CHAPTER 1

INTRODUCTION

1. Background

History 15 a «

he ra@inties of human beings.

Every nation, country Oug, Sligs_ 1ts own history, either

¥ritten or unwritten ad, dovn from generation to

generation. Especial] cagdl ¢ 2l history, its nature is
decided by such #acybrs ] ought the times, political
situations and the Mnifny B : .b or authorities that the
writers belong to. ito" learn about the political
and social situations udde f-i:-.-:... StOry was written as well as to
learn the content of hi 7

When é’m—: fational framework as a

subject, its naturebee iCe ¥8 can see what kind of
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historical figures nnd facts are selected to provide information for the
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With r@gard to Thmlaﬂ? written l':.*.sl:t:-r1L or h15tnrmgraphy was
mltmta W’])ﬂﬁﬂ ‘i}fﬁzﬁjmfg ﬁﬁq a E}nus leaders,
namely Bdiddhist monks, and political leaders represented by the court.'!
The latter took the form of phongsawadan and eventually became the main
stream of Thai historiography, which has still influenced historians of

the present age. (The tradition of historiography will be dealt with in
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Chapter 2.) Keflecting such situations, the main body of history
1c composed of transitions of dvnasties, while social history, regional
history, and the life of folk people are not principal natters of
concern. Being affected by this trend of history writing, history

education 1s also marked bv the same characteristics.

In the context of modern education, the structure of history

education has largely deg Fpplitical situation, value, and

ideology. First of al ¥ as something that the people

»i:h functions to support

of the nation share e

their sense of unitwv

In order to €t us refer to the results

of a comparative

lese present curricula of
secondary education | 45 108 corr )4 ’iés] that this sriter has
previously done.’ The t#fc cutadiag ppe? ‘to be very different in the
way they deal with the con ‘"' — i. The Thai curriculum 1s rather
positive in fost A beang a Thai citizen. It

emphasises the re¥GONEIDIT ' AEAd tries to teach the

importance of penEu's ale)s

Japanese curriculun #lsp intends tgs make students aware of Japanese

casston ol kAR, S| &) 13 B Vot sesamnn o e

nation, however, these themesq emerge legs frequentlygys In this sense,
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i develbping the nation. The

‘"Comparison of Thai and Japanese Curricula of the Secondary
Education," paper for Independent Study under the guidance of Dr. Wit
Wisadavet, (course number 110703, Thai Studies Section, Faculty of Arts,
Chulalongkorn University), September 1993.

‘Latest curricula of Thailand issuved in 1990 and Japan issued
in 1989.



This point of difference is a result of Thailand's and Japan's
different historical backgrounds. As for the Japanese history
curricula, liftle stress 1s put on factors like "nation," "unity of the
people” etc., due to the stigma of pre-war education which led Japan to

totalitarianism. Education promoting "nationalism" is still unacceptable

to the Japanese people.

On the other ha-i‘

.ucml matter for Thailand to

unite citizens of diffPreme—ethy) al origins under a single

polity throughout particularly when the

nation faced ex periods of \Western

colonization and d#¥ip -] on Thai nationality in

education can be rgfardBc !(: e q sed to promote national

integration.
This case sho its own agenda and goals

for edocation, and his been directed in accordance

with them.

2. Hypothesis
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1stnry cation 1s, partly or mainly,
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contents of history edocation. The following diagram shows the

framework of the hvpothesis of this study.



Fig.1.1: Interrelations concerning history education
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tracing the line of dynasties and rulers, still exerts influence on

present hmﬂﬁﬁﬂﬂﬂ%ﬁ%ﬂ?m is then affected

by the impactqbf history writing. (See the arrows A and B.) In other

wurdsfq m‘éj le ﬂjw ﬁ-ﬂ E)f] ﬂu’ﬁ traditional

histuriqfap b luences history education.

First, conver

Second, political and social situations of the time form the
basis of the production of history writing as well as decision making in
history education. (See the arrows C and D.) While the influence of
traditional historiography reaches history education indirectly,
political and social situations affect history education directly. This
15 because history education 1s administered as a part of national

education schemes, reflecting the educational aims at that time.



0f the four arrows in the 1llustration, the arrow D is the nain
concern of this study. That 15 to say, the chief hypothesis 1s that the
contents of history education are influenced by political and social
situations. In other words, the state of history education 15 a
reflection of national goals based on the political and social

conditions of the time.

Based on 2, the purpose of this

study 1s to examine 2 ' f \his " education in the context
of Thailand's socia exelopment since the period of
eduocation reform under : : 2 Ag Chulalongkorn. In order
to clarify the interrel » y education and the socio-

political background, it 8-peres 0 compare one stage with the

others. Therefoney faken in this study. —--—-

How has history V_ : ,'\‘ ure and contents? If

i) l!u'

the social and pulficnl backgrounds of eachi{period have affected the

style of histo educfnﬁn how ; ve it from the curricula and
textbooks? ‘ﬂ;u H neny ﬁf ﬁgﬁ]ﬂsﬁ
U

_With regard to_ ti.n_;e ,slﬁp, the b ing of tg entury to the
preseniﬂlm:]iﬁ%nﬁmiuwgeinnijﬁ . ﬂperiud (early
1990s) , qwhen history education was not established well, detailed
examination of the contents of history education is gquite difficult. It
15 barely possible to discuss how history education was placed in the
vhole structure of education, due to limited literature. However, for
the later period, particularly the past three decades, a series of

curricula and textbooks are the main sources used to illustrate the

changes 1n the contents of historvy education.
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History eciut:atlnn as discussed in this thesis refers to that of
the secondary school level. The reasons why this level was originally
chosen are:

As the role of secondary schooling is to complete the peneral
education before students proceed to universities, contents of history

education are nuch more speci:

and detailed than those of the
primary school level, whig gimplified with the purpose of

simply enlightening pupa e fruits can be expected

ea;\‘\\»oks of secondary school

f~— to deal with the study

through the proces
level. On the ot

of history at the yuld become the analvsis

of the history studg dénts majoring in historyv.

This thesis is focusg les done by academics, but

on history education i i B¢ he" génegalipublic, i1ts transition and
relation to various sogle ;57-' 1 a1 ®ircumstances. By examining
the contents of history EleErw 1 secondary school level, we can

see how Thai histp tizens .

iff___"' 7 ry
.I J‘

'«nnd it 1nexpedient to plaee

Neverthela on the theme of this

thesis, the writer such restrictions upon
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revealed by dealing with history education at the secondary school level
alone, Further, 1t 1s also not easy to draw the line between
characteristics of higher education and primary and secondarr education,
since the characteristics of history education of these levels are
rather similar.

Taking such conditions into account, the writer decided not to

limit her study to the secondary school level in Chapter 3, vhich deals



with the development of history education. Otherwise, 1t would be
impossible to follow the process of forming history education as a
vhole. Practically ;peak1ng. the lack of information on history
education for the early period forces us to take this method. I1f we put
a strict limitation on the level of education, there would not be

sufficient data to discuss the

However, Chapte

education of the past ¢ yed .ﬁ on the secondary school

level, carrving out

The tine s of Figr defgaled mnl:iun 1s three decades

a, result of interviews with
Y
"

oving to the follg

several historians ¢ ter that over the past

twenty to thirty veay nd historical study went

through drastic changg g, it is also during this

period of time that a ¢ Wltivated and demonstrated in

historical study.

;,_M;:ﬁ-._._-_:.‘._s,‘ a National
I

Council of Educat 2 wreh the purpose of drawing
| .l.ll“

ry. It marked the start

of a new phﬂﬁﬁﬁwﬂlﬂ%’wﬂqﬂﬂm here in this

thesis, curri 1ssued after the creation of this organization will be
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up long-term educat onal policies for the coun

‘Wotdichai 4oolsilpa, personal Communication, March 23, 1995,
Plublung Kongchana, personal communication, April 19, 1995,



In examining the contents of history education of various

periods, comparison %1ll be made on some topics. For example, how much

importance 1s attached to a certain point, the way 1n which 1t 1s
presented, and so on. Also, the construction of the courses of study 1s

a point of remark. For example, how does history education trace

the history of Thailand? the "axis of time" from ancient

times to the modern ages
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