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Appendix 1: Questionnaire of Pre-course Needs Assessment

Dear Students,

This questionnaire is for getting to know more about you as the participants of
our experiment on the Effects of Narrative Tasks Repetition on the English Oral
Performance of Thai Undergraduate Students. Please respond to the questionnaire as
truthfully as possible, and feel free to answer in Thai if that could help you express
yourself better for some of the questions. The information obtained from this
questionnaire will be kept strictly confidential. The data will be reported as group data
only without mentioning any participants’ real names.

Part 1: General Data
Name & SUMmame .........cceeeiiiiiiirniiiiecreenrrnennan ARG cnreresrarnsmmmenis years
Place OF BItth ;.vcvommuinssisisirin Contact DMADEE . .o.voncivers sosssimsnpvarenpiing
CONBCt BOATESS. . ..o vvvensecnonmneassossssssssivinsssssssssssnsbossobstssiaiinionsssnrosinsesbios
How long have you been studying English? ... years
How many hours per week do you spend studying English in your program?
esessesvsspremsonsaisstis HOUDS
How many hours per week do you spend practicing speaking English in your
program? ===z 0SS0 T SSS|mp 00 vidsesessessesshssssis hours
7. Do you have any extra English learning/practice outside the class? ....................
If yes, please give more dofajlS Ah0MICH o 00 RGae -+ sossivsrrmsrsisisesivrsvrrsnsrsssves

il B

a

.....................................................................................................

8. Have you ever been to any English-speaking countries? -
If yes, what country, when and Why? ........cccoiiiiiiiiiiiiiiiiiiiiicceeeeen,

....................................................................................................

9. Do you speak any other languages at home besides Thai? ..................cccoeeee.
If yes, please indicate what 1anguage(s).........cccoeveiririiiiiiniriiiiiiciieiia.
How good are you when speaking that language? ..........cccecvvuviivreiiniiininnnnen

Part 2: Self-assessment

Below is the scale of English speaking ability followed by some questions for
you to answer. For the rating scale, please decide and rate your English speaking
ability in the given situation by putting a cross (x) on it, and then answer the questions
as best as you can.

1 = poor 2 = fair 3 =good 4 = very good 5 = excellent

Imagine that you meet an English-speaking person from another country. He does not
know anything about you and your country. Assess your speaking ability by putting a
cross on the scale that is appropriate to you.

1. I can tell him when and where I was born. 5 4 3 2 1
2. 1 can describe my hometown to him. 5 4 3 2 1
3. I can tell him what kinds of food and

drink I like and don’t like. 5 4 3 2 1
4. I can tell him about my hobbies. 5 4 3 2 1

5. I can tell him what kinds of books 1
like to read. 5 4 3 2 1
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6. 1 can tell him how to get to a certain place

by public transport. S5 4 3 2 1
7. 1 can tell him about some Thai festivals. 5 4 3 2
8. I can tell him what is considered to be
impolite in Thai culture. 5 4 3 2 1
9. When shown a postcard of the Songkran
Festival, I can tell him a story of that event. 5 4 3 2 1
(Questions)
10. What are you good at when speaking English?........ccccveviniiiinininnnnnnns.
11. What do you find difficult when speaking English? .........ccccvvveiuiiiiiinannns
12. Are you satisfied with your English speaking ability? .........c.ccveveinininens

How are you going to improve your English speaking skill given that you
have the opportunity to do whatever you want to? .........c.ccccvvieiiiiiininnnn

13. In your opinion, what factors can help you improve your English speaking
1 4] | y JETRRSERRRCIA . 1 R T

............................................................................................

14. If you have to tell a story about something, what would you do to make it

interesting IO HAGONT KORN. LNIVERSITY.....cccoreereeseecsnserassass

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

..............................................................................................

..............................................................................................
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Part 3: Topics/themes

Below is a list of topics/themes to talk about. If you have to speak about the
following topics, select 4 topics by ranking from the ones you like most to the ones
you like least with a cross (x) in front of them.

Personal information

My family

Education & future career
Free time & entertainment
Travel

Holidays & festivals
Health & welfare
Shopping

Food & drink

Weather

Culture

Environment

The World

Technology

O ;00088 OO0 DOo0O O0d

What other topics would you like to SUggest? .........cocoeiiiiiiiiiiiiiininiieiiinennnnn

.......................................................................................................

Part 4: Expectation(s)

1. What are your expectation(s) from attending an English course on speaking skills?

----------------------------------------------------------------------------------------------------

...................................................................................................

...................................................................................................
...................................................................................................

...................................................................................................

---------------------------------------------------------------------------------------------------

....................................................................................................

Thank you for your cooperation.
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Appendix 2: Content Validity of Questionnaire for Needs Assessment

Objectives of Part 1

Contents

Experts’ Validation
+1 0 -1

1. To get more information
from the subjects in terms of
their characteristics.

2. To get more information
from the subjects in terms of
their English educational
backgrounds and their
language skills.

1.Name & Surname, and age

2. Place of birth, and contact no.
3. Contact address

4. How long have you been
studying English?

5. How many hours per week do
you spend studying English in
your program?

6. How many hours per week do
you spend practicing speaking
English in your program?

7. Do you have any extra English
learning/practice outside the class?
If yes, please give more details
about it

8. Have you ever been to any
English-speaking countries? If
yes, what country, when and why?
9. Do you speak any other
languages at home besides Thai?
If yes, please indicate what
language (s). How good are you
when speaking that language?

Expert One:  +I1
Expert Two: 0
Expert Three: +1

Note: IOC = YR/N
R=2
N=3
10C =2+3
= .67

Objectives of Part 2

Contents

Experts’ Validation
+1 0 -1

1. To know more about the
subjects’ English speaking
ability on various situations or
topics through their own self-
assessment.

2. To know more about the
subjects’ problems on their
English speaking ability.

(Rating scale: 1=poor, 2=fair,
3=good, 4=very good,
5=excellent)

1. I can tell him when and where |
was born.

2. I can describe my hometown to
him

3. I can tell him what kinds of
food and drink I like and don’t
like.

4. | can tell him about my hobbies.
5.1 can tell him what kinds of
books I like to read.

6. I can tell him how to getto a
certain place by public transport.
7.1 can tell him about some Thai
festivals.

Expert One: +1
Expert Two: 0
Expert Three: +1
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8. I can tell him what is considered
to be impolite in Thai culture.

9. What are you good at when
speaking English?

10. What do you find difficult
when speaking English?

11. Are you satisfied with your
English speaking ability? If not,
what areas of speaking problems
do you want to improve? How are
you going to improve your
English speaking skill given that
you have the opportunity to do
whatever you want to?

12. In your opinion, what factors
can help you improve your
English speaking skill?

Note: [OC = YR/N
R =2
N= 3
I0C =2:3
=.67

Objectives of Part 3 Contents Experts’ Validation
+1 0 -1
1. To know more about the Below is a list of topics/ themes to | Expert One:  +1
topics that the subjects like to | talk about. If you have to speak Expert Two: +1
talk about so as to be about the following topics, select 4 | Expert Three: +1

implemented in the lesson
plans.

topics that you like best by putting
a cross (x) in front of them.

Personal information

My family

Educational & future career

Free time & entertainment

Travel

Holidays & festivals

Health & welfare

Shopping

Food & drink

Weather

Culture

Environment

The World

Technology
What other topics would you like
to suggest?

Note: IOC = YR/N
R=3
N=3
10C =3+3
=1.00
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Objectives Part 4

Contents

Experts’ Validation
+1 0 -1

1. To know more about the
subjects’ expectations from the
English course they attend.

2. To know more about the
subjects’ plan and
implementation so as to
achieve their goals

1. What are your expectation(s)
from attending an English course
on speaking skills?

2. What can you do to achieve

your expectation(s)?

Expert One:  +1
Expert Two: +1
Expert Three: 0

Note: IOC = YR/N
R=2
N=3
10C =2+3
= .67

Note: 1) Meanings of scores: +1 = Agree, 0 = Questionable, -1 = Disagree
2) The formula is IOC = YR/N where Y R = total of scores; N = no. of experts

The value of the content validity or Index of Item Objective Congruence

(I0C) was high at 0.84 comparing to the acceptable value of IOC at 0.50.
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Appendix 3: Teaching materials

Lesson plan of a new narrative task for the topic of “Snack Attack”

Obijectives: 1. To make students describe what is happening from the pictures.
2. To make students tell a story with a sequence of events using their
imagination and creativity.
3. To make students express their personal opinions on what they have
seen from the pictures.
Time: 2 hours
Preparation: 1. Prepare some snacks.
' 2. Prepare the postcards and pictures of fat children.
3. Prepare a set of picture (s) to elicit discussions.
4. Prepare a list of questions to elicit utterances or sentences that are
necessary for a narrative performance.
5. Prepare a list of words and phrases that are useful for the narrative
task.
(Assigned student: Low score achiever)

A. Pre-task stage (Warm-Up)
Procedures:

1. Bring in some snacks. Let them try some of the snacks. Talk to them about
those snacks, e.g., which kinds of snacks they like, why they like them, what
are the most ingredients in the snacks, whether the snacks are nutritious and
good for the children, etc.

2. Show them some pictures of fat children and junk food. Show them the
postcards of health problems of fat children and start discussion.

3. Interact with the students by asking the following questions:

- Could you guess what the children would say if we were to ask how many
kinds of vegetables they knew?

- Do you think they could come up with a lot of answers?

- Why could they come up with a lot of answers?/ or Why couldn’t they come
up with a lot of answers?

- What do the children normally like to eat?

- Why is it bad to eat junk food?

- If we go back to see our topic, what do you think about it?

- What is one of the major health problems for children nowadays?

- How would the obesity affect children?

- Besides eating too much junk food or snacks, what could cause obesity in
children?

- Do alot of Thai children have this kind of problem?

- If Thai children have this problem, how will their health be in 20 years?

- What do you think?

- How can we solve the problem?
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4. Topic and lesson’s objectives introduction.

4.1 Tell the students that the topic of speaking is “Snack Attack”.

4.2 Tell the students that the objectives of this lesson are:

4.2.1. To give details of person(s), place, time and situation from the picture(s).
4.2.2. To tell the main event sequence and the problem or the turning point of the

story.

4.2.3. To tell what finally happens by using students’ own imagination or
creativity.

4.2.4. To express students’ personal opinions or ideas to highlight or evaluate the
story.

5. Useful words and phrases provision. Prepare the following words and phrases
in advance on PowerPoint and show on screen:

- nutrition/ nutritious (knowing what food that is good for your body)

- healthy (good for your body)

- fast food (food that you can buy quickly, e.g., McDonald’s, KFC)

- Junk food is not nutritious. It contains a lot of fat, salt or sugar.

- Gain weight/ get fat

- Childhood obesity

- In some countries, the rate of childhood obesity has tripled in the past 15
years.

- There is a debate over the causes of childhood obesity.

- It can come from too much watching TV, playing computer games, and so on.

- It may be because most of the working parents are not around to monitor their
kids’ eating habits.

- Itis also possible that children don’t get enough physical activity to burn out
fat and sugar consumed.

- High blood pressure

- Diabetes

- More children are showing signs of high blood pressure, heart disease and
diabetes that normally affect only in adults.

B. During task stage
Procedures:

1. Groups dividing. Divide the students into 4 small groups. There should be 5
students of mixed abilities per group.

2. Roles and stimulus materials assignment. Assign students in an individual
group a different role and explain to them what their job responsibilities are.
Then give each group the same set of pictures to plan for their narrative tasks.
Tell them the instruction:

Each group will be given a set of pictures. Please discuss in English within
your group to plan for your narrative by making notes of what your story
would be. You will have fifteen minutes for this planning. After the planning
time is over, your group representative who is assigned to be a reporter will
come in front of the class to narrate the story for us for five minutes. You can
refer to your notes while you are narrating, but please do not read from the
notes. Please remember that you have to give details of persons, place, time
and situation from the pictures. Then tell the main event sequence and the
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problem or turning point of the story. After that, you will tell what finally
happens using your own imagination. Finally, you will highlight or evaluate
some points of the story using your personal opinions.

3. Planning time. Teacher informs them that they have 15 minutes to plan for
their narrative tasks. They can take notes of what they are going to say.
Teacher encourages them to work together and discuss in English.

4. Task performance. After that, the students who have been assigned a role of a
‘reporter’ will come in front of the class to narrate the story. Remind them
that they can refer to their notes, if necessary, but don’t encourage them to
read from the notes.

C. Post-task stage
Procedures:

1. Discussion. Discuss with the students any language problems that they have.
Try to make the students join the discussion. Create a relaxing atmosphere
and avoid embarrassing other students.

2. Reflection. Try to encourage the students to reflect their ideas on their peers’
narrative performances on how they build up the story and relate the events
together.

Lesson plan of a narrative task repetition for the topic of “Snack Attack”

Objectives: 1. To make students describe what is happening from the pictures.
2. To make students tell a story with a sequence of events using their
imagination and creativity.
3. To make students express their personal opinions on what they have
seen from the pictures.
Time: 2 hours
Preparation: 1. Prepare a questionnaire, “You Are What You Eat”.
2. Prepare slides of quizzes about the food facts.
3. Prepare a set of picture (s) to elicit discussions.

(Assigned student: Same person of Low score achiever)

A. Pre-task stage (Warm-Up)
Procedures:

1. Distribute the handout of the questionnaire, “You Are What You Eat” to the
students. Let them answer some of the questions in the handout. Discuss with them.
Then give them the answers.

2. Discuss with them about the smart food and junk food. Then ask them a few
quizzes about the food facts: Are french fries from France? And Is chop suey
Chinese?

After that, give them the answers.
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3. Topic and objectives introduction.

3.1. Tell the students that the topic of speaking is “Snack Attack”. And since itisa
repeated task and topic, encourage them to try to improve their stories in
whatever way they like, e.g., add more details, or make any changes, and so on.

3.2. Tell the students that the objectives of this lesson are:

3.2.1. To describe what is happening from the pictures.

3.2.2. To tell a story from the pictures with a sequence of events using their

imagination and creativity.

3.2.3. To express their personal opinions on making suggestions to solve the problem.

B. During task stage

Procedures:

| K

Groups dividing. Assign the students into the same groups where they
belonged when they performed the new narrative task of this topic.

Roles and stimulus materials assignment. Assign students in an individual
group the same role as when they performed the new narrative task of this
topic. Remind them of their job responsibilities. Then give each group the
same set of pictures to plan for their narrative task repetition. Tell them the
instruction: Each group will be given the same set of pictures as that of its
new narrative task. Please discuss in English within your group to plan for
your story. This time you can make any changes, add any information or
opinions as much as you want to your story. After the planning time is over,
the same person who presented this topic last time will have to narrate the
story. Again you can refer to your notes, but please do not read it to the class.
Please remember that you have to give details of persons, place, time

and situation from the pictures. Then tell the main event sequence and the
problem or turning point of the story. After that, you will tell what finally
happens using your own imagination. Finally, you will highlight or evaluate
some points of the story using your personal opinions.

3. Planning time. Inform them that they have 15 minutes to plan for their

narrative tasks. They can take notes of what they have been discussing.
Encourage them to work together and discuss in English. Also tell them to
add more descriptions or opinions to their narratives as they like, or to adjust
their stories the way they want to.

Task performance. After that, the students who have been a role of a
‘reporter’ will come in front of the class to narrate the story. Remind them
that they can refer to their notes, if necessary, but don’t encourage them to
read from the notes.

C. Post-task stage
Procedures:

. Discussion. Discuss with the students any language problems that they have.

Try to make the students join the discussion. Create a relaxing atmosphere to
avoid embarrassing the other students.
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2. Reflection. Try to encourage the students to reflect on their peers’ narrative
performances and on how they build up the story and relate the events
together.

Stimulus materials for narrative tasks (Topic 1

Snack Attack . ..
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”

Lesson plan of a new narrative task for the topic of “Shopping

Objectives: 1. To make students describe what is happening from the pictures.
2. To make students tell a story with a sequence of events using their
imagination and creativity.
3. To make students express their personal opinions on what they have
seen from the pictures.
Time: 2 hours
Preparation: 1. Prepare some pictures/images of people doing their shopping
and a slide of phrases for warm-up discussion.
2. Prepare some slides of flower pictures for warm-up activity.
3. Prepare a set of picture (s) to elicit discussions.
4. Prepare a list of questions to elicit utterances or sentences that are
necessary for a narrative performance.
5. Prepare a list of words and phrases that are useful for the narrative
task.
(Assigned student: Low score achiever)

A. Pre-task stage (Warm-Up)
Procedures:

1. Show the students some pictures of people doing some shopping. Later show
them a slide of sayings and discuss what they think about these sayings.

2. Shows students the slides of some flowers. Tell them that their very best
friend is going to get married. They decide to order a bride’s bouquet for the
bride-to-be. Ask them which kind of flower they would buy for their friend:
roses, carnations, lilies or orchids. Later tell them flowers can convey some
meanings about love, and show them what each kind of flower means.

3. Interact with the students by asking the following questions:

- Do you enjoy shopping?

- How often do you go shopping?

- What do you usually buy?

- Are you a price conscious shopper?

- Ifyes, what do you do before buying something?/ Or / If no, what makes you
buy something without comparing the price with other stores?

- Do you sometimes buy things that you don’t need?

- Ifyes, what do you buy and why do you buy them?

- Ifno, how would you resist the temptation of merchandises on sales?

- What do you spend most of your money on?

- What is the thing that you are thinking of buying very soon?

- Why do you want to buy it?

- What store do you like best when you want to go shopping?

- Why do you like it?

- Do you usually buy products that are made in Thailand? /Or/ Do you prefer
buying the imported products?

- Why do you make that decision?
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When you shop for the groceries or toiletries, do you buy the refilled
products?

Why do you buy them?/ Or/ Why don’t you buy them?

What is your opinion on the groceries that are made under the generic brand or
the house brand of a specific grocery store?

Do you think they are of low quality?/ Or/ Do you think they have the same
quality as the famous brand names?

Why do you think that way?

Do you think home shopping, shopping online, or catalogue order is good for
the modern life styles of people nowadays?

Why do you think it is good?/ Or/ Why do you think it is not good?

Topic and lesson’s objectives introduction.

4.1 Tell the students that the topic of speaking is “Shopping”.

4.2 Tell the students that the objectives of this lesson are:

4.2.1. To give details of person(s), place, time and situation from the pictures.
4.2.2. To tell the main event sequence and the problem or the turning point of the

story.

4.2.3. To tell what finally happens by using students’ own imagination or

creativity.

4.2.4. To express students’ personal opinions or ideas to highlight or evaluate the

story.

Useful words and phrases provision. Write the following words and phrases
on the board, or prepare them in advance:

Every weekend; every other week

Often/ usually/ seldom go shopping

Clothes such as shirts, blouses, skirts, pants, and so on

Food including three meals if we don’t cook for ourselves or groceries such as
fresh produce, fruit and vegetables if we have to do the cooking

Stationeries

Entertainment such as going to the movies or karaoke, and so on

Luxury items such as MP 3 player, new mobile phone, and so on

Window shopping; shop around to compare prices

Want it so badly because our friends already bought it

A feeling of group belonging

Buy it as a reward for yourself

Sales gimmicks make us think that it is very cheap so we buy it whether we
want it or not

Big and modern department store with a variety of trendy products on display
Convenient store in the neighborhood

Some people think that products that are made in Thailand are of low quality
Some people believe that brand name products are cool and can help reflect
your social status

Refilled products help reduce the number of plastic bottles or plastic waste
that are hard to destroy

Everything we buy affects the environment, i.e., buy products that help
conserve the natural resources, save energy and prevent waste = ‘green
purchasing’
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Generic brand or house brand products are usually cheaper than those of the
famous brand products

Some people think generic or house brand products are of low quality because
they are cheaper

Home shopping, shopping online or catalogue order is another alternative way
of shopping -

It is convenient because we don’t have to leave our houses to buy the things
we want

It is not good because it is so easy to spend money even at home

B. During task stage

Procedures:

Groups dividing. Divide the students into 4 small groups. There should be 5
students of mixed abilities per group.

Roles and stimulus materials assignment. Assign students in an individual
group a different role and explain to them what their job responsibilities are.
Then give each group the same set of pictures to plan for their narrative tasks.
Tell them the instruction: Each group will be given a set of pictures. Please
discuss in English within your group to plan for your narrative by making
notes of what your story would be. You will have fifieen minutes for this
planning. After the planning time is over, your group representative who is
assigned to be a reporter will come in front of the class to narrate the story for
us for five minutes. You can refer to your notes while you are narrating, but
please do not read from the notes. Please remember that you have to give
details of persons, place, time and situation from the pictures. Then tell the
main event sequence and the problem or turning point of the story. After that,
you will tell what finally happens using your own imagination. Finally, you
will highlight or evaluate some points of the story using your personal
opinions.

3. Planning time. Inform them that they have 15 minutes to plan for their

narrative tasks. They can take notes of what they are going to say.
Encourage them to work together and discuss in English.

Task performance. After that, the students who have been assigned a role of a
‘reporter’ will come in front of the class to narrate the story. Remind them
that they can refer to their notes, if necessary, but don’t encourage them to
read from the notes.

C. Post-task stage
Procedures:

Discussion. Discuss with the students any language problems that they have.
Try to make the students join the discussion. Create a relaxing atmosphere to
avoid embarrassing the other students.

2. Reflection. Try to encourage the students to reflect their ideas on their peers’

narrative performances on how they build up the story and relate the events
together.
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Lesson plan of a narrative task repetition for the topic of “Shopping”

Objectives: 1. To make students describe what is happening from the pictures.
2. To make students tell a story with a sequence of events using their
imagination and creativity.
3. To make students express their personal opinions on what they have
seen from the pictures.
Time: 2 hours
Preparation: 1. Prepare CD and handouts of “You’ll buy anything”.
2. Prepare a set of picture (s) to elicit discussions.

(Assigned student: Same student of Low score achiever)

A. Pre-task stage (Warm-Up)

Procedures:
1. Play the CD and ask students to answer the questions in the handouts. Later
discuss with them what they would be interested in buying and why they
would buy it.

2. Topic and objectives introduction.

2.1. Tell the students that the topic of speaking is “Shopping”. And since itisa
repeated task and topic, encourage them to try to improve their stories in
whatever way they like.

2.2. Tell the students that the objectives of this lesson are:

2.2.1. To give details of person(s), place, time and situation from the pictures.

2.2.2. To tell the main event sequence and the problem or the turning point of the

story.
2.2.3. To tell what finally happens by using students’ own imagination or
creativity.

2.2.4. To express students’ personal opinions or ideas to highlight or evaluate the

story.

B. During task stage
Procedures:

1. Groups dividing. Assign the students into the same groups where they
belonged when they performed the new narrative task of this topic.

2. Roles and stimulus materials assignment. Assign students in an individual
group the same role as when they performed the new narrative task of this
topic. Remind them of their job responsibilities. Then give each group the
same set of pictures to plan for their narrative task repetition. Tell them the
instruction: Each group will be given the same set of pictures as that of its
new narrative task. Please discuss in English within your group to plan for
your story. This time you can make any changes, add any information or
opinions as much as you want to your story. Afier the planning time is over,
the same person who presented this topic last time will have to narrate the
story. Again you can refer to your notes, but please do not read it to the class.

Please remember that you have to give details of persons, place, time
and situation from the pictures. Then tell the main event sequence and the
problem or turning point of the story. Afier that, you will tell what finally
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happens using your own imagination. Finally, you will highlight or evaluate
some points of the story using your personal opinions.

3. Planning time. Inform them that they have 15 minutes to plan for their
narrative tasks. They can take notes of what they have been discussing.
Encourage them to work together and discuss in English. Also tell them to
add more descriptions or opinions to their narratives as they like, or to adjust
their stories the way they want to.

4. Task performance. After that, the students who have been a role of a
‘reporter’ will come in front of the class to narrate the story. Remind them
that they can refer to their notes, if necessary, but don’t encourage them to
read from the notes.

C. Post-task stage
Procedures:

1. Discussion. Discuss with the students any language problems that they have.
Try to make the students join the discussion. Create a relaxing atmosphere to
avoid embarrassing the other students.

2. Reflection. Try to encourage the students to reflect their ideas on their peers’
narrative performances on how they build up the story and relate the events
together.
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Stimulus materials for narrative tasks (Topic 2)
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Lesson plan of a new narrative task for the topic of “Free Time”

Objectives: 1. To make students describe what is happening from the pictures.

=

ime:

2. To make students tell a story with a sequence of events using their
imagination and creativity.

3. To make students express their personal opinions on what they have
seen from the pictures.

2 hours

Preparation: 1. Prepare some pictures/images of different activities done during free

time.
2. Prepare pictures from the newspaper of children’s activities.
3. Prepare a set of picture (s) to elicit discussions.
4. Prepare a list of questions to elicit utterances or sentences that are
necessary for a narrative performance.
5. Prepare a list of words and phrases that are useful for the narrative
task.

(Assigned student: Medium score achiever)

A. Pre-task stage (Warm-Up)
Procedures:

1.

Show the students some pictures of people doing the activities in their free
time on the screen. Ask them what they normally do in their free time.

Shows students the pictures of city and up-country children doing their
activities in their free time. Ask them whether they can see any difference.

Interact with the students by asking the following questions:

Do you think it is good to work most of the time?

Why do you think that way? / Why don’t you think that way?

Is it good to have free time to do whatever you like?

Why is it good? / Why is it not good?

Besides the pictures you have seen, what other people would do in their free
time?

Do you think it is a waste of time to do those activities?

Why do you think that way? / Why don’t you think that way?

When you were young, what did you do in your free time?

Do you think nowadays Thai children have more free time than they used to
have?

Why do you think they do? / Why do you think they don’t?

Do you think they are deprived of their playing time?

Why do you think that way? / Why don’t you think that way?

Do you think children living in the city would spend their free time in the
same way as those in up-country?

What is a difference? / What is the same?

According to the survey, it says that most of the adults and children spend
their free time in front of either the TV or computer. What is your opinion on
that?

Do you think it is good or bad to spend most of your free time doing those
activities?

Why do you think it is good? / Why do you think it is bad?
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4. Topic and lesson’s objectives introduction.

4.1 Tell the students that the topic of speaking is “Free Time”.

4.2 Tell the students that the objectives of this lesson are:

4.2.1. To give details of person(s), place, time and situation from the pictures.

4.2.2. To tell the main event sequence and the problem or the turning point of the
story.

4.2.3. To tell what finally happens by using students” own imagination or
creativity.

4.2.4. To express students’ personal opinions or ideas to highlight or evaluate the
story.

5. Useful words and phrases provision. Write the following words and phrases
on the board, or prepare them in advance:

- Give ourselves a break

- Relaxation

- Calm our mind

- Exercise to strengthen the muscles

- Leisure activities can be divided into indoors/outdoors; cheap/expensive;
individual/team; active/passive; or mental/physical.

- Indoor activities: painting; reading; playing yoga, or other kinds of sports;
watching movies or TV playing cards or chess, and so on

- Outdoor activities: horseriding; fishing; swimming; playing golf, tennis or
other kinds of sports; going on a picnic, and so on.

- Helping the charity or community organization

- Socio-economics

- Spend the weekends in the tutoring schools or shopping in the department
stores

- Can’t afford to buy expensive toys

- Have to work to help the family to earn a living

- Do some chores to help the parents such as buying for groceries, doing the
laundry, cleaning the house, working in the yard, and so on

B. During task stage
Procedures:

1. Groups dividing. Divide the students into 4 small groups. There should be 5
students of mixed abilities per group.

2. Roles and stimulus materials assignment. Assign students in an individual
group a different role and explain to them what their job responsibilities are.
Then give each group the same set of pictures to plan for their narrative tasks.
Tell them the instruction: Each group will be given a set of pictures. Please
discuss in English within your group to plan for your narrative by making
notes of what your story would be. You will have fifteen minutes for this
planning. After the planning time is over, your group representative who is
assigned to be a reporter will come in front of the class to narrate the story for
us for five minutes. You can refer to your notes while you are narrating, but
please do not read from the notes. Please remember that you have to give
details of persons, place, time and situation from the pictures. Then tell the
main event sequence and the problem or turning point of the story. After that,
you will tell what finally happens using your own imagination. Finally, you



192

will highlight or evaluate some points of the story using your personal
opinions.

3. Planning time. Inform them that they have 15 minutes to plan for their
narrative tasks. They can take notes of what they are going to say.
Encourage them to work together and discuss in English.

4. Task performance. After that, the students who have been assigned a role of a
‘reporter’ will come in front of the class to narrate the story. Remind them
that they can refer to their notes, if necessary, but don’t encourage them to
read from the notes.

C. Post-task stage
Procedures:

1. Discussion. Discuss with the students any language problems that they have.
Try to make the students join the discussion. Create a relaxing atmosphere to
avoid embarrassing the other students.

2. Reflection. Try to encourage the students to reflect their ideas on their peers’
narrative performances on how they build up the story and relate the events
together.

Lesson plan of a narrative task repetition for the topic of “Free Time”
Objectives: 1. To make students describe what is happening from the pictures.
2. To make students tell a story with a sequence of events using their
imagination and creativity.
3. To make students express their personal opinions on what they have
seen from the pictures.

Time: 2 hours
Preparation: 1. Prepare handouts about Why People Have More Free Time & How
You Spend Your Time.

2. Prepare a reading passage about The Changing Weekend.
3. Prepare a set of picture (s) to elicit discussions.
(Assigned student: Same student of Medium score achiever)

A. Pre-task stage (Warm-Up)
Procedures:
1. Distribute the handouts of Why People Have More Free Time & How You
Spend Your Time. Give the students five minutes to fill in the information
before discussing it with them.

2. Show the reading passage of The Changing Weekend on the screen. Go
through the passage with them and discuss it.

3. Topic and objectives introduction.

3.1. Tell the students that the topic of speaking is “Free Time”. And since itisa
repeated task and topic, encourage them to try to improve their stories in
whatever way they like.

3.2. Tell the students that the objectives of this lesson are:

3.2.1. To give details of person(s), place, time and situation from the pictures.
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3.2.2. To tell the main event sequence and the problem or the turning point of the

story.

3.2.3. To tell what finally happens by using students’ own imagination or

creativity.

3.2.4. To express students’ personal opinions or ideas to highlight or evaluate the

story.

B. During task stage
Procedures:

1.

3.

Groups dividing. Assign the students into the same groups where they
belonged when they performed the new narrative task of this topic.

Roles and stimulus materials assignment. Assign students in an individual
group the same role as when they performed the new narrative task of this
topic. Remind them of their job responsibilities. Then give each group the
same set of pictures to plan for their narrative task repetition. Tell them the
instruction: Each group will be given the same set of pictures as that of its
new narrative task. Please discuss in English within your group to plan for
your story. This time you can make any changes, add any information or
opinions as much as you want to your story. Afier the planning time is over,
the same person who presented this topic last time will have to narrate the
story. Again you can refer to your notes, but please do not read it to the class.
Please remember that you have to give details of persons, place, time

and situation from the pictures. Then tell the main event sequence and the
problem or turning point of the story. After that, you will tell what finally
happens using your own imagination. Finally, you will highlight or evaluate
some points of the story using your personal opinions.

Planning time. Inform them that they have 15 minutes to plan for their
narrative tasks. They can take notes of what they have been discussing.
Encourage them to work together and discuss in English. Also tell them to
add more descriptions or opinions to their narratives as they like, or to adjust
their stories the way they want to.

Task performance. After that, the students who have been a role of a
‘reporter’ will come in front of the class to narrate the story. Remind them
that they can refer to their notes, if necessary, but don’t encourage them to
read from the notes.

C. Post-task stage

Procedures:

1.

Discussion. Discuss with the students any language problems that they have.
Try to make the students join the discussion. Create a relaxing atmosphere to
avoid embarrassing the other students.

Reflection. Try to encourage the students to reflect their ideas on their peers’
narrative performances on how they build up the story and relate the events
together.
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Lesson plan of a new narrative task for the topic of “Travel”

Objectives: 1. To make students describe what is happening from the pictures.

2. To make students tell a story with a sequence of events using their
imagination and creativity.

3. To make students express their personal opinions on what they have
seen from the pictures.

Time: 2 hours
Preparation: 1. Prepare some pictures/images of beaches and the filthy ones.

2. Prepare a picture of trek walk and question for warm-up activity

3. Prepare a set of picture (s) to elicit discussions and narration.

4, Prepare a list of questions to elicit utterances or sentences that are
necessary for a narrative performance.

5. Prepare a list of words and phrases that are useful for the narrative
task.

(Assigned student: Medium score achiever)

A. Pre-task stage (Warm-Up)

Procedures:

1.

Show the students some pictures of beaches. Ask them to recommend the
beach that they have ever been to or the one that they like best for a tourist.
Students should be able to tell where it is and why they recommend that place.

Show the students a picture of trek walk in the Northern part of Thailand. Tell
them to name 5 things they should take with them if they were to go trekking.
Then show them a list of things on the screen and see who get more correct
items.

Interact with the students by asking the following questions:

How often do you travel?

When was the last time you traveled?

Where did you go?

Did you travel alone or with the family?

Did you travel with a lot of baggage or did you like to travel light?
What were the things that impressed you most from your last trip?
Why did you feel impressed?

What were the things that annoyed you most from that trip?

Why did you feel annoyed?

In your opinion, what are the benefits of traveling?

Do you think people travel only for pleasure?

Why do you think they do? Why do you think they don’t?

What other purposes can it be?

If you could choose one place to go this weekend, where would it be?
Why would you choose to go there?

Would you organize and book yourself, or buy a package tour?

Why would you make that decision?

Do you think the type of vacation one takes reflects one’s social status?
Why do you think it does?/ Why do you think it doesn’t?
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Travel and tourism is one of the country’s largest industries. It contributes an
average of 10% or more to the Gross Domestic Product of the country.
However, if there are tourists who are unaware of the country’s natural
resources or environment, it will be harmful rather than good. For example:
Look at this polluted beach. Tourists litter the trash all over the beach. What
is your opinion on that?

How could you help solve this problem?

4. Topic and lesson’s objectives introduction.

4.1 Tell the students that the topic of speaking is “Travel”.

4.2 Tell the students that the objectives of this lesson are:

4.2.1. To give details of person(s), place, time and situation from the pictures.
4.2.2. To tell the main event sequence and the problem or the turning point of the

story.

4.2.3. To tell what finally happens by using students’ own imagination or

creativity.

4.2.4. To express students’ personal opinions or ideas to highlight or evaluate the

story.

Useful words and phrases provision. Write the following words and phrases
on the board, or prepare them in advance:

Bring only necessary items

Peaceful and country-side scenery

Ancient and historic places

Boisterous city life

Hospitality of the local people

Hot and polluted climate

Hawkers or vendors everywhere along the streets

For pleasure, adventure, or education

Itinerary has been already planned

Do not have to worry about the place to stay, visit and dine

Explore places to visit

Too rigid schedule with no flexibility such as 7-8-9 schedule in the morning
Types of tourism can be for pleasure, well-being, adventure, sport or education
purposes

Travel for pleasure to admire the customs, arts and crafts, gastronomy
including culture of the people

Travel for well-being to improve the physical or spiritual condition of an
individual such as detoxification clinics or spas

Travel for adventure involves programs/activities with a connotation of
challenge or expeditions full of surprises such as climbing, or jeep safaris
Sport tourism involves activities/programs of specific sports such as
mountaineering, golf, diving, fishing

Education tourism includes study or research purpose. Study tourism is for
learning, training or increasing knowledge on site involving students and
teachers with local professors. Research tourism deals with trip or expedition
for survey and/or study developed by institutions or professors interested in a
specific topic.

Smuggled flora and fauna

Ecologically deteriorating destinations
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Aggravate the environmental degradation of tourism destinations

Ecotourism — responsible travel to natural areas that conserves the
environment and improves the well-being of local people

Build environment and cultural awareness and respect

Provide positive experiences for both visitors and hosts

Raise sensitivity to host countries’ political, environmental and social climate
Sustainable tourism

Thailand has three distinct regions for traveling — mountains in the north,
culture in the center and beaches in the south

B. During task stage
Procedures:

L

Groups dividing. Divide the students into 4 small groups. There should be 5
students of mixed abilities per group.

Roles and stimulus materials assignment. Assign students in an individual
group a different role and explain to them what their job responsibilities are.
Then give each group the same set of pictures to plan for their narrative tasks.
Tell them the instruction: Each group will be given a set of pictures. Please
discuss in English within your group to plan for your narrative by making
notes of what your story would be. You will have fifteen minutes for this
planning. After the planning time is over, your group representative who is
assigned to be a reporter will come in front of the class to narrate the story for
us for five minutes. You can refer to your notes while you are narrating, but
please do not read from the notes. Please remember that you have to give
details of persons, place, time and situation from the pictures. Then tell the
main event sequence and the problem or turning point of the story. After thal,
you will tell what finally happens using your own imagination. Finally, you
will highlight or evaluate some points of the story using your personal
opinions.

3. Planning time. Inform them that they have 15 minutes to plan for their

narrative tasks. They can take notes of what they are going to say.
Encourage them to work together and discuss in English.

Task performance. After that, the students who have been assigned a role of a
‘reporter” will come in front of the class to narrate the story. Remind them
that they can refer to their notes, if necessary, but don’t encourage them to
read from the notes.

C. Post-task stage
Procedures:

Discussion. Discuss with the students any language problems that they have.
Try to make the students join the discussion. Create a relaxing atmosphere to
avoid embarrassing the other students.

Reflection. Try to encourage the students to reflect their ideas on their peers’
narrative performances on how they build up the story and relate the events
together.
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Lesson plan of a narrative task repetition for the topic of “Travel”

Objectives: 1. To make students describe what is happening from the pictures.
2. To make students tell a story with a sequence of events using their
imagination and creativity.
3. To make students express their personal opinions on what they have
seen from the pictures.
ime: 2 hours
Preparation: 1. Prepare a CD of conversations about the tropical adventure taken
from Listen In: Self Study Practice (Book 3).
2. Prepare handouts for listening activity.
3. Prepare handouts for the game, “Where’s in the world is it?” taken
from Listen In (Book 2).
4. Prepare a set of picture (s) for narration.

=

(Assigned student: Same student of Medium score achiever)

A. Pre-task stage (Warm-Up)
Procedures:

1. Distribute the handouts about the tropical adventure and tell the class to listen
to the CD of people talking about their trips and adventures. Ask them to
answer the questions from the handouts.

2. Distribute the handouts of the game, “Where’s in the world is it?”, and let
them try answering those quizzes before giving them the answers. The person
who gets the most correct answers will be a winner.

3. Topic and objectives introduction.

3.1. Tell the students that the topic of speaking is “Travel”. And since it is a
repeated task and topic, encourage them to try to improve their stories in
whatever way they like.

3.2. Tell the students that the objectives of this lesson are:

3.2.1. To give details of person(s), place, time and situation from the pictures.

3.2.2. To tell the main event sequence and the problem or the turning point of the

story.

3.2.3. To tell what finally happens by using students’ own imagination or

creativity.

3.2.4. To express students’ personal opinions or ideas to highlight or evaluate the

story.

B. During task stage
Procedures:

1. Groups dividing. Assign the students into the same groups where they

belonged when they performed the new narrative task of this topic.

2. Roles and stimulus materials assignment. Assign students in an individual
group the same role as when they performed the new narrative task of this
topic. Remind them of their job responsibilities. Then give each group the
same set of pictures to plan for their narrative task repetition. Tell them the
instruction: Each group will be given the same set of pictures as that of its
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new narrative task. Please discuss in English within your group to plan for
your story. This time you can make any changes, add any information or
opinions as much as you want to your story. After the planning time is over,
the same person who presented this topic last time will have to narrate the
story. Again you can refer to your notes, but please do not read it to the class.
Please remember that you have to give details of persons, place, time

and situation from the pictures. Then tell the main event sequence and the
problem or turning point of the story. After that, you will tell what finally
happens using your own imagination. Finally, you will highlight or evaluate
some points of the story using your personal opinions.

3. Planning time. Inform them that they have 15 minutes to plan for their
narrative tasks. They can take notes of what they have been discussing.
Encourage them to work together and discuss in English. Also tell them to
add more descriptions or opinions to their narratives as they like, or to adjust
their stories the way they want to.

4. Task performance. After that, the students who have been a role of a
‘reporter” will come in front of the class to narrate the story. Remind them
that they can refer to their notes, if necessary, but don’t encourage them to
read from the notes.

C. Post-task stage
Procedures:
1. Discussion. Discuss with the students any language problems that they have.

Try to make the students join the discussion. Create a relaxing atmosphere to
avoid embarrassing the other students.

2. Reflection. Try to encourage the students to reflect their ideas on their peers’
narrative performances on how they build up the story and relate the events
together.
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Stimulus materials for narrative tasks (Topic 4)
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Lesson plan of a new narrative task for the topic of “Study Time”

Objectives: 1. To make students describe what is happening from the pictures.

Time:

2. To make students tell a story with a sequence of events using their
imagination and creativity.

3. To make students express their personal opinions on what they have
seen from the pictures.

2 hours

Preparation: 1. Prepare some pictures/images of formal & informal classrooms.

2. Prepare slides of “Preparing to Study”.

3. Prepare a set of picture (s) to elicit discussions.

4. Prepare a list of questions to elicit utterances or sentences that are
necessary for a narrative performance.

5. Prepare a list of words and phrases that are useful for the narrative
task.

(Assigned student: High score achiever)

A. Pre-task stage (Warm-Up)

Procedures:

1.

Show the students some pictures of formal and informal classrooms including
those of homeschools on the screen. Ask them which picture they like best,
why they like it, what they think about each picture and why they think that
way.

Shows students the slides of some suggestions of how to prepare for a study.
Go through those suggestions and discuss with them.

Interact with the students by asking the following questions:

Do you think that the only place for the students to study is in the classroom?
Why do you think that way? Why don’t you think that way?

Do you think that the students should depend entirely on their teachers to feed
them the knowledge, or do you think students can study by themselves?

Why do you think students should depend entirely on their teachers?/ Why do
you think students can study by themselves?

What are the advantages and disadvantages of depending only on teachers to
spoon feed the students that you can think of?

What are the advantages and disadvantages of studying by yourself that you
can think of?

If you were to become teachers, what would you do to help your students to
become autonomous learners?

Besides promoting learners’ autonomy, do you think students should learn
how to learn?

Why do you think they shouldn’t? / Why do you think they should?

Do you think students are the same?

What makes them the same?

What makes them different?
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4. Topic and lesson’s objectives introduction.

4.1. Tell the students that the topic of speaking is “Study Time”.

4.2. Tell the students that the objectives of this lesson are:

4.2.1. To give details of person(s), place, time and situation from the pictures.
4.2.2. To tell the main event sequence and the problem or the turning point of the

story.

4.2.3. To tell what finally happens by using students’ own imagination or
creativity.

4.2.4. To express students’ personal opinions or ideas to highlight or evaluate the
story.

5. Useful words and phrases provision. Write the following words and phrases on

the board, or prepare them in advance:

- Home school

- Virtual learning

- Computer Assisted Learning

- Teacher as a person who knows all

- Teacher as a mentor

- Teacher as a guide or facilitator

- Cover the relevant information vs. irrelevant information

- Passive learner vs Active learner

- Learning by doing

- No guidance given

- Be responsible of their own learning

- Possess critical thinking skill

- Multiple intelligences — different kinds of abilities/sensitivities to learn
something or to acquire new information

- Nine types of Multiple Intelligences: Verbal-Linguistic = Word Smart;
Logical-Mathematical = Math Smart; Spatial = Picture Smart; Bodily-
Kinesthetic = Body Smart; Musical = Music Smart; Interpersonal = People
Smart; Intrapersonal = Self Smart; Naturalistic = Nature Smart; and
Existential = Spiritual Smart

- Aware of their own learning styles — students’ internal characteristics, often
not perceived or consciously used for the intake and comprehension of new
information

- Three main types of learning styles: Visual = learn more effectively through
seeing; Auditory = learn more effectively through hearing; Tactile-Kinesthetic
= learn more effectively through touch or complete body experience.

B. During task stage
Procedures:

1. Groups dividing. Divide the students into 4 small groups. There should be 5
students of mixed abilities per group.

2. Roles and stimulus materials assignment. Assign students in an individual
group a different role and explain to them what their job responsibilities are.
Then give each group the same set of pictures to plan for their narrative tasks.
Tell them the instruction: Each group will be given a set of pictures. Please
discuss in English within your group to plan for your narrative by making
notes of what your story would be. You will have fifieen minutes for this
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planning. After the planning time is over, your group representative who is
assigned to be a reporter will come in front of the class to narrate the story for
us _for five minutes. You can refer to your notes while you are narrating, but
please do not read from the notes. Please remember that you have to give

details of persons, place, time and situation from the pictures. Then tell the
main event sequence and the problem or turning point of the story. After that,

you will tell what finally happens using your own imagination. Finally, you
will highlight or evaluate some points of the story using your personal
opinions.
3. Planning time. Inform them that they have 15 minutes to plan for their
narrative tasks. They can take notes of what they are going to say. Encourage
them to work together and discuss in English.

Task performance. After that, the students who have been assigned a role of a
‘reporter’ will come in front of the class to narrate the story. Remind them that
they can refer to their notes, if necessary, but don’t encourage them to read

from the notes.

C. Post-task stage

Procedures:
1. Discussion. Discuss with the students any language problems that they have.

Try to make the students join the discussion. Create a relaxing atmosphere to
avoid embarrassing the other students,

2. Reflection. Try to encourage the students to reflect their ideas on their peers’
narrative performances on how they build up the story and relate the events

together.
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Lesson plan of a narrative task repetition for the topic of “Study Time”

Obijectives: 1. To make students describe what is happening from the pictures.

Time:

2. To make students tell a story with a sequence of events using their
imagination and creativity.

3. To make students express their personal opinions on what they have
seen from the pictures.

2 hours

Preparation: 1. Prepare VCD of movie called “Mona Lisa Smiles”.

2. Prepare slides of “Managing Study Time” for the study.
3. Prepare a set of picture (s) for narration.

(Assigned student: Same student of High score achiever)

A. Pre-task stage (Warm-U
Procedures:

1.

Play the VCD, “Mona Lisa Smiles” at the scenes of the classrooms. Then

discuss with them how they would feel and what they would do if they were the
teacher in that movie.

2.

Show slides of “Managing Study Time”, and discuss about those suggestions

with the students.

3.

Topic and objectives introduction.

3.1. Tell the students that the topic of speaking is “Study Time”. And since itisa

repeated task and topic, encourage them to try to improve their stories in
whatever way they like.

3.2. Tell the students that the objectives of this lesson are:
3.2.1. To give details of person(s), place, time and situation from the pictures.
3.2.2. To tell the main event sequence and the problem or the turning point of the

story.

3.2.3. To tell what finally happens by using students’ own imagination or

creativity.

3.2.4. To express students’ personal opinions or ideas to highlight or evaluate the

story.

B. During task stage
Procedures:

1.

Groups dividing. Assign the students into the same groups where they
belonged when they performed the new narrative task of this topic.

Roles and stimulus materials assignment. Assign students in an individual
group the same role as when they performed the new narrative task of this
topic. Remind them of their job responsibilities. Then give each group the
same set of pictures to plan for their narrative task repetition. Tell them the
instruction: Each group will be given the same set of pictures as that of its
new narrative task. Please discuss in English within your group to plan for
your story. This time you can make any changes, add any information or
opinions as much as you want to your story. After the planning time is over,
the same person who presented this topic last time will have to narrate the



205

story. Again you can refer to your notes, but please do not read it to the class.
Please remember that you have to give details of persons, place, time

and situation from the pictures. Then tell the main event sequence and the
problem or turning point of the story. After that, you will tell what finally
happens using your own imagination. Finally, you will highlight or evaluate
some points of the story using your personal opinions.

3. Planning time. Inform them that they have 15 minutes to plan for their
narrative tasks. They can take notes of what they have been discussing.
Encourage them to work together and discuss in English. Also tell them to
add more descriptions or opinions to their narratives as they like, or to adjust
their stories the way they want to.

4. Task performance. After that, the students who have been a role of a
‘reporter’ will come in front of the class to narrate the story. Remind them
that they can refer to their notes, if necessary, but don’t encourage them to
read from the notes.

C. Post-task stage
Procedures:

1. Discussion. Discuss with the students any language problems that they have.
Try to make the students join the discussion. Create a relaxing atmosphere to
avoid embarrassing the other students.

2. Reflection. Try to encourage the students to reflect their ideas on their peers’
narrative performances on how they build up the story and relate the events
together.
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Stimulus materials for narrative tasks (Topic 5
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Appendix 4: Content Validity of teaching materials

Topic 1: Snack Attack (New narrative)

Objectives

Contents

Experts’ Validation
+1 0 -1

1. Topic: To validate the
topic whether it is
appropriate for the
students who are low score
achievers.

1. The topic is Snack
Attack.

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N
R=3
N=3
10C = 3+3
=1.00

2. Pictures: To validate a
set of picture(s) whether it
is appropriate to the
student’s level.

2. There are six frames of
pictures. They are about a
boy who spends his time
watching TV and playing
computer games while
eating snacks.

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N
R =

3. Warm-up activities: To
validate whether the
activities can lead the
students into the topic of
the lesson.

3.1. Real snacks are given
to the students to eat
before starting discussion
with them.

3.2. Some pictures of fat
children and junk food and
postcards about health
problems of fat children
are shown to the students.

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N
R=3
N=3
10C =3+3
=1.00

4. Guided questions: To
validate whether the
guided questions can be
used to interact with the
students to promote their
involvement with the topic
of the lesson.

4.1. Could you guess what the
children would say if we were to
ask how many kinds of
vegetables they knew?

4.2. Do you think they could
come up with a lot of answers?
4.3. Why could/couldn’t they
come up with a lot of answers?
4.4. What do the children
normally like to eat?

4.5. Why is it bad to eat junk
food?

4.6. If we go back to see our
topic, what do you think about
it?

Comment: It was
suggested that Q. 4.1. to
4.3. should be addressed
directly to the students in
class.
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4.7. What is one of the major
health problems for children
nowadays?

4.8. How would obesity affect
children?

4.9, Besides eating too much
junk food/snacks, what could
cause obesity in children?
4.10. Do a lot of Thai children
have this kind of problem?
4.11. If Thai children have this
problem, how will their health
be in 20 years?

4.12. What do you think?
4.13. How can we solve the
problem?

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = Y} R/N

BR=73

N=3

10C =3+3
=1.00

5. Target objectives: To
validate the target
objectives of the lesson.

Students should be able to:

5.1. describe the setting,
character(s), time, and situation.
5.2. describe what the
character(s) is doing in the
picture.

5.3. tell the problem/turning
point/crisis of the story.

5.4. tell what finally happens by
using their own
imagination/creativity.

5.5 give their own opinion(s) to
highlight/evaluate the story.

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

K =3

N=3

10C =33
=1.00

6. Target language: To
validate the target
language expected from
the students’ performances
when comparing to the
suggested narrative.

Students should be able to:

6.1. use present simple, present
continuous, present perfect, past
simple, and/or future tenses.
6.2. use adverb of time: in the
evening, after school, etc.

6.3. use correct subject-verb
agreement.

6.4. use correct prepositions: on,
in, for, etc.

6.5. use gerund after certain
verbs: start cooking, etc.

6.6. use conjunctions: and, but,
so, etc.

6.7. use phrasal verbs: turn on,
turn off, etc.

6.8. use relative clauses as
adjectives.

6.9. use some vocabulary about
size: fat, chubby, obesity.

6.10. use some vocabulary about
furniture: chair, couch.

6.11. use other vocabulary:
sodas, soft/frizzy drinks, salty,
crispy, computer games, etc.

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3

N=3

10C =3+3
=1.00
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Objectives Contents Experts’ Validation
+1 0 -1
1. Topic: To validate the 1. The topic is Snack Expert One +1
topic whether it is Attack. Expert Two  +1
appropriate for the Expert Three +1

students who are low score
achievers.

Note: IOC = }R/N

R=3
N=3
10C =33
=1.00
2. Warm-up activities: To | 2.1. Questionnaire: You Expert One +1
validate whether the Are What You Eat Expert Two  +1
activities can lead the 2.2. Slides of quizzes Expert Three +1
students into the topic of | about the food facts
the lesson.
Note: IOC = }R/N
R=3
N=3
10C =3+3
=1.00
4. Target language: To Students should succeed in: Expert One  +1
validate the target 4.)- seEpreymtaimp it Expert Two  +1
language expected from :ﬁéﬁ ;Da‘;t':l‘:,z:fep;:;f:: Expert Three +1
the students’ performances | fiture tenses.

when comparing to the
suggested narrative.

4.2. using adverb of time: in the
evening, after school, etc.

4.3. using correct subject-verb
agreement.

4.4. using correct prepositions:
on, in, for, etc.

4.5. using gerund after certain
verbs: start cooking, etc.

4.6. using conjunctions: and,
but, so, etc.

4.7. using phrasal verbs: tum on,
turn off, etc.

4.8. using relative clauses as
adjectives.

4.9. using some vocabulary
about size: fat, chubby, obesity.
4.10. using some vocabulary
about furniture: chair, couch.
4.11. using other vocabulary:
sodas, soft/frizzy drinks, salty,
crispy, computer games, efc.

Note: IOC = YR/N

R=3

N=3

10C 3+3
=1.00
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Objectives Contents Experts’ Validation
+] 0 -1
1. Topic: To validate the 1. The topic is Shopping | Expert One +1
topic whether it is Expert Two  +1
appropriate for the Expert Three +1

students who are low score
achievers.

Note: IOC = YR/N

R=3
N=3
10C =3+3
=1.00
2. Pictures: To validate a | 2. There are six frames of | Expert One +1
set of picture(s) whether it | pictures. They are about Expert Two  +1
is appropriate to the an old man doing the Expert Three +1

student’s level.

grocery shopping.

Note: IOC = YR/N

R=3
N=3
10C =3+3
=1.00
3. Warm-up activities: To 3!-11- Slides of people doing their | Expert One  +1
validate whether the pnopping. Expert Two  +1
S 3.2. Activity: Students will be
activities can lead the asked to decide which kind of | EXPert Three  +1

students into the topic of
the lesson.

flower they would buy for their
friend who will be a bride-to-be.
Later, teacher will discuss about
the meanings that flowers can
convey to them.

Note: IOC = YR/N

R=3

N=3

10C =3+3
=1.00

4. Guided questions: To
validate whether the
guided questions can be
used to interact with the
students to promote their
involvement with the topic
of the lesson.

4.1. Do you enjoy shopping?
4.2. How often do you go
shopping?

4.3. What do you usually buy?
4.4. Are you a price-conscious
shopper?

4.5. If yes, what do you do
before buying something? Or: If
not, what makes you buy
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something without comparing
the price with other stores?
4.6. Do you sometimes buy
things that you don’t need?
4.7. If yes, what do you buy and
why do you buy them?

4.8. What do you spend most of
your money on?

4.9. What is the things that you
are thinking of buying very
soon?

4.10. Why do you want to buy
it?

4.11. What store do you like
best when you want to go
shopping?

4.12. Why do you like it?
4.13. Do you usually buy
products that are made in
Thailand? Or: Do you prefer
buying the imported products?
4.14. Why do you made that
decision?

4.15. When you shop for the
groceries/toiletries, do you buy
the refilled products?

4.16. Why do/don’t you buy
them?

4.17. What is your opinion on
the groceries that are made
under the generic brand/house
brand of a specific grocery
store?

4.18. Do you think they are of
low quality? Or: Do you think
they have the same quality as
the famous brand names?
4.19. Why do you think that
way?

4.20. Do you think home
shopping, shopping online, or
catalogue order is good for the
modern life styles of people
nowadays?

4.21. Why do you think it
is/isn’t good?

Expert One +1
Expert Two  +I
Expert Three +1

Note: [IOC = YR/N
R=3

N=3

10C =3+3

5. Target objectives: To
validate the target
objectives of the lesson.

Students should be able to:

5.1. describe the setting,
character(s), time, and situation.
5.2. describe what the
character(s) is doing in the
picture.

5.3. tell the problem/turning
point/crisis of the story.

5.4. tell what finally happens by
using their own
imagination/creativity.

5.5 give their own opinion(s) to
highlight/evaluate the story.

Expert One +1
Expert Two  +l1
Expert Three +1

Note: IOC = YR/N

R=3

N=3

10C =3+3
1
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6. Target language: To
validate the target
language expected from
the students’ performances
when comparing to the
suggested narrative.

Students should be able:

6.1. use present simple, present
continuous, and future tenses.
6.2. use adverbs of frequency:
often, usually, always, etc.

6.3. use correct prepositions: on,
in, for, etc.

6.4. use correct subject-verb
agreement.

6.5. use quantifiers for food: a
bottle of, a pack of, etc.

6.6. use conjunctions: and, but,
S0, etc.

6.7. use “there is” and “there
are”.

6.8. use some vocabulary about
fruit: bananas, apples, etc.

6.9. use some vocabulary about
vegetables: celeries, onions,etc.
6.10. use some vocabulary about
the dairy products: milk, cheese,
cream, efc.

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3

N=3

10C =3+3
=1.00

Topic 2: Shopping (Narrative repetition)

Objectives Contents Experts’ Validation
+1 0 -1
1. Topic: To validate the 1. The topic is Shopping | Expert One +1
topic whether it is Expert Two  +l1
appropriate for the Expert Three +1

students who are low score
achievers.

Note: IOC = YR/N

R=3
N=3
10C =3+3
=1.00
2.Warm-up activities: To | Students were to listen to | Expert One +1
validate whether the CD and answer the Expert Two  +I
activities can lead the questions in the handouts | Expert Three  +1

students into the topic of
the lesson.

about “You’ll buy
anything”.

Note: IOC = YR/N

R=3
N=3
10C =3+3

=1.00
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3. Target objectives: To
validate the target
objectives of the lesson.

Students should be able to:

3.1. describe the setting,
character(s), time, and situation.
3.2. describe what the
character(s) is doing in the
picture.

3.3. tell the problem/turning
point/crisis of the story.

3.4. tell what finally happens by
using their own
imagination/creativity.

3.5 give their own opinion(s) to
highlight/evaluate the story.

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3

N=3

10C = 3+3
=1.00

Topic 3: Free Time (New narrative)

Objectives Contents Experts’ Validation
+1 0 -1
1. Topic: To validate the | 1. The topic is Free Time | ExpertOne  +1
topic whether it is Expert Two  +1
Expert Three +1

appropriate for the
students who are medium
score achievers.

Note: IOC = YR/N

R=3
N =
I0C =3+3
=1.00
2. Pictures: To validate a | 2. There are eleven frames | Expert One +1
set of picture(s) whether it | of pictures. They are Expert Two  +I1
is appropriate to the about an old man who Expert Three +1

student’s level.

takes his grandchildren for
a ride to have a picnic

Note: I0C = YR/N

3. Warm-up activities: To
validate whether the
activities can lead the
students into the topic of
the lesson.

3.1. Pictures of people doing
their free time activities.

3.2. Pictures from a newspaper
of city and up-country children
doing their free time activities
and discuss about the pictures.

R=3

N=3

10C =3+3
=1.00

Expert One +1

Expert Two  +1

Expert Three +1

Note: IOC = YR/N

R =

N=3

10C =343
=1.00
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4. Guided questions: To
validate whether the
guided questions can be
used to interact with the
students to promote their
involvement with the topic
of the lesson.

4.1. Do you think it is good to work
most of the time?
4.2, Why do/don’t you think that

9

way?
4.3. Is it good to have free time to
do whatever you like?

4.4. Why is it/is it not good?

4.5. Besides the pictures you have
seen, what other people would do in
their free time?

4.6. Do you think it is a waste of
time to do those activities?

4.7. Why do/don’t you think that
way?

4.8. When you were young, what
did you do in your free time?

4.9. Do you think nowadays Thai
children have more free time than
they used to have?

4.10. Why do you think they
do/don’t?

4.11. Do you think they are
deprived of their playing time?
4.12. Why do/don’t you think that
way?

4.13. Do you think children living
in the city would spend their free
time in the same way as those in up-
country?

4.14. What is a difference? Or:
What is the same?

4.15. According to the survey, it
says that most of the adults and
children spend their free time in
front of either the TV or computer.
What is your opinion on that?
4.16. Do you think it is good or bad
to spend mosl of your free time
doing those activities?

4.17. Why do you think it is
good/bad?

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3

N=3

10C =33
=1.00

5. Target objectives: To
validate the target
objectives of the lesson.

Students should be able to:

5.1. describe the setting,
character(s), time, and situation.
5.2. describe what the
character(s) is doing in the
picture.

5.3. tell the problem/turning
point/crisis of the story.

5.4. tell what finally happens by
using their own
imagination/creativity.

5.5 give their own opinion(s) to
highlight/evaluate the story.

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3

N=3

10C =343
1

6. Target language: To
validate the target
language expected from
the students’ performances
when comparing to the
suggested narrative.

Students should be able:

6.1. use present simple, present
continuous, present perfect,
present perfect continuous, and
past perfect tenses.

6.2.use modal verbs.

6.3. use correct prepositions and
prepositional phrases.

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N
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6.4. use correct subject-verb
agreement.

6.5. use coordinating
conjunctions: and, but, etc..
6.6. use comparative and
superlative degrees.

6.7. use phrasal verbs: send
someone over, etc.

6.8. use determiners: either,
some, this, etc.

6.9. use conditionals.

6.10. use subordinations:
(adverbial clauses) when, while,
etc.; (adjective clauses) who,
that, etc.

6.11. use some vocabulary for

J car: fumes, exhaust pipe, etc.

6.12. use other vocabulary:
hum, drift, etc.

zR®
o
W W

Topic 3: Free Time (Narrative repetition)

Objectives

Contents

Experts’ Validation
+1 0 -1

1. Topic: To validate the
topic whether it is
appropriate for the
students who are medium
score achievers.

1. The topic is Free Time

Expert One +1
Expert Two  +l
Expert Three +1

Note: IOC = YR/N

R=3

N=3

10C =3%3
=1.0

2. Warm-up activities: To
validate whether the
activities can lead the
students into the topic of
the lesson.

Handouts of “Why people
have more free time” were
distributed to students for
filling in the information.
Then a passage of the
“Changing Weekend” was
shown on the screen for
discussion.

0
Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3

N=3

10C =3+3
=1.00

3. Target objectives: To
validate the target
objectives of the lesson.

Students should be able to:

3.1. describe the setting,
character(s), time, and situation.
3.2. describe what the
character(s) is doing in the
picture.

Expert One +1
Expert Two  +1
Expert Three +1
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3.3. tell the problem/turning

Note: IOC = YR/N

point/crisis of the story. R=3
3.4. tell what finally happens by N = 3
using their own )
imagination/creativity. 10C =3+3
3.5 give their own opinion(s) to =1.00
highlight/evaluate the story.

4. Target language: To Students should succeed in: Expert One  +1

validate the target
language expected from
the students’ performances
when comparing to the
suggested narrative.

4.1. using present simple,
present continuous, present
perfect, present perfect
continuous, and past perfect
tenses.

4.2. using modal verbs.

4.3. using correct prepositions
and prepositional phrases.
4.4. using correct subject-verb
agreement.

4.5. using coordinating
conjunctions.

4.6. using comparative and
superlative degrees.

4.7. using phrasal verbs.

4.8. using determiners: either,
some, this, etc.

4.9. using conditionals,

4.10. using subordinations:
(adverbial clauses) when, while,
etc.; (adjective clauses) who,
that, etc; and (complex
prepositions): despite.

4.11. using some vocabulary for
car: fumes, exhaust pipe, etc.
4.12. using other vocabulary:
hum, drif, etc.

Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3
N=3
10C =3+3

Topic 4: Travel (New narrative)

Objectives

Contents

Experts’ Validation
+1 0 -1

1. Topic: To validate the
topic whether it is
appropriate for the
students who are medium
score achievers.

1. The topic is Travel

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N
R=3
N=
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2. Pictures: To validate a
set of picture(s) whether it
is appropriate to the
student’s level.

2. There are eleven frames
of pictures. They are
about an old man who
takes his grandchildren for
aride to have a picnic

Expert One +]
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3

N=3

10C =33
=1.00

3. Warm-up activities: To
validate whether the
activities can lead the
students into the topic of
the lesson.

3.1. Pictures of beaches were
shown to students. They were
asked to recommend which one
they liked best, and why they
liked it.

3.2. They were to name 5 things
they would bring if they were to
go trek-walking. Then the
answers were shown on the
screen to see who got the most
correct items.

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N
R=3
N=3
10C =3+3
=1.00

4. Guided questions: To
validate whether the
guided questions can be
used to interact with the
students to promote their
involvement with the topic
of the lesson.

4.1. How often do you travel?

4.2. When was the last time you
traveled?

4.3. Where did you go?

4.4. Did you travel alone or with the
family?

4.5. Did you travel with a lot of
baggage or did you like to travel
light?

4.6. What were the things that
impressed you most from your last
trip?

4.7. Why did you feel impressed?
4.8. What were the things that
annoyed you most from that trip?
4.9. Why did you feel annoyed?
4.10. In your opinion, what are the
benefits of traveling?

4.11. Do you think people travel
only for pleasure?

4.12. Why do you think they
do/don’t?

4.13. What other purposes can it
be?

4.14. If you could choose one place
to go this weekend, where would it
be?

4.15. Why would you choose to go
there?

4.16. Would you organize and book
yourself, buy a package tour?

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3
N=3
10C =3+3

=1.00
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4.17. Why would you make that
decision?

4.18. Do you think the type of
vacation one takes reflects one’s
social status?

4.19. Why do you think it
does/doesn’t?

4.20. Travel and tourism is one of
the country’s largest industries. It
contributes an average of 10% or
more to the Gross Domestic Product
of the country. However, if there
are tourists who are unaware of the
country’s natural resources or
environment, it will be harmful
rather than good. For example:
Look at this polluted beach.
Tourists litter the trash all over the
beach. What is your opinion on
that?

4.21. How could you help solve this
problem?

5. Target objectives: To
validate the target
objectives of the lesson.

Students should be able to:

5.1. describe the setting,
character(s), time, and situation.
5.2. describe what the
character(s) is doing in the
picture.

5.3. tell the problem/turning
point/crisis of the story.

5.4. tell what finally happens by
using their own
imagination/creativity.

5.5 give their own opinion(s) to
highlight/evaluate the story.

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N
R=3
N=3
10C =333
=1.00

6. Target language: To
validate the target
language expected from
the students’ performances
when comparing to the
suggested narrative.

Students should be able:

6.1. use present simple, present
continuous, present perfect,
present perfect continuous, and
past perfect tenses.

6.2.use past and present
participles.

6.3. use correct prepositions and
prepositional phrases.

6.4. use correct subject-verb
agreement,

6.5. use modifying clauses:
too...that, etc.

6.6. use coordinating
conjunctions.

6.7. use conjunctive adverbs:
however, etc.

6.8. use phrasal verbs.

6.9. use subordinations:
(adverbial clauses) when, while,
etc.; (adjective clauses) who,
that, etc.

6.10. use passive voice.

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3

N=3

10C =343
=1.00
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6.11. use some vocabulary for
traveling: round-trip ticket, etc.
6.12. use other vocabulary:
folded beach chair, etc.

Topic 4: Travel (Narrative repetition)

Objectives

Contents

Experts’ Validation
+1 0 -1

1. Topic: To validate the
topic whether it is
appropriate for the
students who are medium
score achievers.

1. The topic is Travel

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N
R =

2. Warm-up activities: To
validate whether the
activities can lead the
students into the topic of
the lesson.

Students were to listen to
CD “That sounds
dangerous” and answer the
questions. Then a game
called “Where’s in the
world is it?” was played
among students in class

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N
R=3
N=3
10C =3+3
=1.00

3. Target objectives: To
validate the target
objectives of the lesson.

Students should be able to:

3.1. describe the setting,
character(s), time, and situation.
3.2. describe what the
character(s) is doing in the
picture.

3.3. tell the problem/turning
point/crisis of the story.

3.4. tell what finally happens by
using their own
imagination/creativity.

3.5 give their own opinion(s) to
highlight/evaluate the story.

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R =3

N=3

10C =343
= 1.00

4.Target language: To
validate the target
language expected from
the students’ performances

Students should succeed in:
4.1. using present simple,
present continuous, present

perfect, present perfect

Expert One +1
Expert Two  +1
Expert Three +1
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when comparing to the
suggested narrative.

continuous, and past perfect
tenses.

4.2.using past and present
participles.

4.3. usingcorrect prepositions
and prepositional phrases.

4.4. using correct subject-verb
agreement.

4.5. using modifying clauses:
too...that, etc.

4.6. using coordinating
conjunctions.

4.7. using conjunctive adverbs:
however, etc.

4.8. using phrasal verbs.

4.9, using subordinations:
(adverbial clauses) when, while,
etc.; (adjective clauses) who,
that, etc.

4.10. using passive voice.

4.11. using some vocabulary for
traveling: round-trip ticket, etc.
4.12. using other vocabulary:
folded beach chair, etc.

Note: IOC = YR/N

R=3

N=3

10C =33
=1.00

Topic 5: Study Time (New narrative)

Objectives

Contents

Experts’ Validation
+1 0 -1

1. Topic: To validate the
topic whether it is
appropriate for the
students who are high
score achievers.

1. The topic is Study Time

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3

N=3

10C =3+3
=1.00

2. Pictures: To validate a
set of picture(s) whether it
is appropriate to the
student’s level.

2. There are sixteen frames
of pictures. They are
about an old man who
takes his grandchildren for
a ride to have a picnic

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N
R=3

N=3

10C = 3+3
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=1.00

3. Warm-up activities: To
validate whether the
activities can lead the
students into the topic of
the lesson.

3.1. Pictures of formal and
informal classrooms were
shown to students for
discussion.

3.2. Slides of “How to prepare
for the study” are shown to
students for discussion.

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N
R=3
N=3
10C =3+3
=1.00

4. Guided questions: To
validate whether the
guided questions can be
used to interact with the
students to promote their
involvement with the topic
of the lesson.

4.1. Do you think that the only
place for the students to study is in
the classroom?

4.2. Why do/don’t you think that
way?

4.3. Do you think that the students
should depend entirely on their
teachers to feed them the
knowledge, or do you think students
can study by themselves?

4.4. Why do you think students
should depend entirely on their
teachers?/Why do you think
students can study by themselves?
4.5. What are the advantages and
disadvantages of depending only on
teachers to spoon feed the students
that you can think of?

4.6. What are the advantages and
disadvantages of studying by
yourself that you can think of?
4.7. If you were to become teachers,
what would you do to help your
students to become autonomous
learners?

4.8. Besides promoting learners’
autonomy, do you think students
should learn how to learn?

4.9. Why do you think they
should/shouldn’t?

4.10. Do you think students are the
same?

4.11. What makes them the same?
4.12. What makes them different?

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N
R=3
N=3
10C

5. Target objectives: To
validate the target
objectives of the lesson.

Students should be able to:

5.1. describe the setting,
character(s), time, and situation.
5.2. describe what the
character(s) is doing in the
picture.

5.3. tell the problem/turning
point/crisis of the story.

5.4. tell what finally happens by
using their own

Expert One +1
Expert Two  +I1
Expert Three +1

Note: IOC = YR/N
R=3
N=3
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imagination/creativity. 10C =13+3
5.5 give their own opinion(s) to = 1.00
highlight/evaluate the story.
6. Target language: To Students should be able: Expert One  +1
validate the target 6.1. use appropriate tenses with | Expert Two ~ +1

language expected from
the students’ performances
when comparing to the
suggested narrative.

correct subject-verb agreement.
6.2. use embedded noun clauses
as object/subject.

6.3. use adjective clauses.

6.4. use adverbial phrases.

6.5. use prepositional phrases.
6.6. use phrasal verbs.

6.7. use coordinators.

6.8. use subordinators: so...that,
because, since, etc.

6.9. use vocabulary for study:
concentration, study table, etc.
6.10. use other vocabulary: sci-
fi series, fall asleep,etc.

Expert Three +1

Note: IOC = YR/N

R =

N=3

10C =33
=1.00

Topic 5: Study Time (Narrative repetition)

Objectives Contents Experts’ Validation
+1 0 -1
1. Topic: To validate the 1. The topic is Study Expert One +1
topic whether it is Time. Expert Two  +1
appropriate for the Expert Three +1

students who are high
score achievers.

Note: IOC = YR/N

Ri=3
N=3
10C =3+3
=1.00
2. Warm-up activities: To | Students were to watch Expert One +1
validate whether the CD “Mona Lisa Smiles” Expert Two  +1
activities can lead the and discuss about the Expert Three +1

students into the topic of
the lesson.

movie. Slides of “How to
manage study time” were
shown on the screen
followed by discussion.

Note: IOC = YR/N

R=3
Ny="3
10C =3+3

=1.00




223

3. Target objectives: To
validate the target
objectives of the lesson.

Students should be able to:

3.1. describe the setting,
character(s), time, and situation.
3.2. describe what the
character(s) is doing in the
picture.

3.3. tell the problem/turning
point/crisis of the story.

3.4. tell what finally happens by
using their own
imagination/creativity.

3.5 give their own opinion(s) to
highlight/evaluate the story.

Expert One +1
Expert Two  +1
Expert Three +1

Note: JOC = YR/N
R=3
N =3
10C =343
=1.00

4. Target language: To
validate the target
language expected from
the students’ performances
when comparing to the
suggested narrative.

Students should succeed in:
4.1. using appropriate tenses
with correct subject-verb
agreement.

4.2. using embedded noun
clauses as object/subject.
4.3. using adjective clauses.
4.4. using adverbial phrases.

4.5, using prepositional phrases.

4.6. using phrasal verbs.

4.7. using coordinators.

4.8. using subordinators:
sa...that, because, since, etc.
4.9, using vocabulary for study:
concentration, study table, etc.
4.10. using other vocabulary:
sci-fi series, fall asleep,etc.

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3

N =3

10C =33
=1.00

To conclude, all the five topics were divided into three levels as follows:

Levels for: Topics
Low score achievers 1. Snack Attack
2. Shopping
Medium score achievers 3. Free Time
4. Travel
| High score achievers 5. Study Time

When referring to the validation information, the I0C index of content
validity of the teaching materials for all five topics of both new narrative and repeated

narrative tasks was very high at 1.00.
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Appendix 5: Oral Proficiency Test and Band Scales

Since there are two parts of the oral proficiency test, the task characteristics
and conditions including the test constructs will be mentioned individually.

Part I: Interview test
Task characteristics and conditions

Interview is the most common procedure for assessing spoken language
proficiency. Many suggestions from the research into the interview for assessing
purposes have been made about how the interviewer can elicit adequate language
from the students. One of them is the suggestion made by Manidis and Prescott on
the procedures of an oral assessment interview (1994: 27 cited in Burns and Joyce,
1997: 106). It is generally employed to elicit the subjects’ most spontaneous speech.
There are general questions to elicit responses from the learners at the exploratory
stage while moving along to the analytical and extending stage. During this stage,
learners are asked to select one picture prompt as topical support for the interview.
The time used for this interview test is five minutes.

Stages Procedure Assessment
Exploratory Welcome learner and introduce Make an intuitive
self. Explain purpose of assessment

interview. Initiate conversation.

Analytical probing and Phase I:
extending Elicit language samples by directing Check level
questions that allow the learner to
display features of language behavior
described in the level you have selected.

Phase II:
Extend depth of questions, use visual Adjust level (if
stimuli and change topics to seek necessary), check
extension of the language behavior. level

Phase III:

Take learner to the point at which he/she Confirm level
can no longer function comfortably.
Compare with previous level of
interaction for confirmation of level.

Concluding, winding Return to comfortable level of Record assessment
down interaction for learner. Return to
general conversation and

proceed with a remainder of assessment.
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Interview test constructs and rating scales
According to Chalhoub-Deville (1995:21), the purpose of interview test is to

measure the following: length of students’ responses, linguistic maturity (simple vs
complex), vocabulary, appropriateness of the language used with the topic, students’
understanding of interviewer, students’ attempt to get meaning across, ability to
converse on diverse topic and giving detail unassisted. A rating scale which is a
series of short descriptions of different levels of language ability has been developed
by taking the above test constructs into consideration. The purpose of having a rating
scale is not only to describe briefly what the learners at each level can do, but also to
facilitate the assessor to decide what level or score to give each learner in a test. The
score assigned to the learners depends on the following performance criteria:
Complexity of the language structure
Accuracy of the language structure
Fluency of the speech
Pronunciation
Appropriacy of register or vocabulary
Flexibility to adapt to the change of topic or task
Confidence to initiate speech

NISVEA il b

Part II: Narrative test

Task characteristics and conditions

Narrative test is based on picture(s) or a sequence of cartoon drawings. This
test is considered effective in providing learners with the °...opportunity for personal
expression and interpretation’ (Underhill, 1987: 67). It is used to test the ability to
recount events coherently and sometimes creatively. The time used for this part is
five minutes.

Narrative test constructs and rating scales

In Chalhoub-Deville’s study (1995: 21), the following scales were considered
in the narration test: vocabulary, linguistic maturity (simple vs complex), students’
attempts to get the meaning across, adequacy of information in students’ narrations,
proper temporal shift, ability to tell a story, and creativity. The performance criteria
of the rating scales will be based on:
Complexity of the language structure
Accuracy of the language structure
Fluency of the speech
Pronunciation
Appropriacy of register or vocabulary
Thematic development
Coherence and cohesion

il Aol il

Weighting

The weighting of the scores for each performance criteria in this test is given
the equal importance though the traditional mark weighting may favor the structural
accuracy over the content for three times of the mark (Underhill, 1987: 97).
Considering the theoretical framework of communicative competence (Canale and
Swain, 1980: 28-34) and the mental ease of marking for the assessor are the reasons
for assigning an equal weight for all performance criteria.
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Rater

Two important considerations focused in this area are the notions of rating
reliability and the consistent role of the rater/interviewer. In order to ensure the inter-
rater reliability, the raters will be trained to get the information of the assessment
procedures and its scales. The first rater will assign the scores once after having a
face-to-face oral test with the learners, and the second marking will be done again
with the audio-tapes. The second rater will rate again from the audio-recordings. If
there is a dispute between these two raters, the third rater will make a final rating.
Another consideration that the rater/interviewer needs to pay attention to, especially,
in the interview test is her consistent role. The interviewer chooses the questions to
suit the purpose of each stage. After realizing that the function of one stage has been
achieved, she then makes a smooth transition to the next stage. The interviewer
should not correct errors, speak too quickly or too much, engage in other activities,
fill silences of the interviewees, impose her own unnecessary opinion and interrupt
unless necessary (Underhill, 1987: 55-56 and Fulcher, 2003: 150).

Framework for describing test tasks
Part I: Interview test

Task Orientation: Guided. It is a face-to-face encounter between an interviewer/
examiner and a candidate/test taker. The interviewer asks questions from a suggested
list in order to rate the performance. The questions selected by the interviewer guide
the test taker through the process.

Interactional Relationship: Two-way, between the interviewer and the test taker.
Goal Orientation: Convergent. The interview test is a structured encounter conducted
for measurement purposes.

Interlocuter Status and Familiarity: The interviewer is of higher status, acting as a
rater as well.

Topics: Variable. Topics and questions are selected by the interviewer according to
each stage starting from the exploratory stage to the analytical probing and extending.
Situations: An interview, mainly constructed of questions by the interviewer and
answers provided by the test taker.

Part II: Narrative test

Task Orientation: Guided. While there may be some possibility for some test takers
to change the story creatively, most narrative tasks require the speakers to produce the
expected story.

Interactional Relationship: One-way. The interviewer may ask clarification
questions.

Goal Orientation: Convergent. The test taker is primarily required to produce a
monologue that will tell a story as efficiently as possible.

Interlocuter Status and Familiarity: The interviewer is of higher status, acting as a
rater as well.

Topics: Short stories that can be visually depicted in pictures.

Situations: Variable.
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Oral Proficiency Test

Time: 10 minutes For examiner’s use only

Part I: Interview

Interviewer: Good morning/ afternoon,...(candidate’s name)... My name is....,
your interviewer. In this part of the test, I’m going to interview

(2 mins) you for about 2 minutes. After that, I will give you the pictures to
look at for 1 minute. Then I will ask you some questions about the
pictures. Do you understand the instruction?

CODAIABLE: = .ceversrsnssavensesesrsrsnsrnsnsenennversnsnnneynneniine xonspwnsanessanhnfEBIEEILSE

Interviewer: Give the instruction again if the candidate doesn’t understand it
Shall we begin the interview now?

CHHIME:  cviveimmmsmmsisncsanresvimmaisssssssisssoenisseiinsssonmmuivbssspertpiuestl

Interviewer: Where are you studying at the moment?

Candidate;  ....c.cccorrrernersssRNo RN S A aaiossosssrssnarssnensessensonnsanaesavinseansnts

Interviewer: What is your major?

B O T —— - T e e

Interviewer: Why do you major in English?

Candidate:  oovviioesioate gl A /R TS e ST i sssvuinonssnsnssananonsnven s e

Interviewer: How do you like studying at Chulalongkorn University?

Candidate:  ........cocooogffedod/fREERLI SNON NS NN 74+ 5 ¢ v sn 0t e nnnsnensnnonersesovesss

Interviewer: Select one set of the following questions, and ask each question one by
one.
* What do you plan to do after graduation?
Why do you make that decision?

* Do you enjoy studying English?
If you were to become an English teacher, how would you make
your students enjoy your class?
Candidale: = ....cocoeerresecrenonensssPrsraorse@aersarnehsnenasnssrasassenansasssnsnssornsls

Interviewer: Thank you. Now I’d like you to see the pictures. You will have
one minute to look at them. After that, ’m going to ask you

(3 mins) questions about the pictures.
Allowing one minute before saying: Would you like to begin now?

Prompt card:
Education

Interviewer: * (Prompt card )
Look at the two pictures and describe what you see.
Cambdste: onisaamnasnnsseimE TR s s Tt
Interviewer: Is your school or university like either one of the two pictures
shown here? In what ways is it the same?
Candidate:

..................................................................................



228

Interviewer: In what ways is it different?

CARATE: cmvisrimmiini it e e e R R R SRS S e T e R R e

Interviewer:  How do you think this university prepares you for a job or career
after your graduation?

Eandidate?  ..oounacnmniisenssiiinsisssgasesiii s ies sieNieIERAL S

Interviewer:  Thank you. Now we are going to start the second part of the test.

Part II: Narrative test
Interviewer: For this part of the test, you are asked to tell a story for three
(5 mins) minutes about the cartoon pictures which consist of four small

pictures in a series. You can describe the pictures as well as add
your imagination into the story. You will one minute to look at
them, and prepare for the story. Do you understand the
instructions?

Candidafe: ..icoiieerconcenadNIORA Il oy reeesrsssrnnsrnanasnnomenneses dannnsaransabns
Interviewer:  Repeat the instructions xf the candidate does not understand them.
Here are the pictures.
Allowing time of one minute before saying:
Would you like to start now?
Condidate:  ciiiiiiooadl s AL IOEORB NN N oreses ssermsnsensnsnnsenssvanpomaebssensas

...................................................................................

...................................................................................

Interviewer: Thank you. This is the end of the test.
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Prompt card picture
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Picture for narrative test




Oral Proficiency Test Evaluation Form

Please fill in the information below before giving this form to the examiner.
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Yestdater: ... INSHIVE NAME: . .coviiiiisivinnsisiisssssinimimsmoriiiass
Student’s NAME:......evviniieiniiiieiiiainiaenne Year:...... SINAEnt’S DO oornavsnorvssreesy
Embil addresss. c..cuvnnininvansniverisei COMAct D05, vuiiivaisiisssiovessispaninis
(Rater Use Only)
Part 1: Interview test Part 2: Narrative test
COMPLEXITY COMPLEXITY

5 -+ 3 2 L 5 4+ 3 2
ACCURACY ACCURACY

5 4 3 2 N 5 4 3 2
FLUENCY FLUENCY

3. 4. 3, 2 1. S 4. 3. 2
PRONUNCIATION PRONUNCIATION

3. 4. 3. 24 1. 5. 4. 3. 2.
VOCABULARY VOCABULARY

S. 4. 3. 2. = 5. 4. 3 2
FLEXIBILITY THEMATIC DEVELOPMENT

3. 4. 3. 2. 1; 5. 4. 3 2
CONFIDENCE TO INITIATE SPEECH COHERENCE & COHESION

5. 4. 3 2 1, 9, 4. 3. 2
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Descriptive Band Scales for Interview Test

COMPLEXITY

Shows more use of complex structures besides those of simple and compound.

&= (Uh

Shows a variety use of simple and compound sentences with a few complex
structures.

Shows a variety use of simple and compound structures.

W

Uses simple structures correctly with a few compound structures.

Uses fragments and/or choppy sentences.

ACCURACY

Shows an ability to use correct grammatical structures for all types of
sentences. Very few minor grammatical errors can be detected.

Shows an ability to use fairly correct subordinate clauses. Few major
grammatical errors are still found.

Shows an ability to use correct word order, prepositions, subject-verb
agreement, and plural forms. Shows a correct use of conjunctions. Other
major and/or minor grammatical errors are found.

Uses correct word order and prepositions. Shows an incorrect use of
compound structures. Errors in subject-verb agreement, verb form after modal,
plural forms, and other incorrect grammatical structures can be found.

Errors in word order and verb form after modal always occur. Shows an
omission of prepositions and plural form markers. Mixes up tenses and/or
tends to forget to mark subject-verb agreement.

FLUENCY

Can express him/herself at length with smooth, effortless, and unhesitating
flow even when dealing with a conceptually difficult topic.

Can express him/herself fluently. Only a conceptually difficult subject can
hinder a natural smooth flow of language.

Can produce longer utterances with fewer pauses.

Can produce long utterances. There are many noticeably long pauses.

- [

Can produce short utterances. Pauses and false starts are evident.

PRONUNCIATION

Has acquired a clear near-native, or almost native-like intonation and
pronunciation of English language speakers. Can use stress and articulation to
express finer shade of meaning.

Has acquired a natural and almost near-native intonation and pronunciation of
English language speakers.

Can place sentence stress correctly. Has acquired intelligible English language
pronunciation and intonation.

Pronunciation is understandable with a noticeable Thai accent.
Mispronunciations may sometimes occur.

Mispronunciation always occurs, and hard to be understood with heavy Thai
accent.
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VOCABULARY

Has a good command of a very broad lexical repertoire including idiomatic
expressions and colloquialism.

Possess a broad lexical repertoire enough for expressing him/herself without
using any circumlocutions. Has basic knowledge of idiomatic expressions.

Has a sufficient vocabulary to express him/herself with some circumlocutions
on most topics pertinent to his/her everyday life such as family, hobbies, work,
travel, and current events.

' Has elementary vocabulary for the expression of basic communicative needs.

Has a little repertoire of vocabulary.

FLEXIBILITY

Shows a high flexibility in reformulating ideas to express him/herself clearly
on all topics without having to restrict on what he/she wants to say.

Shows a flexibility to express him/herself on general, academic, or leisure topic
relevant to his/her own interest and experience.

Shows sufficient range of language to be able to give descriptions or express
viewpoints pertinent to his/her everyday life. Shows a limitation in situations
beyond his/her familiar topic.

Shows basic sentence patterns with memorized expressions for communicative
or survival needs.

Shows little flexibility in using basic sentence pattern.

CONFIDENCE TO INITIATE SPEECH

Can interact with ease, confidence, and skill, picking up, and using non-verbal
and intonation cues apparently effortlessly. Can interweave his/her
contribution into the right discourse with fully natural turn-taking, and
referencing.

Can interact on a wide range of general, academic, or leisure topic. Can pick
up the meaning of non-verbal and intonation cues, but cannot use them with
confidence.

Can maintain simple face-to-face conversation on a topic of his/her familiarity
or personal interest. Need to repeat back part of what someone has said to
confirm mutual understanding.

Can communicate in a simple way, but not enough to keep conversation going
of his/her own accord.

Can only answer very simple questions about personal details, but with
repetition, rephrasing, and repair.
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Descriptive Band Scales for Narrative Test

COMPLEXITY

Shows more use of complex structures besides those of simple and compound.

=

Shows a variety use of simple and compound sentences with a few complex
structures.

Shows a variety use of simple and compound structures.

Uses simple structures correctly with a few compound structures.

| N |09

Uses fragments and/or choppy sentences.

ACCURACY

Shows an ability to use correct grammatical structures for all types of
sentences. Very few minor grammatical errors can be detected.

Shows an ability to use fairly correct subordinate clauses. Few major
grammatical errors are still found.

Shows an ability to use correct word order, prepositions, subject-verb
agreement, and plural forms. Shows a correct use of conjunctions. Other
major and/or minor grammatical errors are found.

Uses correct word order and prepositions. Shows an incorrect use of
compound structures. Errors in subject-verb agreement, verb form after modal,
plural forms, and other incorrect grammatical structures can be found.

Errors in word order and verb form after modal always occur. Shows an
omission of prepositions and plural form markers. Mixes up tenses and/or
tends to forget to mark subject-verb agreement.

FLUENCY

Can express him/herself at length with smooth, effortless, and unhesitating
flow even when dealing with a conceptually difficult topic.

Can express him/herself fluently. Only a conceptually difficult subject can
hinder a natural smooth flow of language.

Can produce longer utterances with fewer pauses.

Can produce long utterances. There are many noticeably long pauses.

e L AL

Can produce short utterances. Pauses and false starts are evident.

PRONUNCIATION

Has acquired a clear near-native, or almost native-like intonation and
pronunciation of English language speakers. Can use stress and articulation to
express finer shade of meaning.

Has acquired a natural and almost near-native intonation and pronunciation of
English language speakers.

Can place sentence stress correctly. Has acquired intelligible English language
pronunciation and intonation.

Pronunciation is understandable with a noticeable Thai accent.
Mispronunciations may sometimes occur.

Mispronunciation always occurs, and hard to be understood with heavy Thai
accent.
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VOCABULARY

Has a good command of a very broad lexical repertoire including idiomatic
expressions and colloguialism.

Possess a broad lexical repertoire enough for expressing him/herself without
using any circumlocutions. Has basic knowledge of idiomatic expressions.

Has a sufficient vocabulary to express him/herself with some circumlocutions
on most topics pertinent to his/her everyday life such as family, hobbies, work,
travel, and current events.

Has elementary vocabulary for the expression of basic communicative needs.

Has a little repertoire of vocabulary.

THEMATICDEVELOPMENT

Can give elaborate descriptions or narratives, integrating sub-themes,
developing particular turning points or problems, and rounding off with an
appropriate conclusion or solution.

Can develop a clear description or narrative, expanding and supporting his/her
main points with relevant supporting details and examples.

Can describe from the picture about its scene, characters, and events in a
sequence.

Can only describe from the picture in a simple list of points about its scene,
some of its characters, and/or some of the main events.

Can hardly describe about the scene, character (s), and/or event from the
picture.

COHERENCE AND COHESION

Can produce smoothly flowing and well-structured speech through the use of
connectors, pronouns, determiners, and transition expressions including other
cohesive devices.

Use pronouns and determiners as well as a variety of connectors to mark the
cohesion of ideas.

Can use a variety of simple connectors to mark the relationships between ideas.

(S YL

Can use only some simple connectors like ‘and’ and ‘but’ to link simple
sentences in order to describe something or events in a sequence.

No apparent use of any simple connectors to link groups of words together.
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Appendix 6: Content Validity of Oral Proficiency Test and Band Scales

8.1. Validation of the Interview Test

Objectives Contents Experts’ Validation
+1 0 =1
Exploratory stage: 1. Where are you studying at the Expert One 0
1. The objective was to initiate a moment? Expert Two +1
conversation between the 2. What is your major?

interviewer and the test-taker.

3. Why do you major in

Expert Three +1

2. The test constructs were: English?

- test-taker should be able to 4. How do you like studying at

provide general information of Chulalongkorn University?

where s/he was studying.

- test-taker should be able to : L

give general reason of his/her Note: I0C = 3.R/N

major selection of the study. R=3

- test-taker should be able to N=3

give an attitude toward his/her 10C =2+3

university. = .67
Comment: Question 1 and 4 was
contradictory because what if
the answer of Q.1 was other
universities rather than
Chulalongkorn University.

Analytical probing and Q’sset 1: Expert One +1

extending stage: Phase | 1.1.What do you plan to do after Expert Two  +1

1. The objective was to elicit | graduation? Expert Three  +1

language samples from the test-
taker through questions. There
are two set of questions for the
test-taker to choose.

2. The test constructs of the first
set of questions were that test-
taker should be able to express
his/her intention and reason.
For the second set of questions,
the test-taker should be able to
express her/his feeling and give
explanation.

1.2. Why do you make that
decision?

Q’s set 2:

2.1. Do you enjoy studying
English?

2.2, If you were to become an
English teacher, how would you
make your students enjoy your
class?

Note: IOC = YR/N

R=23

N=3

10C =343
=1.00

Analyti robing and

extending stage: Phase I

1. The objective was to extend

depth of questions by using

visuals to change a topic of
conversation and seek extension
of language behavior.

2. The test constructs of Prompt

card A were:

- test-taker should be able to
describe what s/he sees and
feels.

- test-taker should be able to

(Prompt card A):
Q’s: Briefly describe what you
can see in the pictures and say
how they make you feel.

What do you think the
benefits of computer technology
are?

(Prompt card B):

Q’s: Look at the two pictures

and describe what you see.
Is your university

either of these two pictures?

like

Expert One 0
Expert Two  +1
Expert Three 0

Note: IOC = YR/N

R=1
N=3
10C =13
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express his thoughts.

The test constructs of Prompt
card B were:

- test-taker should be able to
describe what s/he sees and
make descriptions.

- test-taker should be able to
compare and tell similarities
and/or differences.

In what way are they the
same/or different?

33

Analyti i

extending stage: Phase III

1. The objective was to pose a
question that makes the test-
taker functions uncomfortably
because s/he has to come up
with her/his own ideas.

2. The test constructs of Prompt
card A were that the test-taker
should be able to express her/his
thought, attitude, and make
predictions.

The test constructs of Prompt
card B were that the test-taker
should be able to express her/his
attitude, value, and explain.
(Prompt card A):

Q: How do you think computer
technology will develop in the
next twenty years?

(Prompt card B):

Q: How do you think your
university/faculty prepares you
for a job or career after
graduation?

(Prompt card A):

Q: How do you think computer
technology will develop in the
next twenty years?

(Prompt card B):
Q: How do you think your

“university/faculty prepares you

for a job or career after
graduation?

Expert One 0
Expert Two  +1
Expert Three 0

Note: IOC = YR/N

R =1

N=3

10C =]+3
=i33

Comments for both Phase I1 and
111 of this stage were:

Having two prompt cards on
different topics was
questionable because talking
about technology might be
difficult for the students
majoring in English to talk
about. Additionally, it was also
questionable about having two
different topics because both of
them did not share anything in
common.

The overall I0C index of the content validity for the interview test was .58 from the

accepted level of .50.
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Validation of the Band Scales for the Interview Test

Objectives Contents Experts’ Validation
+1 0 -1
1. To validate the descriptive Descriptive band scales: Expert One 0
band scales used for the from5tol

interview test under seven
different aspect of language
proficiency.

1. COMPLEXITY

5 shows a prominent use of
complex sentences other than
those of simple and compound.
4 shows a variety use of simple
and compound sentences with a
few complex structures.

3 shows a variety use of simple
and compound structures.

2 uses simple structures
correctly with a few compound
structures.

1 uses fragments and/or choppy
sentences.

Expert Two  +1
Expert Three 0

Note: IOC = YR/N

R =1

N=3

10C =143
=33

Comment: It was commented
that people normally use simple
sentence structures in everyday

conversation.

2. ACCURACY

5 shows an ability to use correct
grammatical structures for all
types of sentences. No
grammatical error is detected.

4 shows an ability to use fairly
correct subordinate clauses.
Very minor grammatical errors
are found.

3 shows an ability to use correct
word order, prepositions,
subject-verb agreement, and
plural forms. Shows a correct
use of conjunctions. Other
grammatical errors are still
found.

2 uses correct word order and
prepositions. Shows an
incorrect use of compound
structures. Errors in subject-verb
agreement, verb form after
modal, plural forms, and other
incorrect grammatical structures
can be found.

1 errors in word order and verb
form after modal always occur.

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3

N=3

10C =3+3
=1.00
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Shows an omission of
prepositions and plural form
markers. Mixes up tenses
and/or tends to forget to mark
subject-verb agreement.

3. FLUENCY

5 can express her/himself at
length with smooth, effortless,
and unhesitating flow even
when dealing with a
conceptually difficult topic.

4 can express her/himself
fluently. Only a conceptually
difficult subject can hinder a
natural smooth flow of
language.

3 can produce longer utterances
with a few short pauses.

2 can produce long utterances.
There are some noticeably long
pauses.

1 can produce short utterances.
Pauses and false starts are
evident.

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3
N=3
10C =3+3

=1.00

4. PRONUNCIATION

5 has acquired a clear near-
native, or almost native-like
intonation of English speakers.
4 can place stress correctly in
order to express finer shad of
meaning. Has acquired a
natural and almost near-native
intonation of English speakers.
3 can place sentences stress
correctly. Has acquired a
natural and intelligible
pronunciation and intonation.
2 pronunciation is
understandable with a
noticeable Thai accent.
Mispronunciations may
sometimes occur.

1 Mispronunciation always
occurs, and hard to be
understood.

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3
N=3
10C =3+3

5. VOCABULARY

5 has a good command of a very
broad lexical repertoire
including idiomatic expressions
and colloquialism.

4 possess a broad lexical
repertoire enough for expressing
him/herself without using any
circumlocutions. Has basic
knowledge of idiomatic
expressions.

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N
R=3
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3 has a sufficient vocabulary to
express her/himself with some
circumlocutions on most topics
pertinent to his/her everyday life
such as family, hobbies, work,
travel, and current events.

2 has elementary vocabulary for
the expression of basic
communicative needs.

1 has a little repertoire of
vocabulary.

6. FLEXIBILITY

5 shows a native-like flexibility
in reformulating ideas to express
her/himself clearly on all topics
without having to restrict on
what s/he wants to say.

4 shows a flexibility to express
her/himself on general,
academic, or leisure topic
relevant to her/his own interest
and experience.

3 shows sufficient range of
language to be able to give
descriptions or express
viewpoints pertinent to her/his
everyday life. Showsa
limitation in situations beyond
her/his familiar topic.

2 shows basic sentence patterns
with memorized expressions for
communicative or survival
needs.

1 shows little flexibility in using
basic sentence pattern.

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=73
N=3
10C =3+3

=1.00

7. CONFIDENCE TO
INITIATE SPEECH

5 can interact with ease,
confidence, and skill, picking
up, and using non-verbal and
intonation cues apparently
effortlessly. Can interweave
her/his contribution into the
right discourse with fully natural
turn-taking, and referencing.

4 can interact on a wide range of
general, academic, or leisure
topic. Can pick up the meaning
of non-verbal and intonation
cues, but cannot use them with
confidence.

3 can maintain simple face-to-
face conversation on a topic of
her/his familiarity or personal
interest. Need to repeat back
part of what someone has said to
confirm mutual understanding.
2 can communicate in a simple
way, but not enough to keep
conversation going of her/his
own accord.

Expert One +]
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3
N=3
10C =33

=1.00
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1 can only answer very simple
questions about personal details,
but with repetition, rephrasing,
and repair.
Overall 10C of Part I was
67+7= .90
I1. To validate whether the As mentioned above Expert One +1
descriptors or rubrics are easy to Expert Two +1
e Expert Three 0
Note: IOC = YR/N
R =32
N=3
10C =243
=.67
Comment: It was commented
that the descriptors were too
complicated to rate
spontaneously.
I11. To validate whether the As mentioned above Expert One +1
number of band scales Expert Two +1
appropriate. Expert Three  +1
Note: IOC = YR/N
R=3
N=3
10C =33
=1.00
IV. To validate whether the As mentioned above Exper[ One +1
weight given to each band scale Expert Two  +1
MporEINs. Expert Three  +1
Note: IOC = YR/N
R =3
N =33
10C =33
1.00
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V. To validate whether the band
scales appropriate for measuring
the instructional objectives of
the test.

As mentioned above

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R =3
N =3
IoC =33

The I0C value of content validity of interview test including its descriptive

band scales was high at 0.91.

Validation of Narrative Test

Objectives

Contents

Experts’ Validation
+1 0 -1

The objective was to elicit the
test-taker English oral
performance through her/his
storytelling creatively produced
from the prompt.

The test constructs were:

- test-taker should be able to
describe the character, scene,
and situation in the prompt.

- test-taker should be able to
narrate events or sequences of
events.

- test-taker should be able to
speculate on future events and
their consequences.

- test-taker should be able to
express personal ideas for the
conclusion.

The picture consisted of
four small frames. There
were three characters
shown in the picture. The
scene of the picture was in
the supermarket.

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3

N=3

10C =3+3
=1.00

The 10C value of content validity of the narrative test was at 1.00.
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Validation of the Band Scales of the Narrative Test

Objectives

Contents

Experts’ Validation
+1 0 -1

1. To validate the descriptive
band scales used for the
interview test under seven
different aspect of language
proficiency.

1. COMPLEXITY

Descriptive band scales:
fromS5to 1

5 shows a prominent use of
complex sentences other than
those of simple and compound.
4 shows a variety use of simple
and compound sentences with a
few complex structures.

3 shows a variety use of simple
and compound structures.

2 uses simple structures
correctly with a few compound
structures.

1 uses fragments and/or choppy
sentences.

Expert One +1
Expert Two  +1
Expert Three +1

2. ACCURACY

5 shows an ability to use correct
grammatical structures for all
types of sentences. No
grammatical error is detected.

4 shows an ability to use fairly
correct subordinate clauses.
Very minor grammatical errors
are found.

3 shows an ability to use correct
word order, prepositions,
subject-verb agreement, and
plural forms. Shows a correct
use of conjunctions. Other
grammatical errors are still
found.

| 2 uses correct word order and

prepositions. Shows an
incorrect use of compound
structures. Errors in subject-verb
agreement, verb form after
modal, plural forms, and other
incorrect grammatical structures
can be found.

1 errors in word order and verb
form after modal always occur.
Shows an omission of
prepositions and plural form
markers. Mixes up tenses
and/or tends to forget to mark
subject-verb agreement.

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3

N=3

10C =3+3
1

3. FLUENCY

5 can express her/himself at
length with smooth, effortless,
and unhesitating flow even
when dealing with a
conceptually difficult topic.

Expert One +1
Expert Two  +1
Expert Three +1
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4 can express her/himself
fluently. Only a conceptually
difficult subject can hinder a
natural smooth flow of
language.

3 can produce longer utterances
with a few short pauses.

2 can produce long utterances.
There are some noticeably long
pauses.

1 can produce short utterances.
Pauses and false starts are
evident.

Note: IOC = YR/N

R=23
N=3
10C =3+3

=1.00

4. PRONUNCIATION

5 has acquired a clear near-
native, or almost native-like
intonation of English speakers.
4 can place stress correctly in
order to express finer shad of
meaning. Has acquired a
natural and almost near-native
intonation of English speakers.
3 can place sentences stress
correctly. Has acquired a
natural and intelligible
pronunciation and intonation.
2 pronunciation is
understandable with a
noticeable Thai accent.
Mispronunciations may
sometimes occur.

1 Mispronunciation always
occurs, and hard to be
understood.

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3
N=3
10C =3+3

=1.00

5. VOCABULARY

5 has a good command of a very
broad lexical repertoire
including idiomatic expressions
and colloquialism.

4 possess a broad lexical
repertoire enough for expressing
him/herself without using any
circumlocutions. Has basic
knowledge of idiomatic
expressions.

3 has a sufficient vocabulary to
express her/himself with some
circumlocutions on most topics
pertinent to his/her everyday life
such as family, hobbies, work,
travel, and current events.

2 has elementary vocabulary for
the expression of basic
communicative needs.

1 has a little repertoire of
vocabulary.

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3

N=3

10C =33
=1.00

6. THEMATIC
DEVELOPMENT

5 can give elaborate descriptions
or narratives, integrating sub-
themes, developing particular

Expert One +1
Expert Two  +1
Expert Three +1
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turning points or problems, and
rounding off with an appropriate
conclusion or solution.

4 can develop a clear
description or narrative,
expanding and supporting
her/his main points with
relevant supporting details and
examples.

3 can describe from the picture
about its scene, characters, and
events in a sequence.

2 can only describe from the
picture in a simple list of points
about its scene, some of its
characters, and/or some of the
main events.

1 can hardly describe about the

Note: IOC = YR/N

R=3

N =3

10C =53
=1.00

scene, character(s), and/or event
from the picture.
7. COHERENCE AND 5 can produce smoothly flowing | Expert One +1
COHESION and well-structured speech Expert Two  +1
through the use of connectors, pe

pronouns, determiners, and
transition expressions including
other cohesive devices.

4 use pronouns and determiners
as well as a variety of
connectors to mark the cohesion
of ideas.

3 can use a variety of simple
connectors to mark the
relationships between ideas.

2 can use only some simple
connectors like “and” and “but”

Expert Three +1

Note: IOC = YR/N

to link simple sentences in order R =3

to describe something orevents | N = 3

in a sequence. 10C =343

1 no apparent use of any simple =1.00

connectors to link groups of

words together.
Overall 10C of Part I was
1.00

11. To validate whether the
descriptors or rubrics were easy
to use.

As mentioned above

Expert One +1
Expert Two  +1
Expert Three 0

Note: IOC = YR/N

R =2 \
N =3
I0C =23

=.67
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Comment: It was commented
that the descriptors were too
complicated to rate test-taker’s
production spontaneously.

I11. To validate whether the
number of band scales
appropriate.

As mentioned above

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R =3
N=3
I0oC =33

=1.00

IV. To validate whether the
weight given to each band scale

appropriate.

As mentioned above

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3
N=3
10C =33

V. To validate whether the band
scales appropriate for measuring
the instructional objectives of
the test.

As mentioned above

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3
N=3
10C =3+3

=1.00

The overall IOC index value of content validity for the Oral Proficiency Test

used as a Pretest and Posttest was at (0.934.
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Appendix 7: Teacher’s Observation Form and Field Notes

Teacher’s Observation Form and Field Notes

(New/Repetition) Date:............cccoeuvenens Yes No

1. Is the task effective in getting participants to interact |, =
and practice their oral skills?

I WVIAE WBY ST cisciisnimvsmormsassssisssmssstssiris s asmaasas e as (LRSS Eoo PR S oSN soEsams Snossoors PP TE

2. Are there some tensions among certain participants that o] S
tend to interfere with the task?

What kinds of them? (Describe the SCene) .......cevveeriniiiecniiiineiiiieneiiinenneerenn

3. Do the participants find the topic/material/task interesting? [ ‘Ea

How? (Describe the SCEne) o/, ./ 2 Spmasatl s+ vsofdesscsssssssonsrostrsssrsnsssorenonassosarss

4. Do they have enough time to complete the task? CluE

5. Do they have enough language skills to participate in this task? - )

What they do to proyethatl ONGHORM L IAIMEDOITV. . .vossirinsssrvsssssassssrnnns

6. Do they listen to each others during the task? i

7. Do they ask each others for opinions during the task? 2 s

8. Do they work collaboratively with their peers?

9. Do they act naturally and collaboratively towards their peers? e




10. When group discussions occur, do they all tend to contribute? 1 2

How? (Describe the SCENE) ...uuvinueneeiiiiiiii et e e as s s s s a e

........................................................................................................

oooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

11. Do they incorporate the ideas of each others in completing [ 1das
the task?

........................................................................................................

|5 (1] e L AR, W\ ( [/ /P RN L R SRR SE el

.......................................................................................................

.......................................................................................................

13. Do most of them cooperate rather than compete with one another =] Y &=
during the task?

D R T L () L A O N T A UL i L Lyl 3

.......................................................................................................

.......................................................................................................

14. Do they show a common concern for the success of their E =0

groups/classes?

HOWY s iisiiimiininiasn s s e e s e rers e it e

.......................................................................................................

.......................................................................................................
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15. Are there some participants who want their work to be better It "1

than their peers?

HOoW? (IDESErIDEHHE SCEME) o« .o vinisivinsvssarssrasinsovsnsorsnssssnsnsssasaosssossosssonssoves

.......................................................................................................
.......................................................................................................
-------------------------------------------------------------------------------------------------------

.......................................................................................................

I. How did the participants co-construct a narrative task during their collaborative
work?
(By negotiation?/ By interaction?/ By other methods? Then what is it?)

.......................................................................................................
-------------------------------------------------------------------------------------------------------
.......................................................................................................

.......................................................................................................
.......................................................................................................
.......................................................................................................

-------------------------------------------------------------------------------------------------------

I11. What did they talk about during the planning time?
(About form?/ About meaning?/ About other things? Then what is it about?)

.......................................................................................................
.......................................................................................................

.......................................................................................................
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Appendix 8: Content Validity of Teacher’s Observation Form and Field

Notes

Objectives

Contents

Experts’ Validation
+1 0 -1

Part 1: Check-lists

1. To find out how and in what
ways the task affected the
participants.

2. To find out what factors
helped the participants work
together.

Questions 1 to 2

Q1: Is the task effective in
getting participants to interact
and practice their oral skills?
Yes/No

Q2: Are there some tensions
among certain participants that
tend to interfere with the task?
Yes/No

Questions 3 to 5

Q 3: Do the participants find the
topic/material/task interesting?
Yes/No

Q 4: Do they have enough time
to complete the task? Yes/No
Q 5: Do they have enough
language skills to participate in
this task? Yes/No

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=.3

N=3

10C =3+3
=1.00

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3

N=3

10C =3+3
=1.00

3. To find out how the
participants reacted among their
peers while they were working
together.

4. To find out what the
participants did when they were
working together.

Questions 6 to 15

Q 6: Do the participants listen to
each other during the task?
Yes/No

Q 7: Do they incorporate the
ideas of each other in
completing the task?  Yes/No
Q 8: Do they share all task
responsibilities equally during
the task? Yes/No
Q 9: Do they ask each other for
opinions during the task?
Yes/No

Q 10: Do they work
collaboratively with their peers?
Yes/No

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R =3

N=3

10C =33
=1.00
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Q 11: Do they act naturally and
collaboratively towards their
peers? Yes/No
Q 12: When group discussions
occur, do they all tend to
contribute? Yes/No
Q 13: Do most of them
cooperate rather than compete
with one another during the
task? Yes/No
Q 14: Do they show a common
concern for the success of their
groups/class? Yes/No
Q 15: Are there some
participants who want their
work to be better than their
peers? Yes/No

Comments: Q 9to 12
should come before Q 7
because participants
needed to ask before they
incorporated.

Part 2:

questions

1. find out how the participants
built their knowledge together
while they were working in the

group.

n-ended

2. To find out what type of
knowledge the participants were
focusing on when they worked
together in the group.

Questions:

I. How did they co-construct a
narrative task during their
collaborative work? (By
negotiation?/ By interaction?/
By other methods? Then what
was it?)

I1. Did they succeed in co-
constructing a narrative task?
I11. What did they talk about
during the planning time?
(About form?/ About meaning?/
About other things? Then what
was it about?)

Expert One - |
Expert Two  +1
Expert Three +1

Note: IOC = YR/N
R =3
N=3
10C =3+3
=1.00

Comments: It was
suggested that observer’s
assistant should be trained
of how to use this
Observation Form together
with the definitions of the
terms “negotiation” and
“interaction”.

The overall 10C index of the content validity for the Teacher’s Observation

Form was very high at 1.00.
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Appendix 9: Student’s Report Form

Student’s Report Form

Member of the group: 1/2/3/4/5  Assigned role:.......cccvuviiiiiiiiiiniciiiiniannes
New/ Repeated Narrative Task FOPICE i iiiusntainssinssvississisrsshsmansns SoREaEr

0 N N U s W N

9.

10. Did you listen and pay attention to each others? Yes/No

. Write the name of the person who acted asachair. ...
. Write the name of the person who acted as a monitor.  ..........ccoviviiiiiiiiiiiinenne
. Write the name of the person who acted as a reporter.  .........cocoeiiniiiiiriencnnnn.
. Write the name of the person who acted as a time-keeper. ..................cccoivuiennnn.
. Write the name of the person who acted as a note-taker. ................ccovvvnvnnnnnnn.
. What one word would you use to describe how the group was today? ............c.oeuu.
. What one word would describe the way you would like the group to be?.....................
. Was everyone participating? HRRIIND: -civvcanianvaimisassasin

.........................................................................................................
.........................................................................................................
.........................................................................................................

e T L T

Did you try to help each others and say what you had thought? Yes/No

If yes, give some examples of what you said from your thought.

........................................................................................................

........................................................................................................
........................................................................................................

If YES, why did you listen and pay attention to each others? ............c.cceevivevnnnne

......................................................................................................
.....................................................................................................

.....................................................................................................

...................................................................................................
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Was there anyone talking most of the time? YeallNo.....ovvivvivsnins souas

Do you know why? Please explain ........cccccevurcecunnene

........................................ T L L T T T e
..... T TN T T T T T T T T T T T TR
T sassssssanmans B
tessasenans D ) weee

12. What language knowledge (e.g., vocabulary, grammatical structures, new

13.

expressions, etc.,) have you learned today from working in your group? Please
explain in details and give examples (e.g., I learn new vocabulary such as ..., new

CEPIESSIONS SUCH 8S ..., 8N SO OM) « cissvirssissssvassnsssisssiinviissessiiitmmrt i,

B L L L L T wann
SErssssrsssstessasnssanssassannns D T
B L L T T T T L L L L sEsssenennan
......................... D T T T
e T L L T T T T
T T T T B

If you have learned some new language knowledge today, how did you learn this
new language knowledge (e.g., talking about a language problem with your peers,

looking up new words, and so on)? Please explain in details ...........................

..................... e IR
B B L L L T T sersssannn
.......... T L T T T MM T
............... B R T T
................ e e L T T T
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Appendix 10: Content Validity of Student’s Report Form

Objectives

Contents

Experts’ Validation
+1 0 -1

1. To get more information
whether the participants work
collaboratively in their group.
2. To find out whether the
participants contribute to their
group besides performing their
own role.

Questions 1 to 11

1. Write the name of the person
who acted as a chair.

2. Write the name of the person
who acted as a monitor.

3. Write the name of the person
who acted as a reporter.

4. Write the name of the person
who acted as a time-keeper.

5. Write the name of the person
who acted as a note-taker.

6. What one word would you
use to describe how the group
was today?

7. What one word would
describe the way you would like
the group to be?

8. Is everyone participating?
Y/N Why?/Why not?

9. Are you trying to help each
other and say what you think?
Y/N Why?/Why not?

10. Are you listening and paying
attention to each other? Y/N If
No, Why not?

11. Is there anyone talking most
of the time? Y/N Why?/Why
not?

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N
R=3
N=3
10C =3+3
=1.00

Comments:

Q8toQ11:

Questions “Why/Why not?” are
quite vague. And the tense
should be in the past.

3. To get more information on
what type of language
knowledge the participants have
gained from working within
their group.

12. What language knowledge
have you learned today?

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3

N-=:3

10C =33
=1.00

Comment:

There should be an example

after the words “language

knowledge” to be clearer.
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4. To get more information on
how the participants get the new
language knowledge

13. If you have learned new
language knowledge today, how
did you learn this new language
knowledge?

Expert One +1
Expert Two  +1
Expert Three +1

R=3
N=3
10C =3+3
=1.00
Comment:
An example should be provided

after “how did you learn this
new language knowledge?”.

The 10C index of content validity for the Student’s Report Form was very

high at 1.00.
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Appendix 11: Interview Questions for Co-construction Process

IDAETY . o vassonsssnssnssmssessssssssssse WERK: . icicossanssnnmns
Name Of INteTVIEWEE: .ourviiierninniriisisesssnsonsonssonnsesesanssassnsan

1. Did you have problems/troubles while working on the planning of the narrative
11 o R
If YES, go to question 2. If NO, go to question 3.

2. What weie the problems/troubles? ... ishsoss sonies

.......................................................................................................

.......................................................................................................

......................................................................................................

4. What language knowledge (e.g., vocabulary, grammatical structures, new expressions,

etc.) did you learn from working together with your group?

5. Do you think your group collaborated well?
IfYES, Why? «..cnvriiniiiiiiiiiicncneens e LS

...........................................................................................................

...........................................................................................................

........................................................................................................

........................................................................................................

........................................................................................................
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Appendix 12: Content Validity of Interview Questions for Co-

construction Process

Objectives Contents Experts’ Validation
+1 0 -1
1. To find out the possible Question 1to 2 Expert One  +1

problems that may arise while
the participants are planning for
the task.

2. To find out how they solve
these problems.

1. Did you have problems while
working on the planning of the
narrative task?

If yes, go to question 2.

If no, go to question 3.

2. What were the problems?
How did you solve the
problems?

Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R~=3

N=3

10C =343
=1.00

Comment: Add problems/

troubles.

3. To get more information on
what the participants do while
they are planning the task.

3. What were the things that you
did while you were planning for
the narrative task in your group?

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R =3

N=3

10C =33

=1.00

Comment: Agree, except

the word “THINGS”.
4. To find out what type of 4. What language knowledge Expert One +1
language knowledge the (e.g., vocabulary, grammatical Expert Two +1
participants gain from the co- structures, new expressions,

construction process.

etc.) did you learn from working
together with your group?

Expert Three +1
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Note: IOC = YR/N
R =3

N=3
10C =3+3
=1.00
To get more information on 5. Do you think your group Expert One +1
what should be improved to collaborated well?

enhance the collaboration within | If yes, Why?

the group

If no, Why not?

6. What do you think could be
done to improve your work
together?

Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3

N=3

10C =3+3
1

at 1.00.

The content validity of this instrument was very high showing the 10C index
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Appendix 13: Guidelines for T-unit, clauses, and errors
T-units

a) A T- unit is defined as an independent clause and all its dependent clauses.
b) Count run-on sentences and comma splices as two T-units with an error in the first
T-units with an error in the first T-unit.

Ex. My school was in Saudi Arabia, it was the best school there.
E / |
1 error error-free

If several comma-splices occur in a row, count only the last as error free.

c¢) For sentence fragments, if the verb or copula is missing, count the sentence as 1
T-unit with an error. If an NP is standing alone, attach it to the preceding or
following T-unit as appropriate and count as an error. If a subordinate clause is
standing alone, attach it to the preceding or following S and count it as 1 T-unit with
an error.

d) When there is a grammatical subject deletion in coordinate clause, count the entire
sentence as 1 T-unit.

Ex. First we went to our school and then went out with our friends.

e) Count both “so” and “but” as coordinating conjunctions. Count “so that” as a
subordinating conjunction unless “so” is obviously meant.

f) Do not count tag-questions as separate T-units.

g) Count S-nodes with a deleted complementizer as a subordinate clause as in

Ex. I believe that A and (that) B = | unit.

h) But, direct quotes should be counted as:

Ex. John said, “A and B.”
1 T-unit 1 T-unit

i) Assess the following type of structures on a case-by-case basis.

Ex. If A, then B and C.
As aresult, A or B.

j) Count T-units in parentheses and individual T-units.

Clauses
a) A clause equals an overt subject and a finite verb. The following are only one
clause each.

Ex. He left the house and drove away.

He wanted John to leave the house.

b) Only an imperative does not require a subject to be considered a clause.
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¢) In a sentence that has a subject with only an auxiliary verb, do not count that
subject and verb as a separate clause (or as a separate T-unit.

Ex. John likes to ski and Mary does too.

John likes to ski, doesn’t he?

John is happy and Mary is too.

Error Guidelines

a) Do not count spelling errors (including word changes like “there/their”).

b) Be conservative about counting comma errors; don’t count missing comma
between clauses or after prepositional phrases. Comma errors related to
restrictive/non-restrictive relative clauses should be counted. Extraneous commas
should also be considered errors.

c) Base tense/reference errors on preceding discourse; do not look at the sentence in
isolation.

d) Don’t count British usages as errors.

Ex. “in hospital”, “at university” - collective nouns count as plural

€) Be lenient about article errors from translations of proper nouns.

f) Don’t count errors in capitalization.

g) Count errors that could be made by native speakers (e.g. between you and I).
h) Do not count register errors related to lexical choices (e.g. lots, kinds).

i) Disregard an unfinished sentence at the end of the essay.

Word Count

a) Count contractions as one word whether correct or not.

b) Count numbers as one word.

¢) Count proper nouns in English and in other languages as they are written.

d) Do not count hyphenated words as single words. (e.g. well-written = 2 words)
e) Don’t include essay titles in word count.

f) Count words as they are written, even if they are incorrect. (e.g. alot— 1 word)

(Source: Polio, C. G. 1997. Measures of linguistic accuracy in second language writing

research. Language Learning 47/1: 101-143.)
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Modifications of T-unit for this study

T-unit is defined as an independent clause with or without any dependent clauses
attached to it. However, the independent clauses that are used for a purpose of
interacting with the audience, e.g., all right, ok, and so on are discarded, and not
counted as a T-unit.

Fluency is calculated in terms of the number of unfilled pauses (for one second)
indicating by the sign (+) per T-unit. The higher the number of pause it is, the less
fluent the speech. However, fillers and false starts such as er, um, and so on are not
counted.

Accuracy is calculated in terms of the incidence of error per T-unit. The higher the
number of error it is, the less accurate the speech. Errors include the incorrect use of
articles, tenses, subject-verb agreement, phrasal verbs, prepositions, and vocabulary.
The repetitions of words, grammatical errors, or slips of tongue followed by an
immediate self-correction are not taken into consideration.

Complexity is calculated in terms of the number of grammatical words per T-unit.
The higher the number of words it is, the more complex the speech. However, the
repetitions of words before the self-correction or grammatical errors are not counted
as well as words that are used to interact with the audience, e.g., ok, ah ha, and so on.

CONVENTION OF TRANSCRIPTION

/ indicated the cutting point for each T-unit

+ indicated a pause of one second

X indicated an incomprehensible or inaudible word
XXX indicated an incomprehensible or inaudible phrase length
£ 3 indicated a translation of a word or a phrase spoken
{} indicated a description or an explanation of an action
(1) indicated an interruption

wOrd indicated an emphasis

wo:rd indicated a prolongation of sound

£word£ indicated smile voice

wo(h)rd indicated laugh particle inserted within a word

((word)) indicated transcriber’s comments
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Appendix 14: Transcriptions of Pilot Studies

1. The Pilot Study of Topic 1 (Snack Attack) conducted with 5 participants: A, B, C,
D, and E.

1) Participant: A

Transcription of new narrative

(1) Um Smith is a healthy boy / (2) um he always plays soccer basketball swimming
and baseball / (3) he is an active boy / (4) he always do the activities / (5) however
in September after school he he start er eating snack and he always spends most of
the time watching TV and play the computer game / (6) um + after four month um
he hasn’t exercised at all / (7) um as a result um he’s get fat

Numbers of T-unit =17
T-unit Pauses Errors No. of words

1 - - 5
2 - - 8
3 - - 5
4 - 1 5
5 - 3 24
6 1 1 8
7 - 2 6

Total: 7 1 7 61

Transcription of narrative task repetition

(1) During last summer Peter is an active healthy boy / (2) he always do this the sport
activity such as soccer swimming basketball and baseball during his free time but
later he started to ignore the the activity and started to watch TV played the computer
game and enjoyed eating snack / (3) as a result four month later he find himself
getting chab er getting fat and lose confidence

Numbers of T-unit =3
T-unit Pauses Errors No. of words
1 - 1 9
2 - 4 38
3 - 3 14
Total: 3 - 8 61
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2) Participant: B

Transciption of new narrative

(1) This is a story of a boy / (2) um once there was a boy / (3) he lived in America and
his name was Tommy / (4) Tommy was a very active boy / (5) during the summer
vacation he has more free time so he loved rolling on a green grass um playing
soccers sunbathing swimming playing basketball / (6) but when the time to go back to
school has come Tommy have to change his habit by er from er rolling on the grass or
from playing the sports / (7) he have to stay in the house and by watching his
television um er playing the internet or playing the video games / (8) so during his
watching he is so lazy to go into the kitchen and find something to eat so he like to
having a snack during he playing the game or during he watching the television / (9)
well after the four month has passed he was getting fat / (10) and when he go to
school his friend was teasing him / (11) um he call they call him a fatty so um Tommy
was very sad / (12) and he try to figure out the way to solve this problem so he try to
exercise start exercise again / (13) his he try to play basketball again / (14) he try to
swimming again so well for this one or two month pass he became a healthy boy
again

Numbers of T-unit = 14
T-unit Pauses Errors No. of words
1 - - 7
2 - - 5
3 - - 9
4 - - 6
5 - 2 23
6 - 2 27
7 - 2 18
8 - 6 36
9 - 1 11
10 - 1 11
11 - 1 10
12 . 4 20
13 - 1 6
14 - 5 19
Total: 14 - 25 198

Transcription of narrative task repetition

(1) Once upon a time there was a fat boy / (2) his name was Oak / (3) what Oak
loved to do is to play computer game and to watch television / (4) and while doing
these things he’s too he was too lazy to walk into the kitchen and to have a proper
meal like rice and meat / (5) then he came up with a solution / (6) he grasped all the
snacks like French fries potato chips cookies and ice cream with him and then he ate
all these snacks while during he continued doing his favourite activities / (7) Oak
hate exercising / (8) he never played with the other kids during the lunch time / (9)
one day he found that he cannot put on his fav favourite jeans anymore / (10) it was
too tight and his t-shirt was was too small / (11) then he came up with the idea that he
he was too fat / (12) and then he need to to be he needs to be thinner / (13) then he
have to exercise / (14) he start playing basketball spending time with the outdoor and
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rather sitting in the room and then playing the computer or to watch the television /
(15) four month passed by Oak found out that he can put on the same jeans again
and he feel happier / (16) then he promised that he will not er eat too much snack
again

Number of T-unit =16
T-unit Pauses Errors No. of words
1 - - 9
2 - - 4
3 - 1 14
4 - - 24
5 - - 7
6 - - 30
7 - 1 3
8 - E 11
9 - 1 13
10 - - 10
11 - - 12
12 - 1 7
13 - 1 5
14 - 5 25
15 - 3 20
16 - 1 12
Total: 16 - 14 206
3) Participant: C

Transcription of new narrative task

(1) This is a boy / (2) his name is Tom / (3) um this is his summer vacation / (4) + +
+ he has free time to play soccer basketball swimming and baseball because he don’t
have to go to he doesn’t have to go to school / (5) and after the summer vacation end
the school and the stress will come back again so he have to study hard and um do a
lot of homework / (6) ah because of lots of homework and his stress his ah his parents
bought ah buy a lot of snacks and cookies so so he um eat a lot and during and watch
TV / (7) and after a month his parents buy a new computer + + + and he and this and
Tom always spend time in front of computer / (8) um + + ++ and during during he’s
spend time in front of computer . he’s also having ice cream and snack that his parents
buy so so um one day he get fatter / (9) and after he get fatter ah his parents ah set a
rule that he have to ah that if he want to play computer or watching TV he have to he
has to um do sport

Numbers of T-unit =9
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T-unit Pauses Errors No. of words
= 5 4

- - 5

5

19
27
25
19
25
25
3 154

O (0|~ ||| || bI =

[ e
el B A

Total: 9 10

Transcription of narrative task repetition

(1) Today I have a story about Tom to tell you / (2) in a in a sunny day there is a
there is a healthy and cheerful boy and his name is Tom / (3) Tom likes playing sport
and outdoor activities such as camping soccer and basketball / (4) he always spend
time with his friends when he has when he has free time but one day he has his own
TV in his own bedroom / (5) his habit is changed / (6) he’s lazier because he watch
TV all the time and while watching TV he eat snacks / (7) after a lit fortunately he er
he get a good fortunately he get a good grade from school so he becomes a new a he
becomes a new computer as a birthday gift from his parents / (8) and after they get a
computer they pay all his attention to his new computer and and the same and the
same case he eat sweet in the he eat sweet while while um while playing computer /
(9) after two after just two weeks pass he feel bored with his computer and then he
returned to watch TV / (10) and you can guess he still eat snacks / (11) and the same
(laughing) the same situation happen that he bored with his compu with his TV again
and turn to pay attention to the his compute um but you can guess again that he still
ah eat sweet and snacks / (12) the result of ah playing computer not playing sport and
watching TV and eat snacks ah make Tom make Tom a fat boy / (13) and after he go
and then when he goes to school he was teased by his friends again and again / (14)
and he think that um he don’t like ah he don’t like himself in this situation that he’s a
fat boy so he changes his habit / (15) he turn to play sports and outdoor activities -
and he try to eat the proper amount of snacks and sweets / (16) finally he’s successful
with his diet course / (17) then he become a healthy boy

Numbers of T-unit =17
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T-unit Pauses Errors No. of words

1 - - 10
2 - - 16
3 - 1 13
4 - 1 24
5 - - 4

6 - 2 16
7 - 3 21
8 - 7 25
9 - 2 18
10 - 1 8

11 - 4 36
12 - 1 19
13 - 1 15
14 - 2 21
15 - 2 20
16 - - 7

17 - 1 6

Total: 17 - 28 279

4) Participant: D

Transcription of new narrative task

(1) Today I would like to + tell you a story about a boy called Tony / (2) Tony was a
sport boy / (3) in summer he loved to play + sports like basketball swimming and
baseball / (4) his his look was very smart but something happened in his life / (5)
after summer vacation he he had to go to school / (6) and after school in September
he + enjoyed his his favourite activities like + watching TV / (7) he watched his
favourite program um like game shows Fan PunThae and while while he was
watching TV he eats he ate snack like potato chips and also Coca Cola / (8) and do
you know do you know what happened in his life / (9) if you don’t 1 will tell you
about his life in October / (10) in October + after school after school in October he
also do he he also did such activity but um but his um ah um the more thing he did
was um playing computer and surfing the internet / (11) and he stopped he stopped
eating potato chips and Cola Cola + but now but then the trend of his ah his food was
Um ice cream + Swenson / (Laughing) (12) and ah do you already know what
happened to his life / (13) if not (laughing) the story is continuing / (14) after school
in November he he turned to watch TV again / (15) and now he watched the movie
called the Aviator / (16) and while watching TV he ate S&P cookies / (17) ugh he
enjoyed it very much / (18) can you guess now what happened to him / (19) no no
really / (20) ok so the story about him I I will explain you again / (21) ah I will
explain you later / (22) no no no Idon’t mean that / (23) I mean I mean I will tell
(laughing) I will tell you activities of him in December / (24) in December again
again he he played er computer he he played computer / (25) and he what what what
did he eat / (26) 11 um I think French fry French fry / (27) no I I think now you
you have to know what happened to him / (28) he become became fatter and fatter +
+ and he looks very fat / (29) the smart look of him is gone / (30) now he is a fat
boy and his parent his parent don’t know what happen to him so they they try to
figure out what happen to him and they they don’t know / (31) they they just know
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that he always play computer game he always play internet always watch TV but his
parents don’t know at all that he + that he + always eat while he is doing his enjoyable
activities

Numbers of T-unit = 31
T-unit Pauses Errors No. of words
1 1 - 14
2 1 - 5
3 - - 12
4 - - 11
5 - - 9
6 2 - 13
7 - 1 27
8 - - 12
9 - - 12
10 1 2 21
11 2 - 20
12 - - 10
13 - - 6
14 - - 10
15 - - 9
16 - - 8
17 - - 6
18 - - 8
19 - - 3
20 - 1 11
21 - - 5
22 - - 5
23 - - 9
24 - - 6
25 - - 5
26 - 1 4
27 - - 12
28 2 1 10
29 - 1 7
30 - 3 29
31 2 5 34
Total: 31 11 15 353

Transcription of narrative task repetition

(1) Today I will I will talk about the story of of Peter /+++ (2) I’m a friend of Peter
/ (3) I’ve known him since last summer / (4) er I have saw I I saw his picture because
Peter is I know him from the computer game online and he sent his picture to me / (5)
he + he was a very good-looking boy / (6) he was very very very healthy boy I
think but I have never met him personally that that that time but one day um just last
week I met him / (7) I met Peter but he he didn’t look like his picture / (8) he was
very very fat and I can’t believe that it was Peter / (9) and he explained me this is the
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real Peter but but he was he was like he was fatter because and because then he
explained me the reason why he gets fatter / (10) er during during since last summer
he + he was always playing computer games and watching TV and I I believe him
because I also play computer games with him / (11) I also chatting with him / (12)
I also playing the game online but but er he while while he while he was playing
games he also eats snack / (13) he also drink and he he didn’t play sport like last
summer + so he get fat / (14) and he explained me the reason and I try to understand
him + but that know everyone can get fat + get fat / (15) and that’s all about my story

Numbers of T-unit = 15
T-unit Pauses Errors No. of words
1 - - 9
2 3 - 5
3 - - 6
4 - 1 20
5 1 - 23
6 - 1 25
7 - - 10
8 - - 12
9 - 3 28
10 1 1 25
11 - 1 5
12 - 1 16
13 1 3 15
Total: 15 7 14 223
5) Participant: E

Transcription of new narrative task

(1) Today I would like to tell a story about a boy named Sakol / (2) um Sakol is a
healthy boy / (3) he love to play a lot of sport like basketball baseball ah soccer but
after he found the interesting TV program he never played sport anymore / (4) he
spent a lot of his time to + ah + watch TV play games or something and because his
parent has to work outside so he has to find some meal but he can’t cook anything so
he has to find some snack to eat while he watched TV / (5) and he never know
himself that he get fatter and fatter during this four months + until he fall in love with
one girl / (6) and + he looks himself that he very fat + so his his his um that girl never
interested in him so he turned to play sport again / (7) he played um soccer
basketball very hard / (8) and after that he get thinner and thinner and become a +
handsome guy a happy and a popular in many girls

Numbers of T-unit =8
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T-unit Pauses Errors No. of words
- - 13

5

25

47

23

22

6

21

22 162

[--A RS = R RV, =y PR oS ]
B = |tn || |n| !

|t [ro]=|ro]

Total: 8

Narrative task repetition

(1) Today I would like to tell a story about a problem in family at the present day /
(2) um this is a boy named Sakol / (3) he is ten years old / (4) um his parents have
to work all day and come home late at night / (5) he ignore to take care of his
children / (6) + ah + he spoil his child with money and + he think that money can
make him happy / (7) and during holiday this boy spend time playing game
watching cartoon and eating snack / (8) he live in their own world that’s he doesn’t
have relationship with his friends / (9) until one day his mother come home early he
she found that his child seem to be unhappy / (10) he doesn’t have interaction with
other people and the most important thing he get fatter + so his mother try to help him
to lose his weight / (11) she suggest his child to + exercise / (12) he plays a lot of
sport like um soccer basketball swimming and baseball / (13) after one month in
summer he becomes thinner and handsome guy and become the most happiest guy in
the world

Numbers of T-unit =13

T-unit Pauses Errors No. of words
- - 17
- - 6

5
13
8
15
14
14
17
26
6
12
20
173

S
] |t | 0

[
B | o | [ | [ B B 0

—
W
]

Total: 13

h
[
w
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2. The pilot study of Topic 4 (Travel) conducted with one participant of was a
Medium score achiever.

Transcription of new narrative

(1) Our today’s topic is Travel / (2) and I and fortunate everyone in this class likes
traveling / (3) people travel for many purposes / some travel for business work some
for study and some for specific purpose / (4) + today I have a story about a man
named Mark to tell you/ (5) + one sunshine day in the hot summer + the heart-
broken young handsome guy named Mark went to Thailand to forget his bad memory
about love / (6) he went to the beach Punya Island be(h)cause he heard that there are
many sexy beautiful girls and it’s a nice place to find someone new / (7) + while he
was sitting alone he was looking around / (8) and + a sexy girl came to him and asked
him a question + that he didn’t understand but later he know he knew that she see she
sold seashell on the seashore / (9) and the seashell that she sells at sh and the
sea(h)shell that she sells are the sh seashore shells / (10) he decided not to buy it / (11)
and later that he saw a muscle man and he thought that how handsome he is / (12) oh
my goodness / (13) he realized that he isn’t x / (14) he is bisexual / (15) he loves the
man really / (16) his hot heart make the temperature ri(h)ses / (17) + he wanted to
swim so he ran directly to the sea / (18) unfortunately the na the nature punished him /
(19) the big wave swallowed him in the deepest sea / (20) he couldn’t avoid death /
(21) like us we all must die one day / (22) please notice that we must die in some day /
(23) we don’t know when so + do it your best and make a good deed before we die

Number of T-units =23
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T-unit Pauses Errors No. of words

1 - - 5

2 - 3 8

3 - - 5

4 1 - 13
5 2 - 24
6 - ] 26
7 1 1 8
8 2 2 26
9 - 1 10
10 - 1 6
11 - 4 13
12 - - 3
13 - - 5
14 - - 3
15 - 2 4
16 - 2 7
17 1 11
18 = = 5
19 - 9 9
20 - 4
21 - - 8
22 - 1 8
23 1 - 17

Total: 23 8 27 228

Narrative repetition
(1) Today is a story of Travel again and I would like to tell you a story of Saint

Lucifer / (2) + (!) Lucifer / (3) + one hot summer Saint Lucifer was assigned by God
to observe the human world so he disguised himself to be like ordinary people / (4) he
went to Tarutao Beach / (5) he met a lot of people there / (6) he saw the beautiful
woman a strong men / (7) he saw lovely children and he thought that human beings
were so very happy and wonderful and he wants this world line last forever / (8)
suddenly he felt something wrong / (9) the weather was hotter and hotter / (10) he
used his supernatural power to stop the sun power / (11) then the climate was cool and
so dark because of this sudden climate change / (12) the underwater wave named
Sunami occurred / (13) + how good he is / he sacrificed himself to save the world
from this disaster / (14) he fought with the enormous wave / (15) finally this world
became beautiful again up until now / (16) in real world we don’t know that Angel or
God exists or not but everybody has an angelic characteristic within his or herself /
(17) this angelic characteristic to do a good deed to make our world beautiful and
peaceful / (18) and I would like to invite all of you to do good deeds for our beloved
country and our world / (19) just a little good thing you do can make our world better
Total of T-units =19
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T-unit Pauses Errors No. of words
1 - - 19
2 1 - 1
3 1 - 23
4 - - 5
5 - - 7
6 - 3 8
7 - 2 24
8 - - 5
9 - - 6
10 - - 10
11 - 2 13
12 - - 6
13 1 - 4
14 - - 6
15 - - 9
16 - 1 23
17 - 3 14
18 - - 20
19 - - 12

Total: 19 3 11 215

3. The pilot study of Topic 5 (Study Time) conducted with one participant who was a
High score achiever.

New narrative task

(1) First of all I believe that all all of you all final exams are just around the corner
and all of you have your own way to study /(2) right? / (3) So today um I would like
to introduce you one of a high school boys that used his study time ah less + um + not
useful enough / (4) well + um this boy his name is Mike / (5) + and Mike is a high
school boy at St. Gabriel School / (6) he was a very X and a smart guy / (7) one day
after school he went home and he realized that he had a lot of work to do and he had a
lot of ah + a lot of ah subjects and he needs to study for his final exam + so he went
on his all schedule and set on the desk / (8) as soon as he sat on the desk he felt asleep
and he yawned all the time / (9) + and he don’t know what happened with him when
he sat on the desk / (10) + then he want he wanted to + er relax himself by calling his
friends and he talked on the phone for an hour / (11) then + he felt hungry / (12) he
went to the kitchen and grasped one apple from the refrigerator and came back to
study again / (13) + but suddenly he realized that his + his famous show was on TV
during that time so he he turned around he turned around his back and turned on the
television which is the Academy Fantasia Season Three Program and Tui V12 is his
role model so he watched he watched that TV program until the end of the show / (14)
then he + came back to study again but as soon as + as soon as he + he went back to
the desk he felt that he need something interesting more than reading a book so he +
he turned on the radio / (15) and as soon as the radio + the song of El Ninyo + started
he turn ah his heart is his heart was un out of control / (16) and he was dancing along
+ along the song until the end of the song but finally + when his eyes catch when his
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eyes caught on the clock it’s already ah almost five sorry eleven o’clock at night / (17)
he went back again er on on his study but + + he he already felt asleep so he went
back to sleep / (18) and then + and then he + he woke up with no + condition of any
anything in his head / (19) and this is just one story of one person who used the time
badly so I I recommend all of you to + to manage the time wisely to study on your
final exam

Total of T-units =19
T-unit Pauses Errors No. of words
1 - 4 24
2 - - 1
3 - 3 22
4 1 1 6
5 1 1 11
6 - - 8
7 2 9 46
8 - - 17
9 1 2 14
10 2 1 18
11 1 - 4
12 - - 18
13 2 3 51
14 4 2 35
15 2 2 16
16 2 - 29
17 2 2 18
18 3 3 14
19 1 2 31
Total: 19 24 35 383

Narrative repetition

(1) Today is Study Time / (2) I believe that our final examination is just around the
corner / (3) right? / (4) So today I have one story about a student who who who er
who actually uses his study time badly so let’s begin / (5) this is a story of a student
named Tom / (6) he is a third year student at one college / (7) one day after class he
realized that he had a lot of work to do so when he was home he start he started
thinking about all the work he had he had to finish / (8) but as soon as he + opened the
book he felt asleep and yawned and yawning all the time / (9) suddenly he he thought
of his friends and he went to the phone call call up his friends and he talked for an
hour / (10) and then he felt very hungry so he went to the kitchen and grasped one
apple to eat / (11) while he was studying and then he realized that the TV program he
liked was on air this time so he decided to turn on his television and watched it until
the end of the program / (12) but unfortunately it was about nine o’clock in the
evening so he had to get back to work / (13) + and then he after he sat on his desk
studying and doing his homework his mind doesn’t concentrate on it anymore so he
decided again to turn on the radio and danced along his favorite music until his eyes
caught on the clock and it was almost midnight / (14) so + again he turned off the
radio and sat down to study / (15) however it was too late for him he felt asleep again
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and he left all his homework and went to sleep / (16) since then his work would never
be done and his behavior would never be changed / (17) so after after I have tell I
have told you this story I + ah suggest all of you that you have to manage your time
wisely and use er your time to study and I hope that you will be successful in your
study

Total of T-unit = 16
T-unit Pauses Errors No. of words

1 - - 4
2 - - 11
3 - - 1
4 - 4 18
5 - - 9
6 - 1 9
7 - - 31
8 1 3 15
9 - 2 22
10 - 1 17
11 - 3 34
12 - 4 17
13 1 1 48
14 1 - 12
15 - - 21
16 - - 15
17 1 - 38

Total: 17 4 19 322
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Appendix 15: Content validity of categories for co-construction process

Background information to explain the co-construction process

I. A model of group development

Gersick (1988, cited in Burn, 2004: 183-185) created a model of group
development from his field study’s observation of his special project groups to study
the developmental phases of time-limited task groups. He called his model,
“Punctuated Equilibrium Model”, where the small groups were given tasks to work on
with specific deadlines for their completion. His phase model of group development

is as follows:

First Meeting & Midpoint Final Meeting &

Phase 1 Transition Phase 2 Completion

At the first meeting Midpoint between the | Execution of plans Focus on preparation of
members display the time it starts work and | created in transitional final product for
framework through its deadline, the group | phase. Interpersonal presentation.

which they approach undergoes change. conflicts likely. A Discussion of outsider
their projects for the Sense of urgency about | second period of inertia | expectations

first half of their finishing on time. occurs where group prominent.

calendar time. A
period of inertia results
where group moves on
the course suggested by
its initial framework.

Contacts between
organizational contexts
lead to reframing of
strategy and new
agreement about how
to complete the task.
Little conflict

moves according to the
revised framework.

(Gersick, 1988, cited in Burn, 2004:185)

This model of group development is modified in order to fit into the working
cycle while the participants spend 15 minutes planning for the narrative tasks with

their group members:

Phase 1: Start
(5 minutes)

Phase 2: Midpoint
(5 mins — 7 mins)

Phase 3: Get Ready
(5 mins - 3 mins)

A period where the group starts
discussing and planning for their
task after being informed of the
task, its topic, its framework,
and the members’ roles.

A period where the group
members are sharing their ideas
to build up the content of the
narrative task according to its
framework and making an
agreement about how to
complete the task. The sense of
urgency to finish planning the
task on time is shared among the
members.

A period where the members are
putting pieces of information to
prepare for the final narrative
presentation.
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Cycle of group development during the planning time

Phase 3 : Phase 1

Get Ready Start

% Phase 2 [Q

Midpoint

II. Categories from the observation and recordings data

The following categories aim to describe the behavior and structure of
interaction used in the co-construction process of the participants. The following
categories are modified from other studies on social interaction in the language
classrooms (Rulon & McCreary, 1986; Lee, 2004; Foster & Ohta, 2005; Nakatani,
2006) to be more appropriate for the emerged data and the nature of the narrative task
which is contextualized and problem-solving (Livo and Rietz, 1986: 20). When they
are interacting, they mostly try to make sense of their narratives’ content.

The categories are as follows:
Category 1: Continuers (modified from Foster and Ohta, 2005) referred to expressions
a speaker used to encourage his/her peers to contribute more ideas in their
collaborative work. For example: “yes”, “ah ha”, a complimentary encouragement
like “that’s a good one”, or a phrase such as “go ahead” which is sometimes
accompanied by a body gesture to indicate his/her peers to continue speaking.

Extract I:

S1: Once upon a time...and while he watch the television, he eats many snacks.
S2: Yes

S1: OK and when he didn’t watch the television, he played...

S2: Yes

S1: He gets fat and his friends laugh at him.

S2: That'’s a good one.

Note: S2 who was the chair of the group asked his peers to share their ideas, and
every member collaborated well. When each peer contributed his/her idea, the chair
did not listen idly, but rather showing a sign of attention to encourage his peer to
continue.

Extract I1:

S1: ...maybe we just use the Seven Wonders of the World. Maybe it is the Fuji
Mountain because it is one of the Seven Wonders.
S2: Go ahead. [Nodding her head]

Note: All the members were looking at the pictures while discussing of how to narrate
a story in a more interesting way. One participant who was S1 suggested his peers to




277

use one of the Seven Wonders to describe about the scenery in the pictures, and
another peer, S2, encouraged him to express his idea further.

Category 2: Other-initiated correction (modified from Lee, 2004) referred to
expressions in which the listener provided more accurate pieces of information, in
terms of content, vocabulary, and grammar for the speaker.

Extract 111:

S1:...but he just...

S2: Put off

S1: Ah ha, he...

S2: postponed

S1: Yes, he bought a new computer game.

S2: Ah ha

S1: he postponed to tomorrow and tomorrow and tomorrow.

Note: While S2 was listening to the content of the story that S1 said, he first provided
a phrasal very to help build up the story. Later, S2 offered another choice of word
with a similar meaning to that phrasal verb. After that, S1 used the word “postponed”
that S2 had suggested.

ExtractIV:

S1: Maybe they just got lost...

S2: Or maybe they spent the time so happily, and suddenly they didn’t know how to
go back home [in Thai].

S1: So?

S2: ...no gas...[in Thai].

S1: The car run out of gas.

S2: Yah, gasoline.

Note: The group’s members were discussing about the turning point of the story. S1
suggested his idea of having the characters in the pictures to get lost in the wood.
Then S2 continued with his idea and got stuck with some words, so she spoke them in
Thai. After that, S1 helped her with the words though his sentence was not
grammatically correct.

Category 3: Appeal for assistance (modified from Lee, 2004) referred to expressions
when a speaker asked for the contribution of content, characterized by “Wh-
questions” or expressions such as “What about you?”, “What do you think?”, and so
on, or for the correct word or spelling, characterized by expressions such as “What is
it called?” or “How do you spell it?”, and so on.

Extract V:

S1: One...What is that?
S2: Once upon a time
S1: Ah, once upon a time.

Note: S1 who was a reporter tried to begin telling a story to her peer, but she forgot
the words that were normally used to begin a story, “Once upon a time”. She, then,
asked her friends what the words were.




278

Extract VI:

S1: What do you think about this?

S2: It’s [the pictures] too plain.

S3: It’s too plain. We have to make a difference.

S4: What should we do?

Note: S1, who was a chair this time, was asking for her peers’ help while showing the
pictures to her peers. S2 and S3 commented on the pictures, and S3 suggested that
they should come up with a story that was different and not plain.

Category 4: Helping out (modified from Lee, 2004) referred to expressions which can
be a word, phrase or whole sentence, ideas, or suggestions provided by one peer of the
group members.

Extract VII:

S2: So what’s the name? What should be the name?

All members: [silence]

S1: Paradon [It’s a name of famous Thai tennis player.]

All members: [show signs of agreement by laughing]

Note: S2 was asking his members of what the topic of the story should be. While
every member was thinking, S1 suggested that they should use the name of famous
Thai tennis player to be the topic of the story.

Extract VIII:

S3: One... What is that? [in Thai]

S4: Once upon a time.

S3: Ah, once upon a time.

Note: S3 was appealing for assistance because she forgot the words. Then S4 helped
her by saying the right words which were “Once upon a time”.

Extract IX:

S4: What should we do?

S3: Make up a story as we have done of the two stories for the last two weeks.

S2: Add some [something] interesting to it.

Note: S4 was asking her peers after one of them suggested making a difference in the
story. After that, each member contributed his and her idea.

Category 5: Content confirmation checks (modified from Rulon & McCreary, 1986)
referred to expressions made to confirm the speaker’s previous utterance which were
characterized by the rising intonation.

Extract X:
| S2: The topic tomorrow, tomorrow, tomorrow, do you think it’s OK? J

Note: S2 was confirming about the topic/content of the story, in this case, he wanted
to make sure that every member also agreed on that.
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Extract XI:

S1: ...so is this the title of the story? You 've got [it] already?
S2: Title of the story? Yah.

Note: After the discussion, S1 asked his peers whether the previous idea was the title
of the story. Then he confirmed with S2 who was the note-taker of the group to make
sure that she could get it all.

Category 6: Content clarification checks (modified from Rulon & McCreary, 1986;
Foster & Ohta, 2005) referred to expressions made to elicit clarification of the
speaker’s previous utterance which were characterized by “Wh-questions”, “Yes-No
questions”, tag questions, repetitions of all or part of the speaker’s preceding
utterance(s) with rising intonation or other utterances such as “Do you understand?”,
“All right?”, and so on.

Extract XII:

S2: ...I like your words saying tomorrow, tomorrow, tomorrow, tomorrow many
times. Maybe we can make it a topic? Do you think so?
Members: What?

Note: The chair of the group (S2) was trying to get an agreement from his peers on
the topic of the story, and his members were not sure that it was what S2 wanted.
Therefore, some members asked him to clarify what he wanted exactly.

Extract XIII:

S1: We’d better be precise in the story...
S2: What do you mean by precise?
S1: Not much in details in the story.

Note: S1 suggested his idea that the group should spend their planning time on the
gist of the story and leave a job of elaborating on its details to the reporter.

Category 7: Content confirmation or clarification (modified from Rulon & McCreary,
1986; Foster & Ohta, 2005) referred to non-verbal or verbal expressions which can be
a body gesture, word, phrase or whole sentence provided by a speaker fo confirm or
clarify the question being asked by one peer member, or to confirm the previous
utterance of another peer speaker as to show support or agreement on what s/he had
said. It was coded as CCC.

Extract XIII:

S1: What is it? He has lived what?
S2: For many many many years.

Note: S1 was not clear about the previous message, so she asked S2 to clarify it. And
S2 confirmed it again.

Category 9: Other-initiated paraphrase (modified from Lee, 2004) referred to words,
phrases or sentences that a listener, on her/his own initiative, repeated or expanded
upon another speaker’s utterance. It was coded as OIP.
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Extract XIV:

S1: I think he thinks that the queue is empty.
S2: It’s empty.

S3: ...but it’s full, so...

S2: So?

S3: ...so he went home at night.

S2: at night...

Note: S2 paraphrased words after his friends.

I1I. Explanation of the co-construction process
In order to explain about the co-construction process of the participants, I plan

to divide the transcripts during their planning time into 3 phases: Phase I, II and III.

Then I will describe the behaviors or interaction structures of the participants in each

phase using the categories in Part II.

Planning-time cycle = 15 minutes

Phase 1 (5 minutes): How are they co-constructing their narrative in the Start Phase?

Phase 2 (5 to 7 minutes): How are they co-constructing their narrative in the Midpoint
Phase?

Phase 3 (5 to 3 minutes): How are they co-constructing their narrative in the Get-
Ready Phase?
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Objectives

Contents

Experts’ Validation
+1 0 -1

I. A model of group
development:

Objectives:

1. To decide on an appropriate
model of group development
based on other educational
theorists.

2. To divide the phases of group
development during 15 minute
planning time to facilitate the
analysis of co-construction
process.

See background information to
explain the co-construction
process

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N
R =3
N=3
10C

3+3
1.00

I1. Categories from the
observation and recording data:
Objectives:

1. To describe the different
aspects of co-construction
process by breaking down into
categories.

2. To define each category to
differentiate from one to
another.

See category 1: Continuers

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = Y R/N
R=3

N=3

10C =3+3
=1.00

Comment:

There should be an example
after the words “language
knowledge” to be clearer.

See category 2: Other-initiated
correction

Expert One +1
Expert Two  +1
Expert Three 0

Note: IOC = }R/N

R =2
N=3
10C =2+3

=.67
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Comment:

Examples provided are not
really correction. They can be
suggestions.

Category 3: Appeal for
assistance

Expert One +1
Expert Two  +1
Expert Three 0

Note: IOC = }R/N

R =2
N =3
10C =2%3

=.67

Category 4: Helping Out

Expert One +1
Expert Two  +1
Expert Three +1

Note: IOC = YR/N

R=3

N=3

10C =3+3
=1.00

Category 5: Content
confirmation checks

Expert One +1
Expert Two  +1
Expert Three 0

Note: IOC = }R/N

R =2

N=3

10C =2+3
=.67

Comment:

One of the examples is
ambiguous.




283

Category 6: Content Expert One +1
clarification checks Expert Two +1
Expert Three +1

Note: IOC = YR/N

R=3
N=3
10C =3+3
=1.00
Category 7: Content Expert One +1
confirmation and clarification Expert Two +1
Expert Three +1

Note: IOC = YR/N

R=3
N=3
10C =343
=1.00
Category 8: Other-initiated Expert One +1
paraphrase Expert Two  +1

Expert Three +1

Note: IOC = YR/N

R=3

N=3

10C =343
=1.00

From the experts’ comments, category 2 was divided into other-initiated
suggestion/comment and other-initiated correction.
The total value of IOC is .89.
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Appendix 16: Transcriptions during Planning-time of the Focus Group

CODING CATAGORIES

I. Category 1: Continuers (modified from Foster and Ohta, 2005) referred to non-
verbal or verbal expressions a speaker used to encourage his/her peers to contribute
more ideas in their collaborative work. For example: “yes”, “ah ha”, a complimentary
encouragement like “that’s a good one”, or a phrase such as “go ahead” which is
sometimes accompanied by a body gesture to indicate his/her peers to continue
speaking. It was coded as CON.

1. Category 2: Other-initiated suggestion/comment (modified from Lee, 2004)
referred to expressions in which a speaker used to suggest or comment on her/his own
initiative on what other members had been discussing in order to indicate her/his
opinion. For example: “I think...”, or the speaker’s own expressions of her/his own
suggestion/comment on that context. For example: “How about...?” It was coded as
OISC.

III. Category 3: Other-initiated correction (modified from Lee, 2004) referred to
expressions in which the listener provided more accurate pieces of information on
her/his own initiative, in terms of content, vocabulary, and grammar for the speaker.
It was coded as OIC.

IV. Category 4: Appeal for ideas or assistance (modified from Lee, 2004) referred to
expressions when a speaker asked for the contribution of content, characterized by
“Wh- questions” or expressions such as “What about you?”, “What do you think?”,
and so on, or for the correct word or spelling, characterized by expressions such as
“What is it called?” or “How do you spell it?”, and so on. It was coded as AIA.

V. Category 5: Helping out (modified from Lee, 2004) referred to expressions which
can be a word, phrase or whole sentence; or an idea or suggestion provided by a
listener after being asked by one peer member to help contribute a content or solve a
problem of a word choice or spelling as well as to help complete another member’s
sentence. It was coded as HO.

VI. Category 6: Content confirmation checks (modified from Rulon & McCreary,
1986) referred to expressions made to confirm the speaker’s previous utterance which
were characterized by the rising intonation or the questioned-word form. It was coded
as CONC.

VII. Category 7: Content clarification checks (modified from Rulon & McCreary,
1986; Foster & Ohta, 2005) referred to expressions made to elicit clarification of the
speaker’s previous utterance which were characterized by “Wh-questions”, “Yes-No
questions”, tag questions, repetitions of all or part of the speaker’s preceding
utterance(s) with rising intonation or other utterances such as “Do you understand?”,
“All right?”, and so on. It was coded as CONCLA.

VIII. Category 8: Content confirmation or clarification (modified from Rulon &
McCreary, 1986; Foster & Ohta, 2005) referred to non-verbal or verbal expressions
which can be a body gesture, word, phrase or whole sentence provided by a speaker to
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confirm or clarify the question being asked by one peer member, or to confirm the
previous utterance of another peer speaker as to show support or agreement on what
s/he had said. It was coded as CCC.

IX. Category 9: Other-initiated paraphrase (modified from Lee, 2004) referred to
words, phrases or sentences that a listener, on her/his own initiative, repeated or
expanded upon another speaker’s utterance. It was coded as OIP.

Topic No. 2: Shopping (Low-score Achiever) New Narrative Task
Focus group members (Group I): L2 = Reporter, M2 = Chair, H = Monitor, M1 = Note-taker,
and L1 = Time-keeper

Names Transcriptions Categories
PHASE 1
M2 What do you think about these pictures? Should we give his name AlA
first?
L1 An old man xxx (voice unheard) HO
H His face... his face looks like...um Pringles. OISC
M2 Yes, yes. Oh, yes. CCC
H In the Pringles’ product. OISC
L1 Pringles? CONCLA
H Yeh, in the logo. CCC
Ml How to spell it? AlA
H It’s potato chips. HO
M2 It’s a Pringle’s potato chips. OIC
M1 OK. CCC
M2 What is he doing? 7 AlA
H He’s going to the shopping mall, buying something alone. HO
M2 Mm, maybe he um he he might have a party at his home. OISC
H Umhm CON
M2 And he goes for shopping... OISC
H Ah ha CON
M2 ...his stock OISC
H Maybe he is like the modern family that um father or man can go OISC
shopping instead of woman.
MI Again please? I’ve got to note this. CONC
H He does the shopping instead of... CCC
M1 ...his wife HO
H ...the wife. OIP + HO
The story looks so plain, I think. OISC
Members | Umm CCC
H Maybe we can add something creative. OISC
MI Yah, CCC
can we make it related with the current situation? AlA
M2 Do we have to put the consequence like the time order? Do I have AlA
to write in order?
H Maybe we can do it later. Now it’s like a draft. HO
Ml Umhm CCC
L1 It’s three minutes past.

H All right, now how we build up the story? AlA
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Members | {Listening}

H Maybe we can tell the story like one old man. You know he’s a OISC
hundred years old already or something because he goes shopping
alone and walking home and he felt something. It’s like
something...

MI ...exercise HO

H Yah, exercise, or maybe. (0] 1
What do you think? AIA

M2 He might be a vegetarian. OISC

L1 But he eats eggs. OISC

M2 It’s Ah simple for a vegetarian to eat eggs, not the meat. OIC

H Or maybe we can build up the story like Um he’s a healthy man. OISC
He pays attention to what he eats.

M2 Ah ha CON

H So it makes him have a longer life. Maybe now he’s two hundred OISC
years older.

Members | {laughed} CCC

Names Transcriptions Categories
PHASE 2

H So how we gonna start the story? AlA

Members | {laughed}

M2 With the word Pringles, do you have any idea to support the story? AlA

H One day mumydndriuuz (Translation: let’s suppose) one day there’s a HO
man named ...

L2 Mr. Pringles. HO

H He’s two hundred years. OISC

L2 Two hundred years? CONC

H No, no. You don’t need to tell his age first. CCC
We can make the audience guess, and the Mart is far away from OISC
his house like a hundred kilometers.

MIl Oh, wow. CON

H Make it, make it exaggerated. OISC
Then one day he goes to buy some food for his whole year or
maybe whole month.

Mi Umhm CON

H He is a good shopper like a considerate shopper. OISC

M2 He’s a good consumer. OIC
He can choose his um... OISC

H He’s considerable. OISC

Ml Again please? CONC

H Ah, he thinks of what he wants to buy C€CC

M2 He is a wise consumer. OISC

H Yah, wise consumer. OIP + CCC
Er, is it OK to use the word “consumer™? What do you think? AlA

Mi Consumer is like he care about his health. OISC
That’s OK. CCC

H Ah, so use it. CCC
And? And? AlIA

Members | {thinking}

H he walks to the cashier and stands... HO




287

M2 I think he walks very slowly from here to the stand... OISC
H Ah ha. CON
M2 And for this, he has to ...er... OISC
M1 ...take a queue HO
M2 Yah, take a queue, B &
a long queue. OISC
H Um. Be the last of the queue. OISC
L2 I think he thinks that the queue is empty... OISC
H It’s empty. OIP
L2 but it’s full, so... OISC
H So? AlA
L2 ...so he went home at night. HO/OISC
H at night.., OIP
maybe we can change the story that... OISC
M2 Ah ha CON
H ...he goes to Mart in the early morning, and then gets back home OISC
at night.
M2 Ah ha CON
H All right? CONC
Talking about the time, he goes to the Mart early morning... OISC
M1 & Early morning ()13
M2
H and gets back home ... OISC
MI At night HO
H He’s a considerative consumer. OISC
MI Um Mm. CCC
Considerative consumer. OIP
L2 So it shows that he spends much of time... OISC
H much of time ... OIP
um selecting, looking at what he wants. OISC
Names Transcriptions Categories
PHASE 3
MI We can end the story by saying “Choose wisely, eat well”. I’ve OISC
got it from television.
H We can also change Ah like the character to be somebody like ywil OISC
ww (Translation: third-person singular subject).
It may look more interesting. Maybe you can suppose him as your
grandfather. Is it may look more interesting? More than just say
he da da da, and he da da da. It’s like we...
M2 ...know him. HO
H Yah, know him. OIP
It’s like we are talking about somebody. Maybe we change him to OISC
be third person character.
Members | {nodding} CCC
MI Can you remember the spot of Pu Chiew? AlA
L1 Oh, yah. fi¥umluwelviuruduosits (Translation: He went to play his HO
Chinese Classical music instrument at his wife’s grave.)
Members | {laughed}
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H It’s very popular, so put it here. OISC
Ml What’s his name? AlA
Ll & Pu Chiew Grandpa HO
M2

MI Three minutes left.

H Now the real one, not the draft one. OISC

M2 Do you have any idea for the title? AlIA

Members | {thinking}

M2 I have one. HO
I think this story is about Pu Chiew’s secret.

Mi What? What secret? CONCLA

M2 It is a secret of...ah... CCC

H ...how to have... HO

M2 ...he can live...Ah stay healthy while his wife Ah has gone. OISC

H Oh, you mean you bring Pu Chiew ah I mean adapting to the CONC
story?

M2 Yes. CCC
In the spot, Pu Chiew ah goes to play ez'lsuz (Translation: What AIA
was that?)

Members | wo (Chinese classical music instrument) HO

H Chinese musical instrument, whatever. OIC

M2 Ah ha for his wife, his dead wife CCC

H Ah ha CON

M2 But this story will tell our friends to know how he can live to ah to OISC
play this musical instrument

H This musical instrument. OIP
Ah ha 4 CON

M1 The theme is different to the old one, 1¥1wu (Translation: right?) CONC
This new theme is about how he lives long, but the old one er is
about he just goes to shopping at the early morning...

H Ah ha CON

Mi but he spends too much time, so he came back late. CONC
Why it’s different? And what theme do we want? I have to write
the new one.

H We say, “choose, choose... CCC

Ml ... live well. CCC

M2 Choose wisely, live well. OIC

H That’s the theme. CCcC
Maybe we have to choose the new title. OISC
Do you want the old one, not the new one? Pu Chiew something. CONC
Do you know the story? {talked to the reporter}

L2 Yes CCC

M2 You can go with this plot. OISC

H You can open the speech like, “many many years ago”. Many OISC
many many like five times..

Members | {laughed} CCC

L2 At the beginning? CONC

H Yah. CCC
And at the end you can ask how many years this guy... OISC

L] ...lives HO

H ...has lived. OIC

Maybe something like that.
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Ml What is it? He has lived what? CONC
H For many many many years. CCC
M2 The time is running out. Cut it short. OISC
H Our theme is one man. He wisely choose the things he eats, so it’s CCC
good for him. OK, that’s it. And what we really want to talk to er
deliver to the audience is...
MI ...his secret to live long. HO
H Yabh, CCC
To live a hundred years. CCC
MI Should be two hundred. OISC
PLANNING TIME IS OVER
Topic No. 2: Shopping (Low-score Acheiver) Narrative Task Repetition

Focus group members: L2 = Reporter, M2 = Chair, H = Monitor, M1 = Note-taker, and L1 =

Time-keeper
Names Transcriptions Categories
PHASE 1
M2 Could we change any plot or anything, whatever? CONC
Reporter, how about your opinion?
Ml Pu Chiew. Pu Chiew CCC
H It’s time to think. OISC
Ml I think we should use the same story, but have it more interesting OISC
because no one has new idea.
H Ah ha. How? AlA
MI He goes shopping and he selects food and vegetables. .. HO
H Um Mm CON
M2 ...and he choose milk. OISC
H What kind of story do you want to report? {turned to reporter} CONC
L2 I can’t remember all the details. CCC+AIA
H Maybe you can use your own experience to add up because it will HO/OISC
make you more fluent in speaking. Right? You don’t have to
remember much.
M2 You can arrange Ah the story by yourself. OISC
H Yes, it will be easy for you to deliver the message to the audience. CCC
Sometimes it’s kind of a hard thing to brainstorming. Think of OISC
brainstorming, but the reporter cannot remember a thing, so it
doesn’t work at all though we have such a good story.
What story do you like to tell? CONC
L2 Pu Chiew, we can use Pu Chiew. ; CCC
H Would it be OK if we first introduce the character of the story, and | AIA+CONC
then you tell about the background of ...
M2 Ah ha CON
H ...of the plot, what happened in the story, and then we lead to the | AIA+CONC
climax point, and then end up with the ending point?
M2 Tell them on your own. OISC
H Yah, because sometimes you just go in front of the class and then OISC

tell Pu Chiew da da da da, and we don’t know the background of
the character, so sometimes it’s hard for the audience to
understand the whole story. Or maybe we just answer 5 Wh-
questions: what, where, when, why, how. And that will be easier
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to understand.
L1 Five minutes past
Names Transcriptions Categories
PHASE 2
L2 Two hundred years old... OISC
H Two hundred years old. OIP
That’s the title? CONC
L2 That’s the introduction. .CCC
H Ah ha the introduction. OIP
M2 It’s the information of ... OISC
L2 ...Pu Chiew HO
H Ah ha CON
L2 What’s about his wife. Maybe his wife is younger, and... OISC
H Ah ha CON
L2 ...and she’s very lazy to go shopping herself.. OISC
H Ah ha. CON
Is he like a family man? CONCLA
MI He did something to please .. ~ OISC
H ...his wife. HO
M2 Maybe we can call him a house husband. OISC
H A house husband? CONCLA
M2 As opposed to a house wife. CCC
L2 He loves his wife very very much.. OISC
H Ah, he loves his wife very much, so he would do... HO
Mi ...anything for her. HO
And? AlA
L2 He choose the best goods for his wife by himself. HO
H Is it OK if we talk about something more I mean broader wider AlA
meaning?
Like one day he goes shopping, and you just get into the specific OISC
details like he selects the best thing for his wife,
Is it OK? CONC
Members | {nodded} CCC
M1 One day, you mean this part? {pointed to the note} CONC
H In this part, we introduce the character. CCCE
And the second one, we just narrate the story. OISC
One day,...
Mi ...he feels he has mood to choose the thing because he don’t want HO
his wife angry about why he buy a thing in not good quality...
H Ah ha CON
MlI He'’s like afraid of his wife. OISC
H You mean like ndwuiiv (Translation: afraid of being henpecked) CONC
M1 (laughed) CCC
H How how should we use this word in English? I have no idea. AlIA
Maybe we can add up Thai language to make the audience OISC
understand. Or maybe we can say that ah his wife is the head of
MI ...the family. HO
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L1 A leader. OIC

Ml A leader instead of him. OISC

Names Transcriptions Categories
PHASE 3

M2 I think we should get a climax of... OISC

H Ah ha CON

M2 ..the story, so we can run the story... OISC

H ...at that time. HO
Now let’s get to the plot. One day he goes to the A-Mart. Then OISC
he...

M2 ...selects the food for his wife as... HO
amnderlsuz (Translation: What to say in English for doing AlA
something on a routine basis?)

H do as usual HO

M2 As usual OoIP

H One day he goes to the supermarket alone and as usual, choosing OISC
the best quality of food to please...

Ml ...his wife = HO

H To please his wife. (013
The narrator, what do you think? AJA

L2 {laughed}

MI What about as he spends much of his time choosing, so he came OISC
back home late, and his wife thinks he has another girl.

Members | That’s a good idea. CON

M1 His wife don’t let him get into the house, and he have to cry and OISC
run to another place.

H And to the fhwvnauys1 (Translation: A home for the old-aged) HO
Right? CONC

M1 {nodded} CCC

H That’s a sad movie. OISC

L1 Funny OISC

H Funny? All right, so we got the point, right? CONC

Members | Right CCC

H because he is afraid of his wife, so he takes so long time choosing OISC
the best quality of the food for his wife, and then it takes Um it
takes time all day long. And he goes back home at night. While
his wife is waiting for dinner, so she can’t stand waiting and then
she gets so angry, so when he is at home, she just scolds him and
1a him

Members | {laughed} CON

H so a poor Pu Chiew sits still and cry at the corner of the house, and OISC
then he just viesls and so...

Members | {laughed} CON

H ...s0 a poor Pu Chiew sits still and cry at the corner of the house, OISC
and then he just...

Mi For him, he has to go to @we at the hill because he cannot came HO
back home.

Members | {laughed}

H Is it OK, the plot? CONC
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Do you get the climax that he goes back home late at night, and
then his wife you know scolds him and then he just viesls and so...

Members | {laughed} CON

H ...he run away home. OISC

L1 One minute left

H Reporter, make a sentence on your own, and it will make you more OISC
fluent in speaking.

M2 Right, I think you should note only the important words {talked to CCC
the note-taker}.

H Right, so she can just you know speak and have more details when OISC
speaking.

MI OK

H You just look at the line, and then you speak as you understand OISC
{talked to the reporter}.

M2 How to say einlasul¥aurirdwlantes? (Translation: Don’t make the AlA
bald people feel offended.)

H Don’t let the bald down HO

PLANNING TIME IS OVER

Topic No. 3: Free Time (Medium-score Achiever)

New Narrative Task

Focus group members: M1 = Reporter, L1 = Chair, H = Time-keeper, M2 = Note-taker, and

L2 = Monitor

Names Transcriptions Categories
PHASE 1

L1 What do you think about this? {pointed to the picture} AIA

Ml It’s too plain. OISC

H It’s too plain. We have to make a difference. 0ISC

L2 What should we do? AlA

H Make up a story as we have done of the two stories for the last two HO
weeks.

MI Add some interesting to it. OISC

L1 What should we add? AlA

Members | {thinking}

H Reporter, tell about the trip? {pointed to the picture} AlA

MI Boring. HO

H All right. We are the last group. It should be more interesting of OISC
the four groups.
How to make a difference? AlA
Generally, we always introduce the character first in the first of the OISC
speech, so now why don’t we...

MI I think we should choose something it seems popular in the press HO
to make it more interesting, but I don’t know what.

H Ha! Maybe we just use or bring the Seven Wonders of the World. OISC
Maybe it is the Fuji Mountain because it is one of the Seven
Wonders.

MI Go ahead. {Nodding her head} CON

H Maybe we just add the Seven Wonders of the World as the setting OISC
and then associate the character to the press.

Mi So they have to go abroad? CONC
I’m thinking of the ads about w iw3ua fumé (Translation: Poor, OISC

Serious and Got Drunk).
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Do you remember this ad on TV? AlA
H You really mean that? CONC
Ml {nodding her head} CCC
Members | {laughing} CCC
H All right. What is your idea? AlA
Ml It starts with this. fyoauiiou uaziiitynunion 4 wez usunuivziumé i HO
ooniiiv) (Translation: This man is poor and has a lot of problems
in his life, but instead of drinking alcohol, he goes out for
sightseeing.)
H Yah, you’ve got the idea.
Mi Poor, serious and what? AlA
H Maybe use “let’s go out”, OK? HO+CONC
Ml Let’s go out. OIP+CCC
H So is this the title of the story? CONC
M1 Yah, title of the story CCC
H What do you think, chairperson? AlA
L1 1 don’t have any idea.
H Five minutes past
Names Transcriptions Categories
PHASE 2
L1 I don’t understand this picture. Why they cross the bridge? CONC
{pointed to the picture}
H I think they just have the idea of just going out for a picnic, but CCC
they have no certain destination.
L1 Oh! I’ve got it.
H They’re just like, “Stop! It’s beautiful. The sun rose, so we just OISC
want to have a picnic.” And it looks like he doesn’t know where
| he wants to go, so he has no destination where he wants to go.
L2 They drive to many places. OISC
H We’d better be precise in the story. OISC
MI What do you mean by precise? CONCLA
H Not much in details in the story. CCC
It will be easier for the reporter to um to make the speech if she OISC
has you know ...
L2 ...her own idea. HO
H Yabh, if she has the idea, maybe she can add up when gives a OISC
speech.
M1 He don’t know where to go. OISC
H Ah ha. Do you agree? CONC
MI Yes. CCC
H So we’ve just got um the concept of the story the theme like he has OISC
no destination to go, so they just drive with no...
L1 ...way. HO
H Ah ha CON
L1 To somewhere beautiful OISC
H Yah, so why don’t we add up the turning point? CONC
MI He starts with no destination. CCC
H Um mm no purpose, no goals in driving whatever. And then OISC

maybe it’s the road uphill, going up to the hill to the top of the hill,
cross the bridge and then slow but sure.
Oh, five minutes left.
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Names Transcriptions Categories
PHASE 3

MI What do you think about the road? CONC

H I think it’s a road on the hill... CCC

L1 ...to see the view. HO

H What kind of tense would you like to use? AlIA

MI Past tense. HO
Is it OK? AlA

H udoust uegiunruunoiuns1filsz loavestiandes (Translation: It depends HO
on the reporter’s familiarity of sentence structure.)

| Ml OK

H By the way, three minutes left.

So what’s the turning point? Anyone? Any idea? CONC

MI Maybe they spent the time so happily, and suddenly they didn’t ccC
know how to back home.

H So? CONC

MI viniunua (Translation: no gas) CCC

H The car runs out of... OIC

MI ...gasoline. HO

H Gas, so they couldn’t go back home. OISC
That’s the ending, isn’t it? CONC

| What about after they have a picnic, they sleep. When they wake OISC
up, they are at home. It’s just a dream.

H Yah, that’s the turning point. OIC
It’s a good idea. It’s like you know narrating the story from the OISC
beginning to the end, and then we conclude that it’s not the reality.

Mi And how to make the story like to surprise the audience? AIA
If we say that they wake up, and it is only a dream. It’s so plain. OISC

H Um, what do you think? AlA

Ml I don’t like it. Suddenly, they wake up and find out it’s just a OISC
dream. It’s too plain.

L1 What about something wakes him? HO

H Yah, something like the butterflies. .. OISC

MI ...try to bite him. HO

Members | (laughed) CON

H Then he surprisingly... OISC

MI ...wakes up. HO

H Wakes up )1

Members | (laughed) CON

H OK, now let’s wrap up the story and then the conclusion. OISC

MI How can we do that? AlA

H Explain that he’s the old man and he really hates his life, so he HO
wants to go out alone with his...

L2 & ...children HO

M2

H Ah ha, children, nephew, niece, whatever. OIC
All right? CONC

LIl Ah ha €cC

H Then um it’s a kind of fun. He went out to everywhere he want OISC
with no destination.

L2 He planned to go many place. OISC

H Yes CON
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L2 He planned to go many places with no destination. OISC

H Oh, right! You mean why he stopped the car often? CONC

L2 Yah CCC

H Maybe we just get in the story, and then start something like a OISC
surprise in the end like a butterfly...

L1 ...bites him. HO

H Ah ha, so that’s the turning point. OIC

MI The butterfly eats him. OISC

H That’s not logical. OIC

PLANNING TIME IS OVER
Topic No. 3: Free Time (Medium-score Achiever) Narrative Task Repetition

Focus group members: Belle = Reporter, Bee = Chair, Bomb = Time-keeper, Beam = Note-
taker, and Bam = Monitor

Names Transcriptions Categories
PHASE 1

L1 OK, let’s continue our story. Anyone has new idea? CONC
What should be the story?

M2 Shall we brainstorm? CCC

Ml If you think we can use the same idea, I don’t have to plan the OISC
story. I just use proper grammatical words.

Members | (thinking)

H Is it OK if we make the story more special? More than just telling AIA
the story in the same old way not to make the audience...

Ml ...bored. HO
What should we do? AlIA

M2 Can you narrate this story? {turned to the reporter} CONC

Mi Can it be in Thai? miloufufuaeldalaman “su nsoa fumér” fuae msumd CCC

hi'lddawes Isiae asvilissinaofotinsizneanunioaiiimi fe “w wiva

i o 7 ¥ . & o
ien” mileutudnioauiinioanssoveant Y faoieumignlihiiod Taoh hildiluiv

= o & - - ' ' '
ureonlihiios Fusoliidou  Frmeernd foenTliflvaiodiou § 9 Aiiddeludin dyu
o A v e ' ) - 3
auiianle favAu Usinghiamimumiudrowiy wiiddndinindemoiidhuaamity
usetratfor aouilnidinzihis lafssdounawarminivavoan (Translation: If

you have ever watched the advertisement on “Poor Stressful
Getting Drunk”, that shows that drinking alcohol helps nothing.
Now we will present another new method of releasing the stress
which is “Poor Stressful Going Out”. This man is stressful
because of his nagging wife. He, then, takes his children to go out
for sightseeing without telling his wife. He just drives along the
road because the weather is nice. Suddenly, a butterfly appears in
front of him from nowhere. And it wakes him up. All of this
happening is just a dream. He feels sorry that it’s only a dream.
However, at least now he realizes how to release his stress.)
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Names Transcriptions Categories
PHASE 2
H OK, maybe we can focus the story around... OISC
M1 ...butterfly. HO
H Do you remember when we study an American Literature? AIA
Do you remember the Roads Not Taken?
MI No
H The Roads Not Taken. There’re two roads in front of you, and HO
you choose anyone of them, but...
Ml ... vz himwsondu/188nuds (Translation: you cannot go back) HO
H Yah, and you’ll be careful because to choose the right one, you OISC
will arrive with natures at last. So it seems completed. Don’t you
think? The Road’s Not Taken, or maybe we bring some thoughts
of the movie.
Did you watch the Polar Express? AlA
M1 No.
H It said, “it doesn’t matter where the train is going, but the matter is HO
prepare to get on.” Maybe we can say that the man and then two
children, they got lost in the countryside or maybe something like
that. We just tell that two children get on.
Do you understand what I’m saying? CONC
L1 How can we prepare the story? AIA+CONC
H I can wrap up if you like it. Maybe we can change, or if you like HO+CCC
the old one, we can remain the same.
You don’t like it? AIA+CONC
M1 Boring. CCC-
H So, it’s time to change. People always see this man as the grand HO+CCC
daddy. Maybe we can change him into a cab-driver, and change
the kids to be somebody who get lost somewhere, and then the car
driven past past them, and then this man get out of the car and then
ask the two children where they are going, and then just say they
got lost, and because he’s so kind and gentle so he takes the two
children in his car and drives to nowhere. He doesn’t know and
finally he knows that the real destination of the road is nature, not
home because we are born to nature.
Maybe you can add up the story like this. OISC
Ml I can’t remember it. AlA
H Maybe you can get the idea and then don’t just write a lot because HO
you’ll be kind of nervous and become worried...
M1 ...of remembering. HO
H Yah, you just speak naturally like the first picture and then the OISC

second and the third and tell to the class. You just speak naturally.
Can I speak in Thai for a little while? ssanhivnmsiismaidlusssunia
winnimsyaneediud hidusssuni qu'ld concept dud e Ananauduetail
uilpludait short note guitwaidusssuni auezyaianselinaaniodos Ahiflns
whu sfioonTuna milouralgmiaidoanil Mududosnsizdrledes usfhiléemd
auiiiosfi uild then, next, after that, finally u#suu> (Translation:
It is better to speak naturally than to speak words by words but not
in your style. You have the concept of the story, so speak it out
with your pictures and short notes. When you speak naturally, no
one will recognize whether you will say it wrongly or not
according to the story. Just speak it out. For example, I watched
the movie yesterday. I can tell you its story without making some
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notes from the movie because I know the story. When you know
the story, you just tell it and use then, next, after that, finally and
then the story ends.)

M2 We’ve got the main idea, and use your own words. OISC

H Ten minutes past ladies.

Names Transcriptions Categories
PHASE 3

MI XX {the sound is unheard} OISC

H Yes, go on. CON

M1 Where is your home? We’re born... OISC

H ...from nature. HO

Mi From nature OIP

H The two kids don’t know where to go because they are too young. OISC
They forget where are they...

L1 ...they are from. HO

H ...from their house, their parents. Where are they? OISC

M1 wWhilisgmnn (Translation: It’s so philosophical.) OISC

H So this man who is somebody... OISC

M1 ...a taxi driver. HO

H Yah, he may be a taxi driver in the countryside. OISC

MI He give the children a lift. OISC

H Ah ha. I know you’ve got the story, but you’re not sure. I bet you OISC
can. Believe me, believe me.

Ml Oh, I’m so excited. OISC

H Be confident in front of the class. Look at our group, and we will OISC
smile at you. Don’t be afraid. Believe me, just do your best.

M2 I think it’s better if you speak by your own. OISC

H Ah ha. Just the main idea of each theme. OISC

Ml So I remember the themes? Theme finiludnlnu theme fivoudmiozs CONC
(Translation: Where are the children going to in Theme One?

What are they doing in Theme Two?)

H Yah. CCC
And after you look at the main idea, you’ll know how to narrate it HO
after that. You don’t need to read anymore.

All right? AlA

MI {silence}

H Don’t worry. Time will help. Believe me. HO
Have you got the story all? CONC

Mi wnnasmamesau (Translation: There were two children who went CCC
astray...)

H Maybe you can add something like you know you can just imitate OISC
the taxi-driver by walking out of podium and say, “where are you
going, two kids?” “Where are your parents?” {made a sound of a
taxi-driver} And make a sound of the kids saying, “we don’t
know where to go. Can you pick me up and then drive me home?”

MI Will we use the old title? CONC

H Maybe you can change to “where is our home?” CCC

Mi milousdwmmmim (Translation: Is it like they are looking for their CONC
home?”)

H Yah, the man the old is looking for... CeC

L2 ...their real destination. HO
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H The kids doesn’t know the kids don’t know where to go because OISC
they are too young. They don’t know where their parents go, so
they get lost, and this man help them.
MI Then? CONC
H Then the kids get into the car. They don’t know where to go. And CCC
finally they drive drive and drive and finally they find some place
to stay, i.e., nature. They drive around the mountain and finally
the kids just look out the window, and then they say, “this is my
home. This is my home. Maybe you can just stop. Stop here.”
And the old man adds, “is this your home?” And the kids don’t
say anything. They just...
MI Ah ha CON
H They just get out of the car and then sits on the grass whatever. cccC
And then the man finds...
MI ...the real home. HO
H And you can add like finally, and then you can ask the audience, - | CCC+OISC
“where is their home?” “Do you know why they stop at this
destination?”
M1 Why don’t we start by saying, “have you found your real home?” CONC
H That’s good, but make your voice you know... Maybe you add CeC
the action with your speaking.
PLANNING TIME IS OVER
Topic No. 5: Study Time (High-score Achiever) New Narrative Task

Focus group members: Bomb = Reporter, Bee = Note-taker, Bam = Time-keeper, Beam =
Monitor, and Belle = Chair

Names Transcriptions Categories
PHASE 1
MI What do you think about the pictures? Have any idea? AIA
M2 Picture’s clear, but it’s too... HO+OISC
L1 ...simple. HO
H So make it more... OISC
Mi ...interesting. HO
M2 Maybe we can add up with something this week. OISC
H Um..like we used to do before. It’s a dream. OISC
Remember the big butterfly? AlA
M1 Yah HO
H Maybe he just um thinks that’s OK. It’s a dream because ah he’s OISC
very diligent. He’s always you know nerd...
MI Yah CON
H He always gets the work done as soon as possible, but this time OISC
he’s got a lot of work, and he get it done all, but still he feel there’s
a lot of work, he feel just like “waeu” (Translation: Hallucinated) in
his mind. You know sometimes you need to be relaxed in your
study.
MI Yah CON
H Is it OK? Or is it too simple? CONC
M1 It’s still simple, CCC
but you can add like a tone or another detail to make it more OISC

interesting.
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Members | {thinking}
H Time flies. Five minutes past. How can we start? AlA
Names Transcriptions Categories
PHASE 2
L1 What is a title? AlIA
Members | {thinking}
H First of all I’d like to tell you about the plot of the story... OISC
MI Yah CON
H ...and then we can add up a little bit. The plot is like he has a lot OISC
of work to get done, to send, and he wastes time by you know
watching TV, having snack and then um listening to music,
dancing um and so on until time pass to ah midnight so that he feel
very tired and he cannot do the work. He feel so sleepy, so he go
to bed without doing any work. And that’s one-day pass.
M1 What about er if he’s not idnviu ? (Translation: not hard-working) AIA
Ll Lazy HO
M1 ...lazy, lazy boy, but today he want to change, to develop OISC
himself...
H Ah ha CON
M1 ...but when he telephone, eat or do anything... OISC
H Ah ha CON
MI ...the time pass, and it’s the same. Nothing change. OISC
LI He can’t change. OISC
H What do you mean by that? Repeat that again. CONCLA
Mi miloumn/jia (Translation: Just like a revolution) CCC
H Ah ha CON
MI SusznfAounlasiues uaneiudinds 4 fidudywaga Amdowdy Binbununlas OISC
(Translation: I will revolutionize myself, but in reality, it’s beyond
my instinct. Therefore, it’s still the same. I can’t change myself.)
H Ah ha. OK, we’ve got the entire story. CCC
Ml Is the title “A Revolution Day”? CONC
H Yes. CCC
L1 What about the plot? CONC
H Just like um he’s got a lot of work, want to finish all, want to CCC
change to be a new person who is diligent, who is eager to work,
but still...
MI miloufuil Il udmevwsodiaing ides 4 #u (Translation: Just like the OISC
flame of desire to revolutionize himself is burning, but when there
is a temptation, this flame is slowly extinquished.)
H Ah ha, the distractions um the song, the food, the snack... OISC
MI ...T'V, telephone HO
H Yah, get him distracted from his work. OISC
So what’s the turning point? CONC
Mi Turning point is he can’t change anything. CCC
H All right, so now we’ve got the plot.
M2 I think he does a lot of things, but he doesn’t look at the clock. OISC
Ml Um CON
H Is our main point misled because of the time? CONC
MI No. In my opinion, every time he join or nas abuse this activity, he | CCC+OISC

came back again and again. mileufuiia@indvunh sduumime uine

frame qaiho qanu hivuds wowos faonduuumilowdy milouiyTuvisnomny
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wwmzweamineia 9 (Translation: It is like his consciousness tells him to

get back to his study, but in the last frame, he can’t stand the
distractions. He stops studying and goes to bed. His flame of
effort has been entirely extinguished.)

Names Transcriptions Categories
PHASE 3
L1 So what’s the title? CONC
H A Revolution Day. CCC
What is his name? CONC
Mac?
M1 Why it has to be Mac? AIA
H I don’t know.
L1 Yo. HO
H OK, Yo is a very lazy boy. He never does his homework, and he OISC
got a pile of work to get done in one night.
Ml Um CON
H One day he want to change himself to be an intelligent person. OISC
M1 Umm CON
H Ah, he wakes up in the early morning to read the book, but just for OISC
a while everything around him distracts him.
So have you got a plot? CONC
Two minutes left
L1 Adding more details? CONC
M2 We can add some... CCC
H ...some thoughts HO
M2 Yah, some thoughts OIP
H Maybe the best victory is the victory to overcome yourself, to beat OISC
yourself.
L1 So what is our plot? CONC
H Yo is a lazy man. CCC
L1 And? CON
H He wants to revolutionize himself. “Today I wanna make a OISC
revolution. Be a new person. Be more diligent.”
MI ufmidoufuildsiagudunaeana wif.. (Translation: and he has been OISC
continually interrupted by the distractions, so he...)
H Um CON
M1 wimoemAsireandmnenmisdeiies q 8o 7 neguisanamnenmnisde @it
mas fnduemmiade udnenougaiiy miloudunubilna Fadva uewasdnd 1%
Vi undeaziu Juilveususou (Translation: He is trying to pull himself
to the study. When the TV is on, he pulls himself back to his
study after watching it. When the music comes, he also pulls
himself back to the study. Finally, he can’t resist the temptations.
He goes to bed and leave the revolution to be some other time.
Today, he wants to sleep.)
H And one day, no, and finally as time flies, it’s 11 o’clock. It’s time OISC
to bed...
L1 ...and he think the Revolution Day may be tomorrow, not today. HO
H ...not today. OIP
Got it all? {asked the note-taker) How to write msiomwuzdaes dums CONC

wruziwivia (Translation: A real victory is the victory of conquering




301

yourself.)
Ml Use the word conquer. Right? CCC+AIA
H No other victory is better than the victory of overcoming oneself. HO
L1 Again please? CONC
H No other victory is, oh no, no other victories are better than the CCC

victory of overcoming oneself.

PLANNING TIME IS OVER

Topic No. 5: Study Time (High-score Achiever) Narrative Task Repetition

Focus group members: Bomb = Reporter, Bee = Note-taker, Bam = Time-keeper, Beam =
Monitor, and Belle = Chair g

Names Transcriptions Categories
PHASE 1
Ml OK, do we plan to use the Academy Fantasia theme? CONC
H Ah ha. CCC
Do you want to add anything? CONC
M2 We can add the action of this man. CCCHOISC
H Ah ha. CON
M2 Rewrite the lyric to his work. OISC
M1 Maybe this time you may dance. Sometimes you sing, and OISC
sometimes you dance.
H It’s so hard for me, you know. You see I’'m not good at dancing. OISC
MIl OK, let’s get back to the theme. OISC
H OK, let’s get back to the theme. OIP
What should it be about? CONC
M2 He writes his work, and when he look at the TV and hear the song, | CCC+OISC
he stand up and dance...
H Ah ha...he sing along the song... HO
M2 He put the pen on his ear, and when he come back for his work, he OISC
can’t find his pen. .
H And then? CON
M2 He dance. Next he back to his work... OISC
H Ah ha...time by time, so the work haven’t being done. HO
L1 And? CON
M2 And he cannot find his pen. OISC
H Ah ha. Then? CON
M2 He waste the time. OISC
MI In my opinion, I think about he decide not to XXX {voice OISC
unheard} to the people there, but when he hear it...
H ...he can’t control himself. HO
MI It’s by instinct. He can’t control it. OISC
H That’s good.
What about you? Want to add something more? CONC
L2 1 er you mean this man gvwauilhilsaususalsnonsar duauiianls CONCLA
(Translation: Is this man a contestant or a fan of the Academy
Fantasia?)
MI dlunufida Academy (Translation: He’s a fan of Academy.) CCC
H Ah ha. He’s Academy lover. OIC
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Names Transcriptions Categories
PHASE 2

H And then I think we may not follow all the pictures. It will make OISC
the story you know...

M1 ...too much detail. HO
H Ah ha. Maybe we bring the point some points in here like telling OISC
the change to be the distracters of the point, and then me um, I just
cannot control myself of looking at it. It’s by an instinct of mine.
And then we think the action the situation of myself and link it to

the study time. And then it comes to the issue of responsibility.

Mi uiulafensoewuzduosld etriiuznse (Translation: Does it imply that CONC
if we’re confident, we can do it?)

H Yah. CCC
It’s the theme um the food for thought of the story. Um no matter OISC
what, no matter how, responsibility should come first.

Ml Do we always end with the quotes? CONC

L] It’s our style. (88 8

H You know everybody is given twenty-four hours, it does not OISC
matter how much we are given, but the matter is how we spend it.

Do you think the first one or the second one we should lead this CONC
message to the audience?

MI I think I prefer the second one. CCC

H The second one. orIp

MI It’s about how to manage the time. OISC

H How to manage the time. The second one? CONC
All right, I end up with the second one because it is about time. CCC
And we have time as the core of the story. All right? We have
time as the core, and then we link and we bring the situation
around it. And I will er keep telling the time the point of time and
add the action between the period of time. All right? CONC

Members | {nodded} CCC

H I will introduce the character. The story is about the same as I’'m a OISC
music lover and I’m also a Academy Fantasia lover.

L1 Does it OK if you commence the presentation with singing the AlA
Academy Fantasia song?

H Yah, after that I would come back to the situation. Then I will HO
sing the second line...

L1 Yah CON

H ...of the song, and then come back to the situation. OISC
Would it look OK? AlIA

M2 OK HO

M1 duggaliflm Suewsshliauges (Translation: Will it confuse the OISC
audience?) unewzdosq qq udafndundaledou .. (Translation: You may
sing, sing, and sing. Then you go back to your study...)

H Ah ha. CON

MI u#ay 9 g Academy oxlsotaii (Translation: Suddenly, you turn to OISC
watch the Academy again. It’s something like that.)

H Ah ha, but the whole song, right? CONC

MI1 No, just some parts of it. CCC
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Names Transcriptions Categories
PHASE 3
H Um, I’ve got it. I’ve got it. And then would it be OK if we just AlA
leave the substance of the story by asking a question to the
audience, “have my work done yet?”
Mi What did you say? I don’t understand it. CONCLA
H I said, “have my work done yet?” Ask the question to the cee
audience.
Mi fifonousumso wonliniva (Translation: Is that the ending? It’s good | CONC+OISC
because it doesn’t sound serious.)
H milouiu'hisy onnviungmssiiig 9 wiils sousuomuwriennizieeln CCC
(Translation: It doesn’t seem like the ending. I will ask the
audience whether my work has been done yet from the situations
that they have been watching.)
M1 uérisil quote mmazular (Translation: Will there be any quote after CONC
it?)
H ii Atosuiisuidos (Translation: There is a quote as an ending.) CCC
Mi fiosy suudaid udama quote 1¥wu (Do you mean almost to the end, CONC
you will pause and then say a quote?)
H 1% Wiwdmes (Translation: Yes, let them think.) w3suda 9z quote h CCC
(Translation: At the end, we will quote) that it doesn’t matter how
much we are given, but the matter is how we spend it.
Is that OK? CONC
L1 Yes. CCC
H Let’s wrap up. First we introduce the character. Then we will OISC
have the situation like ah I and the television. I am a person who
want to you know finish the work, the Statistic work.
L1 Statistic work? CONC
H Yah, I want to finish all the work of Statistics, but unfortunately, CCC
that night is the Academy Fantasia...
L1 ...final round. HO
LI Ah ha CON
H ...but I was distracted all the time, so the work hasn’t been done. OISC
L] Umm CON
H That’s why I won’t way the work hasn’t been done. 1 will ask a OISC

question. Maybe I'll ask our group. You can answer my
question.

PLANNING TIME IS OVER
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Appendix 17: Transcriptions of NNTs and NTRs

Topic 2: Snack Attack (New narrative)
Group I: 1.2

My name is ..... from Group 1. (1) Today I will tell you er about a secret of one hundred / (2)
um many many many many many years ago {laugh} + there’s one man named Pu Chiew
{laugh} / (3) + one early morning he go shopping alone/ (4) + he go shopping himself instead
of his wife / (5) + she’s vegetarian / (6) he pay attention to what he eat / (7) he’s wise
consumer / (8) he spend much of time to select the best thing / (9) he’s such a + a con
considerative consumer / (10) at the dairy booth ah he always choose a quality egg fruit and
vegetables um for example vegetable no spot + so he has to wait so long to take a queue for
the cashier / (11) finally he went home late at night / (12) you know why / (13) + his home far
from the market ninety kilometers and he take this chance to exercise / (14) let’s guess how
old she is {audience answered “hundred”} / (15) + um he is ninety years old / (16) he lives
long because he choose the best thing for himself / (17) remember choose wisely live well.

Total of T-unit = 17
T-Unit Pauses Errors No. of words

1 0 3 9
2 1 0 9
3 1 1 6
4 1 2 7
5 1 1 1
6 0 2 5
T 0 1 3
8 0 3 8
9 1 1 4
10 1 5 29
11 0 1 6
12 0 1 3
13 1 3 14
14 0 1 5
15 1 0 5
16 0 2 9
17 0 0 5

Total: 17 8 27 128

Inter-rater suggested correction

[Today I will tell you about a secret of one hundred years old / many many many many many
years ago, there’s one man named Pu Chiew / one early morning, he goes shopping alone/ he
goes shopping by himself instead of his wife / he’s vegetarian / he pays attention to what he
eats/ he’s a wise consumer / he spends much of his time selecting the best thing / he’s such
a considerate consumer / at the dairy booth, he always chooses quality eggs, fruit and
vegetables, for example, vegetable which has no spot, so he has to wait so long to take a
queue for the cashier / finally he goes home late at night / Do you know why? / his home is
far from the market ninety kilometers, and he takes this chance to exercise / let’s guess how
old he is / he is ninety years old / he lives long because he chooses the best things for
himself / remember choose wisely live well.]
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Group II: L2

Good afternoon everyone. (1) is you know food is important for your health / (2) I’ve
got a friends / (3) + he alway eat + healthy food and he gets very handsome / (4) here’s a
story about + an old man which is care of food and health / (5) his name is uncle John / (6) ok
the story begins at one days / (7) that day is his ninety-nine anniversary birthday / (8) do you
know why he live that long / (9) because he alway eats he alway eat + + healthy food and
nutritional food so he get healthy and strong / (10) that day he going he’s going to prepare for
a party so his wife is call his neighborhood to his house and he goes to the supermarket / (11)
his way to supermarket is quite long but + the the stuff is + very variety / (12) so at the mar at
the supermarket he is try to pick up the best quality food just like vegetables milk and eggs /
(13) he want to buy + he want to buy ah some low quality food so he choose it for a long time
/ (14) and when he got to pay the er for the price oh my god the low is very the queue is very
long for he has to wait for a long time / (15) then it’s very late at night when he leave with
supermarket / (16) he rushing he rush to his house but he found that his guest is asleep.

Total of T-unit = 16

T-Unit Pauses Errors No. of words
1 0 1 8
2 0 1 3
3 2 2 7
4 1 3 11
5 0 0 5
6 0 1 6
7 0 1 6
8 0 1 6
9 2 2 13
10 0 1 23
11 2 1 12
12 0 2 16
13 1 3 14
14 0 1 24
15 0 1 10
16 0 2 10
Total 16 8 23 174

Inter-rater suggested correction

[Do you know food is important for your health/ I’ve got a friend / he always eats healthy
food and he gets very handsome / here’s a story about an old man who cares about food and
health / his name is uncle John / ok, the story begins on one day / that day is his ninety-ninth
anniversary birthday / do you know why he lives that long / because he always eats healthy
food and nutritional food so he gets healthy and strong / that day he’s going to prepare for a
party so his wife calls his neighborhood to his house and he goes to the supermarket / his way
to supermarket is quite long but the stuff is very various / at the supermarket, he tries to pick
up the best quality food like vegetables, milk and eggs / he doesn’t want to buy some low
quality food so he chooses it for a long time / and when he gets to pay the for the price, oh my
god, the queue is very long so he has to wait for a long time / then it’s very late at night when
he leaves the supermarket / he rushes to his house but he finds that his guest is sleeping.]
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Group IIT: 1.2

Good afternoon teacher and class. (1) Today + I will told er I will tell you about + myself and
someone who make me realize something / (2) er + 1 I like shopping very much / (3) what I
always buy is are bag shoes er clothes er like other girls / (4) when I come in this class I see
this picture and it makes me think of someone / (5) er he is my grandfather / (6) + er now he
is seventy years old but he’s still healthy / (7) he always come comes to the supermarket near
near my house / (8) er + he is a wise shopper / (9) he always care about what he’ll he’ll buy /
(10) he will choose the + things that make us healthy like er fresh vegetable and fruit / (11) +
er + + he is a good man ’cause he’s always on queue but it’s sometimes it makes him + er
come back home late / (12) er + er um + finally I thank to our teacher to give me this picture
because er if I didn’t come to this class I will I will not realize what I should do + to + myself
/(13) I will change my + lifestyle / (14) I will be the + do like my er I will find something
that is good for my health.

Total of T-unit = 14
T-Unit Pauses Errors No. of words

1 2 3 14
2 1 1 5
3 0 2 11
4 0 1 17
5 0 0 4
6 1 0 10
7 0 2 9
8 1 0 5
9 0 1 6
10 1 1 13
11 4 0 20
12 4 3 26
13 1 0 5
14 1 0 10

Total 14 16 14 155

Inter-rater suggested correction

[ Today I will tell you about myself and someone who makes me realize something / 1 like
shopping very much / what I always buy are bag , shoes and clothes like other girls / when |
come in this class, I see this picture, and it makes me think of someone / he is my grandfather
/ now he is seventy years old, but he’s still healthy / he always comes to the supermarket near
my house / he is a wise shopper / he always cares about what he’ll buy / he will choose the
things that make us healthy like fresh vegetables and fruit / he is a good man ’cause he’s
always on queue, and it sometimes makes him come back home late / (12) finally I thank to
our teacher who gives me this picture because if I don’t come to this class, I will not realize

what I should do to myself / I will change my lifestyle / 1 will find something that is good for
my health.]
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Group IV: L2

((Show anxiety)) Good afternoon class. (1) Let we start about my story / (2) it’s a story of
uncle Dawson / (3) + uncle uncle Dawson is very old / (4) he’s living in the uptown girl
{audience laugh} er in the up(h) town so he needs to go shopping every week but the shop +
is very far from his home / (5) he need to take a bus from his home in the uptown to the
downtown but he’s single and + because his old age he has the Alzheimer / (6) he needs to +
+ note everything whenever he go out to shopping / (7) when he go to A-mart department
store he try to find the stuff that he need to find / (8) first he go to + + + the de the part of
vegetables / (9) he’s very careful to select everything for example he needs to buy fruit he
select banana and he look every part of it / (10) thus there is any fault or any worm or the
price is too expensive / (11) then he walks to + the daily + the daily product and he also do
that / (12) he need to look at the milk is al already + expire day or there is any bad thing on it
/ (13) + he do it every part of the item that he need to buy so it takes too long time when he
shopping / (14) he went to + the A department store from ten o’clock in the morning and he
finish select everything about ten o’clock in the in the evening /(15) + and when he and when
he watch his watch he found that oh it’s the shop nearly close so he decide to go to + + cash
everything / (16) and he needs to wait for a long queue so he he feel worry because the bus
will + will have no bus anymore if he walk out too late / (17) when he already cash and he
went out the market / (18) and when he went out the department store he found no bus / (19)
it made him more worried more worry so he needs to walk home from downtown to uptown
because + every every stuff is very heavy and he needs to walk home / (20) + he walks / (21)
suddenly he die with heart attack

Total of T-unit = 21

T-Unit Pauses Errors No. of words
1 0 2 4
2 0 0 6
3 1 1 5
4 1 4 22
5 1 2 26
6 2 2 9
7 0 3 15
8 3 3 7
9 0 5 21
10 0 2 13
11 2 -+ 9
12 1 5 15
13 1 5 19
14 1 3 21
15 3 7 16
16 1 5 21
17 0 4 8
18 0 2 10
19 1 1 26
20 1 0 2
21 0 1 5

Total 21 19 61 280
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Inter-rater suggested correction

[ Let us start about my story / it’s a story of uncle Dawson / Uncle Dawson is very old / he’s
living in the uptown so he needs to go shopping every week but the shop is very far from his
home / he needs to take a bus from his home in the uptown to the downtown but he’s single
and because of his old age, he has the Alzheimer / he needs to note everything down
whenever he goes shopping / when he goes to A-mart department store, he tries to find the
stuff that he needs to find / first he goes to the part {section} of vegetables / he’s very careful
in selecting everything for example if he needs to buy fruit, he selects banana and he looks at
every part of it/ thus there is neither any fault or any worm nor the price is too expensive /
then he walks to the daily {dairy} product and he also does the same / he needs to look at the
milk whether it is al already expired or there is no bad thing in it / he do {checks} with every
part of the item that he needs to buy so it takes too long time when he is shopping / he goes to
the A department store from ten o’clock in the morning and he finishes selecting everything
about ten o’clock in the in the evening / and when he and when he looks at his watch, he finds
that oh it’s the shop is nearly closed so he decides to go to pay cash for everything / and he
needs to wait for a long queue so he feels worried because there will be no bus anymore if he
walks out too late / after he’s already paid cash, he leaves the market / and when he goes out
of the department store, he finds no bus / it makes him more worried, so he needs to walk
home from downtown to uptown because every stuff is very heavy and he needs to walk
home / he walks / suddenly he dies with heart attack.]

Topic 2 (Snack Attack) Narrative repetition

Group I: L2

(1) Today I will tell you a story about Pu Chiew same as two weeks ago / (2) Pu Chiew is 200
years old and he lives with his younger wife / (3) ah and she is very lazy to buy a thing so er
we can call him a househusband {as opposed to housewife} / (4) he loves his wife very much
so he can do anything for his wife / (5) + um so he can do anything for her even choose the
best thing for his wife / (6) one day he goes to the supermarket alone as usual choosing the
best quality food for his wife / (7) he has to be careful to choose a thing because he is afraid
of his wife or £nidivf {in Thai: Krua Mere} / (8) he spends most of his time to choose the
best thing because he doesn’t want his wife annoyed when he choose the bad quality you
know [with rising tone] um so he comes back home late / (9) ah his his wife um can’t stand
waiting for him ah so when he come back home late his wife scold him and don’t let him get
into the house / (10) he ran away and cry crying all the way / (11) um the important thing ah
from the story is don’t let the bald down or einldoul¥auiadwlades {in Thai: Ya Ploi Hai Kun
Huay Larn Jai Noi}.

Total of T-unit = 11

T-Unit Pauses Errors No. of words
1 15

13

16

29

12

16

19

30

23
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10 0 2 6
11 0 1 20
Total: 11 1 19 199

Inter-rater suggested narrative repetition correction

[Today I will tell you a story about Pu Chiew which was the same as two weeks ago / Pu
Chiew is 200 years old, and he lives with his younger wife / she is very lazy to buy anything,
so we can call him a househusband / he loves his wife very much, so he can do anything for
his wife / he can do anything for her even choosing the best thing for his wife / one day he
goes to the supermarket alone as usual to choose the best quality food for his wife / he has to
be careful to choose a thing because he is afraid of his wife or Krua Mere / he spends most of
his time choosing the best thing because he doesn’t want his wife to be annoyed when he
chooses the bad quality, you know, so he comes back home late / his wife um can’t stand
waiting for him, so when he comes back home late, his wife scolds him and doesn’t let him
get into the house / he runs away and cries all the way / the important thing from the story is
don’t let the bald down or Ya Ploi Hai Kun Huay Larn Jai Noi.]

Group I1: L2

Good afternoon everyone. (1) Today is a story of uncle John once again / (2) it’s a new
version / (3) there’s the old man Uncle John / (4) he’s old man with very good health and very
handsome because he ate only vegetables and meat which is the best quality / (5) today is his
ninety ninth birthday so he can have a party / (6) at first he want to he want to take a party at
the restaurant like MK or the Pizza but he think it’s junk food and it’s very expensive so he
decide to to take a party at home / (7) on that day he heard a new a news that there’s a
supermarket supermarket open nearby / (8) this supermarket slogan is a man can shop as a
woman {laugh} so this supermarket is open until midnight / (9) oh he think he has a lot of
time so he rush to the supermarket and choose the food / (10) first he stop at the vegetable
stand / (11) he pick up some + banana orange onion and some kind of vegetable he want for
the barbeque party / (12) he chooses for a long time because he want to find the best quality
vegetable for the party / (13) next he stop at the milk and eggs stand / (14) he chooses big size
and + some some egg that look beautiful because he think the beautiful egg is the best quality
/ (15) ++ he spend time there very long because he just choose choose and select the best so
he look at his watch it’s very late at night / (16) he rush to the to the pay line but the line is
very long so he has to wait for a long time until he can leave the store / (17) + + immediately
he rush to his house and going to prepare the party but he forgets one thing / (18) he don’t
call for the guests.

Total of T-unit =18
T-Unit Pauses Errors No. of words
1 0 0 9
2 0 0 4
3 0 1 6
4 0 6 20
5 0 0 11
6 0 4 30
7 0 1 12
8 1 1 17
9 0 3 15
10 0 1 6
11 1 8 11
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12 0 2 16
13 0 1 8
14 1 3 18
15 2 4 22
16 0 2 26
17 0 3 16
18 0 3 2
Total 18 5 43 249

Inter-rater suggested narrative repetition correction

[Today is a story of uncle John once again / it’s a new version / there’s an old man named
Uncle John / he’s an old man with very good health, and he is very handsome because he eats
only vegetables and meat which are the best quality / (5) today is his ninety ninth birthday so
he can have a party / at first he wants to have a party at the restaurant like MK or the Pizza

but he thinks it’s junk food and it’s very expensive, so he decides to have a party at home /

on that day he hears a news that there’s a supermarket opened nearby / this supermarket
slogan is a man can shop as a woman {laugh}, and this supermarket is opened until midnight /
oh he thinks he has a lot of time so he rushes to the supermarket and chooses the food / first
he stops at the vegetable stand / he picks up some bananas, oranges, onions and some kinds of
vegetables he wants for the barbeque party / he chooses for a long time because he wants to
find the best quality of vegetables for his party / next he stops at the milk and eggs stand / he
chooses the big size and some eggs that look beautiful because he thinks the beautiful egg is
the best quality / he spends time there very long because he just chooses and selects the best
so when he looks at his watch, it’s very late at night / he rushes to the pay point, but the line is
very long so he has to wait for a long time until he can leave the store / immediately, he
rushes to his house and is going to prepare for the party, but he forgets one thing / he hasn’t
invited any guests.]

Group III: L2

Good afternoon my teacher and friends. (1) You see this picture / (2) I’ll tell you about “The
Last Supper” {laughs} / (3) this is Mr. Smith / (4) he is a good he is a good man / (5) he’s
very + er he work so hard / (6) he’s a family man / (7) he + er he is so rich / (8) he has many
er many huge heritage / (9) today is the thirtieth of his anniversary / (10) + today he goes to
the supermarket and find some of the delicious food for + making dinner er for his wife / (11)
so ++ what’s going on / (12) maybe you are curious / (13) when he is on queue he thinks
about his wife / (14) he scare that his wife may er bring his heritage so he thinks and thinks
and thinks / (15) when he comes home his wife comes to him and say “Where have you been
my dear / (16) I er + I have waited for you for a long time / (17) and er and this anniversary
I’ll make the great er I'll make the great supper just for you.”

Total of T-unit = 17
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T-Unit Pauses Errors No. of words
1 0 1 4
2 0 0 7
3 0 0 4
4 0 0 5
5 1 2 3
6 0 0 4
Fi 1 1 3
8 0 1 4
9 0 0 7
10 2 1 18
11 2 0 4
12 0 2 4
13 0 0 10
14 0 3 14
15 0 0 17
16 1 0 9
17 0 0 11

Total 17 = 11 128

Inter-rater suggested narrative repetition correction

[You see this picture / I’ll tell you about “The Last Supper™/ this is Mr. Smith / he is a good
man / he works very hard / he’s a family man / he is very rich / he has many huge heritages /
today is the thirtieth of his anniversary /today he goes to the supermarket to find some of the
delicious food for making dinner for his wife / so what’s going on? / maybe you are curious to
know / when he is on queue, he thinks about his wife / he is scared that his wife may take his
heritage, so he thinks and thinks and thinks / when he comes home, his wife comes to him and
say, “Where have you been my dear” / “I have waited for you for a long time” / “and this
anniversary, I’ll make the great supper just for you.”]

Group IV: 1.2

((The narrator looks more relaxed. She’s smiling to the audience.)) Good afternoon, class.
(1) I’I1 talk about the story of Uncle Dawson / (2) his full name is Mr. MAN Dawson / (3) he
has he is short + he was short / (4) he had white hair and he had a bald / (5) and he had a
mustache / (6) he was a guy who loved shopping / (7) he was also a shopaholic like many
women in this class alright / (8) maybe all of you concluded that he was a gay because he
liked to shop like woman / (9) tonight he wanted to find to found some stuff for cooking
dinner + with his young white nice boy {audience laugh} so he went to the downtown again
to A-Mart market / (10) he picked a banana for dessert like ah banana ice-cream / (11) he
picked orange for orange juice / (12) and he also picked dairy products for doping that he
could talk with the young white nice boy all night / (13) + after picking with all the stuff and
put it into the cart he took a long time for waiting the queue and pay the money / (14) when he
finished he found that he had no money anymore even a coin for taking the bus home so he
need to walk home + alone + but he was so happy because tonight his dream about his young
white nice boy will come true.

Total of T-unit

14
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T-Unit Pauses Errors No. of words
1 0 0 8
2 0 0 7
3 1 0 3
4 0 0 9
5 0 0 5
6 0 0 7
7 0 0 12
8 0 1 16
9 1 2 26
10 0 0 9
11 0 0 6
12 0 2 20
13 1 1 24
14 1 0 44

Total 14 4 6 196

Inter-rater suggested narrative repetition correction

[I11 talk about the story of Uncle Dawson / his full name is Mr. Man Dawson / he was short /
he had white hair and he had a bald / and he had a mustache / he was a guy who loved
shopping / he was also a shopaholic like many women in this class, alright? / maybe all of you
concluded that he was a gay because he liked to shop like women / tonight he wanted to find
some stuff for cooking a dinner with his young white nice boy {audience laugh} so he went to
the downtown again to A-Mart market / he picked a banana for dessert like ah banana ice-
cream / he picked some oranges for making the orange juice / and he also picked dairy
products for doping that he could talk with the young white nice boy all night / after picking
all the stuff and put it into the cart, he took a long time for waiting the queue and pay the
money / when he finished, he found that he had no money anymore even a coin for taking the
bus home so he needed to walk home alone but he was so happy because tonight his dream
about his young white nice boy will come true.]
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Topic 3 (Free Time) New narrative

Group I:M1

Good afternoon teacher and my friends. (1) Everyone can have seen the advertisement that
have the man drinking alcohol and keep shouting su w3ua fiunér (Translation: poor, stressful,

drinking alcohol) / (2) like it show + us that drinking alcohol help nothing so in this week we
gonna present you about story of the man who choose the best way to release his stress / (3)
the story is + Poor Serious Let’s go out / (4) + the story begin with the man who’s feel
serious because of his wife keep complaining about their family his family’s poverty so he
want to relieve his stress but he don’t know what to do / (5) then he decides to go out
wherever without his wife + so + he took his children with him / (6) and watched er saw left
or right that his wife don’t know where where he’s gonna go so he left her home / (7) he
drove up the hill drove across the river just drove with no destination but then he and his
children enjoy the trip like singing along the trip / (8) then when he drove + past past the
forest his children say oh papa this + this place very beautiful / (9) we should stop here and
have picnic together today / (10) so he decide to enjoy his afternoon with his family there /

(11) + they just have er good er the air is fresh and the father take a nap while his children
play around / (12) suddenly you see the butterfly the butterfly in the picture {asking the
audience} / (13) + he saw the butterfly /(14) he think that it’s simple just a butterfly around
the park but he found that he saw the butterfly eyes /(15) it have it had a bad attention oh no
+ it had a bad + + intention / (16) yes it had a bad intention / (17) so do you see the girl right
/ (18) she point the butterfly / (19) then the butterfly bit her finger / (20) then he realize that
oh this butterfly is going to attack attack them / (21) then the butterfly fly and approach him
/ (22) then he scream / (23) ah and do you know + all the thing he found in the story is just a
dream / (24) yes it’s just a dream /(25) he felt a bit + pity don’t have a trip a beautiful trip
like this /(26) anyway finally he found that what he’s going to relieve to relieve his stress /
(27) so you see if you have + if you are serious with something don’t drink the alhocol /(28)
just remember one thing poor serious let’s go out.

Total of T-unit = 28

T-unit Pauses Errors No. of words
1 0 5 15
2 1 6 26
3 1 0 8
4 1 7 29
5 2 2 15
6 0 7 15
T 0 4 24
8 2 2 15
9 0 0 9
10 0 1 10
11 1 3 12
12 0 1 10
13 1 1 3
14 0 3 15
15 3 1 4
16 0 1 5
17 0 0 7
18 0 2 3
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19 0 1 3
20 0 1 11
21 0 3 -+
22 0 1 2
23 1 1 15
24 0 0 S
25 1 3 10
26 0 3 6
27 1 0 13
28 0 0 9
Total 28 15 59 305

Inter-rater suggested new narrative correction
[Everyone may have seen the advertisement that there is a man drinking alcohol and keeping
shouting s w3ua iumdr (English translation: poor, stressful, drinking alcohol) / it shows us that

drinking alcohol helps nothing, so in this week we gonna present you about a story of a man
who chooses the best way to release his stress / the story is Poor Serious Let’s go out / the
story begins with the man who feels serious because his wife keeps complaining about his
family’s poverty, so he wants to relieve his stress, but he doesn’t know what to do / then he
decides to go out anywhere without his wife, so he takes his children with him / he watched
left and right to make sure that his wife doesn’t know where he’s gonna go, so he leaves her
home / he drives up the hill, drives across the river, just driving with no destination, but he
and his children enjoy the trip like singing along the trip / then when he is driving past the
forest, his children say, “oh papa this place is very beautiful” / “we should stop here and have
picnic together today” / so he decides to enjoy his afternoon with his family there / the air is
fresh, and the father takes a nap while his children are playing around / suddenly, can you see
the butterfly - the butterfly in the picture? / he sees the butterfly / he thinks that it’s just a
simple butterfly around the park, but he sees the butterfly eyes / it has a bad intention / yes, it
has a bad intention / so do you see the girl, right? / she points to the butterfly / then the
butterfly bites her finger / he realizes that oh this butterfly is going to attack them / the
butterfly flies and approaches him / then he screams / and do you know all the thing he
found in the story is just a dream? / yes, it’s just a dream / he feels a bit pity of not having a
beautiful trip like this / anyway, finally, he finds out how to relieve his stress / so you see if
you are serious with something, don’t drink the alcohol / just remember one thing: poor,
serious, let’s go out.]

Group 1I: M1

Good afternoon teacher and class. (1) Today I will tell you a story about Uncle John / (2) it’s
the story about Free Time Uncle John / (3) can you remember last time we do the Uncle John
/ (4) last time when he do the shopping {interact with audience} / (5) for this time it’s time for
their his kids to visit him /(6) when his grand grandchildren er come to visit him he alway
take them to + something to relax + to the zoo something like that but for this time Uncle
John took them to see the beautiful sightseeing er up upcountry in the upcountry / (7) + he
drove over the mountain down to the valley /(8) take it so long to get there because Uncle
John drove + Uncle John drove so slowly because he want he wanted his children er
grandchildren to see beautiful scenery /(9) + + and finally + they cross the bridge / (10) it’s
name is Terabethia /(11) + and they enter the jungle / (12) + oh his his grandchildren named
Leslie and Jesse / (13) that’s the topic / (14) Leslie and Jesse wanted to take a break so they
told Uncle John to pull over / (15) Uncle John Uncle John it was very fantastic / (16) 1 want
to pull over here [making Jesse’s voice] /(17) Uncle John said ho ho yes you can {making
Uncle John’s voice} / (18) + + finally Uncle John agreed that he stopped the car and had a
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little picnic / (19) they ate / (20)+ they play around and when Uncle John laid down he fell
asleep /(21) Jesse and Leslie played near the creek alone / (22) + unfortunately + er it’s
going to be about the the tragedy / (23) while Leslie was swam across the creek the rope
broke down and Leslie fell into the water and was drown / (24) she drown into the water and
+ she dead / (25) then Jesse + er ran back to tell Uncle John that Leslie was dead was dead /
(26) + Uncle John was shocked and broke down / (27) + finally Uncle John took Jesse home
with Leslie’s body and prepare the funeral ceremony / (28) that’s the ending.

Total of T-unit = 28

T-unit Pauses Errors No. of words
1 0 0 10
2 0 0 6
3 1 1 11
4 0 4 6
5 0 0 12
6 2 4 37
7 1 0 9
8 1 4 20
9 3 1 5
10 0 0 4
11 1 1 4
12 1 2 6
13 0 0 3
14 0 0 16
15 0 0 6
16 0 0 6
17 0 0 8
18 2 3 10
19 0 1 1
20 1 1 11
21 0 1 7
22 2 0 8
23 2 0 8
24 0 1 19
25 1 0 12
26 1 0 7
27 1 1 13
28 0 0 3

Total 28 20 25 268

Inter-rater suggested new narrative correction

[Today I will tell you a story about Uncle John / it’s the story about Free Time, Uncle John /
can you remember last time we did the Uncle John? / can you remember last time when he
did the shopping? / for this time, it’s time for his kids to visit him / when his grand
grandchildren come to visit him, he always take them to some places to relax such as to the
zoo something like that, but for this time, Uncle John took them to see the beautiful
sightseeing in the upcountry / he drove over the mountain down to the valley / it took so
long to get there because Uncle John drove so slowly and because he wanted his niece and
nephew to see the beautiful scenery / and finally, they crossed the bridge / it’s name was
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Terabethia / and they entered the jungle / oh his nephew and niece were named Leslie and
Jesse / that’s the topic / Leslie and Jesse wanted to take a break, so they told Uncle John to
pull over / “Uncle John, Uncle John, it was very fantastic” / “I want to pull over here”
[making Jesse’s voice] / Uncle John said, “ ho, ho, yes, you can” {making Uncle John’s
voice} / finally, Uncle John agreeed to stop the car and have a little picnic / they ate lunch /
they were playing around, and when Uncle John laid down, he fell asleep / Jesse and Leslie
were playing near the creek alone / unfortunately, it’s going to be about the tragedy / while
Leslie was swimming across the creek, the rope broke down and Leslie fell into the water and
was drown / she was drown into the water, and she was dead / then Jesse ran back to tell
Uncle John that Leslie was dead / Uncle John was shocked and broke down / finally, Uncle
John took Jesse home with Leslie’s body and prepared the funeral ceremony / that’s the
ending.]

Group III: M1

Good afternoon teacher and class. (1) Today I gonna tell you about Halabaloo, the road, the
bridge and the salvation {audience made a surprised sound} / (2) you see the pictures right /
(3) there is a family that + they + THere ARe THree + members grand+ father and two
grand+ children / (4) um + this man + his name is Sampath / (5) his family lives in a city a +
competitive society /(6) + they suffer from the whole thing in the city and they want to
escape from those things so Sampath plan to take his grandchildren to go to + to go picnic /
(7) um + + so you see from the picture / (8) Sampath is um driving a car to + to picnic and +
+ he don’t know where to go so he has to choose /(9) he don’t know which road is better but
he has to choose because he has to go / (10) right {interact with the audience} / (11) +and +
the god tell him that he should go this way /(12) then she follow that voice / (13) + + + after
that she reach the hill and he want to climb it up / (14) it was very very hard to go up hill
right {interact with the audience}/ (15) but he has to go because he wants to find the place
that was really really good for that family for his family /(16) and + + even it is very hard to
2o uphill but they are ah happy to go / (17) you see they sing / (18) + they are very very
happy to go uphill /(19) then he they find the bridge + the bridge / (20) do you know what
the bridge means /(21) + + + it was a connection / (22) yes {interact with the audience} it’s
the {audience laugh}+ it connects the city and the nature /(23) + it’s like you live in the
reality and you want to escape it so you have to come across the bridge and you go to an
imaginary world / (24) + they go through the nature the way that there are the trees on both
side /(25) + + they go go go and go / (26) + they are now they are really really tired that they
think think about the food the relaxation and the time to rest in the park ah in the nature so
they keep going /(27) then finally there is a place / (28) it + it’s like a really really good
feeling for for them / (29) this you see this picture /(30) they feel ah {making a sound
showing a feeling of relief} so now they are in salvation / (31) and you understand the word
salvation /(32) no {interact with the audience} / (33) can I speak in Thai {ask the teacher} /
(34) Nipphan {in Thai} /(35) they are like they are in salvation in the healing of god so it’s
very good feeling /(36) and do you want to go like them / (37) why {interact with the
audience} / (38) + +it’s good feeling right Jet {interact with one audience} / (39) so I will
end this story that if you want to go to somewhere and you really want to go even you have to
+ go + through the hardship you have to pass it.

Total of T-unit = 39
T-unit Pauses Errors No. of words
1 0 0 13
2 0 0 5
3 5 2 12
4 2 0 6
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5 1 0 9
6 2 1 27
7 2 1 6
8 3 1 18
9 0 1 16
10 0 0 1
11 2 1 10
12 0 2 3
13 3 3 10
14 0 1 8
15 0 1 18
16 2 ] 14
17 0 1 3
18 1 0 7
19 1 1 4
20 0 0 7
21 3 1 3
22 1 0 8
23 1 0 28
24 1 4 9
25 2 0 4
26 1 2 25
27 0 0 6
28 1 0 8
29 0 1 4
30 0 0 8
31 0 1 6
32 0 0 1
33 0 0 5
34 0 1 1
35 0 0 17
36 0 0 8
37 0 0 1
38 2 1 S
39 2 0 33
Total 39 38 28 377

Inter-rater suggested new narrative correction

[Today I gonna tell you about Halabaloo, the road, the bridge and the salvation / you see the
pictures, right? / there is a family of which there are three members, grandfather and two
grandchildren / this man, his name is Sampath / his family lives in a city, a competitive
society / they suffer from the whole thing in the city and they want to escape from those
things, so Sampath plans to take his grandchildren to go picnic/ so can you see from the
picture? / Sampath is driving a car to picnic and he doesn’t know where to go so he has to
choose / he doesn’t know which road is better but he has to choose because he has to go /
right? / and the god tells him that he should go this way / then he follows that voice / after
that he reaches the hill and he wants to climb it up / it is very very hard to go up hill, right? /
but he has to go because he wants to find the place that was really really good for his family /
and even it is very hard to go uphill, they are happy to go / you see they are singing / they are




318

very very happy to go uphill / then they see the bridge / do you know what the bridge means
/ it was a connection / yes, it connects the city and the nature / it’s like you live in the
reality and you want to escape it, so you have to come across the bridge and you go to an
imaginary world / they go into the nature where there are trees on both sides / they go, go, go
and go / they are now really really tired and they think about the food, the relaxation and the
time to rest in the nature, so they keep on going / then finally there is a place / it’s like a
really really good feeling for for them / this, do you see this picture? / they feel ah {making a
sound showing a feeling of relief}, so now they are in salvation / and do you understand the
word salvation? /no /can I speak in Thai / It’s Nipphan {in Thai} (In Bhuddism, Nipphan
or Nirvana is seen as an end to suffering, reincarnation and ignorance) / they are like they
are in salvation, in the healing of god, so it’s a very good feeling / and do you want to go like
them? / why ?/it’s a good feeling, right Jet ? {interact with one audience} / so I will end
this story that if you want to go to somewhere and you really want to go even you have to go
through the hardship, you have to pass it.]

Group 1V: M1

Good afternoon teacher and my friends. (1) Today I want to talk about free time in Thailand
from American family who came here / (2) that has a ah a grandfather + + the grandfather
named Trirat / (3) he had an idea to take grandchildren to travel in the summer so + + + he
think that the the great place that he he wants to take their grandchildren to go to is Khao Yai
National Park / (4) it has many things that they can do so + he tell he tell their children / (5)
and + in the next day they go to Khao Yai by wheels + + + by wheels / (6) little car + that’s a
nice car in the red color / (7) so + he drove a Beetle car and the children er surprising in that
car ++ because it’s an old car but it can drove / (8) + + + he look + he is ah grandfather he is
he is ah carefully person so he looks out all the time ah on the road that is safe or not / (9) so
he drove past Pattaya to Khao Yai + National Park / (10) and when it has a traffic jam + + +
he + + he don’t worry about it / (11) he song he sing a song + he sang a song all the time /
(12) then they passed er Rama 8" Bridge and across Chao Phaya River / (13) after that they
drove at Choke Chai Farm / (14) they want to milk the cows and ride the horse / (15) next
they arrived in they arrived Khao Yai National Park / (16) it’s time to have lunch /(17) +
they took a fresh breath from nature + + and at there they took a break /(18) and I think it’s it
has a it’s been a good vacation for the people to take a break for their own.

Total of T-unit = 18

T-unit Pauses Errors No. of words
1 0 1 16
2 2 2 4
3 3 4 31
4 1 7 8
5 4 3 9
6 1 1 7
7 3 7 18
8 4 10 14
9 1 0 10
10 5 4 7
11 1 0 7
12 0 1 10
13 0 1 7
14 0 1 9
15 0 0 7
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16 0 0 5

17 3 1 13

18 0 2 17
Total 18 28 45 199

Inter-rater suggested new narrative correction

[Today I want to talk about free time in Thailand from an American family who came here /
there was a grandfather named Trirat / he had an idea to take his grandchildren to travel in the
summer so he thought that the great place that he wanted to take their grandchildren to go to
was Khao Yai National Park / there were many things that they could do so + he told this to
his children / on the next day, they went to Khao Yai on wheels / it’s a nice little car in the red
color /so he drove a Beetle car and the children were surprised being in that car because it’s
an old car but it could be driven / the grandfather was a careful person so he looked on the
road all the time to see whether it was safe or not / so he drove past Pattaya to Khao Yai +
National Park / when there was a traffic jam, he wasn’t worried about it / he sang a song all
the time / then they passed er Rama 8" Bridge and crossed Chao Phaya River / after that they
drove to Choke Chai Farm / they wanted to milk the cows and ride the horse / next they
arrived Khao Yai National Park / it’s time to have lunch / they took a fresh breath from the
nature and they took a break there / and I think it must be a good vacation for the people to
take a break for their own.]

Topic 3 (Free Time) Narrative repetition

Group I: M1

Good afternoon class. Good afternoon teacher. (1) Last week I advised you about how to
relieve the stress right /(2) but this week I have a new thing for you / (3) I’ve got a question
to ask you that where is your real home /(4) + there’s a man who’s a taxi driver drive along
the road / (5) suddenly he noticed that there’re two kids without their parents stand and cried
on the street so he stopped the car and asked the kids / (6) “Hey kids where are your parents
and why you why you are here” / (7) then the kids just replied that they get lost / (8) they
don’t know where they don’t know where to go but they want to go home so + the man the
taxi driver volunteered to bring the kids home / (9) he drive along along the road passed the
mountain passed the bridge but the kids still don’t find their home /(10) + actually when he
drive crossed the forest the kids just shout “hey stop stop / (11) here’s my home here’s my
home™ / (12) so the man stopped but he noticed that + the scenery outside the car is just the
grass field / (13) the forest /(14) nothing / (15) there’s no home so he wondered “ha is that
home /(16) really” / (17) something like that then the kids asked them no the kids asked him
to lie down at the grass field / (18) then he finally realized that the home that the kids mean is
not just the building where to live with the family but it’s nature + because people every
human being just born from nature so have you this is my question / (19) that have you
already found your real home.

Total of T-unit = 19
T-unit Pauses Errors No. of words
1 0 0 12
2 0 0 10
3 0 0 12
4 1 1 10
5 0 1 25
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6 0 0 11
7 0 1 8
8 1 2 22
9 0 1 17
10 1 2 12
11 0 0 6
12 1 0 17
13 0 3 2
14 0 4 1
15 0 0 9
16 0 0 1
17 0 1 11
18 1 6 33
19 0 0 7
Total 19 5 22 226

Inter-rater suggested narrative repetition correction

Last week I advised you about how to relieve the stress, right? / but this week I have a new
thing for you / I’ve got a question to ask you, “where is your real home?” / there’s a man
who’s a taxi driver driving along the road /suddenly, he noticed that there were two kids
without their parents standing and cried on the street, so he stopped the car and asked the
kids/ “Hey kids where are your parents and why are you here? ”/ then the kids just replied
that they got lost / they didn’t know where to go, but they wanted to go home, so the man,
the taxi driver, volunteered to bring the kids home / he drove along the road passed the
mountain passed the bridge, but the kids still didn’t find their home / actually when he drove
crossed the forest ,the kids just shout “hey stop stop” / “here’s my home, here’s my home” /
so the man stopped, but he noticed that the scenery outside the car was just the grass field / it
was just the forest / there was nothing / there’s no home, so he wondered, “ha is that
home?” / “really?”/ then the kids asked him to lie down on the grass field / he finally
realized that the home that the kids meant was not just the building where we lived with the
family, but it’s the nature because every human being was born from nature so this is my
question / “have you already found your real home?”

Group II: M1

One afternoon teacher and class. (1) One fine weather day + Er Uncle John’s grandchildren
came to visit him / (2) + Uncle John has two grandchildren named Lessie and Jesse /(3)
they always visit Uncle John when they have free time / (4) by the way Uncle John is a
careful person /(5) when he drive to take the children to travel he drive carefully and
securely / (6) + Uncle John and his grandchildren cross the bridge named Terabithia / (7) +
they enter the jungle / (8) they watch the beautiful scenery / (9) + and while they’re watching
the views Lessie and Jesse cry out and say “Uncle John we are hungry / (10) please stop the
car we want to have a lunch right here” / (11) and Uncle John wants the same to have the
picnic / (12) “OK kids / (13) yes you can” / (14) Finally they have lunch near the creek do
some activity to relax breathe some fresh air and finally they take a nap there.

Total of T-unit = 14

T-Unit Pauses Errors No. of words
1 1 2 9
2 1 2 9
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3 0 0 10
+ 0 0 9
5 0 3 Ly |
6 1 1 9
7 1 0 +
8 0 0 5
9 1 0 18
10 0 0 12
11 0 2 9
12 0 0 3
13 0 0 3
14 0 0 23
Total 14 5 10 134

Inter-rater suggested narrative repetition correction

[One fine weather day Uncle John’s niece and nephew come to visit him / Uncle John has
two grandchildren who were named Lessie and Jesse / they always visit Uncle John when
they have free time / by the way Uncle John is a careful person / when he drives to take the
children to travel, he drives carefully and slowly / Uncle John and his niece and nephew
cross the bridge named Terabithia / they enter the jungle / they watch the beautiful scenery /
and while they’re watching the views, Lessie and Jesse cry out and say, “Uncle John we are
hungry” / “please stop the car we want to have a lunch right here” / and Uncle John also
wants to have the picnic / “OK kids”/ “yes, you can” / Finally, they have lunch near the
creek, do some activity to relax, breathe some fresh air and finally they take a nap there.]

Group I1I: M1

Good afternoon teacher and class. (1) Today I gonna tell you about the story of Richard Cory
{audience made surprising sounds} but it’s not the same Richard Cory that some of you know
/(2) ah ha {interact with the audience} there is a family in a big city / (3) the parents are very
very busy and work so they don’t have time to look after the kids / (4) accordingly they want
to employ a babysister /(5) er they decide to employ + a very simple and calm old man but
who knows this old man has mental disorder /(6) he just ran out of the hospital where he
lives where he’s lived there for two years /(7) + can you imagine /(8) he has no friend
during he lives in the hospital but he looks very very kind and gentle + like he is the sunshine
in snowy day /(9) one day the parents go to work and the kids go to school /(10) when the
kids come back home from the school parents er doesn’t come back + but er the old man Cory
+ the old man’s name is Cory Richard Cory he tells the children that er their parents go to um
+ go to work and will not come back /(11) so in the next two days ah the parents tell him to
take + the kids to their place their work place ah ha so in the next two days Cory takes the
kids ah to + to ah the parents’ place /(12) ah ha {interact with the audience} they plan to
picnic together with the parents /(13) + they go uphill and cross the bridge and go into the
forest /(14) the children are very very happy because they will see the parents right / (15) ah
ha {interact with the audience} Cory drives the car and she ah no he talks with the children /
(16) they are very very excited to see their parents /(17) + when they reach the destination
the children feel very excited and they feel very happy to meet their mama and papa + but
they doesn’t ah they don’t see their parents so they ask Cory / (18) where is my mamy /(19)
where is my papy / (20) you say that we’ll meet our parents here” / (21) and Cory tell them
that “your parents are HEre six feet under HEre”

Total of T-unit = 21
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T-unit Pauses Errors No. of words
1 0 1 22
2 0 0 8
3 0 3 16
4 0 1 6
5 1 3 19
6 0 1 14
7 1 0 3
8 1 6 21
9 0 0 13
10 3 2 31
11 2 0 26
12 0 0 8
13 1 1 12
14 0 0 13
15 0 1 9
16 0 0 9
17 2 0 31
18 0 0 4
19 0 0 4
20 0 0 8
21 0 1 12

Total 21 11 20 289

Inter-rater suggested narrative repetition correction

[Today I gonna tell you about the story of Richard Cory, but it’s not the same Richard Cory
that some of you have known / there is a family in a big city / the parents are very very
busy with their work so they don’t have time to look after their kids / accordingly, they want
to employ a babysitter / they decide to employ a very simple and calm old man, but no one
knows that this old man has mental disorder / he just ran out of the hospital where he’d lived
there for two years / can you imagine? / he had no friend while he was living in the
hospital, but he looked very very kind and gentle like he was the sunshine in a snowy day /
one day the parents go to work and the kids go to school / when the kids come back home
from the school, parents haven’t come back yet, but the old man Cory tells the children that
their parents go to work and will not come back / the parents tell him to take the kids to their
work place, so in the next two days, Cory takes the kids to the parents’ place / they plan to
picnic together with the parents / they go uphill and cross the bridge and go into the forest /
the children are very very happy because they will see the parents, right? / Cory drives the
car and he talks to the children / they are very very excited to see their parents / when they
reach the destination, the children feel very excited and they feel very happy to meet their
mama and papa, but they don’t see their parents so they ask Cory / “where is my mamy 27/
“where is my papy?” / “you say that we’ll meet our parents here” / and Cory tells them,
“your parents are here six feet under here.”)
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Group IV: M1

Good afternoon teacher and class. (1) Today I will talk about the story of someone that you
should think about of her in some day / (2) one lovely spring day Uncle Macdonald who was
American invited little Mac to his neighborhood to travel to Khao Yai National Park in
Thailand / (3) Uncle Macdonald was a single man / (4) he was an author / (5) he paid
everything for children who came with him / (6) he rent a car and drove by himself to travel
in Thailand / (7) the car that he select was a red Beetle car /(8) he loved red color / (9) +
and children and Uncle Macdonald was + have a very happy time together / (10) Macdonald
worried about the direction so he always turned his left and right to find the way to go to KY
National Park /(11) Uncle Macdonald looked the way all the time but he didn’t care because
children and him have interested activity together in the car that was they sang + Loy
Krathong song all the time /(12) + and then + Uncle Macdonald drove from Bangkok to
Nakorn Rachasima / (13) they start at seven o’clock / (14) they cross Rama Bridge Rama
Eighth Bridge at eight o’clock / (13) two hours ago from Bangkok they stopped at Chokchai
Farm / (15) children liked to milk a cow and ride a horse + at Chokechai Farm / (16) after
that they had lunch together and bought some sandwiches for picnic at Khao Yai National
Park /(17) er Uncle Macdonald drove into the entrance of Khao Yai National Park that made
children be interested in + the forest / (18) an hour ago children were hungry and stopped at
Green Field in KY National Park /(19) he has er he has stopped his car and take a deep
breath / (20) they feel fresh /(21) + they liked vivid color of nature that made him feel like
back to the nature /(22) + and they found a nice place for picnic /(23) and they used all their
time on the valley in Mother’s Day /(24) so you know + this is a story about someone who +
want to have some special day with someone + so don’t forget to go picnic or have an activity
with your mother in the next Mother’s Day.

Total of T-unit = 24

T-unit Pauses Errors No. of words
1 0 0 15
2 0 0 24
3 0 0 6
4 0 0 4
5 0 1 9
6 0 1 11
7 0 1 9
8 0 0 4
9 1 4 9
10 0 1 24
11 2 0 10
12 0 1 4
13 0 1 T
14 0 1 T
15 1 0 13
16 0 0 17
17 1 5 16
18 0 5 14
19 0 1 8
20 0 1 2
21 1 2 14
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22 1 0 8

23 0 1 12

24 2 5 33
Total 24 9 31 273

Inter-rater suggested narrative repetition correction

[Today I will talk about the story of someone whom you should think of in some day / one
lovely Spring day, Uncle Macdonald who was American invited little Mac to his
neighborhood to travel to Khao Yai National Park in Thailand / Uncle Macdonald was a
single man / he was an author / he paid everything for the children who came with him / he
rented a car and drove by himself to travel in Thailand / the car that he had selected was a
red Beetle car / he loved red color/ the children and Uncle Macdonald had a very happy
time together / Macdonald was worried about the direction, so he always turned his left and
right to find the way to go to Khao Yai National Park / Uncle Macdonald looked out on the
road all the time, but he didn’t care because he and the children had an interesting activity
together in the car which was singining Loy Krathong song all the time / and then Uncle
Macdonald drove from Bangkok to Nakorn Rachasima / they started at seven o’clock / they
crossed Rama Eighth Bridge at eight o’clock / two hours later, they stopped at Chokchai
Farm / children liked to milk a cow and ride a horse at Chokechai Farm / after that, they had
lunch together and bought some sandwiches for picnic at Khao Yai National Park / Uncle
Macdonald drove into the entrance of Khao Yai National Park which made children feel
excited to be in the forest / an hour later, the children were hungry, so they stopped at the
green field in Khao Yai National Park / he stopped his car and took a deep breath / they felt
fresh / they liked vivid color of the nature that made them feel like back to the nature / and
they found a nice place for picnic / they used all of their time on the valley in Mother’s Day
/ so you know this is a story about someone who wanted to have a special day with some
special persons, so don’t forget to go picnic or have an activity with your mother in the next
Mother’s Day.]

Topic 5 (Study Time) New narrative

Group I: H

I hope you don’t mind I hope you don’t mind that I put down in words how wonderful life
that you’re in the world 1 hope you don’t mind I hope you don’t mind that I put down in
words how wonderful life that you’re in the world {singing as an introduction and all the
audience applause} (1) this is my nature /(2) I love listening to the song / (3) I love dancing
/ (4) 1 love talking on the mobile phone /(5) + and that and that is not all about me / (6) let’s
hear about my true story {acting as if just waking up} / (7) um ah wonderful morning today
is very wonderful morning / (8) it’s six o’clock and today I set this day as my REVOlution
Day / (9) all of the work in this semester should be done in this day / (10) let’s start to work
from the subject Composition English Mathematics Poetry Communicative Grammar / (11)
Oh such a lot of work to get done / (12) + how should I start {interact with the audience} /
(13) what what should be first subject to start {interact with the audience} / (14) can you +
recommend or advise me {interact with the audience} / (15) Mathematics {interact with
audience} / (16) oh I hate it a lot especially Statistics / (17) Poets {interact with the audience}
/ (18) that’s a lot of work / (19) paraphrase / (20) + a lot of work to get done today but I have
to because it is my Revolution Day / (21) ah let’s start with this subject / (22) English /(23)1
like English / Ring Ring {make the telephone ringing sound} / (24) the phone is ringing /
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(25) who’s calling me / (26) hello oh Janice you accept you accept + you accept Marina
{make an exciting sound} / (27) £she wants to marry you /(28) £ I’m good to hear that /
(29) oh that’s very good news {audience laugh} / (30) all right all right today is my
Revolution Day /(31) I want to change all my stuff to be a better person a better man so 1
have to hang up the phone and get my work done / (32) all right see you later bye bye / (33)
then | keep starting doing my work [acting as if writing something] time to time five minutes
past ten minutes past / welcome to Channel V Thailand today we’ve got to work we’ve a
special star / (34) wow Channel V Thailand it’s program it’s my favorite one /(35) it’s time
to see {audience laugh} / Hey Paula £Paulaf wow / (36) £ you see it’s almost + + the noon
twelve o’clock but the work does haven’t get done so I’ve got to work / come back and work
work work {acting as if writing something} milouiinsits mileufiveetn imaldisudal {singing in
Thai} /(37) it’s the song of Taviphop the Musical /(38) I’ve been there before /(39) I've
been watching this kind of performance /(40) it’s time to hear from it {acting and the
audience laugh} but the work haven’t been done / (41) I’ve got to work again [acting]
/’cause a mahump mahump mahump .......... {singing, dancing and the audience laugh} / (42)
oh £ my favorite song £ but the work hasn’t get done /(43) I’ve got to work / (44) see what
time it is / (45) oh my go:d /(46) it is midnight and it’s time to sleep but the work doesn’t +
haven’t been done {audience laugh} / (47) maybe tomorrow is the other Revolution Day for
me /(48) thank you bye bye / (49) got to go to sleep bye bye / (50) from the story I've
learned a lot of things / (51) + + no other victories is better than overcoming yourself goodbye
but I'm trying / thank you.

Total of T-unit = 51

T-unit Pauses Errors No. of words
1 0 0 4
2 0 0 6
3 0 0 3
4 0 0 )
5 1 Sl 6
6 —— 0 6
7 0 0 5
8 0 0 13
9 0 0 13
10 0 2 11
11 0 1 8
12 1 0 4
13 0 2 7
14 1 0 6
15 0 0 1
16 0 0 7
17 0 1 0
18 0 0 5
19 0 0 1
20 1 2 18
21 0 0 5
22 0 0 1
23 0 0 3
24 0 0 4
25 0 0 3
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26
27
28
29
30
31
32
33
34
35
36
37
38
39
40
41
42
43
44
45
46
47
48
49
50
51
Total 51
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Inter-rater suggested new narrative correction

[this is my nature /1 love listening to the song / 1 love dancing / I love talking on the mobile
phone / and that is not all about me / let’s hear about my true story / ah wonderful
morning, today is very wonderful morning / it’s six o’clock, and today I set this day as my
Revolution Day / all of the work in this semester should be done in this day / let’s start
working from the subjects: Composition, English, Mathematics, Poetry and Communicative
Grammar / oh, such a lot of work to get done / how should I start / what should be the first
subject to start with / can you recommend or advise me / Mathematics? / oh, I hate it a lot,
especially, Statistics / Poetry? / that’s a lot of work / paraphrase / there is a lot of work to
get done today, but I have to because it is my Revolution Day / ah let’s start with this subject /
English / 1like English / Ring Ring {make the telephone ringing sound} / the phone is
ringing / who’s calling me / hello, oh, Janice, you accept Marina / he wants to marry you /
It’s good to hear that / oh, that’s a very good news / all right, today is my Revolution Day /
I want to change myself to be a better person, a better man, so I have to hang up the phone
and get my work done / all right, see you later, bye bye / then I keep on doing my work
from time to time, five minutes past and ten minutes past / welcome to Channel V Thailand
today we’ve got to work we’ve a special star / wow Channel V Thailand it’s a program of my
favorite ones / it’s time to watch it / Hey Paula Paula wow / you see it’s almost twelve
o’clock, but the work hasn’t get done, so Ive got to work / it’s the song of Taviphop the
Musical / I’ve been there before / I've watched this performance before / it’s time to listen
to it, but the work hasn’t been done / I’ve got to work again / oh, my favorite song, but the
work hasn’t get done / I’ve got to work / see what time it is / oh, my god / it is midnight,
and it’s time to sleep, but the work hasn’t been done / maybe tomorrow is another Revolution
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Day for me / thank you, bye bye / I've got to go to sleep, bye bye / from the story, I've
learned a lot of things / no other victories is better than overcoming yourself, goodbye, and

I’m trying.]

Group II: H

Good afternoon well (1) THis Is the true story of my friend Tong / ah ha {interact with the
audience} (2) well Tong Tong + told me about his experience on Monday night /(3) well he
enrolled the course er Expository writing and the Report Writing so he had a lot of work to do
+ ah ha {interact with the audience}and the final essay of Ajarn David he had to er hand it in
on + on what day {ask the audience}on the next day / (4) suppose on the next day / (5) that
day while he was writing his essay he felt sleepy very sleepy so he decided to close the book
and think of something else to do / (6) he thought about one of his friend his SPEcial FRIend
ah ha {interact with the audience}so he made a phone call to her / (7) you know who {one
audience answered, “It’s me”} for his girl /(8) and he and he had er a long conversation for
two hours / (9) then + the girl ask him out for dinner {one audience said, “wow”} +
£somewheref not far from the dormitory so they had a dinner together and she gave she gave
him one apple / (10) this is a special apple to him because it have it had a meaning /(11) she
gave it to him because she thought he’s the apple in her eyes / (12) do you know this
meaning {interact with the audience} /(13) that mean he is her lover so when he went er
when he went back to his room he just thought of her all the time and a little happiness that
they stayed together /(14) he um watched the movie that they have went that they had gone
to see together um of their first day of their first date / (15) after that he thought about the
song that they sang together so he turned on the music and listened and danced all night until
it’s almost midnight / (16) and he realized that he + he didn’t finish his work so he had to um
write all the essay er all night /(17) + so that’s why the next day he woke up late and he
missed two thing / (18) first he missed the class /(19) he er he didn’t hand the work he
didn’t hand in the work and another thing is he miss that girl.

Total of T-unit = 19

T-Unit Pauses Errors No. of words
1 0 0 9
2 1 0 9
3 2 3 36
4 0 2 5
5 0 1 21
6 0 3 18
7 0 2 3
8 0 0 8
9 1 1 25
10 0 2 10
11 0 0 14
12 0 0 5
13 0 3 28
14 0 1 14
15 0 0 27
16 1 0 19
17 1 3 14
18 1 0 5
19 0 2 12

Total 19 6 23 288
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Inter-raters suggested new narrative correction

[This is the true story of my friend Tong / well Tong told me about his experience on
Monday night / well he enrolled the courses called Expository writing and the Report Writing
so he had a lot of work to do, and for the final essay of Ajarn David, he had to hand it in on
the next day / suppose it was on the next day / on that day, while he was writing his essay, he
felt sleepy, very sleepy, so he decided to close the book and think of something else to do /
he thought about one of his friends who was his special friend, so he made a phone call to her
/ do you know who his girl is / he had a long conversation for two hours / then the girl asked
him out for dinner somewhere not far from the dormitory, so they had a dinner together, and
she gave him one apple / this was a special apple to him because it had a meaning / she gave
it to him because she thought he’s the apple in her eyes / do you know this meaning / that
meant he was her lover so when he went back to his room, he just thought of her all the time
and of a little happiness that they had stayed together / he watched the movie that they had
gone to see together on their first date / after that, he thought about the song that they sang
together so he turned on the music and listened and danced all night until it’s almost midnight
/ and he realized that he didn’t finish his work, so he had to write all the essay all night / so
that’s why on the next day he woke up late and he missed two things / first he missed the
class / he didn’t hand in the work, and another thing was he missed that girl. ]

Group 1II: H

I don’t know why people call me NErd / (2) I’'m not NErd / (3) I’'m just a play boy + {acting
as if she’s aman} / (4) 1 don’t like WOrk / (5) I don’t like SCHool / (6) I don’t like
ASSIGNments / (7) why people call me THat / (8) I can’t understand + but people just keep
telling me that I always work and study at home well-prepared for school /(9) I DOn’t /(10)
when I feel I want to sleep I sleep / (11) when I want to yawn [ yawn / (12) + when I want to
talk on the telephone I talk / (13) Oh I talk a lot of girl friends / (14) um she’s hot /(15)
when I feel hungry I eat /(16) 1 don’t care /(17) 11 don’t care about fat /(18) you know
stupid / (19) when you feel you wanna eat you eat of course /(20) + when I find something
interesting on television I watch /(21) I watch till it ends /(22) Oh I love that program
especially that CSI /(23) um what else people calling me /(24) Nerd /(25) No/(26) when I
want to listen to music I listen /(27) I like hip hop / (28) I know rocks /(29) I can dance /
(30) oh I love to dance /(31) Yeh I dance well / (32) awesome / (33) um | am cool and when
I feel nervous before I go to bed I feel I feel nervous / (34) yes I feel because I can’t the work
/(35) it’s undone / (36) I’m a little bit nervous but when 1 go to school without my work I
don’t worry /(37) I told teachers I don’t I don’t finish it /(38) that’s it /(39) that’s my life
everyday / (40) come on man what’s your problem /(41) I'm not Nerd / (42) oh mirror
would you tell I’'m Nerd / (43) I have to go to school /(44) now I can’t /(45) I can’t
disappoint my family but I need some good grades / (46) Shoot I have to work /(47) many
assignments to do today /(48) I have I have to / (49) 1 can’t sleep /(50) I can’t watch
television /(51) I can’t]can’t I can’t oh I can’t dance I can’t dance / (52) It’s just a dream
because actually mirror would you tell me I'm nerd.

Total of T-unit = 52

T-unit Pauses Errors No. of words
1 0 0 8
2 0 0 4
3 0 0 4
4 0 0 4
5 0 0 4
6 0 0 4
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Inter-rater suggested new narrative correction

[ don’t know why people call me nerd / I’m not nerd / I’'m just a play boy / 1don’t like
work /1 don’t like school / I don’t like assignments / why people call me that / I can’t
understand that, but people just keep telling me that I always work and study at home, well-
prepared for school / 1don’t / when I feel I want to sleep, I sleep / when I want to yawn, |
yawn / when I want to talk on the telephone, I talk / oh, I talk a lot of girl friends / um, they
are hot / when I feel hungry, I eat / 1don’t care / I don’t care about fat / you know it’s
stupid / when you feel you wanna eat, you eat of course / when I find something interesting
on television, I watch it / I watch till it ends / oh, I love that program, especially, that CSI /
um, what else do people call me? / nerd / No/ when I want to listen to music, I listen / 1
like hip hop / I'know rocks / Ican dance / oh, I love to dance / yeh, I dance well / it’s
awesome / um, I am cool, but I feel nervous before I go to bed / (34) yes, I feel that because
I can’t finish the work / it’s undone / I’m a little bit nervous, but when I go to school without
my work, I am not worried / I tell teachers I don’t finish it / that’s it / that’s my life in
everyday / come on man, what’s your problem? / I’'m not Nerd / oh, mirror would you tell
me whether I’'m Nerd /I have to go to school / now I can’t / I can’t disappoint my family,
but I need some good grades / shoot, I have to work / there are many assignments to do
today / 1have to work / I can’tsleep / I can’t watch television / oh, I can’t dance/ It’s
just a dream because actually mirror would you tell me I’m nerd.]

Group IV: H

Good afternoon teacher and class (1) everyone knows that this semester is very difficult for
all for all of students that we we are the third year student of the faculty of Education and all
of you have to prepare and control yourself strictly unless you will be like the guy in this
story / (2) his name is Trirat {audience laugh} / (3) £yes£ {interact with the audience} + he’s
he is very intelligent but today he has a lot of homework + to do such as Statistics
Curriculum Pedagogy and English for Future Career / (4) it’s a lot of homework for him to do
and he decided to do all of his work / (5) start at six o’clock and he sit sit on the chair at six
o’clock but suddenly he hear the telephone ring and he he think that that this call must from
Jan his girl friend but {one of the audience said, “It’s me again} yes b(h)ut it’s not true it’s /
(6) and he receive the call that’s from from someone is very mischievous / (7) ah the sound
of the call tell him that tells him that go to receive the apple in front of the house please / (8)
and he think that it’s good for him because now he feels hungry with it and he goes in front of
the house and he PICK up the apple in front of his house / (9) it is a poisonous apple /(10)
it’s made him becomes lazy /(11) + and suddenly the Black Devil Ping {making of
appearing sound} at the top of the right of his shoulder and tell him that + it’s time to relax
you know /(12) suddenly he opens the television and he see and he watching and he watch
Academy Fantasia and he cheer up with Pee Tui /(13) er I don’t know the number of Pee Tui
{audience answered, “V 12”7} /(14) OK V Twelve / (15) and it’s the program is end at about
nine o’clock but suddenly the White Angel Ping in the left of the top of his shoulder tell that
it’s time for you to do all of your homework / (16) and he come back to sit again but Pee Tui
songs is recall in his head /(17) ah ha and he go to turn on the radio to become to dance the
song that Pee Tui already sung / (18) yes it’s i (Translation: a kind of Thai northeastern
folk classical dance which is called “Serng) / (19) ok that song the White Angel pick up the
clock to appear before him /(20) it’s now eleven o’clock so he very worries about his
homework but all of his energy was exhausted by % /(21) um erm and he put all of all of
his books take it under his pillow that’s he thinks that it’s only the one way can absorb or
osmosis all of contents into his head / (22) yes I know that this method YOu YOu ever do it
all right {interact with audience} /(23) and so that’s all /(24) he cannot do just a little of his
homework /(25) and the conclusion believe in White Angel + {audience laugh} /(26) you
have to be stable and don’t let everyone change your decision.

Total of T-unit = 26
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T-unit Pauses Errors No. of words
1 0 5 38
2 0 0 4
3 2 0 25
4 0 1 17
5 0 5 28
6 0 2 8
7 0 1 18
8 0 5 29
9 0 0 5
10 0 3 3
11 2 3 20
12 0 8 9
13 0 0 8
14 0 -0 3
15 0 3 31
16 0 3 13
17 0 3 16
18 0 0 3
19 0 3 10
20 0 1 18
21 0’ 3 26
22 0 2 9
23 0 0 4
24 0 | 8
25 1 1 '
26 0 0 12

Total 26 5 53 372

Inter-rater suggested new narrative correction

[everyone knows that this semester is very difficult for all for all of students, and since we the
third year student of the faculty of Education, and we have to prepare and control ourselves
strictly unless you will be like the guy in this story / his name is Trirat / yes, he’s very
intelligent, but today he has a lot of homework to do such as Statistics, Curriculum
Pedagogy, and English for Future Career/ it’s a lot of homework for him to do and he
decides to do all of his work / he sits on the chair at six o’clock, but suddenly he hears the
telephone rings, and he thinks that that this call must be from Jan, his girl friend, but it’s not
true / he receives the call that’s from someone who is very mischievous / the sound of the
call tells him that go to get the apple in front of the house please / and he thinks that it’s
good for him because now he feels hungry, so he goes in front of the house and he picks up
the apple which is in front of his house / it is a poisonous apple / it makes him become lazy
/ suddenly the Black Devil appears at the top of the right of his shoulder and tells him that
it’s time to relax / suddenly he opens the television to see the Academy Fantasia which he is
a fan of Pee Tui / 1 don’t know the number of Pee Tui / OK V Twelve / (15) and the
program ends at about nine o’clock but suddenly the White Angel on the left of the top of his
shoulder says, “ it’s time for you to do all of your homework™ / he comes back to sit again,
but Pee Tui song is echoing in his head / and he goes to turn on the radio to dance with the
song that Pee Tui has already sung / yes, it’s i (Translation: a kind of Thai northeastern folk
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classical dance which is called “Serng”) / after that song, the White Angel picks up the clock
to show him / it’s now eleven o’clock, so he worries about his homework, but all of his
energy is exhausted by & / and he puts all of his books under his pillow because he thinks
that it’s only the one way to absorb or osmosis all of contents into his head / yes I know that
this method you used to do it, right? / and so that’s all / he can do just a little of his
homework / and the conclusion is believe in the White Angel / you have to be stable and
don’t let everyone change your decision.]

Topic 5 (Study Time) Narrative task repetition

Group I: H

Good afternoon class good afternoon how are you {interact with the audience} / (1) are you
ready to listen to my story / yes no yes / (2) all right this is the story about myself ((pause to
hold audience’ attention)) / (3) as you know or as I told you last time I am a person who is
crazy for music or I am a music lover so Academy Fantasia in this season in this Season
Three I can’t miss it even a week particularly in the + performance day on Saturday and this
is One of my Day / (4) + 1 have planned to finish the pile of work of the Statistics /(5) you
know Statistics {interact with audience} /(6) that’s a lot of work to get done but one that
Saturday I’ve got to watch the program Academy Fantasia / (7) it’s the final round so I just
can’t miss it /(8) I have my work done in front of the TV / (9) this is the TV monitor and
this is me doing my homework / (10) before starting do the homework + at nine o’clock the
program’s coming ((pause to hold audience’ attention)) but I keep telling myself I have to
concentrate on my work / vumsduisaail owhifinsuanme guassAvammINMUMAniiu
{singing in Thai} ( Translation: There is no red carpet paving the way of dreams except
plenty of obstacles.) / (11) oh, Mint you have beautiful voice /(12) I have ah to focus on
my work {acting as if writing something} / udgamnulawmavosls yandalisuiinsafn®y Aulilnous
muszlvin® {singing in Thai} ( Translation: ...but the destination of the heart makes me go
forward. 1 will reach for the dream no matter how far it is.) / (13) oh you have very beautiful
voice {audience laugh} / (14) £I have to control myself £ / (15) um I’ve got to work on my
work my homework / (16) I have work to get done {act as if writing something} / immaiAig

omlna mouazledsnadntyl uazhififulnuiviundsndu {singing in Thai and audience laugh} (Translation:

My body and soul are still going forward on the long pavement and will never turn back.) /
(17) oh I would never look back at the program because I have got have my work done /(18)
I’ve got to finish it and it is ten p.m. + / pwszdu oniltim Rezaniandaeiadues sufulefumiidoniau

{singing in Thai} (Translation: I may fall down or I may be in tears, but I will stand up by
myself because I am confident in my chosen journey.) / (19) I'm confident in my way /(20)
I’ve got to finish {audience laugh} /(21) wait it’s twelve p.m. /(22) do you think my work
has been done yet {interact with the audience, and the audience answered, “no”} / (23) why
{interact with the audience} / so please tell me why {singing} /(24) why why why my work
hasn’t been done {interact with the audience} /(25) correct correct {interact with audience}
everybody {pause to hold the audience’ attention}is Glven twenty four hours equally / (26)
it doesn’t matter HOw MUch we are given but the matter Is HOw we spend it / (27) it’s about
time management / thank you

Total of T-unit = 27

T-unit Pauses Errors No. of words
1 0 0 8
2 0 0 6
3 1 6 49
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4 1 1 11
5 0 1 3
6 0 1 19
7 0 1 9
8 0 1 9
9 0 2 10
10 1 7 19
11 0 0 2
12 0 0 7
13 0 0 5
14 0 0 5
15 0 0 7
16 0 0 6
17 0 1 16
18 1 0 10
19 0 0 5
20 0 0 4
21 0 0 4
22 0 0 9
23 0 0 1
24 0 1 <
25 0 0 8
26 0 0 15
27 0 0 4
Total 27 4 22 258

Inter-rater suggested narrative repetition correction

[Are you ready to listen to my story? / yes/ no/ yes / all right, this is a story about myself /
as you know or as I told you last time, 1 was a person who was crazy for music or [ was a
music lover, so Academy Fantasia in this Season Three, I can’t miss it even a week
particularly in the performance day which was on Saturday, and this is one of my day / 1
planned to finish the pile of work of the Statistics / do you know Statistics? / that’s a lot of
work to get done, but that Saturday, I’ve got to watch the program Academy Fantasia/ it’s
the final round, so I just couldn’t miss it / I had my work done in front of the TV / this was
the TV monitor and this was me doing my homework / before I started doing the homework
at nine o’clock, the program had been coming, but I kept telling myself I had to concentrate
on my work / vumsAuursnamihil ewbilmsuuaaima qulassavnmmmnnmnomaei {singing in Thai}
(( Translation: There is no red carpet paving the way of dreams except plenty of obstacles.)) /
“oh, Mint you have beautiful voice” /“I have to focus on my work™ / usigamnmlawmavedla g

naaliiuiiusainl) AulilnausTuueslvindh {singing in Thai} (Translation: ...but the destination of
the heart makes me go forward. I will reach for the dream no matter how far it is.) / “oh you

have very beautiful voice” / “I have to control myself” / “um I’ve got to work on my
homework™ / “I have work to get done” / unmuduiigemling mouaxledsnadiuyl uazbififumuiiumdandy

{singing in Thai and audience laugh} (Translation: My body and soul are still going forward

on the long pavement and will never turn back.) / “oh I would never look back at the program

because I have got to have my work done” / “I’ve got to finish it and it is ten p.m.” / ewezdu
ae < P ¥ PR A [ i § .

owilhn fvzgninandasddues duiulvfumeiidendu {singing in Thai} (Translation: I may fall down

or I may be in tears, but I will stand up by myself because I am confident in my chosen
Journey.) / “I’m confident in my way” / “I’ve got to finish” {audience laugh} / wait it’s
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twelve p.m. / do you think my work has been done yet ?/ (22) why? {interact with the
audience} / so please tell me why {singing} / why hasn’t

my work been done? / correct, everybody is given twenty four hours equally / it doesn’t
matter how much we are given, but the matter is how we spend it/ it’s about time
management.]

Group II: H

Good afternoon class / (1) well we don’t have the same problem about the study that we have
a lot of work to do / (2) right {interact with the audience} / (3) and you know for today I have
a tip for you to be a smart student and how to manage your er work / (4) I have er | have a
chance to interview one of the smartest student / (5) here remember Pee Pok /(6) yah
{interact with audience} now he’s a senior and he tells me that the tip of how to be a smart
teacher er of how to be a smart student is not that hard / (7) first when you plan to finish your
work you have to er you have to make it / (8) whenever you feel sleepy you can take a break
or stop /(9) you may call your friend or find something to eat while you are working or
studying or maybe you can watch TV until you feel better but not taking too long on it to
watch TV /(10) then hurry back to er to your homework / (11) and when that feeling the
sleepy the tiredness come to you again you can take a break a little break / (12) maybe you
can listen to the radio or sing a song / (13) and then after you feel better you must get back to
your work again / (14) so this is the tip for you to er handle this a lot of work / (15) and when
you finish your work you must have time to sleep because sleeping is + you know is very
important to us / (16) so you see that being a genius or smart student is not that hard and the
simple rule Is Don’t TAke It TOo SErious / thank you

Total of T-unit = 16

T-Unit Pauses Errors No. of words
1 0 0 18
2 0 0 1
3 0 0 22
4 0 1 10
5 0 0 3
6 0 0 22
7 0 0 13
8 0 0 11
9 0 0 33
10 0 0 6
11 0 1 19
12 0 0 11
13 0 0 14
14 0 0 14
15 1 0 22
16 0 0 24

Total 16 1 2 243

Inter-rater suggested narrative repetition correction

[well we don’t have the same problem about the study that we have a lot of work to do /
right? /and you know for today I have a tip for you to be a smart student and how to manage
your work / I have a chance to interview one of the smartest students / remember Pee Pok /
yah, now he’s a senior, and he tells me that the tip of how to be a smart student is not that
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hard / first when you plan to finish your work, you have to make it / whenever you feel
sleepy, you can take a break or stop / you may call your friend or find something to eat while
you are working or studying, or maybe you can watch TV until you feel better, but do not
take too long to watch TV / then hurry back to your homework / and when that feeling of
the tiredness come to you again, you can take a break - a little break / maybe you can listen
to the radio or sing a song / and then after you feel better, you must get back to your work
again / so this is the tip for you to handle this a lot of work / and when you finish your work,
you must have time to sleep because sleeping is you know very important to us / so you see
that being a genius or smart student is not that hard and the simple rule is don’t take it too
serious.]

Group I1I: H

Good afternoon class / (1) I'm going to tell you the story of Next Station /(2) um first of all
we have been listening to um the stories from you know many groups so please relax and
enjoy your time / (3) now please follow these instructions {interact with audience} / (4)
spread your ar:ms / spr:ead spread your ar:ms / (5) relax / (6) ok now breathe in and breathe
out / (7) one more time breathe in and breathe out / (8) now you do like this {instruct the
audience to stretch and lift the hands} and then close your eyes gently / (9) count one to three
/ (10) ok now breathe in again / (11) breathe out / (12) ok now back into time / (13) thank you
{instruct the audience to meditate} / relax now {interact with the audience} good £good for
you £ {interact with audience} / (14) so I think now that you have erm good concentration on
these pictures because you have practiced the meditation breathe in and breathe out / (15)
now you can see that this boy / (16) he’s inert but he has a lot of work to do / (17) he has to
study tonight / (18) well er the point is that he went to the pub with Janice last night /(19)
umm he er he feels so sleepy right now / (20) he’s so tired um so he feels sleepy /(21) he is
yawning but something something’s speaking in his head and he stop yawning he stops and
that is his telephone ringing / (22) he just grasps it /(23) hello hi I know I know I know {act
as if talking on the phone} / (24) talking on the phone talking on the phone for more than an
hour /(25) then he decides to study no more telephone but he feels hungry /(26) oh he needs
something /(27) he needs an apple or just anything that can stop his hunger ok so he goes to
the fridge and grasps an apple and ok now he keeps studying all right / (28) he is doing his
homework and he is eating umm {make a sound of munching an apple} but then something
gets into his intention no attention {audience laugh} /(29) erm he sees something interesting
on television /(30)it’s UFO/(31) um I love it /1 love it /(32) he feels the heat that he
wants to watch television right now stop his work /(33) I don’t want to do it ANYmore /
(34) so he watches television /(35) he keeps watching until the program ends / (36) can you
believe that {interact with audience} /(37) then he he sees that it is time that I tha that he has
to keeps um doing his homework so he goes back to his desk and suddenly he thinks that
what about music / (38) oh television stop now /(39) here comes the music /(40) and then
he turns on the radio and listens to Get 102.5 / Get Diva no Get Diva is in the morning ok
{interact with the audience and the audience laugh} / (41) he erm so his his feeling’s telling
him that ok I have to I have to dance right now and um if I if I listen to music and I don’t
dance that’s weird / (42) I have to dance a little bit just just to make some sweaty on my T-
shirt or something all right before get back to my work / (43) then ugh so unbeliev:able it’s
now eleven o’clock /(44) no this is this gets worse this gets worse / (45) he is back to his
work again /(46) and he’s really confused and he’s very nervous /(47) and he he won’t
finish his work / (48) but anyway he’s human like us /(49) he’s tired / (50) he’s talking on
the phone and he keeps talking on the phone eating watching television erm dancing / (51)
and THen he is tired right now /(52) he can’t keep going anymore /(53) + he gets back to
sleep /(54) that’s what he will do /(55) gets some rests relaxation /(56) and then he thinks
that may be in the morning he goes to school and I can copy homework from my friend / (57)
but but I’m going to ask you guys right now / (58) what if this boy has a chance has a chance
to change everything in his life no more skip working no more sleeping no more hunger /
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(59) do you think he deserves it /(60) do you think he deserves change his life routine
{interact with audience} /(61)no /(62) why /(63) he seems to be a nice boy so angel from
above gives him this / (64) it’s universal remote control {audience laugh} that he can change
on his LIfe MEnu / (65) change the channel no more work no more study no more yawning
no more hunger /(66) click your life menu click /(67) oh there has erm some kind of rewind
first stage too / click click click click {make a sound of clicking a remote control} / (68) oh
somehow it’s the angel gives him this remote control this universal / (69) and he clicks on his
life menu / (70) click click / (71) he changes everything / (72) he fastforward all the yawning
all the hunger all the television all the telephone all the music from his life / (73) he gets it
out of his life and then he rewinds all the study time back to his life again and that he can
grasp some more time to study /(74) click {make a sound of clicking a remote control} /
(75) do you think it is worthy {interact with the audience} / (76) click you click it and click
you rewind it and fast forward it / (77) click do you think it’s worthy /(78) why he doesn’t
deserve {interact with audience} / (79) no why /(80) so no more remote control it’s only
plastic / (81) no more remote but he can manage his life routine /(82) he can think what he
should do for his life / (83) he knows what he should do now or not now or if that is his
choice that he has the right to choose choose to study and choose not to go with Janice to the
pub {audience laugh} / (84) no / (85) and erm no more telephone when he is studying / (86)
he has a choice / (87) so right now think before you do / (88) look before you leap / (89) plan
it ahead /(90) don’t regret everything you have done /(91) please mind the gap between
train and platform / thank you

Total of T-unit = 91

T-unit Pauses Errors No. of words
1 0 0 10
2 0 0 22
3 0 0 5
4 0 0 3
5 0 0 1
6 0 0 7
7 0 0 8
8 0 0 11
9 0 0 3
10 0 0 5
11 0 0 2
12 0 0 5
13 0 0 2
14 0 1 22
15 0 2 5
16 0 0 11
17 0 0 5
18 0 0 13
19 0 0 6
20 0 0 7
21 0 1 18
22 0 0 4
23 0 0 +
24 0 1 9
25 0 1 12
26 0 0 3
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Inter-rater suggested narrative repetition correction

[I’'m going to tell you the story of Next Station / first of all we have been listening to um the
stories from you know many groups so please relax and enjoy your time / now please follow
these instructions / spread your ar:ms / spr:ead spread your ar:ms / relax / ok, now breathe in
and breathe out / one more time, breathe in and breathe out / now you do like this {instruct
the audience to stretch and lift the hands}, and then close your eyes gently / count one to three
/ ok, now breathe in again / breathe out / ok, now back into time / thank you / relax now /
good, good for you / so I think now that you have good concentration on these pictures
because you have practiced the meditation breathe in and breathe out/ now can you see this
boy? /(16) he’s inert, but he has a lot of work to do / (17) he has to study tonight / well, the
point is that he went to the pub with Janice last night / he feels so sleepy right now / he’s so
tired, so he feels sleepy / he is yawning but something’s speaking in his head, so he stops
yawning, and that is his telephone ringing / he just grasps it / “hello, hi, I know I know I
know” {act as if talking on the phone} / he’s talking on the phone for more than an hour /
then he decides to study with no more telephone, but he feels hungry / oh, he needs
something / he needs an apple or just anything that can stop his hunger, so he goes to the
fridge and grasps an apple and now he keeps on studying / he is doing his homework, and he
is eating umm {make a sound of munching an apple}, but then something gets into his
attention / he sees something interesting on television / it’sa UFO/ um I love it /1 love it /
he feels the heat that he wants to watch television right now and to stop his work / “I don’t
want to do it anymore” / so he watches television / he keeps watching until the program
ends /can you believe that? / then he sees that it is time that he has to keep on doing his
homework, so he goes back to his desk, and, suddenly, he thinks that what about music / oh,
television stops now / here comes the music / and then he turns on the radio and listens to
Get 102.5 / Get Diva no Get Diva is in the morning ok {interact with the audience and the
audience laugh} / his feeling’s telling him that, “I have to dance right now, and if I listen to
music and I don’t dance, that’s weird” / 1 have to dance a little bit just to make some sweat
on my T-shirt or something all right before getting back to my work / then ugh it’s so
unbelievable because it’s now eleven o’clock / no, this is getting worse / he is back to his
work again / he’s really confused, and he’s very nervous / he won’t finish his work /
anyway he’s human like us / he’s tired / he’s talking on the phone, and he keeps talking on
the phone, eating, watching television and dancing / and then he is tired right now / he can’t
keep going anymore / he gets back to sleep / that’s what he will do / get some rests / and




339

then he thinks that maybe in the morning he goes to school and he can copy homework from
- his friend / but I’m going to ask you guys right now / what if this boy has a chance to
change everything in his life: no more skip working, no more sleeping and no more hunger /
do you think he deserves it? / do you think he deserves change in his life routine? / no /
why? / he seems to be a nice boy, so angel from the above gives him this / it’s a universal
remote control that he can change on his life menu / change the channel - no more work, no
more study, no more yawning and no more hunger / click your life menu, “click” / oh there
is a kind of rewind first stage too / click, click, click, click {make a sound of clicking a
remote control} / oh somehow it’s the angel who gives him this universal remote control / he
clicks on his life menu / click, click / he changes everything / he fastforwards all the
yawning, all the hunger, all the television, all the telephone and all the music from his life /
he gets them out of his life, and then he rewinds all the study time back to his life again, so he
can grasp some more time to study / click {make a sound of clicking a remote control} / do
you think it is worthy? / “click”, you click it, and “click” you rewind it and fast forward it /
“click™, do you think it’s worthy? / why doesn’t he deserve it? / no, why? / so there is no
more remote control because it’s only plastic / there is no more remote control, but he can
manage his life routine / he can think what he should do for his life / he knows what he
should do now or not now, or if that is his choice that he has the right to choose, he will
choose to study and choose not to go with Janice to the pub/ no / and choose to have no
more telephone when he is studying / he has a choice / so right now think before you do /
look before you leap / plan it ahead / don’t regret everything you have done / please mind
the gap between train and platform.]

Group IV: H

Good afternoon ok / (1) you know from last week that Buay already met with angel and devil
so they gave a magic mirror to Buay and now he has a magic mirror at his home / (2) + the
first thing that he do today is ask for a magic / mirror mirror mirror hanging on the wall
{singing and audience laugh} £ ok £ yes / (3) Buay ask the mirror that mirror mirror hanging
on the wall please tell me what homework do I have to finish /(4) oh lots of lots of it / (5)
you have mechanics poetry / (6) this Friday you have same homework and the final project of
presentation of it /(7) remember {interact with the audience and the audience laugh} £
brochure £ brochure introduce the university and stat statistics / (8) a lot of homework /(9)
oh my go:d /(10) so he made up made up his mind to do all of his homework / (11) he sitted
and he think that he feels that it’s impossible to finish all of it so he needs someone
someone’s helps /(12) and he calls 1900 1900 11 Theptida Prayakorn ((a fortuneteller))
{audience laugh} / (13) hello, Theptida Prayakorn speaking / (14) oh Theptida Prayakorn
how can I finish all of my homework one only one night / (15) ok you have to find the green
apple and it will make you lucky and you can do all of this homework just one night / (16)
thank you / (17) oh my go:d green apple /(18) he goes to the refrigerator /(19) oh I just
one I have one I have one ok green apple /(20) today I will do all my homework /(21) ok he
bite {make a sound of biting an apple} / umm lucky lucky lucky / hot news today car bomb
about car bomb with Thai Prime Minister Thaksin Shinawat {making a sound of broadcasting
news} / (22) wow what a bigs new what a big news /(23) it serves him right mnimih / (24)
ugh so sorry for someone who love Mr. Thaksin {interact with the audience} / car bomb it’s
ok /(25) what time is it what time is it / (26) it’s nine o’clock / (27) oh it’s too late /(28) 1
have I have to do all my homework / ok {act as if writing something} eanunmiiduni1 oornfouiidis
amuand {singing in Thai} ((Translation: Be patient when it’s raining. At least we know the
difference)) /(29) oh this song keep recall in my head / (30) this song I just see I just saw
this song with my girl friend / (31) oh so romantic /(32) yes Season Change {interact with
the audience} / (33) oh my god just one just once I have to open the radio for listen this to
listen to this song / eamunaituwir {singing in Thai} / (34) ok ok that’s all that’s all /(35)
what time is it /(36) oh it’s ten o’clock /(37) it’s time for healthy person to sleep / (38) you
know ten o’clock you have to go to bed /(39) healthy for you {audience laugh} you know
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you will your body will lack of energy / (40) oh my god ten o’clock / (41) ok ok I have to go
to bed and I will set alarm clock at five o’clock tomorrow yes to get up to do all my

homework / (42) ok five o’clock five o’clock but you know I think everyone in this

classroom ever do like this / (43) set up the alarm clock for doing your homework but you
can’t you can’t wake up /(44) yes {interact with the audience} /(45) no/(46) ok that’s all /
(47) so this story can tell you that seize the day do what you want to do all you want to do /
(48) do it but don’t forget to control your mind and do the right thing at the right time / thank
you

Total of T-unit = 48

T-unit Pauses Errors No. of words
1 0 3 30
2 1 2 11
3 0 1 18
4 0 0 3
5 0 0 4
6 0 2 12
7 0 5 6
8 0 1 4
9 0 2 3
10 0 1 11
11 0 0 15
12 0 0 4
13 0 0 4
14 0 1 13
15 0 \ 2 23
16 0 0 2
17 0 2 5
18 0 0 6
19 0 0 5
20 0 1 6
21 0 3 2
22 0 0 4
23 0 0 4
24 0 2 7
25 0 0 4
26 0 0 3
27 0 0 3
28 0 0 7
29 0 2 5
30 0 3 8
31 0 1 2
32 0 1 3
33 0 1 16
34 0 0 3
35 0 0 -+
36 0 0 3
37 0 1 7
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38 0 1 10
39 0 2 11
40 0 1 4
41 0 1 25
42 0 2 11
43 0 0 14
44 0 0 1
45 0 0 1
46 0 0 3
47 0 0 21
48 0 0 18
Total 48 1 44 387

Inter-rater suggested narrative repetition correction

[As you know from last week that Buay already met with angel and devil, they gave a magic
mirror to Buay, and now he has a magic mirror at his home / the first thing that he does today
is to ask for a magic / mirror mirror mirror hanging on the wall {singing and audience laugh}
£ ok £ yes / Buay asks the mirror that mirror mirror hanging on the wall please tell me what
homework I have to finish / “oh, lots of it” / “you have mechanics poetry” / “this Friday
you will have the same homework and the final project of presentation” / “remember you
have to do a brochure introducing the university and statistics” / that’s a lot of homework /
“oh my god”, he exclaims / so he makes up his mind to do all of his homework / he feels
that it’s impossible to finish all of it, so he needs someone’s helps / he calls 1900 1900 11
Theptida Prayakorn ((a fortuneteller)) / “hello, Theptida Prayakorn’s speaking” / “oh,
Theptida Prayakorn how can I finish all of my homework in only one night” / “ok you have
to find the green apple, and it will make you lucky, and you can do all of this homework in
Just one night” / thank you / “oh my god, find the green apple” / he goes to the
refrigerator / “oh, I just have one green apple” / “today I can do all my homework” / then
he bites it {make a sound of biting an apple} / umm lucky lucky lucky / hot news today car
bomb about car bomb with Thai Prime Minister Thaksin Shinawat {making a sound of
broadcasting news} / wow what’s a big news / it serves him right / I’m so sorry for
someone who loves Mr. Thaksin / car bomb it’s ok / what time is it ? / it’s nine o’clock / oh
it’s too late / I have to do all my homework / ok {act as if writing something} eanmunmidunis
ot 1vioonidsnamunndn {singing in Thai} ((Translation: Be patient when it’s raining. At least we
know the difference)) / oh this song keeps recalling in my head / this song, I just watched its
movie with my girl friend / oh, it’s so romantic / yes, it’s Season Change {interact with the
audience} / oh, my god, I have to open the radio to listen to this song just once / eanunaritduni
{singing in Thai} / ok, ok, that’s all / what time is it? / oh, it’s ten o’clock / it’s time for a
healthy person to sleep / you know at ten o’clock you have to go to bed / it’s healthy for you
you know otherwise your body will lack of energy / oh, my god, it’s ten o’clock / ok, I have
to go to bed, and I will set an alarm clock at five o’clock tomorrow to get up to do all my
homework / ok, five o’clock, but you know I think everyone in this classroom has ever done
like this / set up the alarm clock for doing your homework but you can’t wake up / yes/ no
/ ok, that’s all / so this story can tell you that seize the day, do what you want to do — all you

want to do / do it, but don’t forget to control your mind, and do the right thing at the right
time.]




Appendix 18: Inter-rater Statistics

Inter-rater reliability of rating scores of Chulalongkorn University Students

Pilot of Oral Proficiency Test

RATER 1 RATER 2
RATER 1 Pearson Correlation 1 758(*)
Sig. (2-tailed) .000
N 204 294
RATER 2 Pearson Correlation .758(") 1
Sig. (2-tailed) .000
N 294 294
** Correlation is significant at the 0.01 level (2-tailed).
Oral Proficiency Test in the main study
Inter-rater reliability of rating scores of Pretest
RATER 1 RATER 2
RATER 1 Pearson Correlation 1 .844(*)
Sig. (2-tailed) .000
N 280 280
RATER 2 Pearson Correlation .844(*) 1
Sig. (2-tailed) 000
N 280 280
** Correlation is significant at the 0.01 level (2-tailed).
Inter-rater reliability of rating scores of Posttest
RATER 1 RATER 2
RATER 1 Pearson Correlation 1 .925(**)
Sig. (2-tailed) .000
N 280 280
RATER 22  Pearson Correlation 925(**) 1
Sig. (2-tailed) .000
N 280 280

** Correlation is significant at the 0.01 level (2-tailed).
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Appendix 19: Percentiles and ranks

Names Score Rank

Dan 28 1
Joyce 29 2
Bow 30 3
Pat 31 4
Dara 32 5
Bee 32 6
Joy 32 7
Petsy 33 8
June 37 9
Paul 37 10
Beam 37 11
Bell 39 12
Dew 39 13
Pink 40 14
Dolly 41 15
Jane 44 16
Pam 47 17
Daisy 52 18
Jill 53 19
Bomb 54 20

The formula of computing the Rank was R= P (N +1)
100
We will compute the 30th and the 70th percentiles.
For the 30th, R= 30 (20+1)=6.29
100
IR=6 ; FR=0.29

Rank/R and Rank/R+1 = score Rank 6 and Rank 7 = 32 and 32
0.29 (32-32) +32 = 32.29
** Therefore, the participants whose scores were < 33 were the low score achievers.

For the 70", R=70 (20+1)=14.70
100
IR =14 ; FR=0.70

Rank/R and Rank/R+1 = score Rank 14 and Rank 15 = 40 and 41

0.70 (41-40) + 40 = 40.70

** Therefore, the participants whose scores were > 41, or Rank 16, were the high
score achievers, but since only four high score achievers were needed, there was an

adjustment to move to Rank 17.
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Appendix 20: Consent form and Explanatory letter

Consent Form
“The Effects of Narrative Task Repetition on the English Oral
Language Performance of Thai Undergraduate Students”

B S oo bk ke d S AR SR P SN S A SRR (Student’s Name), agree to
participate in the study of “The Effects of Narrative Task Repetition on the English
Oral Language Performance of Thai Undergraduate Students” being conducted by
Mrs.Tanisaya Jiriyasin. The study is being done as part of a doctoral dissertation at
the English as an International Language Program, Chulalongkorn University. In
signing this form, I give permission for Mrs. Tanisaya Jiriyasin to:

use my narrative task performances,

use my draft notes for planning the narrative tasks,

use my classroom discourse during the planning time, and

use information that I truthfully supply on questionnaires, interviews, and
students’ evaluation forms for further analysis.

I understand that the results of this study will appear in Mrs. Tanisaya Jiriyasin’s
doctoral dissertation, and may also appear in published form or in papers presented at
conferences. I understand that Mrs. Tanisaya Jiriyasin may be using direct
quotations from various forms of my narrative task performances, and that she will
conceal my name and other features that may serve to identify me in order to preserve
my privacy. I also concede that because of the very public nature of the academic
research that she cannot guarantee complete anonymity, it may be possible for readers
of her work to determine my identity.
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Explanatory Letter

Dear Students,

My name is Tanisaya Jiriyasin and [ am a Ph.D. candidate at the English as an
International Language Program, Chulalongkorn University. You are participating in
the main study of “The Effects Narrative Task Repetition on the English Oral
Language Performance of Thai Undergraduate Students”, a study that investigates the
English oral language performances of English-majored students through the use of
narrative tasks and their repetitions for the whole semester. This study is intended to
help develop the English oral performance of Thai Undergraduate students who wish
to be English teachers in the future, and your invaluable contribution will enable me
to attain my goal in this respect.

For this study, I plan to listen to and analyze the English oral language
performances of narrative tasks and their repetitions that you perform in the class. I
will be interested in observing how you plan your performance with your peers. I will
also ask you to fill in the questionnaires and evaluation forms as well as answer some
of my follow-up interview questions.

The results of this study will become part of the doctoral dissertation to be
submitted to the Graduate School of Chulalongkorn University. It is also likely that I
will present portions of my research at professional conferences, and that some of the
findings may be published in article or book form, or shared among professional
educators. In all public forms of this work, I will remove your name and any other
information that might serve to identify individual students. I hope you will give me
a permission to do so.

I would appreciate if you could participate in this study for the growth of
research in English language teaching and learning. Please sign the attached form to
indicate that you are willing to participate and return the form to me.

Thank you again for your kind cooperation.

Sincerely yours,

(Mrs. Tanisaya Jiriyasin)
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