CHAPTER 3

The Development of History Education

1. Transition of Curricull His ##.e8¥ 10n in the Structure of

dlum in Thailand prior to

1895, there were no s "social studies". In

those days, the Educ o I .\ e the present one. The

edocational ladder = hag 1, 2 and 3. In the
curriculum of prayok ' h as "Summarized Version of

Phongsawadan" [phraratl:hnp and "Phongsawadan of Ancient

Cities" (phrnratc C e nght in the framework
of the Thai langudg@eo B8 ok 2, "phongsawadan of
present age and ﬂe de
patchuban lae phitsadap) were taughtsas a part of the Thai language

couese. s B FUUNSNEIANT o romes v o

indepenﬂe::t sn%',]e:t,v vhile hmw:}' was stall taught wighin the study of
v A BRI UV TINYA D

The 1902 Curriculum

awadan ,'J'J (phraratchaphongsavwadan

As a result of the educational reform in 1902, the three levels
of prayok were reorganized as four levels, namely moolasuksa

(fundamental education), prathom (primary education) , mathayom
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(secondary education) and mathayvom-sung (upper-secondary education).'
The 1902 curriculum of secondary education includes the subjects

"Geography and History" (phumisad lae phongsawadan). "Detailed

Geography of Siam" (phumisad siam doi1 laiad) as well as "Phongsawadan of

Incidents of Important Region" (phongsawadan prakob hai ru hedphon khong

thin thi1 samkan) was taught an’ thel lep of mathayom 1. ("Detailed

Geopraphy of Sian" had a seESion to prheétsfe draving a map of Siam.)?

The curricu oncerning moolasuksa

(fundamental educa bject "Knowledge of

Thailand" (khwaam ru ncorporate a sense of

love for the nation to help develop their

country. Two main topicg®i paruilel hese goals were 1 Geography
of Thailand (phunmisad thai), and (@ History and

Administration (prgs g These two topics

wvere further d'.ivid 1 4- of Thailand, and
. Tl
including politicalistrifes); @ Summarized

Phongsavadan of Thai %a®ion Houﬂt%AW c ﬁ% existence); and
\ ’ :
@ The Way of Pﬂluﬂ%mg gﬁ
Y
¥ith regard to prathom €(primary edmgation) level/ the subject

roeoscoy Wt pighiadob b bbabiobl s bbbl G sex i

the fulln%in.g goals for students: to know about their own country and

Thailand's Foreign Rmtinns

38013, 09N, asEmaasdneninas. LandrsUssnsunasisasunifulsandngas

Tun13An¥13EM919998 m.d. 2513 Sudy 1 a1 fluurve andngasaadfion, n3einmas
nTuI9INTT, NTENTIIANMIBNIT, 2513. WU 141-143.
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LIBILAEINY, WU 144.
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the world in order to widen their view, and to knov how Siam related to
other countries. The geography part of the course covered the world,
Siam and neighboring countries. Concerning the geography of 5iam, such
topics as the monthon-administration system, railways, rivers, canals,
principal mountains. sea, staple products of Siam were dealt with.

As for the part of phong

» the precis of phongsawadan of

the pation and adninistratid the contents of the study

course.’ Wotdicha:i mnenidans - that woks of phongsavadan for

primary education at ailed and of a high

standard, which wvas gefe g fable \ion sevonds , education. Howvever,

secondary education 85 / the textbooks of
A

phongsavwadan Siam (forgpra ed for teaching history.?

At the nathavor ($®cond evel, the subject of
"Geography and Phongsawad phongsawadan) was taught
along the same line as in pri , but was more detailed.

As for the nathaéVom-sung ¢ (u nda education) level,
geography and phongses

first separated tﬂ i

— g
C" one subject, were

@jects. Concerning

phongsawadan, there }ere two conr & (I)A Complete Version of

st G1414) SRR Y e

Important Place8) These were studied over three years."

R G IE N TINY AR = o

1909 curficulum were basically maintained until the political change
vhich ended the absolute monarchy in 1932, the curriculum was revised
twice first in 1913 and then in 1921, and there were some minor changes

of direction as follovs:

4 J - I r
LIBALAEINY, WUT 14LB=-149.

*Wutdichai Yoolsilpa, personal communication, March 23, 1995.

“ 3913, nIx, nImmIaaRneaEnts. Lendrsiznaunisharenlfinlsandndns
U - L
Tun1sfine19eK199997 w.n. 2513 dudy 1 !nwduu‘mawﬁ'nml'm'mginrl, W 149-151,
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The 1913 Curricurum

The 1913 revision concerned the framework of the whole

educational system.

(National Educational Pla  -. ost 1913)

1

Moolsuksa {fnn7 '. "Bz 2 THen primary)
Prathom (primary) X Ha _;x\;\ (lower-secondary)

Mathayom (seco

aang (middle-secondary)

Mathayom-sung laai (upper-secondary)

much.

" A0 e .
R nE Mn

dynasty or reign" were replaced by the expression "khon chan saaman"

(common people), in the study course of "Morals."

(3) Mathayom-klaang (middle-secondary education)

Neither Geography nor Phongsawadan subject were touched. (There

was no word changed in the curriculum.)
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(4) Mathayom-plaai (upper-secondary education)

In both geography and phongsawadan study courses, the volume of
contents was reduced. Although school textbooks were not revised, it
become compulsory for teachers to submit the syllabus to the Education
Department, the forerunner of the Ministry of Education. The aim was to

summarize the contents just enoug read the phongsavadan of Siam and

other countries.’

onds to the beginning of King
Rama V] 's reign (1910- ; ‘ \ i was . strongly influenced by
» nched the Boy Scout
movement in 1913, . v he \ out activities in the

1913 curriculum of In addition, 1t was

also during this per o B  ’ L1458 \ School (formarly the
Royal Page's College) | acC ulalongkorn University.
Upon the foundation of Chulf orit ersity, the Faculty of Arts,
Science was neul}' . 75

createc history education was

introduced at the “"""—‘ qratre etter part of the

students majoring im T,l eachers in schools of

lower level. The bé g:.nmng of hlstury educatmn at the university,

KL “‘FT'[J’&"TTI BTN Y o
" '“W‘Mﬂ‘im UA1AINYA Y

Tha Primary Education Act was passed in 1920 and the Law on
Compulsory Education took effect in 1921. The law stated that children

of both sexes, regardless of religious creed, had to attend school

T dpatfafy, Wi 155-156.
*Watson, Keith, Educational Development in Thailand, Hong Kong:
Heinemann Asia, 1980. p.193.

Wraansdum1inedy, zoll MraansdumaInerds nidnaaa ansdimaIngnds,
ngaomer: Tsamnisiiaansdimrineds, 2530, win 15.
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between the ages of seven and fourteen.® The curriculum was revised
accordingly, but the curriculum of social studies (morals, geography,
and phongsawadan) was not affected at all. The 1913 curriculum was

still in use.!"

However, in 1928, some minor adjustments were made in the social

studies curriculum. The f geography was comparatively

decreased, and the hist ced less emphasis on ancient

te ur@ry as well as the history

the introduction of the

times and gave priori
of the West. This
following curriculum 1

It is wort pavatisad" (historv) was for
S

the first time use the guidelines for the

1928 curriculum. ography" continued to be

used, while two diff history subjects in the

curricula.) However, at the new term had never

been used beforehand in Indeed, in the curriculum

of 1909, the terr gyt:r::-.a..;:-:::T::;::::rrsai- the themes of social
studies, while the ;r- 2 1su-- "phongsawadan." Such
| !

confusion of termino! ngy or the cuex:stence of twowords indicates that

the time aroﬁduqﬂea tﬁgﬂﬁﬂﬂf}ﬂ fj: history writing.

According to QFutdichai, it Has in the year 1915 that the word

TR T IR -

acadelxcqp1rcle

"Watson, Educational Development in Thailand, p.105.

N3, TN, nIsmiIdefin¥aBnag, LendrsusznaunaTatsu fuly swdndns
e ——.
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Tun13An815EM919998 n.d. 2513 Sudy 1 anuturrvaandnansainfion, win 156,

4
" Faaidwatu, win 157,

“oade yafay, “UiriRradaifunisdonn,” win es.
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The 1937 Curriculum

The first revision of the curriculum after the political change
in 1932 was carried out in 1937, It was social studies that went

through the most drastic revisiop, jbecause social studies were regarded

as the most effective means pupils and students of the new

administration system. of the revision took place

; " study course of "Morals"

d reorganized into new

neither in geography
(chanya) . This =
subjects called " ionlamuang) and "Civics"

(sinlatham) .

"Duties of Cj parts, namelv, '1)Duties

of Citizens, (2 Consti nal Administration System,
and 4 Important Days (o

As for "Civics" igious elements were exXcluded
for the first ti' policy of democracy.
Spéirticular religion as a

'
compulsory subject. ﬂ

m’iﬂmmiﬂﬁm s e
ZZ:;:W"T%%‘ AsafiTA AR e

h for the lower-secondary education level, the following three

The idea behind tRNedd

points were stated as the main topics of history education.

13

79013, nIN, nIImItefAnEaBnaT, andnsUsznaund IR I Sl Tandnans

Tun15AnE19eMI1989% n. . 2513 Fufy 1 a1 dunrnp andndnsaadfingr, w1 158-159.

4 - v
Y i3pathpaty, win 161.
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(1. Biographies of Ten National Heroes of Thai History
‘2 History of the Thai Race (especially the "important" incidents)

& History of Sukhothai, Ayutthaya, Thonburi, and Bangkok.'®

the 1930s education was seen as an
instrument for furthering d ra é eveloping a sense of Thai

xtepde@™during the 1940s."'®  The

appointment of Phi 5ter in 1938 spurred the

flourishing national’
The 1948 Curriculu

The next revi was carried out in 1948.

This time, the subject (khwaam ru ruang muang

thai) at primary school "Geography and History"
(phumisad - phraws ,- ----- , RECRTSPHY—DArt was the same as 1in

the previous curr = part was modified. Thai

ts main subject. The

biographies ﬂ gﬂvz:ﬂ mﬂﬁjﬁﬂﬂiﬂﬁ and relationships

with foreign ries such ﬁnerma and France were

taughtqqﬂq aiﬂjmﬂnml?i m “ks zJucm studies)

first appeared in the curriculum. Until then, there were four minor

national history ;l‘ various nges became

subjects or fields such as (DDuties of Citizemns, (2Civics, 3 Geography

15

il s el
i#ﬂ-ﬂﬂﬂ"lﬂ‘ﬂ, WU 161-162.

'“Watson, Educational Development in Thailand, p.135.

7399019, NN, nIIMIeANNABNAT, LandnsUisnaunasnatnl il andndns
L1BNETITVIENAUNITHITTUNW TV T INANHAT

Tun13An¥15EMI19998 Wafl. 2513 Sudy 1 a1utiluyroe awdndnsalofingr, wua 164.
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and 4 History, existing independently, which were not organized as one
group. Even after being called social studies, there was no change 1in
formation, though there was some enlargement of contents in each
subjects. (It was not until 1978 that some new subjects were added to

the social studies part of the curriculum.'®)

The 1950 Curriculum

course of social asefdig and informative than

The curriculufeef™ fartayon at revige again in 1950. The study
a3 : ,‘,aﬂ%;”

. preceding ones. Asgfor Migtgrd subied Q ?\H dted Thai history from the

AR

= \s '% A The curriculums of 1948

beginning, and covegd wg :
and 1950 had been the ha g f Hastor, edpc: p until the revision on a

large scale in 1960. ¥ ES - 29 xﬂ

The Trend of Educational

In 1951, Wl BWch is regarded as the

j
iilicy, came into effect.

o e UM T
e WA T e

first major pnst-walnstatement on educational

'8 397077, nTN, NIIMTI9ANNIBNNT, e21uiTunaneandnERTUREN1TLY
AUWVUNIBAINANFATUREN TTUT

L
ﬂihﬂg;iﬁﬂuﬂnu11:ﬁﬁﬁhuninuﬂﬂﬁhﬂihu:4 m.f. 2 Wld, n3amma: nswdvanag,
nImIefnEIBNIT, 2533, wia 10,

39T, nan, nsmsaefineadnag, Land1 3 7NBYN 1IN TN 1) amdndas

Lun13An¥135M919897 n.d. 2513 dufy 1 v luniveandndnsdiofinen, win 165.

“"Watson, Educational Development in Thailand, pp. 136-137.
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In 1959, a National Council of Education was created, which
later became the National Education Council (NEC). By the following
year, 1960, the National Scheme of Education replaced the 1951 Plan.
Upon the enforcement of the Plan, the new educational system was
introduced. Instead of the previous system of 4+3—-3+2 (4 vears for

primary education, 3 years f i jep-secondary education, 3 years for

middle-secondary educationj and ) i per-secundary education), a
) M E—— m“ (7 years for primary

education, 3 years { der—secondary educalion, and 2 years for upper-

secondary educatiol 1960 was

v . - i [lom  of issued
accordingly. A defd:ilg \ e curricula of 1960, 1975,
A4 wtt e

1978, 1981 and 199048Te next ‘chapter.

Later in 1978 jas changed to "6+ 3+ 3"

(6 years for primary ‘lovwer-secondary education,

and 3 years for upper-se shich has been adopted until

now. The curriculum of _math; revised in 1978, which was

followed by the regision The latest revision

T'li_- : I‘J ation.
4 — i

Concerning ; e whole framework of social studies, subjects
‘o L

related to suFTUﬁidg ﬂﬁﬁtﬁ%ﬂf‘lﬂ:ﬁ the scope of other
subjects like gthe ai language. As time passed, the importance of
./

teachitaWj Qniz'] ?wf ﬁtﬂ:ﬂ]d“j ﬁtﬂnﬂrﬁﬁhe number of

subjects gincreas contents of each subject als ecame richer in

took place in 1990

information. The syllabus called for students to learn by 'memory'’

rather than by study.

*11bid., p.138.
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Recently 1t was realized that memory-centered education does
not result in students' acquirement of knowledge or proper understanding
of subjects and the society. As Thai society was going through rapid
change, 1t was quite necessary to educate students to adjust themselves
to such changes. It became a prime goal of social studies to teach

students to become "good member contemporary society. Therefore,

the education was modified ts to think and to understand

rather than to learn by

The report the chapter of social

studies with the f Studies are the subjects

which are the most ision most but are most

difficult to revis i he™ 18 N\ frua n be expected through
revision. However, uf he effort should be made

steadily to improve th

2. Political Contesbs’as th Basis for History Efincation
1.‘

I
J
few of the changes 1in

carriculum sj €D ieni : 1 Ejunrﬂ ?se changes concern
the whole 5trﬁyyj:ﬂﬂme ) m contents of the study course,
and/or , 1 f 3« ‘ It i ﬁf‘ the factors
behind ﬂiﬁjﬁegr:[t muuimj ﬂm- tﬂ; direct and

indirect elements have affected the transition of the curriculum. More

We have SE far taken a general

detailed examination of the curriculum and textbooks should be done in

“2399017, NTN, NILMII9ANEIENNT, LandnTUiznaun TR I Il andnans
18nd1513EnaUNI TN TUN T T Inandng

Tun13R0817:M319898 wed. 2513 Sudy o a1 uifluniseandndasaadodony, min 167.
(translated by the writer)

- g i WEA 17
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order to analyze the meaning of each change, which exceeds the intention
of this sub-chapter. From the findings, a few significant points can be
pointed out as background factors to explain the state of history
education. Thus, the following three topics will be discussed to

interpret the political context of each stage of political development

The reign of Kifig 1s said to be the age of reform
and modernization,®‘® and @ , 5 lestined to play an important
role in the modegn " p .,.:_,'__.:-:_“_;_: 5 started discussing the
curricuolum from t ‘TI- 3 'éf , it is worth tracing

back to the early ars of King Ehulalungkurn s reign in order to see

the initial ﬁﬂﬂ?ﬂﬁﬂw ﬂqdﬁlﬁj and development on

which the curnjcu of latter days were cumstru:ted

PANDIUNRIANLIAL... . ...

were Dutch and British colonial possessions in Java, Malaya, Burma, and

India, resulted in his realization of the importance of education. As a

* q@dy waday, na13Udsunasfonnluivnaen 5, niatmw: duanudanundny

unalstindlneg, 2516. wun 23.
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result, he decided to make education the pillar of modernization, as
well as the means of reformation.®!

Upon the development and expansion of the bureaucratic system,
there was an urgent demand for talented men to enter the civil service.

Such measures as the establishment of schools, employment of Westerners

However, modern educationgyas mot eStgntdetnly to meet the needs of the

bureaucracy. Educat 169%™ F8 g ""public was also regarded as

important, reflecting
was parallel to the g

Administration ed in the latter half of

the 1880s. The Edc in 1887 and was later

incorporated into tHe iction in 1889. Prince

Damrong was appolnted s o 1. - general for the Education

Department and as Instruction, and took the

initiative 1n carfying '., orn's educational reforms.

Nevertheless, the e

S

1892 in order to Epe T, -5 8 ::‘is caused by colonial

yHinistry of Interior in

threats from the 'i-'esr‘ This trans of the head of the Ministry of

e Y AN AR o 1 1 o

education.®’ rhungh Thaliané s first curr:.cultm wa 1ssued in 1892,

o ARG TRHHNA PE) b

24

J ol [Tl L »
LIDILAEINU, MU 31 URE WU 66.

3

&

4 g
LFaaAuafu, WiY 61-64.

4 -
2o L5pa1ABIfY, W1 92,

7 4 bl e
L5a4LABINY, W 111,

4 ’
28 LIBALABIAY, W1 117,
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King Chulalongkorn's second trip abroad (first trip to Europe)
in 1897 was the opportunity to break down such stagnation and to
accelerate the progress of education.’ The further development of
education in this period indicates that Siam had escaped from the life-
or-death crisis for the nation for the moment, which enabled the ruling

class to launch wupon domestic schemes including educational

administration.’” At this stage) godigies on education were worked out

clearly along the lines ¢ not only for the benefit of

the people, but also nation,"?!

When consideri 14l "~. stur}r education, we need

to think of 1t e educational situation

‘\
briefly stated abéVe. ; tion ', was designed to be the

motivating force b eformation, and the chief

purpose of moderniza o 48 to bring about mnational
unity in Siam. Indeed, | ng to establish a nation state.
(The issue of nation state kil sed in the following part.)
As history educat ‘itians, it thus, laid
emphasis on the ufificat Nese 'atinn rather than the

diversities of the reynns and the penple

ﬂ‘lJEJ’JVlEJ‘VI‘ﬁWEMﬂ‘i

Secund , let us now lopk at pmnt how tvpogra played a role
& 4

» = ARIRERT AR TIRUG e 1 o

country fintil 1835.7¢ Before the introduction of typography in Siam,

e J v
tSaatAwatuy, wmin 121,

¥ r
T Faafeatu, Wi 144,

2l léanimﬁu, w1 216. (translated by the writer)

*?Phillips, Herbert P., "The Culture of Siamese Intellectuals,"
Changes and Persistence in Thai Society, ed. by Skinner, G. William and
Kirsch, A. Thomas, Ithaca: Cornell University Press, 1975. pp. 324-357.
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books including school textbooks needed to be transcribed, which made
education accessible only to the limited number of people in the ruling
class."?

The publication of newspapers in the early days can be divided

into three stages according to the originator of the given paper.

13 10d 1in which westerners launched
: w in Thailand was the Bangkok

American missionary, Dan

The first stage was

newspapers. The first ney
Recorder (in Thai)} invbas

Beach Bradley. As the Bangkok Daily

Advertiser publish and Thomas Andres was the

first.

The second ;roup of royalty. This

group 1s represente started in 1875 and

Vajirayan started in 1

Commoners first the third stage. The first

apers launched by 'common': journa. were Siam Praphed (started by
pap y L,

Bt
1' Mg

K.S.R. Kulap in 1897 phak Phochanali.j (started by Tianwan

: 1l
ese two journalists chal¥enged the upper-classes,

e T TR e g e
RSN IBAUAINI A, e .

mass-education. In the field of history education, it is noteworthy

in 1890). Being "in. #rtuals in the era of an

absolute monarchy,

that the paper, Bangkok Recorder carried articles on phongsawadan.

*squfy wafal, nasufsuna Aowrlufsniad 5, win 16.

4Akagi, Osamu, "Shimbun (newspaper),” Tai no Jiten
(encyclopedia of Thailand), (in Japanese), compiled under the
supervision of Ishii, Yoneo, Kyoto: Dohosha, 1993. pp. 163-164.
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Moreover, the editorial staff revised provincial phongsawadan 1like

Phongsawadan Yonok."* K.S.R. Kulap, being a historian as well, also

contributed toward distributing phongsawadan Siam in the society,"
As a result of such attempts, history, which had previously been
for the ruling class, was then within the reach of common people. The

promotion of such publicati

rectly supported the educational

activities.

Regarding of v fedh gl : . 1cenble that 1t commenced
simultaneously with® ti . Edognaphyy ‘and ese two subjects were

taught as a set. sely related to history

education and vice vefSa 5 at the political motivations
to teach these two subjet obJectives, that is to motivate
students to "love the gpetitip’™ 1e cunsciuus of being Thai.
Geography educat L;—_—_-_—'"_‘_—'—_—-‘_ ’ ledge of "concrete"

aspects, while the -.._ :"I“JI knowledge of "abstract"

aspects. And they ve warked tngether to fulfill the above-mentioned

educational aﬂ; ﬁfg?ﬂ 2N j NN

dfalysis seems tn reach a ver:,r mp:}rtant point. Both
TR WA o o
"nation gtate." In order to establish the concept, people needed to be

informed of the state of the nation geographically, as well as to

realize that their territory was "inviolable." At the same rime,

“5Sunait Chutintaranond, personal communication, October 6,
1995,

Y oaRde wafiad, "UsriRdadaiiunisdne,t min 7s.

a7 e dmmuimd, Y¥deanasAnealne 2u11-2475, Wi 22.
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history education functioned to foster the sense that Thai people had a
long-sustained history in common. It helped to promote the feeling of
belonging to the nation, which was 1indispensable to reinforce the
structure of nation state from inside.

Such an attempt to establish the nation state was a result of

the critical period that Siap  _‘ through particularly during the
two decades preceding the “iss: # 902 curriculum. In order to
understand the urgent _need L& brid; ' natmn state, let us take
a brief loock at ho in its independence. The

issue of the nation stgfe 1th regarding two points,

namely, stability of naf)ghs ard \‘-- -\- integration.

2.2.1 Stabi :f '

Siam formally e f'f )4 (ic relations with the West in
1855 by concluding the \ ;: d by 1870 Siam had concluded
unequal treaties ;,;_—;.,_—.—;_:_;—:::.——:;—;:—:—; ing America. In the
meantime, Siam wa ‘ caught up in a power
struggle between B:ﬂam and Fran:e m neighboring Indochina.

rrmnﬂdu 8(3 wﬁﬂﬁwﬂqxﬂlﬁ Mekong valley very

highly and deltlermined to match the gmwth of the Br1t1s‘h Empire 1in
Burma. wltrm ﬂﬁm ﬁm?wMﬁ ﬂe increase of
Siamese gactivity in Laos as dangerous. Together with territorial
ambitions of the French, this gave rise to the Franco-Siamese Crisis of
1893. The French laid claim to all of Laos, east of the Mekong by
virtue of France's succession to the "rights" of Vietnam, and sent
gunboats up the Chaophraya River. Siam was defenceless against the
gunfire, and had no choice but to accept the terms offered. Moreover,
both Chanthaburi and Trat (provinces in the East of Siam) were placed

under French occupation until the fulfillment of the terms.
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The French annexation of Laos brought Britain and France into
territorial contiguity in the upper reaches of the Mekong River. In
1896, Britain and France agreed on the Mekong as the boundarv between
British Burma and French Laos. The two nations guranteed the

independence of all that portion of Siam drained by the Chaophraya River

system, while claiming rights | 6fer  portions of Siam outside the

Chaophraya valley - Britaim the /Modoy* Peninsula and France in areas

province on the Gulf A sourheast of-Bangkok.

The first decadg | h : » was spent revising the
unequal treaties. ' an Entente Cordiale

between France and Was ready to bargain for

the removal of the & jations with Britain and

s

from Chantaburi and Tra r’ e dog 1

France went on interm; To withdraw the French

bries opposite Luang Prabang

and the small remainder southern Laos to France. Bat

it was only in ‘-';};;h;;;ﬁ;.’;;&-;.:;;:;‘;t:::;xgg aburi and Trat.

-' : [ﬂi was about the
- o ; -

g ts uf the Br1t1sh and French. In particular, the

French nnru]lﬂ Uﬂ’?ﬂﬂﬂjwttjﬂﬂ?“ a person borm 1in

Laos or Canhnqj or even ﬂhmese who clamed to cume from French

Sha“hﬂﬂs‘ }qﬂm ﬁml EI#TahElreach of the

Siamese mm, as a consequence, d to cede the provinces of

The most

extraterritorial ri

Battambang, Siem Reap, and Sisophon in western Cambodia to France for
the abandonment of all claims of jurisdiction over their Asian
"subjects" by concluding a 1907 treaty.

As for Britain, the Siamese government gave up the rights of
suzerainty over the Malay states of Kelantan, Trengganu, Kedah, and
Perlis, in return for the British agreement to transfer their consular

Jurisdiction over all British subjects in Siam to the Siamese courts as
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soon as modernized law codes were promulgated.

In the end, Siam yielded np 176,000 square miles (456,000 km?)
of territory in order to preserve its independence. This land was
equivalent to nearly half the area that had been under Bangkok's
suzerainty at the end of the Third Reign. And Siam had barely secured

the sovereignty which was indispensable in framing the nation state."®

The establim/ ould not be accomplished

simply by delimitingg : 0 -\ vide recognition. It 1is

also essential to cedt: @dmipistrative power. As for
Siam's case, several reform the administrative

structure.

With regard » hew ministries began to

take shape in the late lﬁ-$f ransfer of old departments from
one ministry to apotl " “The cén p of revenue collection 1in
the Ministry gy_
some interdependencﬂetu pen

independence.®*

Snchﬂ%nggfmmmﬂﬁm

goveroment to trengthen its cgntrol over ntlymg pro‘Jnces Until the

R AR SALHNNR KR Ry stusonns

Althuugh governors were appointed by and subject to the FKing, in

iof fectively to create

at formerly had enjoyed fiscal

practice, they were given a free hand, as long as the governors

regularly remitted the amount of revenue deu to the capital. Poor

8Wyatt, David K., Thailand - A Short History, Chiang Mai:
Silkworm Books, 1984. pp.199-208.

¥1bid., p.201.



transportation and communication facilities, and duplication of
Jurisdiction between the great ministers of civil affairs were factors
behind the lack of centripetal force of the polity.*"

In 1893, the thesaphiban system was introduced by Prince

Damrong, the newly appointed Minister of Interior. He grouped a number

of provinces into single administrative units called monthon meaning

"circle" under the issioners. The new system of
administration was
regional, provincial
the King were then ! | the Mi stry of Interior to each
administrative uni hain of command brought
dministrative system 1in

Jy were entrusted with full

King Chulalongkal K Europe in 1897 became the

turning point 1in napping direction of modernization.

ity and the irrational

-
-

Observing the upéye
persistence of irect the reform by

T

maintaining the "hem" values of Siamese civiliZation within a borrowed

structure.*2 v

AU NN WADS s s s

Y
Attempts were made to integratd tradit% ﬁi I}Tﬁlﬁn with modern
itmttuﬂ-wiaalﬂ.ﬂl' mNMst yOo IEL:' ey could not
q

begin with a readv-made structure to contain the essentially secular

“%Likhit Dhiravegin, Political Attitudes of the Bureaucratic
Elite and Modernization in Thailand, Bangkok: Thai Watana Panich
Co.,Ltd., 1973. p.12.

+11bid., p.14.

“*Wyatt, Thailand - A Short History, p.211.
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educational system. It took the Ministry of Public Instruction a decade
to create effective educational sevices and meaningful syllabi in the
schools. Eventually, by the end of King Chulalongkorn's reign, a
professional class of educators, both modern in minds and Thai at heart,

came on duty.?”

Domestic 1integration

,diverse population by means of
‘ y question. The main problem
10 Ais living in what would be
| —

was aiming not only to

administrative reform was
was to create a sense
found as a Thai n

reinforce the gov Joder over ethnically and

culturally-"Siamesel an executive authority

5

over minorities risi £t }, 0
Integration ot |

A\

.t\ an 1issue doring the age
of reform, but has ‘seérions- quést pnyuntil now. Historically,

minorities in Thailand game Fron st mic groups as the Lao of the

Northeast, the Muslims of -the Somi 111 peoples of the North and

s

Northeast, and Colg ' . pBpese refugees in the

el |

Northeast.** As &y \“méasures taken to date,

[
there is no signifasdant ethnic problem by whieh the government is now

confronted, e t g 'si t lay Muslims in the
South. Howevquﬂiﬂﬂmm ﬂﬂ:lﬂjaﬂs a very crucial
matter to _int rtevizlti' roun into .the se polity in
order tgqaﬁ:té ﬁsﬁpﬁ ]il‘ﬁnﬁﬁ:ﬂ Eil:lé?j. needless to
say, ran parallel with the delimitation of the national border described

earlier.

‘*Wyatt, David K., The Politics of Reform in Thailand: Education
in the Reign of King Chulalongkorn, New Haven: Yale University Press,
1969. pp.3B4-385.

**1shii, Yoneo, Sangha, State, and Society, Honolulu: University
of Hawaii Press, 1986. pp.122-130.
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Akagi discusses the history of delimiting borders 1in Siam,
saying that in the pre-modern era, Siam was a combination of many muang
(provinces) with a krung (capital city) as a core. Huang were
classified into three categories; /1 neighboring muang, 2distant muang,
and (3 subjugated muang (which had been former vassals or tributaries of

Siam), according to the distance

the krung. (The area of the krung

and neighboring moang was and placed under the rule of

the central polity.) tion of krung and muang was
established in Ayudhg ater dynasties, though the

center was transfers Under the situation

that krung and muangd¥e Ok isting ely connected, there was no

concept of "border" as not antil the latter

half of the 19th cen

-0 3

ey, the meaning of a modern

state as well as " by being 1nvolved 1in

international politics.

According to Akagi .- po matter how 1t 1s demarcated,
should be recngn" ] térpationally. He names
border by two funefic 'internal border." An

"external border"” m fixed when 1t is ackmvladgad among nations,
especially b e'ﬁ ati “ﬂc e a conflict of
interests. Oa(u :ﬁ:ﬂﬁﬁﬁt aﬂﬁhﬁs settled when the
sovereignty of a given na ‘Nﬂ 1=av it t:ﬁl y. While an
"extern ﬁgﬁ ﬂ:ﬂﬁ cﬂ.ﬁb}j g ﬁHﬂ eg:m "internal

border” gs invisible, since it 1s hard to judge "to what extent the
national sovereignty is recognized by the citizens." Such factors as
language, religion, system of landownership, land surveving, and
cartography concern the issue of acceptance of an "internal border" by
the residents. Only the overlap of both "internal"” and "external"

borders can complete the national border, and accomplish the

establishment of a modern sovereign nation.
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Thailand, like other Asian nations, demarcated the national
boundary against 1ts will, due to pressure of Western imperialism, and
the border was, so to say, a product of international politaics.
Nevertheless, 1t is unique to Thailand that its leaders had considered
the meaning of the border in the modern world, and made the attempt to

establish the sovereign power e the framework given by the West.

Various political measures | b ‘ continuously until the middle
of the 20th century, .gifiee : cun& prathet (nation), and to
':..;

.,. decade of this century, it

and's "internal border"

istance muang. While an

Although i canside " Mg time, the process of

establishing the "integhal B iz et sSpoothly. Akagi analvzes that
the cession of the ,,,"';‘,: s jugated muang, which were

ethnically different iu isequently, made 1t easier to

integrate the natidp

%

taken toﬂstahlish the "internal

border," education ﬁﬂd an_ import@dt role. e teaching of social

studies, as ﬁlug’lenﬂﬁﬂﬁﬂmﬂaﬁﬁ of the essential

educational a'lﬂe:tnas. Both‘gengraplllim& history Swkre subjects to
ed

avsen. Bl TGRS A Sl I BRI s aorcane

particularly under the circumstances that Thailand was going through

Among the _griuus MEASULES

the process of delimitting the border line. (It is worth regarding that

‘*Akagi, Osamu, "Taikoku no 'Kokkyo' Kakutei: Kindaiteki
Shukenkokka no Seiritsukatei (Thailand's Demarcation of 'Border':
Process of Establishmint a Modern Sovereign Nation)," Tonan Ajia no
Kokusaikankei (International Relations in Southeast Asia), (in
Japanese), ed. by Yano, Toru, Tokyo: Kobundo, 1991. pp.125-140.
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the secondary education geography course of 1902 had a syllabus to
practice drawing the map of Siam.) The latter was considered to be very
effective in forming the sense of unitv among the nation, since history
was to be shared by all citizens as a common asset. Both subjects were

designed to support and reinforce the structure of the nation state.

2.3. Nationalism and

In framing education, nationalism

c efer to the nature of

N

had been a very
nationalism raised 4

According tof 1 1 .{>n‘ ¥ of 's‘i-nalisn in Asia differs
alasm developed in response
to the European pﬂﬁér‘ 2T : f‘f @rialism. It evolved broadly
," depending on whether the
given state was successfu. fj_ ain pg its political independence.

"Most Southeast and the nationalism

thereby deve]npedt’&n,

self-emancipation movement seeking

-~ economic and cultural

the sovereign independence and

S 51711 12 o
A o e

colonization was due, in large measure, to the success of the ruling

classes 1in 1imposing reform above and, though to different degrees, 1in
centralizing povwer in the state.?®
It was during the reign of King Chulalongkorn that modernization

was successfully implemented by the ruling class and the institutions of

“®Ishi1i, Sangha, State, and Society, p.147.
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a centralized nation state were firmly implanted. By the end of the
reign of King Rama \], Sian had joined the League of Nations and secured
her position as a member of the community of modern states. Being
planned and executed by the ruling classes, the modernization of
Thailand aimed to entrench their privileged position by rationalizing

the enforcement of their authority.

The masses were constantly excluded
from the process. Even tie al Revolution in 1932, which

replaced the absolute itutional one, was in essence

a court revnlntiorny' undamentally alter the
relationship hetweJ | ulad. \F he majority of the Thai
people, it was no " hange oyal absolutism (or an

While he 1s | - : dram 'ﬁt and polemicist, King
Vajiravudh (Rama V1) w Potiva rde atipnalist. Having been educated
in England, he tried toinmpiidt ‘s’ - tyle nationalism. The King
formed his own pnramili'tarﬁ‘ 288900 called Swma Pa (the Wild Tiger
Corps) to inculcab® n e G gafipnal unity. Upon the
outbreak of the t'w}-‘;—_— tficipate in the war on
the Allies side, wﬂ:h in cons
the international comMumity.

o d NI Ty e o

English ideas a::n:l culture fromehis youngepadays in Englafd. Although he

vas no@pryHind ) Neir] i3 634 SFhb, hedbVebe) clcbd Eeknce ia 1695,

due to the death of his elder half-brother. From this time on, as the

elped@ian gain recognition in

future king, he had to learn traditional Thai values, internalize them,

47Ibid., p.149.

*%0ffice of Prime Minister, Thailand in the 90s, Bangkok: the
Office of Prime Minister, 1991. p.27.




50

and even assert their superiority, though his mind was deeplv rooted in
English values. "If nationalism begins with individual self-awareness
premised on the existence of the 'other,' then for Vajiravadh the
'other' was neither a universality nor other individuals, but something

within himself. His nationalism was born of the struggle between the

- b was destined to become king.**

It was during hissreign t! é i-colored national flag was

first introduced, replas hn:h had a white elephant

{(emblem of the absolt The new national

s \\\\\

flag was composed of ed, white and blue. The

outer bands of red" regrege inner bands of white

indicate religion, ing the central area

N\

ry elements originated in

symbolizes the monarg iy .

The concept o

the era of King Rama 2 ;-~f=r. T ematized to be the authorized

ideology in the sessions o 's lectures addressed to the

members of Sua Bal ,,:,‘ presented by Khun
i L)

Wichitmatra in the +hai (Thai principles) in
!

but rather as a embodied

slogan, the w Ff WEJITﬂﬁ the people.
In rea“mthae constituent elements uf lak thai are not
treaterq ﬂnftgow rTarEr that of the
hm ﬁs suppuy g

king and B to support these latter two. It was

1929, Not only as’ the title of the book,

not simply for effectiveness of design that the blue band symbolizing
the king was placed in the center, enclosed by the white color of

Buddhism, and bordered by the red of the nation. The king and Buddhism,

“*Ishii, Sangha, State, and Society, p.161.

*"0ffice of Prime Minister, Thailand in the 90s, p.4.
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on the other hand, are related by the king's position as defender of

Buddhism and by Buddhism's provision of the king's legitimacy to rule.®!

(See figure 3.1)

Fig. 3.1: Internal Structure of Lak Thai

A

BUDDHISH

ﬁ‘f.{ ]

(Sous a7 tagha, State,_and Society, p.165)
N

In 1932, thd coup d'e 4‘" People's Party brought

1 T
an end to the ahs ite monarchy. ter Siam- became a constitutional

monarchy, fnuEI‘ ﬁﬁﬁ ﬁfw Td to the book, Lak

ﬁ lﬂﬁ oﬂ:ji] wing to the policy
that attached mure m ortanc the to the king.
Bes:.desq m'lal@ uﬂqﬁmm &mnl} from the

country fur education in his youth consequently weakened the charisma of
the rovalty.
This trend continued until the end of Field Marshal

Phibunsongkhram's regime in 1957. Being a leader of the People's Party,

“!1shii, Sangha, State, and Society, p.164.
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Phibun had a great esteem for Western principles and idealism. The

change of country's name of Siam to Thailand in 1939 was a reflection of

his principle to build the state on the basis of the Thai nation.®?
Phibun argued for this change that it would signify that the

country belonged to the Thai as opposed to the economically dominant

Chinese, however, it also implications. By adopting the

word "Thai" to represent as aimed to imply Thai- (or

Tai-) speaking peoples OlfSide Jth ' uf Siam.*" Due to this

interpretation, it rgd \\ ..... was seeking hegemony over
Thai- (Tei-) speakilig @bl \\

3 -i countries.
\ e as nationalism, yet it

This policy
vas similar neithef tg ' m‘? \ \ \-'— Rama V] nor to that of
Sarit Thanarat who 3 . y ? gime in 1957.

Sarit's emergénc !-rar _“ ] trend to Thai politics.
Sarit's political goal Masiihe node tion of Thailand, through which

he intended to 1 s At rom political instability,
especially from ;_,;T:“:::T:;_.;———*—";:—:::; s Sarit who formulated
and executed Thailas development program. He

sought legitimacy Er qu government by supporting a lak lak thai social

¥ ﬂ‘HEJWIEJVIﬁWEJ’]ﬂ’i

dfted from thu politics based on r:onst:tutmnni and

parli mawn Tmmﬁﬁ\d}wgﬁdﬂ ﬁl patriarchal

polity. ng's position, which had became merely symbolic since the
q

“?Akagi, Osamu, Tai no Seijibunka - Go to Ju (Political Culture
of Thailand - Solidity and Flexibility, (in Japanese), Tokyo:
Keisoshobo, 1989. pp.91-92,

“"Wyatt, Thailand - A Short History, p.253.

**Ishii, Sangha, State, and Society, pp.164-165.
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political reforms of 1932, was raised, and the charisma of the rovalty

was exploited in order to strengthen the government's anthority.??

It 1s not easy to trace the curricula and examine them together
with the transition of the nature of nationalism described above.

Nevertheless, the change of pelifacal direction after the end of the

absolute monarchy was rather abviufhs” o 1937 curriculum. The
Citizens" and "Civics,"

which were designed ion system, reflects the

political atmosphe hose days. Moreover,

history education, icance of "national heros"

and the "Thai race elements, accentuated

doring Phibun's f Sarit's reactionary

nationalism, based on be, if at all, reflected

in the series of curricu 60, which will be the subject

of the following chapter ﬁ‘f"

At any rate, 1t should be rememberad- ReliF t nationalism 1o its
"a

.-“LTI of education of social

)

tn the other n Ishii's analysis, the

development Aﬂ‘)u ﬁy TT?JW ﬂﬁwhen and by whon,

never had an nor t e intention to cunfront the establishment

7 "‘*ammﬁ‘?ﬂmmqwmaa

various forms has ._lj_..

studies from one efd

*“Akagi, Tai no Seijibunka - Go to Ju (Political Culture of
Thailand - Solidity and Flexibility) p.92.
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