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CHAPTER I
INTRODUCTION

1.1 Background of the study

In today’s globalized context, the English language has been going through a
dual process of nativization and globalization (Xu, 2018); understanding the role of
English as an international language (EIL) is essential for effective cross-cultural
communication (Lee et al., 2019). Jenkins (2006) has pointed out that attention to the
term English as an International Language is relatively new to the (Teaching English
to Speakers of Other Languages)TESOL profession. According to Mckay (2018),
EIL is currently gaining more attention in the field of English Language Teaching
(ELT). Consequently, there are more and more requests to include teaching informed
by EIL into ELT classrooms (Matsuda, 2017; Mckay, 2002, 2018; Lee et al., 2019).

In China, there are 56 ethnic groups. Han Chinese speak Putonghua in addition
to their regional dialects, falling under the category of multilingual and multi-dialectal,
whereas the 55 minority groups speak up to 80-120 different languages. Consequently,
most Han Chinese learn Putonghua as their second language, while minority Chinese
acquire English as their third language. English has been included in the core
curriculum for foreign language learning, which learners at all levels must study from
Grade 3 to Grade 12 (Ministry of Education, 2001) Chinese learners are mostly faced
with a problem in English usage; learners' English proficiency is limited because they
have fewer opportunities to practice and apply it in actual, real-life contexts than
learners in some other countries, and the primary language for interaction is mainly
Chinese. This is particularly true in Chinese rural schools, where English development
has been slower than in urban areas (Hou, 2017).

As aresult, language educators in China have made an effort to facilitate
English learning for these learners in various ways. The pedagogy for ELT in China
had been described in the literature over the previous ten years as primarily teacher-
centered, textbook-directed, and memorization-based, and paid little attention to the
development of learners’ communicative competence (Cortazzi & Li, 1996; Zheng &

Adamson, 2003; Zheng & Borg, 2014)., and paid little attention to the development of



learners’ communicative competence. To enhance learners’ communication
competence, the Ministry of Education promulgated a new secondary curriculum in
2003 to support the development of learners who can use English to communicate
internationally (Ministry of Education, 2003). Instead of being dependent on the
transfer of information and memorization, learning was portrayed as an investigative
activity. More specifically, the emphasis on communication skills development took
the place of the conventional emphasis on mastering grammar and vocabulary (Wang,
2007; Wang & Lam, 2010).

However, most learners’ communication competence did not improve as the
curriculum expected, particularly in rural areas. Studies showed that the Chinese rural
area’s English education had gained little attention around the country, and most
research was done at the tertiary level (Gu 2007; Wang 2015). Therefore, Wang and
Gao (2008) advised that research on learners, teachers, and classroom practices in
several underrepresented settings, such as non-elite colleges, primary and secondary
schools, and schools for ethnic minorities, be done in order to advance ELT in China.

Project-based language learning (PBLL) is proposed as an effective
instructional tool to improve learners’ content knowledge and language skills
simultaneously. Shang (2007) cited a crucial characteristic of the project work was
the extensive use of materials directly from the culture being studied and the
language being used. He also mentioned how well these students did on the 2003
Test for English Majors Band 4 (TEM4). Zhou and Bao (2017) noted that the PBL
learning process significantly positively impacts achievement motivation in project-
based autonomous learning in the preliminary contest of the National Business
English Practice Contest (NBEPC). Learners in PBLL classrooms in high-poverty
areas have been proven to improve their academic knowledge and skills (Duke,

2016; Duke et al., 2016). Consequently, increasing advocate are called to integrate
PBL into the ELT classroom.

Given the pivotal role of learners’ beliefs (Horwitz, 1999; Kalaja & Barcelos,
2012, 2019; Truong & Wang, 2019), research on the issue of young learners’ beliefs has
garnered greater academic attention (Mufioz, 2014; Nilsson, 2019). However, despite this,
little attention has been paid to the beliefs of Chinese young learners. Even fewer studies

have been conducted on instructional settings’ effects on PBLL in rural contexts.



Research that linked beliefs with PBLL in effective learning in rural contexts is notably
absent.

Therefore, in today’s globalized context, conducting studies on Chinese young
learners’ beliefs toward EIL Project-based language learning is necessary, which were
beneficial to help learners learn effectively and improve their learning achievements

in the future.

1.2 Statement of Problem

The limited English proficiency is the biggest problem for Chinese learners,
because they have less exposure to English. In the past decade, the Chinese
curriculum for English education has focused on a teacher-centered, textbook-
directed, and memorization-based teaching philosophy. Nowadays, although popular
teaching approaches such as Communication Language Teaching (CLT), Task-based
Language Teaching (TBLT), and Project-based Learning (PBL) have been
adopted into the pedagogy of English Language Teaching (ELT), learners' English
proficiency is still not developed as what the curriculum expected. In addition, Nunan
(2011) outlined the importance of educating young language learners for the 21st
century; Copland and Garton (2014) also noted that teaching Young Learners(YLS) is
a major emphasis of several international ELT professional development networks and
forums around the world. Chinese educators also started to be concerned with
teaching English to young learners by conducting research in various ways (Lin,
2018).

Meanwhile, some researchers have noticed an urban and rural difference in the
ELT in China; for example, Hou (2017) investigated the current English situation in
Chinese county and found that the development is slower than in urban areas and falls
behind the world. In another study, Wei (2017) studied English teaching in rural
middle schools, and revealed that students’ proficiency is low and they lack learning
motivation with a negative attitude. Despite that, little research was conducted on
young learners in rural areas.

To balance this gap, this study looked into the rural areas and
investigated Chinese rural primary schools’ young learners’ beliefs in EIL Project-

based Language Learning implemented.



1.3 Research Questions
One research question was investigated in this study.
What are Chinese young learners’ beliefs in EIL project-based language

learning implemented in the rural school?

1.4 Research Objectives

This study aims:

1. To explore the implementation of EIL Project-based language learning in
the rural Chinese school.

2. To explore Chinese young learner' beliefs in EIL Project-based language

learning.

1.5 Scope of the Study

This study studied the implementation of EIL Project-based language learning
in a Chinese rural primary school and revealed young learners' beliefs in EIL Project-
based Language Learning. The population of this study was one hundred and two
Grade 6 learners and three in-service English teachers at Shalang Central Primary
School, Dianbai District, Maoming City, China. In this school, English is a
compulsory subject matter in this public school. The main instruments used in this
study were classroom observation, interviews, and questionnaires. It was constructed
based on the framework of PBLL by the Buck Institute of Education. The findings of
this study are revealed through both numerical and descriptive data. Finally, the
discussions and suggestions provided in this study could recommend effective

implementation for further studies.

1.6 Significant of the Study

Academic knowledge in teaching and learning English, particularly in the
aspects of Chinese Young Learners' beliefs towards EIL Project-based language
learning pedagogy implemented in rural schools in China are enhanced by this study
in three aspects as follows:

1. To develop an instrument for exploring Chinese Young Learners' beliefs

towards EIL Project-based language learning.



2. To propose an instructional development for English education based on
EIL Project-based language learning framework, specifically for the Chinese primary

learners in the rural area.

1.7 Definitions of Terms

English as an International Language Project-Based Language Learning
is regarded as a teaching strategy in which students acquire knowledge and skills by
working diligently over an extended period of time to research and address an
interesting, challenging, and authentic question, problem, or challenge in an English
as an International Language learning environment. This study's PBLL is formed by
high-quality project-based learning that includes six criteria. They are 1). Intellectual
challenge and accomplishment, 2). Authenticity, 3). Collaboration, 4). Project
management, 5). Reflection, and 6).Public Product.

Young Learners can be defined as learners between 3 to 15 years old, in pre-
school or in the first couple of years of schooling (Nunan, 2011). In this study,
Chinese Young Learners refer to Grade 6 learners aged between 10 to 13 years old.
They have three years of learning experience in English at Shalang Central Primary
School, Dianbai District, Maoming City, China. English is a compulsory subject
matter in this public school. There are 51 learners in one class, and the overall
teaching hours per week are 4 hours..

Beliefs refer to learners' perceptions as well as what influences learners to do
in the classroom (Kolb, 2007; Mufioz, 2014). In this study, beliefs can be defined as
Chinese Young Learners' beliefs about the EIL project-based language learning

implemented in the rural school.



CHAPTER 11
LITERATURE REVIEW

This chapter presents crucial information relating to English as an
international language, project-based learning, and young learners’ beliefs, which are
the focus of this study. The English status, pedagogies, and studies relating to English
teaching and learning in China are explored. Additionally, the definitions of beliefs
are explained along with the studies of beliefs in the educational field. Likewise, the
description, teaching methods, and studies referring to young learners were
investigated. Finally, relevant research on EIL project-based language learning was

listed.

2.1 English as an International Language

English has long been viewed as an international language. The notion of
English as an international language (EIL) itself is garnering increased recognition in
the field of ELT. In response to the paradigm shift and the diversifying needs of
English learners and teachers in this era of globalization, Matsuda (2012, 2017) has
long advocated for integrating EIL pedagogy into the ELT classroom and teacher
education in response to the paradigm shift and the diversified demands of English
learners and teachers in this era of globalization. Moreover, McKay (2018) claimed
that a shift is required away from monocultural norms to encourage learners to learn
to embrace diversity and their unique identities as multilingual users of the language
in ELT pedagogy. Hence, the shift in paradigm from teaching English as a
second/foreign language to teaching EIL needs to be manifested at the level of

curricula, classroom practice and teaching materials (Nguyen, Marlina and Cao,

2020).

2.1.1 The Characteristics of English as an International Language

According to Marlina (2018), EIL is and/or will continue to an ongoing area of

inquiry, and she noted that EIL recognized and valued all varieties of English at



national, regional, social, and idiolectal levels. Mckay (2018, p.11) put forward four

major characteristics, including:

1. Given the varieties of English spoken today and the diversity of L2 learning
contexts, all pedagogical decisions regarding standards and curriculum should be

made in reference to local language needs and local social and educational factors.

2. The widely accepted belief that an English-only classroom is the most
productive for language learning needs to be fully examined; in addition, careful

thought should be given to how best to use the L1 in developing language proficiency.

3. Attention to the development of strategic intercultural competence should

exist in all EIL classrooms.

4. EIL is not linked to a particular social/cultural context in the same way that
French, Korean or Japanese are intricately associated with a particular culture. In this
way EIL is or should be culturally neutral.

In addition, Xu (2017a, p.711) proposed three EIL tenets, including:

1. EIL, as a paradigm, has been developed alongside the glocalization, i.e.
globalization and localization, of English.

2. EIL 1s a multicultural lingua franca of various cultural conceptualizations
for international and intercultural communication.

3. EIL recognizes English variation and varieties, including different dialects

of English and World Englishes.

2.1.2 Research Relating to English as an International Language

As Tomlinson (2016) cited, authentic texts and tasks must be employed for
for EIL’s materials, he underlined the need of motivating exposure to English as a
language used for international communication. He also discussed concerns relating
to EIL materials. Additionally, he made suggestions for how to support students in
developing a more pragmatic understanding of how non-native speakers interact with
one another to achieve the intended communicative effects. He also suggested ways
to give students opportunities to develop their capacity for achieving communicative

intent when interacting with other non-native speakers.



Similarly, in Chinese related setting, Xu (2013) reported on a study with a
clear focus on EIL and the local usefulness of English in the most current Chinese
senior secondary ELT textbooks. Recently, Xu (2018) reviewed and examined an
EIL’s curriculum, materials, and pedagogical strategies with a unit titled ‘Exploring
English as an International Language’. He concluded that Teaching English as an
International Language (TEIL) was practical and essential for university learners who
engaged in communication in various international contexts in today's globalized

world.

In addition, Abdullah (2011) investigated how meaning is negotiated in EIL
interactions among TESOL international learners from Indonesia and the People's
Republic of China, claiming to raise awareness of the standard varieties of English.

In a Chinese junior secondary school English textbook, Hu and McKay (2014)
also discovered that Anglo-American and western cultural practices were more

remarkable than in those from China and other societies.

2.1.3 English’s Education in China
English is a foreign language in China because it is a multilingual and multi-

dialectal context country with 56 ethnic groups. The Chinese government started
promoting English as ‘the first preferred foreign language' from the 1970s onwards
(Chang 2006). So Chinese public has displayed unswerving enthusiasm for learning
English (Gao, 2012), and it has been the dominant foreign language in Chinese
society (Chang, 2006). English has been a compulsory course in course in Chinese
Education from secondary schools to universities since 1978 (Lam, 2005). Further, it
expanded to primary schools where learners at all levels studied from Grade 3 to

Grade 12 since 2001 (Ministry of Education, 2001).

Currently, English shares the largest population of learners compared with other
foreign languages taught in China (Xu, 2010) and has the most significant number of
English language learners worldwide (Wei & Su, 2012). English language teaching in
China has been focused on reading and attained through translation and attention to rules
and definitions of words for decades. English instruction is focusing on teacher-led and

exam-oriented grammatical knowledge and basic skills (Li & Ruan, 2015).



Various pedagogical proposals have been made in response to repeated
criticism of traditional English teaching for being ineffective. CLT and TBLT has
been promoted to English teachers in China. Since 2001, the Ministry of Education
of China has adopted a weak form of CLT in national English language curricula for
primary and secondary learners, in other words, strongly advocating a meaning-
oriented approach while including recognition of form-related instruction (Ministry
of Education, 2001; 2012).

Similarly, researchers began investigating different pedagogical proposals to
enhance English education in China. Littlewood (2004, 2007) proposed a five-level
model based on a communicative continuum ranging from fully meaning-focused to
fully form-focused activities in Hong Kong. In contrast, Butler (2015) suggested that
highly communicative activities are not always the best, regardless of context. Deng
and Carless (2009) claimed that activities should depend on contextual factors, such
as learners’ needs, and various degrees of communicative activities could be
combined in class.

As Butler (2015) argued that though both CLT and TBLT are widely
subscribed to in curricula in East Asia, it has been repeatedly reported that primary
school teachers face difficulties practicing them in their classrooms. For instance,
the study conducted in one Chinese primary classroom showed that the original top-
down conceptualization of TBLT implementation had been reconstructed and
progressively weaker at each subsequent level of the educational system (Zhang,
2007; Zhang & Hu, 2010).

More recently, Zheng (2015) analyzed task-based learning and teaching in a
secondary school in China through teachers' beliefs and practice. He argued the
pedagogy for English teaching in China focused on grammar and reading
comprehension, little attention was paid to the development of learners’
communicative competence. Therefore, the new secondary curriculum in 2003 tried to
solve this problem; through this curriculum, the Ministry of Education sought to
support the development of learners’ communicative competence (Ministry of
Education, 2003). This curriculum also represented a marked shift in the pedagogy,
teachers of English were expected to adopt. Learning was presented as a process of

inquiry rather than being based on knowledge transmission and memorization.
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Additionally, Wang and Gao (2008) studied a research review from 24
international journals from 2001 to 2006 and argued that English literature receives
increased emphasis in teaching and learning English at the university level. They
suggested that development in China’s ELT needs to look at learners, teachers, and
classroom practices in several underrepresented settings, including non-elite

colleges, primary and secondary schools, and schools for ethnic minorities.

2.1.4 Research relating to Young Learners in China
Research on the discussion the topic of teaching English to young learners
(YLs) has gained rapid growth in recent years (Fiona & Sue, 2014). Numerous ELT
professional development networks and forums throughout the world are centered on
teaching YLs. In Chinese context, most studies were focused on the university level,
such as investigating teachers’ and learners’ attitudes toward China English (Boltion
& Botha, 2015; Wang, 2015; Xu, Li & Curtis, 2015). But relevant research on young

learners has emerged; for example, Liu and Brantmeier (2019) explored Chinese

young learners’  self-assessments of their reading and writing skills in foreign

language and suggested that SA might be used as a tool to encourage young learners

to take foreign language classes.

2.1.5 Research relating to Project-based language learning in China

Project-based language learning has been proposed as a systemic teaching
method that engages learners in learning essential knowledge and life-enhancing skills
(Sung, 2016), and widely promoted by several educational experts. However, in
Chinese setting, research on PBLL was mainly done at the tertiary level. For instance,
Park and Hiver (2017) examined processes of motivational change for L2 learners
within a PBL instructional setting. The result indicated it aids in the growth of a
previously absent ideal L2 self, improved control of L2 anxiety, and maintenance and
consolidation of L2 self-efficacy. Interestingly, though teaching English to young
learners has gained rapid growth (Copland & Garton, 2014), PBLL also started to
raise interest in China (Sung, 2016; Park & Hiver, 2017); little research was

conducted on blending two aspects in particular at the elementary level setting.
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Hence, this study considered exploring the PBLL pedagogy and young learners in the

Chinese context.

2.2 Project-based Language Learning

Project-Based Language Learning (PBLL) is suggested as a practical
instructional tool enabling learners to simultaneously enhance content knowledge and
language skills. Derived from the concept of “learning by doing,” it can be dated back
to the late 1960s and 1970s and gained popularity in teaching and learning in the
1990s. It is believed that PBL is one of the language teaching pedagogies essential to
21st-century learning. It emphasized learners' autonomy, collaborative learning, and
assessments based on authentic performances that are seen to maximize learners'
orientation toward knowledge and mastery. The following section concerns these
strands and describes their theoretical background and practices and how it was used

in this study.

2.2.1 Definition for project-based language learning
Various researchers have proposed the definition of project-based learning.

The definition of PBL has been offered by Fried-Booth (1997), who claimed it as a
collaborative language learning methodology that can be compared to a bridge
connecting language learners to the language they acquired in a real-life context.

More recently, the National Foreign Language Resource Center (NFLRC)
promoted project-based language learning as a series of articulated language learning
activities that are informed by high-quality project-based learning(PBL) guidelines
and appropriate standards and that result in the language learners’ construction of
real-world products through critique and revision and the use of skills like critical
thinking, collaboration, creativity, and intercultural communication,also described as
21st-century skills as well as describing project-based language learning as a method
of teaching languages.

By creating products that have an authentic purpose and are shared with an
audience that goes beyond the instructional context, PBLL is defined by the NFLRC
as a trans-formative learning experience intended to engage language learners with

real-world concerns and meaningful target language use. They asserted that PBLL
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may be viewed as a collection of language learning exercises directed toward a
common objective: the construction of a public product referring to a response to a
challenging problem or question.

According to Buck Institute of Education (2019), PBL is a teaching strategy
in which students actively participate in personally relevant and real-world
projects.Students work on a project for a long time-from a week to a semester-that
requires them to address a challenging subject or solve a real-world problem. By
creating a public product or presentation for a genuine audience, they showcase their
knowledge and abilities. In doing a real, meaningful project, students gain deep
content knowledge as well as critical thinking, creativity, and communication skills.
Project-based learning inspires students and instructors to be creative and
collaborative.

The definitions mentioned above seem to define PBL from either theory or
practice point of view. Still, they reflect a similar idea that engages learners in
accomplishing an outcome that involves problem-solving through meaningful and
authentic tasks. It promoted student-centeredness, learner autonomy, collaborative
learning, critical thinking, and creativity, which seems appropriate and effective for
English language education. To successfully conduct this approach, it is beneficial to

learn its characteristics.

2.2.2 From Project Based Learning to Project-Based Language Learning

Many researchers have promoted project-based learning for many years.
According to BIE, high-quality project-based learning can transform students' learning.
High-quality projects engage students in education that is in-depth and long-lasting by
giving them a complex mixture of choice and responsibility, cognitive concepts, and
practical activities in a collaborative educational setting of real-world authenticity. Along
with preparing students for the job and the adult world, these projects instill confidence in
the next generation of prepared leaders to take on difficulties.

Montgomery (2018) delivered a lesson that discussed PBL and PBLL in the
2018 Fundamentals of PBLL Online Institute. According to her statements,

1. PBLL provides a framework for integrating multiple aspects of proficiency into

a single powerful path.
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2. PBLL gives learners a language context that helps them to be a little more
autonomous and independent and gives them the freedom to explore the world.

3. PBLL provides learners real-world experience using the language in a real-
world setting for the real purpose and tanks.

The primary focus on PBLL is content and skills rather than simply studying the
language. It highlighted that successful PBLL requires 2 1st-century skills. Based on the
need for 21st-century skills, PBLL focuses on learners that work on three communication
modes: 1) acquiring information, 2) engaging in interactive conversations with others, and
3) presenting or sharing the things they have learned.

In essence, Guidelines and materials from PBLWorks, such as Gold Standard
PBL: Essential Project Design Elements and High-Quality Project-Based Learning, are
used by NFLRC to inform project design (HQPBL). These two parallel sets of
recommendations, which emerged at the beginning and end of the 2010s, offer slightly
different perspectives on well-designed PBL. The NFLRC deliberately chose to base its
work on PBLWorks principles and materials since they are widely used in American
classrooms and give instructors of all subject areas a single reference point for project
design. Using a similar pedagogical framework also makes it easier to forge partnerships
between language teachers and educators from other fields. They are incorporating
research, standards, and global language education into project design and instruction.
Integrating world language pedagogy, bars, and investigation into project design and
teaching practices is central to all NFLRC work on PBLL.

2.2.3 Research relating to Project-based Learning

Reviews of research on PBL indicated that most studies are experimental
investigations operated in middle- and high-school contexts and have certainly made
other significant contributions to the understanding of the approach (Kokotsaki,
Menzies, & Wiggins, 2016).

Several studies have testified the impacts of project-based learning in middle,
high school, and university settings. For instance, Lin (2018) investigated a Chinese-
speaking elementary school about the impact of problem-based learning on learners'
English vocabulary learning and use. This study supported the theory that through the

PBL experience emphasized the constructivist learning process, learners can become
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proficient vocabulary users. In Hyojin and Phil’s (2017) study, they explored L2
learners’ processes of motivational change in a PBL instructional context. The finding
indicated that after the project-based L2 instruction, the different profiles could
develop a previously lacking ideal L2 self, better manage their L2 anxiety, and
strengthen their L2 self-efficacy.

In addition, Zhou and Bao (2017) done an empirical study to investigate the
effect of achievement motivation on project-based autonomous learning in the
preliminary contest of the National Business English Practice Contest (NBEPC). They
found that the PBL learning process plays significantly roles on the contest result.
Studies on university level note that PBL can effectively foster student in learning and
engagement. Studies conducted with younger learners at the elementary level,
however, been largely absent.

Some studies of PBL with young children emphasized on impacts on general
development rather than a specific domain or content area. For example, Habok
(2015) evaluated kindergarten students’ pre- and post-test performance on evaluations
of experiential reasoning and logical relationships in two classes (unspecified SES) in
Hungary. Between the pre-testing in October and the post-testing in May, one
classroom employed what the author called the project approach with concept
mapping for three lessons on mushrooms, Christmas, and Carnival. It wasn’t stated
how long the technique will take. The other classroom used conventional methods of
instruction. Children receiving traditional education had a pre-test advantage over
those receiving project-based training. Children in the project-method classroom
achieved the same level at the post-test.

Other studies have focused on PBL in particular domains such as science,
technology, engineering, and mathematics (STEM). It is believed that STEM PBL
requires learners to do critical thinking and analysis to build higher-order thinking
skills via collaboration, peer communication, problem-solving, and self-directed
learning (Robert, Mary, & James, 2013). According to them, engineering design
serves as the cornerstone of STEM PBL and serves as the basis on which students
apply their siloed knowledge of science, technology, and math to the solution of

significant challenges from the real world.
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2.2.4 Research relating to Project-based Learning in rural context

Project-based Language Learning has raised concerns in the rural context.
Recently, studies on project-based language learning have been conducted in different
rural contexts worldwide. For instance, WSRTech (2013) has reported that elementary
teachers in Waverly-Shell Rock (W-SR) Community School used a Project-Based
Learning approach to teaching. They partnered with their classrooms to create a zoo
and meet over twenty of the Common Core standards, including reading informational
texts. The zoo was attended by learners’ families, Carey Elementary learners, staff,
administrators, and learners from a neighboring school district. The result revealed
that this project was successful because it had learners work independently and
engaged students to enhance learning.

In addition, Duke, Halvorsen, and Strachan (2016) developed project-based
units concerning social studies and literacy in the high poverty district. In their study,
researchers studied the effect of project-based learning on second-grade learners from
48 classrooms in schools of low income areas. Their result revealed that learners in
the PBL classroom in high-poverty communities increased their academic knowledge
and skills. For instance, the 2nd-grade learners from Grayson Elementary School
shown that project-based learning could help them achieve statistically significant
improvements in informational reading and social studies (Edutopia, 2017).

In addition, Duke, Halvorsen, and Strachan (2016) developed project-based
units involving social studies and literacy in the high poverty district. In their study,
researchers studied the impact of project-based learning on second-grade learners
from 48 classrooms in high-poverty schools. Their result revealed that learners in the
PBL classroom in high-poverty communities increased their academic knowledge and
skills. For instance, the 2nd-grade learners from Grayson Elementary School showed
that project-based learning could help them produce statistically significant gains in
social studies and informational reading (Edutopia, 2017).

More recently, in Brazil, a project that helps increase engagement and
motivates students to build literacy in low-income communities was carried out by

Mamiya (2017). She noted that Child literacy could be promoted through PBLL.
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2.3 Young Learner Beliefs
2.3.1 Young learners
Research published in the young learners’ issue demonstrates the breadth and
caliber of current global research and sheds light on the practical concerns of the ELT

professionals who teach children. It appears to be announcing that educating young .

2.3.1.1 The definition of Young Learners

Definitions of young learners have been proposed by various authors.
Nunan (2011) defined the term “Young Learner” as three years of age to 15. He noted
that young learner covers a sizeable chronological age span because they exhibit
different mental and social characteristics at different stages. So he suggested his list
of terms for describing Young Learners that focused on their features. Children are in
pre-school or in the first couple of years of schooling. Based on his view, young
learners have enjoyed characteristics as follows:

1) They have a holistic approach to language, it means that they understand
the meaningful message but cannot analyze language yet;

2) They have lower levels of awareness about themselves and process of
learning;

3) They have limited skills in reading and writing, even in their mother

language;

4) They are caring about themselves than others;

5) They have limited knowledge about the world;

6) They enjoy fantasy, imagination, and movement.

A similar definition has been noted by Ellis (2014); she argued that young
learner is uncertain and can result in confusion because of the common belief that
young learner may refer to those that under the age of 18. Thus, she also mentioned
that it is unhelpful to use one term to include such a diverse age range. Instead, Ellis
proposed that YLs are those at the age roughly from 3 up to 11 or 12 years old at pre-
primary and primary, which is consistent with the saying of Nunan (2011).
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According to the definitions proposed by different authors, it is clear that
young learner refers to learners three years of age to 15. It is suggested that the vast
differences in ‘psychological, physical, emotional, social, conceptual and cognitive
development among children in these age groups lead to very different approaches to

teaching (Ellis 2014).

2.3.1.2 Teaching English to Young Learners

Research into and informed discussion of teaching English to YLs has
developed rapidly in recent years, mirroring the increase in the number of young
children learning English globally. Nunan (2012) outlined the importance of
educating young language learners for the 21st century. He mentioned that the
centrality of the educational viewpoint for young learners was the notion of
educating the whole child. Similarly, as Copland and Garton (2014) noted, teaching
English to YLs is the core of significant European and global studies now. It is also
the core of plenty ELT professional development forums and networks around the
world. Therefore, now it is timely that the heat turned to YLs and lead to a vast
response from many countries and contexts across the globe. Given the emergence of
English as an international language, children in many non-English-speaking
countries have been involved to English learning from their primary school years.
Butler (2015) synthesized English language education among young learners in East
Asia, covers China (including Hong Kong), Japan, South Korea, and Taiwan, and
suggested that popular instructional methods and approaches that originated mainly
in the West, such as CLT, TBLT, may not work well for in East Asian context.
Adaptation-as opposed to adoption-is necessary to account for the different contexts-
with sufficient attention to both local contextual factors and age factors.

Therefore, teaching English to young learners (TEYL; means a form of
English-language teaching to learners of six to 11 years old has shown as a
distinctive kind of teaching (Copland & Garton, 2014).
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Currently, there are increasing and comprehensive lowering of the age at
which English is introduced to children in many countries as well as the spread of
preschool English. However, as Ellis (2014) cited, most research has focused on the
older age group of secondary-school learners. So it is time to turn to these younger
age groups, focusing on one of these groups allows for a more in-depth look at
several issues, such as suitable pedagogies and contexts of learning.

Moreover, recent discussions have turned to the quality of teaching in English
language primary education. The child will probably participate in activities that
engage the group rather than the individual. As Copland, Garton, and Burns(2014)
pointed out, one teacher's perspective in their Italian case study is that cooperation
helps children a lot, and they can learn from their peers more than the teacher herself.
That is, it is to some extent in accord with project-based learning, which in the use of
projects ‘establishes a direct link between language learning and its application’ as
well as creates opportunities that allow young learners to develop their abilities in the
target language by working in cooperation with each other.

Given the pivotal role of learners’ beliefs in language learning, research on
young learners’ beliefs has increasingly received greater attention. In Germany, Kolb
(2007) interviewed young learners aged 8-9 and demonstrated that they have
elaborate beliefs that affect both their behavior in class and their choice of learning,
and that they are quite aware of the learning process, which also play roles in today’s
language learning of young learners. Mufioz (2014) highlighted that Spanish learners
aged 7-12 were able to formulate and motivate beliefs and opinions about English
learning. Nilsson (2019) investigated emotional responses to everyday classroom
practices in another setting, specifically addressing listening, speaking, and

volunteering in ten Swedish primary classrooms.

2.3.2 Research relating to Beliefs
Beliefs have been defined from a range of perspectives by many authors.
According to Pajares (1992), beliefs are created early on through a process of cultural
transmission and have a tendency to persist despite conflicts brought on by reason,
time, education, or experience. Vroom (1995) defined beliefs as the underlying

elements of motivation, central to explaining our choices from the perspectives of
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beliefs and job motivation. Williams and Burden (1997) argued that are resistant to
change on the basis of culturally-bound and formed early in life.

In the context of language teacher education, Kagan(1992) considered beliefs
the most precise measure of a teacher' s professional growth. Borg (2006) argued that
an individual's beliefs would play an influential role in the appraisal and acceptance or
rejection of new information and memory processes, such as the retrieval and

reconstruction of an event.

2.3.2.1 Research relating to Learners Beliefs

Many researchers in the field of education conducted studies on different
aspects of learners’ beliefs. Studies have noted that learners bring their beliefs into the
language learning classroom based on attitudes, experiences, and expectations. It is
widely accepted that learners’ beliefs are mental traits that keep with the discursive
turn in Second Language Acquisition (SLA) (Kalaja, 1995, 2003; Young, 2009). In
order to comprehend learner strategies and design effective language education,
Horwitz (1999) stated that it is crucial to comprehend learners' views about language
learning. Assume that learners' views are in line with generally recognized effective
learning strategies, or at the very least, with strategies used in the current learning
environment. In that situation, the effect of the beliefs is probably favorable, and the
learning outcomes are likely to be favorable. However, the impact of beliefs is more
likely to be detrimental if learners' views do not align with effective learning
strategies or the norms of instruction (Riley, 2009). Aragao (2011) argued that beliefs
could be observed in how learners conceive their classroom environment as they
disclose core beliefs about themselves as learners of English as a Foreign Language.

Recent researchers have explored learners’ beliefs about language learning for
different objictives. Geng, Kulusakli, and Aydin (2016), for example, linked learners’
beliefs to self-efficacy and examined the relationship between Turkish learners' beliefs
about language learning and their sense of self-efficacy. Their findings demonstrated
that learners firmly believe that motivation elements play a significant role on their
learning process. Similar results were revealed by Truong and Wang (2019), who
explored Vietnamese learners’ self-efficacy beliefs that relevant to their English

language proficiency and existingr learning experience.
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2.3.2.2 Research relating to Beliefs in Chinese setting

Given the essential role that learners’ beliefs can affect its determining
behavior that relating to language learning. Researchers also started to investigate the
beliefs of either teachers or learners in the Chinese setting. Through a questionnaire
survey on the nature and approaches to language acquisition, Davis (2003), for
instance, investigated the parallels and differences between teachers' and learners'
perspectives of language learning. According to the findings, teachers and students
had different opinions, with students holding their beliefs considerably more firmly

than their teachers.

Chinese distance English language learners' perceptions of the nature of
language learning, the role of the teacher, feedback, language learning practices, and
self-efficacy were examined in a different study by Zhang and Cui (2010). The
results indicated that compared to those at the novice level, distance language
learners with more experience in distance learning had lower levels of anxiety and
dissatisfaction and held a stronger belief in the advantages of an independent
approach to learning.

Research on Chinese learners also uncovered studies on significant changes
in beliefs. For instance, Yang and Kim (2011) investigated the variations in study
abroad contexts language learners beliefs. In line with their learning objectives and
study abroad experiences, they discovered that the learners' beliefs were continually
shifting. Similar findings on Chinese learners' transfer to tertiary study in EFL and
ESL contexts (Peng, 2011) (Zhong, 2014). In some ways, the results of these studies

have given research support for the fluidity of learners’ views in a Chinese context.

2.3.3 Teaching English to Young Learners with PBL

Nunan (2011) have suggested project-based instruction as a method and
approach in language teaching for young learner. Studies dealing with PBL and YLs
are becoming more numerous, and the contexts in which the research is being carried
out are more varied. For instance, Habok (2015) evaluated kindergarten students' pre-
and post-test performance on evaluations of experiential reasoning and logical
relationships in two classes (unspecified SES) in Hungary. Similarly, Stoller (2012)
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noted that PBL benefited young learners and mentioned that Italy had adopted
project-based learning for their vocational schools from early education. In a
different setting, Lin (2018) looked at the effects of problem-based learning on the
acquisition and use of English vocabulary among Chinese-speaking elementary
school students. It attempted to address the world-readiness criteria for language
learning from the perspective of the learners, who build, reinforce, and expand their
knowledge in other academic fields while using the language to foster critical
thinking and come up with creative solutions to issues.

More recently, studies in PBL with young students has demonstrated
significant social studies growth (Halvorsen et al., 2012). Likewise, Duke (2016)
worked on PBLL and early literacy development, particularly among impoverished
children. She promoted Project-Based Literacy Instruction to improve young
learners’ learning in her studies. She highlighted four benefits of using PBL in
elementary school to improve learners’ literacy. Namely, first, the entailed skills in
project-based learning conform with the 21st-century skills; second, project-based
approaches enhance learners” knowledge and skills; third, project-based learning is
more engaging than traditional instruction; fourth, project-based approaches are
especially well suited to addressing today’s requirements. Additionally, social studies
and literacy are excellent subjects for effective project-based learning modules,
according to Duke, Halvorsen, and Strachan (2016). They taught the geography and
crucial subject literacy skills unit produced as a part of Project PLACE, a project-
based literacy and civic participation curriculum for second graders (Duke et al.,
2014).

This study also focuses on the young learners’ beliefs about PBLL since it
has been claimed to be an effective way to promote young learners’ language learning
(Nunan, 2010; Stoller, 2012; Duke et al., 2014, Duke, 2016). In addition, it focuses on
the process of completing the project and actively engages learners in information

gathering, processing, and reporting during the whole process.



CHAPTER III
METHODOLOGY

This chapter deals with the research methodology that used to investigate the
Chinese young learners’ beliefs about EIL project-based language learning. The
research design, context, population and samples, research procedure, research

instruments, data collection, and data analysis are included.

3.1 Research Design

This study was an exploratory sequential mix-methods study. Classroom
observation, semi-structured interviews, and a closed-ended questionnaire were used
to explore the findings of this study. The data were collected through classroom
observation, a semi-structured interview, and a closed-ended questionnaire. All
instruments were used to examine Chinese young learners’ beliefs in EIL PBLL
implemented under the BIE’s framework. The Framework refers to the high-quality
of project-based learning (HQPBL), which six criteria: 1). Intellectual challenge and
accomplishment, 2). Authenticity, 3). Collaboration, 4). Project management, 5).
Reflection, and 6). Public Products are included.

3.2 Context

This study collected data from an ordinary public school named Shalang
Central Primary School that locates in the rural areas of Maoming city. It has
population of approximately 608.08 million, in Guangdong Province, China.

Shalang Central Primary School is one of the government public primary
schools in Maoming City. There are 1666 learners and 95 teachers in total. It is
established to serve the needs of primary education in Shalang Town, one of the rural
areas of Maoming City. Many programs are offered for a wide range of learners.
English is a compulsory subject matter in this public school. As for the primary
classes, there are 35 classes in total. On average, one class is around 50 learners;

usually, one English teacher teaches two classes for one academic year. The overall
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English teaching hours per week are 4-40 minutes per class and four times per week.

3.3 Population and Participant

The population consisted of Grade 6 learners and English teachers at Shalang
Central Primary School. The sample was 102 Grade 6 learners who study English as
a compulsory course and three in-service English teachers who have taught English

in this public elementary school for more than fifteen years for each.

3.4 Research Instruments
The instruments of this study were the Classroom Observation, the Semi-
Structured Interviews, and the Chinese Young Learners Beliefs in EIL PBLL

Questionnaire. The questionnaire and interview protocol were conducted in Chinese.

3.4.1 Classroom Observation

A classroom observation was used to investigate data presented in the actual
context to create the conceptual framework. Because it is helpful to benchmark
education performance in essential areas such as teachers’ use of instructional time
and educational materials, learners’ engagement, and best-practice teaching
techniques. The conceptual framework helps construct the questionnaire for the main
study.

Opie (2004) viewed non-participant observation as a method researchers used
to collect or record subjects’ data without interaction in-class activities. That is, the
classroom observation helps to examine whether the authentic environment, situation,
or teachers’ and learners’ behaviors in classes could be relevant to the reviewed
documents.

This study observed 102 grade 6 learners in the sample school. There were
Class 3 and 4 involved in this process. The observation started with Class 3. All the
situations and actions noted were recorded in the field-note observation form
throughout the observation. The researcher next visited class 4 for observation. The
observational procedures were the same as for the initial observation. The data from
the field-note observation was processed and evaluated after the observation to

develop the conceptual framework for the questionnaire.
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3.4.2 Semi-Structure Interview
A semi-structured interview was used for teachers in this study. Three in-
service Grade 6 English teachers from the sample school were chosen to interview.
The semi-structured interview was constructed based on the document review. It
contained nine open-ended questions based on the BIE’s HQPBL. Six crucial criteria
of HQPBL that refer to:1). Intellectual challenge and accomplishment, 2).
Authenticity, 3). Collaboration, 4). Project management, 5). Reflection, and 6). Public

Product were concluded. The interview took 10 to 15 minutes to be finished.

3.4.3 Chinese Young Learners’ Beliefs in EIL PBLL Questionnaire
The close-ended questionnaire was constructed to investigate the Chinese
young learners’ belief in EIL project-based language learning. It was based on the
synthesis of the HQPBL framework, Classroom Observation and Teachers’ Semi-

structured Interviews.

3.5 Research Procedure

The research procedure was divided into two stages. Information on the
construction of instrument fabrication for the primary investigation was provided in
the first stage. The usage of the instruments in the primary study was demonstrated in
the second stage. Figure 3.1 illustrates the research procedure of this study.

Figure 1 The Stages of Research Procedure

Stace 1: Planning

Stage 1.1: Analyzing documents
Stage 1.2: Constructing the instrument
Stage 1.3: Classroom Observation + Semi-structured Interviews

Stage 2: Implementation (Main Study)

Stage 2.1: Conducting the main study
Stage 2.2: Analyzing the data
Stage 2.3: Reporting the findings
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3.5.1.1 Analyzing documents

In this stage, documents relating to project-based language learning were
explored: the PBLL Framework of BIE, the Young Learners, and Neil Duke's PBL &
Literacy. These documents were reviewed as a guideline for constructing the main
instrument (see Appendix A).

According to BIE, HQPBL outlines its importance based on the learners’
aspect. There are six criteria for HQPBL. That is, 1). Intellectual challenge and
accomplishment: learners learn deeply, think critically, and strive for excellence; 2).
Authenticity: learners work on meaningful and relevant projects to their culture,
lives, and future; 3). Collaboration: learners collaborate with others in person or
online and receive guidance from adult mentors and experts; 4). Project management:
learners use a project-management process to proceed effectively from project
initiation to completion; 5). Reflection: learners reflect on their work and learning
throughout the project, and 6). Public product: learners' work is publicly displayed,
discussed, and critiqued.

Nunan (2012) noted the notion of educating young learners in the 21st
century. He analyzed the importance of educating young learners from the
perspective of educators and noted that primary school teachers are the most
influential teachers in a child’s life. In his view, they are the ones who are often the
most overworked and the least well trained, and the least well-paid. But these are the
people who are going to be determining the future of our kids’ lives. Unitary things
learners changed and developed over the years; a three years old kid doesn't see the
world the same way as a 15-year-old kid. By the time that a kid is 12 years of age, in
other words, by the time that a child has finished succeeding in learning a language
through education, they have learned and acquired something like 80% to 85% of the
skills and knowledge that they will need to succeed in life. It underlined elementary
or primary school education&apos;s critical and fundamentally important nature. In
addition, he introduced three critically important things that need to be engaged to
succeed in learning another language for young learners: the Level of Awareness,
Repetition, and Transformation. In other words, the centrality of the educational
viewpoint, as he described, is the art of diesel for educating young learners in the 21st

century. Notably, the Level of Awareness here refers to becoming aware of key
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features of the language and how that language works in context. Repetition means
encountering and using that new language in different contexts to acquire it.
Transformation is to personalize language to learners who make language their own.
As young learners, they go beyond simply reproducing and repeating models
provided by the materials and teacher, and they start to generate their language. The
successful learning process will like them to build what they can do on the skills
mastered through repetition and then transcending and going beyond that phase.
Another guideline document for constructing this study’s instruments was the
Project-Based Literacy Instruction of Duke. As a professor of language, literacy, and
culture at the University of Michigan. She focuses on early literacy development for
children living in poverty, and promotes Project-Based Literacy Instruction. She
believes that projects frequently require a significant amount of reading and writing.
For example, the guidebook project would require drafting surveys, reading, analyzing,
and writing up the survey results, reading and synthesizing historical texts about the
preserve, documenting observations, and writing the handbook itself. The majority of
the time, students must write and speak with individuals outside the classroom. She
also identified four advantages of PBL in elementary schools for raising literacy levels.
First, project-based learning requires skills that are in line with 21st-century
competencies like creativity, critical thinking, and collaboration that are important for
citizenship and employment. Second, project-based learning methods enhance
students' knowledge and skills. Third, project-based learning methods are more
engaging than traditional instruction. Fourth, project-based methods are very effective
in addressing the demands of today. As an illustration, one of the anchor standards for
reading in the Common Core State Standards (CCSS) for English Language Arts and
Literacy in History/Social Studies, Science, and Technical Subjects requires students to
"integrate and evaluate content presented in diverse media and formats, including
visually and quantitatively as well as in words," as they frequently do in projects.
Similarly, the 2017 Standards for the Preparation of Literacy Professionals (SPLP)
address the need for a broader definition of literacy beyond reading to include writing,
speaking, listening, viewing, and visually representing in both print and digital
contexts. These standards place an emphasis on the knowledge, skills, and dispositions

required for effective educational practice in a specific role.
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The purpose of this study was to create survey instruments for examining
Chinese young learners' beliefs. In order to investigate the actual setting, a classroom
observation method was employed. The information needed to build the principal

instrument was elicited with observational data.

3.5.1.2 Constructing the Instrument
Before constructing the main instrument, a classroom observation and a
teacher semi-structured interview were conducted.
The findings for classroom and teacher semi-structured interview were
discussed in the following.
Findings of Classroom Observation
After the observation was done, the data from the field-note observation was
coded to find the conception framework for the questionnaire. The Descriptive Code
was categorized for constructing the main domains. The Table 1 presented the overall
report of the classroom observation.
Table 1 The Overall Report of the Classroom Observation.

Class Name Minutes Days Weeks Total
Class 3 40 4 2 320
Class 4 40 4 2 320

According to Table 1, the classroom observation continued with two classes,
40 minutes per day, four times per week, and two weeks in total. The examples of
excerpt are presented in Table 2.

Table 2 Descriptive Code form Classroom Observation Excerpt

Classroom Observation Excerpts Framework
The teacher began the class with a given question and 1. Intellectual Challenge and
prepared some times for learners to discuss and Accomplishment: learners learn deeply,
answer. Also, she used Chinese to help explain like critically, and strive for excellence.
profoundly and allowed learners to ask and discuss.
Some authentic Chinese traditional festival pictures 2. Authenticity: learners work on
such as “the Dragon Boat Festival” were presented in projects that are meaningful and
the PowerPoint slide. relevant to their culture, their lives, and

their future.
The teacher grouped learners to do role-play activities. 3. Collaboration: learners collaborate
Learners were allowed to discuss in Chinese in group with other learners in person or online
first, and present in English later. Learners need to and/ or receive guidance from adult
cooperate to answer their questions. mentors and experts.
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The teacher provided learners with the guideline to 4. Project Management: learners use a
make expectations as clear as possible. For instance: project-management process that
After this class, you will be able to present and enables them to proceed effectively
introduce the ‘Dragon Boat Festival' to others. from project initiation to completion.

Second, learners were allowed to discuss in Chinese in 5. Reflection: learners reflect on their

the group first, and present in English later. Before the =~ work and their learning throughout the

final answer, Learners got comments from their group  project.

members first.

The public product was not identified in the classroom 6. Public Product: Learners’ work is

observation. publicly displayed, discussed, and
critiqued.

After the excerpt was coded, the results were analyzed to make sure that
these domains might serve as a conceptual framework for creating the primary
instrument. The following conclusions informed the interpretation:

Findings of Teacher Semi-structured Interviews

Three Grade 6 in-service teachers were interviewed. The interview consisted
of nine questions that based on the BIE framework (See Appendix B). It took 10 to
15 minutes for each English teacher. Their answers were coded to find the conceptual
framework for the questionnaire items. The descriptive Code was categorized for
constructing the main domains. The examples are presented in the Table 3.

Table 3 Descriptive Code form Semi-structured Interview Excerpt

Teacher Semi-structure

. Frameworks
Interview Excerpts
“BAIFEBENL) O FEEIE - 51175 5 R & & AT/E -
B - XRBE...... (A BB
SN _. 1.Intellectual
@ S 57 5 7= =\ % »”

“ B #E LD EHIER TG LR - T LTI IE......(C & Accomplishment:

learners learn

B " deeply, like
(Translation) critically, and
strive for

“I choose meaningful questions to learners, provide them 5 minutes to 1l
prepare, you know, it works... (Teacher A).” excelience.
“I like practical questions make sense (Teacher B).”

“l usually start my class with some questions, they can discuss
first...(Teacher C).”

“BRIPEHFIISLLZRZEER - B2 - I - (FHE - A5 2.Authenticity:

. learners work on

== I2)
B (A B projects that are
FIE  C(BELIHEHEEEL I EALKIE %— £z Mmeaningful and
relevant to their

LABDEMN TR - B=, EXINIFTEEZEZENB ENR. culture, their
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o BENTEXIMNTHIF S ERAE - EHT - BN Z LB
HSLC I,

(Translation)

“I will connect teaching materials with real life, but, umm, you know,
not very often... (Teacher A).”

“[ like, it (authenticity) is very important, ehm, how to say, first, it can
activate their interest, second, it makes sense to their life (Teacher B).”

“..learners will become more interested on their learning, yeah, we
should make it real (Teacher C).”

lives, and their
future.

“BUNNASTEEEE..... REZETFENEX T - HEH
M EXEENE MBI 254 ZIh),

“IF - FEFREF - AIEN OB B FE IR BIAEIT
B)o ”

“FUNRNE XTI ZE B - B Ol F S ZR)ZE %
(C &I, ”

(Translation)

“I like group work helps, ... No learners don't like doing group
activities. I really believe it can strengthen their solidarity (Teacher A).”

3. Collaboration:
learners
collaborate with
other learners in
person or online
and/ or receive
guidance from
adult mentors and

. o experts.
“Well, in my opinion, group work can help my learners learn better
(Teacher B).”
“I suppose group work plays an effect on my teaching. It can help
academic poor learners(Teacher C).”
"BIAEMNTRE 7F—LE WA - FRPIN T /E G - A ES 4 Project
EIRATEZEB EI. Management:
learners use a
BENIUIECERFT  XAGEE— TR FEIEE - 2 - 1t project-
management

11T RIGHZZ/C 2D,
(Translation)

“I set up some unit targets for them, and encourage them to achieve
the target, so I will tell them it has awards (Teacher B).

1 like to make it competitively, it is just like a long-term learning
management. Then they can get awards at the end (Teacher C).”

process that
enables them to
proceed
effectively from
project initiation
to completion.

HLZLETERELECEAZFMRIEB ZI. ”

"L, XWELREREE BN EE— T EIDAFRNE
MHTRIE R - HE— T IRERMEF S - HR U E/GHILEA E
I)o 7

‘BRIFLEFAERATRE - BT FHERITN ——1017%#
TTHFEC £, ”
(Translation)

“some learners would not be willing to do peers' reflections (Teacher
B).”
“Of course, it is important to learners, I let them prepare a notebook

5.Reflection:
learners reflect on
their work and
their learning
throughout the
project.
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to duplicate their mistake, and write a report to do self-summary. I am

the one that do the final check (Teacher A).”

“My learners used mistake-corrected notebooks to do reflection, and I
will evaluate them at the end of the semester (Teacher C).”

"BHEIEF LAITEEIRAER) - Bem Xt IA~ 0 - A

—LENA I, 7

“WEIE, HBERUBHIFEF THIIEER - BITEELL 7

“BTHZEB EI).,

"B,

(Translation)

“I have English hand-made poster activities, and I will reward their
products and select some to display (Teacher A).”

“You know, I normally assign my learners to do handmade posters. we

have plan

“I suppose, a handmade poster activity can be our output product.
Usually, I will rank their products first, and select some to presented on

the exhibition area (Teacher C).”

“a Spring Festival " competition last year (Teacher B).”

— NFILRHIERIEIRZ 5 L TEAZN IEI5 L] - =7
SN TG Eam BT IFR - /Gt — LR R X(C ZIh), ”

6.Public Product:
learners' work is
publicly
displayed,
discussed, and
critiqued.

Synthesis Findings of Classroom Observation and Teacher Semi-

structured Interview

The Table 4. presented the Descriptive Code between Classroom Observation,

Semi-structured Interviews and Framework.

Table 4 Descriptive Code between Classroom Observation, Semi-structured

Interview and Framework Excerpt

Classroom
Observation Excerpts

Teacher Semi-structure
Interview Excerpts

Frameworks

Current Studies

The teacher began the
class with a given
question and prepared
some times for learners
to discuss and answer.
Also, she used Chinese
to help explain
profoundly and allowed
learners to ask and
discuss.

Some authentic
Chinese traditional
festival pictures such as
“the Dragon Boat
Festival” were

“I choose meaningful
questions to learners,
provide them 5 minutes to
prepare, you know, it
works...” (Teacher A)

“I like practical
questions make sense.”
(Teacher B)

“I usually start my class
with some questions, they
can discuss
first...”(Teacher C)

“I will connect teaching
materials with real life,
but, umm, you know, not
very often...” (Teacher A)

1 like, it (authenticity) is

1.Intellectual
Challenge and

Accomplishment:

learners learn
deeply, like
critically, and
strive for
excellence.

2.Authenticity:
learners work on
projects that are
meaningful and
relevant to their

1.Intellectual
Challenge and
Accomplishment:
Guided learners to
like deeper and
encourage them to
strive for excellence
through guided
questions.

2.Authenticity:

learners are learning
in an environment
that are relevant to
their culture, daily



presented in the
PowerPoint slide.
learners asked and
answered question
about certain words
emphasized like
“Dragon” and
“Lantern”.

The teacher grouped
learners to do role-play
activities. learners were
allowed to discuss in
Chinese in group first,
and present in English
later. learners need to
cooperate to answer
their questions.

The teacher provided
learners with the
quideline to make
expectations as clear as
possible. For instance:

After this class, you
will be able to present
and introduce the
‘Dragon Boat Festival’
to others.

First, the teacher
provided positive
comments and feedback
to learners at the end of
the class, with questions
like:

What did you learn
from this class?

Second, learners were
allowed to discuss in
Chinese in the group
first, and present in
English later. Before the
final answer, learners
got comments from

culture, their
lives, and their
future.

very important, ehm, how
to say, first, it can activate
their interest, second, it
makes sense to their life
(Teacher B).

...learners will become
more interested on their
learning, yeah, we should
make it real (Teacher C).

1 like group work
helps, ... No learners don't
like doing group activities.
I really believe it can
strengthen their solidarity
(Teacher A).

Well, in my opinion,
group work can help my
learners learn better
(Teacher B).

1 suppose group work

3. Collaboration:
learners
collaborate with
other learners in
person or online
and/ or receive
guidance from
adult mentors and

plays an effect on my experts.
teaching. It can help
academic poor
learners(Teacher C).

1 set up some unit
targets for them, and
encourage them t'o achieve 4 Project
the target, so I will tell Management:
them it has awards learners use é
(Teacher B). .

project-
1 like to make it management

competitively, it is just like
a long-term learning
management. They can get
awards at the end
(Teacher C).

process that
enables them to
proceed
effectively from
project initiation
to completion.

“some learners would
not be willing to do peers’

reflections.”  (Teacher

B).”

“Of course, it is
important to learners, I let
them prepare a notebook
to duplicate their mistake,
and write a report to do
self~summary. I am the
one that do the final
check. (Teacher A)”

“My learners used
mistake-corrected
notebooks to do reflection,

5. Reflection:
learners reflect on
their work and
their learning
throughout the
project.
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life, and future.
Teaching materials
localized to make an

impact on other
people and local
areas.

3.Collaboration:
learners work with
other learners, not
only group works,
but also contributing
individual voices,
talents and skills to a
shared piece of work
and respecting
others' contributions
as well.

4 Project
management:
learners make
learning plan to
record explicitly
their learning steps,
which enables them
to proceed
effectively from
initiation to
completion. learners
become owners of
themselves in order
to manage their time,
tasks, homeworks,
and sources.

5.Reflection:
learners learn to
access the quality of
their work and think
about how to make it
better. Not only rely
on teacher's
comment but also on
themselves, peers or
others.



their group members
first.

The public product

was not identified in the
classroom observation.

and I will evaluate them at
the end of the semester.
(Teacher C)”

“I have English hand-
made poster activities, and
I will reward their
products and select some
to display (Teacher A).”

6.Public product:
“You know, I normally learners' work is
assign my learners to do publicly displayed,

handmade posters. we

discussed, and

have plan  ‘a Spring critiqued. learners
Festival " competition 6.Public Product: v;zlo.rks are;{sharlng

» learners' work is t CIr WOTKS to
last year (Teacher B). he publics, it not only
“I suppose, a handmade gu 10 Y q with the teacher but
poster activity can be our 1splayed, also with peers,
output product. Usually, 1 dl'scjussed, and experts and other

critiqued.

will rank their products
first, and select some to
presented on the

people beyond the
classroom such as
parents.
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exhibition area (Teacher
c).”

After the excerpt of classroom observation and teacher semi-structured
interview were coded, the results were interpreted to ensure that these six domains
could be applied as a conceptual framework to construct the main instruments. The
interpretation was made according to the following findings:

Intellectual challenge and accomplishment:

Some purposed relative questions was not adequate, some complex
questions that enable to activate learners curiosity to answer or solve were indeed.
Give time to them to stop and think more and longer in order to solve problems.

Authenticity:

Learners were learning in an environment that are meaningful and relevant
to their culture, their lives, and their future, it should cover what happened in their
daily life so it can make an impact on other people and local areas. Learners’ voice
should be heard and they should have a right to make choices about their works.

Collaboration:

Learners collaborated with other learners in person, not only simply group
works, but they were contributing individual voices, talents and skills to a shared

piece of work and respecting others’ contributions as well.
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Project management:

Learners made learning plan to record explicitly their learning steps, which
enabled them to proceed effectively from initiation to completion. Learners became
owners of themselves in order to manage their time, tasks, homeworks, and sources.

Reflection:

Learners learned to assess the quality of their work and think about how to
make it better. Not only rely on teacher’s comments but also on themselves, peers or
others. To think about what they are doing and learning, and build up confidence in
themselves by reflecting on others’ or their own works.

Public product:

Learners’ work was publicly displayed, discussed, and critiqued. Learners
works were sharing their works to public. The audiences not only included their
teachers, but also their peers, experts and other people beyond the classroom such as
parents. This public process and final presentation encouraged learners to improve
the quality of their learning.

On the whole, the six domains of HQPBL learning were founded within the
classroom observation and teacher semi-structured interviews. Some were obviously
observed in classroom or teachers’ interviews such as collaboration, authenticity,
reflection, while some other domains like public products were not clearly presented.

Figure 3.4 presented the conceptual framework created from integrating the
document reviews, classroom observation and teachers’ interviews. The documents
contained the BIE's High Quality Project-Base Language Learning, David Nunan's
Teaching English to Young Learners, and Nell Duke's Project-Based Literacy
Instruction. These documents were summarized to integrate with findings of the
classroom observation and teacher semi-structured interviews. The data were carried
through the construction of the main research instrument-the Chinese Young

Learners’ Beliefs in EIL PBLL Questionnaire.



Figure 2 The Conceptual Framework of this study

High Quality Project-based Learning (HQPBL):
1. Intellectual challenge and accomplishment;
2. Authenticity; 3. Collaboration;
4. Project management; 5.Reflection; 6. Public Product.

Young Learners' Characteristics
1.Understand meaningful message but cannot
language;
2.Lower levels of the process of learning;

3. Limited reading and writing skills;
5.Have limited knowledge about the world;

6. Enjoy fantasy, imagination and movement.

analyzed

Project-Based Literacy Instruction

1.learners read, write, and learn to solve a real-world problem, to
address a need, or answer a question;

2.Work together toward a common writing goal;

3.Read information based on their need:

4. Write information text for explicit purposes and for audience
beyond the classroom;

5.Revise and edit because they like their work to be as credible
and polished as possible for their audience;

6.Look forward to_sharing their writing with the target audience.

Classroom Observation

1. The teacher began the class with_a given question and prepared
some _times for learners to discuss and answer. Also, she used
Chinese to help explain profoundly and allowed learners to ask
and discuss;

2. Teaching materials covered some local travel places and some
learners' familiar traditional Chinese cultural elements;

3. The teacher grouped learners to do role-play activities.
Learners were allowed to_discuss in Chinese in group first, and
present in English later, learners need to_cooperate to answer
their questions;

4. The teacher provided learners with the guideline to make
expectations as clear as possible;

5. Learners were allowed to discuss in Chinese in the group first,
and present in English later. Before the final answer, learners got
comments from their group members first;

6. learners products were not found.

Teacher Semi-structured Interview

1. to engaged learners by designing some activities for them to
ask questions and solve problems;

2. Authenticity was important and using local material to teach,
such as pictures of Chinese Traditional Festival.

3. took collaboration as group work. Grouped learners based on
their language proficiency and mixed them into one group to
help each other;

4. learners followed teachers' plan and Teacher set up targets for
learners and encouraged them to achieve targets by awards;

5. teacher assign learners to_prepare a notebook to duplicate their
mistake, and then to collected their notebooks to evaluated as
their reflections;

6.Assigned learners to do hand-made posters and selected some
excellent products to display publicly and rank them with
awards.
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The conceptual Framework of Current Studies

1.Intellectual challenge and Accomplishments:
Guided learners to think deeper and encourage

them to strive for excellence through guided

questions.

2.Authenticity:

Learners are learning in an environment that are
meaningful and relevant to their culture, daily life,
and future.Teaching materials should combine
with their real life, so it can make an impact on
other people and local areas.
3.Collaboration:

Learners collaborate with other learners in
person, not only simply group works, but they are
contributing individual voices, talents and skills to
a shared piece of work and respecting others’
contributions as well.
> 4. Project management:

Learners make learning plan to record explicitly
their learning steps, which enables them to
proceed effectively from initiation to completion.
learners become clearer about their learning under
teachers’ guidance.
5.Reflection:

Learners learn to access the quality of their
work and think about how to make it better under
teachers’ guidance. But not only rely on teachers
but also on themselves, peers or others.
6.Public product:

Learners’ work is publicly displayed, discussed,
and critiqued. learners works are sharing their
works to publics, it not only with the teacher but
also with peers, experts and other people beyond
the classroom such as parents.




3.5.1.2.1 Constructing the Questionnaire
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After collecting and analyzing the data from the Classroom Observation and

Semi-structured Interviews, the Chinese Young Learners Beliefs in EIL PBLL

Questionnaire was constructed. Table 5. presented the analyses of framework,

classroom observation and semi-structured interviews and designed questionnaire

items based on it.

Table 5 The analysis of framework, classroom observation and semi-structured

interview and questionnaire items

Current Studies Questionnaire Items Classroom Interviews
Observation
1.1.1 like to solve real and “I choose
interesting problems. (e.g., The teacher meaningful

1.Intellectual
Challenge and
Accomplishment:
Guided learners to
think deeper and
encourage them to
strive for excellence

how to grow a tree in the
Arbor Day).

1.2. I like discussing with some
real and interesting topics
(e.g., How to protect our
environment through our daily
life.)

1.3.1 like thinking about
meaningful problems (e.g.,
How to get people involved to

began the class
with a given
question and
prepared some
times for
learners to
discuss and
answer. Also, she
used Chinese to

questions to
learners, provide
them 5 minutes to
prepare, you know,
it works...”
(Teacher A)

“I think practical
questions make
sense.” (Teacher B)

; help explain
gggsli?:n?nded keep our New Central Park's profoundly and “I usually start my
Cleanness?). allowed learners  class with some
1.4. I like to think for longer and 10 ask and questions, they can
deeply (e.g., like about it. What  {jscuss. discuss
is your favorite story? List first... ”(Teacher C)
three reasons?).
“I will connect
Some authentic teqching materials
Chinese with real life, but,
. 2.1 1 enjoy having classes about traditional umm, you know, not
2.Authenticity: _ real-world (e.g.. the New festival pictures ~ V¢7Y often...”
!_earners are learning Shalang Park.) such as “the (Teacher A)
in an environment that 5 5 | jje discussing some topics Dragon Boat 1 think, it

are meaningful and
relevant to their
culture, daily life, and
future.

Teaching materials
should combine with
their real life, so it can
make an impact on
other people and local
areas.

about my daily life.

2.3.1 like doing activities outside
the classroom (e.g., do some
manual activities).

2.4. 1 like chatting with others
outside my classroom.

2.5.1 like answering real problems

(e.g., How to promote our
March 3 Lunar Festival?).

Festival” were
presented in the
PowerPoint
slide. Learners
asked and
answered
question about
certain words
emphasized like
“Dragon” and
“Lantern”.

(authenticity) is
very important,
ehm, how to say,
first, it can activate
their interest,
second, it makes
sense to their life
(Teacher B).

...learners will
become more
interested on their
learning, yeah, we
should make it real
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(Teacher C).

3.Collaboration:
Learners collaborate
with other learners in
person, not only
simply group works,
but they are
contributing
individual voices,
talents and skills to a
shared piece of work
and respecting others'
contributions as well.

3.1. I enjoy sharing my ideas with
people.

3.2. I want my voice be heard and
affirmed.

3.3. I want to play a role in the
group works.

3.4.1 like learning with my
classmates, teachers or others.

The teacher
grouped learners
to do role-play
activities.
learners were
allowed to
discuss in
Chinese in group
first, and present
in English later.
learners need to
cooperate to
answer their
questions.

1 like group work
helps, ... No
learners don't like
doing group
activities. I really
believe it can
strengthen their
solidarity (Teacher
A).

Well, in my
opinion, group
work can help my
learners learn
better (Teacher B).

1 suppose group
work plays an effect
on my teaching. It
can help academic
poor
learners(Teacher
C).

4.Project
management:
Learners make
learning plan to record
explicitly their
learning steps, which
enables them to
proceed effectively
from initiation to
completion. Learners
become clearer about
their learning under
teachers’ guidance.

4.1. I like studying with goals (e.g.,
Unit 1°s objectives).

4.2. 1 like making my study plan
(e.g., making a unit study
plan).

4.3. | like_studying with a study
plan and to get rewards after
completion.

4.4. Tlike following teacher’s
guideline or plan to study (e.g.,
to use teacher’s graphic
organizers).

4.5. 1 like clear guideline. (e.g., to

express “l am very angry” in
pictures).

The teacher
provided learners
with_the
quideline to
make
expectations as

clear as possible.
For instance:

After this
class, you will be
able to present
and introduce
the ‘Dragon
Boat Festival’ to
others.

1 set up some unit
targets for them,
and I hope to
encourage them to
achieve the target,
so I will tell them it
has awards
(Teacher B).

1 like to make it
competitively, it is
just like a long-
term learning
management. They
can get awards at
the end (Teacher
C).

5.Reflection:

Learners learn to
access the quality of
their work and like
about how to make it
better under teachers’
guidance. But not only
rely on teachers but
also on themselves,
peers or others.

5.1. I like helping my classmates to
check and correct theirs'
works.

5.2. T also like listening to my
classmates' ideas.

5.3. I like reviewing with my
teacher's key notes.

5.4. | like_checking my study from
teacher's grading criteria.

5.5. 1 like discussing_and share
what I learned with others.

Learners were
allowed to
discuss in
Chinese in the
group first, and
present in
English later.
Before the final
answer, learners

got comments

from their group
members first.

“some learners
would not be
willing to do peers’

reflections. ”
(Teacher B).”

“Of course, it is
important to
learners, I let them
prepare a notebook
to duplicate their
mistake, and write
a report to do self-
summary. I am the
one that do the final
check. (Teacher A)”
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“My learners used
mistake-corrected
notebooks to do
reflection, and 1
will evaluate them
at the end of the
semester. (Teacher
c)”

6.Public product:
learners' work is
publicly displayed,
discussed, and
critiqued. learners
works are sharing
their works to publics,
it not only with the
teacher but also with
peers, experts and
other people beyond
the classroom such as
parents.

6.1. | like presenting my designed
hand-made poster on campus.

6.2. | like introducing my hand-
made poster to others on
campus.

6.3. | like presenting my works to
real people in competitions.

6.4. I like making my works better
and presenting it publicly.

The public
product was not
identified in the
classroom
observation.

“I have English
hand-made poster
activities, and 1 will
reward their
products and select

some to display
(Teacher A).”

“You know, 1
normally assign my
learners to do
handmade posters.

we have plan “a
Spring Festival ”

competition last
year (Teacher B).”

“I suppose, a
handmade poster
activity can be our
output product.
Usually, I will rank
their products first,
and select some to
presented on the
exhibition area
(Teacher C).”

3.5.1.2.2 Validating Questionnaire

According to the table, all the questionnaire items were based on the

synthesis of the framework, classroom observation, and teachers’ interviews. As for

the Intellectual Challenge and Accomplishment: learners learn deeply, like critically,

and strive for excellence; the author analyzed the three aspects and found out that

though teachers considered it a significant deal for learners’ learning, the real

classroom did not focus on this aspect. Thus, it is time to ask learners’ opinion so that

the questionnaire items focus on learners learning deeply and like critically and asks

learners’ opinion about solving real and interesting questions and using the real issue

in their daily life-to plan a tree on Labor Day to connect learners’ mindset and

language learning.
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For authenticity, the author originated from the framework that learners work
on projects that are meaningful and relevant to their culture, their lives, and their
future, and synthesized the classroom observation that their materials covered some
local elements that reflect learners’ native culture and teacher interview that they are
considered it as a pivotal element of learners’ learning achievement. So that the
questionnaire items synthesized all these aspects to explore learners’ views on
authenticity in learning English. For example, item 2.5 uses the native festival “the
March 3 Lunar” as the real example to help learners understand.

For the collaboration, the author emphasized that the learners’ voices be
heard and affirmed, and roles could be played. So, the questionnaire item asked
learners directly whether they like to play a role in investigating their opinion of
learning in a collaboration mode.

As for Project Management, it connected teachers’ opinion that learners
following the plan to study are beneficial to their learning with the framework that
learners use a project-management process that enables them to proceed eftectively
from project initiation to completion. So, the questionnaire items aim to investigate
learners’ views on managing study plans.

As for the reflection, both classroom observation and teacher interview are
essential in learners learning, so the questionnaire items combined with all aspects to
explore learners’ views on reviewing. For example, item 5.5, “I like reviewing with
my teacher’s keynotes.”, directly explored learners’ opinions on studying with the
teacher.

As learners’ work should be publicly displayed, discussed, and critiqued,
teacher interviews indicated that it would activate learners’ interest and enhance their
learning achievement. So the questionnaire item focused on publishing learners’
works and asking them about their views on posting hand-made posters.

The Chinese Young Learners Beliefs in EIL PBLL Questionnaire was divided
into two parts:

Part 1: Background information (Personal Data);

Part 2: Chinese Young Learners’ Beliefs in EIL Project-based Language

Learning.
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Part 1 is about the personal data; part 2 is about the questionnaire items based
on the document reviews, classroom observation, and teacher interviews. This study
used a four-point Likert scale format questionnaire rather than a five-point one to
determine learners' beliefs by removing the third "neutral" point. Strongly Disagree
was the first option on the four-point Likert scale, followed by Disagree, Agree, and
Strongly Agree. The four-point Likert scale questionnaire's advantage is that it
prevents learners from selecting "Neutral" when they really didn't want to tell the
truth. When students select the "Neutral" response, it is also challenging to decipher
and elicit their beliefs.

The criteria for evaluating the learners’ beliefs in PBLL were divided into
four scales as follows:

1.00 - 1.50 = strongly disagree

1.51 - 2.50 = disagree

2.51 - 3.50 = agree

3.51 - 4.00 = strongly agree

3.5.1.2.3 Validating Questionnaire

After the questionnaire was constructed, validation of the question was
operated. The questionnaire was validated through Expert Validity and Pilot Study.

Expert Validity

The expert validity ensured the questionnaire's validity and correlation to the
study's objectives. In order to validate the reliability of the content of each
questionnaire item, the Index of Item Objective Congruence (I0C) format was sent to
three experts in the related field separately. The three experts are professionals and
have experience in English teaching. One of the experts was an experienced English
teacher at Yuxi Normal University, Yunnan, China. At the same time, the other two
were a Professor and Associate Professors at the Foreign Language School at Lingnan
Normal University, Guangdong, China. Some questionnaire items were revised
according to the three experts’ comments and suggestions. Suggestions to modify

some question items from the three experts were shown in Table 6.
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Table 6 The original and revised version of the questionnaire items

No Original Items Revised/Adjusted Items

Ll g2unsfAR—LtEINEBRNERL HEWRRELMAEBNDE - (B
REBRA (a0 . AT EAEN D AMPE—IR  AnfAlfEAE N T AP iE — AR,

1o I like solving real and interesting

I like it when my teacher gave me some problems. (e.g., how to grow a tree in the
authentic and interesting problems to solve. Arbor Day).

(e.g., how to grow a tree in the Arbor Day).

2.2 ﬁéxﬁﬁﬁ@iﬁ%@é‘%iﬂﬁ%iﬁ E'ﬁ Bﬁ‘ﬁ HEW S R AR MR 20
2&5’]5‘3{%*59@ (B A5G, 2 e i N FLEAARE).

““_) o ) I enjoy having classes about real-world
I llke it when my classes contain real-world (e.g., the New Shalang Park.)

topics and related to my life. (e.g., the

environment, local issues, etc.

23 BEWRHEIN AR RIRIETE HERIIZINEBOFE  (BI : §F
g\/ﬂ\ ° I) o
| like going outside the classroom to do Nilg doing activities outside the
activities or get hands on experience. cIa.?s.rc')om (e.g., do some manual

activities).

32 FERNBENHSHROANIEAEREDY FALHMNFEERITIEE,
RSB, AL - AR, I want my voice be heard and affirmed.

I like thinking and sharing about things that
can contribute to my group works (e.g.,
personal experiences, relative theories).

33 BALHANSEANTEDREER, HBANDIHDREER -

I like it when I had a chance to play a role in I want to play a role in the group works.
the group works.

34 WEMAAEUAAATORZEIRE N2 RERME S ZIMECHAR N i
(B, PR EEAT N HDR). .

I like to study on a student-centered learning
environment (e.g., doing group discussion I like learning with my classmates,
for choosing a topic). teachers or others.

44 EREMAEESAREMIESHER HEREZINE S E50T R )
W i s . 51 401« I Ery ] o
WERZRROEIG - ehsnEs O WHRITHERES)
NERFZLRIEEBINKTEREMD), | like following teacher’s guideline or
I like it when my teacher or peers provided ~ Plan to study (e.g., to use teacher’s
guideline or suggestion to support me with  9raphic organizers).
my works (e.g., teacher provided me with
graphic organizers to finish works or peers
provided me suggestions).

4.5 WEXIEMT TR TR (Bl HEE

BEWA—NEMIRRIVES EEIDEER

23] (BN R ARRFEARRER),

I like it when i can have a clear guideline to

make my works succeed(e.g., to express “I
am very angry in pictures”).

ik IR ).
| like a clear guideline (e.g., to express “I
am very angry in pictures”).
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52 BZM|EVEFEFIPRPBRBAR KUKV 2.

I also like listening to my classmate's
X - ideas.
I like it when my peers helped with my
difficulties during the working process.

54 FEUNRGEMBHARER(NE G REVHEZINYEREILE .
BE(BI : RS RN, | like reviewing with my teacher's key
I like it when my teacher followed and notes.
checked our working process (e.g.,
providing checklist or rubrics).

55 gswaHLEieRRERNSS REXGMATHEN > ZER T EIH R
B e RERS e T
Ao I like discussing and sharing what |
I like to have a chance to reflect on my work ~ 1earned with others.
through discussion (e.g., to discuss and share
what I have learned in class).

6.1 FEREHEBHHENMNBARMER - FEERNE BRI BT Y F TR
I like my work to be displayed inside or | like displaying my designed handmade
outside the classroom. PREler on campus.

6.3 F AL LB o 1) LS AR s

BEMZM—LERE  ZFEAINsEELE
VLA NI ROTES -

I like joining some competition and to get
chances to explain my work with real
audiences.

((FLR

I like presenting my works to real people
in the competition.

What’s more, the questionnaire and the Index of Item Objective Congruence

(IOC) format were sent to the experts to check the validity of the content of each item.

The result of the IOC index was 0.69. As Pinyoanuntapong (2003) indicated, a

content validity index higher than 0.50 manifests that the questionnaire’s content was

valid and acceptable. Based on the three experts&apos; results, the IOC index of each

item is presented in Appendix D.

Pilot Study

The pilot study greatly influenced the construction of the questionnaire. It

aided in confirming that the instruments could be used to report on the questionnaire's

dependability. The instrument was distributed to 102 Grade 6 learners in class 1 and

class 2, they did not take part as a sample in this study. They were randomly selected.

The reliability of the questionnaire was ascertained after the data from the pilot study

were gathered and estimated using the reliability coefficient (Cronbach's alpha)

formula.
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Table 7. presented the Reliability Coefficients of the questionnaire (0.86,
respectively). It could be interpreted with the results higher than 0.80 that the
questionnaire was reliable.

Table 7 The Reliability Coefficient (Cronbach’s alpha)

Part Questionnaire The Reliability Coefficient
(Cronbach’s alpha)
2 Chinese Young Learners' Beliefs in PBLL
. . 0.86
Questionnaire.

As the pilot study indicated, some learners cannot understand particular
items; they need concrete examples to help. So the questionnaire required adding
some real and tangible measures to help while conducting the main study with the
sample. Moreover, some learners could not finish the questionnaire at this time, so the
time to complete the questionnaire needed to be expanded during the main study with
the sample.

After the questionnaire was developed based on the two main steps-Expert
validity and Pilot study, the revised version of this instrument was used in the main

study.

3.5.2 Implementation
3.5.2.1 Conducing the main study
After the instrument validation process was completed, the questionnaire was
utilized with the sample of this study. The questionnaire was distributed to one
hundred and two Grade 6 learners at Shalang Central Primary School, Maoming City,

China. Of the sample learners, 51 were male and 51 female from Classes 1 and 2.

3.5.2.2 Analyzing the finding
The data from the close-ended questionnaire were compiled and analyzed in
this stage. The data were then analyzed quantitatively using descriptive statistics
through the SPSS program. Finally, the analyzed data were presented in mean and

standard deviation (S.D.).
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3.5.2.3 Reporting the findings
The findings were presented descriptively to show the findings of this study.
Some discussions, comments, and suggestions were made based on the results for
further studies or people that might have an interest in related field. This study’s

findings can better help find suitable language learning and teaching practices.

3.6 Data Collection

The instruments used for this study were classroom observation, interview,
and questionnaire, from which data were collected from samples. Before constructing
the main instrument, data was collected from the classroom observation and
interviews in the planning stage. In the implementation stage, the data was collected
from the sample during the second semester of Academic Year 2020 at Shalang

Central Primary School, Maoming City, China.

3.6. 1 Classroom Observation
This study examined how teaching and learning occur in real context through
classroom observation to collect and elicit helpful information that helped construct a
questionnaire. The observation process was held for approximately ten days in
Classes 3 and 4. 102 Grade 6 learners in the sample school were observed. All
situations and behaviors found during the observation were noted down in the field-

note observation form.

3.6.2 Semi-structure Interviews
The semi-structured interview was conducted to explore the Chinese
teachers’ beliefs in the EIL PBLL. Three Grade 6 in-service English teachers were
interviewed. The interview consisted of nine questions based on the BIE framework.
It took 8 to 12 minutes for each English teacher. The teachers’ responses were noted
and tape-recorded for analysis. The interview data were used to elicit the conceptual

framework of the study.
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3.6. 3 Chinese Young Learners Beliefs in EIL PBLL Questionnaire
The final version of the questionnaire was distributed to the one-hundred and
two sample Grade 6 learners in this study. The sample was asked to answer the
questionnaire for fifteen minutes in class. The researcher guided sample learners to
answer the question from the questionnaire simultaneously and then collected the

questionnaire for analysis.

3.7 Data Analysis

The data from classroom observation, the interview, and the questionnaire
applied different statistics to analyze to get relevant results for each type of
instrument. The data analysis helped to answer the research questions of the study.
According to the study, the research question was:

“What are Chinese young learners’ beliefs in EIL project-based language
learning implemented in the rural school?”

The qualitative data from the classroom observation and interview were
transcribed, analyzed, and coded using the Content Analysis Method to answer the
question. The quantitative data from the questionnaire were analyzed using
descriptive statistics through the SPSS program. The analyzed data of the descriptive
statistics were shown in terms of mean and standard deviation (S.D.).

Table 8 The data analysis methods for classroom observation, semi-structured
interviews and questionnaire

Research Questions Instruments Analysis
Classroom ‘

) o Content Analysis
# What are Chinese young learners' beliefs in Observation
EIL project-based language learning Interview Content Analysis
implemented in the rural school? T

] ) Descriptive
Questionnaire

Statistics




CHAPTER 1V
RESULTS

Chapter four presents the findings of the Young Chinese Learners’ Beliefs
Questionnaire
The findings are examined in relation to the research question:

“ What are Chinese young learners’ beliefs in EIL project-based language
learning implemented in the rural school?”

In this chapter, the quantitative data from the questionnaire were presented.
4. Finding of the Young Chinese Learners’ Beliefs Questionnaire

This study aims to investigate the beliefs of Chinese Young Learners
towards EIL Project-Based Language Learning. In so doing, the findings of classroom
observation and semi-structured interviews were conducted to construct the
questionnaire (see Appendix C). Data from the observations and interviews were
coded and analyzed. They yielded six key aspects: intellectual challenge and
accomplishment, authenticity, collaboration, project management, reflection and
public product which were categorized into the questionnaire in Phase 2. After
constructing the questionnaire, it was validated, pilot tested, and achieved a reliability
coefficient of 0.92.

Chinese Young Learners’ beliefs in EIL PBLL

The previous section set out the premise of this section. The aspects
identified in the classroom informed the main instrument used in examining Chinese
young learners’ beliefs. Participants were asked to rank 27 statements related to their
beliefs, from 1 to 4, with 1 representing strongly disagree and 4 strongly agree. The
items on the questionnaire were divided into 6 categories that comprised: 1)
intellectual challenge and accomplishment, 2) authenticity, 3) collaboration, 4) project
management, 5) reflection, and 6) public product. These were all included along with
the items that correspond to them in the questionnaires administered to 102 Chinese

young learners.
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Aspects M S.D Meaning
1.Intellectual challenge and accomplishment 3.01 0.69 Agree
2. Authenticity 3.04 0.80 Agree
3. Collaboration 3.05 0.83 Agree
4. Project management 3.01 0.75 Agree
5. Reflection 3.01 0.78 Agree
6. Public Product 2.63 0.97 Agree

Table 9. presents the responses to the six key aspects. As can be seen,

collaboration is the most positively viewed of all six. This is followed by authenticity,

intellectual challenge and accomplishment, project management, and reflection. Of

the six, public product recorded the lowest mean. In the sections that follows, the

responses of the Chinese young learners for each key aspect are discussed.

Table 10 Chinese Young Learners’ Beliefs regarding EIL-PBLL Intellectual

Challenge and Accomplishment

1.Intellectual Challenge and Accomplishment: deeply, like
critically, and strive for excellence

Items Strongly .
Disagree lesz(io%ee Agree M SD Meaning
f (%) ’
1.1.1 like solving real
and interesting 9 13
problems. (e.g., how (1.96) (12.75) 3.05 0.62 Agree
to grow a tree on
Arbor Day).
1.2.1 like discussing
some real and
interesting topics 4 16
(e.g., How to protect (3.92) (15.69 3.07 0.75 Agree

our environment
through our daily
lives.)



1.3.1 like thinking

about meaningful

problems (e.g., How 1 16 68 17
to get people involved (0.98) (15.69) (66.67) (16.67)
in keeping our new

Central Park clean?).

1.4.1 like thinking

longer and more

deeply (e.g., Think 5 17 53 27
about it. What is your (4.9) (16.67) (51.96) (26.47)
favorite story? List

three reasons).

299 0.59 Agree

2.94 0.82 Agree
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Table 10 presents the beliefs of Chinese young learners concerning EIL-
PBLL as regards intellectual challenge and accomplishment. As can be seen, the

participants overwhelmingly agree that the use of EIL-PBLL is intellectually

challenging as indicated by more than half of the responses. It is further observed that

Chinese young learners enjoy solving real and interesting problems (67.65%);

followed by thinking about meaningful problems (66.67%); and thinking for longer

and more deeply and discussing interesting topics (51.96 % and 50.98%
respectively). Though less than the agree responses, the participants also recorded
interesting responses in terms of their disagreement. Some Chinese young learners

dislike thinking more deeply (16.67%). thinking about meaningful problems and

discussing real and interesting topics was the next most dislike (15.69%) with solving

real problems (12.75%) last. Despite exhibiting varied responses, the participants
overall demonstrated positive attitudes towards the intellectual challenge aspect of
EIL-PBLL.
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Table 11 Chinese Young Learners’ Beliefs regarding EIL-PBLL Authenticity

Authenticity: learners work on projects that are meaningful and
relevant to their culture, their lives, and their future.

Items
Strongly . Strongly
Disagree Disagree = Agree Agree M SD Meaning
f (%) f (%)
f (%) f (%)

2.1.1 like to have classes
about the real world 2 10 35 55
(e.g., the New Shalang (1.96)  (9.8) (3431) (5392 °4° 071 Agree
Park.)
2.2.1 like discussing

. 7 17 53 25
some t_oplcs about my (6.86) (16.67) (51.96) (24.51) 2.97 0.78  Agree
daily life.
2.3.1 like to do activities
outside the classroom 6 22 42 32
(e.g., do some manual (5.88)  (2157) (41.18) (31.37) 290 089  Agree
activities).
2.4.1 like to chat with

. 5 23 48 26

others outside my (4.9) (2255) (47.06)  (25.49) 289 0.85  Agree
classroom.
2.5.1 like to answer real
problems (e.g., How to 5 23 54 20
promote our March 3 49) (2255 (52.94) (1961 2% 078  Agree

Lunar Festival?).

Interestingly, the beliefs of Chinese young learners towards authenticity yielded

different results. Table 11 demonstrates their beliefs concerning the aspect of the

authenticity of EIL-PBLL. Generally, most participants were positive with EIL-PBLL

in terms of authenticity. Agree and strongly agree responses dominated over those for

disagree and strongly disagree. One important thing to note though is what they enjoyed

the most. As can be seen, having classes about the real world elicited the most positive

response with 52.94% strongly agreeing followed by discussing topics on daily life with

51.96 % on agree. These percentages indicate that authenticity is significant in their

positive outlook of EIL-PBLL. Conversely, they less enjoyed chatting with others

outside the classroom and answering real problems (both 22.55 %). This is followed by

doing activities outside the classroom. Although they are not statistically significant, it

is worth noting that these are the factors that the learners least liked.
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Table 12 Chinese Young Learners’ Beliefs regarding EIL-PBLL Collaboration

3. Collaboration: learners collaborate with other learners in person

Items or online and/ or receive guidance from adult mentors and experts.
Strongly . Strongly
Disagree Disagree  Agree Agree M SD Meaning
f (%) f (%)
f (%) f (%)
3.1.1 enjoy sharing my 14 23 47 18
ideas with people. (1373)  (2255) (46.08) (1765 ~2>'2 088 Agree
3.2.1 want my voice to be 4 18 41 39
heard and to be affirmed. (3.92) (17.65) (402) (38.24) 11 083 Agree
3.3.1 want to play a role in 2 10 63 27
groupwork. (1.96) 9.8) (61.76) (26.47) 06 076 Agree
3.4.1 like learning with my 6 5 43 48
classmates, teachers or (5.88) (4.9)  (42.16)  (47.06) 3.31 0.84 Agree

others.

Table 12 presents the Chinese young learners’ views concerning collaboration
in EIL-PBLL. Based on the data, it can be inferred that they have positive outlook on
collaboration as the combined responses on strongly agree and agree are greater than
strongly disagree and disagree. Perhaps the most evident is the highest response for
playing a role in group work at 61.76 %. This is followed by learning with my
classmates at 47.06 %. Despite having recorded less responses, it is also important to
mention that the participants were less interested in sharing their ideas with other
people and wanting their voices be heard as indicated by the 22.55% and 17.65%
response rates, respectively. The data suggests that Chinese young learners lean more

towards being passive or the recipients of ideas than actively engaging with them.
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Management
4. Project Management: learners make learning plan to
record explicitly their learning steps, which enables them to
proceed effectively from initiation to completion. learners
become clearer about their learning under teachers’
Items guidance.
Strongly . Strongly
Disagree Disagree = Agree Agree M SD Meaning
f (%) f (%)
f (%) f (%)
41.1 Ilke-stu'dyln_g vv_|th goals 2 9 56 35 3. 062  Agree
(e.g., Unit 1's objectives). (1.96) (8.82) (54.9) (34.31) 27
4.2.1 like making my study plan 4 19 51 28 2. 081  Adree
(e.g., making a unit study plan).  (3.92) (18.63) (50) (27.45) 98 g
4.3.1 like studying with a study
2 18 52 30 3.
plan and to be rewgrded (1.96) (17.65) (50.98) (29.41) 08 0.75  Agree
following completion.
4.4.1 like following the teacher’s
guidelines or plan to study (e.g., 3 21 58 20 2. 075  Adree
using teacher's graphic (2.94) (20.59) (56.86) (19.61) 97 g
organizers).
:1.5.I Ilrke c!‘elarnglmdelmrel)s. (egljn 29 6 20 2 08 Adree
O CXPIess L am Very angry (6.86)  (28.43) (45.1) (19.61) 76 g

pictures).

The Chinese young learners exhibit an overwhelmingly positive view of

EIL-PBLL as regards project management. This is indicated by the predominance of
agreement on all items with four being more than half and the other slightly less than
half. Specifically, the participants expressed their compliance in following the
teacher’s guidelines (56.86%) or plans and studying with goals (54.9%). They also
like studying with a study plan and studying with a plan (50.98% and 50%,
respectively). These results indicate how that young learners take part in the process
of their own learning. As for disagree and strongly disagree, the participants favor
clear guidelines the least (28.43 %). Though this is not statistically significant it is

worth noting that this is also the least in the agree section at 45.1%.
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Table 14 Chinese Young Learners’ Beliefs regarding EIL-PBLL Reflection

5.Reflection: learners learn to access the quality of
their work and think about how to make it better
under teachers’ guidance. But not only rely on teachers
but also on themselves, peers or others.

Items
Strongly . Strongly
Disagree D:csggr)ee ,?\?Or/e;a Agree M SD Meaning
f (%) 0 7 (%)
5.1.1 like helping my 24 a1 21

classmates to check and 16 (15.69)
correct their work.

(2353)  (40.2)  (20.59) 2.67 095 Agree

5.2.1 also like listening to 4 13 60 25
my classmates’ ideas. (392)  (1275) (58.82) (2451 298 074 Agree
5.3.1 like reviewing my i 4 59 38
teacher’s key notes. (0.98) (3.92) (57.84) (37.25) 3.33 0.63  Agree

5.4.1 like checking my
study form the teacher’s
grading criteria.

2 15 50 35

(1.96)  (1471) (49.02) (3431) =16 071 Agree
5.5.1 like discussing and
share what I learned with
others.

7 19 50 26

(6.86) (18.63) (49.02) (25.49) 2.89 0.84 Agree

Chinese young learners demonstrate a positive response as regards EIL-
PBLL reflection. As can be seen, Table 6 presents the participants’ views concerning
reflection. It reveals that they have good reflection concerning EIL-PBLL as
indicated by the overwhelming responses for agree and strongly agree. Specifically,
they like to listen to their classmates' ideas and review their teacher's notes (58.82%
and 57.84%, respectively). This could mean that receiving information serves as a
reflective tool for them. They also have a slightly less than 50% response rate for
checking their own work and discussing their ideas with others (49.02%) and helping
their classmates to check their work (40.2%). The latter also recorded the highest
response in terms of disagreement at 23.53%. This could mean that learners are more

inclined to receive than give feedback.
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Table 15 Chinese Young Learners’ Beliefs regarding EIL-PBLL Public Product

6.Public Product: learners' work is publicly displayed, discussed,
and critiqued.

Items

]SDtirs(:;i}é If)(ios/;a )gree ?(%;Oe)e lit g:ég Y M SD Meaning
f (%) f (%)
g;dln'cll—riillgze disfjlc?s}zig n(;z 22 28 ?3‘21 3 20 247 1.05 Disagree
campus. (21.57) (27.45) 7) o (19.61) ' ’
6.2.1 like introducing my 2 33 33 14 .
l(:?}rlli-sn(l;dceamp%(:ter to (21.57) (32.35) (52;2.3 (13.73) 2.46 096 Disagree
6.3.1 like presenting my . 73 44 15
Z&;(;Ll;etti(:io;e:d people in (19.61) (22.55) 533.1 (14.71) 2.67 0.9 Agree
6.4.1 like making my WOI’.k 13 14 36 34
l;it;i:ird;nd presenting it (17.65) (13.73) g3)5.2 (33.33) 29 098 Agree

Table 15 presents the views of participants regarding EIL-PBLL and the public
product. Contrary to the other aspects, the results concerning learners publicly
displaying their products yields rather interesting results. This is because the
responses for agree and strongly agree versus disagree and strongly disagree are not
far apart. Presenting their work for competitions and making the work better yielded
the highest response rates for agree with 43.14% and 35.29%, respectively. These
responses are important as most learners are comfortable presenting their works
publicly. However, there are significant results for disagree, especially for introducing
their hand-made posters and displaying their hand-made work on campus at 32.35%
and 27.45%, respectively. These data could mean that while they are okay with

competitions and audience in public, they are less keen on showing their work within

their school community



CHAPTER V
DISCUSSION AND CONCLUSION

This chapter summarizes the overall study that contained the main objectives,
research findings, discussion and pedagogical recommendation, conclusion, and

recommendations for future study drawn from the study.

5.1 Summary

The two main objectives of this study were as follows:

1. To explore the implementation of EIL Project-based language learning in
the Chinese rural school.

2. To explore Chinese young learner’ beliefs in EIL Project-based language
learning.

The research design was a cross-sectional survey design by using both
quantitative and qualitative methods. It investigated Chinese young learners beliefs
toward EIL project-based language learning. The main instruments used in this study
were classroom observation, semi-structured interviews and questionnaire.

This study was divided into two phases. In Phase 1, classroom observation
was conducted by the researcher on one teacher who taught two classes. Meanwhile,
three in-service English teachers who have taught in the sample school were invited
for an interview conducted in Chinese. The findings were then explored in terms of
how teachers implemented EIL project-based language learning. Data from the
observations and interviews were coded and analyzed. They yielded six key aspects:
intellectual challenge and accomplishment, authenticity, collaboration, project
management, reflection and public product which were categorized into the
questionnaire in Phase 2.

After passing the validity and reliability process, the questionnaire was
distributed to 102 Grade 6 learners in Classes 1 and 2. They were administered during
their regular class time. The researcher instructed the participants as to how to
complete the questionnaire. The data were then analyzed quantitatively using

descriptive statistics through the SPSS program. Finally, the analyzed data were
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presented in mean and standard deviation (S.D.).

The findings of this study explored the implementation of English as an
international language project-based language learning (PBLL) in the school setting
through classroom observation and semi-structured interviews. The findings indicated
that Intellectual challenge and accomplishment, authenticity, collaboration, and
reflection were identified in the real classroom during the classroom observation.
Only the public products was not identified. As for the semi-structured interviews, all
interviewees reported a high level of agreement with the six aspects of EIL PBLL,
while they claimed to have carried out each aspect during the interview.

In response to Research Question, this study examined the beliefs of Chinese
young learners towards English as an international language project-based language
learning (PBLL) in a Chinese rural school. The data revealed an overwhelming

positive response given the predominance of agree and strongly disagree. The results

99 ¢¢ 99 ¢c 2% ¢

for “collaboration,” “authenticity,” “project management”, “intellectual challenge and
accomplishment” and “reflection” were positive. Only the aspect of public product

receive a negative response.

5.2 Discussion

The results of findings were concerned with two main parts, one is for the
implementation of EIL project-based language learning in the Chinese rural school,
the other is for the beliefs of the Chinese young learners in EIL project-based

language learning.

5.2.1 The implementation of EIL Project-based Language Learning

Drawing on the findings for the classroom observation and semi-structured
interviews, English as an international language project-based language learning
(PBLL) was implemented in the school setting through the achievement of six
aspects. Namely, Intellectual challenge and accomplishment, authenticity,
collaboration, and reflection were identified in the real classroom during the
classroom observation, except for the public products. However, all interviewees
reported a high level of agreement on the six aspects of PBLL, they illustrated how
they carried out each aspect during the interview. For example, they highlighted the
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effective roles of using authentic material, which is consistent with findings in other

studies (Chen et al., 2021).

5.2.2 Chinese Young Learners’ Beliefs in EIL-Project-Based Language

Learning

This study examined the beliefs of Chinese young learners in English as an
international language project-based language learning (PBLL) in a Chinese rural
school. The data revealed an overwhelming positive response given the predominance

29 ¢¢

of agree and strongly agree. The results for “collaboration,” “authenticity,”

29 ¢

“intellectual challenge and accomplishment”, “project management”and “reflection”

were positive.

Collaboration

For collaboration, the findings indicated that most learners like to cooperate
with others in their learning, echoing the claim of EIL that it concerned with both
content and interaction (Mckay, 2018). This also concurs with previous studies
(Petersen and Nassaji, 2016; Revelle et al., 2020; Chen et al., 2021), which
highlighted the significance of collaboration in project-based language learning.

Authenticity

As for authenticity, there was a high agreement on the authenticity of PBLL
among Chinese young learners. It corroborated EIL’s principle that all pedagogical
decisions regarding standards and curriculum should be made in reference to local
language needs and local social and educational factors (Mckay, 2018). Hence, using
authentic materials that fitted local language needs played effects. This was
confirmed by Revelle et al (2020), who valued authentic purpose and authentic
audience as key characteristics for promoting learners' learning. Similar findings were
congruent with studies by Habok (2015), Beckett and Slater (2018), and Duke et al
(2019).

Intellectual Challenge and Accomplishment
Regarding intellectual challenge and accomplishment, most learners indicated

a positive response to it, this interpretation is supported by a previous study (Mckay,
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2018), which noted that learners’ other language should be promoted in classroom,
namely how best to use the L1 in developing language proficiency. It aligns with
Mergendoller (2018)’s claim that learners were expected to solving the problems, and
answering the question, so they need to use L1 to facilitate their learning.

Project Management

As for project management, the Chinese young learners expressed positive
views towards it. As can be seen, their answers were in line with EIL’ s claim that EIL
also focuses on process, also echoing the studies of Mergendoller (2018), who noted
that project management is the process of “applying knowledge”.

Reflection

In terms of reflection, most learners believed that they need reflection to help
them learn. It parallels with the assumption of EIL that its primary function is to enable
speakers to share their ideas and culture with others (Mckay, 2002). This is consistent
with Mergendoller's study (2018), which revealed that through reflection, students
retained project content and skills longer, developed a greater sense of control over their
education, and built confidence in themselves.

Public Product

Regarding public product, Chinese young learners are more passive towards it.
This passiveness is also evident in their views towards publicly displaying their work.
They are more confident to show their work to people outside their own community,
but not included fellow learners on campus. They are even more willing to show their
work to other people and even engage with public competitions. This is consist with
the principle of EIL proposed by Mckay (2018), which quoted that all pedagogical
decisions regarding standards and curriculum should be made in references to local
language needs and local social and educational factors. In other words, learning
should be concerned with the local culture that they prefer to present their works in a

competitive way but not willing to share within their own community.
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5.3 Conclusion

This study provides an in-depth understanding of Chinese young learners
beliefs regarding EIL project-based language learning (PBLL). The analysis uncovers
six aspects of beliefs related to EIL PBLL. Namely, “ the Intellectual Challenge and
Accomplishment, Authenticity, Collaboration, Project Management, Reflection and
Public Products”. The results indicate that their views are highly positive.
Methodologically, this study offers key aspects that are well grounded in the context
of this study as they emerged from the context itself. This provides a somewhat
clearer picture of the aspects that are essential in a Chinese multilingual setting. Thus,
given the positive results, it can be inferred that EIL PBLL is a powerful tool in
multicultural settings. It connects learners with their communities with real purpose
and audience, and it appears to be effective in improving learnerss achievements
(Duke, 2016). Although this study yielded positive results, it may not be sufficient to

generalize as it concentrates on a single context.

5.4 Pedagogical Implications

This study serves as one of the exploratory sequential survey studies that
investigated the implementation of EIL project-based language learning and the
Chinese young learners’ beliefs in EIL Project-based language learning. This study
develops an instrument for exploring Chinese young learners’ beliefs in EIL Project-
based language learning; and proposes an instructional development for English
education based on EIL Project-based language learning framework, specifically for
the Chinese primary learners in the rural areas.

Despite its inconclusiveness, this study offers two practical suggestions for
language teaching in rural schools: 1) teachers’ knowledge of EIL PBLL should be
improved, trained and applied more fully, because according to findings of the
classroom observation semi-structured interviews, teachers’ knowledge in EIL PBLL
is rather limited as they somehow simplified it, for example, they simplified public
products as doing handmade posters activities; and 2) greater attention should be paid
to learners in rural areas in terms of developing their ability to learn through project-
based language learning. It is because learners have a positive agreement in the six

aspects of EIL PBLL, but they have less chances to access it in the real context.
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5.5 Recommendations For Future Research

The findings of this study shed light on the Chinese young learners beliefs in
the six aspects of EIL Project-based Language Learning. The six aspects were
summarized and framed based on the document analysis, classroom observation and
interviews from the Chinese context. This study contributes to the rich contemporary
literature on EIL-PBLL.

However, this study only focused on primary school in rural areas. Other
levels of teachers and learners in other areas such as high school, junior high school
and elementary school should be involved in the future research. The participants of
in this study was the Chinese young learners in primary school in rural areas.
Therefore, other stakeholders such as curriculum develops, school administrators, and
parents in other areas should be included to investigate their beliefs in EIL Project-

Based Language Learning in different contexts.
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Frame- PBLL Young Learners PBLL &Literacy Current Studies
work by BIE by David Nunan by Neil Duke
Type of
sources Website Book & YouTube Research Research
https://learnersatthecent ~ Teaching English to Duke, N. K. (2016). https://learnersatthecenter
erhub.org/resource/buck  Young Learner [Place of conducted: hub.org/resource/buck-
-institute-for-education- A presentation by David  USA.] Duke, N. K., institute-for-education-
bie/ Nunan, (2012) Halvorsen, A. L., & bie/ Teaching English to
Source https://www.youtube.co  Strachan, S. L. (2016). Young Learner
m/watch?v=5r0tk6Txw  [Place of conducted: Duke, N. K. (2016).
vg USA. 2" graders] [Place of conducted:
USA.]
A teaching method in Nunan (2011) defined Project-based learning for A teaching method in
which learners gain the term “Young teaching informational which young Grade 6
knowledge and skills by  learner” as 3 years of reading and writing skills  learners gain knowledge
working for an extended age to 15, children are as well as content for and skills by focusing on
period of time to at pre-school or in the elementary school learning process and
Overview investigate and respond  first couple of years of learners are working. working through an
to an authentic, schooling authentic, engaging, and
engaging, and complex complex question,
question, problem, or problem, or challenge.
challenge.
Project-Based Literacy HQPBL in elementary
High Quality Project- Young Learners' Instruction School
based Learning Characteristics 1).learners read, write L.Intellectual challenge
(HQPBL): 1). A holistic approach and learn to solve a real- and accomplishment :
1). Intellectual to language: world problem, to 1). Understand
challenge and understand address a need, or meaningful message but
Contents accomplishment; meaningful message answer a question;

2). Authenticity;

3). Collaboration;

4). Project management;
5). Reflection;

6). Public Product

but cannot analyzed
language;

2).Lower levels of
awareness about
themselves and the
process of learning;

3). Limited reading and
writing skills;

4).More concerned
about themselves than
others;

5).Have limited
knowledge about the
world;

6). Enjoy fantasy,
imagination and
movement.

2). Attend to lessons to
help them achieve their
project goal;

3). Complete homework to
get to their project goal;

4).Work together toward a
common writing goal;

5). Reading, writing, and
one or more content
areas are often
integrated;

6). Read many text on the
same or closely related
topics;

7).Read information
based on their need.

8). Write information text
for explicit purposes and
for audience beyond the
classroom;

9).Revise and edit
because they like their
work to be as credible
and polished as possible
for their audience;

10). Look forward to
sharing their writing
with the target audience;

11). Learn to affect the
world around them

cannot analyzed
language
2.Authenticity:
1).learners read, write,
and learn to solve a real-
world problem, to
address a need, or
answer a question;
7).Read information
based on their need.
8).Write information text
for explicit purposes and
for audience beyond the
classroom;
3.Collaboration :
4).Work together toward
a common writing goal

4. Project management

1.2.Lower levels of

awareness about

themselves and the

process of learning;
5.Reflection :

6). Read many text on the
same or closely related
topics;

9).Revise and edit
because they like their
work to be as credible
and polished as possible



https://studentsatthecenterhub.org/resource/buck-institute-for-education-bie/
https://studentsatthecenterhub.org/resource/buck-institute-for-education-bie/
https://studentsatthecenterhub.org/resource/buck-institute-for-education-bie/
https://studentsatthecenterhub.org/resource/buck-institute-for-education-bie/
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through reading and for their audience;
writing. 6.Public Product
10).Look forward to

sharing their writing
with the target audience

11). Learn to affect the
world around them
through reading and
writing.

CLASSROOM OBSERVATION
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Field-Note Observation Form

Class: Number of learners:
Teacher: Date/Time:




PPENDIX B

INTERVIEW QUESTIONS FOR TEACHERS

TBRILIBENEB—NE? (%R - Fi8 - EMERZE - NZJLFT)

Translation: Can you introduce yourself briefly? (Name, Age, where to teach,

How many years of teaching.)
BEEFANFEINER ? AREFITEN TEERIREEN ?
Translation: Do you think learning process is important for learners?

T @BINE BFIXNMERIE ? ERASEAX N AE AR ERSEFRMRE B

5 ?

Translation: Do you know the concept of project-based language learning? If Yes,

have you used this approach in your classroom?

. BNAIRERERITEPREEEZITEPSISTEZRARE - B -

BREUNAFER?

Translation: What do you think of the teaching concept that to encourage learners
do in-depth thinking, challenge themselves, to pursue excellence in the process of

learning "?

. BEBENTREDIHRENESELANE ( SEENALEEREHERI )
SR ? GUEE G REEELNFEIMREEBSUF S M

% ?

Translation: Will you combine the course content with the real life (which is
closely related to the learners' real life) in the course of teaching? What do you
like of the statement that learners can learn efficiently in a real learning

environment?

. BERZFENNZIRR A RBEARLRIAN ? GUNEAEFRFENF IR

RELRITIE - Bl - REFBTNERSESZENNFEILR"?
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Translation: Have you ever shown learners learning products to the public? What
do you think of the concept that "to discuss and revise and publish learners'

products helps to enhance the learners' learning achievement "?

. BIAIEFEZAENSERNSHEZIERN ? EEESNHEREFEERA

BRMEMFEELUNASERNFES) ?
Translation: What do you think of grouping learners into cooperative learning?

Are learners often encouraged to learn in groups in your classroom?

C WANRFEI TS BENTBEAWNERENRRE ? LEUNEFES DAY - BRtE

HEESN—RIAEREITE ? Aft4

Translation: Do you agree with the idea that the learning process also needs to be
effectively managed? For example, let learners list their outlines in order to
effectively manage their own learning process from the beginning to the end?
Why?

. IR FREZITRINRETA ? MNARMFEIREEE A EE

ZMNER ? £CHNREPNOSERNZ I R EX—HEZ ?

Translation: What do you think of learners' reflective behavior in their learning
process? Do you think this kind of learning reflection can play an important role?

How do you to apply the concept on learning reflection?

Interviewing Teacher in the Office
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APPENDIX C

Excerpt of Classroom Observation and Semi-structured Interview’ Findings

The significant findings of classroom observation and semi-structured
interview comprised the aspects that found to be significant in the employment of
EIL PBLL. These included intellectual challenge and accomplishment, authenticity,

collaboration, project management, reflection and public product.
Intellectual Challenge and Accomplishment:

The teachers began the class with a given question and allowed time for learners
to discuss and answer. They used Chinese to explain profound concepts and to engage
learners in questions and discussion. In the interviews, one teacher pointed out that
"practical questions make sense” (Teacher B) and can help the student meet intellectual
challenges and accomplishments, therefore, they used meaningful questions to engage

learners in the learning.
"BNFENTEFE T L EEXKAIEE - LAMNT5 2R EwATE - 17
A8 - XREX...... (A ZID)

(Translation)

“I chose meaningful questions for the learners, provided them 5 minutes to

prepare, and you know, it works...” (Teacher A)
Authenticity:

Authenticity was also found to be a significant aspect and an essential idea in
an effective classroom. For example, in this study context, authentic and traditional
Chinese festivities were identified as being salient. This included “the Dragon Boat
Festival” which was presented in PowerPoint slides. This is consistent with what the
teachers said in the interviews as they believe authenticity plays a vital role in

learners’ learning.
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B RIEH TS L ZRZER - (B& - B AFHE TEL5.. (A
ZJ)

(Translation)

“I will connect the teaching materials to real life, but, umm... you know, not

very often...” (Teacher A)
LLRENTRXIMNTTZE S BRAEE, AL, BNV IZLE AL - 7

(C &P

(Translation)

“...learners will become more interested in their learning, so yeah, we should

make it real.”’(Teacher C)
Collaboration:

The next aspect is collaboration. The teacher grouped learners to undertake
role-play activities. Learners were allowed to discuss in Chinese in their groups first,
and then present in English later. They collected and shared information to answer
their questions. According to the interviews, they collaborated in group work in their
classroom. They held positive viewpoints regarding this aspect and stressed its

benefits.
BN ASTERZA..... RE— T FEPFEWELZH) - BELIY
1EXBENE 11 IHTE145 - (A ZID)

(Translation)

“I like group work helps ... No student doesn't like doing group activities. |

really believe it can strengthen their solidarity. ”(Teacher A)
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"BUNNEEHN I B FE BN - B O ZF S ZERHFE - (C
ZJ)

(Translation)

“I suppose group work has an effect on my teaching. It can help academically

poor learners. ”’(Teacher C)
Project Management :

Based on the observation data, project management was achieved by
providing learners with the guideline to make expectations as clear as possible. This

was one of the things the researcher observed in the class. For instance:

After this class, you will be able to present and introduce the ‘Dragon Boat

Festival' to others.

This was also apparent in the interview. They considered it as setting the
target for learners, and encouraged them to achieve it via rewards.

"BEAIMNTRE 7 —LETHYr - FRMMN I B - B S EF
wniExm -7 B ZJh)

(Translation)

“I set up some unit targets for them, and encourage them to achieve the
target, so I would tell them there are rewards.” (Teacher B)

Reflection:

Reflection is also crucial in the observations and interviews conducted. First,
the teacher provided positive comments and feedback to learners at the end of the
class, with questions like:

What did you learn from this class?

Second, learners were allowed to discuss in Chinese in groups first and present
in English later. Before the final answer, learners received initial comments from their
group members. In the interviews, they mentioned mistake-corrected notebooks with

their reflections. So, most learners relied on the teacher's reflections.
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FLUZLETEELEC/AZMREB ZI),
(Translation)

“Some learners would not be willing to do peers' reflections.” (Teacher B)
"BRIEEFUERHTIRIE - B TEFHIE RN —— Mt JH#TIF15(C &
y@o ”

(Translation)

“My learners used mistake-corrected notebooks to do reflections, and | would

evaluate them at the end of the semester.”(Teacher C)
Public Products:

Perhaps the most surprising observation was the public product. This was not
identified in the observation. This finding contradicts the interviews that the teachers
all claimed to have hand-made poster activities to present the learners' works.
According to their answers, they seemed to all take the same approach, that is, they
ranked the work, and then selected some for display. But not all learners' products

were displayed.
‘BHRIEF LHITEERANEE) - B =M I8/~ am - FH kA —LE

(A ZID, 7

(Translation)

“I had English hand-made poster activities, and | rewarded their products by
selecting some to display.” (Teacher A)

‘B — T FIRAIEREIR 5 O TENZNIRTHIL - 2 F =X T
HITEAR B TTIFR « 2 /Gt — L@t /R IX(C D), "

(Translation)

“I suppose, a hand-made poster activity can be our output in terms of
classroom product. Usually, I will rank their work first, and then select some for

presentation in the exhibition area.” (Teacher C)
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In essence, the five key aspects in this study context included intellectual
challenge and accomplishment, authenticity, collaboration, project management and
reflection were found in the classroom observation and semi-structured interviews.
However, the aspects of public product was not evident in the classroom but has been

mentioned in the semi-structured interviews.

Chinese Young Learners' Beliefs in PBLL Questionnaire

(chE# &2 IEN PBLL WESEEES )

Part 1: Background information (Personal Data).

F—89 HERE® (TAER)

Name (4) : Class (BE# ):  Time (BYiE):

Survey: Please mark the answer that best describes you.
(BE . BrEENEaREEEINER)

1. Howoldareyou? (I&JLZ 77 ? )

10 years (10%) |:lllyears (11%)
12 years (12%) O 12+ years (B3 12%

2. What grade level are you in? (#&i/LEFLR ? )
U3rgrade (=44 ) [ 4thgrade (AL )

[ SMorade (HEL ) [ 6"grade (FREELR )

Part 2: Chinese Young Learners' beliefs in project-based language
learning

(B8 PEFLVFEZIENBERMNMESZEINGER)
Based on the six criteria of High Quality of Project-based learning

(ETFEREDBEZEINATTE )




Direction: Please mark the answer that best describes your feeling.
(BRA : BRiC R AEH IR TR -)
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LA EEipu
Descriptive
Code

EET=1=

Questionnaire Items

BE&EE

Degree of Content

FE
FRE
Strongly
Disagree

TEE | BAE

Disagree | Agree

FE
RE
Strongly
Agree

1. Ehke
MR R

1.Intellectual
challenge and
accomplishment

L1 EENEBERPLEELFBRIC
( EEAngn el FEAE AN To AR R A —
B’ ?) .

1.1.1 like solving real and interesting
problems. (e.g., how to grow a tree
in the Arbor Day).

A

12 ZENTEBLERSTABRED (L
o FHEZIMEERIPTE ?)

1.2. I like discussing with some real and
interesting topics (e.g., How to
protect our environment through our
daily life.)

1.3 EENREE LA NEH
(Pl - fErEElE A S 545
HAOVRPRAERIBEE ? )
1.3.1 like thinking about meaningful
problems (e.g., How to get people

involved to keep our New Central
Park's Cleanness?).

LAFRENBA—R - Z—mr (Bl :
B8 REENNUEZMHA7?
REE L ="E=WAVIERNE ? ),

1.4. 1 like thinking longer and
deeply(e.g., like about it. What is

your favorite story? Can you list
three reasons?).

2.1 ZFEM SIS FRBRNIRE
(B0 - FHDEANED).
2.1 I like having classes about real-
world (e.g., the New Shalang Park.)

22. HFEMINC—ERTHBEEN
T -
2.2. | like discussing some topics
about my daily life.
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L
2.Authenticity

23 HEMEH=EIMECER (FIA0
MLEFT5ER ) -
2.3.1 like to do activities outside the

classroom (e.g., do some manual
activities).

24 HENBHZINEMANBIR,

2.4. 1 like to chatting others outside my
classroom.

25 FEXNRLEZESADIA (LB -
farEr FAMIW =R =31t

=

9?2 )
2.5.1 like answering real problems (e.g.,
How to promote our March 3
Lunar Festival?).

aEE

3. Collaboration

BAEERSADERNRE -
3.1. I like sharing my ideas with people.

3HBHMETHIENEE,
3.2. I want my voice be heard and
affirmed.

3ZFBENEFIPEGLE M0
3.3.Iwantto play arole in the group
works.

34. KEXFEE « EIMEMA—
FE>,

3.4. 1 like learning with my classmates,
teachers or others.

e

4.Project
Management

41EENHEEEMEFES (AW

BIT—RIER )
4.1. | like studying with goals (e.g., Unit
1's objectives).

42 EEMBENAZ X (B
- A ARTEIK] )
4.2. I like making my study plan (e.g.,
making a unit study plan).

4.3 A 2RI, HAESE R
SEEET
4.3. | like studying with a study plan and
to get rewards after completion.

4.4, WENEE Z MRS B0 %
2] (Bltn, AR IhEs R
).

4.4. 1 like following teacher's guideline
or plan to study (e.g., to use
teacher's graphic organizers).

45 HENERBIES T EmES
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(Al BEREBRBRES),
4.5. 1 like clear guideline. (e.g., to
express “I am very angry” in
pictures).

5. Reflection
kA%

5.1 ERENREDRHNEANENMIE
IR R -

5.1. I like helping my classmates to
check and correct theirs' works.

52. B ENRITEZIIEIN -
5.2. 1 also like to listen to my
classmates' suggestions.

53. REMREEMNWRBECE
g °

5.3. I like reviewing with my teacher's
key notes.

5.4 FENRSZEMNN S IENE

REES -
5.4. | like checking my study from
teacher's grading criteria.

55. BENS ANIEMAZZENAR
7q -
5.5. I like discussing and sharing what I
learned with others.

6.Public
Product

FLRRAX

6. 1. BAREERTHRRIUNF LS

i 8

6.1. | like presenting my designed hand-
made poster on campus).

6.2 HEMBEEMANNEBRLNF
IR )
6.2. | like introducing my hand-made
poster to others on campus).

6.3. KEMELLRZPIEIEmENSGE
A o
6.3. | like presenting my works to real
people in competitions.

6.4. EENIEFRMSEY - AHE

7R e
6.4. I like making my works better and
presenting it publicly.




APPENDIX D

List of experts validating the instruments

1. Prof. Mingliang Hu, Ph. D.

Faculty of Foreign Language, Linnan Normal University

2. Asst. Prof. Xiaoling Liu, Ph. D.

Faculty of Foreign Language, Linnan Normal University

3. Changyan Shi, Ph.D.

Faculty of Foreign Language, Yuxi Normal University

No

Items

Analysis of
I0C from

1

experts

2

3

10C
scores

Results

Intellectual Challenge and Accomplishment:
learners learn deeply, like critically, and strive for
excellence

1.1

I like solving real and interesting problems. (e.g., how
to grow a tree in the Arbor Day).

+1

Valid

1.2

I like discussing with some real and interesting topics
(e.g., How to protect our environment through our
daily life.)

+1

e =

O |-

0.666

Valid

1.3

I like thinking about meaningful problems (e.g., How
to get people involved to keep our New Central
Park's Cleanness?).

+1

-+

Valid

1.4

I like thinking longer and deeply (e.g., like about it.
What is your favorite story? List three reasons?).

0.333

Invalid

Authenticity: learners work on projects that are
meaningful and relevant to their culture, their lives,
and their future.

2.1

I enjoy having classes about real-world (e.g., the New
Shalang Park.)

+1

Valid

2.2

| like discussing some topics about my daily life.

0.666

Valid

23

| like doing activities outside the classroom (e.g., do
some manual activities).

+1

Valid

24

I like chatting with others outside my classroom.

+1

ok + |k + | +

0.666

Valid

2.5

I like answering real problems (e.g., How to promote
our March 3 Lunar Festival?).

+1

T [ o e e [

-+

Valid

Collaboration: learners collaborate with other
learners in person or online and/ or receive
guidance from adult mentors and experts.

3.1

I enjoy sharing my ideas with people.

+1

Valid

80
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1 1
3.2 I want my voice be heard and affirmed. -1 0 -1 -0.667 Invalid
3.3 I want to play a role in the group works. +1  + + 1 Valid
1 1
3.4 1like learning with my classmates, teachers or others. +1  + + 1 Valid
1 1
4  Project Management: learners use a project-
management process that enables them to proceed
effectively from project initiation to completion.
4.1  Ilike studying with goals (e.g., Unit 1's objectives). +1 0 + 0.666 Valid
1
4.2 1like making my study plan (e.g., makingaunitstudy +1 0 + 0.666  Valid
plan). 1
4.3 | like studying with a study plan and to get rewards 0 + -1 0 Invalid
after completion. 1
4.4 1 like following teacher's guideline or plan to study +1 + + 1 Valid
(e.g., to use teacher's graphic organizers). 1 1
4.5 1like clear guideline. (e.g., to express “I am very -1 + 0 O Invalid
angry” in pictures). 1
5  Reflection:
learners reflect on their work and their learning
throughout the project.
5.1 Ilike helping my classmates to check and correct +1 -1 + 0.666 Valid
theirs' works. 1
5.2 Talso like listening to my classmates' ideas. +1  + + 1 Valid
1 1
5.3 1like reviewing with my teacher's key notes. +1 + + 1 Valid
1 1
5.4 like checking my study from teacher's grading 0 + -1 0 Invalid
criteria. 1
5.5 Tlike discussing and sharing what I learned with +1 + + 1 Valid
others. 1 1
6  Public Product: learners' work is publicly displayed,
discussed, and critiqued.
6.1 Ilike to my designed hand-made poster on campus). +1  + + 1 Valid
1 1
6.2 |like to introduce my hand-made poster to others on -1 0 + O Invalid
campus). 1
6.3 1like presents my works to real people in +1 + + 1 Valid
competitions. 1 1
6.4 I like making my works better and presenting publicly. +1 + + 1 Valid
1 1
Average Score 0.69 Valid
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