the sending and on the host country, are however
similar to the‘Cnes, found in the South-Narth movement of skiiled human resourges. Since the
actual®numbers ‘'of persons moving from a developed country to a-developing country are
relatively small, the effects on the sending countries can be expected to be small. The effects

on the receiving countries however (the developing country) could be substantial.®* As

50| j and Bray; Mazzarol and Soutar.
1 A summarisation of the possible effects can be found above in Figure 3.



mentioned in the literature review above, research on skilled workers in developing countries,
often called “expatriates”, is relatively thin. Specific research on students on the other hand, is
virtually inexistant. Perhaps somewhat surprisingly, research on expatriates in developing
countries, rather than studying their impact regarding the skill- and knowledge accumulation
in the hosting country, largely concentrates on the sociological and psychological situation of
expatriates in developing countries. Sue

asearch, even though targeting the same flow
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CHAPTER IlI

THAILAND AND THE GLOBAL HIGHER EDUCATION
MOVEMENT PATTERNS

Cross-border student circulation is at the centre of the'internationalisation of higher education.
Students are actors in the internationalisaﬁén mode! but their cross-border movements area
also among the main drivers.of the internationalisation of higher education. They are also
perhaps the most visidle outceme. or.symptom of the internationalisation of higher education.
Hans de Wit therefore ealled.the cross—bordiér student circulation *““the most important factor

in the process of higher education’s mternatlonahzatlon" %

=

Cross-border student flows are also at the centre of this thesis. This chapter will
determine and quantify:the growth of global flﬁws of students, in order to illustrate the rapidly
increasing importance. Insa second step the mam patterns of flows of student cross-border
movement will be analysed. In the rntroductory and the theory part of this thesis, movements
were generally distinguished betweenfour catngrlePs North-North, South-North, South-South
and North-South. It was established:that due to the pr”et/alent rationales, South-North, as well
as North-North movements are dominant. This thesrs however focuses on European students
in Thailand, and therefore flnds |tself in the reafm of North South movements. Whereas the
motivations (ratronalea)guhe&eamﬁmejmare goingtobe dlscussed in the next chapter, this
chapter focuses o the quantitative comparison of North-South rnovements (especially to

Thailand) and the other three categories of movements.

3.1. Global Movement Patterns

Glabal cross<border: movements -of tertiary “students ‘have “grown  immensely in the last
decades. Factors that have contributed “io“the accelerated growth=include a general trend
towards free flowing capital, goods and persons through regional unions and preferential trade
agreements. Due to the increasing internationalisation and globalisation of business, more

international graduates, competent in foreign languages are in demand. Therefore,

152 De Wit, H, P Agarwal, ME Said, MT Sehoole, and M Sirozi, 1.



governments are investing in mobility schemes to fund incoming as well as outgoing students,
in order to increase their skills and knowledge. Universities are also increasingly operating in
a global market, and therefore need to focus on attracting foreign students, for the
improvement of the quality of teaching, but also in order to increase their reputation and

financial situation. The global competition for human resources has also stifled and nation-

states are fiercely competing for skilled persons. Tertiary education is paramount to building
skills and knowledge, as well as. retaini

n i own nation-state. Therefore, nation-
states have an interest in a h@ ’})
The results OMS, mqﬂ\/atio@tors can be seen in figure 12,

which displays the t learly visible is the steady

increase of foreign stu

1985 1990 1995 2000 2007 2020 2025

‘ 1975 1980
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153 Giirtiz, 162.; OECD. Education at a Glance 2009. Paris: OECD, 2009, 313.

%% |bd.
155 Giiriiz, 162; OECD, Education at a Glance 2009, 313. Figures for 2020 and 2025 are estimates.
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Measuring flows of international students is challenging, since each state’s immigration laws
have different rules and classifications on international students. Difficulties of measurement
can arise for example when permanent residents but not citizens of a country become tertiary
students, or when people whose main reason of immigration is not education enrol in tertiary
studies programmes. Furthermore, the natic encies measuring and reporting the annual

flows of students may differ (Department @ igration, Department of Statistics,
Department of Education, De ' r t , ion among others) and may not be
i : parison of cross-border flows

that the most reputab S -avai  ' , . These would be international
organisations such a an the OECD, who ntinuously monitor the sources of the
data and conduct rese h ondsues igher ec \ 0N C movement themselves.
An analysis' , \\ s of higher education cross-border
movements can explai ne “dynamic: ues that arise in the cross-border
movements of tertiafy students. # S elatively inconclusive of the
actual flows of the mavement: ce > figure “Il e I :“ ders and recipients do not
show from where ‘ E\] m;p » ‘heref rle1 'se ond step, important flows,

classified according to the j m;_g m 'eenfs: orth-North, South-North, South-
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Figure 13: Main Recipient Countries

Above, in Figure 13, the ‘main ipient cc ie f International students are shown.
Immediately, it becomes clear that the We tern. jalised countries, with the exception of

Japan, are dominant. Another iJ portant factor is the English language of instruction, which is

- .
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dominant in most of -. e
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15 OECD, Education at a Glance 2009, 314.
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The display of the main sender—countri S f Jational students reveals that China is
dominant, sending over 450 "-'--_*: .f e next country, India sends only
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Asia”, “South Asia” and “Seuthe st Ast is the leading regional source of
wadamidd o ; '
international students, closely %ﬁcmed by t.._;;m" South Asia is in third place, Africa,
South America and Southeast Asi ow:-hehi three figures above, highlighting the
u i utheast Asia follow m e figu ve, highlighting

main countries Ei]j regions sending and receiving mternﬁl

conclusions fro’ff\i fiteratt _
of South-North éyements. Thus, the mai ternational students are all
developed Westerr&untrieé"(WTtﬁ : apan), wh@s the two main senders,
China and India, areéjeveloping countries in Asia.. After China and India however, two
developed.sAsi , trn( aan n ially~the..big European countries
France ﬁi w fa %gﬁﬁwgyﬁsﬁn tant senders of

internatio'?H students. This suggests that the North-North movements are at least as important

as t ‘uth- ort vement, on‘sbw ic ch o e _academic research has been
G}o trated. 'gﬁt@%ﬂcif , ﬁem, ref‘l t%h@)@ A acific

QOuntries by McBurnie and Marginson, is emerging. McBurnie and Marginson classified Asia

udents, partly echo the

ipulate the dominance

Pacific countries into five groups, according to their status as importers or exporters of

international higher education.

188 OECD. Education At a Glance 2009: Indicator C2, Table C2.7.



1. Developed exparter 2. Developed nations 3. Developed or Intermediate 4. Intermediate nations 5. Undeveloped nations,

nations with strong with astrang domestic nations with inadequate with inadequate domestic with low domestic

domestic capacity capacity butalso active domestic capacity, active capacity globally active as participation and relatively

&nd minor rola as impartars in both import and export  imperters only weak demand for edutation

s imparters imparts

Australia, New Zealand  Japan, Korea Singapare, Hong Kong China, Yietnam, Philippines,  Laos, Cambadia, Myanmar,
(Taiwan) (Talwan) Thailand, Indonesia, Sri Lanka, Papua New Guinea, small

Trade focus. English- {Malaysia, |ndig) Pakistan island natians

language education Language base limits (Malaysiz, India) (Bangladesh, Fji)

creates market patential - exporter function, Major markets for pravicer:  (Bangladesh, Fiji)

s exporters though Japan isalarge nations. Importand export ise As they develop these nztions

exporter. Nan-trade  mostly English-zngiage iajor markets for pravider will join group 4
objectives-daminale  education. Mixture of tradte___naiians, especially English-
policy.apgroack and otier pﬂlicies. Fogus o language education. Policy
huilding knowladge econemy. dilemmas: impart ar build
domestic capacity?

Note: Imtermediate cascs are indicated in brackels.
, L !

o’ h
Table 6: Asia-Pacifc Ty‘a@f Cross-Border Education™
‘ J 0 .

Australia and New ;eé' g;d as develbpéd Eiqlish-speaking countries are classified exporter
nations with a strong domestlc capagity. Japar\ and Korea, and to a certain extent Taiwan, are
developed nations W|1H a strong domestic capacity, just as Australia and New Zealand. They
are however also active as importers; ascould be;;.seen in Figure 14 (Korea is the third biggest
sender of international students, Japan the sevéﬁ_Eh). Classified in a third group are developed
or developing nations who have a somewhat - lnadu?jquate domestic capacity, but are still
important recipients of mternatlonaks%udents Tﬁ&countrles Singapore, Hong Kong, and to
a certain extent also Talwan,JMal_aySIa and |anQj=hqwever are also significant senders of
international studefnts Most Southeast Asian countries, including J‘Tihailand are included in

Ji‘

Category 4, Whlch;pontalns developing countries with an madequate-tigvmestlc capacity, active

as importers of higher education only. Finally, the poorest Southeast Asian countries, as well
as the Pacific Islands belong to Category 5, nations with low domestic participation in higher
education and weak demand for education import. This classification is very helpful in
understanding the positionsithe different Asia-Racific countriesfind«themselves in, in regards
to international*higher education ‘and.thef cross<dorder ‘movement of higher education. This
position will be further explained below, when individual countries as well as the major flows

of students,will=be discussed.

59 Marginson and McBurnie , 147.



3.1.1. North-North Movements

By definition, North-North movements entail a cross-border movement between two
developed countries. Therefore, since there is a rough equality in wealth between the sending

and the receiving country, economic wealth arguments could be expected to play a minor role

international students. North: ore be likely to be dominated by

movements between Europe.and-America. What n could determine the North-

North flowofstudy P ,
Regarding "  ‘ North r ! it could be expected that

the EU-United States wotld, a do ole. Taki ' theory by McMahon,

States should also be do

South America
5%

PR ") TP 211713

Y ¢ = %)
TRIIATRERITNETR Y

160 McMahon.
161 UNESCO Institute for Statistics. Data Centre.
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Figure 16 demonstrates that for the United States, the most important host country of
international students in the world, Trans-Pacific flows dominate and are far more frequent
than Inter-American or Trans-Atlantic flows. Impressively, around two thirds of all incoming
students in the United States are from Asia. Most of the Asian students come from the two
major developing countries, China and India. These movements can be relatively easily
explained by the major existing theories of economic, educational, political and
social/environmental push- and pull-factors for students, discussed at length above. Since the
level of wealth in their home country is much™higher, students from Korea and Japan
however, the two developed-Northeast Asian econemies.could have slightly different, perhaps
less economic and more educational or SOCi:’:1| motivations. Despite being clearly outnumbered
by Asian students, Europeansstudents still make up a sizeable amount of incoming students
into the United States. Thisspoints to the fact that for many European students, the United
States are an attractivesdestination for studyfhg with a high quality English-speaking teaching
environment. Regarding the distribution of Eurepean countries, which send the most students
to the United States,it is striking that apart f__[om the largest European countries, (Germany,
France, United Kingdom, ltaly) [Eastern Eurélpean countries (and Russia) are also sizeable
senders of internatiopal students. This.shows that it is Important to distinguish within North-
North movements. The categorisations tsed in general can be dangerously inaccurate, as it is
important to differentiate within groups (e.d. _“the North”) and regions (e.g.”Europe”).
Movements, as well as the'motivations for movemen@tg'_can be dependent not just on factors of
respective wealth of the involved countries, but aTgtTc‘)r; political links, cultural and geographic

F

links as well as linguistic issues. " ¥ B
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Distribution of EU+3 Movements

The destinations of#European studen be seen in figure 17. The distribution of the
outgoing EU+3 movements nonhstrates ’4fan Atlantic movements are clearly

outnumbered by intra-regiona urope. | herefore, the figure above does

not reflect the predictio maiié-@g-:mblﬂl on above, that due to the intensive trading

relationship between the EU and the Uni es, European foreign students would

_ L WA
dominate the North-North flo'cvﬁrgéfﬁterewfiﬁg y ree guarters of all European

M-—----'-,-- e, the share of intra-
s _ : ofsStudents in general, is
extremely high in @cagé' U flueﬂ\g this high intra-regional
share could be the acCtivities of the European Union in integrating higher education Especially
the Erasmus programrﬁ,ﬂsier which grants are'given to students who chose to study abroad,
has enc g%aﬂt&%tﬂt%aﬂﬁt“i in the aﬂeg n. The European
Union hopes that due to this high degree of intra-regional exchange activity, it can improve its

human resources and also increase unity among the European states through intensive people-

PRSI QAT TN 2

182 For the Erasmus students: European Commission. European Commission - Education and
Training: Erasmus - Statistics[online].http://ec.europa.eu/education/erasmus/doc920_en.htm ; For the
other movements: For the student exchanges: UNESCO Institute for Statistics. Data Centre.

163 McMahon.
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to-people links among students, which is difficult to measure, but which is regarded as a

major factor in shaping identities.

Host Country: Japan

Europe US4
2% NN

Southeast Asia
6%

\ N

4 i | B
Figure 18: Distribution of Intérnational Students by Col QQHo Japan (2007) ¢
A alahdll 1
i 1;1."311,{‘
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Japan is the only non-western couniry that has a substantial inflow of international students.

The biggest Asian economy gbﬁ%}sﬁa @migh quality higher education and is

an active playqr‘h the education export market, mos‘tlm i

scholarships. AT:Q':»f' g to the typolog

=

g foreign students with

pan is a large exporter

of higher educa ﬂdesp_i_te linguistic barri tion of countries importing
) :

Japanese higher education, an_d_ thus s students to Japaﬁ}owever, is very lopsided.

Nearly two thirds of ay foreign students in Japan are Chinese. Koreans make up nearly one

fifth and-Southeast Asi % Il incomi ents. ;Therefore, the-evidence clearly points
to Japan being a‘major regional h bglhmh emi Qp,(]l arketsBecause the main

inwards rﬂlements into Japan do not come from other developed countries, but rather from

su tially poorer countries.in t iﬂf diate_neighbourhood (China, Southe
gl i b o] e

qealand, the other main exporters of the Asia-Pacific region, Japan does not primarily follow

trade-related rationales and rather focuses on the promotion of its language and culture

through financed exchange programmes as well as providing aid to developing countries of

164 UNESCO Institute for Statistics. Data Centre.
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Southeast Asia through scholarships.*® Japan’s rationales for attracting students from other
countries are therefore primarily political. The attraction of Japan as a destination for studying
abroad to Western developed countries is small. The main reasons for this small attraction are
the language-barriers, with little English-language courses offered, the relative unfamiliarity
and perceived foreignness of Japan, cultural differences of Europeans and Americans with
Japan, and the fact that Japan is not knownin these places for high-quality education.’®® The
Japanese example can therefore be seen in the light of globalisation sceptic theory, which
postulates that interconnections are not increasing.globally but rather follow regional or
cultural traces. The diffieulties for Japan, a highly developed country with a high-quality
higher education system, in attracting studeﬁts from Western countries should be kept in mind

when discussing the case of European students in Thailand.

In the above-examples:North-North'movements have been shown to be very diverse.
Importantly, and contrary i0 the economic equa]ity that is suggested by the classification of
such movements, North-North moyvements ofte;h contain a component of wealth difference.
This however may“not beapparent from the tﬁrneeafigures above, because they for example do
not distinguish betwegn the different country’-to—Country movements within the EU. Thus,
despite their status as developed economies, mo\'(e.mgnts within developed countries still often
take place from a poorer country to a richer coun'I‘_;ry With better educational facilities, often in
the same region. Therefore, there is & strong cdr‘iératiqn between cross-border movements of

students and economic developmentof a country.;

3.1.2. South-Norih-ivievements

The South-North ‘movements of tertiary students are the most=Significant and also most
researched group of movements. This is because most cross-border movements of students
take place from a ‘poorer to a wealthier|country for reasons of expected. better quality of
education.and thus-also better future economic chances.“In the South-North movements,
educational and economic motivationssfor movements are.usually dominant, but, pelitical and
social/environtnental motivations can also play andimportant.role. /As mentiened befare, the
South-North “movements are’ dominant- in absolute numbers. Additionally,” mevements

between developed countries (North-North) and between developing countries (South-South)

165 Marginson and McBurnie, 159, 177.
166 OECD, Education At a Glance 2009, 316. JPSS: Japan Study

Support[online].http://www.jpss.jp/eng/ (2009, 2 December).
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often also occur from a less developed to a more developed country, thereby reflecting the
South-North pattern in a lighter version. Thus, the motivations of South-North movements can
be very similar to North-North or South-South movements. Because patterns and also
motivations of movements overwhelmingly point to an expected move up the economic
ladder, the academic coverage of cross-border student movements generally also focuses on
such movements and motivations. The main area of research of this thesis however describes
North-South movements, that is, flows of students from wealthier to less wealthy countries.
The reason why this thesis also discusses some aspecis of South-North flows is that in order to
understand North-South flews, it is important to-coniexiualise them by comparing them to
other groups of movements — regarding the-;wmbers of movements and the motivations of the
students for movement. \\hereas'a discussion of the prevalent motivations of the more
common, South-Noith flows of students has already been led in the theoretical part of the
thesis, this chapter willfoffer.a short analy5|§ of flows. Since this thesis focuses on the flows
of students from Europe t0 Thailand, a discussion of the opposite direction, from Thailand to
Europe can offer importang insight into.the relationship of these two counterparts in terms of

cross-border higher edugation. ‘

As seen in figure 14 and 15 above, Asi_z;ﬁl?.acjﬁc countries are globally by far the main
senders of internationalsstudents with the main@s'lr.]aré‘ coming from the three Northeast Asian
giants China, Korea and Japan, and-also from: fnd‘la Among these four countries however,
distinctions have to be made.-Whereas China"an;fj"ﬂlndia are developing countries with,
according to McBurnie and Margmson madequate domestlc capacity” in higher education,
Japan and Korea*as members of the OECD have a WeII developedsand high-quality tertiary
education systemse>~Fherefores-the-push--and-puti-faciors-for-siudying abroad between China
and India, as well as Japan and Korea, are set to differ slightly. Since Korean and Japanese
movements to Western study destinations rather fall into the North-North movement category,
the focus of this anaiysis lies on China and India. The main destinaﬁons of Chinese and Indian

students will also,be.compared.with the, Thai.students moving,abroad.

167 Marginson and McBurnie, 147.
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Figures 19 and 20 display the distribution of destinations of Chinese respectively

Indian students by destination country. The distribution of the student destination countries in

168 UNESCO Institute for Statistics. Data Centre.
169 UNESCO Institute for Statistics. Data Centre.



the case of China is very balanced. The biggest destination is the United States, followed by
Japan, Australia and the United Kingdom. Further destinations of importance are Germany,
Korea and France. This distribution is perhaps surprisingly reflective of the broader foreign
policy interests of China. Thus, there is a near-balance between the Asian neighbours (Japan
and Korea), the United States and Europe in terms of percentages of Chinese students.
Interestingly, the English language, which is often cited as a major motivation for trans-border
movements might not play the dominant role it plays in other sending countries. Only 54% of
the outgoing students studies in a country wheresthesmain language of teaching is English.
Other trends however, whieh. were discussed above, suchras the dominant movement from
less wealthy to wealthier states for-higher éaucation are confirmed in the case of China. This
trend is not only reflected insthe exiremely high number of moving students, but also in a
more localised movement frem the border regions of China to Hong Kong and Macau. These
two Special Administrative ;Regions both much wealthier than neighbouring territories in

Mainland China, are alsaperceived to-offer better education and a freer lifestyle.'”

Indian students’ destinations for ovEFseg_s flows on the other hand are strikingly
concentrated. More than half of all moviné students chose the United States as their
destination. The distant followers are Austrai.ia.arjd the United Kingdom, both getting a
similar share of about 15%. This choice of destiriétio'ns, and the lack of geographically nearer
destinations, such as Japan and -Kérea in thé":égise_of China can be explained with the
regionally leading role of India,which does not héletédmpeting super-powers on its doorstep.
A reason for the leading role of the United Statéé_ might be that Indian students who study
overseas are usually very highlyr éducated postgradﬁajt;s, who study infields of IT or science,
all fields in which American-univeisities-are-leading—Fhe-suiprisingly small share of Indians
studying in continental Europe might be explained on the one hand by the historic links of
India to Britain, which receives a higher share of Indian students (15%) than Chinese students
(11%). On the other hand however, continental European states might not sell themselves well
enough to.potential Indian-students, or simply not have the. reputation.of American institutes.
The striking concentration.on English-speaking.countries might also be explainable by the
fact that ‘Indian higher education is conducted in English and therefore, the need to learn

another language might be much lessened, compared to for example China.

170 See Li and Bray for the results of the study.
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Thai Students Abroad
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" UNESCO Institute for Statistics. Data Centre.
172 This special relationship has been touched on in the introduction.
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Thai Students Abroad: Europe
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The dominance of thelUK a8 a udry cie:Stinaf Jn f'or Thais within Europe is staggering. Only
two other countries can claim o[\jepiv_rqportangg.'%ﬁ g:market for Thai students: Germany and
France, which both have about the same amougf .?f Thai students. Other countries all captured
less than 100 Thai students i 2007JTf1us as cé:frn-hé;gasily seen from figure 22, the dominance
of the three European heavyweaié.ri@'ovemhéﬂ’;}mj%ith the UK in turn keeping Germany
and France clearly at bay. I_t_,v}vril_!iia interesti@?:\tgﬁgmpare this result to the patterns of

movements in the Spposite direction, from Europe to Thailand. f
— — 4

This shﬁ@j&nalysis of some of cross-border movementsit?_zs‘_éiven some interesting
insights into patternas;of movements and their determinants. Most?trikingly, a large majority
of cross-border movements is taking place from an economically“poorer to a more wealthy
country. Interestingly;“sueh, arguments of econamic disparity do not just play a role in the
South-Nerth ‘'movements but “also in the NorthsNorth movements.” Presumably, economic
rationales.play an important role in ‘most movements. Additionally,"it could also be said that
there is a correlation between the quality of education and the level of wealthsinysa country.
Therefore, | a’ Vealthier- country . ¢an provide better “education, "and™ thu§, ‘attract more
international students. Additionally, the ‘reputation of'a country‘as-an education destination
might also very high due to its wealth, thus multiplying the drawing effect of a study
destination. Political and social/environmental motivations, even though important for the

movements could not be shown to visibly influence the student’s destination of choice.

173 UNESCO Institute for Statistics. Data Centre.
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Nevertheless, all the major destinations of students are Western (except Japan) liberal
democracies. Another pattern of movements, which has shown to be crucial, especially in
Europe, are intra-regional movements. Thus, the power of geographical proximity cannot be
underestimated. In the case of Europe, institutional policies, such as the Erasmus programme
and the Bologna Declaration have also contributed strongly towards more regional integration
in higher education movements. Furthermore, a factor, which cannot be underestimated, is the
factor of cultural and historical ties. This is apparent.in the Indian example, whose students
almost exclusively move to English-speaking .countries. Language has also been shown to
play an important part in-the.choice of a study destinations=Thus, the United Kingdom, being
smaller than Germany has a far bigger shjare in-the market for higher education exports,
mainly due to its language advantages. Another example, where the importance of regional
and cultural ties is reflected, s Japan: Japan'is the only non-\Western developed country with a
significant intake of foreign.students, Interestingly, Japan however only plays an important
role in the immediate regional environment (Korea and China) as well as in its extended
region (Southeast Asia). \\estern students ho;wever only make up 3% of the total intake of
foreign students. As mentioned above, this eXa}mple must be kept in mind when dealing with

the Thai intake of European students.

#

3.2. Thailand and Patterns of Global Higher Education Movements

3.2.1. Thai Higher Education Reforms

Traditionally, higher education in Thailand followed a model, ~whereby education was
provided in temples and the court. Under King Chulalongkorn, who fostered close relations to
European nations and visited Europe as well as the British Southeast Asian colonies several
times, a modernisation of-the Thai higher education system took place. In 1902, the Royal
Pages Sehool was formed, focusing on government. Later,«in 1911, the Rayal Pages School
was transformed into the Civil Servants School, including a wider range of subjects, such as
law, international relations, commerte, agriculture, engineering, medicine @and teacher’s
education.’ 1n, 1917, the Civil.Servants School was attributed full university status'and called
Chulalongkorn ‘University. The “establishment ‘of the four other~early and specialised
universities, Thammasat, the University of Medicine (later to become Mahidol University),

Kasetsart and Silpakorn University was also dominated by the state’s need for educated civil

74 A Brief History of Chulalongkorn
University[online].http://chula.ac.th/chula/en/visitor/brief _en.html (2009, 2 December).
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servants.t” In the 1960s, the need for higher education outside the capital, Bangkok, became
more apparent. Up to then, with its concentration on Bangkok, higher education was seen as a
luxury for the elite. Due to these deficiencies in Thai higher education, three steps were
undertaken, with the goal of broadening the access to higher education to a wider public.
Firstly, universities in each of the main regions were founded in Chiang Mai 1964, Khon
Kaen 1964, and Hat Yai (Prince of Songkhla) 1967 in order to facilitate higher education
access to the regional population.*” In the 1970s, & further innovation changed the picture of
Thai higher education: the introduction of two open-admission universities: Ramkhamhaeng

and Sukhothai Thammatirat. University.'”’

Additionallys=a number of teacher’s colleges
(Rajabhat Institutes) and institutes of technalogy were founded to further broaden the access
to higher education. In the_1980s+showever, the need for a reform of the higher education
system became moreapparent. Several reasens contributed to this: stiff bureaucratic rules and
complications, impeding thesuniversities to’adapt their curriculum, the inadequate skills of
graduates, which, due to_the long-standing focus on educating eivil servants, were ill-prepared
for jobs at private companies and the low Ievejaof research and development, which continues
to be a problem in Thai higher education ur\gil today."”® The 1999 National Education Act
established the structures to start a process “nof higher education reform in Thailand.'” It
entailed mainly structural changes.to the organisation, classification and operation of
universities but also created eommon standard éy‘pgrvision and redirected the focus of higher
education to student-centred lifetong learning. Struqurally, the old Ministry of Education,
Ministry of University Affairs and"National EduciﬁohflCommission were merged into the new
Ministry of Education (MOE).***- Under the 'ﬁewéMOE, the different divisions, called
“commissions” weuld operate. In the area of higher education, the . Commission on Higher
Education is respon'sible for proposing policies, development plans and standards for higher

education.’®Operating under the newly established CHE are eight Bureaus, among which the

17> Altbach PG IUrhaKoshi T, eds.ASiafiUniVersities: Historical Perspectives and contemporary
challenges. Baltimore: JHU Rress, 2004:
176 Commission on Higher Education (Thailand). Higher Education in Thailand. Bangkok.

7 1hd.
'8 Kiritkara K. Higher Education.in Thailand.and the national réform roadmap. Thai-US Education

Roundtable 2004;

!9 For'a general/discussion of thé.reforms.in thésThai higher education system'since 1899, read:
Sujatanond C. Thailand's Country Report. Asia-Pacific Sub-regional Preparatory Conference for
the 2009 World Conference on Higher Education “Facing Global and Local Challenges: the ‘ew
Dynamics for Higher Education’ 2008.

180 commission on Higher Education (Thailand). Higher Education in Thailand. Bangkok.;

181 Commission on Higher Education (Thailand). Higher Education in Thailand, 16; Kiritkara K.
Higher Education in Thailand and the national reform roadmap. Thai-US Education Roundtable
2001; Mandate of the CHE: Commission on Higher Education (Thailand). Higher Education in
Thailand. 2nd ed. Bangkok, 3.
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Bureau of International Cooperation Strategy.'® It has a mandate to formulate strategies and
directions for international cooperation, provide recommendations in order to increase the
competitiveness of higher education, develop Thailand into a regional education centre and to

encourage higher education institutes to maximise their international resources.'®®

Public universities, which under the old system were part of civil service, would now
become more autonomous in their financial, academic and personal matters. As a
consequence of the 1999 Education Act, a two-cyclehigher education system,'®* and a system
of national educational quality assurance under.ihe newly established Office for National
Education Standards and. Quality Assessment (ONESQA) has been established.’® The 40
Rajabhat institutions.(fermerly _ieagher’s training Institutions) and the 9 Rajamangala
Universities of Technolegy were upgraded to universities and now fall under the CHE’s
supervision. After all these changes, universities would now be separated into three tiers:
Public universitiesgiprivate universities and community colleges, which all fall under the
CHE. Currently, a total'of 165 higher educatio;i institutes are operating in Thailand, with 78

public universities 88 private dniversities and 19 community colleges.'®®

In order to guide the national economic-_and social development, as well as education
and higher education specifically, the Thai Government regularly issues National Higher
Education Development Plans. The mast receﬁﬁ one is the 9" National Higher Education
Development Plan, which rangées from.2001.t0 200?5_,:_~It emphasised the goal of developing
quality graduates with academic and-professional srki-lls, which should help to increase the
competitiveness of Thailand-in-a rapidly internationalising. world.**” Additionally, the plan
seeks to promaote-Thailand as a regional hub for education. Followitig the completion of this
plan, it was decidedr that the timeframe of 5 years would be too short and that a 15-Year Long
Range Plan on Higher Education should be compiled. Thus, in 2008, the 2™ 15-Year Long
Range Plan on Higher Education has been issued. This long-rangeplan in a first part focuses

mainly on underlying national, regional andgaglobal socio-economic trends, which are

182 commission on Higher Education (Thailand). Higher Education in Thailand. 2nd ed. Bangkok, 3.

'3 I, 5.
184 @ffice,of thesNational Education Gemmission; Qffiee ofthe-Prime; Minister Kingdom:of Fhailand.

National Education"Act B.E. 2542 (1999): and Amendments (Secand National Education®Act B.E.
2545 (2002)). 2542.

5 |bd, Chapter 6; The Office for National Education Standards and Quality Assessments (Public
Organization) ONESQA. ONESQA[online].http://www.onesga.or.th/en/home/index.php (2009, 1
August).

186 Commission on Higher Education (Thailand). Higher Education in Thailand, 10.

187 Study in Thailand. Higher Education

Policies[online].http://studyinthailand.org/study abroad_thailand_university/thai_higher_education_po
licies.html (2009, 2 December).
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projected to be crucial factors in the development of Thai higher education.'®

It proposes
general strategies and guidelines of how to deal with such underlying trends. The main goals
of the long-range plan are the creation of knowledge and innovation through a quality
education system in every part of Thailand."®® The trends, which have influence on Thailand
and its higher education, include demography, energy and environmental issues, employment
situation in Thailand based on national and regional economic structures and developments,
the decentralisation of Thailand’s administrationsthe violence in Thailand’s south, modern
challenges for youth and the “sufficiency economy”.“*The long-range plan also demonstrates
recognition of the rise ofChina and India_as inereasingly-prominent players on the world
stage, as well as the emergence of ihe ASE;JAN Community by 2015. Within the Community,
Thailand strives to position itself as a regional leader in-higher education. In order to address
the identified trendsssuccessitilly; the long-range report proposes the following measures for
the Thai higher edugation system. An eﬁ1phasis must be laid on basic education and
vocational education, betier enforeement of edueation standards, the fragmentation of the Thai
higher education system, good governance and management, the introduction of a national
research system, improyved university financ"irllg,ﬂimproved staff development and a higher

education plan for Southern Thailand.**

In line with the 15-Year Long:«Range Pléh oh Higher Education, the government has
recently announced a special fund-o6f-12 billlrcghn‘baht on developing “National Research
Universities”. 2 As a condition, the universitieirﬁﬁét be ranked in the world’s top 500
universities according to The Times Higher Ed_u.éja_t_ioh’ rankings in 2008. The funds will be
used in order to improve research‘capacities in différeFt areas of sciefce, and also promote the
status of research fi-Thai-higher-educaiion:  -l-is-also-hoped-thatthrough improvements in
the research capacities at Thai universities, the position of Thailand as a tertiary education
exporter will be strengthened. Thus, the government is increasingly active in its quest to
increase the number of foreign students in Thailand and thus establishing Thailand as a
regional _higher education. hub. .International education is an.important.export earner for

Thailand, annually /injecting roughly 50 billion. THB ‘into the Thal econemy, according to

188G ammission. oA Highef Education’(Thailand). Executive Répart:. Framework of the Seéond 15-
year LL.ong Range plan on Higher education of ‘Thailand. Bangkok: 2551.

% Ipd, 1.

01bd, 3.

91 Commission on Higher Education (Thailand). Executive Report: Framework of the Second 15-
Year Long Range Plan on Higher Education of Thailand, 7.

192 Na Machachai S. Bt12 billion to spend on national research universities. The Nation, 2009:.

193 phetdee W. Nation's Top 7 Universities qualify for national research. The Nation, 2009:. The
following universities can benefit from the funds: Chulalongkorn, Mahidol, Kasetsart, Thammasat,
Chiang Mai, Khon Kaen, Prince of Songkla.

84



Rachaen Pojjanasunthorn, Director-General of the Department of Export Promotion (DEP).™*

In order to improve the position of Thailand as a hub for higher education, the government
has plans to spend 3 billion THB to modernize curricula, financially support the universities
and promote courses abroad.’*®

Prior to the discussion of the situation of European students in Thailand, some basic
i’ r education exporter has to be made. Recently,
attr: s. Whereas in 2006, 8,534 foreign
students studied in Thailand, thi Lr rose to 147024+in"2007 and finally to 16,361 in 2008.

This is an impressive lﬂw 90%.in justm
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q“ ALM/ebp. Thailand's education business likely to grow 10%
annually[online].http://balita.ph/2009/09/28/thilands-education-business-likely-to-grow-10-annually/
(2009, 2 December).

195 |s Thailand ready to be an education hub? The Nation, 24 June 2009:.

19 commission on Higher Education. International Students in Thai Higher Education Institutions.
It is important to note that unlike the previous graphs, which analysed cross-border flows this graph
analyses the stocks of foreign students in Thailand at a given year.
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3.2.2. Patterns of Foreign Students in Thailand

197 UNESCO Institute for Statistics. Data Centre.



The distribution of the countries of origin of foreign students in Thailand in 2008, shown in
Figure 25 reveals that China is clearly the most important sender of international students.
Nearly half (44.6%) of all foreign students in Thailand are Chinese. Students from ASEAN
make up 28.5% of all foreign students in Thailand."*® Among ASEAN students, nearly all
students originate from the Greater Mekong Sub-Region (GMS), which consists of Myanmar,

Laos, Cambodia and Viet Nam. ASEAN Chinese students clearly represent the bulk of

foreign students in Thailand, with the for only a bit more than a quarter.

Within this quarter South A a h ,.;a\ ic | “India and Bangladesh, represent
7.2%. Since these movemer -llul.'; nate in d L tries, these movements all fall

under the South-South category. Mo emer s from d countries of Northeast Asia
(Korea 2.1%, Japan 2.3% arespeth oo ising / SMé | and are outnumbered by American
students (5.1%) and«EU -:— ude (4.8%):"° Jug ) ; ) 1the distribution of students,

Thailand attracts ma .q: s ffrom its-immediate ne b urhood. This includes China,
whose southern régions.€an be countec e GMS. Th rhailand can be said to be a

regional hub for higher edugatia
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198 Commission on Higher Education. International Students in Thai Higher Education
Institutions. 2008.
199 Commission on Higher Education. International Students in Thai Higher Education
Institutions. 2008.
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The Thai Commission of |gl]ﬁfEﬂa*ganop (CH conducts a survey, whereby it
classifies all foreign students in 'I‘Hiﬂ—a;nd acc 0 their country of origin, level of study,
institution, fields of study and’ﬁayrﬁeﬂf*of tﬁe o€ ssit | olarships). Thus, very accurate
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ingss Administration and
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° Commission on Higher Education. International Students in Thai Higher Education Institutions.
2008.
201 Rajabhat universities are widely distributed across the rural provinces and were only upgraded from

Rajabhat institutes to universities in 2004. Prior to the upgrade, they have focused on teacher’s
education. Currently, they are embarking on a process of diversification, and are also expanding their
international programmes. See: Bovornsri V. Thailand. In UNESCO, (ed), Higher Education in
South-East Asia, Bangkok: 2006.

Therefore, Thailand is a
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Roughly 6% of foreign students in Thailand are from developed countries in
Northeast Asia (Japan and Korea), the United States and Europe. Whereas the American
students benefit from the liberal policy of the Thai Government in trade in education services,
which lead to the opening of three campuses of American universities in Thailand, the
European, Japanese and Korean students make use of the extensive exchange programmes

202

between the well-acclaimed Thai universiti d their foreign counterparts.
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ASEAN students ﬂe to | Eme countries. Nearly all
international students in Thailand from ASEAN come from four countries: Laos, Myanmar,
Cambodia and Viet IH’az..Lao students, the #host numerous group among the ASEAN
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along the Thai-Lao border, mostly inNorth-eastern Tha@d Myanmar studeWhe second

R4 ket e gk

re also heavily taken. Students from Myanmar, unlike Chinese and Laotian students

202 Bovornsiri. Mentioned are two institutions (St Theresa Inti College and Webster University). In the
meantime however, Stamford University has also opened a campus.

203 Commission on Higher Education. International Students in Thai Higher Education Institutions.
2008.
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predominantly study at either reputable state universities such as Mahidol and Chiang Mai
University or at private Christian universities, such as Assumption. Cambodian students are
widely distributed across public and private specialist institutions, but also mostly study
business or management, English and also political science. Finally Vietnamese students
predominantly study in fields related to business administration, such as accounting, finance,
marketing but also in IT and Thai language. Vietnamese students are also widely distributed

across public and private universities.

There are several reasons for this concentrationand high influx of students from GMS
countries and China. Consulting Marginson and. McBurnie’s elassification of Asia Pacific
countries, all GMS couniries, except Viet Nam fall into the lewest category, which means that
they do not have adequate demestic capabilities in higher education to cover their own
demand for higher educaiion.””*Thai universities, especially in.comparison with local higher
education institutess€an therefore offer a wide range of international study programmes at a
cost of a fraction ofsexpensive programmes'.“in Western universities. 2 Secondly, cost-
advantages in tuition are geinforced by the fact that Thailand is situated in close proximity of
the GMS countries, as illustrated by the choite of Lao students in North-eastern Thailand.
Thirdly, the Thai Government and the Thai uni\)gersigies are pursuing a close relationship with
GMS countries and offer numerous scholarshipé spécifically aimed at students from GMS
countries.”® The reinforcing effect 6f the Théf{éﬁongored scholarships can be seen in the

following figure. 7

%4 Marginson and McBurnie, 147.

205 The total number of international programmes offered at Thai universities in 2008 stands at 884. For
a compilation and description of the whole range of international programmes, see here: Commission
on Higher Education (Thailand). Study in Thailand 2008-2009.

206 Commission on Higher Education (Thailand). Guidelines for the Faculty and Student Exchange
Program Between Thailand and Greater Mekong Sub-region (GMS) Countries for the Year
2009. Bangkok:.
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Percentage of Students with Thai
Scholarship
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Clearly, ASEAN students efit from e Thai ip support than other regions

and countries. Especiall | PR ‘ ‘ ips f inese students shows a stark

contrast. European studer , with a bit over 9% getting a

scholarship. However, to conclude:ﬂ:ar the i . erc centage of ASEAN students with Thai
11' I = -

scholarships would stem from-a..bcﬁemmergk

regional hub f@r,_bx;her education could be deceivin ation on scholarships

7 nstitution. Therefore,
ities, faculties or ‘i"s could be sponsors of
scholarships. Sin:jthe autonomy of universities in Thallaﬂ

significantly, the roleﬂaf&e state in coordmatﬁg’and giving out scholarships to a certain

PR TRUNINYINT
Imonclusmn it can be said that the profile of foreign students in Thailand is clearly
tilted towards two main sources of ﬁudents China andsthe other ASEAN ‘colintries. A
Q\ w of re ﬂ co cﬁﬂlou % qt?ﬂs 0 | ﬁw %‘tioned
bove The distribution of the countries of origin of students however does not necessarily

reflect the respective importance of the students for Thailand. Factors influencing the transfer

published by the

governments, uni

has recently increased

207 Commission on Higher Education (Thailand). Executive Report: Framework of the Second
15-Year Long Range Plan on Higher Education of Thailand.
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of knowledge and skills, such as the level of study, the interaction with local people, the

retention rate and the experience in general greatly influence the benefits for the host country.

AULININTNEINS
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CHAPTER IV

CASE-STUDY: EUROPEAN STUDENTS IN THAILAND

The case study of European students and their motivations of studying in Thailand, as well as
the possible benefits for Thailand form the core of this'thesis. Above, numerous discussions
have been led in order io-contextualise the/case study. Firsily, the theoretical background of
globalisation processessand the_internationalisation of higher education, with the different
rationales of actors haverbeen.discussed, followed by the debate about the effects of cross-
border movements of highly qualified. It Wa% established that there are four different types of
movements of highly skilled: Notth-North, South-North, South-South and North-South, and
that all movements can ensue a trahéfer of“kﬁowledge and skills. Following these rather
detailed theoretical accounts, some figures regdérding the worldwide trade of higher education
and the main recipients and senders of mtem'atlonal students were analysed. By using the
push- and pull factor models establlshed in academlg studies, some of the prevalent push- and
pull factors for cross-horder movements of students could be established. The focus hereby
lay on the North-North and South-North modements as a contrast to the North-South
movements. Thailand’s role as a destination for hrg_nér educatlon including the distribution of
the main sender countries of studentsfs.then lllusp[atgg._Thls extensive work of preparation is
crucial for this thesis, for withotut it, the specificfty- of the movement of European students to
Thailand compareG-te-other-movements-couid-not-be-grasped:-in othet words, the discussion
of more general™issues and of movements other than from Europ’e‘ to Thailand puts the
motivations and other parameters found inthe survey of European students in Thailand into

the context of the established academic theories and previous studies.

4.1, Analysis,ofiHigher'Edueation Stoeks in Thailand

As seen before in Chapter 3.2.2., which discussed the stocks of foreign tertiary students in
Thailand, 787 out of 16,361, or 4.8% of all international students in Thailand are from
Europe. This may seem like a very small percentage, yet a comparison with other leading

Asian countries show that the percentage of Europeans measured against the total number of



annual student movements is by far the highest in Thailand. Thailand’s lead over the other
Asian nations in attracting European students is even increased when, instead of the stocks of
foreign students, the annual incoming movements are taken as the comparative basis. Thus, in
2008, 834 of 10,915, or 7.6% of all incoming students movements originated from a European
country.”® This clear lead over other Asian countries immediately raises the question why

. Korea and even Malaysia. At this stage,

Thailand has such as significantly higher ntage of European students compared to other,
more established student destmatlo 1?

answers to this question woul

f nalysis of the role of universities

and their amounts of M of Underst d)) with European students, the

respective marketing of Universities-and national __mnistries in Europe would have

to be conducted in o %e diverging percentages.
Anua weys: ro

tudents however, some

‘ “the stocks of European
students in Thailand_i§ made. | i icted i steps, whereby the three
main questions of “wh i8s?7 “w e 10 the y? what do they study?” will be

answered.
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qigure 28: European Incoming Students: Comparison Between Asian Countries?™

208 UNESCO Institute for Statistics. Data Centre.
209 UNESCO Institute for Statistics. Data Centre.
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The distribution of European students in Thailand by country of origin is the first step in
creating an overview, or a typology of European students in Thailand. It can answer the
question of “who” is studying in Thailand. The biggest two European sending countries are
two large European nations, Germany and the United Kingdom. Because of their size, their
lead can be somewhat expected. In 2008, there were 158 Germans and 134 British studying in
Thailand. The third most important origin of European students in Thailand is Finland, with

110 students, followed by France wit en with 72 students. Therefore, two

e _market: the large European countries
ndinavian countries, especially
Ee———

Sweden.

groups of European students
Germany, the UK and F

Finland = =and
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qhﬁtﬁt}t@ : eﬂrc%{s%n”x ikfn] @thﬂoﬂnﬁrs@( Hon the
qecon question in the overview: “where” do the students study? Firstly, it can be said that

European students are enrolled in a very broad spectrum of universities. Slightly under a third
of all students are enrolled in any of the “other” universities (as seen in figure 29), which are

219 commission on Higher Education. International Students in Thai Higher Education Institutions.
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often hosts to just a handful of European students. The prestigious and leading universities of
the country however do succeed in attracting more significant numbers of European students.
The clear leader university for European students in Thailand is Mahidol University.
Following Mahidol, three universities have a similar number of European students: Bangkok
University, Ramkhamhaeng and Assumption with between 95 and 80 European students.
Webster , Chulalongkorn , Rangsn and T ammasat follow behind with just above 30
European students each. ‘ ,

o
)
=

250 -

200 -

150 +

100 -

50 -

T LAY B o

Figure 30: Euro eanxtudents in Thailand: 2008, by Univ:

-

ot
This cross-analysiﬂnf the “who” and the “where” reveals ;erlue patterns, from which
important conclusions{egsging a typology of Wpean students in Thailand can be drawn.
Firstly, tion tles is very wide
and theﬂ u a’l Ja ﬂ ﬂmﬁgm Eritlﬂ opean students in

Thailand %d possible benefits. Thegfore a deeper ﬁysw of the stocst} European

AW NIRRT INE 1.8

Regarding the distribution of the different nationalities of European students at the
dlfferent Thai universities, some patterns can shed lights on the rationales of European

students in Thailand. German students, the biggest group of European students, are heavily

211 Commission on Higher Education. International Students in Thai Higher Education Institutions.
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concentrated at Mahidol and Rakhamhaeng.212 The distribution of British students is similar,
but in their case, Assumption is also a popular university. The Finnish and Swedish students
however are more concentrated on Bangkok University, as well as Rangsit (for Finland) and
Mahidol (for Sweden). Whereas the French students are distributed between the big receivers
of European students (Mahidol, Bangkok University and Assumption), the Austrian students
are nearly all studying at Mahidol. Possible reasons for the respective distribution of European
students to the different universities could be tﬁg,;individual MOUs of the Thai universities
with their European counterparts, the promotion".ofa/ﬁcﬁ_jatgin course abroad and even mouth-
to-mouth propaganda. e

300

250

200

150

113
100

The dimension of the area of study is a crucial addition to the analysis of European students in
Thailand. It represents the third dimension in the analysisief the stocks of European students
in Thailand. This "dimension is an important addition to the puzzle because it gives further
information about the rationales” of "European students who chose to study ‘in Thailand.
Additionally, the choice of areas of study also gives some indication towards the

212 This information is taken from: Commission on Higher Education. International Students in Thai
Higher Education Institutions.
213 Commission on Higher Education. International Students in Thai Higher Education Institutions.
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concentration of skills of the European students. Through this additional piece of information
regarding the skills of incoming students, more information about the benefits of European

students for Thailand can be retrieved.

Among the areas of study of European students in Thailand, there is clearly a strong
dominance of business-related courses, such as business administration, management,
marketing, finance or international business. A third of all European students are taking
business-related subjects. Regarding the distribution of the business-students according to
universities and country of origin it can be said.that students from practically all countries
predominantly take business-related courses. There is.an.even stronger emphasis on business
courses among students«irom Finland and Sweden, and to a lesser extent from Germany and
France. Since Swedish and Finaish.students mainly study at Bangkok and Rangsit University,
it is safe to assume that these age the universities where the strongest focus on business-related
subjects can be ohserved. Nevertheless, businesg-subjects are taken in universities across the
board, and the dominance of husiness subjectjs' is unchallenged. The second most popular
discipline is medicine andhealth with 90 stud@htsJattending courses in this area. Such courses
are especially popularsamong Austriansand danés, who primarily study these disciplines at
Mahidol University. The field of communicati(:).n_r,.inJcIuding mass communication studies and
technologies is also relatively strongly represen't;‘ed 'among European students. In this area,
German students make up.a majofity-and take' ’E':riefse courses mostly at Ramkhamhaeng and
Mahidol University. Hospitality and tourism re@eajaéourses were expected to rank higher,
especially due to Thailand being. a popular touris.fjd_esti’nation. Only 55 students take courses
in this area. Different arts disciprli‘nes, such as philo-so:p;hy, international relations, and political
science among mahy-aie-also-fairly-popular-especiatly-with-Frencistidents. The appearance
of English language as a subject, which is taken by 44 Europeans may seem odd at the first
glance, especially because most of the English language students are British. It could however
be explained that these students are long-term residents and are aiming to gain qualifications
for teaching English to foreign.language students.. Only. 38 European students take Thai
specific/courses,which include Thai'studies and Jlanguage, as well as Southeast Asian studies,
Buddhist Studies and tropical medicine.”** The difference between these students and the ones
taking the more general disciplines of business, medicine-or even English language, students
of Thai-specific courses would find Thailand their natural choice of-an overseas exehange or
even a degree.In earlier chapters, it was argued that Thailand is lagging behind in science and

IT-related subjects and therefore, the government are investing a big sum of money to upgrade

1% Tropical Medicine, Southeast Asian studies and Buddhist studies were included in this category
because even though these disciplines are not exclusively related to Thailand, there is a direct
connection between the courses and Thailand.
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the courses, the facilities and teaching. Perhaps due to these problems, few European students
study in these areas. Within the areas of science and engineering, most of the 36 students
included in this category are taking engineering courses. Studies of environment, resource
management and agriculture were also low, with only 16 students enrolled in such
programmes. Therefore, overall there is a clear tendency that most European students take

courses in non-Thai-specific areas, especially business.

The overview of the stocks of European students in Thailand regarding their national
provenience, distribution among the Thai universities.and the respective fields of study are
crucial to contextualise. the following case.study. Additionally, the data above can give some
hints regarding the motivations and rationales of European students in Thailand. However, the
body of research, from.which.the most important evidence will be drawn, will be the case
study. From the analysissof the stocks of European students in Thailand, the motivations of
European students foF studying specifically in Thailand cannot be determined since the data is
too broad and the information is not qualitativ'.é enough. As seen in the analysis in chapter
2.3.2., the main rationales for studying in a Eértqi_n destination overseas can be divided into
four different categories: educational, econonﬁical‘, political and social/environmental. Since
the European students are not likely to be polit'ig;all_y_ in danger, this category of rationales is
unlikely to have any influence. Economical reasofjs rﬁight play a role if the subject the student
studies requires an Asian or specifically Thali";bérspective, and thus, the expected career
prospects can be enhanced by having some expeﬁer;(:]é' or even a degree from an Asian/Thai
university. Educational motivations-are also possible if the student expects an educational
advantage from studying in Thailand. Such motivat-iowr;s are likely togbe dominant in students,
who take Thal-speeifie—couises-—Since—oinly—38-European—siudents take Thai-specific
courses/degrees, “one might deem educational rationales as unimportant. Such an early
judgement would however oversee that for many students of business-related courses,
communication, hospitality and tourism as well as for the different arts subjects, might
contain a.vital. Asian. or Thai-specific.courses or.point of view of.teaching..Such factors might
be crucial for some students in deciding which destination is chosen.. The more likely
rationales however are social and environmental. Figure 10, which displays a survey by
Marginson and McBurnie revealed that for over 50% of-students studying abread, the main
unit/of decision’ making regarding their ‘destination is the country: Regarding south-north
movements to countries such as the United States, the United Kingdom or Australia, a student
is likely to take a mix of educational (these countries are renowned for a high quality of
tertiary education) and social/environmental (experiencing the West, getting away from home)
rationales, focused on the country of choice. In the Thai case, the country-level is also likely

to be the dominant level for decision-making regarding the European student’s choice of
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studying abroad. Thailand and its fine reputation as a laid-back tourist destination could be a
major drawcard for students who prefer a more relaxed study-environment. Therefore, the
image and brand of “Thailand”, which most other Asian countries lack, could be decisive in

attracting a comparatively large amount of European students.

The second focus of the thesis, the potential gain for Thailand drawn from the
exchange students is difficult to be answered by the sole analysis of the stocks of European
students in Thailand. In regards to the benefiis, ene_guestion, which springs to mind is
whether the distribution of students regarding theirareas of study can give an indication as to
how beneficial these students are t0 Thailand. In other words: does Thailand benefit more
form a students majoring«n Thal siudies than in from a studeni.majoring in marketing? Or is a
student who studies medicine more valuable than a student enrolled in engineering courses?
Finally, the area of study.mighinot even belimportant for an indication of a student’s benefit
to Thailand, as other factors could prove mofe important. Such questions cannot be answered
by analysing the stogks of Europeah studen;'s in Thailand alone and will therefore be
addressed in the analysis of the case study, a?we_]_l as in the discussion of the results further

below. d

4.2. Case Study: Basic Analysis —
a # ;’Ji-;l

F

The case study,-in which 26 7E'u’rb'pean students .Wé.fé"él]rileyed forms-the centre piece of this
thesis and contains the main evidence on the rationales of Europeansstudents in Thailand and
the benefits forThailand stemming from the European students. As-explained in detail above
in the methodology chapter, the 26 degree and exchange students were questioned regarding
their basic personal and educational parameters, their rationales and expectations for studying

in Thailand, their experience:in Thailand and future'engagement with Thailand.
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Areas of Study Compared

B Degree

= Exchange

clearly visible in the level of

study, they are also apparent when the areas of study are ared. The interviewed exchange
i : . ; .

students all studied subjects in either business- ynomics-related areas. Presumably, the

subjects are the same subjects ﬁs-lj@.smd% in the home universities and these students come
'h# - -

to Thai unlverﬁﬁ on exchange programmmn' s. Degree students also

frequently stud ~Qusiness=refated=subjects;~but-are=aiso—enrolled in Arts programmes

(development st '1' ernational re ion '|tality/tourism, English

and Thai studies. pared to the ean stock in Thailand, the strong lead of

business-related subje%;s is reflected in the areas of study of the interviewees. The strong tilt

towards that the personal
contact EJ m ﬂemav bw ﬁgnificant amount

of studenﬂdmllmg to take the survey. Because these contacts often took the same classes, a

TRTEIE wezﬁw ¥~ I

Thailand. As will be seen below however, this certain lack of academic learning of Thailand
does not necessarily mean that the interaction with Thai people, their interest in Thailand in

general and their affinity to the country is low. On the contrary, the interviews have revealed

217 Own source.
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that even though all but one interviewee did not study a Thailand-specific subjects, many
students enjoy discussions about Thailand, Thai politics and the economy in class and even
wish to find out more about such Thailand-related areas. Thus, by studying in Thailand, the
interest of some students in Thai-related topics could be stimulated and further engagement
with Thailand is more likely.
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Figure 35: Distribution of Int
Regarding the distributi e interviewees by university, Ban <ok University is leading

with 10 student - Assumption with 5,

Ramkhamhaeng aprﬂhe Bangk : ] ent v Rangsit University with
one student. Com : d to the distribution of the total stocks of Euﬁean students, the absence
of Mahidol Universityﬂ?arﬁhe over-representation of Chulalongkorn University are the most
notable %ﬂw f& ﬂg&jﬂ@ “ﬂﬂ;ﬁ to make personal
contacts’ at Chulalo n an gkok y because of the

contacts made through the supervisor. &

RN TR AT N Y VR

Qredlctably, the course fees are mostly paid through the home university. In the case of the
degree students, roughly half paid by at least partly receiving loans from their home country

governments while the other half pays the fees themself. No student receives a scholarship

218 Own Source.



from the Thai government of university, thereby confirming the low number of Europeans
supported by Thai scholarships in figure 27. The survey question for the student’s monthly
expenses in Thailand (not including the study fees) revealed that the average monthly
expenses of European students in Thailand is just under 33,500 THB for exchange students
and just under 25,100 THB for degree students. The reasons for the difference between the
exchange and degree students in monthly: expenses are most likely because some degree
students lived and worked in Thailand previously or even while studying, while exchange
students mostly live on money earned or given from Europe. Added up to a 12 months period,
all the 26 European students.together spend roughly S.million THB. If the average sum of
29,000 THB per student and month-is extrépolated to the total of 787 European students in
Thailand, a total of 273.9_million THB lannual expenses can be calculated. This is a
considerable sum ofsmoney.and testimony to the economic effects of high-spending foreign
students. This direct egonomi¢ imipact; stemming from the expenses as well as the study fees
paid by the European studentsis the most immediate tangible benefit for the host country (in
this case Thailand) in attracting foreign studehts. This effect can also be measured relatively
easily, especially whenscompared 10 more Cqmplex benefits such as the increased human
skills and knowledge; cross-cultural understandi_ng and partnerships through people-to-people

links.

4.3. Case Study: The Way to-Fhailand

The basic personaliand educational parameters explained above insthe previous chapter give
important background information with regards to the interviewees. Additionally, the
immediate and tangible financial benefits from foreign students have become apparent. This
chapter on the other hand will discuss the way to Thailand for the interviewees. Questions
with regards ito their deeision=making ifer studyingyin 'Thailandy, their expectations and the
channels of infermation that were consumed prior to arriving in Thailand can give crucial
information' about the push- and pull-factors for not only the interviewees, but European

students in, Thailand.in general.

The first question addresses the initial “reason for ‘studying in “Thailand>™All 26
interviewees were asked to name an indefinite number of reasons how they came to study in
Thailand. This is a central question for determining push- and pull factors for European
students deciding to study in Thailand. The results are displayed in figure 36 below. The

reasons for degree and exchange students are slightly different. Exchange students’ primary
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reasons for studying in Thailand are clearly social/environmental. They include push-factors,
which could be described as a general feeling of wanting to “get away from home”. In this
case, Thailand is perceived as a “different culture” or just a “different environment” and
European students deciding to study in Thailand want to “do something different”. Therefore,
it could be said that Thailand is perceived as the “other”, culturally and geographically.
Perhaps since these students are only on exchange, they are keen to experience a totally
different environment. This argument is reinforced hy the factor of travel and the weather,
which dominates the pull-factors for exchange studenis. These students want to combine their
studies with travels in and-around Thailand. An-additienal reason is personal (knowing a
friend or family in Thailand), demonstratin-é that personal ties can be a crucial factor for the
movement of students. Financialsand study-related reasons on the other hand are more
important for degreesstudents: The financial reasons are mostly related to the relatively cheap
tertiary education in Thailand'with one studént even mentioning that he is studying to escape
the currently unfavourable business climate. Directly study-related reasons for studying in
Thailand score relatively low. Degree student__s however do show a specific interest in either
studying in or about Thailand or Asia in genélral.-tFor degree students, the major reasons for
studying in Thailand:are that they are alreadyll .there or have travelled there before (previous
knowledge). Thus, for the students living in Thailand already, studying in Thailand seems an
obvious choice. For students who have previoué  knowledge of Thailand, it is likely that their
studies in Thailand are planned previously, yet theirigg_asons for studying in Thailand are not

immediately obvious. —

g
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What made you come to Thailand?
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Positives in Mind
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The positives that European students-have T mi en they decide to study in Thailand are
P Lol e ‘ ..

also mostly related to social and environmental For exchange students, the exoticism
of Thailand in terms of cultlgg,p : d'as a tourist destination with warm

weather and the distance f ors. #hus, it can be seen that

Thailand is esoeerstbcintarastina as a studv destinatlion tar Eoronsa

~d

degree students, who often

who want to “get away
from home” anid ‘. o 7
already reside in iland, e po : ind -:j they decide to study in
Thailand are on the one hand also related to cultural and lifestyle factors. Apart from these
factors, ional factors such as the internatio ali Thai universities, the learning of the
Thai |arﬁ:$41 ' |:§:$ﬁ|my w /i WW‘ gﬁﬂhﬁ Therefore, most
likely du%e higher cost of studying for degree students as well as due to their mostly deep
knowledge of Thailand before studﬁng, the positives™for degree students flave a much

Qtrﬂr’c}wﬁl\&tﬂelr CWGU a o% further ‘p%é&#tﬂoﬁcﬁe and
degree students is the comparatively low Cost of education in Thailand.
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Negatives in Mind
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In general, European dggree/and exchange students have er negatives in mind than

positives when they chose e students, almost all negatives
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ed a again stem from the fact that
Thailand, unlike tm home countries, Is a developing country. r\m/ exchange students have
possibly never been, *et alone lived in a deveEBing country and are therefore somewhat
insecur ree students, and
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O AN HERATR IR AL 1) 1ag

QSpeCIaIIy since educational factors have not figured highly on the anticipated positives above.

Therefore, if only educational factors are included in the decision making of European

students, the negatives outnumber the positives of studying in Thailand. As seen above in the

221 Own source.



theoretical part of the thesis, for Thailand as a developing country, which mainly imports
higher education, it is difficult to achieve a reputation as a destination for high quality
education, especially when compared to Western, developed countries. This fact can explain
why European students have reservations about studying in Thailand due to possible problems
in their own perception of the quality of Thai higher education as well as in the perception of
other universities and future employers for th$ accreditation of academic achievements. Since
these negatives can be somewhat expected, the""i of educational positives are perhaps the
area where Thailand is underachieving as a dest'ma_fifﬂ’forEuropean students. Its advantages
of the internationality of higher education while ai.the same time offering an Asian

perspective not just on directly Thai-specific subjects but also on other subjects in business,

economics and arts Zi;dy&co nunicated more efficiently to potential incoming students.
Thus, European stugents i egted in stuaging in Thailand would not overwhelmingly see

educational factors as have a more balanced view on their prospective

egativey but woul
'

studies in Thailand.
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Figure 39: Alternative Study Destination in Mind

After the focus on the push- and pull factors for European students moving to Thailand for
study-purposes, the question is asked whether and if, which, other options the students
consider for their degree or exchange. The answers were hoped to give hints regarding the
main competitors of Thailand as a study destination as well as to find out more about the
students thought process regarding the choice of a study destination. The results were
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relatively inconclusive with a high number of potential alternatives to Thailand mentioned.
Most of these “competitors” however were only considered as an alternative to Thailand by
one person. The alternative destinations receiving more than one vote were China, Mexico
and Japan with two votes, Korea and the United States with three votes, the UK with four and
Singapore with five votes. Evidently, there are two groups of alternatives, which were also
considered by European students who eventually study in Thailand: Other Asian countries
(mostly Singapore, but also Korea, Japan @and China) and developed-world Western
destinations of the UK and the USA. Interestingly, seven students did not have or think of an
alternative to Thailand. In-this group, the degree-studenissmake up 5 out of the 7 answers.
Therefore, it can be seen from these resultsjthat whereas many students have a wide array of
alterative destinations for studyingsabroad, some specifically search for a destination in Asia
or in a developing«eountrysOthers again, especially exchange students chose between a
culturally and geographically.closer destination such as the UK or the USA and a more exotic
destination such as Thailands Interestingly ‘however, seven students did not think of any
alternatives but wergsure they would study m Thailand. Most of these students were either
already in Thailand and did not cansider Iéaying Thailand for higher education or had a
personal connectionswith /Thailand through ufr_iends or a partner. Overall, no conclusive
statement can be made regarding the main competitors or Thailand as a study destination.
Perhaps the only competitor, who did emerge; more for degree students than for exchange
students is Singapore. This could-be a sign that the’se_,gtudents are genuinely interested in the
region of Southeast Asia and theirinterest in theﬁoméstic culture, society and politics might
be high. T s S

The interviewees-were-also-asked-whether-they-had-taken-part in any intra-European
mobility programmes before studying in Thailand. This question was asked in order to gauge
whether studying in' Thailand is complementary to intra-European exchanges or whether
Thailand is in fact a competitor to other European countries. As seen in figure 39, European
countries,.especially.the UK"is.considered. as alternative, study destinations.but do not emerge
as the main competitors to.Thailand. Since anly.three students have previously taken part in
intra-European exchange programmes, it could be said that the students choosing Thailand
over other destinations prefer a more exotic or even specifically Asian destination. Therefore,
the influence (o intra-Eurapean initiatives to strengthen intra-European exchanges and thus a
more pan-European identity do not have a great influence on Europe as a market for Thai
higher education exports. Nevertheless, based on these numbers, it is not known in which
country students that have considered Thailand as a destination but eventually decided

otherwise are studying. Therefore, even though evidence points to towards a low influence, it
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cannot be conclusively said whether intra-European exchange programmes such as Erasmus

have an influence on Thailand.

Another important piece of information in the quest to determine the students’
decision-making is the way of information about the overseas university and course. Thus, it
is hoped that some insight can be gained into which channels of information are crucial for

’r/e)aps even how these channels could be

Thailand as a higher education e

improved. oG
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_ on consumed between
exchange and degree stude mingly gather information about
the Thai university and its programmes via the home university. This result further
undermines the imporﬁnﬁof MOU’s for Thai‘uriversities with overseas universities. It is
also impéttant f. BT @nﬂa omfejnWaErj aﬂtﬂl@d Thailand as an
educationgdestination through the channels of partner universities. For degree students, the

main channels of information were friénds and family as,well as the Internet. One person also

he case of personal connections demonstrates that, just like in business, a satisfied student

(or customer) can be enormously important, as students can recommend the university to their

222 Own source.
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friends or family members. The importance of Internet portals as a medium of information is

can also not be underestimated and an informative and serious web portal can be crucial.

In this chapter on the “way to Thailand” for the European interviewees, a number of
important points regarding both, the research question and the sub-question 2 could be
observed. It has been established that environmental and social factors dominate the push- and
pull-factors for European students. coming to Thailand. Educational factors however are
frequently seen a negative point, as especially degree students are worried about the quality of
education and the international value of the degree: A.drawcard for exchange students on the
other hand is the cultural.and geographical-distance as well.as.the lifestyle and possibilities for
travel. Exchange studenis~however are also worried aboui.the cultural distance and the
language barriers. The alternaiives for: Thailand have not given a clear picture but still
established other Asian players (especially \Singapore) and Western powerhouses in higher
education (UK and.the USA) as'main compet.itorls. Regarding the channels of information, the
home university is leading among exchange sti]dents, whereas the Internet and the word of
mouth from friends and' family; are dominﬁntinag_ among the degree students. In all the
parameters, notable differences could be obsefved between exchange and degree students. It
remains to be seen whether these differences covn(ti.nqe to exist in the following chapters about

the students’ experience in Thailand and-their futij_hre engagement with the country.

NIJ 4

4.4, Case Study: In Thailand

It is expected that the more a student enjoys the experience of livingand studying in Thailand,
the more positive image the student will keep of the country. The more passionate a student
becomegs“about the host ¢ountry,in this case’ Thailand) the'more thesstudent will also act as a
lifelong “ambassador” for this country, carrying knowledge, sympathy andisome of its values.
An important factor in the determination of how emotionally attached to the host country a
foreign student-can become, is:likely te be the frequency.of. people-to-people interactions with
local people. Fhrough more interaetion, more local culturesand also language c¢an belconveyed

and the more acquainted a foreign student can become with the local culture.

In order to determine the students’ experience and content of studying in Thailand,
several questions were asked. Firstly, it was enquired about the general impression of living in

Thailand. Importantly, all but two respondents showed a generally positive attitude about their
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stay in Thailand. Most students commented positively on the friendliness of the people, the
more relaxed lifestyle in Thailand, the warm climate and the lower cost of living. Less
enjoyed were mostly factors related to pollution and sometimes also the excessively hot
weather. Taking these results, it seems that most students thoroughly enjoyed their time as
students in Thailand and take back good memories. In order to specify the list of the positive,

but also the negative connotations of an students with their life in Thailand, each
_ 7 //thmgs they like the most and the least

interviewee was asked to mentio

about living in Thailand.

i - ! A .
Top 5. Positive Thing iving in
/Thailand
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Figure 41: Top 5

For the an. st th ings about living
in Thalﬁwﬂ g ﬁ ﬂ Q/W tfwjglﬁ ﬁﬁ)t their education
as such both, degree and exchange students the relatively low costs of living are leading.
Thus the students expectatlons of |0€I costs, which wﬁamong the Ieadlng |t|ves they

or suﬂ T aI M%’l I|V|ng
11 Thallan ‘concern social contacts with friends and the general |festyle nightlife and urban

environment in Bangkok. For most students, a lot of them might come from a more rural

background in Europe, Bangkok is being experienced as a lively and fun environment which

223 Own source.
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is thoroughly enjoyed. Further mentioned as positive things of living in Thailand is the food,
which is thoroughly enjoyed, as well as the weather and the travel possibilities. Especially for
exchange students, travel possibilities are highly valued as they often combine their study-
abroad experience with travel. It is worth noting that for two degree students, learning the
Thai language and increasing future job and career opportunities has been a positive outcome

of studying in Thailand. The students h i} iven these answers evidently are interested in

AN\
& % > RN O @ degrec

yrimz: sy em
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= exchange

Things, which the Euf‘pﬂ.students enjoy least about living in Thailand, are listed in figure
42. En @agtﬂ sﬂ @rﬂ% th a’r;JI ding in this category.
Europea man specially rural Europeans might not be used to the level of pollution and
traffic more commonly found in Salitheast Asian cities, Cultural misunderstandings and
WSt R
re tly.'Q a"g number also feel that*tocals whoe*migh ke=them for
ourists treat them unfairly. Degree students who have more experience living in Thailand

complain about other issues relating to Thai internal politics, corruption and the police, human

224 Own source.
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rights issues, the cumbersome immigration law and the lack of free speech and existence of

certain taboo topics in Thai society.

Experience of Studying in
Thailand
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10 -

B degree

"~ exchange

S N s~ O @

Figure 43: Experience of St

The same question asked abave about i&béﬂidr‘ he European students would enjoy their life in

1 e
i ific_academic context. Whereas nearly all
respondents said they had a poé’me:nme i hailand, much more students said they did not
enjoy studying as such in Tha _;lfaﬂﬂ -I'-Ierea"'; 6t gence between degree and exchange

/Er¢
TR J
students is extn‘aﬁly pronounced with nearly aII_dgAVtsﬁfoymg their academic

experience, but oni y just above 50% of the exchange students enj oying. The comments with

j

experience, nearly all gf them made negative C%Jments regardlng the level of teaching and

the Engli illsio s and the general
lacking ch II m Wre tudk co ﬁ ut similar issues

but gener y enjoy the diversity and‘the teaching environment. It is highly I|kely that the

qmm ﬁwam:mmm :

a more reputable university for their Masters degrees commented that the intellectual level

regards to this on shed some ligh ‘disappointing result for the

exchange student rucially, despite half of all exchange swents still enjoying their

in their postgraduate course is much higher than in their undergraduate courses previously.
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After this general assessim e---e
in Thailand, the survey goes Fors rﬁfd’ de

experiences with profe

té'ﬂ

0 ellow students, the faciliti es and-the *eampus, the academic

iewees. give scores about their

support and valuefor money. All of i be "*! ore between 10 (best)
and 0 (worst). Furtﬁmor, ' whetm their expectations in this

particular area has been clearly not met (score: 1), not met (2), met (3), exceeded (4) or

given

accordi

exceeded bi: far (5). I‘mreas and for both, the/degree and exchange students, the scores

the'e tations of , degree and exchange students. The scores were very
widely distributed and ranged betweén 2 and 9. Co ents were also mﬂg about the

RSN T AR

udents a higher mark. Most likely, the degree students are more acquainted with the fact that

Thai students tend to be less interactive in classes. This is echoed in the comments where

226 Own source. No score for “value for money” for exchange students because the overseas university
pays for them.
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comments regarding the diverging skills of fellow students, their lack of English skills and
their passive behaviour were seen in a negative way. European students, especially the
exchange students are used to more interactive classes and are generally more forthcoming.
The campus and facilities were generally appreciated with especially the exchange students
noting that their expectations have been exceeded. The academic support scores average for
exchange students but badly for degree students. Comments were made about the lack of
English skills of the supporting staff and the bad organisation of staff. This seems to be a
serious problem for Thai universities. If Thailand desires to attract more foreign students to its
international English language programmes, academic.support needs to be more adequate.
However, the degree students still-thought tjhat their courses were good value for money. In
summary, it can be said thatthessiudents were rather lukewarm towards their academic
experience in Thailand. Especially exchange students who were placed at less reputable Thai
HEI’s were not content withsthe academic duality and the fellow students. Degree students,
who are more acquainted with Thai higher education were slightly more content regarding
their studies in Thailand but were also some\;ynhat less surprised about the low level of their
fellow students for example. Importantly h!owe'ver, the degree students have had bad
experiences with academic support, .an areé,v_which needs to be looked at in order to

professionalise international higher education in Thailand.

¥

Up to now, the analysis of-the-survey Héé'c?nly looked at the surveyors, the European
students themselves and various™ parameters reéqrciilrig their expectations and experiences
about living and studying in Thailand. For the effects that foreign students have on a country,
the personal interactions between the foreign studehté-and the local people are crucial. It was
established earlier thai-some-of-the-main-benefiis-oi-foreign-students for the host country stem
from people-to-people interactions and are intangible and thus-very difficult to measure.
Through these people-to-people interactions, it is estimated that the host country can benefit
in terms of improving human resources through the internationalisation of local students and
the creation of clusters of knowledge. Additionally, .increased.ties.between people of two
countries are bound to also.lead to inCreased ties.between these countries op more official and
also on business levels. For these benefits to appear though, strong people-to-people links, in
this case between the European students and the Thai students are necessary. Ih'the survey,
the students were asked whether during their stay in Thailand they have made/*no” (score: 1),
“a few” (2), “some” (3), “many” (4) or “only” (5) Thai friends. As seen in figure 44, the score
for degree students is slightly above 3 and for exchange students between 2 and 3. In other
words, degree students have made more than “some” Thai friends whereas exchange students
have made between “a few” and “some” Thai friends. In order to measure the depth of the

European students’ relationship with their Thai friends they were asked whether they spend
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their time “never” (score: 1), “rarely” (2), “frequently” (3), “nearly always” (4) or “always”
(5) with their Thai friends. Degree students have a score of 3 and thus spend their time
frequently with Thai friends. Exchange students however show a lesser depth in their
relationship with Thai friends and spend time just above “rarely” with Thai friends. In both
groups, degree and exchange students, the depth of the friendship with Thais is relatively

small when compared to the amount of local friends they have made. Predictably, exchange

students have less local friends and 3 ss time with them compared to degree

students, mainly because ich gives them less time to get

accustomed to local culture an
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Figure 45:

In order to deepen thﬂ(ﬂ/ledge about the Equean students’ people-to-people links with
Thai p eli ave'be are in a serious
romantﬂau ﬂlﬁe ﬂﬁﬂﬁe}ﬂsj :1 ﬂnﬁ tic relationships
are ObVIO y one of the deepest reI%tonshlps and peo&to people exchangw romantic
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ture country of residence. Therefore, such links are important and can be advantageous for

the host country.
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Relationship with Thai Person
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In fact, most degree stucents arg or have been in a serio

elationship with a Thai person
during their stay in/Thailand. hus,  this actor, whi f i general under-researched, can
significantly influencet“st e reeption f the'host ‘\u, and influence the choice of
a future country of residence. E nge. st S 2 been involved in less romantic

relationships with Thai pe Ie,’ -despite their ly short stay in Thailand, six students

have been or were in aserious : lip with aisperson.

A furt er 3 del ts? levelof acquaintance
with their host g0 | {—-—-— \; i e host country. In the

survey, students were a iguage in speaking, writing and
reading. Possible .:! ers regarding the speaking were “no” (scor j , “very little” (2), “a bit”
(3), “quite well” (4), “ﬂuently” (5). The questlowardmg reading and writing, and how they
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RIAINTUNRINEIAY
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Speaking Thai
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For degree students, their skills of sp ) :" “a bit” and “quite well”. With

all degree students. at lez -.9-" S J‘- ‘ i ons with local people are
| |« )i ‘

facilitated and therefore, ré‘!"‘vihar‘i:lblefI xchanges can take place.

Additionally, the relatively high Thauﬁ' saking il S ee students also demonstrate the
interest of the European forei _gt_gﬂents in "}‘_';_f 'r' Exchange students’ level of Thai is
unsurprisingly lower, yet most exﬁnfggé S
Reading and writing the Thai |aﬁ§;uégé’ is much
of the 11 degreg”Students have learned at leas sading or Writing skills. For degree

still have basic command of the language.

speaking it. Yet 7 out

an jus

/e arrived relatively | C :‘ ding and writing Thai

language shows thﬂweya very d anc willﬁ to invest time to acquire
S

these skills. Once e skills are acquired, the level of interaction with not just Thai people

students which ha

but also the culture an‘c.ﬂnt affairs is likely ta'bé much higher, as Thai people feel more at

ease to y‘\ %J ﬁ mﬁw ﬂﬂ Ofl |ﬁﬁ e Thai language
have le language fro ti ith in daily life, again emphasising

the importance of the people-to- peopld inks.
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Continuing from the a of the Jlevel N é‘ t of the European students in
Thailand in terms of heir life i Thailand in general a ‘ ‘ -ademic experience, the inter-
personal links between the and th i people were analysed. Evidently,
degree students have more Thai. . They generally have quite a few

Thai acquaintances and frequer any also have been or are in a

romantic relationship with a Tha-lfpﬁm ¥
P uﬂ"/ .s'.l" L I
exchange st

Al ‘k, as well as read and write the Thai
language. For the nts; all th’é‘

ikely since they spend

less time in Tha [@nd, which makes it learning the language ant building up relationships
more difficult. Foi , ﬁ‘“‘ climb the “barriers of
entrance” to Thai ﬁety. Thi efits fo@e host country, Thailand,
for which a high ree of interaction between the foreign studénts and the Thai people is

crucial for the transfer‘fhwledge and the forming of long-lasting bonds.
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4.5.Case Study After Thailand
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thls last part of the survey, students were asked whether they would recommend another
European to study in Thailand, where they thought the studies in Thailand benefited them the

most and whether they intended to come back to Thailand. This part of the survey is crucial

20 Own source.
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because even though some students might have not enjoyed aspects of their studies in
Thailand, the students themselves will weigh the different factors subjectively. Importantly,
this last section of the survey can capture this subjective judgement and the interviewed

students can reflect themselves on their stay in Thailand.

In figure 40, it could be seen that word of mouth propaganda can be an important

location of study. Therefore, since the
‘ d studying, they can be important

uropean students to Thailand. If

determinant for students in choosi

interviewed students have ac
ambassadors and even can

these students feel they.cannot recon emo their European friends and

Firstly, th on whether they could

recommend a Europ nswer with either “yes”,
“probably”, “dep estion, the interviewees

could specify their recor
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Figure 49: Im:ommendation for a European Friend to Study in Thailand®*
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mterestingly, despite the fact that éxchange students earlier commented more negati\)ely on

their academic stay in Thailand, most of the students would recommend a European friend to

study in Thailand. Degree students are more differentiated in their judgement yet would

231 Own source.

123



124

generally still make a positive recommendation. Thus, it is likely that for the exchange
students, non-academic, social factors are weighed higher than academic ones in their
subjective judgement on their stay in Thailand and their recommendation for a friend. Degree
students on the other hand offer a more differentiated view, most probably because they weigh
educational factors higher and would therefore recommend a friend to study in Thailand if the
expectations regarding the level of hi I education are somewhat adjusted. In the follow-up

educational factors depend strongly on the ‘ ) ‘ nt. In other words, studying in
Thailand is not for everyene but ca : cial if the potential student is

academic load than in'a Western ..
\/

Subsequen , g S We e asked
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The results are clear and students overwhelmingly report that they have benefited the most in
a cultural way. By cultural they mean that the insight into a different culture Thailand has
given them has benefited them personally. A similar thought precedes the people who
answered “personal development”. These respondents mostly thought that the stay in Thailand
broadened their horizons and gave them a different outlook in life. Some respondents even

said that they have benefited spiritually nave personally grown during their stay in

not been very posthlon valuewmuland
|

The final pers is done by asking the students
on their future plans invol hailand. en ‘ as firstly on whether they plan
to return to Thailand: It yes; students ¢ eci y W ‘ Is going to be for “further

study”, for “business/job”, for
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Astonishingly, all but one student wanted to come back to Thailand at some point. There are

however differences between the degree and the exchange students. Exchange and degree

23 Own source.



students both said they wanted to come back for Thailand mainly for travel and business, with
the degree students rather envisioning a future job in Thailand and the exchange students
preferring to travel. Furthermore, a total of eight students also planned to live permanently in
Thailand in the future. Further education however does not feature very highly on the wish list
of Europeans for future plans involving Thailand. Only a total of four students are thinking

about continuing their studies in Thailand.

This last question reflects a crucial conelusion for the thesis. European students in
general have been greatly enjoying their time In_Fhailand. They enjoyed the social contacts,
the urban and active lifestyle, and the food and travel possibilities from Bangkok. The
students’ academic experiences on-the other hand have beensmuch more mixed. Generally, it
was mentioned that the.devel of study is relatively low, that the quality of teaching and the
quality of the fellow students is mixed, and\that academic support is sometimes insufficient.
This experience however greatly varies depending on the host university but also depending
on the European students’ expectations before*n;“oving to Thailand for their studies. Especially
degree students who already have some expé?ieg_ce with Thailand are previously informed
about the advantages and disadvantages of studying in Thailand. Exchange students in general
have more of a “traveller’s image” of Thailand;: mainly because either they have previously
travelled there or because of the international irh?ge( of Thailand as a travel destination. The
motivations and push- and pull factors for stl'J'(':;IyTng"in Thailand have been mostly in the
environmental and social area and-the most po@la{r{bush- and pull factors include mostly
include the experience of a different culture and lifestyle, the warm climate and the
possibilities of travel -as well as the low cost of éaucation in Thailand. Therefore, most
students strive for a-“difiereni”-experience-from-home-and-are-keen to experience an exotic
“other”. The primary. motivations of European students moving te Thailand for studying are
therefore not too different from the assessment of the push-and pull factors of Asian students
moving to Australia for studies researched in the study by Mazzarol and Soutar.** In this
study, especially Chinese and Taiwanese students frequently listed “experiencing the West” as
a very important.factor why: they want to study in a Western country, Therefore, the desire by
European‘students to experience Thailand as a “different” destination in the Far East indeed
shows a similar thought of wanting to explore the “other”and combining this exploration with
studying. If then, the desire for experiencing the ' West for Asian students mightibe fuelled by
popular Western culture and the mass media, which communicate so-called Western ideals of
freedom, wealth and liberal democracy, European students might be equally tempted by

Eastern images of exoticism and spiritualism. Perhaps, the image of Thailand is

2% Mazzarol, T, and Soutar, GN. Push-Pull' Factors Influencing International Student Destination
Choice., 87.

126



predominantly moulded by its international (and especially in Europe) popularity as a travel
destination, which stands for warm weather, beaches, an easy-going lifestyle and the promise
of enjoyment. Evidently, these are factors, which have hardly anything to do with the
respective destinations for international students. Yet, as previous research, as well as this
thesis demonstrates, such non-academic images can be decisive in the choice of a destination
for studying abroad. Nevertheless, in the case of this survey, factors that are directly tied to
the studies as such (educational pull factors) caniplay a major rule, especially for students
already residing in Thailand previous to their studies: For.such students, a Thai degree can
improve their chances inthe local labour market and thusssignificantly benefit them. Once in
Thailand, exchange students are positively gurprised by the life in Thailand, but struggle with
some environmental factors such as‘the traffic and pollution and the different food customs, as
well as with social.factors,.stch as feeling discriminated as a foreigner, not being able to
communicate with thedocal people. Even thdugh academia is not widely enjoyed by exchange
students, they are still positively surprised by the campus life and by some professors. They
are however negatively surprised at the level ﬁf studies, which for most European students is
not challenging enoughy the Jdacking skills iri~lcr'rtical thinking and the English language in
general. Despite many students® ambiguities z;bput studying in Thailand, most students could
recommend a friend to study in Thailand. Not only de they feel confident to recommend other
people to study in Thailand, but maost students ége also planning to return to Thailand at least
for travel. Most degree and exchange students are é\_/,en considering moving to Thailand for
business or even want to stay permanently. ThT*s;'ré,s:ult can be explained by the fact that
students most probably value-academic experien‘cé‘s’ﬁeh/ery highly and rather focus on other,
more general issues when assessing their own stay in Thailand. These findings regarding the
students’ subjective' assessment of the importance of the different factors are critical because
an objective assessment would fail to detect the students® own~Vvaluation of the different
factors. Thus, as figure 51 shows, almost all students, exchange and-degree students have been
bound to Thailand ingSome way. Nearly all students have plans involving Thailand and a
surprising,amount of these students 'do not just'plan-to travel back to-Thailand but envision a
more lasting engagement. Yet, the future engagement is not-the only factor-demonstrating the
long-lasting effects studying abroad can have. On the contrary, thanks to frequent people-to-
people’ interactions, bedit, with* lacal [students, local“people (in"daily | lifeyor"evenramantic
partners, a mutual understanding and‘featning of each othér’s cultural.and societal values can
be fostered. As seen in the reasoning of the students on why they would return to Thailand,
such people-to-people relationships are ultimately the main responsible factors for students to
enjoy their time in a foreign country and to even be bound to the country in a more long-
lasting way. Despite the clear evidence, benefits for the host country are difficult to measure.

The financial benefits for Thailand as a host country are apparent and could even be estimated
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with a simple calculation. Other cultural, diplomatic, social and business benefits through the
attachment of the foreign students to Thailand, as well as the human resource benefit for

Thailand through the internationalisation of domestic students are evident too but are difficult
to calculate.

ﬂumwﬂmwmm
QW?ﬁﬁﬂ‘imﬁJﬂﬁ’mﬂ’lﬁﬂ



CHAPTER V

DISCUSSION

Research Question:

What are the prevalent push--and pull-factors.ior European tertiary students studying in
Thailand?

Sub-question 1:

How do these prevalenérpush= and pull-factors of European tertiary students studying in
Thailand compare«to the existing models and ._t.heories of the push- and pull-factors in the

cross-border movement of the tertiary students? :

Sub-question 2: \

What benefits can Thailand draw from:foreign s'tudents, in particular from European foreign
students? ')

NIJ 4

This thesis is a study..of European studen"ts_;_i,ri Thailand. As the research question of
the thesis indicates, the main goal of this study was to shed light on the motivations and the
push- and pull faetors for European students to study in Thailand=Furthermore, in order to
give this study a mere purposeful and practical meaning, It also aimed to determine and
estimate benefits for the host nation, Thailand, from attracting European exchange and degree

students.

This study of motivations of-international students-and the benefits they can bring to
the hostgnation is situated within the theoretical and academic framework of the
internationalisation of higher education. The internationalisation of higher education is a
relatively recent, yet rapidly developing academic and thearetical field, wheresiarge amounts
of research'are undertaken. The internationalisation of higher education has begun parallel to
the rapid growth of globalisation. Globalisation processes, which lead to a higher
geographical, economic and cultural interconnectedness, have influenced higher education
and the various actors in this field strongly. Universities began to offer more internationalised

curricula and partnered with other universities in different countries. Students increasingly



moved abroad for study reasons as the demand for a more internationalised education
increased. The institutional actors, mostly nation-states but also regional organisations such as
the European Union and ASEAN have also become increasingly active in this field by using
higher education as a tool for economic growth, national (or regional) identity building and
public diplomacy. Due to the increased global competition in these fields, the nation-states

have increased their efforts in attracting students from abroad.

Parallel to this development, the academic field of the internationalisation of higher
education has emerged. At the beginning, this field has primarily concerned itself with the
institutes of higher education and their.activities in.internationalising higher education.
Increasingly however, asmore holistic view of the internationalisation of higher education is
clearly emerging, whichessees ine internationalisation as a process being integrated into the
entire functioning and management of a higher education institution. Furthermore, other
actors such as the pation-states.were also inc.reagingly included in the research efforts, which
focused on the increased regulatory activities oi;“states as well as the economic importance of

the internationalisation higher edugation.

Another regurring theme ins the écademic contributions in the area of the
internationalisation of higher education has been the research on the rationales of different
actors in internationalising higher education. Such rationales for nation states can be divided
into two different groups (as: in. fable 2), economic rationales and political and social
rationales. Economic rationales mostly-inciude ar’@Uménts of increased economic growth and
competitiveness of a country due -to better-edtjcrét'éd—'human resources. Political and social
rationales are less tangible and more difficult to calculate, but in the long run at least as
important. Political and social rationales for internationalising higher education are mostly
connected to the formation of strategic alliances with other countriés, the promotion of public
diplomacy as well*as increased mutual understanding. The economic, political and social
rationales for a state t0 engage in the internationalisation of higher education mostly involve
the expectation| of later economic and  political | gamns. * Therefore;= the benefits of
internationalisation ‘ef higher education are very-similar to-the rationales for nation states to

internationalise higher education.

In order, to'answer sub-question 2 regarding the benefits for Thailand,/this thesis went
beyond copying the common rationales found in the academic research of the
internationalisation of higher education and equating these to the benefits a host nation can
enjoy from incoming international students. Thus, additional research into the area of human
resource transfer, which is a crucial rationale for internationalisation for governments, has

been conducted. In the area of research on the movement of the highly skilled, which
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according to various definitions also includes students, it is established that human resources
are to a large part tied to the person by their skills, but also by their knowledge (which is
however transferable in the long run). Since skills and knowledge are economically beneficial
to countries, countries and their governments are interested in their residents to acquire a high
level of human resources. In order to achieve this goal of a maximised human resource level,
two possible ways are available to governments: either the domestic production of human
resources or the import of human resources through immigration of foreigners. Importantly,
due to the immigration and therefore increased concentration of human resources, clusters of
knowledge and skills, whieh.can create an econemic.multiplication effect, can develop in
certain economic areas. Essentially;, the attréction of international students to a host country is
mostly following this argumentation. It is in this context, where the very popular discussions
about “brain drain’y“brainfoain” and “brain exchange” take place. These terms are
descriptions for the respective cross-border-movements of highly qualified. Brain drains are
mostly associated with the mevement of skilled human resources from developing countries
to developed countrigs. In the area of studerits, the prevalent cross-border movements take
place from the mostly develgping countries ih! the Asia-Pacific (but also Latin America and
Africa) to the developed English speaking couht_ries.235 Typically, such movements feature in
most academic studies the topic.of cross-border higher education movements. Increasingly
however, other movements, such as within deve_lé_)p_ed countries (North-North) movements or
between developing countries (South-South) movements are becoming more numerous and

also more researched.?® =

Contrary*to the main cross-border moveménig in higher edutation, which have been
detailed in Chaptei=3:t==ifiis=thesis-has=researehed=movemenis=ffom Europe to Thailand,
which fall into the “North-South” movement category. For Thailand, inwards movements of
students from developed countries make up for less than 15% of the total inward flows.”*’
Europe only accounts for 4.8% of the total inflow of foreign students to Thailand.?*® Even
though thisrmay seem like.a very.small. number,.these students can be.important for Thailand
because of various reasons. Firstly, through the people-to-peaple interactions of the European
students with local students, a transfer of human resources can take place, benefiting the local
students with a more rounded and ‘internationalised wiew, better English skills and the
possibility ito’ grasp. events and fissues from different points of view. Political and social

benefits for Thailand can be achieved through the infusion of the European students with Thai

% See figure 2.

2% See the example of Thailand as a host for international students in figure 23.

237 See figure 25; Source: Commission on Higher Education. International Students in Thai Higher
Education Institutions.

%8 |bd.
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culture, the language and the country itself. If students are interested, fascinated and enjoy the
host country, they are very likely to become a long-term “ambassador” for the host country
wherever they are. These ambassadors are likely to yield benefits for Thailand in areas of
business, official levels, diplomacy or just result in an improved overall reputation of
Thailand in the world. The most obvious benefits however are the immediate, tangible
financial benefits from students paying study fees to their respective host university, and from

their spending in every day life, in their free time and on holidays.

In order to find out hew likely and how impostant these benefits are for Thailand in
the case of European. foreign. students an extensive. survey of 26 European students in
Thailand has been underiaken. This survey, which documented. the students’ decision-making
process, level of satisfaciion wiih their stay in Thailand and future engagement with Thailand,
has yielded important infermation regarding benefits from the European students for the host
nation, Thailand. [The most obvious benefit for Thailand as a host nation is the immediate
financial expenses of @ student:during the sta{i/ in Thailand. In the case of the European
students in Thailand, it was established that the 26 students part-taking the survey spend an
average of 28,962 THB per month. Taking thi§ sum as an average, an extrapolation to all 787
European students in Thailand will result in ah{n.ua__l_ expenses of 273.9 million THB. This
figure is only a rough estimation and there: are f?ctérs, which could further increase or also
decrease the total financial benefits: On the one ﬁhﬁd, not all students spend a full 12 months
in Thailand, and not all expenses during their stéy Wh| directly flow into the Thai economy
(travels abroad among others). On the other hand: hgv((e_ver the study fees are not included in
this estimate. Thus, even though the number of 273.§-million THB is a rough estimate, it is a

considerable sum of-meney:

Immediate monetafy/ gains may be the only directly traceable and tangible benefit but other
benefits mentioned-above are likely to be at least equally impertant. Answers to several
questions in the survey contain important messages as to how the students enjoyed their stay
in Thailand and what their pereeption of hving‘and studying in Thailand is:*European students
have generally enjoyed living in Thailand very ‘'much, mainly because”of ‘environmental and
social factors such as the lifestyle, social contacts, the low cost of living, travel opportunities,
the weather and'the/cultural diversSity and differences. Lessienjoyed were other environmental
factors such @s ‘thetraffic and pollution, unfair ‘treatment as foreigners, the difficulties of
cultural differences and the hot climate. Some respondents also mentioned political and
governance issues. Furthermore, the students were asked specifically about their experience of
studying in Thailand. Here, the answer was more balanced, with especially exchange students
complaining that the classes were not challenging enough and that some of the co-students’

academic levels insufficient. Overall however, educational factors have not proven to be
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among the major positives or negative factors of the European students’ stay in Thailand.
Thus, despite some reservations about the academic benefits from studying in Thailand,
nearly all students could recommend another friend to study in Thailand. Thus, it was shown
that even though objective factors would prompt the students to be more balanced in their
assessment of studying in Thailand, the subjective weight of the different factors ultimately
shape the experience. Perhaps the most impartant finding of this survey is that all but one
student have plans to return to Thailand. Impartantly, most students are not simply planning to
go back to Thailand for travel but rather for business/job, further study or even to live
permanently. This result-demonstrates the soft power oi.attracting international students to a
destination. All the students, which are plénning to return to Thailand have developed an
affinity to the host country,«in this case Thailand. Not only are they likely to return to
Thailand, but they.are alsa.wery likely to act as ambassadors for Thailand, recommending
other people to visit Fhailand, do business with Thailand or just simply informing other
people about Thailand apd therefore improving-and shaping the image of Thailand abroad. In
the comparison between exchange and deéﬁee students, this phenomenon of subjective
judgement could also be observed. Even thoUgh exchange students have shown lower levels
of satisfaction regarding their academic experiuer_lce in Thailand, have less Thai acquaintances
and spend less time with them, are"in less romantie relationships with Thai people, have a
lower knowledge of the Thai languade, they are overall more enthusiastic about

recommending a friend to study;in Thailand. e i 7

Despite this generally very positive cong|uj_sidr} regarding the benefits for Thailand,
there is still ample room for improvement. Firstly, -th‘é-satisfaction level of European students
with their academiic-experience-in-Fhatland-is-only-average~Fhe Very diverging quality of
professors and stutlents, both frequently lacking English skills can-be‘improved. Additionally,
European students struggle to adapt to the learning environment in Thailand with a more
traditional, teacher-focused style of education. Europeans on the other hand are used to more
constructive contributions-from students..The shyness. of their Thai_classmates to interact is
also reflected in.the fact that European students.generally only make some Thai friends and
spend most their time with other foreign students. Additional people-to-people interactions
could improve the Thai students” English skills and, to use-a more technical termincrease the
transfer of human *knowledge and skills between the foreign and the Thai students=Another
perhaps more practical point concerns the academic support for degree students at
universities. This support has been criticised by several people regarding their abilities to deal
with foreign students. It is crucial that academic support aides the student in the considerable
bureaucratic and immigration procedures and a failure to do so can have a detrimental effect

on the student’s experience in a host country. Even though academic factors have not proven
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crucial in determining a students’ overall experience, improved quality in Thai universities

would increase the level of satisfaction for international students.

The main part of this thesis however, reflected in the research question and the sub-
guestion 1 deal with the question of what factors are crucial in determining the destination of
international students. Or in other words, what are the push- and pull factors, the motivations
for a student to study in a specific destination. The first part of the survey conducted for this
thesis was tailored to determine the push- and pull.facters of specifically European students
moving to Thailand. The figures 36 and 37 display_the findings, which point to primarily
social and environmental factors.as push-' and pull.factors. The factors mentioned most
frequently by the surveyedsstudenis included lifestyle and culiure, trying something new, the
climate and travel possibilities,.the low cost of studying and getting away from home. Clearly,
Thailand was seen as an.antagonism to theiﬁ,home country in Europe in many cases, just like
Asian students going abroad see \Western countrles as antagonisms. Especially for exchange
students, the desire torescape the home country and experience something different in a
faraway, culturally*and cllmatlcally_‘dlfferentl country was one of the main draw cards for
Thailand. Degree students showed maore divelrtsity in their push- and pull factors. Whereas
most of these students had some previous knowledge or experience in Thailand either as a
traveller or already living here, study related factors as well as lifestyle and cultural factors,
combined with the perceived low-&ost-of studymg in Thailand have been the dominant pull

factors. Thus, educational and eeonomic factors also o'Jo play a role in some cases.

Answering sub-question-1, regarding théséoﬁtp'drison between the prevalent push- and
pull factors in previous research and the factors, which were found 0 pe the most important in
the case of the §utvey, indeed reveals some differences. In pr‘evious studies, social and
environmental factors have, perhaps surprisingly played an important role. Especially Chinese
and Taiwanese students in the Mazzarol and Soutar survey have shown an exceptional
eagerness to better understand the West by mowing to Australia for tertiary education.”*® A
similar interest in the “other”,“in this case the “East’, was shown by European students who
decided“to"study" in=Thailand."Part“eultural “interest" and ‘part personal interest, paired with
previous knowledge or experience in Thailand, European students are mainly interested in the
lifestyle; culture; and the elimatein: Thailand.LA comparison’of the possible &lternative host

countries, which showed othet Asian‘countries'such as Singapore, Korea, Japan and.China as

% Compare figure 7.
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the main competitors can somewhat confirm the assumption that European students coming to

Thailand are indeed interested in experiencing an Asian country.?*

The most poignant differences between the previously researched push- and pull
factors in South-North movements are clearly to be found in the virtual absence of educational
and economic factors. The fact that social and environmental factors are dominating in the
case of European students in Thailand IS not surprising. Thailand, as a developing country
naturally struggles to attract students from developed countries. This is because in a
worldwide segmentation of wniversities, institutions.#rom developing countries can only
operate in either Segment.5.or. Segment 4..and therefore.achieve a much lesser reputation as
institutions of higher edueation. Regardless of whether this lewer “ranking” or “reputation” is
deserved, the problems.of being a university in a developing country are apparent in the
survey, where several degree setdents voiced concerns over the giobal value of their degree.
Difficulties for Thai tniversities in attracting fqreign students from developed countries are
however not only duesto this global “ranking’:'of countries and universities into segments.
Japan, a highly developed country and majc-)F exporter of higher education with excellent
universities can only attract slightly mere stuﬂents from developed, Western countries than
Thailand. Another eXplanation for the difficu|t:i'e_§ of Asian universities in attracting Western
students could lie in the globalisation theorie's;!, éxplained above in the theory chapter.
Globalisation sceptics believe, in-contrast to Hibg‘rgl_obalists that there is no general trend
towards globalistion as such but rather towar@ig-ajn" integration of regions. Taking this
argument, it can be said that the comparatively..-grr_\ai_lx cross-border movements of Western
students to Asiavcan be explaihed by this increéde regionalisation, which is especially
apparent in Europe.-Fhe-issues-facing-Asian-couniries-and-higher education institutes in
attracting for example students from Europe are also likely to have something to do with the
low interest and knowledge of Asian countries as destinations for higher education in general.
Additional support for this assumption is provided by Marginson and McBurnie’s survey on
the units.of-decision-making for students crossing borders for education. More than half of the
students decideto jstudy in al particular ‘place .on the basis of the country of destination.
Therefore, the reputation of a country, not just as an education destination but also in general
is a crucial factor in attracting foreign students. More research in this area of decision making
of students regarding itheir destination of|studying is essential. Especially “cross-country

studies, surveying students from particular sending regions could advance the general

#0 See figure 39. However, other, non-Asian countries were also mentioned frequently as options
apart from Thailand. Some of these countries were other developing countries, signalling an
interest for studies in developing countries.
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knowledge about student movements from Western developed countries, especially Europe to

Asian countries.

This thesis is a valuable and relevant contribution to the study of the cross-border
movement of tertiary students. Due to processes of globalisation, an increasing amount of
students are becoming internationally mobile and competition between the different host
countries is also increasing. Globalisation transformationalists would agree with this
conclusion and point to the increased and increasingly diversified cross-border movements of
students as an example for the increasing global«intereonnectedness. The tangible and also
intangible benefits from hosting international students.are.long lasting and are not just of
economic nature. As.shewn in the survey on the European students in Thailand, studying
abroad can create an allegiance.and.a strong bond to the host eountry. In order to achieve such
a strong bond between thefintegnational student and the host nation, people-to-people contacts
are crucial. In suchseontacis, the values of a country, the culture-and customs as well as the
key instrument for communigation, the Ianguagé' of a country, can be conveyed. In the case of
Thailand, the bonds between Euroepan stud?:‘nts; and Thailand have developed to such an
extent that most students are planning to'go ba"tk to Thailand for touristic purposes but also in
order to find a job and start a career or even t:(.)_rllivg_ there permanently. This strong bond to
Thailand developed even thaugh the educationa'l; ex'perience of the students was not overly
positive. Therefore, it is highly likely-that educé‘f:l‘qflal factors might only play a small role in

determining the future benefits fora-country fromiosﬁf']g international students.

Due to the above-mentiened benefits an'd"'th'eél]rprisingly strong power of people-to-
people relationships, which can create strong bonds between the international student and the
host country, it is cfucial for countries wishing to attract international students and become a
hub for higher edUcation to know what factors are important in order to attract foreign
students. By combining the numerous previous research efforts in-the field of push- and pull
factors for cross-border .tertiary education mavements and the survey on the European
students in Thailand, it has been/demonstrated that the' motivations of*South-North and North-
South movements are partly dissimilar. Importantly, it has also been demonstrated that a
country’s reputation is crucial for the attraction of international students. However, contrary to
the popular. beliaf and previous academic madels; the level of wealthiin the'host eountry is not
necessarily'a decisive factor il estimating the number of incoming students. Thus, Japan and
Korea, two developed countries with reputable universities attract a far smaller share of
European students than Thailand. This divergence is a clear indication that simplified models
of push- and pull factors only manage to explain a part of the cross-border movements of
tertiary students. More research into the role of the reputation of countries and universities in

attracting foreign students are desired and would contribute to a better understanding of the
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decision-making process of international students in regards to their future destination of
study. Since the evidence points towards increased global interconnectedness of students,
longitudinal studies could become increasingly interesting. Such studies could focus simply
on the distribution of cross-border movements, but ideally would research more qualitative
factors. It would also be possible to create highly qualitative longitudinal studies and follow
students, which have studied in a particular country over several years. Thus, the benefits of
international students for a host country could be assessed much more accurately. Since
evidence points to a correlation of the wealth of natien-states and the nation-state’s status as
an education exporter, studies could compare theameunt-of incoming students and their
motivations to study in rapidly developind economies. In general, research on developing
countries as hosts of internatienal.students Is very thin. As several countries, especially India
and China are developing rapidly, Western companies and governments are becoming more
interested in these countries.Thus, it can-be expected that their status as education exporters

will rise.

If the hypothesisithata country’s repﬁtatj_on is crucial for attracting foreign students
is confirmed, it would/have effects on strategiés of promotion for higher education exporting
countries and institutions..For Thailand, which é](ea_gjy enjoys a good reputation in Europe as
a travel destination, efforts into promoting itself é_§ ah education destination could prove to be
very beneficial. Whereas on a theoretical basié,'ithé level of the country is more decisive in
attracting foreign students, in practice, it is impoﬁar;fjfbr universities to conduct Memoranda
of Understanding (MOU) with-foreign universities,_ahq subsequently promote themselves to
the potential students. In order to create a nationél ir-nage as an education destination, such
promotion of univeisities-could-be-coordinated-nation-wide-and-stpported with information
material and online-resources. Research on MOU’s between the Thal universities and their
counterparts abroad would be a welcome expansion to this body of research. Studies could
research the effectiveness of the different MOU’s and create statistics on the popularity of the
different.MOU’s, With regards.to_the promotion of, Thailand.as an _education destination,
research could _focus ' on ,the promotion efforts of different Thai universities or course
programmes. Keeping in mind that the main deciding factor for studying in a specific country
abroad is this country’s reputation, more research should-be done into feasibility studies of

national campaigns,and efforts to promote Thailand abroad.

This thesis has been a pioneering work in the study of North-South migration of
tertiary students and their motivations for doing so. Interestingly, it has been shown by
comparing previous models and studies on push- and pull factors for international students
with the case of European students in Thailand that the motivations only differ partially.

Perhaps surprisingly, many similarities, especially the interest in the culturally different
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“other” can be found. Predictably, educational factors have not played a major role for
European students in Thailand. Additionally to the push- and pull factors, this study has also
researched the potential benefits for the host country, Thailand, from the incoming European
students. It is in this area, where the study has demonstrated that, despite a mixed level of
satisfaction regarding the academic experience, very strong bonds between the host country
and the international student can develop

e history of the Siamese court at the turn of

Thailand as such but can a 9 k € al understanding of Thailand
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Appendix A: Distribution of European Students in Thailand
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Appendix B: Questionnaire

QUESTIONNAIRE

Id improve its position as a
destination for tertiary ut more about the “pull-
factors”, e.g. why E . ( ey like it, | am aiming to
interview 60 European students ifop e popular T T universities for European
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i

Current degree and univ Ao et
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' UMY TN

ha ade you come to Thalla?j to study?
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241 Assumption, Bangkok University, Chulalongkorn University, Mahidol University, Thammasat
University and Ramkhamhaeng University
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2. How did you find out about the Thai university/programme you are attending?

3. Were there options of other countries you considered before deciding to come to
Thailand? Which ones?

4. When taking the deeisi dyir‘

haiIMtives and negatives did you

5. Didyouhaveani il 3 our decision to come to
Thailand? £ |

........... Ay AnanINegInS

Is th%‘l/our first experience (stu@-ylng, travelllng) in Asia? Where else h&j you

QW’]NﬂiﬁU UR1INEIA Y

8. Have you taken part in any intra-European mobility programme? Which one?
Which exchange university/country?
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In Thailand

Basics
1. Exchange student or degree -' I'-h .............................................................
2. What courses/degre Il ity-in. ‘hallil?..." T oeeeeeeseee s s seees e
3.Who pays for your-university. e :p"' chrl , B evoeeeeesseesssesssee s sessenes
4. Approximately how ‘ =)

Country

1.  What is your impressio ailanc  do you like living here?

i ¥
2. What are the five things you like most about living here? (you may list less than 5)

........ ,. UEI’AJ'VIEWl%JWEﬂﬂ‘i

‘{Wqﬁ@ﬂ?ﬁljuﬁﬁﬂmgﬂ

3. What are the five things you like least about living here? (you may list less than 5)

L e
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Academia

1.  What was your éx 2

2. How would you rat f profe 1\ g the worst, 10 the best)

Comment:..........cooveveren ... AN SESERE A SRR ... ...

Have your expectations in the.a _‘Ff’:

bold)(Ctrl+B) =\ ‘
- —————— =

1) clear v, m g ‘

‘”
|
4

answer that applies for you

2) not quit et
o
3) met

%ﬁﬁﬁwﬂwswawnﬁ

How uld you rate the quality o}your fellow students° 1-10 (1 being the worst 10 the

|
.U

Have your expectations in the above area been (mark the answer that applies for you
bold)(Ctrl+B)

1) clearly not met
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2) not quite met
3) met

4) exceeded

5) exceeded by far

4. How would you rate the quality of the facilities/campus at your Thai university? 1-10

Have your expectations.in.the-above area bee hat applies for you

bold)(Ctrl+B) /

1) clearly nef

2) not quite

worst, 10 the best)i.......oeveee.... pEat e L T R
COMMENt:......vverrrrnrenne. . i . W ...

Have your expectation in the at nswer that applies for you

bold)(Ctrl+B) =~ v
1) 'Y_ 7 A ,
2) not quitﬂet ' @
3)met
4) exceeded ¢ F—

ﬂ%ﬂ’ﬂ‘ﬂﬂ“ﬂﬁﬂﬂ?ﬂ‘i

How uld you rate the perform?”nce of the Unlver3|ty in relation to what you paid?

'&M“ﬁ oo st Shws Al

Have your expectation in the above area been (mark the answer that applies for you
bold)(Ctrl+B)

1) clearly not met
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2) not quite met
3) met

4) exceeded

5) exceeded by far

Social Life

7. a) Acquaintances with Thai
During my stay in Thai ave ark the'answer hat applies for you bold)(Ctrl+B)

1) no

2) a few
3) some
4) many
5)only

...Thai friends.
COMMENE: ..o ool AR e R ... BT
7. b) I spend time: (markth ansv '- a : 5 for you bold) (Ctrl+B)

ﬂ‘ ‘ :

1) neve ~ ith m

2) rarel v ‘:““‘7—"; """ ends
3) freque

4) nearly a "! ys wi
5) always with my Thai friends

8‘ EJ’J V¢ \"MWEJ
Are you, “wve you been in a romantic relationship wit hai person durlng or before your

'oi‘ﬁﬁfﬁ”ﬂﬂm URIINYIRY.

1) no
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2) very little
3) a bit

4) quite well
5) fluently

Can YOU rea0/WIITE TRNAI?......iiiiieiiceeie ettt b et besbeera e besreesbesreenennas

Where did you learn it?............. B L L LT

After Thailand

1. Would you r

1) no
2) probably
3) depen
4) probably
5) yes

O,ﬁﬂ'ﬂ TR0

No

Yes
1) for further study
2) for business/job
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