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CHAPTER I

INTRODUCTION

1.1 Background of the Study

Over the years, English has become a global language. It is undeniable that
English is one of the most dominant languages of the world, with an influence on
almost every field of study and work. English is likely to be a key to unlock job or
study opportunities among English speaking people, and undoubtedly, it also plays a

significant role in non-English speaking countries, including Thailand.

The role of English in Thailand is increasing significantly as it is in many
other developing countries. In higher Thai language education, the English language
has been a core subject in the university admission public examinations; therefore,
most of the Thai university students tend to be immersed in exam-oriented learning
being trained in grammar-oriented ways to pass examinations. Thus, most homework
and assignments, which are claimed to help students practice what they have learned
in class to promote students’ language proficiency, are mostly designed to develop
grammatical knowledge; reading, and writing other language skills are likely to be
overlooked. Additionally, in-class traditional lectures are not fulfilling the learning
potential of typical university students today and hardly serve the purpose of learning

a language to communicate in real life outside classes.

As a matter of fact, the nature of human learning is developed when inspired
by something else the classroom cannot offer. Learners may prefer more interaction

and something inspiring to learn rather than being part in a classroom with one-way



learning. The world outside the university is richly inspiring, giving learners plenty of
opportunities to naturally be motivated to learn outside as it is the source of all
language learning. This is why language learners can learn language through cultures,

business, and relationships with other people from all over the world.

To better the learning outcomes, out-of-class learning activities may be needed
to supplement what students lack in class. Teachers should encourage students to be
aware of the importance of out-of-class language learning so that they can learn and
practice any skill anywhere and anytime at their own pace. They should take charge
of their own learning, engaging themselves in out-of-class activities requiring English
to accomplish the goal of the activities. They probably perform the activities
independently or with others to acquire the language. Surrounded with English used
in the environment, students can find that learning English is more enjoyable Thus, in
order to become successful language learners, they need to take control of their own

learning both in class and out-of-class.

As out-of-class learning serves as a platform where students could fully
develop their autonomy through authentic learning activities, university students
should be able to take charge of their own language learning, developing the capacity
for learner autonomy. What’s more, with the realistic setting of out-of-class learning,
students should be able to develop their own language learning strategies or invent
their own learning plans according to their own situations, including performing real
world tasks with a variation of English in the real world. Thus, the world outside the
school is richly inspiring what is learned within the classroom, and it is also the

source of all our learning. Students can acquire the target language, establish



relationships with each other, and become accustomed toa variety of cultures, all of

which are important for language learning and education.

Still, Thailand is where opportunities for out-of-class leaning appear to be
limited. The lack of learning contexts prevents Thai language learners from using and
mastering English in their daily life. This therefore can be considered a major problem
in language education in Thailand. One of the promising solutions to this problem is
to engage oneself in an English-speaking environment so that out-of-class experiences
can supplement what students lack in class. Seeing that students will gain experience
from diverse contexts including formal and informal interaction with peers or others,
it is widely believed that the Summer Work and Travel Program is one way for Thai
language learners to gain a meaningful out-of-class language learning experience,

resulting in a higher number of program participants every year.

During participation in the program, students will learn to appreciate the value
of things they actually encounter in the real world, which are considered
extracurricular activities and they can reap benefits from engaging in and learning
from out-of-class activities. Then the habit of learning can be increasingly generated

when students feel that learning has actually taken place.

The Summer Work and Travel Program is an exchange visitor program
administered by the U.S. Department of State under the provisions of the Mutual
Educational and Cultural Exchange Act of 1961. The program is designed to achieve
the educational objectives of international exchange by directly involving students in
an English-speaking environment. The Bureau of Educational and Cultural Affairs,

U.S. Department of State, claims that the program allows college and university



students who are at least 18 years of age to apply to enroll full time and pursue studies
at post-secondary accredited academic institutions located outside the United States to
come to the United States to share their cultures and ideas with people of the United
States through three-month temporary work and travel opportunities through the J-1
Visa Program during their university vacations. Students are legally offered a variety
of job positions, such as food and beverage, cashier, lifeguard, housekeeping, shop
assistant, ride attendant, customer service, house and ground, etc., according to their

language placement tests which are differently tested by a program agency.

Over the years, the US Summer Work Travel program showed a growth of
15% in 2012, which marked the first increase in participant numbers since 2007
(EurekaFacts, 2017). This expansion is primarily fueled by a gap between a growing

number of affluent people and a lack of quality domestic institutions.

Similarly, there has been a sharp rise in the number of Thai university students
participating in the Summer Work and Travel Program in the United States. The
increasing number of Thai program participants reflects their enthusiasm to gain work
experience and language development through English communication and social

interactions in an authentic English-speaking environment.

When they are embedded in English speaking circumstances, Thai university
students as program participants are naturally forced to develop their out-of-class
language learning strategies to achieve tasks in order to interact with others
appropriately and effectively. In so doing, Thai university students as exchange
visitors are forced to interact with native and non-native English speakers who have

different cultural backgrounds in the workplace and while doing other routine



activities. Therefore, their intercultural competence can also be simultaneously

developed.

Besides, as stated by EurekaFacts (2017), program participants are encouraged
to learn more about American culture by getting involved in their communities
outside of their work hours. Program sponsors and employers offer participants
additional opportunities to gain a broader cultural understanding of the American
people and their customs and values through programs and events they organize. In
short, it can be simply summarized that culture is inextricable from language. If
language learners are exposed to a multicultural context, including having a chance to
engage in cultural activities, their language skills as well as their intercultural
competence skills are likely to be developed unconsciously through their engagement
and integration in language learning. Thus, to achieve a language purpose

successfully, engaging in cultures of English-speaking people seems very beneficial.

To summarize, leaning English in class is not sufficient for all levels of basic
education, including higher education. Hence, it seems difficult for university students
to be able to use the language effectively since they are mostly trained in grammar-
oriented classrooms for examinations. They need more supportive out-of-class
activities to practice speaking and listening that are essential skills for
communication. The Summer Work and Travel Program offers Thai university
students opportunities to naturally use the language involving them in an authentic
English speaking environment and to be exposed to the cultures of the owners of the
language. When students find themselves in an unfamiliar situation, they are expected

to develop their own out-of-class language learning strategies in order to learn how to



live and achieve their goals either to work or travel or to develop their English
proficiency. Therefore, it was interesting to investigate out-of-class language learning
strategies and intercultural competence skills of Thai university students participating
in the Summer Work and Travel Program in order to subsequently prepare a training
program with an aim to help them boost their linguistic and cultural competence

before going to work and travel in the United States.

1.2 Study Objectives

1.2.2 To investigate out-of-class language learning strategies of Thai

university students during participation in the Summer Work and Travel Program

1.2.2 To explore Thai university students’ intercultural competence skills

during participation in the Summer Work and Travel Program

1.3 Research Questions

1.3.1 What are out-of-class language learning strategies of Thai university

students during participation in the Summer Work and Travel Program?

1.3.2 What are Thai university students’ intercultural competence skills during

participation in the Summer Work and Travel Program?

1.4 Scope of the Study

The present study aimed to investigate language learning strategies used by
Thai university students during participation in the Summer Work and Travel
Program in 2017 and 2018. The other purpose this study was to explore Thai

university students’ intercultural competence skills during participation in the



Summer Work and Travel Program. The study participants could be divided into two
groups: 353 participants who completed the online questionnaire and ten participants
who were interviewed. The instruments used in data collection collected by two
means of the Strategy Inventory for Language Learning (SILL) (Oxford,1990) and the
Assessing Intercultural Competence (AIC) by Fantini and Tirmizi, (2006)
questionnaire adapted and translated into Thai to investigate frequency of use of
strategies and skills. A set of semi-structured interview questions was used to elicit
more insight and examples of learning strategies use and intercultural competence
skills of Thai university students during participation in the Summer Work and Travel
Program in the United States. The data collection was administered once the students

returned from the program in August 2018.

1.5 Definition of Terms

1.5.1 Out-of-class learning: Out-of-ass learning is one of the modes of
learning beyond the context of a classroom. Benson (2015) views out-of-class
learning as any kind of learning that takes place outside the classroom and involves
self-instruction, naturalistic learning, and self-directed naturalistic learning. In this
study, out-of-class learning took place during participation in the Summer Work and
Travel Program in the United States, during the term break of Thai universities. Thai
university students learned English and other skills naturally through interaction,
communicating in English with both native English speakers and non-native English

speakers during the program.

1.5.2 Language learning strategies: Language learning strategies refer to

specific plans, actions, behaviors, steps, or techniques that individual learners use,



with some degree of consciousness, to improve their progress in developing skills in a
second or foreign language (Oxford, 1990). In this study, leaning strategies referred to
out-off-class language learning strategies that were used by Thai university students
during participation in the Summer Work and Travel Program in the United States.
Students used, adopted, and invented their own learning strategies or techniques to
survive and work in a new English-speaking environment surrounded by English
speaking people from different cultural backgrounds to enhance their speaking and

listening skills, which are hardly practiced in class in Thailand.

1.5.3 Intercultural competence: Intercultural competence is defined as a
complex of abilities needed to perform effectively and appropriately when interacting
with others who are linguistically and culturally different from oneself (Fantini,
2009). Skills of intercultural competence are skills that address the acquisition and
processing of knowledge: observation, listening, evaluating, analyzing, interpreting,
and relating. In the context of the Summer Work and Travel Program in this study,
Thai university students were exchange visitors living in a new environment
surrounded with colleagues and other people from different social and cultural
backgrounds. They need to be aware of the significant intercultural skills which
would help them communicate effectively and behave appropriately to others during
participation in the Summer Work and Travel Program, which also involved

observation, listening, evaluating, analysis, interpretation, and making connections.

1.5.4 The Summer Work and Travel Program: As defined by the Bureau of
Educational and Cultural Affairs, U.S. Department of State, the Summer Work and

Travel Program is the program which aims to promote mutual understanding between



the people of the United States and the people of other countries by means of
educational and cultural exchanges, allowing college and university students located
outside the United States to go to the United States to share their culture and ideas
with people of the United States through temporary work and travel opportunities. In
this study, the Summer Work and Travel Program was considered a popular out-of-
class learning activity among Thai university students. The program offers
opportunities to develop English proficiency and language intercultural competence

skills simultaneously during their university break.

1.6 Significance of the Study

First, it was hoped that the findings of the study would play a significant role
in preparing future program participants to help them make the most, linguistically as
well as culturally, out of their brief stay in the target language environment during
their participation in the Summer Work and Travel Program. The study findings
could be used in a training session or an orientation for the program participants to
develop necessary language learning strategies and to enable them to gain
understanding of cultural differences, which would allow them to explore the varieties
of the target cultures in comparison with their own cultures, which benefits their
acquisition of the target language. Once trained to learn how to adopt some of the
most and least frequently used language learning strategies as well as intercultural
competence skills, the program participants should be ready to handle language
barriers, cultural differences, or English language skills, which are once beyond their
level of proficiency, confidently and productively. The findings of this study could

also be utilized as a guideline for language instructors to observe effective strategies
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used by the former program participants in order to further recommend them for the

future program participants.

More importantly, the findings regarding language learning strategies used by
Thai university students during the Summer Work and Travel Program would be
useful for university instructors to encourage students to explore and experiment with
out-of-class English learning strategies to help promote their English language
learning. Teachers can use the findings to seek ways to implement activities to expose
learners to the target culture, while learning to realize the characteristics of their own

culture and the diversity within their culture.

Besides, it is hoped that the findings may raise instructors’ and administrator’s
awareness of the significance of out-of-class leaning, helping students find useful
strategies to benefit their language development. The more instructors know about
students’ strategies, the more effectively they can orient their second language
instruction to help them develop and master such strategies (Oxford, 1990). Thus,
classroom instruction should become more effective once teachers learn about out-of-
class language leaning strategies preferred by students to supplement what students
learn in class. Thus, it can be expected that language learning of students can become

more meaningful and successful.



CHAPTER II

LITERATURE REVIEW

This chapter mainly focuses on the existing literature and research related to
the topic under study. The main topics reviewed in this chapter include of out-of-class
learning, language learning strategies, intercultural competence skills, the Summer

Work and Travel Program.

2.1 Out-of-Class Learning

2.1.1 Definition of out-of-class learning

In general, the term “out-0f-class” language learning has widely been used in a
number of studies. According to Richards, (2015), out-of-class learning activities
equip students with a wider range of affordances for language use and second

language acquisition than generally available in the classroom.

Later, has similarly defined out-of-class learning as any kind of learning that
takes place outside the classroom and involves self-instruction, naturalistic learning,
and self-directed naturalistic learning (Benson, 2015). All of these activities are
believed to help supplement in-class instruction and make language learning more

successful.

In brief, out-of-class learning refers to any kind of activities in any context
learners are involved in so that their language learning cab be developed in some way
while doing outside supportive activities. In the present study, out-of-class English

language learning is considered any informal language learning activities that are
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available for learners to be able to learn, practice, and use English outside the class

with a certain degree of teacher or technology involvements.

2.1.2 Characteristics of out-of-class learning activities

In order to successfully achieve the purpose of out-of-class language learning,
language learners should probably realize and consider significant characteristics of

activities in which they are involved.

According to Benson, (2011), out-of-class language learning activities are
activities that supplement classroom learning, such as homework, self-access work,
extracurricular activities, and the use of self-instructional materials. However, the
activities are mostly done according to learners’ interests and intention of learning.
Thus, learners’ personal pleasure and motivation could initiate extracurricular
activities outside the class. Benson, (2011) has also used a framework to categorize
the activities into three broad classifications as follows: 1) Self-instruction activities
refer to search for resources to help learners learn and improve their target language.
The activities in self-instruction function are plans carried out by learners themselves
to reach a particular goal of their language learning. 2) Naturalistic language learning
activities, which are in contrast to a previously mentioned type of language learning
activities, are more unintentional engagement in the target language where learners do
social activities while directly communicating with uses of that target language, so
learners can interact with native or non-native speakers of English. 3) Self-directed
naturalistic language learning activities are a combination of two previously

mentioned types, where learners do activities with a focus being placed on doing them
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for pleasure than for the purpose of language development, such as watching movies

and listening to music for fun.

In other words, Benson, (2001) has proposed three types of out-of-class
language learning activities that learners can carry out to learn English informally or
pleasurably outside the class. Learners can do different types of activities at different
times depending on their intention or language learning purposes at the moment. In
the present study, out-of-class learning activities were considered self-directed
naturalistic language learning since the participants who participated in the Summer
Work and Travel Program were embedded in an English speaking environment, so
they could engage in language learning activities during work and social interactions
but they may not intentionally focus on learning the language while they were doing

those activities.

A great number of researchers have emphasized the significance of the setting
of out-of-class learning activities that the setting of the activities that learners engage
in outside of the class as they believe it is one of the keys to a language learning.
According to Brown, (2007), a learning context outside the class should be
meaningful and effective for learners to acquire language knowledge. Meaningful
activities should be relevant to language learners’ knowledge and interests, allowing
them to connect new information with something that is already known. As a result,
the connection between new and known information can maintain learners’ language

retention, which makes them more likely to remember it for future use.

In addition to the relevance to language learners’ knowledge and interests,

another significant characteristic that also seems to play a crucial role in second
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language learning is the significance of context. It has been claimed by Norton and
Toohey, (2011) that of social and cultural contexts are important because learners will
be motivated by various elements and attitudes that exist in a particular social and

cultural context such as values, meaningfulness, etc.

2.1.3 Benefits of out-of-class language learning activities

Out-of-class language learning is done to supplement in-class language
learning, with learners benefiting from opportunities that are difficult to create in the
classroom. In this study, learners cab benefit from out-of-class activities divided into
three kinds: linguistic benefits, psychological benefits, as well as physical benefits.
Still, beneficial elements such as culture, social value, confidence, essential life skills,

and other intangible elements in target language environment are also investigated.

In terms of linguistic benefits, according to a study undertaken by Richards,
(2015), out-of-class learning activities provide students with a wider range of
affordances for language use and second language acquisition than generally available
in the classroom due to linguistic input and output abundantly available in out-of-class
language learning activities that enable learners to meaningfully engage in authentic
communications. They get a chance to work on their English skills through
interactions with other English speakers and also deal with any unexpected
conversation that probably happens during their communication. As a result of
authentic and meaningful activities, learners naturally develop their use of language

through actual communication.

Likewise, another study by Coskun, (2016) has found that when engaging in

out-of-class language learning activities, learners found that speaking activities
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contributed to their fluency, vocabulary, and pronunciation development. The study
examined five out-of-class speaking activities, including fantasy role-playing,
continuous story, debate, radio program, and broadcasting on Periscope. It was
claimed that each activity helped boost speaking ability differently. For instance,
fantasy role-playing helped learners practice unprepared speaking, vocabulary, and
pronunciation development in a fun way, while continuous story allowed them to gain

creativity, fluency, and vocabulary development.

Considering speaking activities, which usually require listening ability, it is
clear that those who learn a target language overseas tend to have more chance to
develop pronunciation faster than learners who learn the language in a domestic
setting (Diaz-Campos, 2006). This is because they have more contact with native
speakers, thus, their oral competence and pronunciation improve through informal

conversations while engaging in affordable out-of-class language learning activities.

Moreover, in the light of what the Internet and technological devices provide
for learners, Suthuwartnarueput and Wasanasomsithi (2012) have reported that using
a blog as a free online space outside the classroom gave learners opportunity to
practice English writing skills and improve their grammar competence. In addition to
useful online websites, language learners could take advantages from other supportive
English language learning resources that are available via mobile phone applications

as well.

Together with learners’ development in language skills, the activities outside
of the classroom raise learners’ awareness of English in their living environment after

the activity. According to Guo, (2011), the level of learners’ attention changed
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dramatically in regard to awareness of English usage on campus, on daily products
that they used, on street signs, on store merchandise, and on restaurant menus.
Therefore, learners who are surrounded with English although they are in a non-
English speaking country can learn from out-of-class activities in their surrounding

while they are struggling to achieve mastery of the target language.

In addition to linguistic development, out-of-class language learning activities
are also good sources for emotional and cognitive development. For instance,
according to Hanf (2014), television series and movies are pleasurable resources for
language learners, who can make use of textual captions or subtitles to ease their
comprehension for language learners. In so doing, it is obvious that television is a fun,

supportive, and adjustable resource for both language development.

It has been found that the use of Internet and media plays a significant role in
handling learners’ emotion The results of a study by Elias and Lemish (2008) have
indicated that social network is beneficial for children who are young immigrants as it
could be a protective tool that prevents young immigrants from feeling embarrassed
and disoriented compared to face-to-face interaction with local people due to
language and cultural barriers. Hence, through the assistance of media, young
immigrants who are language learners can confront the challenges of new language

and cultural learning experiences.

Last but not least, out-of-class language learning activities can facilitate
learners, providing convenient tools and limitless supportive resources which learners
may not be able to afford from in-class instruction. (Richards, 2015) additionally,

describes that out-of-class activities offer a number of advantages for learners. The
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activities allow learners flexibility and convenience in learning so that they can
manage their places, modes, and manners of learning in different contexts and
situations. Through watching movies, playing games, and chatting online, for
example, learners are provided with a pleasurable and positive language experience

that helps them enjoy learning and increase their motivation to learn.

As regards in out-of-class language learning activities in an overseas context,
it has been reported that they provide even greater opportunities for learners to
improve their language development. According to Cadd, (2015), who investigated
how out-of-class language learning activities could contribute to students participating
in a program abroad through the assignments assigned in class, contact assignments
together with a self-evaluation and a report back to their professors and fellow
students on a class website provides learners with opportunities to use Spanish for
authentic communication with native speakers or other advanced learners.
Furthermore, contact assignments helped learners gain insightful perspective on the
target language and culture, mostly from native speakers. Thus, contact assignment
requiring learners to participate in out-of-class activities could minimize anxiety of
public interaction while enabling learners to more socialize with people in a new
cultural environment. Likewise, Isabelli, (2004) has pointed out that out-of-class
language learning activities encourage students to develop understanding of culture
simultaneously with language learning, particularly through social networking with
native speakers that offer more opportunities to practice and improve the target

language.



18

In summary, learners themselves should be aware of the significance of out-
of-class language learning in order to enhance and master their language proficiency
and achieve mastery of the target language. Teacher should equip learners with
beneficial language learning strategies while raising their awareness that beneficial
strategies they learn in class cab also be applied out-of-class to enhance their language

learning.

2.2 Language learning strategies

2.2.1 Definition of language learning strategies

In the field of education, definitions of language learning strategies vary
considerably. According to O'Malley and Chamot, (1990) learning strategies are
defined as sets of operations or steps, including special thoughts or behaviors used by
learners that will facilitate the acquisition, storage, retrieval, or use of information as

well as comprehend, learn or retain new information.

Oxford, (1989) describes language learning strategies broadly including the
excitement or richness of learning strategies. Oxford expands the original definition
by including significance of language learning strategies, or specific actions taken by
learners to make learning easier, faster, more enjoyable, more self-directed, more
effective and more transferable to new situations. Later, it was concluded that
language learning strategies are specific plans, actions, behaviors, steps, or techniques
that individual learners use, with some degree of consciousness, to improve their

progress in developing skills in a second or foreign language.
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Around the same time, Schumaker (2006) defines learning strategies in
general as an individual’s approach to a tasks, including how a person thinks and acts
when planning, executing, and evaluating performance on a task and its outcomes.
Much of this thinking about learning is done unconsciously. Learners make use of a
variety of strategies to help them organize and remember key elements of the learning

process.

Obviously, researchers in later generation have focused on the consciousness
and unconsciousness when learners behave and think in their language learning, as
well as learner characteristics in language learning which cover how they can enjoy
learning and manage themselves during their own learning through employment of
learning strategies. Despite varied definitions of learning strategies, the
aforementioned researchers have defined something in common, stating that learning
strategies are techniques learners employ to help to achieve a certain goal of language

learning.

For language learners, they need both in-class and out-of-class language
learning strategies in order to choose suitable actions or behaviors to make language
learning successful. Language learning strategies facilitate them to acquire and store

new knowledge, as well as overcome any language difficulty on their own.

2.2.2 Classification of language learning strategies (Oxford, 1990)

In the present study, the classification of language learning strategies proposed
by (Oxford, 1990) was adopted even though the goal of the study was to explore out-
of-class language learning strategies. This is because is was believed that strategies

that learners used in class could also be applied outside class when they were engaged
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in language learning tasks. According to Oxford (1990), language learning strategies
are grouped under two super ordinate categories: direct strategies and indirect

strategies, which are described as follows:

1. Direct Strategies
1.1 Memory: Creating mental linkages, applying images and sounds,
reviewing well, and employing action
1.2 Cognitive: Practicing, receiving and sending messages, analyzing
and reasoning, and creating structures for input and output
1.3 Compensation strategies: Guessing intelligently, and overcoming
limitations in speaking and writing
2. Indirect strategies
2.1 Metacognitive strategies: Centering learning, arranging and
planning learning, and evaluating learning
2.2 Affective strategies: Lowering anxiety, encouraging oneself, and
taking emotional temperature
2.3 Social strategies: Asking questions, cooperating with others, and
empathizing with others
Apparently, direct strategies contain memory, cognitive, and compensation
strategies, which are more directly associated with the learning and the use of the
target language. These strategies require mental processing of the language to reach a
certain aim. Learners are required to apply some type of action either mentally or
physically to acquire, understand, and store their language knowledge. Learners apply
memory strategies to store information through pictures, sounds, or physical actions.

In order to memorize and make sense of their learning, learners can employ cognitive
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strategies when needed, including practicing, finding the reason, or structuring input
and output. However, if there is any knowledge gap during language learning,
learners can overcome the gap to continue the communication through the use of

compensation strategies.

In contrast, some of the learners are likely to use the other type of learning
strategies, or indirect strategies, which include metacognitive, affective, and social
strategies. These strategies help the learning process internally or support and manage
language learning without directly involving the target language. Metacognitive
strategies help learners regulate their learning and evaluate their language outcome. In
addition to self-regulation in their own language learning, learners can use affective
strategies which are related to learner’s emotional requirements to increase their
confidence when using the language or social strategies to interact with the target

language with others.

Clearly, in spite of being distinguished into two distinct categories, learning
strategies share common characteristics. The abovementioned subcategories allow
learners to become self-directed requiring some special behaviors and cognitive
approaches. Learning strategies support learning both directly and indirectly through
flexibly applying the strategies as solutions towards problem-oriented language tasks.
Morita (2010) has similarly pointed out that language learning strategies can be
changed if language learners are submerged in an environment surrounded by a target

language and culture even for a short term.

Oxford (1990) has pointed out that since the strategies used by language

learners can be influenced by a variety of factors, they are not always observable. Yet,
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one of the most important aspects of learning strategies is that they increase the role
of teachers as it is claimed that learning strategies are teachable, so language teachers
should be aware of the importance of language learning strategies as in-class
instruction alone is not sufficient for a language learner to achieve high proficiency in
a target language. In other words, language learners should be encouraged to invent
and use language learning strategies when they are exposed to the target language

outside the class as well.

2.2.3 A study on Oxford (1990)’s classification of language learning strategies

A number of studies have used Strategies Inventory for Language Learning
(SILL) by Oxford (1990) to investigate language learning strategies used by learners
in the contexts of in-class instruction and out-of-class language learning. For example,
according to Morita (2010) who used Oxford (1990)’s classification to examine
change in language learning strategies experienced by learners in a short-term study
abroad, has reported that even a study abroad program of two weeks could produce
significant changes in language learning strategies. The frequency of learning strategy
use increased after the program. The study has shown that learners used four out of
six types of learning strategies more, namely memory, cognitive, affective and, social
strategies, after engaging in the intercultural communication program. However, the
other two types of strategies, compensation and metacognitive, were used widely both

before and after the program.
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2.2.4 Factors affecting language learning strategies

When language learners are exposed to the target language, choices
determining which learning strategies each learner will use vary depending on
different factors. According to Oxford (1990), factors that influence the choice of
strategies used by learners learning a second language include degree of awareness,
stage of second language learning, task requirements, age, cultural background,
general learning style, and motivation level. Hence, given an identical language task,
each learner may use a different learning strategy to accomplish the same task. These
following factors can explain the reasons why language learners learn and use

strategies differently.

2.2.4.1 Motivation: Previously, Gardner (1985) has pointed out that
motivation assists in the successful acquisition of a second language. Motivation can
be categorized into two types based on the purpose of learning: 1) integrative
motivation which is arisen from learners who desire to integrate with the second
language culture, such as for immigration or marriage, and 2) instrumental
motivation which usually refers to learners who wish to achieve goals utilizing second
language, such as for a career or examination (Oxford, 1990). In other words,
international students have a higher level of integrative motivation. This may be due
to the reason that international students usually have a specific aim in mind when they

opt to study overseas.

That is to say, language learning is mostly likely to occur when learners want

to learn, then learners with higher motivation to learn, which can be derived from
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some important reason, tend to use more strategies in language learning than those

with a lower level of motivation.

2.2.4.2 Cultural background: It is undeniable that learners from
different national origins or ethnicities typically have different uses of language
learning strategies. Previous studies have reported that cultural background has a
strong influence on the kinds of strategies used by language learners. For example,
Politzer, (1983), has pointed out that Hispanics and Asians differ strongly in the
kinds of strategies they use for language learning; Hispanics choose more social,
interactive strategies, while Asians opt for greater memorization. (Trice, 2004) has
pointed out a possible reason that Asian learners prefer less interaction with other

English-speaking people than memorization when learning a target language.

2.2.4.3 Attitude and belief: Attitude and belief are among strong
factors affecting selection of language learning strategies. According to Oxford and
Shearin, (1994), attitudes have been reported to have a profound effect on the strategy
that learners choose. As a result, negative attitudes and beliefs can cause poor strategy
use or lack of arrangement of strategies or even decrease their motivation to learn,
whereas learners who have positive attitudes toward the target language tend to
develop higher integrative motivation, consequently facilitating second language
acquisition progress. If they have positive attitude or a strong belief towards

something they are trying to accomplish, they will do it happily and successfully.

2.2.4.4 Types of tasks: In general, each type of language task usually
requires different language learning strategies to complete. According to Oxford

(1990), learners will determine which language learning strategies to use depending
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on the type of task. The nature of the task helps learners determine language learning
strategies, which are usually adjustable and appropriate to them. In this sense, learners
may have to consider the skills required for the tasks and steps to follow so as to
achieve the task goal. As a consequence, when carrying out an identical task outside
the class which has the exact same purpose, each learner probably similarly uses

different language learning strategies they consider effective and useful.

In short, strategies that are claimed to be very useful in one particular task
may be ineffective for another type of task. As a result, learners need to understand
the nature of the task that they are required to do in order to consider appropriate
language learning strategies while language teachers also need to find out what
learning strategies learners are already using to accomplish different tasks they are

assigned both in-class and outside language learning.

2.2.4.5 Age and second language stage: It is believed that age and
second language stage are one of the main factors in selection and use of language
learning strategies. A number of studies have found that age and second language
stage are related to learners’ use of language learning strategies. To explain learning
strategies chosen during an early stage of language learning and at a young age are
usually simple as they are still not proficient enough. When learners become older and
more proficient, the strategies they choose can be more complex and sophisticated. In
summary, learners of different ages and stages of second language learning use
different strategies due to different needs, competences, and cognitive skills (Harmer,

2004).
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2.2.4.6 Learning styles and preferences: Another factor which seems
to affect choices of language learning strategies use is leaners’ learning style.
According to a study carried out by (Maros & Mat Saad, 2016), to investigate
language learning strategies of 250 international students in an institution in Malaysia,
it has been revealed that learners preferred to learn English through watching
television programs or movies and utilize tools mainly technology-affiliated in
advancing themselves in the target language.
In short, it can be said that if learners are introduced to language learning
strategies that suit their learning styles and preferences, they are more likely to use

them to enhance their language learning outcome.

2.2.4.7 Tolerance of ambiguity: Naturally, when people encounter
with unknown information during learning something, they tend to be anxious.
Similarly, when learners find language input during their out-of-class language
learning activities ambiguous, some may be able to tolerate what they do not
understand while others may not be able to tolerate the ambiguity happening during
their learning activities. Thus, the outcome of learning may vary according to

learners’ tolerance of ambiguity.

According to Ehrman and Oxford, (1989), learners with a higher level of
tolerance of ambiguity will persevere when facing complicated language tasks. They
may attempt to push forward by relying on strategies such as guessing the meaning

from the context to ease their comprehension.

In addition, EI-Koumy, (2000) has reported that middle ambiguity tolerance

group performed better than low and high tolerance of ambiguity groups in reading
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comprehension. That is to say, the right amount of tolerance of ambiguity may

influence on learners’ selection and use of certain language learning strategies.

To sum up, numerous studies have shown that language learning strategies are
always vital tools in driving learners to accomplish the tasks effectively and learners
also use different language learning strategies depending on varying factors. Thus,
teaching language learning strategies is a necessity which needs careful considerations
by language teachers (Oxford, 1990). Teachers should take learning strategies into

consideration when designing a lesson and assigning learning tasks.

Beside this, in order to make a study abroad program fruitful in terms of
language development, it is essential for teachers to prepare learners appropriately.
Such preparation should include not only language knowledge but also language
learning strategies (Morita, 2010). That is to say, the preparation should equip
learners with learning strategies they need for learners to learn. When trained and
taught how to learn, adopt, and invent language learning strategies, language learners

can be autonomous and successful in language learning regardless of where they are.

2.3 Intercultural Competence Skills

2.3.1 Concept of culture and intercultural competence

Culture is a set of values that is embedded in a society. Different groups of
people develop different identities, which may be acceptable or not acceptable in
others’. Cultural values arise from social structures, including economic and political
factors and finally passed on or adapted to the next generations (Nieto, 2010).

However, culture can be a barrier to improve learners’ English proficiency, which is
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one of the main purposes in participation in an exchange program, when encountering
a new cultural environment. They may confront culture shock, or anxiety that results
from losing all familiar signs of social intercourse, which learners do not carry at the
level of conscious awareness (Brown, 2007). Culture shock is one of the main factors
that prevent most international students from seeking to improve their English beyond
the classroom (Liu, 2012). Hence, educational institutes should be aware of cultural
differences and realize the significance of integrating intercultural dimensions in
language teaching and learning to develop essential awareness and intercultural
competence.

According to (Alred & Byram, 2002) ‘being intercultural” means being able to
reconstruct the others’ frame of reference and see things through their eyes in order to
overcome our ethnocentric tendency to impose our categories and values on their
behavior. It also means to enhance our self-awareness as cultural beings. In this sense,
learners should be able to accept others’ beliefs and values, even if they do not
approve them, including being aware of the disquieting tension in the intercultural
experience. Clearly, intercultural competence is significantly required for those who

are going to be exposed to a new cultural environment.

2.3.2 Definition of intercultural competence

According to (Deardorff, 2006), intercultural competence is regarded as the
ability to behave and communicate effectively and appropriately based on one’s
intercultural knowledge, skills, and attitudes to achieve his or her goals to a certain
degree. In this study, the definition of intercultural competence proposed by (Fantini,

2009) was developed. It is considered as a complex of abilities needed to perform
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effectively and appropriately when interacting with others who are linguistically and

culturally different from oneself.

However, effectiveness and appropriateness of one’s cultural performance is
viewed differently. To define if someone perform culturally effectively, depends on
an outsider’s perception of the host culture, while the terms “appropriate” relates to
how one’s performance is perceived by an insider’s point of view. In spite of different
perceptions, it is instructive to compare and contrast them because they arise from

differing cultural approaches to the same situation.

In sum, intercultural competence has been defined as a set of required abilities
when confronting a new culture, including the ability to understand other people from
different cultural backgrounds or social identities, ability to communicate with them
effectively using skills they have learned, and ability to interact appropriately with
them based on knowledge and skills they acquire before, during, or after encountering

different cultures.

2.3.3 Components and characteristics of intercultural competence

In order to become culturally competent, learners have to consider a variety of
cultural aspects which constitute to intercultural competence. Overall, most of the
studies have classified the components similarly. According to Fantini, (2009),
learners should possess a dimension that includes knowledge, attitudes, skills, and
awareness. In order to perform a dimension to gain intercultural competence, learners
should have the following characteristics which learners should possess in order to
gain intercultural competence are: are flexibility, humor, patience, openness, interest,

curiosity, empathy, tolerance for ambiguity, and suspending judgments.
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However, in this study, the term “intercultural competence skills” proposed by
Fantini, (2009) are mainly used to refer to observation, listening, evaluating,
analyzing, interpreting, and relating since the skills they use are hopefully beneficial
for the Summer Work and Travel program participants, especially for those with no

prior intercultural contact or exposure.

During the same time, Deardorff, (2006) has classified important elements in
intercultural competence, developing the “pyramid model” to clarify learners™
qualifications of gaining intercultural competence. The model includes four steps
depending on five dimensions for learners to achieve the intercultural competence. 1)
The first dimension as the beginning step is called “requisite attitudes” which contains
the respect for others, openness to intercultural learning and other cultures, curiosity
and exploring. 2) The second step contains two dimensions: “knowledge and
comprehension”.  Which means learners should have an awareness of their own
cultures, and other’s cultures, and other dimension in the second step is “skills” which
is related to previous dimension, including listening to people from other cultures,
observing their cultures, interpreting and evaluating them. 3) The next dimension is
“desired internal outcome” consisting of adapting to new cultural environments,
flexibility about choosing and using appropriate communication, and empathy. When
learners understand and appreciate the differences of cultures, they are able adapt
their communication suitably to their interlocutors and even enter into the feelings of
another. 4) the last dimension is “desired external outcome” which is the skills of
having of communication and behaving according to their intercultural attitude from

the previous dimensions as they are related to one another. As a result, learners will
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be able to communicate effectively and behave appropriately when being in new or

different cultural contexts.

In sum, the core components of intercultural competence are somewhat similar
to one another. They are classified into about the same components from learners’
internal and external qualifications, including positive attitudes, awareness of one’s
own culture and others’, sufficient amount of general and specific knowledge, and
external qualifications learners should have in order to communicate and behave

appropriately based on their general and specific knowledge, attitudes, and skills.

2.3.4 Significant differences in intercultural competence training

In order to gain intercultural skills learners acquired abroad intercultural
learning should be trained and promoted for increased employability. It has been
proved by a number of studies that learners with prior intercultural competence
training tend to be more skillful. According to Mahalingappa, Hughes, and Polat,
(2018), who used intercultural competence scale developed by Fantini and Tirmizi,
(2006) to investigate difference between learners who gathered information about
Turkey before coming and those who did not. The results showed that ones who
learned and gathered general and specific information about Turkey before coming
had higher level of intercultural competence in terms of knowledge and attitude than

those who did not.

Moreover, results also indicated that countries or continents students came
from affect the difference. It was discovered that European students who live in
multicultural contexts than do Asian and African students, gain highest level of

intercultural competence. Stated another way, students who basically have more
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opportunities to encounter culture differences or more similar background with
Turkish culture and Turkish language proficiency tend to gradually develop
intercultural competence, understanding, communicating and interacting with others

more effectively and appropriately.

Another study by Karabinar and Guler (2012), which examined the reasons
why teachers teach culture in English language classes to develop intercultural
competence at preparatory schools in Turkey, has revealed benefits of having culture
information in teaching. The study suggested there is a strong connection between
language and culture, resulting in - the integration of culture into language teaching.
Thus, there is a mutual interaction between language and culture. It was found that
majority of the participants have pointed out that culture provides a context for
communication and numerous benefits, including raising cultural awareness and
arousing curiosity and attention about that culture. The findings have revealed that
most of the participants believe that cultural teaching helps promote accurate
communication and culturally specific knowledge and helps acquire wider
perspective. Besides, all teachers agreed that know about culture when
communicating with people of that culture is highly important. The participants in the
study support their opinion by saying cultural knowledge is needed when promoting
communication based on cultural backgrounds. Also, learning culture, learners can
apply the norms of culture appropriately and appreciate differences and similarities

among cultures.

As the previous studies have presented positive correlation between

intercultural competence and language proficiency, language teachers should offer



33

learners opportunities to learn information about that country and engage them to
learn the language spoken and used in that culture. Thus, learners prepared with
language teaching and cultural training will be able gain high level of intercultural
competence. In order to reach some level of intercultural competence, learners should
be trained before they actually encounter new culture. Obviously, intercultural
competence can be learned and trained in a formal education. Hence, when learners
are engaged with multiple cultures and identities comprised in one community, they

are able to deal with complexity and people from different cultural backgrounds.

2.3.5 Roles teachers in intercultural competence learning

As the aim of intercultural competence learning it to give learners intercultural
competence as well as linguistic competence; to prepare them for interaction with
people of other cultures; to enable them to understand and accept people from other
cultures as individuals with other distinctive perspectives, values and behaviors; and
to help them to see that such interaction is an enriching experience (Byram, Gribkova,

and Starkey, 2002). The importance of teacher’s role should be taken into account.

According to Byram (2002), teachers should help learners see relationships
between their own and other cultures. This can be done by provoking their interest in
and curiosity about other cultures. As such language teachers need to have knowledge
of other cultures. The should also process skills to create promoting an atmosphere in

the classroom which allows learners to take risks in exploring others’ cultures.

Deardorff and Jones (2012) have suggested means for language teachers to
attempt to integrate culture in class in order to enhance learners’ intercultural

competence. Language teachers should recognize the importance of their role in
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designing intercultural competence training courses and facilitating activities to foster
learners’ intercultural competence. This can be done by creating a supportive
technological-based environment to open up channels for learners to be exposed to

other cultures.

Learners can be assigned to do activities which require the use of technology
to search for information about other cultures while working on the language tasks.
With some assistance from teachers, language learners should be able to develop their
intercultural competence which will enable them to interact with people of different
cultural backgrounds appropriately in actual situations outside the classroom, using
necessary tools to acquire intercultural competence, both in class and while

participating in the language learning activities outside their classroom.

2.4 The Summer Work and Travel Program

2.4.1 Overview of the Summer Work and Travel Program

According to Bureau of Educational and Cultural Affairs (1961), the Summer
Work and Travel Program provides bona fide foreign post-secondary students an
opportunity to become directly involved in the daily life of the people of the United
States through travel and temporary work for a period up to four months during their
summer vacation. Thus, college and university students who enroll full time or pursue
studies at post-secondary accredited academic institutions located outside the United
States can come to the United States to share their cultures and ideas with people of

the United States through temporary work and travel opportunities.
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2.4.2 Program background

In 1961, a series of programs were set up by the American State Department
in order to support and encourage non-American citizens or non-American students to
experience the lifestyle and culture of the Americans. One of the popular programs
among the university students around the world is the program called “USA Work
and Travel Program.” As stated by Bureau of Educational and Cultural Affairs, the
program offers students a challenging opportunity to experience life and cultures in
the United States during their summer or spring holiday period through the J-1 Visa.
At first, only students from Europe and Latin America were allowed to attend the
program, but when the Asian financial crisis occurred in 1997, the US Government
offered this opportunity to the students in Asia as well. Therefore, the Asian students
including Thai students since then have had a chance to explore the U.S. by earning a

living and travel expenses by themselves during their stay in the country.

A temporary work permit gives the students access to a range of employment
opportunities. The sponsors also assist in finding jobs and provide support services
while the students are in the U.S. In turn, the sponsors appoint country agencies who
interview students to assess eligibility to participate in the program, assisting in
preparing the necessary documents to support the DS 2019 application, as well as
helping the students to prepare an application for a visa to travel to America

(EurekaFacts, 2017).

In the Thai context, CHI (2018) has pointed out that the Summer Work and
Travel Program was first introduced in Thailand more than 12 years ago and has been

very popular among Thai university students. It is believed that more than a thousand
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of Thai students go to the U.S. in each year. According to the terms and conditions
which follow all local, state, and federal laws, program participants can work legally
in a various field of employment for up to four months. Most positions offered are
service or casual jobs in theme parks, national parks, resorts, hotels, and fast-food
restaurants. These workplaces that accept the program participants to work in the
spring and summer are likely to be opened seasonally and need extra employees

temporarily in high season periods.

2.4.3 Purposes of the program

The objectives outlined in its authorizing legislation, the Mutual Educational
and Cultural Exchange Act of 1961 include educational exchange between
participants and the U.S. community, cultural exchange between participants and the
U.S. community, and the promotion of peace exemplified by the Summer Work and

Travel Program operators and the U.S. community.

2.4.4 Eligible program participants

According to Bureau of Educational and Cultural Affairs of 1961, university
students must be sufficiently proficient in English to successfully interact in an
English-speaking environment. The status of the students must be post-secondary
school students and they must be actively pursuing a degree or other full-time courses
of study at an accredited classroom-based or post-secondary educational institution
outside the U.S. Besides, students must have successfully completed at least one
semester or equivalent of post-secondary academic study and pre-placed in a job prior

to entry unless they are from a visa waiver country.
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2.4.5 Program benefits

Students, as Summer Work Travel Program participants, are part of a U.S.
Department of State cultural exchange program in which they, will have the
opportunity to share the language, culture, and customs with the Americans they meet
in their local communities, places of employment, and travel destinations over the

course of their semester break from college or university back home.

One of the program benefits is present in a number of the studies. A survey of
the 31 participants of United Towers Philippines for the summer 2015 Work and
Travel Abroad Program. It was revealed that participants believed they gained new
knowledge and skills that could not be learned in class, met new friends, and had
upgraded their credentials for future employment (Espiridion, Padilla, and Macasaet,

2015).

It can be claimed that the Summer Work and Travel Program in the United
States is one of the best ways to discover the US, which has many different places and
things to see. The program participants will have international work experience and
improve their English language skills while making new friends from the U.S. or
other countries. Also, perhaps most importantly, they will learn how to survive in a
new and challenging environment, developing skills which they cannot get in a
classroom or reading a book. Skills such as interpersonal skills, negotiating skills, and

survival skills will prove invaluable in the students’ future career after graduation.

Furthermore, it has reported that program participants agreed that they gained
a better understanding of their own, and their host country’s, had more awareness of

cultural differences, and increased their level of self-confidence, global-mindedness,
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patience, assertiveness, maturity, flexibility, and adaptability. Therefore, it could be
stated that participants in the program reaped other benefits in addition to language

development and intercultural competence.

2.4.6 Studies on participation in the program

As the Summer Work and Travel Program is popular among Thai university
students, it is worth investigating the factors affecting decision-making over
participation in the program and the reasons why the program is becoming more
popular among Thai university students. A number of Thai researchers have
conducted the studies investigating main factors which have great impacts on decision
making to participate in the Summer Work and Travel Program. However, most of the
studies have been conducted by researchers in the fields of hotel and tourism
management, economics, and business management. There are hardly studies
investigating how the program supports program participants’ educational growth.
Thus, it is worth noting that the students who participated in previous studies were
viewed as customers of the companies or agencies, rather than learners who decided

to take part in the program for educational purposes.

Recently, Maeluskul (2017) has carried out a study to investigate three
influential factors which affected the decision of Thai university students to
participate in the program through the use of questionnaires. The data were elicited
from 400 students who participated in the program and the findings revealed
interesting results which could be divided into three main parts of the factors:
population factor, external factors, and marketing mix. Most of the program

participants were women aged 20-30 years They learned about the program from
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former program participants, the Internet, and agencies and they later interpreted the
data and finally made a decision to participate in the program with their friends. The
findings of the study also revealed the financial status of the program participants,
indicating their monthly income from their parents. It was indicated that most students
had income as living expenses of 10,000-15,000 baht per month, which meant that
their family were able to support them to participate in the Summer Work and Travel
Program. In other words, financial support from their family was one of the most
important internal factors that determined whether students were able to cover the
program fee and other payments or not. However, some of the program participants

took their own savings to pay the program fee on their own.

Apart from internal factors from the students themselves, other factors such as
social factors also play a vital role in students’ decision to participate in the program.
The findings suggested that an image of the country they are going matters a lot when
they have to choose whether they are going or not. The students explain that
circumstances happening the U.S., currency exchange rate at that time, and safety are
things they have to contemplate when making a decision or choosing the states they
are going. Similarly, Pitimol (2005) has pointed out that family and friends, family’s
financial status, the reliability of the agency, and wage offered are consecutively the
most influential factors in making decision to participate in the program. In addition,
most of the students become interested in the program with the beliefs that the

program can provide a lot of opportunities.

With regard to the reason for participation in the program, it has been reported

that students showed high interest in improving their English language skills and
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compensation they will gain from their jobs. Thus, a desire to enhance English
language skills is a significant factor to participate in the program. Therefore, despite
high program fees, a number of Thai university students are willing to pay for a
chance to develop English language skills in the country where it is spoken through

the Summer Work and Travel Program.

2.4.7 Perception of program value

According to EurekaFacts (2017), most participants report high levels of
overall satisfaction with the program. The majority of participants also report personal
and professional gains as a result of their participation. For example, the majority of
participants believe that the participation in the program will help their future careers,
and others indicate cultural exchange as their primary motivation for joining the
program. Moreover, previous findings have also reported making lasting friendships
with American peers is another reason, as they show a more favorable attitude toward
American people and culture. Finally, cultural exchange is also an important decision

for the program participants.

In the Thai context, as the Summer Work and Travel program allows Thai
university students to work and travel abroad during a three-month semester break, a
number of agencies attempt to attract customers promoting the value of the program

and benefits students will gain during participation.

Supath and Jirachot (2015), for example, have done research studying
student’s perception of and reaction to the program. They consider these two concepts
as important in terms of prediction of sustainability of the Summer Work and Travel

Program business. The relationships among destination image, perceived benefits had
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an impact on both perceived value towards the program and travel motivation. In
addition, time, effort, possible risks affected perceived value of the program and
affective destination, while monetary host cost has less effects on travel motivation to
participate in the program. Besides this, Supath and Jirachot (2015) also explored
product value divided into: functional value, social value, emotional value, epistemic
value, which could indirectly inform significance and value of the program. They
found that in terms of functional value, Thai university students as program
participants were able to develop English skills while working in an English-speaking
country. They expected the program to provide work experience which would benefit
their future careers. In addition, social value seemed to be a dominant reason why
students wanted to participate in the program as well. The program participants in the
study perceived social value from their living experience in a foreign country. They
knew that they actually lived, worked, traveled and got paid as other American
residents, not as tourists travelling for only a short period of time. They learned to
gain social acceptance from surrounding people after participation in the program.
More importantly, the program participants realized epistemic value, a value
perceived though experience, from their workplaces. They learned how to adjust
themselves when working with their colleagues and living abroad. In short, once
students could acculturate to a new culture or new aspect of life which could be
beneficial to their interests or their future, they will value the importance of the

program from the opportunities they would receive.

In summary, a number of studies have investigated significant concepts,
including factors affecting decision making to participate in the program and students’

perceived benefits of their participation in the Summer Work and Travel Program.
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However, none of the studies has investigated how Thai university students as
program participants actually learn and develop their out-of-class language learning
strategies to accomplish tasks and intercultural competence skills to interact with
other people in multicultural country appropriately and effectively, as well as to
achieve the purpose of the program which is to gain mutual understanding between
the program participants and people in the United States during participation in the

program.



CHAPTER 111

RESEARCH METHODOLOGY

In this chapter, the research methodology will be discussed regarding the

population and participants, research procedures, data collection, and data analysis.

3.1 Research Design

The present study was descriptive survey research which aimed to describe a
particular phenomenon with a single small group of participants; that is, to describe
Thai university students’ use of language learning strategies and intercultural
competence skills during participation in the Summer Work and Travel Program in

the United States.

The two research questions of the study were “What are out-of-class language
learning strategies of Thai university students during participation in the Summer
Work and Travel Program?” and “What are Thai university students’ intercultural
competence skills during participation in the Summer Work and Travel Program?” In
order to identify, these language learning strategies and intercultural competence
skills, the participants were later asked to describe how they behaved in a particular
situation , what language learning strategies they used to accomplish the tasks at their
workplaces, and what intercultural skills they had when communicating with their
colleagues and other English speaking people in their daily lives while living in the

United States.

The processes of data collection were involved two main sources. Quantitative

data were collected from online questionnaire adapted from Strategy Inventory for
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Language Learning (SILL) (Oxford, 1990) and the Assessing Intercultural
Competence skills questionnaire (Fantini and Tirmizi, 2006). The researcher took
only a section of “Skills” from the original questionnaire to explore intercultural
competence only in terms of skills that suited the Summer Work and Travel Program
context collected through Google Forms. The questionnaire was translated into Thai
in order to overcome language barriers to increase accuracy of the data collected from

the participants.

The other research instrument was a face-to-face semi-structured interview
protocol to gain insightful information and observe interactions of the participants
while responding to the questions. The interviews obtained data were audio-recorded
and interpreted narratively regarding language learning strategies, intercultural
competence skills, and other intangible aspects, including language behaviors,
perceptions, and attitudes of the participants toward the strategies and the Summer
Work and Travel Program. Data collection took place during August-September,

2018.

As for data analysis, the researcher tried to uncover the meaning and
frequency of the language behaviors or language learning strategies of each
participant, classifying the data into five levels. Then relationships resulting from the
questionnaire and interviews were identified to allowed the researcher to develop the
conclusion describing frequency of use of out-of-class language learning strategies
and intercultural competence skills of Thai university during participation in the

Summer Work and Travel Program.
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3.2 Population and Sampling

Asking and counting the number of the program participants from a number of
agencies, the researcher roughly estimated that there are approximately 3,000 program
participants in each year in total. The present study was composed of two groups of
participants: 1) 353 Thai undergraduate students from a public university in Northern
Thailand who completed the online questionnaire and 2) ten undergraduate students to
be interviewed. Both groups of the participants were eligible to apply for any position
in the Summer Work and Travel Program in the United States. The students’ age

range was mostly between 19 and 22 years old.

3.2.1 Inclusion criteria

The selection of participants in this study was done by means of purposive
sampling in order to serve the specific purpose of the study which was to investigate
language learning strategies use of Thai university students and their perceptions of
those strategies. In terms of demographic background information, the participants
who were able to be included in the study must be Thai undergraduate students aged
between 19 and 22 years old. When tested by the Summer Work and Travel agency,
the participants had to pass an English requirement in any position they applied for.
The researcher selected full time university students from different areas of
educational backgrounds, ages, and previous work positions since a variety of these
differences would allow the researcher to better understand program participants’
language learning strategies when they encountered various kinds of tasks and
working environment. In terms of previous work experience, the number of times

students participated in the program also mattered in the study since it could reveal
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some differences, including development of program participants’ language learning
strategies use, language proficiency resulting from participation in the program, or
even the reasons to participate the program the following time and comparison of

experiences they had when participating in the program.

3.2.2 Size of participants

As for the size of participants, there were 353 participants who completed the
online questionnaires and ten participants who were selected for the in-depth
interview, including eight female and two male undergraduates from different

universities in Thailand.

3.3 Research Instruments

To determine Thai university students’ language learning strategies, use
during participation in the Summer Work and Travel Program in the United States,
the data were collected in the form of responses to two research instruments. A
questionnaire which consisted of three parts and a set of ten semi-structured interview
questions were used in the study. The questionnaire was adapted from SILL (Oxford,
1990) and AIC (Fantini and Tirmizi, 2006) questionnaires to investigate frequency of
out-of-class language learning strategies of Thai program participants and their
intercultural skills, while the interviews were conducted to further explore answers to
research questions and freely allow the participants to describe their experiences

during the program.
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3.3.1 A questionnaire adapted from SILL (Oxford, 1990) and AIC

(Fantini and Tirmizi, 2006)

Stage 1: The researcher divided a questionnaire into three parts: 1) the
demographic backgrounds, including age, gender, educational background, number of
times and years participating in the program, latest workplaces and positions, as well
as job responsibilities, 2) out-of-class language learning strategy statements, and 3)

intercultural competence skills statements.

Stage 2: The researcher selected the Strategy Inventory for Language
Learning (SILL) by Oxford, (1990), which is an existing instrument considered the
most often used strategy scale around the world and checked for reliability and
validated in multiple ways, to investigate Thai program participants’ frequency of use

of out-of-class language learning strategies.

Stage 3: To develop a new Thai questionnaire of strategy inventory for out-of-
class language learning for this particular study, the researcher developed new
descriptors of language strategies based on the original SILL which comprised two
main classes: direct class (memory, cognitive, and compensation strategies) and
indirect class (metacognitive, affective and social strategies). The researcher selects
25 strategy descriptors out of 50 items which are likely to be used during the program

while working, travelling, or living in the United States.

Stage 4: The researcher also explored an existing questionnaire, the Assessing
Intercultural Competence (AIC) by Fantini and Tirmizi (2006), which had been used
in a lot of previous studies. The researcher selected ten skills of intercultural

competence.
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The questionnaire was arranged in the pattern of a 5-point Likert scale for
which participants were guided to respond to indicate the frequency of use to each
language learning strategy and intercultural competence skill descriptors according to

the rating scale as follows:

Level of Frequency Description of Frequency
e 5 points students used the strategy / skill very frequently
e 4 points students used the strategy / skill frequently
e 3 points students used the strategy / skill occasionally
e 2 points students rarely used the strategy / skill
e 1 points student never used the strategy / skill

3.3.2 The semi-structured interview protocol

The semi-structured interview protocol was also employed in this study. The
researcher allowed participants to freely describe their language learning strategies
and intercultural competence skills they used, giving some examples of situations they
used strategies to overcome language difficulties as well as social interactions they
had done to develop their language skills and interact with other people from a variety
of cultures. The semi-structured interview protocol was developed in the following

manner:

Stage 1: The researcher classified significant aspects to be investigated during
participation in the program, in addition to language learning strategies and
intercultural competence skills, such as purposes of participants, essential out-of-class

language learning strategies for their particular work, sense of belonging in a
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multicultural society, similarities and differences among cultures, problems arisen

from misunderstanding of language use and culture, and so on.

Stage 2: The researcher developed ten questions and ensured that they
covered all aspects needed to encourage the participants to describe and give

examples in details.

3.3.3 Validation of the instruments

To validate the questionnaire and the semi-structured interview protocol, the
Thai version of both instruments was used. The researcher asked three experts in
English language instruction to judge the appropriateness of form and questions in
terms of contexts, semantic, idiomatic, experiential, conceptual equivalence and the
Cronbach’s alpha reliability of the Thai version of questionnaire and the semi-
structured interview protocol was 0.721. Later, the questionnaire was piloted with 30
program participants who were not the main participants of the study. After the pilot,
the researcher worked with the advisor to revise and improve the piloted

guestionnaire.

3.4 Data collection

In this study, the data were elicited directly from the participants of the study
from two sources: the online questionnaire and the semi-structured interview protocol.
The questionnaire was to investigate the frequency of language learning strategies use
intercultural competence skills of Thai university students while working and living in

the United States. To gain more insightful data to ensure deeper understanding, the
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semi-structured interview protocol was also employed. The processes of data

collection are as follows:

Stage 1: The researcher adapted an online questionnaire and the semi-
structured interview protocol after conducting a pilot study to ensure suitability for the
purposes of the study. Then, the researcher chose Google Form to create an online
questionnaire which was divided into three sessions to capture demographic
backgrounds, frequency of use of 25 out-of-class language learning strategies, and

intercultural competence skills of Thai participants.

Stage 2: In this stage, the researcher asked for corporation from members of
the Facebook page entitled “Work and Travel Thailand” who had Participated in the
program before and were willing to complete the online questionnaire. The researcher
provided an online link to complete the questionnaire in the Work and Travel
Thailand group during from to September, 2018. According to Yamane (1973), 10%
with 95% confidence level of the target population of approximately 3,000 who
participated in the program each year was headed. Therefore, the sample size was 353

participants.

Stage 3: Once receiving the responses from the members in the group, the
researcher selected the ten qualified participants from the Facebook page “Work and
Travel Thailand” according to the selection criteria previously set to conduct an oral

interview individually.

Stage 4: The researcher selected informed two male and eight female

undergraduate students who had participated in the program at least twice for the
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interviews. When they agreed to take part in the study, they were asked to sign the

informed consent form to indicate their willingness to participate in the study.

Stage 5: Researcher conducted semi-structured interviews in order to allow
participants to express their ideas and share their experiences freely. Each interview
took approximately 15 minutes. The participants were encouraged to explain the
phenomena happing during participation in the program. They were allowed some
time to describe their experiences in terms of working, travelling, living, learning and
developing strategies and skills to accomplish linguistic and cultural purposes.
However, they could further express their opinions or ask additional questions if they
wished. During the interview, the researcher could also observe their actual
interactions, gained the information needed, and truly comprehended the situations
provided with examples. The frequency of the data collection conducted was only
once; however, the second interview could be administered if there were some

interesting or ambiguous issues needed to be further investigated or clarified.

3.5 Data Analysis

At this stage, the data gained from the two sources were analyzed to answer
research questions investigating language learning strategies and intercultural
competence skills of Thai university students who participated in the Summer Work
and Travel Program. To organize and prepare the data for analysis, the researcher

completed the following stages:

Stage 3: The researcher firstly collected the data from the online
questionnaires done through Google Form to check the frequency of use of each

language learning strategy and intercultural competence skill during participation in
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the program. In order to investigate out-of-class language learning strategies and
intercultural competence skills, the researcher analyzed the numbers of frequency

using the SPSS software.

Stage 2: Descriptive statistics of frequency, including frequency, mean, as
well as standard deviation (SD) were calculated. The researcher interpreted and
classified the results gained from the questionnaire into five levels of frequency of use
of out-of-class language learning strategies and intercultural competence skills used

into five divided levels as follows:

Mean Level of Frequency

e 450-5.00 very high use of strategies / skills
e 3.50-4.49 high use of strategies / skills

e 250-3.49 medium use of strategies / skill

e 150-2.49 low use of strategies / skills

e 1.00-1.49 very low use of strategies / skills

Stage 3: the qualitative data obtained from the semi-structured interviews
were carefully analyzed and interpreted. The researcher began by preparing the
interview data for analysis by transcribing audio-recordings. Once the transcription
was completed, the researcher read it while listening to the recording and corrected
any errors. The researcher made sure that the participants could not be identified from
anything that was said, such as names, places, significant events regarding dealing
with English speaking people along with language difficulties and cultural

interactions.
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Stage 4: The researcher continued checking details in the transcriptions,
highlighting and coding the names of answers revealed through the participants’
narratives and examples of situations relevant to significant terms, including out-of-
class language learning strategies, attitudes toward the program, overall use of

intercultural competence skills, and other necessary skills.

Stage 5: The data gained from the interviews were conceptualized, allowing
the researcher to reflect the factors affecting language learning strategy selection and
intercultural competence skills, including job positions and working environments.
Thus, in this stage, the researcher could comprehend the phenomenon from each
participant’s perspectives and find out what language learning strategies and
intercultural skills students developed as well as some of other hidden interesting
elements in the cultural context when they were engaged in a new culture. In order to
increase the reliability of the findings, the researcher asked another researcher to go
over the categorizations and later discussed any similarities and differences using the

expert validation technique.

Accordingly, the researcher was able to see relationships, similarities, and
differences of the results from the group of participants completing the questionnaires
and those who were orally interviewed. The findings gained from these two sources,
called triangulation, were expected to help the researcher determine essential out-of-
class language learning strategies and intercultural competence skills, which seemed
to be used more or less often than the others, in order to subsequently design a
training program as an orientation session for future program participants before they

travel to the United States.



CHAPTER IV
FINDINGS

In this chapter, the quantitative and qualitative findings regarding out-of-class
language learning strategies and intercultural competence skills of Thai undergraduate
students who participated in the Summer Work and Travel Program in the United

States are presented.

4.1 Out-of-Class Language Learning Strategies

Quantitative data regarding out-of-class language learning strategies were
collected by means of the Strategy Inventory for Language Learning (SILL)
developed by Oxford (1990). The findings revealed that the participants used
learning strategies at a medium to high level. The category of learning strategies
which was most frequently used by the participants was social strategies, with the
mean score of 3.92 (SD = 0.80). This was followed by the metacognitive and
compensation strategies, whose mean score was equal to 3.82 (SD = 0.79) and 3.78
(SD = 0.94), respectively. In addition to this, it was found that the mean scores of
other two types of language learning strategies, namely cognitive and memory
strategies, were also at a moderate to high level, equal to 3.54 (SD = 0.94) and
3.49(SD = 0.69), respectively. It is worth nothing that only the mean score of the

affective strategies was at low level at 2.97, as shown in Table 4.1 below.
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Table 4.1

Overall language learning strategies used (n = 353)

Strategy Minimum Mean SD Level
Memory 3.38 3.49 0.691 Medium
Cognitive 2.84 3.54 0.946 High
Compensation 3.24 3.78 0.941 High
Metacognitive 3.67 3.82 0.795 High
Affective 2.70 2.97 0.906 Low
Social 1.67 3.92 0.800 High

Table 4.2 below shows the frequency of use of each item under the six
categories, namely memory, cognitive, compensation, metacognitive, affective, and
social. As for memory strategies, the item which received the highest mean score was
item 3 “I remembered a new English word by making a mental picture of a situation
in which the word might be used while participating in the program” (Mean = 3.60;
SD = 0.80), while the item which had the lowest mean score was item 1 “I associated
what | already knew and new things | learned in English while participating in the
program (Mean = 3.38; SD = 0.76).

When it came to cognitive strategies, which consisted of seven items, the
items which received the highest mean score to indicate the most frequent use by
program participants was item 7 “I started conversation in English” (Mean = 4.04; SD
= 0.87). On the other hand, the item which had the lowest means core, which
suggesting the least frequent use by program participants, was item 10 “I looked for
words in my own language that are similar to new words in English” (Mean = 2.84;

SD = 0.95).
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Following cognitive strategies, it could be seen that the item under the
compensation strategies which received the highest mean score was item 12, “I used
gestures when | could not think of a word during a conversation in English” (Mean =
4.09; SD = 0.81), whereas the item which had the lowest mean score was item 13 “I
made up new words if I did not know the right ones in English” (Mean = 3.24; SD =
1.19).

With regard to metacognitive strategies, the strategy which was most
frequently used by the participants during their participation in the Summer Work and
Travel Program was item 16 “I paid attention when someone was speaking English”
(Mean = 4.05; SD = 0.78). In contrast, the metacognitive strategy which was least
frequently used by the program participants was item 19 “I had clear goals for
improving English skills while participating in the program” (Mean = 3.67; SD =
0.82).

As regards affective strategies, there were three items in this category. The
item which had the highest mean score, which suggested most frequent use by the
participants, was item 20 “I tried to relax whenever I felt afraid of using English
during work” (Mean = 3.21; SD = 0.85), while the item which received the lowest
mean score, indicating least frequent use by the participants, was item 22 “I talked to
someone else about how I felt when I was learning English” (Mean = 2.70; SD =
1.02).

Finally, in terms of social strategies, it could be seen that of the three items
under this category, the item which received the highest mean score was item 23 “If |
did not understand something in English, I asked the other person to slow down or say

it again” (Mean = 4.02; SD = 0.74). On the other hand, the item which had the lowest
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mean score was item 24 “I asked English speakers or my Thai colleagues to correct

me when talked” (Mean = 3.76; SD = 0.94).

Table 4.2

Frequency of use of each strategy

Category Strategy Statement Mean SD
Memory 1. | associated what | already knew and new 3.38 0.78
things | learned in English while participating

in the program.
2. | used new English words | heard during 3.48 0.51
work in a sentence so that I could remember
them.
3. | remembered a new English word by 3.60 0.80
making a mental picture of a situation in which
the word might have been wused while
participating in the program.

Cognitive 4. | said or wrote new English words several 3.46 0.89
times so that | could remember them.
5. I tried to speak like native English speakers. 395 0.86
6. | practiced the sounds of English with native 3.92 0.86
English speakers.
7. | started conversations in English. 404 0.87
8. | watched English language TV shows 3.44 1.07
spoken in English or went to movies spoken in
English.
9. | read online articles, short stories, or 3.14 1.00
magazines for pleasure in English.
10. I looked for words in my own language that 2.84  0.99

are similar to new words in English.
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Category Strategy Statement Mean SD
Compensation 11. | tried to understand unfamiliar English 3.92  0.88
words by making guesses.
12. 1 used gestures when | could not think of a 4.09 0.81
word during a conversation in English.
13. I made up new words if I did not know the 3.24 1.19
right ones in English.
14. | tried to guess what the other person would 3.88  0.89
say next in English.
Metacognitive 15. | noticed my English mistakes and used that 3.68  0.72
information to help me do better.
16. | paid attention when someone was 4.05 0.78
speaking English.
17. | tried to find out how to be a better learner 3.81  0.88
of English.
18. I looked for people | can talk to in English. ~ 3.90 0.78
19. | had clear goals for improving my English ~ 3.67 0.825
skills while participating in the program.
Affective 20. | tried to relax whenever | felt afraid of 3.21 0.85
using English during work.
21. | noticed if | was tense or nervous when I  3.00 0.85
was studying or using English.
22. | talked to someone else about how | felt 2.70 1.02
when | was learning English
Social 23. If 1 did not understand something in 4.02 0.74
English, | asked the other person to slow down
or say it again.
24. | asked English speakers or my Thai 3.76 0.94
colleague to correct me when | talk.
25. | tried to learn about the culture of English  3.97  0.72

speakers.
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When considering the most frequently used language learning strategies of
participants who took part in the Summer Work and Travel Program, it could be seen
that the strategy that was adopted more often than other strategies was the
compensation strategy of “I used gestures when I could not think of a word during a
conversation in English (Mean = 4.09; SD = 0.81). On the other hand, among the
most frequently used strategies of each of the six categories, the affective strategy of
“I tried to relax whenever I felt afraid of using English during work” (Mean = 3.21;

SD = 0.85), as shown below.

Table 4.3
Most frequently used strategies under each category of language learning strategies
Categories Most frequently used strategy Mean Rank
Memory 3. I remembered a new English word by 3.60 5

making a mental picture of a situation in
which the word might have been used while

participating in the program.

Cognitive 7. | started conversations in English. 4.04 3

Compensation  12. | used gestures when | could not think ofa  4.09 1

word during a conversation in English.

Metacognitive  16. | paid attention when someone was 4.05 2
Strategies speaking English.
Affective 20. 1 tried to relax whenever | felt afraid of 3.21 6

using English during work.
Social 23. If 1 did not understand something in 4.02 4

English, I asked the other person to slow

down or say it again.

Simply put, most of the program participants tended to use gestures when they

could not think of a word during a conversation in English to compensate for their
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lack of linguistic knowledge, and they were less likely to relax whenever they felt
afraid of having to use the English language to communicate while they were
fulfilling their job requirements. As regards the other four categories of strategies,
when it came to metacognitive strategies, the participants had the highest tendency to
pay attention when someone was speaking English during work and while they were
travelling during their stay in the United States. Furthermore, the program
participants employed cognitive strategy by starting conversations in English the
most, and among social strategies, it became apparent that the participants were likely
ask the other person or their interlocutor to slow down or repeat the same messages if
they were unable to comprehend. Also, it is noteworthy that the program participants
had less tendency to employ memory strategies compared to other categories of
language learning strategies, except for affective strategies. Only some of them tried
to memorize new English words by making a mental picture of the situation in which
the words might be used.

The findings from the in-depth interviews of the ten Thai program participants
also revealed similar findings that the participants chose to rely on gestures most of
the time when they could not think of a word while they were having a conversation
in English with their interlocutors, as some of the interview participants described:

“l usually asked others and used hand gestures when | did not understand

English or even used another language, a third language such as Spanish or

Mexican.” [Interview participant #2]

“Sometimes | knew what they were going to ask me, so | used gesture instead
of the words I did not know. | also used my hands to communicate with the

guests while we were having a conversation.” [Interview participant #4]
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When analyzing the least frequently used language learning strategies in each
category, it was discovered that the affective strategy of “I talked to someone else
about how | felt when I was learning English” had the lowest mean score (Mean =
2.70; SD = 1.02). The least frequently used strategies under each category are

presented in Table 4.4 below.

Table 4.4
Least frequently used strategies under each category of language learning strategies
Categories Least frequently used strategy Mean Rank
Memory 3. I remembered a new English word by 3.60 4

making a mental picture of a situation in which
the word might have been used while

participating in the program.

Cognitive 4. 1 said or wrote new English words several 3.46 3

times so that | could remember them.

Compensation 13. | made up new words if | did not know the 3.24 2

right ones in English.

Metacognitive 15. I noticed my English mistakes and used 3.68 5

that information to help me do better.

Affective 22. | talked to someone else about how | felt 2.70 1

when | was learning English

Social 24. | asked English speakers or my Thai 3.76 6

colleague to correct me when I talk.

Following the affective strategy involving talking to someone about how the
participants felt when learning English which was least frequently opted for by the
participants, the second least frequently used strategy was the compensatory of
making up new words when the participants did not know the correct words in the

English language. The third least frequently used strategy was the cognitive of saying
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or writing new English words several times in order to memorize them. After that,
the memory strategy involving remembering a new English word by making a mental
picture of a situation in which the word might be used while participating in the
program ranked fourth, closely followed by the metacognitive strategy of noticing the
participants’ English mistakes and using that information to help them do better and
the social strategy of asking English speakers or Thai colleagues to correct the
participants, respectively.

The qualitative data elicited during the in-depth interviews of the ten
participants yielded support to the quantitative finding that the participants usually
noticed their own use of the English language, including their mistakes and
corrections, as evident in the following excerpt:

“When | spoke English with my colleagues, | usually noticed my English

mistakes and asked them whether | needed to use them correctly or if they

could understand what | was trying to say. Anyway, | did not tell others how I

felt when 1 made mistake in English.” [Interview participant #7]

However, there were some of the interview participants who explained that
they shared the feelings they had when using English with their friends, as one of
them described:

“l usually shared my feeling with my Thai friends. | told them that | was

nervous when | used English. I was not confident to speak English, especially

with native English speakers.” [Interview participant #7]
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4.2 Intercultural Competence Skill

According to the study findings, intercultural competence skill development of
the participants ranked from a moderate to high level. The learning strategy involving
use of culture-specific information to improve their style and professional interaction
with the hosts appeared to be the most frequently employed strategy to develop
intercultural competence skills (Mean = 3.87; SD = 0.82). On the other hand, the least
frequently employed strategy was monitoring their behavior and its impact on their
learning, growth, and especially on the hosts (Mean = 3.32; 0.85).

There were five statements denoting intercultural competence skill
development with moderate frequency of usage (Mean = 2.50-3.49) as follows: “I
monitored my behavior and its impact on my learning, growth, and especially on the
hosts” (Mean = 3.34; SD = 0.85); “I used models, strategies, and techniques to aid the
learning of the host language and culture” (Mean = 3.34; SD = 0.80), which had the
same mean score as “T used strategies for learning the host language, culture, adapting
to the host culture, and reducing stress” (Mean = 3.34; SD = 0.72); “I helped resolve
cross-cultural conflicts and misunderstandings when they arose” (Mean = 3.43; SD =
0.81); and “T adjusted my behavior, dress, etc., as appropriate to avoid offending the

hosts” (Mean = 3.44; SD = 0.73), as presented in Table 4.5.

Table 4.5
Findings regarding intercultural competence skill development

Intercultural Competence Skill Statement Mean SD

1. I demonstrated flexibility when interacting with persons from  3.64 0.70
the host culture.

2. | adjusted my behavior, dress, etc., as appropriate to avoid 3.44 0.73
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Intercultural Competence Skill Statement Mean SD
offending my hosts.
3. I was able to contrast the host culture with my own. 3.66 0.78
4. | used strategies for learning the host language, culture, 3.34 0.72
adapting to the host culture, and reducing stress.
5. I demonstrated a capacity to interact appropriately in a variety  3.50 0.76
of different social situations in the host culture.
6. 1 used models, strategies, and techniques that aided my 3.34 0.80
learning of the host language and culture.
7. 1 monitored my behavior and its impact on my learning, my 3.32 0.85
growth, and especially on my hosts.
8. 1 used culture-specific information to improve my style and 3.87 0.82
professional interaction with my hosts. For example, I left some
tips after having meal at a restaurant.
9. I helped to resolve cross-cultural conflicts and 3.43 0.81
misunderstandings when they arose.
10. I employed appropriate strategies for adapting to my own 3.70 0.77

culture after returning to Thailand.

Qualitative findings obtained from the in-depth interviews of the ten

participants had offered further support to the quantitative findings elicited with the

survey form. For instance, the participants discussed the skills that they employed to

ensure that they behaved culturally appropriately during their participation in the

Summer Work and Travel Program in the United States as follows:

“I tried not to speak Thai when there were other foreign friends sitting at the

table because they would think we were rude or we were probably gossiping

about them.” [Interview participant #2]
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Some interviewers provided an example of the situations in which they could gain
cultural skills during work, stating:

“When | was assigned the responsibility to greet customers or guests, | had to please

even little children who were waiting in line, waving my hands, taking to them, and

playing with them even though | first think it was weird talking to strangers like this.

Later on, | learned that it was the way the American people tried to do in order to

please their customers.” [Interview participant #3]

“I saw my friends from Honduras eat some kind of food with a strong smell, which I did
not really like. He offered me a piece of that, so | smiled and took it anyway. | thought it
may have been an opportunity to try authentic food, which I could not find in

Thailand.” [Interview participant #10]

The above excerpts illustrated the participants’ willingness to adjust themselves to suit
the culture of their hosts who possessed different cultural backgrounds. They believed that
doing so would help them avoid offending their American hosts unnecessarily.

In addition to the most frequently employed strategy to develop intercultural
competence skills by using culture-specific information to improve their style and professional
interaction with the hosts (Mean = 3.87; SD = 0.82), high frequency of usage, with the mean
scores falling somewhere between 3.50 and 5.00 could also be observed in other four
statements denoting intercultural competence skill development as follows: “I employed
appropriate strategies for adapting to my own culture after returning to Thailand”” (Mean = 3.70;
SD = 0.77), “I was able to contrast the host culture with my own (Mean = 3.66; SD = 0.78); “I
demonstrated flexibility when interacting with persons from the host culture (Mean = 3.64; SD

= (.70); and “I demonstrated a capacity to interact appropriately in a variety of different social
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situations in the host culture” (Mean = 3.50; SD = 0.76), all of which helped confirm that the
participants had awareness of cultural differences and developed intercultural competence skills
while they were taking part in the Summer Work and Travel Program in the United States

during their school break.

4.3 Additional Findings regarding Job Positions and Frequency of Use of Language

Learning Strategies and Intercultural Competence Skills

In this section, additional findings regarding job positions and frequency of use of

language learning strategies and intercultural competence skills are presented in table 4.6.

Table 4.6
Frequency of use of each strategy and intercultural competence skill of participants with
different job positions

Frequency of use of each strategy Intercultural
JobPositon S1  S2 S3  S4 S5 S6 Mean Competence

skill

Food and 360 356 378 388 293 405 363 3.61
beverage
Cashier and 353 372 383 385 286 354 356 3.48
sale Associate
Park attendant 324 365 389 376 297 382 356 3.64
and Ride
operator
Housekeeping 351 350 380 389 314 406 365 3.45
Lifeguard 342 314 355 358 306 382 343 3.26
Others 328 336 371 353 300 383 345 3.18

S1 = Memory, S2 = Cognitive, S3 = Compensation, S4 Metacognitive, S5 =

Affective, S6 = Social
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As presented in table 4.6, the participants with different job positions had
different frequencies use of language learning strategies. According to the study
findings, those working in housekeeping had the highest mean score of use of
language learning strategies, at 3.65, whereas those who worked as lifeguards during
their participation in the Summer Work and Travel Program had the lowest mean
score of use of learning strategies, at 3.43. Moreover, when it came to intercultural
competence skills, the findings indicated that the participants who worked as park
attendants and ride operators had the highest mean score of intercultural competence
skills, at 3.64, while those who worked in other positions such as photographers and
crew members at tourist attractions had the lowest mean score of intercultural
competence skills, at 3.18.

When considering job positions of the participants in the Summer Work and
Travel Program, it can be seen that the participants who worked in the food and
beverage department appeared to often use social strategies (Mean = 4.05),
metacognitive strategy (Mean = 3.88), and compensation strategies (Mean = 3.78)
more. They sometimes used memory strategies (Mean = 3.6) and cognitive strategies
(Mean = 3.56), but they used affective strategies least often. Their overall intercultural
competence skills were at a high level (Mean = 3.61).

As for the participants who worked as cashiers and sale associates, they
seemed to more frequently use metacognitive strategies (Mean = 3.85), compensation
strategies (Mean = 3.83), and cognitive strategies (Mean = 3.72). Furthermore, they
appeared to occasionally used social strategies (Mean = 3.54) and memory strategies

(Mean = 3.53). Like the participants who worked in food and beverage, they were
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least likely to use affective strategies (Mean = 2.86). Their overall intercultural
competence skill was at a moderate level (Mean = 3.48).

For participants who worked as park attendants and ride operators,
compensation strategies (Mean = 3.89), social strategies (Mean = 3.82), and
metacognitive strategies (Mean = 3.76) were most frequently used. The participants in
this department seemed to occasionally use cognitive strategies (Mean = 3.65) and
memory strategies (Mean = 3.24). The least frequently used strategy of the park
attendants and ride operators were affective strategies (Mean = 2.97). Their overall
intercultural competence skills were at a high level (Mean = 3.64).

An example of the differences in strategy use and job position could be found
in one of the interview participants’ description. This participant worked at an
amusement park. He explained that he used social strategies most of the time as the
position itself required interacting with others, both the park visitors and other
workers at the park, as could be seen in the following statement:

“l worked as a park attendant at the game booth. | had to attract the visitors

to play and join my games. During the first few weeks, I still could not

remember the equipment | needed for my games, so | made up words and used

gestures to explain it to the kids.” [Interview participant #2]

As regards the housekeeping department, social strategies were ranked as the
most frequently used strategies (Mean = 4.06), followed by metacognitive strategies
(Mean = 3.89) and compensation strategies (Mean = 3.80), respectively. The
participants who worked in housekeeping seemed to occasionally use memory
strategies (Mean = 3.51) and cognitive strategies (Mean = 3.50). Similar to most

participants with other job positions, the participants who worked in housekeeping
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used affective strategies least frequently (Mean = 3.26). Their overall intercultural
competence skills were at a moderate level (Mean = 3.14).

Furthermore, the participants who worked as lifeguards appeared to rank
social strategies as their most frequently used strategies (Mean = 3.82). They probably
sometimes employed metacognitive strategies (Mean = 3.58), compensation strategies
(Mean = 3.55), and memory strategies (Mean = 3.42). The two least frequently used
strategies were cognitive strategies (Mean = 3.14) and affective strategies (Mean =
3.06). Their overall intercultural competence skills were at a moderate level (Mean =
3.26).

Finally, the participants who worked in other departments apart from the
positions mentioned above seemed to frequently used social strategies (Mean = 3.83)
and compensation strategies (Mean = 3.71) more. They sometimes made use of
metacognitive strategies (Mean = 3.53) and cognitive strategies (Mean = 3.36). The
two least frequently used strategies of the participants with other job positions were
memory strategies (Mean = 3.28) and affective strategies (Mean = 3.00). Their overall

intercultural competence skills were at moderate level (Mean = 3.18).

Findings from the interviews have indicated that on the overall, all of the
participants agreed that their work in a natural English language learning context
helped boost their language skills, especially speaking and listening, as there were
plenty of opportunities to practice these two skills while they were working
throughout the program. Some of the interviewees also revealed that they were

naturally forced to use the target language so that they would be able to accomplish
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their tasks faster and more effectively, regardless of their job positions, as evident in

the following excerpts:

“l worked as a cashier at a Disney store, so | really had to pay attention when
the guests asked me to explain the details of the products on sales. It was like |
was forced to carefully listen to the customers and to communicate with the

guests.” [Interview participant #1]

“l worked in a kitchen of a resort. |1 had a Mexican friend who usually worked
as a food runner with me. He spoke English very well, so | always asked him
to help me when | had communication breakdown. He helped me overcome the
language barriers, and he also encouraged me to speak as well.” [Interview

participant #6]

“My Thai friend and | joined free English courses at a church in the evening. |
thought | became more confident to speak English after my participation in the

class.” [Interview participant #7]

Besides this, it was found that the participants had problems with speaking
skill. They had to face a language barrier when communicating with both English and
non-English speaking people. Their problems included accents, intonations, slangs,
idioms, as well as some technical terms. In addition to speaking, they also had

problems with listening skill. One interview participant claimed that:

“There were many students from many countries working at my workplace, so
| usually had a hard time speaking English with them due to their unfamiliar

accents.” [Interview participant #7]
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It can be said that when first participating in the program, most of the Thai
university students, as non-native English speakers, encountered language difficulties
and cultural conflicts during work. The problems could be solved when their work
continued because they had learned to make use of language learning strategies as
well as to monitor themselves when using intercultural competence skills. Thus, they
made fewer mistakes. When they had problems, they usually sought assistance from
others, opted for gestures, and made a guess when they tried to overcome the
unknown. Furthermore, the findings revealed that one important factor that may have
contributed to frequent use of language learning strategies was students’ supportive
workplaces and social interactions which provided them with affordable language use.
Also, it was interesting to see that even a third language, such as Spanish and
Mexican, could be acquired during participation in the program. For example, the
participants who were the only Thai students working their position tended to have
more foreign friends and were more likely to spend time hanging out with foreign
friends more than with others. In so doing, their unintentionally, or perhaps

unknowingly, developed their target language skills.

More importantly, the findings of the interviews showed that almost all of the
interviewees were more comfortable communicating with Non-Americans. Put
another way, they would rather communicate or ask for help from Hispanic or
Mexican people rather than Americans. However, it is worth noting that although the
participants acknowledged that they had much more chances to communicate in
English both while working and while living their life outside work, more than half of
them felt that the accuracy of their English language use did not improve as much as

they had expected. Nevertheless, they realized that learning did actually take place,
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even though it seemed to take a longer time of practice and use than they had thought.
One participant who generally texted her foreign friends explained that texting could
increase her writing ability because she could learn abbreviations, slangs, idioms, etc.
simultaneously. She saw this as extra chances to develop her English language skills,
particularly writing, in addition to speaking skills which she was continuously

required to use when she was working.

In terms of intercultural competence skills, the study participants showed their
sense of belonging in their work environment and they used culture-specific
information they knew to interact wither other people with different cultural
backgrounds. The following excepts from the in-depth interviews reflected how the
participants adjusted themselves to co-exist with people whose cultural background

was different from them:

“l did not feel inferior to those who permanently lived in the States even

though | came here for a short term.” [Interview participant #3]

“During the first week of work, I sometimes felt that | was left behind because
I had no friends at work. Later, people at work became my close friends and

we shared fun moments together. [Interview participant #6]

Interestingly enough, the participants acknowledged that they needed more
culturally specific knowledge in order to avoid misunderstanding among people with
different cultures, especially non-American cultures which they may not have been
familiar with. However, some of the participants may have had perceived people

from a different background with stereotypes, as evident in the following excerpt:
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“l would prefer to work with American to African American people if I could
choose. Anyway, it was just my personal feeling towards African American
stereotypes | saw in the movies, which seemed to be too intimidating to me.”

[Interview participant #5]

However, when hanging out, it was found that most of the program
participants were invited to go out by Non-Americans more than by Americans and
they felt more comfortable joining them and using their language, as one of them

explains:

“I would rather hang out with friends who also spoke English as an
international language because | felt more confident when speaking.”

[Interview participant #8]

Despite negative stereotypes, the participants were able to behave themselves
appropriately and understand the norms of a variety of cultures through different
social interactions either while working or while hanging out with ‘international
friends’ outside work. In summary, on the overall, the interview findings indicated
that Thai university students as program participants had positive attitudes towards
their participation in the Summer Work and Travel program, which also result in their

development of language proficiency and intercultural competence skills.



CHAPTER V

DISCUSSION AND CONCLUSION

In this chapter, the findings of the present study previously mentioned in
regards to the out-of-class language learning strategies and intercultural competence

skills are discussed.

5.1 Out-of-Class Language Learning Strategies

Overall, the findings showed that the participants used learning strategies
based on Oxford’s (1990) classification at a medium to high level. Unsurprisingly, the
participants employed several strategies, especially direct strategies, to complete their
language goals, which are essential in communication during participation in the
Summer Work and Travel Program in the United States. Such a finding yielded
support to a study conducted by Benson (2011) which has reported that learners were
able to learn unintentionally through communication and interaction with the target
language groups and engagement in social activities, which required the use of direct
communication strategies in the target language.

Put another way, the Summer Work and Travel program allows naturalistic
language learning activities and cultural contexts, which make it necessary for
language learners to employ different strategies to convey their messages and to
accomplish the goals of communication. Supported by the interview results, it was
found that most of the participants agreed that being embedded in natural English
language learning situations in the United States with cultural diversity helped boost

their desire to use the language, especially speaking. This is probably because Thai
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program participants who have been in the non-English speaking community have far
less opportunity to use English in their communication. Therefore, without the use of
language, they are unlikely to attempt to apply or develop strategies to achieve any
language learning goals.

In this study, Thai university students as international participants were
naturally motivated to learn and use the language at a naturalistic workplace setting,
resulting in high-frequency use of language learning strategies. The overall use of
strategies conforms with a previous study undertaken by Chu and Nie (2016), which
has claimed that international students usually have a specific aim and higher use of
both deep and surface learning with a strong focus on concepts and connections as
well as memorization when going overseas. Similarly, Nguyen and Terry (2017) have
found that Vietnamese students’ strategy use is framed by the immediate learning
contexts and social environment. Simply put, language learners can expect a higher
linguistic development when going abroad and being exposed to the target language
in the learning and socializing environment.

Besides this, as the Summer Work and Travel Program self-proclaim the
benefits of improving English while learning a range of cultures, students who are
program participants tend to make considerable efforts and focus on using English,
resulting in high-frequency use of language learning strategies. Such efforts are
considered an effective way for language learners to enjoy success in learning the
target language (Gardner, 2000). Another plausible factor that may contribute to high-
frequency use of language learning strategies is the students’ workplaces,
accommodations, as well as attractions they have been to, all of which could provide

them with affordable language use. Even a third language, such as Spanish and
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Mexican, can be acquired during participation in the program as well. The findings of
the present study yielded support to the findings reported by Richards (2015) that
students are equipped with a wider range of affordances for language use and second
language acquisition when engaging in unprepared and authentic activities.

Still, in terms of grammar advancement, more than half of the students shared
the sentiments that the accuracy of their language use did not improve as much they
had expected despite working with English speaking people. The interview results
also indicated that students were not certain about their grammatical competence
when compared to working in Thailand. Such findings were not consistent with the
findings of a previous study done by Isabelli (2004) which has indicated that a natural
context allowed learners to develop more grammatical competence than a domestic
context. This may have been because the participants in the study spent only a short
period of three months in the host country during which they were responsible for
work. Thus, they had to communicate with native and non-native speakers of English
with the focus being placed on getting the messages across. In other words, they had
to pay more attention to fluency rather than accuracy to fulfill their job requirements,
so their grammatical competence did not improve as much as they had hoped.

Moreover, some of the participants considered participating in the program
beneficial to their writing ability, which might predict higher awareness and use of
grammar. These participants often use texts to communicate with their foreign friends
on their phone, and in so doing they had a chance to observe and correct their
grammatical mistakes. Thus, it could be assumed that technological devices could
help increase learners’ ability to write more accurately, allowing learners to further

develop their reading and writing during communication with the aid of technology.
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The quantitative findings from the questionnaires indicated that the
participants used various language learning strategies, with the mean scores of three
direct strategies (metacognitive, cognitive, and social) fell in the range of 3.49 to 3.78,
reflecting high frequency of strategy use. On the other hand, the other three categories
of strategies, namely affective, memory, and compensation, had their mean scores at a
medium frequency of strategy use, ranging from 2.97 to 3.92. However, a study
carried out by Morita (2010) has revealed that four out of six categories of language
learning strategies are used more frequently, namely memory, cognitive, affective,
and social strategies, after students had participated in an intercultural communication
program overseas. Furthermore, it was found these four strategies were significantly
used within a two-week program, whereas compensation and metacognitive strategies
were widely used both and after the program. However, it might be argued that
compensation and metacognitive strategies are relatively broadly used among learners
in a domestic and target language learning environment. Regardless of where learners
are, it is common that they arrange and plan their learning, overcoming limitations
through guessing and evaluating their learning. As previously discussed, language
learners can generally produce significant changes in language learning strategies
according to various factors, including activities they engage in during the program,
individual aptitude, perseverance, learning style preferences, assigned tasks, and
attitudes (Oxford, 1990; Nguyen and Terry, 2017). Therefore, it is possible that every
single learner potentially develops different language learning strategies depending on

the aforementioned factors.

According to the findings of the present study, one of the plausible reasons

why the participants chose to rely on different language learning strategies while
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participating in the Summer Work and Travel Program in the United States. As
Oxford (1990) has pointed out, the type of task can affect language learning strategy
uses of learners. Put another way, the nature of the job helps determine the strategies
which are going to be used. In this study, it became evident that working
environments played a role in strategy selection. For instance, the participants who
worked in the food and beverage department appeared to use social strategies more
often, whereas affective strategies were the least frequently used ones. This could be
explained that most of the participants in this position worked in a team in a
supportive environment, and their nature of work required dealing verbally with
customers and co-workers. Therefore, they were inclined to be more sociable than
those working in other positions, which may involve fewer human interactions such
as housekeeping. When they had more chances to use the target language to
communicate with others, ask questions, and respond to the demands of the work,
they had to rely on social strategies to make their communication effective. Thus, it
can be assumed that learners who can create social networks with both native and
non-native speakers of English have more opportunities to practice and improve their

language proficiency.

5.2 Intercultural Competence Skills

Employment of learning strategies involves using culture-specific information
to improve language learners’ interactions, and professional interactions with the
hosts appeared to be the most frequently employed strategy to develop intercultural
competence skills. On the other hand, the least frequently employed strategy was

monitoring their behavior and its impact on their learning, growth, and especially on
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the hosts. Most of the program participants may have utilized culture-specific
information that they had acquired to interact with people in the United States
appropriately, such as leaving tips at the restaurants, greeting people they met, and
using culturally acceptable gestures and eye contacts when communicating with
others.

A study conducted by Karabinar and Guler (2012) has reported that language
learners believe that prior culture teaching would help promote accurate
communication and specific knowledge, thus enabling them to acquire wider
perspectives about the owners of the target language and their culture. Teaching
culture, therefore, is regarded as one of the significant preparation steps when going
abroad and living among people with different cultural backgrounds. Similarly, the
findings of the interviews in this study suggested that more culturally specific
knowledge was needed in order for the participants to avoid misunderstanding among
people from different cultures. When asked to give examples of specific information
and norms of cultures, most of the participants seemed to know a little specific
information about other people, including Americans and non-Americans. In fact, so
as to be truly competent users of the target language, it is believed that learners should
learn to observe others people’s cultures, interpret them, as well as evaluate and relate
such cultures in order to understand them, hence a chance for intercultural
competence development to take place (Deardorff, 2006).

Furthermore, the preparation that includes not only linguistic competence but
also intercultural competence would enable learners to use the target language more
successfully and to behave more culturally appropriately. As pointed out by

Pulverness and Tomlinson (2003), if language learners know nothing about the people
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who speak the target language and the country, the language seems senseless for
them. This could be explained that most of the program participants in the present
study had an opportunity to be exposed to cultural knowledge prior to program
participation and their preparation enabled them not only to use the language but also
to behave appropriately during their participation in the Summer Work and Travel
Program.

Another possible reason that might have contributed to less use of some
intercultural competence skills is the participants’ lack of the skill to monitor their
behavior and its impact on their learning and progress and on other people who had
different cultural backgrounds, as well as the skill to use models, strategies, or
techniques that aided their learning of the host language and culture. One possible
explanation is that some of the program participants were passive in nature or had an
introvert personality, so they did not give significance to control of their cultural
characteristics or behavioral ability in order to impress the host or other native and
non-native speakers of the language. In short, they were probably unaware of or
ignored the effects of intercultural competence on their cultural and language learning

during their participation in the Summer Work and Travel Program.

5.3 Implication of the findings

In order prepare language learners for participation in the Summer Work and
Travel Program in the United States, where the English language is spoken, teachers
need to understand what language learning strategies would be more beneficial for the
learners. After that, they should offer their learners’ language learning strategy

training so that when they are working overseas, they will have more resources
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available to overcome language barriers and to accomplish their communication
goals, regardless of the different types of positions they may have. Apart from this,
the teachers cannot overlook the significance of intercultural competence, which is
one of the requirements of successful international communication in a globalization
context. During the program, Thai university students should understand cultural
differences because such an understanding is seen as a way to allow them to explore
the varieties of their own cultures and the diversity within their cultures, in addition to
benefiting their acquisition of the target language. This can be done by organizing
activities that help students develop a better understanding of their own culture as
well as the empathy towards the target culture by activities that allow them to analyze
similarities and differences between their own culture and the target culture, for
example. In addition, teachers should try to seek ways to implement activities to
expose students to the target culture, while learning to realize the characteristics of
their own culture and the diversity within their culture. In so doing, they can learn to
understand and accept people from other cultures as individuals with different
distinctive perspectives, values, and behaviors (Byram et al., 2002).

In brief, if language learners have a chance to receive sufficient preparation in
terms of both language learning strategies and intercultural competence before
participating in the Summer Work and Travel Program, it is more likely that they
should encounter fewer communication problems. Moreover, they are also less likely
to find themselves in a situation in which cultural conflicts arise. As a consequence,
they should be able to make the most, linguistically as well as culturally, out of their

brief stay in the target language environment.
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5.4 Recommendations for Further Studies

Based on the limitations of the present study, there are two recommendations
for future studies regarding the study participants and the development of research

instruments as follows:

As the sample size of the interview participants in the present study was rather
small, consisting of only ten Thai university students, with the majority of them being
female, further research should be carried out with a larger sample size with rather
similar numbers of male and female participants. Also, job position of the
participants, another factor that may have affected how language learning strategies
were chosen by the participants and how their intercultural competence skills were
developed, was not explored in detail. Thus, research should also be conducted with a
wider variety of job positions so as to shed more light on frequency of use of out-of-
class language learning strategies and intercultural competence skills of Thai

participants of the Summer Work and Travel Program.

Moreover, the questionnaire used to collect quantitative data on language
learning strategies in this study was chosen and adapted from existing instruments, the
Strategy Inventory for Language Learning (SILL) designed by Oxford (1990).
However, only 25 statements of strategies were selected from a total of 50 statements
representing six language learning strategy categories. Consequently, the findings of
the present study may not be generalized to all learning strategies of Thai university
students during participation in the Summer Work and Travel program. Besides, the
questionnaire was originally developed with the purpose to explore language learning

strategies language learners use in class. For this reason, an instrument to specifically
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elicit data regarding out-of-class language learning strategies should be developed and
further studies should be undertaken to determine the validity and reliability of the
developed instrument so that it can be employed to examine out-of-class language

learning strategies of learners in more detail.
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Appendix A

Online Questionnaire

Out-of-class language learning strategies of Thai university students and
intercultural competence skills during participation in the Summer Work and

Travel Program

Direction: This questionnaire is aimed to investigate frequency use of out-of-class
language learning strategies of Thai university students and intercultural competence
skills during participation in the Summer Work and Travel Program. Please write the

answer in the blank and mark v in the table.

Part I: Demographic Backgrounds

1. Age.............

2. Gender........cco.......

3. Yearlevel......... Faculty............... University.......ccoovvvveennnn.
4. Latest participation before 2018 ............... Position / Workplace

Part 11: Frequency of use of out-of-class language learning strategies

Directions: Please mark v" in the table, using the scale as follows:

Level of Frequency Description of Frequency

= never used the strategy / skill
= rarely used the strategy / skill
used the strategy / skill occasionally

= used the strategy / skill frequently

g B~ W N P
I

= used the strategy / skill very frequently
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No.

Out-of-Class Language Learning Strategy
Descriptors

Frequency of Use

2

3

4

Memory Strategies

1

| associated what | already knew and new things |

learned in English while participating in the program.

I used new English words I heard during work

in a sentence so that | could remember them.

I remembered a new English word by making a
mental picture of a situation in which the word
might have been used while participating in the

program.

| said or wrote new English words several times

so that | could remember them.

Cognitive Strategies

5. | I tried to speak like native English speakers.

6. | | practiced the sounds of English with native
English speakers.

7. | | started conversations in English.

8. | I watched English language TV shows spoken
in English or went to movies spoken in English.

9. | I read online articles, short stories, or magazines
for pleasure in English.

10. | I looked for words in my own language that are

similar to new words in English.

Compensation Strategies

11. | I tried to understand unfamiliar English words
by making guesses.

12. | 1 used gestures when | could not think of a word
during a conversation in English.

13. | I made up new words if I did not know the right

ones in English.
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No.

Out-of-Class Language Learning Strategy

Descriptors

Frequency of Use

2

3

4

14.

I tried to guess what the other person would say

next in English.

Metacognitive Strategies

15. | I noticed my English mistakes and used that
information to help me do better.

16. | I paid attention when someone was speaking
English.

17. | I tried to find out how to be a better learner of
English.

18. | I looked for people I can talk to in English.

19. | I had clear goals for improving my English

skills while participating in the program.

Affective Strategies

20.

| tried to relax whenever | felt afraid of using

English during work.

21.

I noticed if | was tense or nervous when | was

studying or using English.

22.

| talked to someone else about how | felt when |

was learning English

Social Strategies

23.

If I did not understand something in English, |
asked the other person to slow down or say it

again.

24,

| asked English speakers or my Thai colleague
to correct me when | talk.

25.

| tried to learn about the culture of English

speakers.
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Directions: Please mark v" in the table, using the identical scale as mentioned above.

No.

Intercultural Competence Skill
Descriptors

Frequency of Use

2

3

4

| demonstrated flexibility when interacting

with persons from the host culture.

| adjusted my behavior, dress, etc., as
appropriate to avoid offending my hosts.

| was able to contrast the host culture with my

own.

| used strategies for learning the host
language, culture, adapting to the host culture,

and reducing stress.

I demonstrated a capacity to interact
appropriately in a variety of different social

situations in the host culture.

| used models, strategies, and techniques that
aided my learning of the host language and

culture.

I monitored my behavior and its impact on my
learning, my growth, and especially on my
hosts.

| used culture-specific information to improve
my style and professional interaction with my
hosts. For example, | left some tips after

having meal at a restaurant.

| helped to resolve cross-cultural conflicts and

misunderstandings when they arose.

10.

I employed appropriate strategies for adapting

to my own culture after returning to Thailand.
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Appendix B

The semi-structured interview protocol

The semi-structured interview protocol for Thai university students who

participated in the Summer Work and Travel Program.

1. Why were you interested in participating in the Summer Work and Travel
Program? Did you expect to improve your English skills during participation? Was it
improved at certain level after participation? How?

2. Which language skill did you consider the most useful and essential for you
work? Did you intentionally try to use English to work more effectively? How?

3. Did you encounter any language difficulties during work? If yes, please
give examples of situation showing how you handled them?

5. In addition to language development, did you learn any other essential life
skills during participation in the program? How?

6. Did you value and pay respect to a cultural diversity at work? Did you get
an opportunity to learn other cultures? How?

7. Could you relate the similarities and differences among cultures? Please
provide some examples.

8. How would you consider working and interacting with other from different
cultural backgrounds? Were you happy? How?

9. Could you adjust yourself to social circumstances during participation in the
program? How?

10. Did you process a sense of belonging with other people who also live in

the United States? How?
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