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The purposes of this study were to 1) study the conceptual framework for 

developing management towards excellence of schools in Banteay Meanchey based on the 

concept of creative self-efficacy, 2) study the priority needs for developing management 

towards excellence of schools in Banteay Meanchey based on the concept of creative self-

efficacy, and 3) propose approaches for developing management towards excellence of 

schools in Banteay Meanchey based on the concept of creative self-efficacy. The study 

employed descriptive research approaches. The study sample was the 28 public high 

schools in Banteay Meanchey province. They were selected using simple random sampling. 

The informants consisted of directors, deputy directors, and teachers; in total, 215 people. 

The research instruments used in the study were questionnaires and evaluation forms. The 

collected data was analyzed using  Frequency, Percentage, Mean, Standard Deviation, 

Modified Priority Need Index (PNI modified), and Content Analysis.  

            The findings revealed that 1) The conceptual framework for 

developing management towards excellence of schools was composed of Leadership; 

Strategy; Students and Stakeholders; Management, Analysis, and Knowledge Management; 

Workforce; Operational; and Results. The conceptual framework of creative self-efficacy 

was composed of creative thinking self-efficacy and creative performance self-efficacy. 2) 

The highest priority needs for developing management towards excellence of schools 

was rated on the Measurement, Analysis, and Knowledge Management criterion, while the 

lowest priority needs was rated on the Leadership criterion. 3) There are five main 

approaches for developing management towards excellence of schools in Banteay 

Meanchey to enhance students' creative self-efficacy: 3.1) Establish a welcoming climate 

for students’ and stakeholders' engagement, 3.2) Foster the context of Teach for Learn 

more than Teach for Test, 3.3) Design future-focused strategic plan to bring about nurturing 

creativity 3.4) Design the new paradigm of teacher professional development, and 

3.5) Cultivate innovative-driven leadership to foster change and execute the current status 

quo. 
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CHAPTER 1 

INTRODUCTION 

 

1.1. Rationale and Problem Statement 

In the third decade of the 21st century, things have changed and competed to 

make nobody be able to assure what the world will be like in the future. New and 

diverse opportunities and challenges have been raised to bring ways of living and 

working complicatedly shifted. In the everyday-changing and complicated world, 

content knowledge is not enough for individuals to facilitate and answer reasonably to 

any situation anymore (Stephanie Rip, 2019) because the problem needs something 

more than acceptable and reasonable- the ability to think and perform creatively 

becomes a necessary additional required skill (James, 2015; Tan & Majid, 2011). Sir 

Ken Robinson, educational expert, stated that "Creativity is as important now in 

education as literacy”;  it is not a luxury but a needed skill for work and learning in 

today's world (Kaufman & Sternberg, 2019) and in an unpredicted future (World 

Economic Forum, 2018). Educational institutions need to equip students with the skill 

to help them respond creatively to new and uncertain challenges, be conscious of 

ongoing change, and deal with unpredictable change using different thinking patterns 

(Alzoubi et al., 2016). Creativity has become a core competency that is valued 

(Pllana, 2019) and caught the attention (Stephanie Rip, 2019) of K-12 education 

around the globe; Cambodia has highlighted creativity as a cornerstone in their formal 

education (Bolden et al., 2020; Craft, 2010; Fullan & Langworthy, 2014; MoEYS, 

2015). Creativity applies to people, products, ideas, places, or even processes 

(Stephanie Rip, 2019). However, it is not enough for the education system to develop 

creativity only since Creative self-efficacy and creativity do have close 

connection.(Colquitt and Simmering,1998, as cited in Ghafoor et al. (2011). 

Creativity and creative self-efficacy are required skills to enter the world of work 

(Smith, 2022). Creative self-efficacy is the main predictor of creativity (Kelley & 

Kelley, 2013) and a crucial component of being creative-driven (Pretz & Nelson, 

2017). Creative self-efficacy but really not general self-efficacy is significantly 

correlated with rated creativity (Pretz & Nelson, 2017). The study found that creative 

self-efficacy must be cultivated to harness people's creativity (Beghetto, 2007).  

Creative self-efficacy is a belief in individual's potential to generate 

innovative outcomes (P. Tierney & S. M. Farmer, 2002). It is a flexible construct that 

can vary when characteristics individual's self, individual's task, and one's interaction 

do.(Tierney & Farmer, 2011). Creative self-efficacy refers to people's faith in their 

ability to be creative rather than fundamental knowledge or information. The skill 

works as belief motivates people to work hard and continue creative endeavors (Gong 

et al., 2020). Research from the classroom and workplace explored creative self-

efficacy as a critical forerunner of people’s creative effort and performance (Mathisen 
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& Bronnick, 2009). Creative self-efficacy but not general self-efficacy was 

significantly correlated with Rated creativity (Pretz & Nelson, 2017). Nothing will be 

developed or applied to become an invention if it lacks belief in one's ability to work 

creatively (MEINEL, 2012). When people believe they can achieve a creative 

outcome, they will see a positive link between effort and creative development, and 

they are thus willing to exert effort and persist. By contrast, individuals who do not 

believe that they can produce a creative outcome will not challenge the routine, 

explore new knowledge, or brainstorm new solutions for any creativity. As a result, 

developing students’ creative self-efficacy is necessary and a priority to increase 

students’ creativity in the now fast-developing world. 

Recently, studies found that creative self-efficacy is required for students 

who need to pursue additional education and eventually their jobs to inspire their 

motivation and deep thought and break down boundaries (Smith, 2019a). More 

importantly,  creative self-efficacy helps students develop a creative skill that guides 

the potential growth that inspires change, continued advancement, and creativity in 

working procedures and learning behavior (Lee & Kemple, 2014; Mathisen, 2011b). 

A high creative self-efficacy makes students more self-assured and see problems and 

obstacles as challenges (Sangsuk & Siriparp, 2015). By contrast, Low levels of 

creative self-efficacy will make people less reactive to the abilities and attitudes 

needed for creative engagement, less inspired to engage in the creative processes, and 

consequently less effective in their creative activities (Stephanie Rip, 2019). Thus, 

enhancing students' creative self-efficacy is fundamental in school education to 

empower and improve students' creativity in education, life, and work. What would 

be the most efficient approach to foster students' creative self-efficacy in the school 

environment? 

The study found out that the connection between education and creative self-

efficacy is meaningful (Stephanie Rip, 2019). To promote creative self-efficacy in 

school, creative teaching and instruction for creativity must be included (Nemeržitski 

& Heinla, 2020). Moreover, teachers’ efficacy and creative self-efficacy to conduct 

the response teaching method are also influenced (Çayırdağ, 2017; Dilekli & Tezci, 

2016). Not only teachers teaching method, students’ creative self-efficacy was also 

influenced by the classroom environment (Tan, 2012); school quality, creative 

activity, fluency (Karwowski, 2015b); and family environment (Wang et al. (2009) 

cited in Tang et al. (2017). Team structure, organizational goals and support, and 

leadership styles also determine their impact (Puente-Díaz, 2016). Based on these 

research findings, promoting students’ creative self-efficacy is not entirely dependent 

on teachers but on effective school management that effectively leads all the related 

factors together to work towards the same set goal. The educational system that aims 

to develop students’ creative self-efficacy and creativity needs to show an excellent 

school management system that engages all relevant stakeholders (school vision, 

principal, teachers, students, parents, etc.) involved in the development. What should 
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school management prepare for such excellent management to increase students’ 

creative self-efficacy?  How can schools in Cambodia effectively manage the school 

management system to promote students’ creative self-efficacy while the schools' 

administration in Cambodia contains a low level of stakeholders engagement and 

school management (Ousa Chao (ឧស្សាហ័ ចៅ), 2018)?   

Cambodia, a developing country, aims to move into an upper-middle-income 

nation in 2030  and a developed country by 2050 (Royal Government of Cambodia, 

2019). Seeking to move towards a developed country, MoEYS Cambodia (2015) has 

linked 21st-century core competencies into the K-12 curriculum development to equip 

students with knowledge, skills, and attitude to support students’ everyday life, 

workforce, and economic growth. MoEYS aims to build human capital that are 

educated, productive, talented, skillful, creative, inventive, and entrepreneurial 

(MoEYS, 2019). While creativity and innovation are listed as core competencies to be 

promoted in Cambodian students for their better life and the country's economic 

growth, it represents the necessity of taking into account developing excellent school 

management to foster students' creative self-efficacy in the country's special 

economic zone, like Banteay Meanchey_ the province of Cambodia that shares the 

border between Cambodia and Thailand. Banteay Meanchey facilitates commercial 

operations and the development of the economy, commerce, and tourism between the 

two nations (Cambodia- Thailand). Many businesses run under the cooperation 

between people in Banteay Meanchey and the Thai people. Not only the business 

operation but also work opportunities. Some Banteay Meancheyers, including 

secondary school students, cross the border to this modern Thailand to search for 

work (Pov et al., 2021) and education. People in the province encounter life and work 

influenced by two different nations. That is why it is necessary to develop creative 

self-efficacy of people, especially students, to get them flexible and confident enough 

to face new challenges in their living, job opportunities, and quality of work. With the 

aim to promote creative self-efficacy, studies found that individuals’ creative self-

efficacy develops around ten (Karwowski, 2015a; M Karwowski & B Barbot, 2016), 

yet it decreases as people grow (Beghetto et al., 2011). How should excellent school 

management work foster students’ creative self-efficacy when they grow? 

Along with the above review and appeared questions, it brings me, as a 

researcher, interested in doing a research study under the topic “Approaches for 

Developing Management Towards Excellence of Schools in Banteay Meanchey 

Based on the Concept of Creative Self-Efficacy.” 
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1.2. Research Questions 

1.2.1. What is the conceptual framework for developing management 

towards excellence of schools in Banteay Meanchey based on the concept of creative 

self-efficacy? 

1.2.2. What is the priority of needs for developing management towards 

excellence of schools in Banteay Meanchey based on creative self-efficacy? 

1.2.3. What are the approaches for developing management towards 

excellence of schools in Banteay Meanchey based on creative self-efficacy? 

 

1.3. Research Objectives 

1.3.1. To study the conceptual framework for developing management 

towards excellence of schools in Banteay Meanchey based on the concept of creative 

self-efficacy 

1.3.2. To study the priority needs for developing management towards 

excellence of schools in Banteay Meanchey based on the concept of creative self-

efficacy 

1.3.3.  To propose approaches for developing management towards 

excellence of schools in Banteay Meanchey based on the concept of creative self-

efficacy 

 

1.4. Operational Definition of Key Terms 

Self-efficacy refers to the belief student has in his/her own ability to meet the 

challenge ahead and complete the task successfully.  

Creative self-efficacy refers to the belief student has in his/her own ability to 

produce or perform the given task and persist the difficulty creatively to make novel 

and valuable ideas, process or product. Creative self-efficacy consists of creative 

thinking and creative performance self-efficacy. 

Creative thinking self-efficacy refers to the belief student has in his/ her own 

ability to think of original and innovative thinking and solutions. It consists of 

fluency, flexibility, elaboration, and originality self-efficacy. 

Fluency self-efficacy refers the belief student has in his/ her own ability to 

generate a variety of reasonable ideas or solutions, reach various conclusions, have a 

good imagination, and consider multiple responses to a challenging task or 

circumstance. 

Flexibility self-efficacy refers to the belief student has in his/ her own ability 

to come up with various answers or responses; reply to a topic or problem in multiple 

ways, within each original and unique form; and think of different ideas while 

working on an issue. 

Elaboration self-efficacy refers to the belief student has in his/ her own 

ability to make a wild idea sound normal and logical by linking it with the knowledge 

he or she has learned and to tell others about his/her dreams. 
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Originality self-efficacy refers to the belief student has in his/ her own ability 

to be the first in a group or class to develop a novel solution, think of fresh 

noteworthy ideas before others, and come up with ideas others have not. 

Creative performance self-efficacy refers to the belief student has in his/ her 

own ability to express his/her creative performance. It consists of a field, personality, 

and persistence self-efficacy. 

Field self-efficacy refers to the belief student has in his/ her own ability to 

create a creative idea or something that others will choose and persuade others that 

his/her idea, concept, or product is the most excellent fit. 

Personality self-efficacy refers to the belief student has in his/ her own 

capacity to drive him/herself to come up with new ideas, enjoy unique views he/she 

learned from others, and keep thinking about things even after he/she has spent much 

time on them.  

Persistence self-efficacy refers to the belief student has in his/ her own 

capacity to retain a strong desire to acquire knowledge, teach him/herself new things 

and check the development regularly, and persistence in the face of challenge or 

negative feedback. 

 Management towards excellence refers to the management process of school 

that enable school to obtain superior performance and a quality education system for 

students, parents, and the whole community. Management toward excellence consists 

of seven criteria as leadership; strategy; customers (students and stakeholders); 

measurement, analysis, and knowledge management; workforce (teachers and 

educational staff); operations; and results 

Leadership refers to senior leadership, and governance and school 

contribution to the society around. 

Senior Leadership refers to the ways the school director leads the school 

processes (setting vision, mission, school activity or program, etc) toward the set goal and 

increases students learning outcomes. 

 Governance and societal contribution refer to the ways school director 

manages the school processes and make some contribution or involvement with the 

society around the school. 

Strategy refers to school strategy development and implementation 

Strategy development refers to the ways the school director leads the process 

of setting school strategic objective and development plans 

 Strategy implementation refers to the ways the school director implements, 

monitors, and evaluates the school strategies and plans to achieve the school vision.   

 Customers (students and stakeholders) refers to students and all stakeholder 

expectations and engagement  

Students and stakeholder expectations refers to the ways school director 

listens to students’ and stakeholders’ opinions and needs, and uses the data or 

information to develop the response strategy and action plans 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 6 

 Students and stakeholder engagement refers to the ways school director 

builds a good relationship with students and stakeholders to get their satisfaction and 

engagement in the school processes and learning activities  

Measurement, Analysis, and Knowledge Management refers to the 

measurement, analysis, and improvement of school performance; and information, 

knowledge, and technology management. 

Measurement, analysis, and improvement of school performance refers to 

the ways the school director measures and analyzes school performance and resources 

to meet the need of teachers, educational staffs, and school operations 

 Information and knowledge management refers to the ways school 

directors use the digital platform to manage and update the school’s information, 

knowledge, and technology system  

 Workforce (Human Resource) refers to teachers and educational staff 

working environment and engagement  

Teacher and educational staff’s working environment refers to the ways 

school director develops the knowledge and skill of teachers and educational staff to 

respond to the need of teaching in the 21st century and industrial revolution 4.0. 

 Teacher and educational staff engagement refers to the ways school 

director promote teachers and educational staff engagement in school development 

and high-performance processes. 

 Operations refers to the work process and operational effectiveness. 

Work process (support and improvement process) refer to the ways school 

director leads the day-to-day work operation to respond to the school vision.  

 Operational effectiveness refers to the ways school director uses to ensure 

effective management and a safe school environment. 

 Results refers to the results of school’s performance and improvement in all 

parts. It focuses on the results of student learning, student and stakeholder 

engagement, teacher development and engagement; leadership and governance; and 

budget and financial. 

Schools refer to the public high schools or secondary schools in Banteay 

Meanchey that are opened for students from grades 7 to 12.   
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1.5. Conceptual Framework 

 
Figure  1: Conceptual Framework 
 

1.6. Scope of the Study  

 1.6.1. Scope of Contents 

 The study determined and investigated the excellent management of schools in 

Banteay Meanchey based on the concept of creative self-efficacy. It was conducted in 

educational institutions (secondary schools) under the Provincial Department of 

Education, Youth, and Sports of Banteay Meanchey. Also, the research worked on 

two dimensions of creative self-efficacy: creative thinking self-efficacy (fluency self-

efficacy, flexibility self-efficacy, elaboration self-efficacy, and originality self-

efficacy) and creative performance self-efficacy (field self-efficacy, personality self-

efficacy, and persistence self-efficacy). The Criteria for Performance Excellence 

(Education) that were included in the study were Leadership; strategy; students and 

stakeholders; measurement, analysis, and knowledge; workforce; process; and results 

(student learning and process results; customer results; workforce results; leadership 

and governance results; and budgetary, financial, market, and strategy results).   

Excellence Management 

1. Leadership 

2. Strategy  

3. Customer (Students and Stakeholder) 

4. Measurement, analysis, and 

knowledge management 

5. Workforce (Teacher and Educational 

staff) 
6. Operation 

7. Results 

 
(Baldrige Performance Excellance Program, 

2021) 

Creative self-efficacy 

1. Creative thinking self-efficacy 

 1.1. Fluency self-efficacy  

 1.2. Flexibility self-efficacy 

 1.3. Elaboration self-efficacy  

 1.4. Originality self-efficacy 

2. Creative performance self-efficacy 

 2.1. Field self-efficacy  

 2.2. Personality self-efficacy 

 2.3 Persistence self-efficacy 

 
(D. H. Abbott, 2010a; Daher et al., 2021; Du et al., 

2020; Lin & Wang, 2021; C. C. Liu et al., 2014; 

Shiu et al., 2012; Tan & Majid, 2011; Yu, 2013b) 

 

Approaches for Developing Management towards Excellence 

of schools in Banteay Meanchey Based on the Concept of  

Creative Self -Efficacy  
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 1.6.2. Scope of Population   

  The population of the study were the 30 high schools in Banteay 

Meanchey, Cambodia. By using the Yamane table, the sample of the study were 28 

high schools in the province. All the sample high schools are opened to students from 

grades 7 to 12. 

 1.6.3. Scope of Time 

 The research study was conducted from July 2021 to May 2022. 

1.7. The Expected Results 

 1.7.1. Students can increase confidence in producing a novel or creative 

problem-solving in their learning, daily lives, and future workforce to develop 

themselves and the country’s economies.  

 1.7.2. Teachers can improve their ability in leading creative teaching and 

teaching for creativity to promote students’ creative self-efficacy and creativity in a 

fast-changing world and the future workforce.  

 1.7.3. Students and parents are satisfied with the school management 

processes and provide more support and involvement in schools.  

 1.7.4.  School principals can use the approaches to define school strategies, 

action plans, and evaluation systems; and strengthen teacher development and 

customer relation for developing students’ creative self-efficacy and creativity for a 

robust future workforce.  

 1.7.5. Provincial department of education can use the approaches for 

managing and defining training courses to develop creative teaching and teaching for 

creativity to enhance students’ creativity.  
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CHAPTER 2 

LITERATURE REVIEW 

 This chapter contains a review of literature related to the concept, theories, 

and previous research studies on creative self-efficacy and management towards 

excellence of schools. The literature view has been grouped as the following,  

  2.1. Creative Self-Efficacy 

   2.1.1. Concept of Creative Self-Efficacy 

   2.1.2. Dimensions of Creative Self-Efficacy 

   2.1.3. Importance of Creative Self-Efficacy 

   2.1.4. Factors for Developing Creative Self-Efficacy 

  2.2. Excellence Management 

   2.2.1. Concept of Management Towards Excellence 

   2.2.2. Importance of Management Towards Excellence 

   2.2.3. Models of Management Towards Excellence 

  2.3. Education in Cambodia and Banteay Meanchey province 

   2.3.1. Education System in Cambodia 

   2.3.2. School Management Guidelines 

   2.3.3. Situation and Schools in Banteay Meanchey 

  2.4. Related Research Studies 

   2.4.1. Research study related to Creative Self-Efficacy 

 2.4.2. Research study related to Management Towards 

Excellence of Schools 

 

2.1. Creative Self-Efficacy 

 Creative self-efficacy is the skill that links both creativity and self-efficacy of 

people. An individual's self-efficacy on general or common things is not creative self-

efficacy. To clearly understand creative self-efficacy, one needs to know what 

creativity and self-efficacy are and how the two are related and essential. 

 2.1.1. Concepts of Creative Self-Efficacy  

  1) Creativity and Its Importance   

 Creativity is the ability to create novel and valuable work 

(Sternberg & Lubart, 1999). It is about creating a new, original and applicable product 

in a particular situation that a person encounters (Davis, 2018). Creativity is not 

extraordinary but necessary because it is a significant skill for various functional 

sectors and business types (Farmer, 2010). In various contexts, creativity has been 

linked to innovation and used interchangeably with innovation to refer to the creation 

and implementation of new concepts. Ordinary creativity is found in everyday life 

and develops in important novels, performances, scientific advancements, and 

artwork (Amabile, 2011).  Clapham (2003) suggested that it is undeniable that the 

process of innovation is inextricably connected to creativity. 
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   Amabile (2011) defined creativity as generating innovative and 

acceptable ideas or outcomes for a specific objective. It is the creation of an original 

and appropriate answer, product, or solution to a problem with no real answer. It 

mainly involves novelty and utility (Cheng et al., 2012). Creativity benefits the 

economy, the person, society, and education (Saebø et al., 2007).  

   Also, the World Creativity and Innovation Week celebrated 

from 15-21 April illustrated that creativity is the people’s mindset, skillset, and 

toolset. It is a tool for handling complex. It incorporates coming up with a lot of ideas, 

seeking novelty, postponing judgment, and building off the people’s viewpoints. 

Creativity goes beyond just people’s first correct answer and discovering the second, 

third, or 124th. 

   Kaufman and Beghetto (2013) divided creativity into four 

levels,  

    (1) Big- C (big-picture creativity breakthroughs): 

Creativity or creative ideas are owned by great artists, scientists, or 

extraordinary people. This kind of creativity produces recognition and praise 

as well as frequently transformative works like scientific discoveries, technical 

breakthroughs, and artistic accomplishments. 

    (2) Pro-C (expert levels of creativity): It is shown in the 

profession. Creative people tend to perform better in an organization. These 

people are talented in their work but do not become well-known for their 

creations. 

    (3) Little-C (everyday creativity): It regulates one's 

creativity in life and daily experiences (ordinary creative thought and action). 

It promotes problem-solving for day-to-day issues and environmental 

adaptation. 

    (4) Mini- C (ordinary interpretive creativity seen in 

classrooms) describes a person's new and meaningful understanding/ 

knowledge during the learning process and experience. Adults and children 

experience mini-c creativity, typically the start of more refined creative 

activity and greater understanding.  

   Recent research found that many different levels and factors 

impact individuals' creative performance or creativity. Kaufman and Sternberg (2019) 

noticed an interaction between the motivation and creativity of each individual as the 

below process flow (Figure 2).   
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Figure  2: Interrelated forces operating on multiple levels to impact motivation and 

creativity 
Source:  Kaufman and Sternberg (2019), page 388 

   Figure 2 depicts how people's motivation and creative 

performance are influenced by the cultural setting and norms of their society, 

workplace, and school. Individual differences related to one's personality, confidence, 

and creative self-belief, directly impact people's intrinsic and extrinsic drives. 

Motivational orientation and self-belief in creativity have an impact on one's 

creativity. 

   Gallup (2019) addressed that creative work creates new ways 

of solving problems, facing difficulties, strengthening connections, or making new 

products or ideas that depend on no formula but discovery thinking. Stephanie Rip 

(2019) added that creativity's components include environmental factors, skill, 

disposition, and other related concepts. There will be no creativity unless the support 

factors are developed and promoted. 

   With the construct illustrating the relationship between the 

component of creativity above, Stephanie Rip (2019) explained that creativity is a 

process carried out by an individual (or a group of individuals) with a set of relevant 

skills and dispositions in an appropriate situation. Before being broken down into 

unique, autonomous domain regions, the talents and personalities exist in general 

terms. 
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Figure  3: Creative Construct     

  Source: Kaufman et al. (2009) cited in Rip (2019) 

   The figure above shows a significant relationship between 

dispositions and an individual's creative self-efficacy. The parts come together to 

provide a one-of-a-kind, precious, and practical result. Insight is where creativity 

begins in mind. This revelation requires other components, such as knowledge and 

experience, to nurture the idea and apply and generate the concept to attain creative 

success (Kaufman & Sternberg, 2019). Creativity, without a doubt, is the use of 

creative thinking in the behavior and ideation of a production line or a product (Liang 

& Yuan, 2020)  

   Creativity was thought to be a fixed inborn talent in the ancient 

past. However, experts now see creativity as a multidimensional construct influenced 

by natural and nurtured processes. People are born with different levels of creative 

potential; the contextual circumstances affect how well people’s creativity develops 

(Clapham, 2003). Rogoff (2003) pointed out that learning and apprenticeships are 

social processes that underpin creative action. The achievement of a mastery objective 

has an indirect beneficial impact on creativity (Du et al., 2020). 

   Researchers demonstrated that creative people are adaptable. 

They link ideas, have an aesthetic sense, find parallels and contrasts, and question the 

status quo. Moreover, they are unconventional, interested, and inquisitive (Saebø et 

al., 2007) because they possess a wealth of factual knowledge as well as self-belief 

(knowing how) and ability in the procession to recognize how the information may be 

applied (Saebø et al., 2007).  

  Kasyfi (2021) also illustrated that “creative individuals are 

imaginative, have a great curiosity, a willingness to explore something unknown, love 

challenges, are not afraid to try something new, and can understand ambiguity.”  As 

demonstrated by  
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  Based on reviews, creativity is the ability of individuals 

(students) to envision new approaches to addressing issues, tackling difficulties, 

establishing connections, or generating goods. Creativity is built on thinking 

connected to discovery and inquiry, not on a formula. 

 

   2) The Components of Creativity 

  Creativity is influenced by three individual factors (domain-

relevant skills, creativity-relevant processes, and task processes) and one factor 

outside of the individuals (social environment) (Amabile, 2011). Each factor can be 

described as follows:  

  The Domain-relevant skills relate to knowledge, 

competence, professional knowledge, wisdom, and talent in the particular area 

where the problem-solver is working.  

  The Creative-relevant processes (creative relevance 

skills) are related to a cognitive style and personality characteristics conducive 

to independence, risk-taking, and taking new perspectives on problems and a 

disciplined work style and skills in generating ideas. The mental processes 

also include the ability to synthesize information with broader, flexible 

divisions and break free from perceptual and performance "scripts." Self-

control and ambiguity tolerance are among the characteristics.  

  The Task motivation: task motivation (intrinsic) is a 

passion that is the desire to complete a task or solve a problem because it is 

interesting, involving, personally challenging, or satisfying – rather than 

because of extrinsic motivation such as contracted-for incentives, monitoring, 

competition, appraisal, or the need to do something in a specific way. 

Individuals are most creative when driven mainly by the work's interest, 

delight, fulfillment, and challenge. 

  The social environment covers all external motivations 

that impair intrinsic motivation and various additional environmental variables 

that can either stifle or stimulate intrinsic motivation and creativity—a context 

of positive challenge in work; collaborative, diversely skilled, and idea-

focused work teams. Freedom in carrying out the work; supervisors who 

encourage the development of new ideas; senior management that promotes 

innovation through a clear strategic creativity-encouraging vision; and 

appropriate identification for creative work are all aspects that can increase the 

expression of creativity. 
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2.1) Creativity in The Field of Psychology 

    In the psychology field, creativity comprises 

many components, Guilford(1968), as cited in (Smith, 2019a). There are four 

critical structures fluency, flexibility, elaboration, and originality. 

    Fluency: Fluency is the capacity to 

generate many ideas; it emphasizes an individual's ability to have quantity 

over efficiency. 

    Flexibility: Flexibility is the ability to 

adjust a person's thinking process easily.  

    Elaboration: Elaboration allows 

individuals to add to the knowledge given to them. The person is expected to 

have as much information as possible. 

    Originality: Originality is the supply of 

an outlandish or novel approach or concept, Guilford(1968) cited in (Smith, 

2019a).  

     Cherry (2022) stated that While some people 

seem to be naturally creative, there are things that people can do to foster their 

creativity, such as be open to new ideas (open to new experiences and willing to try 

new things and explore new ideas), be persistent (putting out the time and energy to 

create something new even when it is difficult to do so) and set out time for creation 

(set time and devote effort to practice brainstorming, learning, and creating). Some 

techniques can be used to stimulate creativity, such as taking a walk, rewarding one’s 

self, putting the restriction in place, creating psychological distance, daydreaming, re-

conceptualizing the issue, getting emotional, surrounding self with blue, and 

meditating (Cherry, 2020) 

 

 2.2) Creativity in the Field of Education 

    In education, creativity is viewed as the capacity 

to create something both novel and necessary (Smith, 2019a). As a first step in 

the creativity that determines the advancement of education, creativity mainly 

accelerates the development of the entire economy within a society (Pllana, 

2019). Creativity can work as  

    Creativity as effect (innovative 

products): creativity is a property of products. There are often tangible and 

material and frequently take the forms of works of art, musical compositions, 

or written documents. Although relatively specific, they can also be 

intangible, such as plans and strategies for solving the problem. 

    Creativity as a cause (creative people): 

Creativity is a constellation or cluster of psychological factors that give 

individuals the capacity or potential to produce products. It is thus a necessary 

but not sufficient cause for innovative products. 
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    Creativity as interaction (the congenial 

environment): Creative traits do not express themselves in isolation but within 

the framework offered by the person’s background. The broadly understood 

atmosphere includes the available resources (both human and material) and 

the degree of divergence or risk-taking it will tolerate. The quality, quantity, 

and timing of these factors affect the acquisition (or not) of knowledge and 

skills needed for creativity, as well as of favorable (or unfavorable) attitudes 

or motives (Cropley, 2001). 

    Regarding creativity in schools and classrooms, 

there are two significant ways teachers and students can be creative. The first is 

creative teaching, and the second is creative learning. These two are not the same; 

however, they work to motivate the classroom to produce creativity, not just ideas but 

processes and products.  

Table  1: Different ways teachers and students can be creative in schools and 

classrooms 

Types of creative 

expression 
Brief description Requirements Opportunities 

Creative teaching Creative education 

includes teaching 

about creativity, 

teaching for 

creativity, and 

teaching with 

creativity. 

Teachers must feel 

they can teach 

creatively in their 

classrooms, 

understand what it 

entails, and be 

willing to take on 

that role. 

 

There are various 

chances for creative 

teaching in schools 

since integrating 

creativity and 

innovative material into 

a current academic 

curriculum. 

Teaching about 

creativity 

Guiding students in 

understanding what 

creativity is (and is 

not), how it 

develops in and 

across many 

activities and topic 

areas, and the role 

creativity plays in 

learning and life 

Understanding the 

"field of creativity 

studies" and 

“examples and 

activities” 

emphasizes creative 

expression in specific 

academic areas. 

 

Teaching about 

creativity can occur in 

almost any subject area 

by incorporating 

biographies, case 

studies, and examples 

of creative work in the 

subject area.  
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Types of creative 

expression 
Brief description Requirements Opportunities 

Teaching for 

creativity 

Developing pupils' 

creative potential 

and achieving 

creative success. 

 

Understanding 

methods and 

techniques to 

incorporate creative 

learning activities 

and experiences into 

current curricula. 

 

There are several 

possibilities for 

students' creative 

expression throughout 

the curriculum, ranging 

from encouraging kids 

to establish their 

methods of doing things 

to projects that allow 

students to discover and 

solve their issues. 

Teaching with 

creativity 

Innovatively 

teaching academic 

subjects.  

 

Knowledge of what 

is being taught and 

creative personality 

traits (e.g., openness, 

sensible risk-taking, 

possibility thinking). 

 

Teachers should teach 

nearly any topic 

differently. It entails 

being open to 

investigating 

unexpected moments 

that arise during a class 

and creating 

opportunities for 

creative expression. 

Creative learning Individual and 

sociocultural 

processes lead to 

new and personally 

meaningful 

understandings of 

oneself and others. 

Students can 

develop, discuss, and 

participate with 

multiple methods of 

learning the subject 

matter in a classroom 

setting. 

Creative learning may 

take place in almost any 

subject. 

 

Creativity-in-

learning 

It focuses on how 

individuals build 

their comprehension 

of new academic 

subject matter 

through the creative 

process. 

Students require 

chances and 

assistance to connect 

with the academic 

subject matter in 

ways that encourage 

new and personal 

knowledge. 

As long as the students' 

concepts or experiences 

are sufficiently unique, 

creativity in learning 

may occur in any 

academic area and with 

nearly any topic. 
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Types of creative 

expression 
Brief description Requirements Opportunities 

Learning-in-

creativity 

Students are 

encouraged to 

discuss and test 

their new and 

relevant 

understandings with 

their instructors and 

classmates. 

Students require 

chances to share and 

test their newly 

acquired and 

personally 

meaningful 

knowledge with 

others. Teachers and 

peers must be willing 

to interact with new 

or unusual ideas, 

insights, and 

understandings. 

Learning-in-creativity 

can occur when 

teachers have the time 

and willingness to 

explore different 

perspectives (i.e., not 

feeling too pressured to 

cover topics and 

quickly move on). 

Students have the 

confidence, willingness, 

and understanding of 

when it might be most 

beneficial to share their 

unique perspectives.  

  

    In teaching for creativity in a K-12 classroom, teachers 

must think about their curriculum and use curricular time in new ways. Teachers must 

perceive those creative insights and expressions in students’ everyday learning of core 

learning in the curriculum. That is why it is essential to contribute to building up a 

positive learning experience at schools (Kaufman & Beghetto, 2009). It occasionally 

involves collaborating with outside specialists and community members and creating 

a supportive school atmosphere for creativity that encourages students to work 

successfully with uncertainty (BEGHETTO, 2021). Lauren (2018) has revealed the 

ways to improve students’ creativity in class as:  

 (1) Build a compassion 

 (2) Be present with students’ ideas 

 (3) Encourage creativity in learning activity 

 (4) Re-word assignments to promote creative thinking 

 (5) Give direct feedback to students on their creativity 

 (6) Help students know when it is appropriate to be creative 

 (7) Use creative instructional strategies, models, and 

methods 

 (8) Channels the creative impulses in “misbehavior.” 

 (9) Protect and support students’ intrinsic motivation  

 (10) Make it clear to students that creativity requires effort 

 (11) Explicitly discuss creativity myths and stereotypes with 

students 

 (12) Experiment with activities where students can practice 

creative thinking  
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   Richardson and Mishra (2017) revealed that Physical 

environment, learning climate, and learner engagement are the three key variables 

that encourage students' creativity. The physical environment concerns the actual 

learning space. Group collaboration and discussion should be free-flowing and 

adaptable. Learning climate includes all classroom climates and the relationships 

between teachers and students. Students must be able to speak freely, discuss and 

embrace new ideas, have faith in one another, and be encouraged to take risks. It 

creates a climate where teachers and students feel a sense of belonging, concern, and 

cooperation. In learner engagement, instead of focusing on the teachers' objectives, 

teachers should locate the actual task that can draw or inspire students to engage in. 

The classroom atmosphere should be considered collaborative learning and teaching 

(Richardson & Mishra, 2017). 

   White (2019), Creativity and assessment are closely linked and 

essential to the creation of rich, challenging learning experiences. The link between 

people and their inner landscape is improved by creativity and assessment, which 

encourages the pursuit of novel issues, concepts, and relationships. Creativity ends 

without assessment, and without creativity, classrooms become routine and 

unmotivated. In order to assess creativity, teachers must involve students in the 

learning process by asking them to choose their goals and methods of 

implementation. Assessment encourages more in-depth and creative thinking to boost 

creativity (White, 2019).  

 In addition, the study explored that students’ creativity can be 

developed through the Project-Based Learning (PBL) project in the class. When PBL 

is conducted, teachers need to know the quality indicator of the invention and set it. 

Then teachers set the activities targeted to the set quality indicators. Practicing PBL, 

the voice and choice of students need to be complicated and provide to get students 

chances to be on their own of the originality of what to do and manage. Teachers 

must model thinking of synthesis or provide scaffolding activities and an opportunity 

for students to reflect on their goals and development to encourage novel (Miller, 

2013). 

 Besides improving students’ creativity, teacher creativity also 

needs to be attended to as school poor education performance is frequently associated 

with teacher creativity (Amtu et al., 2019). The principals and managing principals 

influence teacher creativity. The research found that the principal’s leadership 

influences 46.7% of teacher creativity, the principal’s management controls 58.9%, 

and 59% is influenced by the administration and management's effect (Amtu et al., 

2019). 

 

  2)  The concepts of self-efficacy 

   Self-efficacy is a construct discussed by Bandura (1997b). It is 

a person's trust in their capacity to do a particular activity or combination of behaviors 

necessary to achieve the desired result. People's efficacy beliefs impact how they 

perceive, behave, empower themselves, and act in everyday life and work 
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management. They trust their ability and motivate themselves to accomplish a goal 

despite obstacles (Bandura, 2007).  

   The researcher gave the meaning to self-efficacy: a 

motivational state is an individual's self-rated capacity to execute specific actions to 

achieve some objective. It is concerned not with what one has but with belief in what 

one can do with whatever resources one can muster (Bandura, 2007).  

   Punyasettro et al. (2021) stated that self-efficacy is a 

psychological term that describes a person's confidence in their abilities to complete a 

mission or goal they had set (Bubou & Job, 2022). It is closely related to self-worth 

and self-esteem (Bubou & Job, 2022). Students' self-efficacy pertains to their belief in 

their capacity to complete a task despite academic difficulties (Azila-Gbettor et al., 

2022). 

   Hence, self-efficacy is an essential belief in an individual’s 

self-rated capacity to meet the challenge ahead and to empower them to complete a 

specific or general task successfully.  Researchers have paid more attention to three 

main self-efficacy in the past years: creative self-efficacy, creative metacognitive, and 

creative self-concept. (Beghetto & Karwowski, 2017).  

   2.1) Sources and importance of Self-efficacy 

    Bandura studied how self-efficacy originated and what 

factors impact self-efficacy. He then identified the four sources of self-efficacy that 

motivate self-efficacy as follows:  

    (1) Enactive mastery experience: previous 

success and failure experiences on similar tasks. 

    (2) vicarious experience: observation of the 

behaviors and consequences of similar models in a similar situation 

    (3) Verbal persuasion: encouraging messages 

from others.  

    (4) Psychological and affective states: one’s 

emotional states while a person is thinking about a specific task or trying to 

solve a problem.   

 

   Schwarzer (2014) explained that self-efficacy beliefs regulate 

human functioning through four significant cognitive, motivational, affective, and 

selection processes. The processes are analyzed in detail as follows:  

    (1) Cognitive processes: Self-efficacy beliefs 

influence thinking patterns that can impact results. These cognitive effects 

come in a variety of shapes and sizes. While much of human action is 

purposeful, it is governed by forethought represented in cognized objectives. 

Self-evaluation of abilities influences personal goal setting. The higher the 

target people set for themselves and the firmer their resolve, the higher their 

perceived self-efficacy is. 
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    (2) Motivational processes: Self-belief in 

efficacy play a central role in the self-regulation of motivation. Most human 

inspiration is derived from the brain. People who practice cognitive basis 

inspire themselves and direct their decisions in advance by exercising 

forethought. They shape opinions on what they are capable of, forecast the 

possible outcomes of potential activities, set personal goals, and devise action 

plans to achieve desired results.  

    (3) Affective processes: The self-efficacy 

system also plays a crucial role in the self-regulation of affective status. Self-

efficacy values affect how emotional life experiences are built and cognitively 

represented; they control disruptive thinking patterns and sponsor courses of 

action that change environments in ways that alter their expressive potential. 

These alternative paths of affective influence are amply documented in the 

self-regulation of anxiety arousal and depressive mood. 

    (4) Selection processes: People can exert some 

influence over their life paths by the environments they select and the 

environments they create. People prefer to avoid activities and situations that 

they perceive are beyond their coping capacities. Still, they readily engage in 

demanding activities and choose social surroundings that they believe they can 

handle. The more fabulous people's self-confidence in their skills, the more 

career opportunities they deem possible, the greater their interest in them, the 

better they educate themselves for various pursuits, and the more competitive 

they are at them. 

    It is addressed that the choice of task, effort and 

determination are all influenced by self-efficacy. One with a high level of self-

efficacy for completing a mission or assignment is found to engage more readily, 

work hard, and persevere longer when faced with challenges (Bandura, 1995). 

Efficacy belief directly affects career decision-making and preference (Bandura,1986 

as cited in Bandura, 1995). Researchers have studied the relation between self-

efficacy belief with the specific domains. Zhou and Kam (2016) investigated the 

relationship between hope and self-efficacy and then found out that there was a 

significant overlap between the two factors. In addition, self-efficacy found a positive 

correlation with the domains as engaging in future planning, focusing on future 

consequences, and life satisfaction (Azizli et al., 2015). The higher-level self-efficacy 

people have, the more vital work confidence, trust, and belief people feel towards 

their goals and success      

   2.2) Building Self-Efficacy 

    People with self-efficacy learn from mistakes and 

approach situations by thinking about how to handle them rather than worrying about 

what could go wrong. (Bandura, 1997a). The way to build people's self-efficacy are:  
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(1) Emphasize Peer Modeling: Learning from 

the examples of individuals, such as the teachers who serve as role models for 

their students. Additionally, it includes situations in which learners exhibit 

good social skills and are eager to impart those same virtues to a new 

individual. 

(2) Seek Feedback: Feedback is the most crucial 

tool for increasing self-efficacy. Feedback on how people are doing is needed 

for both employees and students. Feedback must be provided regularly and 

straightforwardly. 

(3) Encourage Participation: People who 

participate are more likely to be involved and active, which are excellent traits 

that frequently impact their confidence in their abilities. Students that 

participate actively in class not only learn more actively, but also retain more 

information about the subject matter. Students benefit from each other's 

knowledge when they participate. 

Allow people to make their own choices: Allowing 

someone to choose for themselves makes them feel responsible for their actions, 

whether the result is negative or positive. It strongly emphasizes one's ability to take 

responsibility for one's actions, admit mistakes, and benefit from them. 

 Krik (2022) explained that teachers could use strategies 

to build self-efficacy in various ways as:  

(1) Motivate students’ successful experiences 

(Mastery experience) 

(2) Encourage students to observe a peer success 

in each task (Vicarious experience)  

(3) Provide incredible communication and 

feedback to guide and motivate students to fight with their best effort (Verbal 

persuasion)  

(4) Create happy, unstressed, and powerful 

feelings that can contribute to strong performance and active learning 

activities (Emotional states) 

Pedagogic strategies that can foster self-efficacy in 

students are question and answer format, conceptual problem, inquiry-based learning 

activities, cooperative learning, collaborative learning, and the use of electronic 

applications (Frencl and Scheel (2005) cited in Krik (2022)).  Moreover, establishing 

a short-term goal to challenge students, motivating students to lay out a specific 

learning strategy and plan (Schunk & Pajares, 2002), and comparing students’ 

performance to their set goal (Bandura, 1977) also motivate students’ self-efficacy. 

Margolis and McCabe (2006) demonstrated that to 

empower students’ self-efficacy, there should be the use of moderately difficult tasks, 

the use of peer models, teaching specific learning strategies, capitalizing on students’ 
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interests, allowing students to make their own choices, encouraging students to try, 

giving frequent, focused feedback, and encouraging accurate attributions.  

     

  3)  Concept of Creative Self-Efficacy 

   Many teachers and researchers have paid greater attention to 

students' creative self-efficacy to improve their creativity in educational settings. 

Students' creative self-efficacy promotes autonomous motivation and the emotion of 

success (Liu et al., 2021).   

   The concept of creative self-efficacy is aroused from broader 

research on self-efficacy and creativity. Some researchers study creative self-efficacy 

as creativity and self-efficacy, while others choose to study it as one “creative self-

efficacy” (Chong & Ma, 2010a). Rabbani et al. (2020) stated that self-efficacy for 

creativity is being modified as creative self-efficacy. Tierney and Farmer (2002) were 

the first to adjust the concept of self-efficacy to creative self-efficacy by studying 

Bandura's definition of self-efficacy. The authors defined “creative self-efficacy as 

the belief one can produce creative outcomes” (P. Tierney & S. Farmer, 2002).     

   The study of D. H. Abbott (2010b) presented creative self-

efficacy as a motivational condition. Creative self-efficacy is an individual's 

confidence in their ability to perform the specific tasks necessary to create novel, 

initial, or suitable solutions. Creative self-efficacy is differentiated from general self-

efficacy because it focuses on creativity. It is a widespread belief that people work 

creatively to solve problems and behave creatively (Karwowski, 2011b). Creative 

self-efficacy moderated the link between the study process and creativity (Cheng et 

al., 2012).  

   Additionally, Creative self-efficacy is a person's belief 

activated when confronted with a performance situation. It helps people determine 

whether they should seek to engage with or better avoid that situation or task 

(Beghetto & Karwowski, 2017). Karwowski and Kaufman (2017) confirmed the 

meaning of creative self-efficacy: a person’s perceived confidence to creatively 

perform a given task at a particular level in a specific context. It is linked to creative 

thought and actions (Puente‐Diaz & Cavazos‐Arroyo, 2018). Beghetto and 

Karwowski (2017) added that creative self-efficacy, creative metacognitive, and 

creative self-concept are three main self-efficacy that work together as a system in 

developing a creative identity of a person. These three beliefs differed related to 

temporal (past, present, and future), stability (dynamic vs. static) as well as a task 

(specific vs. general). 
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Figure  4: Visual relationship among Creative Identity (CI), Creative Self-Efficacy 

(CSE), Creative Metacognitive (CM), and Creative Self-Concept (CSC  

    There is a strong correlation between creative self-

efficacy, creative metacognition, and creative self-efficacy. Beghetto and Karwowski 

(2017) stated that when working on creative self-efficacy, the measures should be 

future-oriented, focusing on confidence in executing important aspects or levels of 

task performance and using broad response sets. They provided more explanation 

about creative self-efficacy, creative metacognition, and creative self-concept as 

follows,  

Table  2: Creative self-efficacy, Creative Metacognition, and Creative Self-Concept 
CSE = Creative Self-Efficacy CMC = Creative Metacognition  CSC = Creative Self-Concept 

C
o
n

st
ru

ct
 

Working 

Definition 

Central 

Focus 

Temporal 

Dimension 

Task 

Dimension 

Stability 

Dimension 

Measurement 

suggestions 

CSE It refers to a 

perceived 

ability to do 

a task 

creatively in 

a particular 

setting and 

at a specific 

level. 

Confidence 

(perceived 

confidence 

to behave or 

work on a 

specific task 

creatively 

Future 

(centered on 

assessing 

one's 

capacity to 

accomplish 

an upcoming 

assignment 

creatively) 

Highly 

specific 

(affected by 

the 

characteristics 

of a particular 

activity and 

setting) 

Dynamic (self-

belief that 

changes over 

time as a result 

of perceived 

task 

characteristics, 

environment, 

and 

psychological 

and 

physiological 

state) 

Measures of 

CSE should 

have a future 

orientation, 

focus on the 

perception of 

confidence in 

performing 

key features 

or levels of 

task 

performance, 

and use broad 

response 

scales  
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    Christensen-Salem et al. (2020) revealed that creative 

self-efficacy is a crucial determinant of whether individuals will approach or avoid a 

task, suggesting that it can be an essential factor that stimulates thriving, associated 

with enhanced creative performance. It also acts as a facilitator between relational 

success goals and creativity. The mediation of creative self-efficacy can positively 

predict creativity for mastery and performance-approach goals (Du et al., 2020). 

   In education, students’ creative self-efficacy works as 

the belief that students have in their ability to come up with new things and valuable 

ideas (Ohly et al., 2017). The perceived of students’ creative self-efficacy seems 

somehow to be affected by gender. Karwowski (2011c) explored male students' 

perceived creative self-efficacy more than female students. Primarily, males with a 

higher socioeconomic level overestimated their creative self-efficacy, while females 

underestimated it. 

   Recently, Liu et al. (2021) demonstrated that creative 

self-efficacy extends the general creativity domain and contributes to individual effort 

CMC Self-belief is 

based on a 

mix of 

creative 

self-

awareness 

and self-

awareness 

and 

contextual 

knowledge 

about when, 

why, and 

how to be 

creative 

Accuracy and 

regulation 

(the 

verification 

of perceived 

creative 

talents and 

limitations, 

as well as 

creative task 

performance 

regulatory 

beliefs)  

Present 

(focused on 

determining 

whether or 

not the 

creative 

activity is 

appropriate 

and possible, 

as well as 

whether or 

not changes 

are required 

when doing a 

task) 

Moderately 

specific (A 

mix of unique 

task 

characteristi

cs, past self 

and 

contextual 

information, 

and present 

task 

performance 

influences 

task 

performance) 

Relatively 

stable (i.e., 

Self-

confidence is 

constant 

primarily; 

however, it 

might 

fluctuate 

based on the 

environment 

and task 

performance)   

CMC should be 

a dynamic 

measure that 

accounts for 

accuracy, 

regulatory 

beliefs account 

for confidence 

bias and task 

complexity, and 

assess belief 

recalibrations 

across several 

trials. 

CSC The 

comprehens

ive 

cognitive 

and 

emotional 

evaluation 

of creative 

ability in 

and across 

domains 

underpins 

creative 

self-belief. 

Competence 

(perceived 

creative 

ability in a 

field) 

Past 

(concentrate 

on evaluating 

one's 

domain-

specific 

creative 

capacity 

based on 

previous 

performance) 

General 

(affected by 

the 

accumulatio

n of self-

and societal 

evaluations 

of last 

creative 

performanc

e in a 

particular 

domain) 

Stable 

(typically 

stable self-

belief that 

varies over 

time as a 

result of 

performance 

evaluation 

and 

feedback) 

CSC should 

be assessed 

on cognitive 

and affective 

features, 

focusing on 

retroactive 

self and social 

competence 

assessment. 
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and persistence in creative activities. Students who believe they are more competent 

in a specific area (for example, creativity) may feel less cognitive load when faced 

with a task that demands creativity. Their creative self-efficacy is a confidence 

booster for completing the assignment (Redifer et al., 2021). 

    Here in this study, the term creative self-efficacy is 

defined as a student’s belief that they can solve the required task or situation 

creatively and perform the given tasks creatively to create a novel and valuable idea 

or respond to the demand situation. Also, it is a confident and creative effort that 

motivates students to put all their talent and ability toward creative ideas, processes, 

or products. 

 

 2.1.2. Dimension of Creative Self-Efficacy  

 Creative self-efficacy in education was interested many teachers and 

researchers recently. Most of them defined creative self-efficacy similarly to the 

beliefs or confidence one has in their ability to produce creative or novel thinking, 

idea, solution, or products. However, researchers appeared to define components of 

creative self-efficacy differently in their study.    

  As D. Abbott (2010) investigated the latent structure of creative self-

efficacy by starting with the literature review of the general characteristic of creativity 

and motivation for creative expression, he then studied more detail self-efficacy 

tradition and the construction of creative self-efficacy in particular. He synthesized 

the research on creative thinking test self-efficacy, research on self-efficacy for 

innovative performance in an authentic environment, open-ended research into 

creative self-efficacy, and research on multiple dimensions of creative self-efficacy. 

He developed a measurement model for creative thinking and creative performance 

self-efficacy with 308 students. His finding confirmed that the two main dimensions 

of creative self-efficacy are creative thinking self-efficacy (CTSE) and creative 

performance self-efficacy (CPSE). These two dimensions are explained as  

 (1) Creative thinking self-efficacy (CTSE) is an individual's 

belief in their ability to express creative thinking. It is indicated by 

elaboration, flexibility, fluency, and originality.  

 (2) Creative performance self-efficacy (CPSE) is an 

individual's belief in their ability to express creative performance. It is 

indicated by three factors domain, field, and personality.  

However, Tan and Majid (2011) studied teachers’ perception of 

creativity and happiness with the measure of teachers’ concepts on creative self-

efficacy and happiness. They used the measurement scale of creative self-efficacy as 

two dimensions: idea generation (CSE_idea generation) and creativity efficacy in 

persistence (CSE_persistence). The researchers adopted the items of idea generation 

as “I am good at coming up with new ideas/ I have a lot of good ideas. I have a good 

imagination. I am good at combing existing ideas. Furthermore, I can reach the goal 
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of coming up with original ideas or things. Persistency items are “I have a strong will 

to master knowledge. I constantly check to see how well I am doing. I continue doing 

my task and never give up if I face difficulty. Moreover, I have a strong willingness 

to improve my skills and techniques.  

 Shiu et al. (2012) investigated whether the mediation function of 

creative self-efficacy may explain the link between learning motivation and 

innovative behavior. They surveyed 170 students on the perspective of creative self-

efficacy by using students’ creative self-efficacy scales developed by Sunny. S. J. Lin 

& Su-Pin Hung (2004). The scale contained three dimensions: beliefs about creative 

thinking strategies, the creative product, and ideas about a rival negative appraisal.  

 Yu (2013a) worked on the study “An Empirical Examination of a four-

component of creative self-efficacy among undergraduate students” – the article 

centered on the concept of creativity related to the process. The author characterizes 

creative self-efficacy as a person's confidence in their ability to transform a novel idea 

or notion into action in a favorable situation. He measured students’ creative self-

efficacy by using Yang's (2007) scales (consist of four main items to measure creative 

self-efficacy: I feel that I am good at generating novel ideas, I have confidence in my 

ability to solve problems creatively, I have a knack for further developing ideas of 

other, and I am good at finding a creative way to solve the problem) and comparing 

four items for each of fluency self-efficacy, flexibility self-efficacy, originality self-

efficacy, and elaboration self-efficacy component. His finding revealed that students’ 

creative self-efficacy has four dimensions fluency self-efficacy, flexibility self-

efficacy, originality self-efficacy, and elaboration self-efficacy 

 Different from Shiu et al. (2012) and Yu (2013a),  C.-C. Liu et al. 

(2014) worked in their study-related three dimensions of creative self-efficacy 

product, Creative self-efficacy strategy, and Creative self-efficacy feedback. The 

author explained in their study that:  

(1) Creative self-efficacy product means self-efficacy in the 

produced product.  

(2) Creative self-efficacy strategy means self-efficacy in 

creative thinking and strategy 

(3) Creative self-efficacy feedback means self-efficacy in a 

person's reaction to getting practical information. 

 Du et al. (2020) studied “The Mediating role of creative self-efficacy.” 

They defined creative self-efficacy with the three dimensions: creative thinking 

strategy beliefs, innovative products' religions, and negative evaluation resistance 

ideas.  

 Daher et al. (2021) studied the relation between creative emotion, 

creative self-efficacy, and curiosity under the topic “Self-efficacy in creativity and 

curiosity as predicting creative emotions.” They found out that self-efficacy in 

creativity explained 29.6% of creative emotion. Elements of creative self-efficacy or 
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self-efficacy in creativity consisted of self-efficacy in fluency, self-efficacy in 

flexibility, and self-efficacy in originality. 

 The recent studies, Liu et al. (2021) and Hung (2018) have studied 

three dimensions of creative self-efficacy as creative thinking self-efficacy (CTSE), 

creative performance self-efficacy (CPSE), and persistence against social persuasion 

self-efficacy (ASPSE). The author of these two studies (Hung, 2018; Liu et al., 2021) 

gave the example of persistence against social persuasion self-efficacy as keeping 

doing a thing or task even if it has been rejected. It seems to provide a similar 

meaning as negative evaluation resistance. 

 Lin and Wang (2021) have adapted a study using Huang and Hung's 

creative self-efficacy student measurement scale. They defined creative self-efficacy 

as the efficacy of creative thinking, the effectiveness of creative production, and 

persistence of significance in the face of negative feedback. Individuals' creative 

thinking was influenced the most by one’s capacity to integrate things and related 

ideas (Runco & Jaeger, 2012). 

 Based on the different measurement scales used to measure creative 

self-efficacy in the past study up to a very recent study, the researcher decided to 

define the dimensions of creative self-efficacy for this study by synthesizing the 

components used in the previous research as follows:  
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Table  3: Synthesis of Dimension of Creative Self-Efficacy (1) 
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1. Creative thinking self-efficacy           1 

   1.1. Fluency          1.1 

   1.2. Flexibility           1.2 

   1.3. Elaboration          1.3 

   1.4. Originality          1.4 

2.  Creative Performance self-efficacy          2 

   2.1. Personality          2.1 

   2.2. Field          2.2 

   2.3. Domain          2.3 

3. Idea generation          1.1 

4. Fluency self-efficacy          1.1 

5. Flexibility self-efficacy          1.2 

6. Originality self-efficacy          1.4 

7. Elaboration self-efficacy          1.3 

8. Efficacy of creative thinking          1 

9.  Creativity efficacy in persistence           2.3 

10. Persistence against social 

persuasion self-efficacy 
         2.3 

11. Persistence of efficacy in the face 

of negative feedback 
         2.3 

12. Belief in negative evaluation 

resistance 
         2.3 

13. Belief in creative thinking 

strategy 
         1 

14. Belief in Creative product          1.4 

15. Creative self-efficacy feedback          2.3 

16. Belief in a rival negative 

appraisal 
         2.3 

  

 The dimensions of creative self-efficacy from the earlier research studies are 

shown in Table 3. From the table, the researcher synthesized the dimensions of 

creative self-efficacy employed in the research study by grouping each dimension 

with a similar meaning. The dimension of creative self-efficacy that use in the study 

are:  
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Table  4: Synthesis of Dimension of Creative Self-Efficacy (2) 
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1. 

Creative thinking self-

efficacy 
   

 
     

1. Creative thinking 

self-efficacy 

The belief in creative 

thinking strategy  
   

 
     

Efficacy of creative 

thinking 
   

 
     

1.1 

Fluency          
1.1. Fluency self-

efficacy 
Fluency self-efficacy          

Idea generation          

1.2 
Flexibility           1.2. Flexibility self-

efficacy Flexibility self-efficacy          

1.3 
Elaboration          1.3. Elaboration self-

efficacy Elaboration self-efficacy          

1.4 

Originality          

1.4. Originality self-

efficacy 

Originality self-efficacy          

The belief in Creative 

product 
   

 
     

2. 
Creative Performance 

self-efficacy 
   

 

     

2. Creative 

Performance self-

efficacy 

2.1 Personality    
 

     
2.1. Personality self-

efficacy 

2.2 Field    
 

     
2.2. Field self-

efficacy 

2.3 

Domain          

2.3. Persistence self-

efficacy  

Creativity efficacy in 

persistence  
   

 
     

Persistence against social 

persuasion self-efficacy 
   

 
     

The belief in negative 

evaluation resistance  
   

 
     

Persistence of efficacy in 

the face of negative 

feedback 

   

 

     

Creative self-efficacy 

feedback 
   

     
 

The belief of rival 

negative appraisal 
   
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 To make it clear and easy to understand, the researcher summarizes the above 

table into the new table (Table 5) of the dimension of creative self-efficacy as 

follows,  

Table  5: Dimensions of Creative Self-Efficacy (3) 

No Creative Self-Efficacy 

Academic Researchers / Research Study (of) 
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1.  Creative thinking self-efficacy          

 1.1. Fluency self-efficacy           

1.2. Flexibility self-efficacy          

1.3. Elaboration self-efficacy           

1.4. Originality self-efficacy          

2. Creative Performance self-efficacy          

 2.1. Personality self-efficacy           

 2.2. Field self-efficacy           

 2.3. Persistence self-efficacy           

 

 Table 5 shows the dimensions of creative self-efficacy used in this study: 

creative thinking self-efficacy (fluency self-efficacy, flexibility self-efficacy, 

elaboration self-efficacy, and originality self-efficacy), and creative performance self-

efficacy (personality self-efficacy, field self-efficacy, and persistence self-efficacy). 

Each dimension and sub-dimensions were defined by adapting and considering items 

from D. Abbott (2010) and  Tan and Majid (2011) and the situation of high school 

students in Banteay Meanchey. Creative self-efficacy consists of two main 

dimensions: creative thinking self-efficacy and creative performance self-efficacy  

 1) Creative thinking self-efficacy refers to the belief one has in his/her 

ability to produce and express the creative idea and thought. The four sub-dimensions 

of creative thinking self-efficacy are elaboration, flexibility, fluency, and originality 

self-efficacy. 

 1.1) Fluency self-efficacy refers to the belief one has in his/her 

ability to make a lot of good ideas, reach different kinds of conclusions, have a 

good imagination, and think of many answers or responses to complex issues 

or situations.   

 1.2) Flexibility self-efficacy refers to the belief one has in 

his/her ability to come up with many kinds of answers or responses; respond 

to the question or problems in different ways with unique and special forms; 

and think of various ideas while working on an issue. 

 1.3) Elaboration self-efficacy refers to the belief one has in 

his/her ability to make a wild idea sound customary and reasonable by linking 

to what students have already known, and to tell others about their dreams. 
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 1.4) Originality self-efficacy refers to the belief one has in 

his/her ability to be the first in a group or class to reach a novel solution, beat 

other friends in thinking new notable ideas, and thinking of ideas that others 

do not have  

 2) Creative performance self-efficacy refers to the belief one has in 

his/her ability to create creative performance or behavior to respond to their situation. 

The three sub-dimensions of creative performance self-efficacy are field, personality, 

and persistence self-efficacy 

  2.1) Personality self-efficacy refers to the belief one has in 

his/her ability to motivate oneself to come up with new ideas, have fun with 

new ideas they learned from people, and sustain wondering about things even 

though they have already spent time on them.  

 2.2) Field self-efficacy refers to the belief one has in his/her 

ability to make a new idea or concept to be supported by others and convince 

others that your idea or solution is the best suit.  

  2.3) Persistence self-efficacy refers to the belief one has in 

his/her ability to contact in a solid will to master knowledge, teach oneself new 

things, check the improvement, and persist with the difficulty or negative 

feedback 

 

 2.1.3. Importance of Creative Self-Efficacy 

  Creative self-efficacy is considered the first stepping stone of people’s 

creativity (Smith, 2019b) that schools need to be responsible for developing. The 

individuals’ perception of their ability to do creative work is malleable. It can shift to 

a new self, task, and social context-related factors (Farmer, 2010). D. Abbott (2010) 

demonstrated that creative self-efficacy is a critical skill needed to develop 

individuals’ image of schooling in the twenty-first century. It is necessary for a new 

standard of life and education by many academic and educational researchers.  

 Tierney and Farmer started their first study on creative self-efficacy. 

They found out that creative self-efficacy is a skill that predicts and increases the 

creative performance of people beyond the predictive effects of job self-efficacy (P. 

Tierney & S. Farmer, 2002). Additionally, It is an essential antecedent of people's 

creative behavior and success (Mathisen & Bronnick, 2009). A high level of creative 

self-efficacy leads to high creative ideation (Runco et al., 2001). Individuals with 

creative self-efficacy have become convinced that they have the necessary skills and 

knowledge to be creative, so they persevere when meeting difficulties. This group of 

people are recognized quickly for recovering from setbacks. This skill seems to work 

to decrease the pressure and boredom of individuals whenever people face any 

obstacle. 

 Beghetto (2006) pointed that students with greater creative self-

efficacy were likely to have favorable attitudes about their academic skills in all 
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subject areas and to indicate that they wanted to attend college than students with 

lower creative self-efficacy. Students feel like engaging in after-school academics and 

after-school social activities (social involvement) with creative self-efficacy. They are 

no more or less likely to spend time playing video games, watching TV, or hanging 

out with friends. 

 Another important thing that seems to remind teachers and students in 

the new normal area is that computers and the Internet quickly transform the 

educational system and increase the need for creativity in the fast-developing and 

changing world. Creative self-efficacy is strongly related to curiosity- Curiosity is 

connected to a person's sense of imagination (Karwowski, 2012), and it pushes people 

to strive for development and respond effectively to the new environment they are 

facing. Teachers and students without creative self-efficacy, who do not think or 

perform creatively, are likely to be left behind in their careers and intellectual lives 

(D. Abbott, 2010). 

 Furthermore, high creative self-efficacy seems to lead to better 

academic success because this skill was found to be four percent of the variance in 

academic scores, eight percent in intrinsic and extrinsic motivation, and seventeen 

percent in explanation (Putwain et al., 2012). Unlike those with low creative self-

efficacy, students with solid creative self-efficacy can effectively enhance their 

professional self-management to achieve effective job and task success (Yu, 2013b). 

Besides, Puente-Díaz (2016), who worked on the antecedents, consequences, and 

implications of creative self-efficacy, has pointed out that creative self-efficacy, a 

broader notion of self-efficacy, is a motivating drive that helps people stick to their 

goals even when they fail. The skill increases students' motivation to study hard and 

put in extra effort to achieve good marks in school. Creative self-efficacy empowers 

toward achieving set goals (Puente-Diaz & Cavazos-Arroyo, 2018). Du et al. (2020) 

argued that creative self-efficacy undoubtedly mediates the relationship between 

dispositional success goals and creativity. They added that through the mediation of 

creative self-efficacy, mastery and performance-oriented goals could be applied to 

predict creativity. 

 Last but not least, N. Sudiyani et al. (2020) demonstrated that 

individuals with high levels of creative self-efficacy tend to identify with the 

entrepreneurial leader's focus on opportunity identification and exploitation. They 

respond positively to encouragement to develop and implement creative ideas that 

positively and significantly affect their creative work behavior (Redifer et al., 2021; 

Sarwoko, 2020; N. N. Sudiyani et al., 2020). The stronger the creative self-efficacy, 

the more innovative work behaviors will increase. 

 Park et al. (2021) added that a person with a high creative self-efficacy 

might have more faith in their talents and competence, reducing their fears of negative 

judgments. Self-direction, stimulation values, and creative ideations are all controlled 

by creative self-efficacy. Tep et al. (2021) confirmed the high level of the relationship 
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between creative self-efficacy and creative ideation. Creative self-efficacy was 

positively correlated to creative ideation, that why students' creative ideation will 

undoubtedly rise as their creative self-efficacy grows. 

 The world Creativity and Innovation Week demonstrated that 

Practicing creativity will bring creative confidence, and with creative spirit will come 

one’s ability to look at problems as opportunities. They will find a new solution to 

personal options and change their life. They will find creative solutions to community 

opportunities and change their world.  They will discover new connections to improve 

the world for all of us. 

 People with high levels of creative self-efficacy were more confident 

in their abilities, which motivated them to put more effort into creative endeavors, 

resulting in increased creativity (Du et al., 2020). Higher levels of creative self-

efficacy are linked to increased motivation, awareness, and abilities in creative 

thinking, resulting in a reduced perceived mental demand during creative activities 

(Redifer et al., 2021). 

 In brief, creative self-efficacy is an essential antecedent of students' 

creative and innovative work behaviors or creativity. It motivates students to persist 

in the difficulty of creativity. More importantly, creative self-efficacy promotes 

students’ engagement in social activities, students’ self-management in working tasks, 

and students’ desire to pursue their college education. With a high level of creative 

self-efficacy, students’ life will not be left behind in this unpredictable changing 

world.  

 

 2.1.4. Factors for Developing Creative Self-Efficacy 

  Creative self-efficacy may influence overall creative production 

(Smith, 2019b). Several ways are being found to take part in developing or promoting 

an individual’s creative self-efficacy, such as: 

 Choi (2004) discovered that creative self-efficacy fully moderated the 

effect of the individual (motivation, personality, ability) and contextual factors 

(leaders’ and peers’ social results) elements on creative performance. Students' 

attitudes about mastery and implementation approaches and instructor comments on 

creative abilities were favorably related to their creative self-efficacy. Teachers can 

help students develop their creative self-efficacy by giving both positive remarks and 

supportive feedback (Beghetto, 2006), challenging stretch targets and the freedom to 

find out how to solve the tasks or problems (Mathisen, 2011a), and enhancing 

student’s willing in taking risks (Beghetto et al., 2020).  

 Mathisen and Bronnick (2009) concluded in their study that creativity 

can be taught by enhancing individuals’ belief in their creative productivity. 

Improving one's confidence in creativity needs creative courses and interventions - 

creativity training had a positive effect on creative self-efficacy. The teacher should 

avoid restricting students’ creativity in the feature by giving them negative judgment 
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or focusing on “right versus wrong teaching methods. Decisions and restrictions were 

strongly affecting each student’s creative self-efficacy. The opportunity for students 

to describe their concepts related to the WHY and HOW questions (Boser, 2022; The 

University of Arizonna) and to join cooperative and authentic learning methods 

(Jamali, 2022) have to be built in class to get students to gain their deep thinking 

about what they have learned and the new lesson,   

 Having reviewed Bandura’s self-efficacy model (1997), Puente-Díaz 

(2016) stated that training programs that increase creative self-efficacy must contain 

three components:  theories and research on creativity and creative problem solving 

and planning and facilitation of the creative process. In addition, BEGHETTO (2021) 

explained three forms of creative teaching: teaching about creativity, teaching for 

creativity, and teaching with creativity.  

(1) Teaching about creativity refers to helping students 

learn what creativity is (and is not), how it develops in and across different 

activities and subject areas, and the role creativity plays in learning and life. 

Teachers who teach about creativity need to deeply understand creativity 

based on the work from the field of creativity studies. However, knowledge of 

creativity studies is just a starting point. They will need to be able to find ways 

to blend creative content within their regular academic subject matter 

teaching. It is not just to teach the “what,” but “who, how, when, why, and 

where” of the work.  

(2) Teaching for creativity refers to improving students’ 

creative potential into creative achievement. It needs one promising direction 

for making room in the curriculum to support creative expression. It is called 

lesson unplanning. Lesson unplanning involves establishing openings in 

teachers’ existing lessons and activities by replacing predetermined aspects of 

the curriculum with to-be-determined opportunities for students to share their 

unique ideas and insights (Beghetto, 2018).  

(3) Teaching with creativity refers to creatively teaching 

academic subject matter. Teaching with creativity focuses on how teaching 

can be a creative act itself. It is not to say that teaching with creativity has no 

impact on students. Like all forms of creative teaching, teaching with 

creativity requires that teachers have deep knowledge of what they are 

teaching. Teaching with creativity, therefore, involves teaching specific 

subject matter while at the same time approaching the act of teaching with 

openness, flexibility, sensible risk-taking, possibility thinking, and related 

attributes of creative behavior. Teachers must be aware of how students are 

experiencing failures and setbacks and the messages they receive following 

such setbacks. Although it is true that failure, even painful failures, are part of 

the creative process, it is also true that students may experience creative 

mortification if they do not believe improvement is possible (Beghetto, 2016).  
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 The research study by (Chong & Ma, 2010) confirmed that work 

permanence, education, hierarchical organizational level, and task-related job self-

efficacy were all associated with creative self-efficacy. Individuals who love their 

work environment and have supportive leaders who trust and collaborate will be more 

creative. The development of creative self-efficacy was influenced by an individual’s 

creative role identity and the leader's perception of creativity (Tierney & Farmer, 

2011). It makes a serious issue for teachers to lead students to have confidence in 

their ability to execute their creativity in the future (Cheng et al., 2012). There found 

that a  course focused on behavior modeling proved more helpful in fostering creative 

self-efficacy than a lecture and exercises system, Gist (1989) cited in Ohly et al. 

(2017).  

 Stephanie Rip (2019) explored that students’ creative self-efficacy can 

be improved by setting up a classroom environment that enhances and models 

creativity, allowing for growth and mastery learning experience, and providing rich 

and specific feedback. Environment factors were critical predictors of creative 

achievement, such as establishing trust and safety, supportiveness of risk, 

unrestrained, comfort with uncertainty, encouragement with collaboration, modeling 

of creativity, allowance for enough time, and reduction of stress and challenge 

(Stephanie Rip, 2019). The classroom environment should support students’ need for 

relatedness, competence, and autonomy(Ryan & Deci, 2002). It is necessary for 

schools, especially teachers, to consider the unique features of classrooms carefully 

and how features classrooms might constrain or enhance the creative expression of 

learners (BEGHETTO, 2021).  In the following figure, Lucas and Spencer (2017) 

listed teaching methods that matter in critical and creative thinking  
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Figure  5: Signature pedagogies for teaching creative thinking  

  Source: Lucas and Spencer (2017) cited in B Lucas (2021) 

 

 Maciej Karwowski and Baptiste Barbot (2016) stated that Creative 

self-efficacy develops due to interpreting previous successes, which, in turn, rely on 

creative abilities. They added that Creative self-efficacy and creating personal identity 

form under the influence of multiple factors – the experience of previous successes 

and their interpretation, the impact of parents and teachers, and social comparisons 

and comparisons of one’s competencies in various domains. Previous successes shape 

creative self-efficacy, which, in turn, translates into a higher valuation of creativity 

and, therefore, builds a creative personal identity. Teachers may help students 

improve their creative self-efficacy and stimulate their creative thinking by using 

methods or activities such as inquiry teaching and offering time (Puente‐Diaz & 

Cavazos‐Arroyo, 2018). 

 Rabbani and Sarmad (2019) revealed that the connection between 

creativity and elements such as supervisory encouragement, workgroup support, 

enough resources, and independence is controlled by creative self-efficacy. Mastery 

goal (Mastery goals concentrate on developing capabilities and mastering tasks) and 

the communicative approach predicted creative self-efficacy (Du et al., 2020). The 

opportunities to engage in creative learning in and outside of the walls of the 
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classroom should be provided to students because these opportunities help to develop 

students’ creative confidence, recognize the value of creativity, and create an 

awareness of when to be creative and when not to be (BEGHETTO, 2021).  

 Students' creative self-efficacy grows and improves over time by being 

engaged in the school's strategic planning goal (ALFUHAIGI, 2014), creative culture, 

and being encouraged and stimulated by the abundance of chances to compete and 

perform creatively (Gong et al., 2020). Teachers should help students build 

confidence in solving problems innovatively (Du et al., 2020). According to Liu et al. 

(2021), students’ motivation, achievement, and creative self-efficacy result from 

teacher support (academic, emotional, instrumental, and autonomy support). When 

students were motivated by a need for novelty, independent thought, and action, their 

creative self-efficacy and creativity grew significantly (Tep et al., 2021). N. Sudiyani 

et al. (2020) pointed out that the influence of creative self-efficacy on people's 

innovative behavior will be more substantial for people who work in a team with solid 

entrepreneurial leadership because entrepreneurial behaviors motivate workers to 

derive creative ideas and implement them at work.  

 Stephanie Rip (2019) recognized that setting up classroom 

environments that foster and model creativity, allowing for development and mastery 

of learning experiences, and offering rich and detailed feedback are the most excellent 

ways for educators to enhance students' creative self-efficacy. Using a problem-based 

learning methodology through e-learning strongly encourages students' elaboration 

and originality thinking (Mahadi & Ariska, 2022).  The educational system must 

exercise caution regarding teaching and assessment procedures because students with 

low creative self-efficacy will be less receptive to the abilities and dispositions needed 

for creative engagement, less motivated to engage in creative processes, and less 

effective in their creative endeavors (Stephanie Rip, 2019).  

 Other factors promoting students’ creative self-efficacy found by 

Liang and Yuan (2020) are autonomy support, parenting style, and a healthy parent-

child connection. Parents must encourage their children's creative self-efficacy by 

modeling autonomy and providing enough support to help them overcome obstacles 

and develop their problem-solving skills. Autonomous solid support from parents 

gives students the confidence to dare to think and face new challenges.  

 In conclusion, Creativity teaching, teacher support and modeling, 

parenting styles and parent-child connection, emotional and motivational process, and 

contextual factors positively promote students’ creative self-efficacy.  

 

  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 38 

2.2. Management Towards Excellence   

 2.2.1. Concept of Management towards Excellence or Excellence 

Management  

 1) What is Management?  

  Management is part of our everyday. People manage 

themselves, their relationships, families, and their teams and co-workers 

(Schermerhorn Jr et al., 2020).  

  Management refers to planning, organizing, leading, and 

overseeing organizational resources to achieve organizational goals effectively and 

efficiently (Daft, 2015; Schermerhorn Jr et al., 2020).  

 
Figure  6: The Process of Management 

Source: Management (Daft, 2015) 

 The figure illustrates the process of how management uses to 

attain organizational goals through the function of:  

(1) Planning entails setting future organizational 

performance goals and determining the tasks and resource requirements to 

achieve them. It is about planning where the organization wants to be in the 

future and how to get there. 

(2) Organizing involves creating a task after 

planning and reflecting on how the organization attempts to carry out the plan. 

It is all about delegating authority, distributing resources, and assigning 

responsibilities across the firm. 

(3) Leading is influencing and motivating others to 

achieve a set of goals. It is all about having a common culture and values, 

conveying goals to everyone in the organization, and encouraging employees 

to succeed at a high level. 

(4) Controlling entails maintaining track of 

employees' activities, keeping the organization on pace to fulfill its objectives, 

and making necessary changes. 
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   Also, management is a set of operational activities aimed 

toward an organization's human, financial, physical, and information resources to 

achieve organizational goals efficiently and effectively. Administrative management 

is responsible for the company’s overall operation (Griffin, 2021). 

  Daft (2015) explained that the nature of management is to 

inspire and coordinate others to meet a wide range of dilemmas. He introduced a new 

perception of the modern manager, stating that today's effective managers must shift 

their role from the controller to enabler, assisting employees in doing their best.  

   Tomaževič et al. (2017) illustrated that many writers 

misunderstand and describe management differently and are frequently mistaken for 

governance or leadership. According to Slovenian organization theorist Lipovec 

(1987), cited in (Tomaževič et al., 2017): 

  (1) Management is a function or process in an 

organization that ensures that the operation of the commander remains part of 

a cohesive process for accomplishing the organization’s goal   

   (2) Management is an organizational function or 

process that derives its job and authorization for task performance from 

governance, the executive and confidential body of the company; and  

   (3) Management is an organizational function or 

process that accomplishes its tasks with the assistance of others in the 

planning, delegating, carrying out, co-coordinating, and controlling processes, 

as defined by governance.   

  Managers in today's world create organizations and cultures 

that anticipate environmental challenges and opportunities, question the status quo, 

and encourage creativity, learning, adaption, and innovation. They assist people in 

obtaining what they require, remove obstacles, provide learning opportunities, and 

provide feedback, coaching, and career guidance (Daft, 2015).  

  Kolodziejczyk (2015) studied “management,” defined by head 

teachers, and concluded that Management means establishing conditions for daily 

labor that enable the school to fulfill its objectives. 

  Thus, management (in school) is the process of planning, 

organizing, directing, and controlling the school resources and activities to achieve 

the set goal of the school most effectively and efficiently possible.  

 

  2) What is Excellence? 

   In many areas of practice, the notion of "Excellence" is widely 

established, and the word is commonly used to refer to outstanding, remarkable 

achievement or outstanding performance  

   Excellence is considered to achieve the planned educational 

policies' target aims and objectives and model positive experiences that have been 

demonstrated to be beneficial (Aldaihani, 2014). In academic institutions, excellence 
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entails creativity, innovation, and thinking outside the box, which necessitates 

rethinking all school processes and content in such a way that it provides practical 

new approaches to achieve educational goals (Aldaihani, 2014) 

   Excellence is viewed as a complete strategy that provides a 

systemic picture of the organization as a whole, allowing for continuous improvement 

and change in all processes following the demands of new situations and the quality 

standards that govern all activities inside the organization (Anninos & Chytiris, 

2011).   

  Excellence can describe current provision and a goal or 

aspiration for institutions, academics, and students. Excellence in management is the 

product of individual effort within a community to strive toward a shared goal 

(Rosenbaum, 2007). The achievement excellence has been divided into three levels: 

individual, school, and societal. Individual excellence is exceeding one’s limits in 

ways that challenge and push back personality boundaries. Excellence at the school 

level refers to setting high levels of expectation and goals for all students, while 

excellence at the society level is to respond to the complex demand of changing world  

(National Committee, 1983 as cited in TERZI (2020).  

  An excellent model of school has many different connotations. 

It is about the model that involves embedding high quality in all processes within the 

system (Aldaihani, 2014). Brusoni et al. (2014) stated that in the Education Criteria, 

the concept of excellence includes three components: a well-conceived and well-

executed assessment strategy, year-to-year improvement in critical measurement and 

indicators of performance, especially student learning, and demonstrated leadership in 

performance and performance improvement relative to comparable organizations and 

appropriate benchmarks.  

   Rosenbaum (2007) listed that the Standard of Excellence for 

schools was grouped under four headings:  

(1) INPUTS include the number and quality of 

instructors, library resources, computer facilities, etc. 

(2) PROCESSES include what steps were taken to 

determine the school's purpose. What stakeholders were involved. What data 

are gathered to assess the accomplishment of the objectives, and from whom 

and how are they used to guide performance. 

(3) OUTPUTS such as length of the program, 

number of participants, numbers of courses offer, and, 

(4) OUTCOMES such as competencies gained by 

graduates’ impact on the community etc. 

   Excellence is the quality of excelling at being truly the best at 

something or reaching the standard.   
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  3) The Excellence Management or Performance Excellence  

   As the set goal of the organization is to achieve outstanding 

performance and respond to the needs of the stakeholders, many research studies have 

worked to identify the characteristics of high performance to help organizations reach 

excellent performance.   

   In the study of De Waal (2006), he started with high 

organizational performance and defined excellence management as good financial 

results; satisfied customers and employees; high levels of individual initiative, 

productivity, and innovation;  and strong leadership.  Long-term organizational 

success cannot be sustained without a future-focus strategic plan, active involvement 

and engagement of the related groups and stakeholders (Driscoll, 2022), and 

strengthening leaders from today's top performers (B.Ropella, 2014).  

   Rosenbaum (2007) stated that a high-performance organization 

has a long history of achieving its goals. It is defined by organizational design, 

strategy, procedures, technology, leadership, individual and role performance, and 

culture (De Waal, 2006).  De Waal (2006) defined the characteristics of each element 

as: 

(1) Organizational design characteristics are related 

to stimulating cross-functional and cross-organizational collection; 

simplifying and flattening the organization by reducing limitations and 

barriers between and around divisions; fostering organization-wide sharing of 

information, knowledge, and best practices; and continually realigning the 

business with changing internal and external contexts. 

(2) Strategy characteristics are related to defining a 

vision that inspires and challenges; balancing both short- and long-term focus; 

setting clear goals; creating a clear understanding of the organization’s 

direction and strategy; adopting the strategy that will set the organization 

apart; and aligning strategy with the demands of the external environment and 

build robust, resilient, and adaptive plan to achieve all the activities.  

(3) Process characteristics are related to designing a 

reasonable and fair reward structure; innovating products, processes, and 

services continuously; always simplifying and developing all the performance; 

making highly internal communication; measuring what matters; report to 

financial and non-financial information to everyone; strive to be a best 

practice organization and deploy resources efficiently. 

(4) Technology characteristics relate to deploying 

flexible ICT systems throughout the organization and using user-friendly ICT 

tools to promote execution. 

(5) Leadership characteristics are related to 

promoting trusting relationships with people on all levels; living with integrity 

and leading by example; applying decisive action-focused decision making; 
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coaching and facilitating; stretching yourselves and your people; developing 

leadership; allowing experiments and mistakes; inspiring to accomplish 

extraordinary results; grow leaders from within; stimulate change and 

development, construct a diverse and complementary team; be committed to 

the organization; be humble, and be decisive about non-performers.  

(6) Individual and roles characteristics are related to 

creating a learning organization; nurturing talented staff and giving them 

space to develop; involving the workforce in the performance process; 

providing a safe and secure working environment; mastering the core 

competencies and creativity in staff; developing staff to be resilient and 

flexible; and align everyone’s behavior with organization’s value and 

direction. 

(7) Cultural characteristics are related to 

empowering and giving staff freedom to decide and act; establishing strong 

and meaningful core values; developing and maintaining a performance-

driven culture; creating a culture of transparency, openness, and trust; and 

creating shared identity and sense of community. 

(8) External orientation characteristics are related to 

ongoing defining customer needs, responding to customer needs, monitoring 

the environment, reacting adequately, comparing, competing, etc., with the 

best building network. 

   A High-performance work team or organization relentlessly 

pursues performance excellence (Katzenbach & Smith, 2015). With this, Shaqra 

(2021) explained that excellence management is about the process of achieving 

coherence and consistency between all the elements of the institution organization to 

reach the highest levels of efficiency through the four factors:  

(1) Management: It carries out leadership processes and 

determines the appropriate strategy for the organization and all performance 

levels. 

(2) Individuals: it is how to manage and direct the 

organizational behavior to achieve the satisfaction of working individuals 

(3) Systems: They are the systems related to the 

resources and operational processes to perform the tasks of the organization  

(4) Results focus on achieving customer satisfaction 

and the targeted material benefits. 

  Performance excellence or management excellence is the 

successful supervision over a specific goal, which needs to be done through four main 

central the:  concept of being successful, leadership, the “over,” and specific purpose 

(B.Ropella, 2014). 

(1) Concept of being successful: "success" refers to a 

positive outcome. Successful management is considerably more encouraging 
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than discouraging and far more positive than negative. Successful managers 

should try to produce excellent results while considering all stakeholders. 

Liang et al. (2022) and Secundo et al. (2020) suggested that a successful 

involvement of parental and other stakeholders in school education enhances 

kids' autonomy and teamwork to explore and maximize creativity and 

innovation in the classroom. To encourage parents to participate in home and 

school education, the director must encourage teachers and parents to 

communicate and collaborate (Murray et al., 2015). The study found that poor 

parental involvement (due to parents' lack of understanding about school 

activities, time constraints, and schedule conflicts) influences students 

learning outcomes (Nigussie, 2022). 

2) Leadership: Leadership or Supervisors are typically 

characterized as individuals who supervise frontline workers, whether on a 

production line, in customer care, or in-office administration. Frontline 

supervisors are often the first level of actual management, with personnel held 

accountable for the outcomes of those who report to them. The leader plays an 

essential role in leading the organization toward the set goals; it is necessary 

that the leader of an organization clearly understand the organization’s 

challenge (Parveen et al., 2022), policy, and resources that support the school 

performance and development (Huber & Helm, 2020). 

3) The ‘over’: Most supervisors are prone to abusing 

their legitimate authorities. Successful managers do not use their influence 

over others. 

4) Specific goal: Leadership excellence focuses on 

having a beneficial impact on the greater good. The school director is 

responsible for communicating a clear purpose and direction, establishing 

positive relationships, providing vital support, coordinating school activities, 

and thinking creatively (Thawinkarn et al., 2018).  

   In addition, Natthanun Muntapong et al. (2018)) illustrated that 

in education, excellent school management is a vital management process for 

enabling the school performance to reach the standard implementation and become a 

well-accepted and reliable organization for both students, their students’ parents, and 

the community they are in. In leading the process, openness to change, acceptance of 

new ideas or inventiveness, autonomy for students, risk-taking, and acceptance of 

failure are all qualities that school leaders should exhibit. (Puccio et al., 2010). 

Creative leadership must be cultivated to strengthen schools to face the demands and 

competitive education environment and promote innovative work behavior 

(Thawinkarn et al., 2018). 

  Rajitanon (2019) confirmed that management excellence of 

schools is identified as a school management process for rapid success and 

development based on the constant improvement of the quality system of schools. It is 

an aspiration state of being always slightly beyond the current state of management 
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practice providing fuel for learning, adaptation, and growth (PETTY, 2019) that 

works to build sound and valuable learning outcomes for society. The Excellence in 

School Administration Strategy must focus on non-teaching staff relationships, 

leadership, and administrative procedures to improve the school's organizational 

capability and promote a continual improvement culture (NSWGovernment website-

Education, 2021). Teacher Professional Development should be carried out in job-

embedded, collaborative, and school-based activities also (He & Ho, 2017) because 

teacher professional development leads to significant growth in teachers’ knowledge, 

beliefs, attitudes, classroom practice, teaching skills, and student learning (Kalman et 

al., 2022). Today professional development techniques are becoming more 

collaborative and use a collegial learning environment, and learning goals derived 

from professional development programs are becoming more focused on the ability to 

teach, manage a classroom, and comprehend the subject matter (Ahmad Zaky El 

Islami et al., 2022). 

  Shaqra (2021) also demonstrated excellent management and 

defined it all as the operations and strategies that achieve the value and 

competitiveness of an organization's success through the optimum expenditure of all 

skill sets and the financial and material resources available in a distinctive manner. 

Driscoll (2022) stated that a strategic plan empowers and unites the entire school 

community to act and make a change. It is about making it specific and competitive at 

all levels, customers, and trends in the local community and how to prepare strategies 

and general policies for education. (Puccio et al., 2010) highlighted that in 

performance, school leaders have to be open to novel and change, motivate autonomy 

and risk-taking, and dare to accept failure. Thawinkarn et al. (2018) stated that 

creative leadership should be developed in school education since the situation needs 

directors who build and increase creative or innovative leadership awareness to meet 

the challenge and competitive education environment. Directors must encourage a 

sharing culture that promotes a collaborative environment for discussion to raise 

teacher confidence and improve professional practice within the classroom (Rhodes & 

Beneicke, 2002). 

  In conclusion, management towards excellence (Excellence 

Management) is about leadership and strategic management processes that enable 

schools to achieve superior achievement and continuously improve school education 

quality. The development process cooperates well with all skill sets and the financial 

and material resources that uniquely respond to and benefit the needs of learners, 

stakeholders, and society. 

 

 2.2.2. Importance of Management towards Excellence 

  Many countries worldwide strive for excellence at all educational 

levels to improve academic quality and gain competitive advantages for their 

educational institutions (Aldaihani, 2014). Aldaihani stated that the school excellence 
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model aims to increase the quality of teaching and learning processes in school 

environments while providing an overall framework for the organization to achieve 

its objectives. 

 Excellent management strongly influences teachers' and students’ 

relationships and contributes to organizational effectiveness (Grunig, 1992). Saraiva 

et al. (2003) added that excellence management was an excellent strategy for 

directing the operation of the quality management idea in schools, promoting self-

assessment and improvement. 

 Cao and Jiang (2017) pointed out that excellence management is 

promoted in many organizations because it improves the quality of education and 

competition. It also increases the organization’s ability to generate value for 

customers and other stakeholders and achieves organizational goals.  

 Additionally, Ninlawan and Areerachakul (2015) demonstrated that 

management for performance excellence is the essential management mechanism to 

urge organizations to operate at the standard level and be recognized widely by 

society - it directly involves the role of the executive by defining the strategic plan.  

 Baldrige Performance Excellance Program (2021) in Education 

exhibited that Performance Excellence is an integrated process of performance 

management of the organization that definitely  

  (1) lead to the development of students’, customers’, and 

stakeholder’s values; improve student learning and education quality; the 

continuous success of the organization. 

 (2) enhance overall capabilities and effectiveness of the 

organization; and  

 (3) and learning for both staff and organization.  

  In brief, promoting excellent management in schools greatly help in 

bridging the gap between students, teacher, and school principals, as well as 

encouraging them to implement various activities that will help activate the idea of 

excellent teaching and learning process, educational quality, and school effectiveness. 

 

 2.2.3. Models of Management towards Excellence  

  There are many different models of excellence management of schools 

within the literature. Start with Varner (2002) demonstrated that the model of school 

excellence involved three broad categories: Classroom (including teaching and 

learning processes); School context (including professional development, 

collaboration, leadership, and organizational culture); and External environment, 

(including community organizations, external standards, and expectations, university 

professional associations, and the school district). 

  Mok (2003) showed that the school excellence model engages schools 

in self-improvement and self-assessment exercises. It was considered to be a 

mechanism to promote the quality of school systems that work based on the core 
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principles that define the purpose and form of the model, including an emphasis on 

the importance of having wise and visionary leadership and a view of teachers as 

essential keys to the educational process (Aldaihani, 2014). The director must manage 

the preferable working condition for teachers to improve their knowledge and skills 

(Little, 2012). Passing through online teaching and learning during the Covid-19 

pandemic, Kalman et al. (2022) stated that the key to keeping online education alive 

is teacher learning and growth. Teacher Learning and Professional Development in 

the different spheres in line with the online education process should be prioritized in 

the education policies of all countries. 

  Rosenbaum (2007) suggested that the approaches to achieving 

Excellence in Public Management education and training are performance 

assessment, accreditation, focusing on “competencies,” and building a community of 

excellence. A respectful, loving, caring, and accepting environment is necessary to 

encourage students' creativity (Richardson & Mishra, 2017). Richardson and Mishra 

(2017) added that collaboration and respect must rise in the classroom by establishing 

trusting relationships with their students and embracing each one for who they are and 

their interests. 

  ACT Development of Edcuation and Trainining (2012) of Australia 

revealed that the concept of excellence management is based on principles that 

include promoting a culture of whole-school change to meet students' diverse needs 

through practices such as high-quality curriculum, increased teacher expertise, 

positive partnerships, and communication among various stakeholders involved in the 

educational process. To obtain excellence, organizations must move beyond the 

performance management process to accurate strategic performance management 

(Sanger, 2008). The organization works to get parents, community, and partners to 

participate in the school process by involving them in project and goal development, 

monitoring, and evaluation processes (Karimi et al., 2020).  

  Meanwhile, Ninlawan and Areerachakul (2015) illustrated that the 

excellent school management of primary education is related to nine main factors 

such as leadership performance, the vision of the executive, school environment, 

teacher advancement, teachers’ satisfaction, societal support, engagement behavior in 

school, communication, and resource modification. In excellence performance, 

excellence is attained when both effectiveness (meeting the objectives of all 

stakeholders) and efficiency/quality are guaranteed. The first is to accomplish at the 

level of an entire social unit, whereas the second is an accomplishment at the level of 

a single stakeholder (Tomaževič et al., 2017).  

  However, Zack et al. (2009) marked only seven key factors to work to 

as the criteria of excellent school management. Leadership style, strategic planning, 

measurement, analysis, knowledge management, customer orientation, human 

resource management, and administrative processes.    

Besides the above frameworks, it was noticed that the excellence 

performance/management, many countries and thousands of organizations around the 
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world have used and acknowledged as models for most quality awards are the 

Baldrige Excellence Framework and the European Foundation for Quality 

Management (EFQM) framework model (MacKerron et al., 2003). These two 

frameworks are extensively used as a self-evaluation tool to improve organizational 

performance. They demonstrate an operational assessment tool for quality 

management practice.  

First, the European Foundation for Quality Management (EFQM) 

launched the initial technique in 1992. The model is now acknowledged as an 

excellent model that enables corporations to manage change and enhance 

performance. The EFQM's model framework revolves around three questions for an 

organization to answer to define its processes: “Why” does this organization exist? 

What Purpose does it fulfill? Why this particular Strategy? (Direction) / “How” does 

it intend to deliver on its Purpose and strategy? (Execution), /and “What” has it 

achieved to date? “What” does it plan to accomplish tomorrow? (Results). These 

drive the EFQM Excellence framework's three sections: Direction, Execution, and 

Results. (LONGMUIR, 2019). Each of these points is fully supported by two or three 

criteria: 

(1) Direction: For a company to achieve and maintain 

outstanding results that meet or exceed its stakeholders' expectations. It 

contains: 

  Criterion 1: Purpose, Vision, and Strategy: A 

purpose that inspires an aspirational vision and a deliverable strategy define an 

excellent organization. 

  Criterion 2: Organizational Culture and 

Leadership: In an organization, organizational culture refers to a set of shared 

values and conventions that influence how groups and individuals interact 

with one another and with important external stakeholders through time. As 

opposed to any person or group that provides top-down direction, 

organizational leadership refers to the entire organization. The goal is for the 

organization to act as a leader within its ecosystem and be viewed as a role 

model by others, as opposed to operating the business from the typical 

perspective of a top team.  

(2) Execution: It is necessary but not sufficient for a 

company to achieve and maintain outstanding results that meet or exceed its 

stakeholders' expectations. It contains  

  Criterion 3: Engaging Stakeholders: It is likely that 

the system design will be used similarly when dealing with Key Stakeholders 

given the description of which stakeholders are the most crucial to the 

organization, i.e., its Key Stakeholders, and regardless of the precise groups 

indicated. 
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  Criterion 4: Creating Sustainable Value: The long-

term success and financial stability of a great organization depend on its 

ability to create sustainable value. 

  Criterion 5: Driving Performance and 

Transformation: An organization needs to be able to satisfy the following 

two essential conditions both now and, in the future, if it is to grow and 

remain successful. 

 

(3) Results: What the organization has accomplished 

concerning the goals established in the Direction and Execution section and 

plans for the future. 

  Criterion 6: Stakeholder perception: This criterion 

focuses on results based on the feedback received from key stakeholders 

regarding their actions and interactions - their perspectives. 

  Criterion 7: Strategic and Operation Performance: 

This criterion focuses on results related to the organizational performance in 

terms of: 

 It can fulfill its objective, execute its strategy, 

and generate long-term value. 

 Its fitness for the future (LONGMUIR, 2019) 

 

 
Table  6: The EFQM Model 
 

Second, the Baldrige Excellence Framework (Education), which is 

known as the framework that enables organizations to face day-to-day and long-term 

challenges and achieve their objective, enhance their outcomes, and become more 

successful. Baldrige enables leaders to manage the organization's various components 

as a unified whole. The Baldrige Education Criteria are broadly classified into seven 

criteria representing significant organizational areas: Leadership; Strategy; Customer; 
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Measurement, Analyze, and Knowledge Management; Workforce; Operation; and 

Results (Baldrige Performance Excellance Program, 2021). The Baldrige Criteria for 

Performance Excellence is viewed as the most popular model that was found used at 

United Arab Emirates (UAE) institutions (Badri & Abdulla, 2004) for working as an 

effective tool to provide a systematic process for driving and managing change 

(Brusoni et al., 2014). Roxana Sârbu et al. (2009) and Brusoni et al. (2014) suggested 

that Baldridge is critical to implement a quality management system and improve it, 

utilizing client continually and other interested parties' satisfaction feedback. It is a 

powerful and modern tool for developing and managing quality systems (Badri et al., 

2006). 

The Baldrige Framework for Educational Excellence helps schools 

meet their goals, improve performance, and become more competitive. Moreover, it 

integrates the process of performance management in an organization that 1) leads to 

the development of students’, customers’, and stakeholder’s values; improves both 

student learning and education quality; the continuous success of the organization, 

and 2) enhance overall capabilities and effectiveness of the organization; and 3) and 

learning for both staffs and organization (Baldrige Performance Excellence Program, 

2021). Jim Collins, the author of the bestselling book “Good To Great,” stated, "I see 

the Baldrige process as a powerful set of mechanisms for disciplined people engaged 

in disciplined thought and taking disciplined action to create a great organization that 

produces exceptional results.” More importantly, The Baldrige Excellence 

Framework (Education) has been designated as the standard of the Thailand Quality 

Award (TQA) to promote best/effective practice and development of the academic 

system and to stimulate excellent performance at an international level (Office of 

Thailand Quality Award & Thailand Productivity Institute, 2019). The 2021-2022 

Baldrige framework recently features a renewed focus on organizational resilience; 

innovation; diversity, equity and inclusion, digitalization, and the fourth industrial 

revaluation.  

Thus, the searcher decided to apply management towards school 

excellence in this study under the Baldrige Excellence Framework due to the 

perceived importance and benefits of the Baldrige Framework for organizations, 

particularly in a long-term commitment to performance excellence in education. The 

framework is known as follows,  

1) The Introduction to Baldrige Performance Excellence Program 

  The Malcolm Baldrige National Quality Award was established 

primarily to encourage firms and organizations in the United States to improve the 

quality of their goods and services. The Malcolm Baldrige National Quality 

Improvement Act of 1987 (Public Law 100-107) was designed to boost American 

business competitiveness. In 1999, it was expanded to include health care and 

educational groups; in 2007, it was broadened to include nonprofit and government 

organizations (Baldrige Foundation).  
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 The Background from then until now 

 In the 1970s and early 1980s, Asian and European 

manufacturers, particularly Japanese automobile and electronics manufacturers, 

outperformed U.S. manufacturers in terms of quality, resulting in a loss in U.S. 

competitiveness in global markets. Individual businesses, industrial sections, 

government agencies, and think tanks began to consider how the United States should 

refocus on quality. The notion of an award to honor excellence in Total Quality 

Management (TQM) had been floating around for a while. In 1951, Japan established 

the Deming Prize to honor individuals and organizations who excelled in TQM. The 

National Bureau of Standards (NBS), now the National Institute of Standards and 

Technology (NIST), in the United States was developing new measurement services, 

and President Ronald Reagan established the President's Commission on Industrial 

Competitiveness in 1983. In Congress, there was also change. Several members of 

Congress visited Japan in early 1986, meeting with the Japanese Union of Scientists 

and Engineers, which administers the Deming Prize, among others. Congressman Dan 

Fuqua introduced legislation to create a National Quality Award later that year. 

However, Congress did not act on the bill, and it ended with the legislative session's 

conclusion. 

 The following year, legislation to establish a National 

Quality Award was introduced in the House and Senate. Both legislations languished, 

partly due to disagreement over whether the government or a private company should 

make such an award. NBS continued to work on "Process and Quality Control" 

simultaneously. Both Houses quickly passed the legislation after Congress agreed to 

rename the national quality award to honor the late Secretary of Commerce. The work 

of NBS was brought to the attention of Congress, and the suggestion was made that 

NBS administer a national quality award if Congress chose to create one. Even yet, 

the legislation had a slight chance of passing in Congress. Then tragedy happened on 

July 25, 1987, giving a rallying moment for supporters. Malcolm Baldrige, Secretary 

of Commerce, and a lifelong rodeo cowboy died in a rodeo accident. On August 20th, 

President Ronald Reagan signed Public Law 100-107, the "Malcolm Baldrige 

National Quality Improvement Act of 1987." 

  The clock began ticking when the regulation was 

passed. The plan was for President Ronald Reagan to introduce the first-year 

recipients with their honors in November of 1988. Because of the new law, NBS was 

responsible for the award program, and they only had 14 months to design and 

implement it. According to the plan, the essential criteria and applications were 

supposed to be accessible by February 15, 1988. Those interested in applying have 

until May 20th to finish their applications. Applications were reviewed from June to 

September, and site visits were made. 

 NBS needed to define the criteria for the prize, set the 

application and assessment procedures, and build the volunteer infrastructure to 
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support the new venture while building on work that had already been done. The 

statute also established a Board of Overseers for the award, responsible for 

monitoring and providing suggestions on the award's functioning every year. At the 

same time, NBS worked with company executives and quality experts to locate, 

recruit, and train 123 volunteer examiners. The examiners would look over the written 

award applications and visit the competing organizations' locations. NBS also had to 

establish and install a commentary team. Senior examiners led teams to achieve 

consensus scoring and control measurement variability, while examiners were 

responsible for scoring. NBS believed that winning organizations’ scoring and actual 

determination should be separate. The Review Board would decide the prize 

recipients at the end. 

 There have been significant changes and achievements 

between that initial ceremony and the 29th Quest for Excellence Conference in 2017. 

Health care and education were added to the authorized categories by President Bill 

Clinton in 1998, and a nonprofit class was added in 2005. Small firms, more giant 

corporations and subsidiaries, and businesses that primarily provide services were 

eligible for the original law's reward.   

 

2) Core values and concepts of The Baldrige Education Criteria  

The Baldrige Award identified “performance excellence” as 

an aligned approach to organizational performance management that results in (1) 

delivering ever-increasing value to customers, contributing to marketplace success, 

(2) improving organizational effectiveness and capabilities, and (3) organizational and 

personal learning. The National Institute of Standards and Technology (NIST) of the 

United States Department of Commerce evaluates the drivers of high performance 

every year to ensure that the Baldrige Criteria for Performance Excellence remain 

current. The Malcolm Baldrige National Quality Award Criteria are validated and 

enhanced based on the findings. Today, many firms are working to improve their 

critical processes and programs. No longer is systematic improvement sufficient to 

create a competitive advantage. The Baldrige Criteria for Performance Excellence 

framework has risen in popularity. The framework is widely utilized in business and 

non-profit organizations, education, and health care. 

The excellence framework and its criteria incorporate to prove 

the current education leadership and management issues with a set of questions that 

will help the organization see to challenges and opportunities that arise and manage a 

unified whole to achieve the mission, ongoing success, and performance excellence. 

The framework consists of the Criteria, core values, concepts, and scoring guidelines.  

  The core values and concepts of Baldrige Excellence 

Framework Education are as follows: 

   (1) System perspective  

   (2) Visionary Leadership 
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   (3) Student-centered excellence 

   (4) Valuing people  

   (5) Agility and resilience  

   (6) Organizational learning 

   (7) Focus on success and innovation 

   (8) Management by fact 

   (9) Societal contributions 

   (10) Ethics and transparency 

   (11) Delivering values and results 

 

 
Figure  7: The roles of core values and concepts 

Source: 2021-2022 Baldrige Excellence Framework (Education)  

  (1) System perspective. Leaders must first understand an 

organization as a system with interconnected functions to properly manage 

organizational performance (your partners, suppliers, collaborators, 

competitors, students, other customers, communities, and other relevant 

organizations inside and outside the education sector). A systems approach 

entails managing an organization's components as a cohesive whole to achieve 

the goal, long-term success, and performance excellence. It also necessitates 

leading a corporation within a connected ecosystem of organizations that 

allows for new and potentially creative interactions. 

 (2) Visionary leadership. Leader should set a vision for the 

company, focus on learners and other customers, demonstrate clear and visible 

corporate values and ethics, and set high expectations for the workforce. 

Leaders must ensure that strategies, systems, and methods are in place to 

develop knowledge and capabilities, strengthen relationships, capitalize on 

diversity, stimulate innovation, manage risk, ensure resilience, demand 
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accountability, and achieve performance excellence, which all contribute to 

the long-term success of the organization. 

 (3) Student-Centered Excellence. Student-centered excellence 

is a strategy to increase customer retention and loyalty, brand awareness, 

market share gain, and growth among students and other customers. Student-

centered greatness entails more than raising student achievement, reaching 

minimal competency criteria, or minimizing remedial needs. All program and 

service features and qualities, as well as any forms of customer access and 

assistance and all organizational values and behaviors that provide value to 

students and other customers, must be considered. 

 (4) Valuing People. Investing in employees' engagement, 

growth, and well-being entails valuing them. (1) demonstrating leaders' 

commitment to success; (2) providing motivation and recognition that goes 

beyond the regular compensation system; (3) supporting work-life balance 

through flexible work practices tailored to varying workplace and life needs; 

(4) creating an inclusive, equitable environment for a diverse workforce; and 

(5) offering flexible work practices tailored to varying workplace and life 

needs are all significant challenges in valuing workforce members. A secure, 

trustworthy, and cooperative work atmosphere is required. 

 (5) Agility and Resilience. Organizations must be capable of 

managing risk and making changes on an ever-shorter cycle time. Success 

organizations need agility (a capacity for rapid change and flexibility in 

operation) and resilience (the ability to anticipate, prepare for, and cover 

disasters, emergencies, and other disruptions).  

 (6) Organizational learning. Learning is a standard component 

of everyday work. It results in issues being solved at their source (root cause), 

focused on acquiring and sharing knowledge throughout your organization, 

and motivated by chances to make significant, meaningful changes and 

innovate. A well-executed strategy for organizational learning that 

incorporates knowledge exchange via systematic procedures is required to 

achieve the most extraordinary levels of organizational performance. 

Continuous improvement of current techniques, adoption of best practices and 

innovations, and substantial, discontinuous change led to new goals, 

approaches, programs, services, and markets, examples of organizational 

learning. Ideas from academics, personnel, and volunteers; research and 

development; feedback from students and other consumers; best-practice 

sharing; rival performance; and benchmarking are all sources for learning. 

 (7) Focus on Success and Innovation. Focusing on success 

also involves emphasizing innovation, which entails making significant 

changes to enhance educational programs and services, procedures, 

operations, business models, or social well-being to create new value for 
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stakeholders. Many factors should be considered in an organization's planning 

and resource allocation, including students' and other customers' short- and 

long-term expectations; new educational and partnering opportunities; 

potential crises, such as events that disrupt economic and social conditions; 

technological developments; workforce capacity and capability requirements; 

and community and societal expectations and needs.  

 (8) Management by fact. Management by facts necessitates 

measuring and analyzing an organization's future internally and concerning 

competitors. Measurement should be based on organizational requirements 

and goals. It should offer essential data on critical processes, outputs, results, 

and competitor and education-sector performance. Student learning, customer, 

program, service, and process performance; operational, market, and 

competitive performance comparisons; supplier, workforce, partner, cost, 

budgetary, and financial performance; governance and compliance results; and 

achievement of strategic objectives should all be measured. 

 (9) Societal Contributions. Organizations' executives should 

emphasize the importance of public service, social well-being, and benefit. 

Leaders should set an example for their organization to protect public health, 

safety, and the environment. All local, state, and federal laws and regulatory 

requirements should be met, and these and associated requirements should be 

viewed as opportunities to go above and beyond minimum compliance. 

 (10) Ethics and Transparency. Transparency is defined by 

leadership and management's constant frank and open communication, 

accountability, and sharing of clear and correct information. In all stakeholder 

transactions and interactions, the organization should emphasize ethical 

behaviors. The governance body of the organization should demand and 

oversee highly ethical behaviors. Top executives should set an example of 

ethical conduct and communicate their expectations to the rest of the 

organization. Transparency and accountability are also critical in relationships 

with consumers and other stakeholders, as they foster a sense of involvement, 

engagement, and trust in the organization. 

 (11) Delivering values and results. The focus of an 

organization's performance metrics should be on essential outcomes. The 

organization fosters loyalty, contributes to economic growth, and benefits 

society. Primary stakeholders—students and their parents; other customers; 

staff, suppliers, partners, collaborators; the public; and the community—

should benefit from the results. 

 

 3) Organizational Profile  

  Organizational profile, ask for the “what” of your leadership 

system, is the critical starting point for self-assessment of school or organization. It 
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gives the data set for understanding the school or organization and how it works and 

allows to define the gaps and responses to the development of the school or 

organization. The organizational profile is divided into two main factors:  

  3.1) Organizational description refers to the critical 

characteristic of an organization or school. It is related to the organization or 

school's information that can be used to define the organization or school's 

management system. It includes  

  3.1.1) Organizational environment of the school 

consists of educational pregame and service offering; mission, vision, values, 

and culture; workforce profile; assets; and regulatory environment.  

  3.1.2) Organizational relationship in school consists of 

organizational structure, students, other customers, stakeholders, supplies, 

partners, and collaborators.  

  3.2) Organizational situation refers to the organization’s 

strategic situation. It relates to the organization’s competitive environment 

(competitive position, competitiveness change, comparative data), strategic 

context, and performance improvement system.  

 4) Education Criteria for Performance Excellence Items 

  The criteria for Performance Excellence are (Baldrige 

Performance Excellance Program, 2021): Leadership; Strategy; Customer; 

Measurement, Analysis, and Knowledge management; Workforce, Operations, and 

Results.  

 4.1) Leadership: How do leaders share vision and lead the 

organization? How do leaders ensure good governance? 

 4.2) Strategy: How do leaders prepare strategy for the future? 

  4.3) Customers: How do leaders listen to, satisfy, and engage 

customer? 

NIST (2004) clarified that Students, their 

families, communities, the government, and investors 

in students are all considered customers cited (Badri et 

al., 2006).   

 4.5) Measurement, analysis, and knowledge management: How 

do leaders use reliable data and information to decide? 

 4.6) Workforce: How do leaders engage and empower people 

in the organization? 

 4.6) Operation: How do leaders ensure efficient and effective 

operations that deliver customer value? 

 4.7) Result: How well are leaders/organizations doing? 
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Figure  8: Criteria for Performance Excellence Overview and Structure 

 

  Performance excellence requires strong Leadership and is 

demonstrated through outstanding Results. The performance system consists of the 

six categories in the center of the figure. These categories define processes, and the 

results achieve.  

 The word “integration” at the center of the figure shows that all the 

system elements are interrelated.  

 The center horizontal arrowheads indicate the critical linkage 

between the leadership triad (on the left) and the results triad (on the right) and the 

central relationship between the Leadership and Results categories.  

 The center vertical arrowheads point to the Organizational Profile 

and the system foundation, which provide information on and feedback on critical 

processes and the organizational environment. 

 Baldrige Excellence framework on Education Management toward 

Excellence contains seven core criteria: Leadership; strategy; customers (students and 

stakeholders); measurement, analysis, knowledge management; workforce (human 

resource); operations; and results. Each criterion contains two items and can be 

described as follows:  

  (1) Leadership: The process of guiding and sustaining 

organization through the personal actions of senior leaders and governance structure. 

It related to 

  (1.1) Senior Leadership:  The way senior leaders lead 

the organization or school toward success. It includes the process of setting 

and deploying vision, mission, values, and communication; and promoting 

organizational performance. It is also related to the operation and transmission 

of principles to the organization’s system, workforce, and stakeholders.     

  (1.2) Governance and Societal Contributions: The way 

leaders govern the organization and conduct social contributions. It focuses on 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 57 

the leader and leadership system. Also, it is about the way the leaders ensure 

that everyone in the organization act legally and ethically, the way 

organization performs its societal responsibility, and the way organization 

support the community.  

  (2) Strategy: The ways organization/leaders develop the 

strategy, strategic objectives, and action plans; then implements and changes them 

whenever necessary. It related to 

  (2.1) Strategy Development: The ways 

organization/leaders develop organization’s strategy. It includes the process of 

making decision, and defining strategic objectives and goals.  

  (2.2) Strategy Implementation: The ways 

organization/leaders convert the strategic objective into action plan and 

implement the action plans to achieve the goals.  

  (3) Customers (A user of organization's programs and services, 

either current or future. Customers include those who utilize programs and services 

directly - students and potentially parents- as well as those who pay for them): The 

ways organization use to engage students and other customers for the success. It 

includes the process of listening to their voice, serve, and exceeds their expectation, 

and building a long-term relationship with them. It is related to:  

  (3.1) Customer Expectation: The ways the 

organization/leaders listen and respond to students and other customers. It 

includes how to listen, observe, and interact to students and other customers’ 

needs and requirements.  

  (3.2) Customer Engagement: The ways the 

organization/ leaders build a relationship with students and other customers, 

enable them to seek information and support, and manage complaint. It 

includes the process of determining their satisfaction and dissatisfaction.  

  (4) Measurement, Analysis, and Knowledge Management: The 

ways the organization/leaders select, gather, analyze, manage, and improve 

organization’s data and knowledge assets. Then, use the date and the asset for 

improving the performance. It is related to: 

  (4.1) Measure, Analysis, and Improvement of 

Organization Performance: The ways the organization/leaders measure, 

analyze, and improve organization performance. It includes performance 

measurement, performance analysis and review, and performance 

improvement.  

  (4.2) Information and Knowledge Management: The 

ways the organization/leaders manage organization information and 

knowledge assets and ensure the quality and availability of them.  

  (5) Workforce (Human Resource): The ways the 

organization/leaders access workforce capacity and capability needs and build the 
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environment of high performance or achievement. It's more about how 

organization/leaders interact, manage, and develop their workforce to maximize 

potential and meet organization’s goals. It is related to:  

  (5.1) Workforce Environment: The ways 

organization/leaders build an effective and supportive workforce environment. 

It covers how to access workforce capability and capacity as well as how to 

ensure a safe and encouraging environment. 

  (5.2) Workforce Engagement: The ways 

organization/leaders engage and manage workforce performance and 

developing them to enable and encourage all of them to contribute effectively 

and to be the best of their ability.  

 

  (6) Operations: How an organization's work, educational 

program, service design, innovation, and operational effectiveness are prioritized by 

the leader of the organization in order to create organizational success. 

  (6.1) Work Process: The ways organization design, 

manage, and improve the key educational programs, services, work process, 

and innovation to deliver value to students and customers, and achieve current 

and future organizational success.  

  (6.2) Operational Effectiveness: The way organization/ 

leaders ensure effective operation in order to have effective and safe work 

environment. It relates to maintaining efficiency and effectiveness, security 

and cybersecurity, safety, and resilience in the operation.  

  (7) Results: The results of organization’s performance and 

improvement in all parts (student learning and process results; customer results; 

workforce results; leadership and governance results; and financial, budgetary, 

market, and strategy results. It contains:    

  (7.1) Student learning and Process Results: related to 

student learning and customer-focused service results, work process 

effectiveness results, add supply-network management results. It demonstrates 

the excellence of educational programs and services and the values that 

promote student learning, customer satisfaction, and engagement. 

  (7.2) Customer Results: related to student and other 

customer-focused performance results. It illustrates how effectively the 

organization has met the needs of both customers and students. 

  (7.3) Workforce Results: related to the result of 

workforce capability and capacity, workplace climate, workforce engagement, 

and workforce development. It illustrates how effectively organizations have 

built and maintained a healthy atmosphere for learning for all of its personnel. 

  (7.4) Leadership and Governance Results: It is related 

to the results of leadership; governance; law, regulation, and accreditation; 
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ethics; and society.  It shows how highly moral, financially secure, and 

socially responsible an organization is. 

  (7.5) Budgetary, Financial, Market, and Strategy 

Results: It is related to budgetary, financial, and market results; and strategy 

implementation results. It indicates the success of the organization in the 

market and its financial stability. 

 

2.3. Education in Cambodia and Banteay Meanchey Province 

 2.3.1. Education System in Cambodia 

  The Cambodia Education system is a complete one, from pre-school (3 

years), primary school (6 years), lower secondary school (3 years), and upper 

secondary school (3 years) – compulsory education is for nine years. With levels of 

governance, the educational system is decentralized; (1) the Ministry of Education, 

Youth, and Sport (MoEYS) is the highest level of government in terms of governing, 

delivering, monitoring, and deciding educational services/issues, (2) Provincial 

Department of Education act as the MoEYS secretariat, and (3) District Offices of 

Education are technical implementing bodies. Moyes places a very high priority on 

improving the quality of education at both primary and secondary school levels. 

Schools play significant roles, especially in making school development plans and 

annual school plans. In 2030, the education vision is:   

  Cambodia’s vision of a school for 2030: Schools would be 

administratively and financially autonomous and will be held accountable to ensure 

that all students get a high-quality education. They began with passionate and 

qualified lecturers who had an education background. They will offer safe, healthy, 

inclusive, gender-responsive, and technologically advanced teaching and learning 

environments. 

  Cambodia’s vision of a teacher for 2030: Teachers in the 

Cambodian education system shall be professionally competent, motivated, and 

supported, with appropriate academic material and pedagogical abilities, as well as a 

passion for teaching and a love for their pupils. The teaching profession's standing 

will be elevated to recruit and retain the best competent and well-motivated 

individuals. Teachers will get ongoing help developing the knowledge and skills that 

best enhance student learning. To guarantee the achievement of all students, teaching 

shall be an ethical profession in which instructors adhere to the highest moral and 

professional standards. 

  Cambodia’s vision of a classroom 2030: In Cambodia, school 

classrooms will eventually be turned into smart classrooms that are well-equipped 

with educational and technical resources and provide carefully structured, safe, and 

suitable learning environments for everybody. Teachers' responsibilities shift to 

learning facilitators, who utilize interactive and collaborative instructional methods 

and pedagogical approaches to create learning opportunities for all students. 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 60 

  Cambodia’s vision of a student for 2030: Cambodian students 

must be healthy, well-prepared, and motivated learners committed to learning. The 

students must be supported by professionally competent and qualified teachers, 

families, and community. When they graduate, they must be equipped with both hard 

and soft skills, sound moral judgment, emotional intelligence, and a sense of national 

and global citizenship to contribute to and actively participate in society. 

 Along with the above vision, Cambodia's education management 

reform strategies focus on these main components:  

  1) Learning Management Reform 

1.1) Implement a framework for evaluating students in 

grades 3, 6, 8, and 11 and for the national examination system for grades 9 and 

12. 

1.2) Measure learning outcomes, enhance teaching and 

learning, and determine the roles and functions of the assessment management 

structure by conducting early grade reading and math assessments for Grades 

1, 2, and 3, classroom and school assessments, and the Program of 

International Student Assessment (PISA) at a regional level. 

1.3) Enhance the evaluation of Khmer, math, and 

physics in Grades 3, 6, 8, and 11 

1.4) Participate in regional and international tests 

1.5) Enhance the standards and M&E systems for 

national exams guidelines. 

1.6) Build capacity and decentralize the responsibility 

for Grade 9 examinations to the sub-national level 

1.7) Create a system of rewards to encourage teachers 

to deliver lessons that are up to standard with national standards. 

  2)  Administration Management Reform 

 2.1) Implement the ESP and the educational policy. 

 2.2) Implement SBM 

2.3) Make sure that community, families, and students 

are involved. 

 

  3) Financial Management Reform 

 3.1) Promote school accountability and financial 

independence 

 3.2) Conduct regular education budget auditing 

 3.3) Encourage the allocation of funds in accordance 

with educational policy. 
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  4) Human Resource Management Reform 

 4.1) Implement payroll reform by tripling salary, using 

the banking system during the fourth week of each month, tripling the 

allowance for remote and underserved areas, and tripling the budget for after-

hours education. 

4.2) Introduce strategies to increase the effectiveness of 

management personnel, evaluate the performance of teachers based on their 

job descriptions and staff turnover, and send new teachers to the targeted 

schools. 

4.3) Encourage teacher integration strategies to be used 

between schools with an excess of teachers to those with a shortage of 

teachers. 

4.5) Implement interviewing, performance evaluations, 

capability assessments, and selection criteria to increase efficiency while 

promoting management officers. 

4.6) Promote the implementation of teacher career 

pathways to continue building management administrators' and teachers' 

capacities. 

  5) Policy and Planning 

 5.1) Improve the effectiveness of educational policy and 

planning systems in accordance with budget plans at all levels to enhance the 

educational system and students' academic performance. 

 5.2) Increase the ability of all levels of education 

officials to create long-term educational programs and policies and manage 

budgets 

 5.3) Strengthen the Phases 3 and 4 public financial 

management reform response and budget planning for education to be in line 

with the ESP. 

 5.4) Improve the quality of the ESP and the yearly 

operating plan at provincial, district, and school levels to meet the needs 

reginal and national priorities. 

 

6) Teaching and learning in Cambodia 

    Problem-based learning, experimental learning, and 

Inquiry-Based learning are used in secondary school teaching and learning to promote 

21st-century skills in students and teachers. The 21st-century model library, first built 

in a New Generation school, is being continuously developed in the province to 

enhance school reading and research culture. STEM education and ICT knowledge in 

schools are now being under the attention of MoEYS and Development partners. 

They were the essential entities in developing Cambodia's Human Resources.  
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     The outbreak of Covid-19 in Cambodia led to school 

closure and was replaced by distance learning. A lesson on TV and virtual platform 

by MoEYS is conducted. The students unable to reach distance learning are asked 

from the hard copy document provided to them directly or to their community by the 

subjects’ teachers. While online learning is taking place, unequal access to education 

has been reported (Som, 2020). Therefore, school directors, teachers, students, and 

parents face challenges accessing education in this New Normal era. 

 

   7)  Learning and Teaching Assessment  

   Teachers must assess learning outcomes for learners' 

knowledge, skills, and attitude.  

   Previously, numerous assessments were carried out in 

Cambodia. As a result, the MoEYS standardized such evaluations based on its 

principles and long-term objectives. The evaluations are divided into two tiers, each 

corresponding to the Education Quality Assurance Department's inspection and 

quality assurance criteria. There are two types of assessments: external and internal 

 

 
Figure  9: K-12 Students Learning Assessment 
 

   8) Teacher Professional Development   

  The following factors are considered for implementing this 

curricular framework to be very effective.: 

   (1) Provide in-depth training to teachers on this new 

curriculum and explicit instruction on learner-centered teaching 

methodologies. 
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   (2) Provide training to all teachers on school and 

classroom assessments and educate them on how to use the assessment results 

to improve their teaching methodologies and activities according to learners’ 

knowledge. 

   (3) Provide all technical support and required teaching 

materials. 

   (4) Improve the research ability of all teachers for long-

life learning 

 

   9) Inspection methods 

   There are two main inspections: internal inspection and 

external inspection.  

  The internal inspection is based on self-evaluation and 

an inner quality work of the school using inter and local resources. The external 

inspection is exogenous for a brief period. It points out an area that works well or is 

poor and contributes to improvement.  

  Internal inspection is divided into two levels: school 

level (self-evaluation: documentation, follow-up, analysis, and assess the need for 

development, planning, and implementation) and district level (linked to the CFS 

model implementation).   

  School-level Self-evaluation: Analysis of “Where are 

we? Where are we going? Objective? How? Activities? Results? Here, the school 

director has a crucial role on:  

    (1) A systematic process of quality 

improvement: Difference between different groups? What is the difference 

between the result of this year and last year? What difference between other 

subjects? 

    (2) Check/assess against laws and regulations 

and research about success factors,  

    (3) Analyze with the teachers: What areas need 

improvement? 

 

 2.3.2. School Management Guideline 

  The education reform of Cambodia has intensely focused attention on 

the development of school management, teacher quality, and teaching and learning. 

School directors must have at least a bachelor’s degree with five years of experience 

in classroom or specialist teaching. School management guideline (2018) showed 

Cambodian school management as follow: 
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1) School Management: Autonomy and Accountability 

  The School Management Committee, approved by the 

provincial Education, Youth, and Sports Office, is the official committee that looks 

after the daily practice of school management. The Management Committee 

comprises six members joined by the school management officer, MoEYS officer, 

National Head of Subject teacher, teacher, educational staff, and parent.   The 

committee members are divided into one leader (responsible for overall 

management), one deputy (accountable for planning and school budget), one deputy 

(responsible for human resource management), one member (responsible for 

community engagement and school government), one member (responsible for the 

school’s and students’ assessment) and one member (responsible for school 

accountability).  

Table  7: Duty and responsibility of school committee and school director 

Duty and responsibility of school 

committee 

Duty and responsibility of school 

director 

School Planning and Budget Management 

1. Approved the indicators and goal for three 

years period  

2. Approved the school development plan 

and annual budget 

3. Provide agreement on evaluating school 

performance compared to the effective 

schools 

4. Support school fundraising  

1. Facilitate the discussion and 

collaboration in conducting indicators and 

3-year goals, and school development plan 

and annual budget. 

 2. Report the school evaluation result to 

compare with the standards of effective 

schools 

3. Manage and facilitate discussion and 

collaboration on the activities of school 

funds. 

Human Resource Management 

5. Approved the gift or present to well-

perform staff 

6. Academic requesting to under national on 

the unworking staffs 

7. Approve the gift or incentive for the best 

practice director 

4. Practice human resource management 

and request the award for the best practice 

staff 

5. Request the school committee on rules 

of the inactive staff 

Committee roles and school governance 

8. Support the problem solving of raising 

problems from parents and students 

9. Ensure transparency in community 

engagement  

6. Ensure the healthy process of 

community practice and school 

governance  

7. Recheck and request for approvement 

to ensure transparency in the engagement 

of the community 

School and students’ assessment 

10. Approve the assessment result of school 8. Facilitate school discussion  
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Duty and responsibility of school 

committee 

Duty and responsibility of school 

director 

performance  

11. Accept the semester development reports  

12. Accept the annual development report  

9. Manage the data and information about 

the development  

10. Manage the data and news information 

to conduct and report for document  

School Accountability 

13. Accept and approve all the documents 

that need to make a public report. 

11. Prepare and propose the reports that 

need to announce publicly to the school 

management committee.  

 

  2) Autonomous Planning and Budget Management  

   School, community, parents, teachers, and students have the 

right to decide on school activities related to each school's needs and priorities. The 

MoEYS will provide funds for training educational staff, community, and parents for 

their participation. In addition, MoEYS also provides funds to the Provincial or Office 

of Education, Youth and Sports to help fill the need of the special needed schools. 

The school's mission is to provide students with a high quality of education. With this 

school can manage and lead effective school programs and activities related to  

  (1) Systematic teaching quality improvement program 

  (2) Learning environment improvement grogram 

  (3) Community and parents’ capacity building and 

involvement program 

  (4) Strengthening school leadership and management 

programs 

   National Committee works on facilitating the discussion 

with the school management committee in planning activities for the following year's 

fund. Transparency in fundraising and managing school funds is a critical component 

in enhancing students’ achievement and strengthening the belief of parents and the 

community in school and teachers.   

 

 3) Human Resource Management  

  Ministry of Education, Youth and Sports develops human 

resources in schools by providing the Management and Work Performance system for 

teachers and school directors who volunteer to join the scheme for capacity 

development. To join the system, teachers and school directors need to fill in the form 

of annual results and capacity development plan contracts.  

  For interested teachers or educational staff: 

  (1) teacher or educational staff draft the annual results 

and capacity development plan contract with the guide for the Ministry of 

Education, Youth, and Sports or the school director 
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  (2) teacher or educational staff and school director 

discuss and approve the agreement on the contract (teacher or educational 

staff are asked to correct or change their contract based on the comments or 

suggestions of the meeting)  

  (3) school director approves the annual results and 

capacity development plan contract. 

  For interested school directors:  

  (1) School directors draft the annual result and capacity 

development plan contract with the guide and support from the MoEYS. 

  (2) School directors discuss and find the agreement 

from the school management committee on the annual result and capacity 

development agreement. (The change can be made according to the comment 

from the meeting).  

  (3) School management committee approves the school 

director's annual result and capacity development plan.  

  The performance assessment and evaluation are done twice 

each academic year: in the middle and end of the academic year. The capacity 

development activities are done in under the feature of on-the-job training.  

 

 4) Community roles and school governance  

  Community participation: Community here refers to 

students’ parents, authorities, and the community representative members of the 

school management committee. The community can take part in managing and 

observing the educational staff’s performance, planning, and checking school budget, 

school activities, school construction work, classroom committee membership, 

participating in school events, as the expert for guiding students, finding funds for the 

school, observing classroom activities, helping student regular home self-study, 

taking care of school infrastructure, providing supporting materials, and strengthening 

transparency in school.  

  Community participation, especially parents and students 

observing school development and teaching and learning activities, is essential for 

schools in Cambodia. Parent participation is a substantial factor in enhancing school 

and learning development. The school management committee needs to invite the 

volunteer parents and students willing to join the Community of Education. They 

work to check and observe the school performance and teaching and learning to join 

the training courses. The training course covers content knowledge that parents and 

students must know for observation, training the parents and students' capacity to 

work on the job, and evaluating and using the material to evaluate the performance.   

 

 5) School’s and students’ assessment   

  School assessments are held twice a year: at the end of the first 

semester and the academic year. The first-semester evaluation focuses on developing 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 67 

the target group, while the academic year assessments concentrate on creating an 

effective school's standard indicator and standard. The result of the semester 

assessments is used to improve the next semester's practice, and the impact of the 

academic year assessments is used to make next academic year planning and 

announced publicly to the community. School directors need to meet with the school 

management committee to report the result of the assessments, discuss solutions to 

problems, and then propose approval from the school management committee.  

  Students’ assessments are divided into three types: lesson or 

formative evaluation, monthly test or summative evaluation, and the semester exam 

or summative assessment.  

 

 6) School Accountability  

  School accountability is the result of accountability in school 

processes, learning accountability, and financial accountability 

 

 2.3.3. Situation and Schools in Banteay Meanchey Province 

  1) Banteay Meanchey province 

   In the Kingdom of Cambodia's northwest is the province of 

Banteay Meanchey. It is almost 360 kilometers from Phnom Penh. Between Poipet 

and Phnom Penh is a 386 kilometre railroad that runs across the province. There are 

four border crossings in the province, which shares a border with Thailand. Currently, 

three checkpoints—the Boeung Trokourn Regional Checkpoint in Tmor Pork District, 

the Malay Regional Border Checkpoint in Malay District, and the Poipet International 

Border Checkpoint in Poipet City—have significant import and export activity. There 

are two province cities: Poipet city and Serei Sophorn (Sisophon). Serie Sophorn is 

both its capital and largest city. The province is divided into eight districts: the Malai, 

Mongkolborey, Ou Chrov, Phnom York, Preah NetPreah, Serie Saophoan, and Svay 

Chek districts. The Poipet O' Neang Special Economic Zone in Poipet City is 

assumed to support the growth of industry in the region. As a center for business, 

trade, and tourism between Cambodia and Thailand, Banteay Meanchey has 

significant potential.  

  One of the most important industries, agriculture improves 

farmers' living standards by producing paddy rice, tapioca, and other crops for export. 

The provincial government has come to understand that a drainage system is 

necessary to sustain the cultivation of rice as production has expanded. In the 

province, the local government has established irrigation systems including ponds, 

master canals, and sub-irrigation. In addition to agriculture, the area boasts a lot of 

untapped mining potential, including iron ore and marble. Numerous historical 

temples and bird sanctuaries are also among the province's top tourist draws. 

  Many Cambodians who live in Banteay Meanchey leave their 

village for employment in Thailand. Most of them are under 18 and have little 
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education and limited skills. Many young people drop out of school to earn income to 

help their families. 

 

 

2) Schools In Banteay Meanchey 

  In the academic year 2021-2022, there are 408 schools. Among 

this number of schools, there are 30 high schools (Lycée) and 54 lower secondary 

schools in this province. In 2020-2021, 29.8% of over-age enrollment in lower 

secondary and 23.9% in the upper secondary. In 2019-2020, the dropout rate of 

students in Banteay Meanchey was at a high level, 17.3% in the low secondary level 

and 7.6% in the upper secondary level. Meanwhile, the completion rate of students 

seems to be a concern because the data have shown that the lower secondary level 

completion rate was 36.9%. The upper secondary level contained only 18.2% in the 

academic year 2019-2020.  

  Schools in Banteay Meanchey obtain funds from school 

income, community, government, abroad, and non-organizations. The school 

environment is not in good condition yet, especially the buildings and classrooms. 

The Public Education Statistic and Indicators (2020-2021) revealed that 119 buildings 

do not have a good floor, and 121 buildings do not have a good wall. Many new 

buildings are in the condition of being constructed and repaired.  

   Secondary school teachers and educational staff in the 

province are well educated. Most teachers contained bachelor’s degrees, while some 

hold master’s degrees. There is only one contracted teacher. All educational staff and 

teachers graduated from pedagogical training from Reginal Teacher Training Centers 

or the National Institute of Education. 

 

 3) Teaching and learning in Banteay Meanchey During Covid-19  

  As the spread of Covid-19 in Banteay Meanchey worsens, 

many schools are used as quarantine centers for Cambodian migrant workers 

returning from Thailand. The teaching and learning of all schools in the province 

went under online education or distance learning processes. Schools used different 

applications for the classes based on the discussion and agreement between directors, 

teachers, and students. Zoom, Google Meet, Google classroom/drive, Telegram, 

Facebook Messenger, etc., were used in teaching and communicating during the 

pandemic. To promote effective learning during the pandemic, schools encourage 

students to study from the online learning platform conducted by MoEYS and the 

partners, such as videos on MoEYS's official Facebook page, e-learning website, 

Wiki TV, Youtube, and other Facebook pages of MoEYS partner. Some schools or 

teachers implemented the offline delivery of teaching, such as delivering handouts 

and conducting small face-to-face sessions with students who had difficulty accessing 

smartphones or the internet. 
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   The content and curriculum on paper have been adopted 

continuously to ensure effective learning and teaching. Many challenges, mainly the 

Technology and Internet, have arisen between students, teachers, educational staff, 

directors, and parents. Students in low-income families or remote areas cannot 

respond to online education. Meanwhile, Teachers found it hard to adapt to teaching 

using new technology and engaging all students involved in education. 

 

 4) Educational Strategic Plan of Department of Education, 

Banteay Meanchey 

 Vision: Build and develop human resources of the best quality 

and morality in all fields to promote the prosperity of Banteay Meanchey 

province. 

 Mission: Lead, manage, and develop the province's Education, 

Youth and Sports system by providing better services to the people and 

working to meet all the needs of the labor market in the future.  

  To achieve the set mission, the Department of Education, 

Banteay Meanchey, has set priority activities as  

(1) Follow the clean school assessment tools of the 

Ministry of Education 

(2) Improve leadership and management skills of school 

leaders 

(3) Provide material, technical support, and consulting 

to municipalities, districts, and schools 

(4) Regular monitoring of school management 

processes 

(5) Motivate/ Rewards schools that are highly 

committed to their school development (Department of Educaiton, 2019) 

 Sub-sector direction for Secondary school education  

(1) Strengthen the implementation of existing 

scholarships program to reduce the dropout rate 

(2) Strengthen the implementation of school 

regulation in all public secondary schools 

(3) Strengthen teacher-student discipline and 

prevent all pictures of negative phenomena in school 

(4) Strengthen monthly technical meetings and 

performance of calendar and study hours. 

(5) Strengthen the inspection of secondary school 

education 

(6) Collaborate with a development partner to 

develop the school’s libraries and laboratories  
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(7) Strengthen and expand the implementation of a 

clean school project in the province 

(8) Strengthen management and curriculum in 

general and vocational secondary education 

(9) Strengthen and broaden school standards under 

the Secondary Education Improvement Project (SEIP). 

 

2.4. Related Research Study 

 2.4.1. Research Study Related to Creative Self-Efficacy 

  Beghetto (2006) investigated middle and secondary school students' 

creative self-efficacy. The study looked at motivation belief, classroom perspective, 

creative self-efficacy, and their impact on student classroom experience. One 

thousand three hundred twenty-two participants were invited from two middle schools 

and one high school for the study. The findings demonstrated that older students had 

more creative self-efficacy and motivating beliefs than younger pupils, indicating a 

strong correlation. In addition, females and students who spoke a language other than 

English at home, on the other hand, were found to have a negative relationship with 

creative self-efficacy, indicating that they had low self-efficacy. Students with solid 

creative self-efficacy had more positive attitudes toward their classroom experiences 

(such as academic competence and college attendance) than students with low 

creative self-efficacy. He concluded that young people with high creative self-

efficacy are more involved in social situations and engagement.  

 Choi (2004) Studied the longitudinal multi-source data from 430 

students at a North American Business school. The survey looked at potential mental 

mechanisms that mediate the impact of different individual and environmental factors 

on a person's creative performance. Individual (motivation, personality, ability) and 

ecological (social effects from leaders and peers) variables on creative performance 

were entirely controlled by psychological processes (creative self-efficacy and 

creativity intention). The finding demonstrated that human dispositions and social 

circumstances indirectly influence creative performance by changing crucial 

psychological processes rather than directly impacting creative performance. 

Individuals with stress concentration such as caution, hesitancy, introversion, or a 

tendency to self-censor ideas may need to lower their restraining forces to improve 

their creative performance in a social environment. 

 In addition, Mathisen (2011a) investigated factors influencing creative 

self-efficacy. The finding shows that creative self-efficacy can be improved 

significantly by just developing the relevant organizational factors (tasks requiring 

creativity, autonomy, quality of leader-member exchange, and collegial support for 

creativity) inappropriate. Moreover, the interaction of autonomy and leader-member 

exchange and autonomy and perceived collegial support are positively and 

significantly related to the development of creative self-efficacy. In addition, the 
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recent study added that collaboration with stakeholders to develop strategies, 

programs, or activities could help improve school quality, teacher capability, learning 

facilities and infrastructure, and student creative achievement (Tabroni & Ismiati, 

2021). 

 Tan et al. (2011)  clarified that almost every component of What 

Happens in the Classroom (cohesion, engagement, exploration, task orientation, 

collaboration, equality, and teacher support) was shown to have a substantial and 

positive connection with all subscales of creative self-efficacy. Teachers play an 

essential role in fostering a sense of community among students. They act as role 

models for students and start the process of cohesion. Teachers encourage learners to 

tackle challenging situations and solve problems on their own. Classroom 

engagement was found to be predicted by creative self-efficacy.  It was found that 

Classroom performance was strongly expected by creativity self-efficacy for 

independence and ambiguity tolerance and creativity self-efficacy for concentration 

and working style. Educators and teachers must extend their perspectives on creative 

behavior, such as creativity self-efficacy, by creating an environment that promotes 

followers' inventive endeavors. In addition,  Karwowski (2011a) clarified that 

transformational leadership could work to encourage follower creativity and 

innovation.  

 Setyawati et al. (2019) have found that Desired creativity is strongly 

correlated with creative self-efficacy. The relationship between social support and 

creativity can also be mediated by creative self-efficacy. Indicators of creativity 

include both social support and creative self-efficacy. As opposed to social support 

for creativity, however, creative self-efficacy has a stronger impact. They argued that 

it is crucial to understand that the degree of personal creative self-efficacy plays a role 

in encouraging the favorable contribution of social support to creativity. 

 Stephanie Rip (2019) studied the performance-based impact of 

schooling on students’ creativity and creative self-efficacy. He revealed that safe, 

positive, and encouraging teachers and environment help develop students’ creative 

self-efficacy and make students more willing to engage creatively and more resilient 

educational process. To foster students’ creativity and creative self-efficacy, teachers 

must:  

 Make room for creativity. Teachers must create classrooms 

that foster creativity by adopting creative-expression-friendly classroom 

practices, rules, and procedures. Furthermore, rather than depending 

exclusively on conventional evaluation and testing, teachers must enable 

students to choose how they exhibit their knowledge, demonstrating to pupils 

that their talent and originality have significance. 

 Focus on Process and Product: Allowing learners to make 

mistakes and learn from them. Teachers must provide deep learning and topic 

mastery and encourage learners to take academic risks. 
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 Consider Non-traditional classroom structures. Teachers 

must establish an environment in the classroom that encourages students to 

think and express themselves creatively. Collaboration, conversation, 

friendship, and potential must be facilitated and inspired by the furniture 

arrangement. Field trips and real-world learning experiences should also be 

incorporated to help learners gain confidence in the face of uncertainty and to 

pique their interests. 

 Understand the weight of being a teacher. Because 

instructors were identified as a factor in improving students' creative self-

efficacy, it is apparent that having a positive, supportive connection with a 

teacher may assist a student in gaining confidence and drive. Teachers must 

demonstrate that each student is the most valuable and important thing in their 

classroom. Teachers should provide an example for pupils of all ages 

regarding what is valuable and vital. 

 Han and Bai (2020) discovered that having an open-minded leader, 

rather than having a personal relationship with that leader, will help provide such a 

motivating environment. Leader dialectical thinking can be essential for 

understanding the creative self-efficacy -creativity link. Employees’ creative self-

efficacy enhances creativity only when they have high analytic thinking leaders. 

Providing an inclusive and supportive context for different cognitive expressions will 

bolster high creative self-efficacy for people in the organization to achieve higher 

creativity. 

 

 2.4.2. Research Study Related to Management Towards Excellence of 

Schools 

  Jongrak Srithip and Chanasis (2017) demonstrated that eight elements 

directly affect the school management toward excellence. They are in descending 

order: collaboration; leadership; student focus; human resource management, 

supervision, monitoring, evaluation; data information and technology management; 

strategy planning; and administrative process. Strategic planning, human resource 

management, and administrative procedures are all influenced by data information 

and technology management. The school's data management or knowledge 

management and ICT use in school education were the necessary elements to be 

focused on promoting during the distance learning of Covid-19 (Iacuzzi et al., 2021). 

The collaboration, supervision, inspection, and assessment are influenced by 

leadership. Moreover, teamwork, control, monitoring, and appraisal affect student 

attention, while human resource management indirectly drives strategic planning and 

administrative processes. In addition, Collaboration has an indirect impact on 

supervision, monitoring, and evaluation, while strategic planning has an indirect 

effect on administrative processes 
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. Additionally, (Tomaževič et al., 2017), to develop an integrated 

performance management model for excellence in public administration, stated that 

an organization is a system of dynamic interactions between individuals to ensure the 

social unit's existence, development, and unique features, as well as the rational 

fulfillment of the social unit's goals. Performance management is crucial in all public 

administration institutions (social divisions). It connects and aligns individual, team, 

and institutional aims and results to improve social unit performance. It also allows 

for the recognition and reward of good work and the management of poor outcomes. 

Employees with effective performance management may comprehend the social unit's 

goals and determine how individual outputs contribute to meeting the social unit's 

goals. Public sector practitioners and academics see it as an effective vehicle to attain 

the public institution goals that stakeholders have promised and expected to meet to 

their satisfaction. 

 Karavekphan (2020) studied “The role of local government 

organizations in managing schools with excellence in education” and found out that 

the elements that influence the local administrative entities’ educational management 

to achieve excellence are leaders in local government organization, social partners. 

Policy leader for implementation and political stability.   

 Beauchamp et al. (2021) studied the concept of headteachers on school 

leadership and management during the early Covid-19 pandemic. The study revealed 

that during the Covid-19 pandemic, effective leadership focuses on building a sense 

of shared identity, bringing people together, and is regarded as "standing with them 

and moving forward together.” In this case, school leaders must consider themselves 

members of one of the groups, sharing an 'us-ness' identity to pursue the common 

good. Creative thinking, problem-solving, and communication skills are required to 

help leaders maintain coherence and respond effectively between community and 

school. To provide a stabilizing factor amid the darkness of guidance, claim, and 

disclosure, schools' values and concepts of education were regarded as necessary to 

what they were trying to do. Next, it was critical to maintain school communications 

for employees to continue encouraging each other, students, and parents. To improve 

partnerships or communication, it was necessary to build communication and 

interaction methods so that the school's community remained cohesive and tangible. 

In a world where people lose touch, resilience has become a necessary education 

component. Emotional leadership resilience must be developed in all members of the 

school community. 
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CHAPTER 3 

RESEARCH METHODOLOGY 

 The research study on “Approaches for developing management toward 

Excellence of schools in Banteay Meanchey Based on the Concept of Creative Self-

Efficacy"  was designed based on the objectives of the study as 1) to study the 

conceptual framework for developing management towards excellence of schools in 

Banteay Meanchey based on the concept of creative self-efficacy, 2) to study the 

priority needs for developing management toward excellence of schools in Banteay 

Meanchey based on the concept of creative self-efficacy, (3) to propose approaches 

for developing management towards excellence of schools in Banteay Meanchey 

based on the concept of creative self-efficacy. 

 

3.1. Research Design  

 The research study used a descriptive method that was designed as follows, 

 3.1.1. Population, Sample, and Informants of the Research Study 

  1) Population: The population in this study is the 30 high schools in 

Banteay Meanchey that are open for students from grades 6 to 12. The schools are 

public schools; the private ones are not included.   

  2) Sample: The study consisted of 28 public high schools chosen 

under the random sampling methods. This number sample size was determined by 

using the table of Taro Yamane (1973), with a 5% sampling error at a 95% 

confidence level  

  3) Informant:  The informants are divided into four groups 

   3.1) Group 1: The informants are the four experts that are 

purposively selected to evaluate and confirm the proposed conceptual 

framework of the study. The selected experts are field excellence 

management, creative self-efficacy, educational psychology, and academic 

management. 

   3.2) Group 2: The informants are six experts purposively 

selected to evaluate the item objective congruence of the conducted 

questionnaire, two experts specialized in Education Excellence Management, 

one in creative self-efficacy, one in educational psychology, and another one 

in academic management.  

   3.3) Group 3: The informants are school directors, deputy 

directors, and teachers, all 215 people. They all completed the questionnaire 

on the current and desirable state of developing management towards 

excellence of schools in Banteay Meanchey based on the concept of creative 

self-efficacy. 

   3.4) Group 4: The informants are seven experts purposively 

selected to evaluate the suitability and feasibility of the drafted approaches, 
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two experts specialized in education excellence management, one in creative 

self-efficacy, one in educational psychology, and another two in academic 

administration. 

 3.1.2. Research Instrument 

  The instrument that will be used in this research study are: 

   1) Conceptual framework evaluation form: The form was 

used for evaluating and confirming the study's conceptual framework that the 

researcher proposed to see whether it is suitable for the scope and context of the 

study. 

    The evaluation form consisted of:  

    Part 1: The conceptual framework evaluation 

    Part 2: Additional comments and suggestions 

   2) Content Validity Check of the Research Instrument: The 

form was used for examining the content validity and item objective congruence of 

the research instrument before the researcher used the questionnaire to collect data 

from the real informants in each school. 

    The evaluation form consisted of: 

    Part 1: Evaluating on the informants’ demographic data 

    Part 2: Evaluating on the items of the current and 

desirable Results of management towards excellence of schools in Banteay 

Meanchey based on the concept of creative self-efficacy 

    Part 3: Evaluating the items of the Process of the 

current and desirable state of management towards excellence of schools in 

Banteay Meanchey based on the concept of creative self-efficacy 

    Part 4: Evaluating opened-ended questions  

   3) Questionnaire: The questionnaire was used to collect the 

data on the current and desired state of results and management process towards 

excellence of schools in Banteay Meanchey based on the concept of creative self-

efficacy.  

    The questionnaire consisted of:  

    Part 1: the informants’ demographic data 

    Part 2: The current and desirable Results of 

management towards excellence of schools in Banteay Meanchey based on the 

concept of creative self-efficacy 

    Part 3: The Process of the current and desirable state of 

management toward excellence of schools in Banteay Meanchey based on the 

concept of creative self-efficacy 

    Part 4: The opened-ended questions  
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   4) The Suitability and Feasibility evaluation form: The form 

was used to evaluate the suitability and feasibility of the drafted approaches for 

developing management toward excellence of school in Banteay Meanchey based on 

the concept of creative self-efficacy. 

    The evaluation form consisted of  

  Part 1: The evaluation of the main approaches for 

developing management toward excellence of schools in Banteay Meanchey 

to enhance students’ creative self-efficacy 

  Part 2:  The evaluation of the sub-approaches for 

developing management towards excellence of schools in Banteay Meanchey 

to enhance students’ creative self-efficacy 

  Part 3: The evaluation of the methods for developing 

management towards excellence of schools in Banteay Meanchey to enhance 

students’ creative self-efficacy 

 3.1.3. Data Analysis 

  The collected data were analyzed differently based on the data types 

and the instrument's aim. So, the researcher managed to analyze all data like the 

following, 

1)  Conceptual framework evaluation  

  The data of the conceptual framework evaluation was 

analyzed by using the frequency and content analysis 

 2)  The Content Validity Check 

    The data examining the content validity was analyzed 

by the formula of the value of IOC 

  3)  The data from the questionnaire 

   The questionnaire data were analyzed using descriptive 

statistics: frequency, percentage, mean, standard deviation, Modified Priority of Need 

Index (PNI Modified), and content analysis. 

 4) The evaluation of the suitability and feasibility of drafted 

approaches 

    Evaluating the drafted approaches of developing 

management toward excellence of schools in Banteay Meanchey to develop students’ 

creative self-efficacy (the main approaches, sub-approaches, and practice methods) 

will be analyzed by mean, standard deviation, and content analysis method.  

3.2. Research Processes 

 The processes of the research study were divided into three main phases as:  

 Phase 1: Study the conceptual framework of developing management 

towards excellence of schools in Banteay Meanchey based on the concept of 

creative self-efficacy.  
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Step 1.1) Draft the conceptual framework for developing 

management towards excellence of schools based on 

creative self-efficacy 

   To conduct the conceptual framework for the study, the 

researchers,  

  1.1.1) Reviewed related literature, books, and research on 

creative self-efficacy and management towards excellence or excellence 

management/ performance.  

  1.1.2) Conducted the drafted conceptual framework of the 

study and the conceptual framework evaluation form for the experts to 

evaluate and confirm. The Conceptual framework evaluation form consists of 

three main parts for experts to fill in:    

 Part 1: Conceptual framework for evaluation (checklist 

form) 

    Part 2: Additional comments and suggestions 

 

Step 1.2) Evaluate the conceptual framework of developing 

management towards excellence of schools based on 

creative self-efficacy  

  1.2.1) Informants 

   The four experts were selected using the purposive 

sampling method to evaluate the study's conceptual framework. All the 

selected experts contain the following:  

    (1) Master or Ph.D. degree  

    (2) Experience at least five years in relevant fields.  

  1.2.2) Data collection   

    To get the conceptual framework for evaluating and 

confirming by experts, the researchers defined the processes as follows:  

   (1) Requested the cooperation letter from the university 

   (2) Emailed and telegrammed the cooperation letters 

and conceptual framework evaluation forms to experts for the evaluation  

    (3) Collected and analyzed the evaluation results of all 

the experts  

   (4) Revised the study's conceptual framework based on 

the experts' evaluation and comments.   

  1.2.3.) Data analysis 

   The data from the evaluation were analyzed through the 

following statistic:  

   Part 1: The data collected from the conceptual 

framework evaluation will be analyzed using frequency.  
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   Part 2: The additional comments and suggestions given 

by experts were analyzed by content analysis methods.  

Step 1.3) Finalizing the conceptual framework of developing 

management towards excellence of schools in Banteay 

Meanchey based on the concept of creative self-efficacy 

   Having revised the framework through the evaluation 

score and comments of the four experts, the researcher brought the framework 

to the advisor and co-advisor for further comments and suggestions. Finally, 

the complete conceptual framework was ready and confirmed for the next 

phase of the study 

 

Phase 2: Study the priority needs for developing management toward 

excellence of schools in Banteay Meanchey based on the concept of creative self-

efficacy  

  To study the priority needs for developing management towards 

excellence of school in Banteay Meanchey based on the concept of creative self-

efficacy, the researcher went along two stages:  

Step 2.1) Study the current and desirable states of developing 

management toward excellence of schools in Banteay 

Meanchey based on the concept of creative self-efficacy  

   2.1.1) The informants 

    The 215 informants were directors, deputy directors, 

and teachers from 28 high schools in Banteay Meanchey were set as the 

number in the below table. They were all randomly chosen from the sample. 

Table  8: Numbers of population, sample, and informants 

Population Sample 
Informants 

Position Numbers 

30 High School 

28 High School 

(“Taro Yamane Table, 

1973”, 5% sampling 

error at 95% 

confidence level) 

1. Director 27 

2. Deputy Director  34 

3. Teachers of   

3.1 Mathematics 14 

3.2 Khmer Literature 14 

3.3 Physics 14 

3.4 Chemistry 14 

3.5 Biology 14 

3.6 Earth Science 14 

3.7 English 14 

3.8 History 14 

3.9 Geography 14 

3.10 Economic  14 

3.11 Morality 14 

Total    215 
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   The table above shows that the total number of informants in 

the study was 215. There are 27 school directors (One school does not have a 

director because the previous director has just changed his workplace. This 

school uses the school management committee to look after the school 

process. The management committee is voted and assigned by the Provincial 

Official of Education, Youth, and Sports. Two committee members were 

selected to fill in the questionnaire in the name of the deputy director). The 

total number of deputy directors in the study was 34 people. And teachers 

from eleven subjects are calculated equal to 154 teachers. 

   2.1.2) Research instruments 

    The questionnaires were used in this stage. 

Questionnaires asked about the current and desired state of developing 

management toward excellence of schools in Banteay Meanchey based on the 

concept of creative self-efficacy. The questionnaires were divided into two 

sets:  

  Set 1: For the school directors, deputy directors 

  Set 2: For teachers 

   Each set of Questionnaires was divided into four parts:  

    Part 1. Demographic data of informants. It is 

the first section of the questionnaire. It consists of gender, age, highest 

educational qualification, work position, and work experience. They appeared 

in checklist forms.  

    Part 2. The result for developing management 

toward excellence of schools in Banteay Meanchey based on the concept of 

creative self-efficacy. The questions in this part were prepared in the 5-point 

Likert scales 

    5 refers to presently practicing at the highest level/  

  In the future need to practice at the highest level 

    4 refers to presently practicing at the high level/ 

    In the future need to practice at the high level 

    3 refers to presently practicing at the moderate level/  

    In the future need to practice at the moderate level 

   2 refers to presently practicing at the low level/ 

    In the future need to practice at the low level 

    1 refers to presently practicing at the lowest level/  

    In the future need to practice at the lowest level 

    Part 3. The current and desirable developing 

management toward excellence of schools in Banteay Meanchey based on the 

concept of creative self-efficacy. The question in this part will be prepared in 

the 5-point Likert scale (same scales value as given in part 2) 
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 Part 4. Suggestion and recommendation. It is 

the last part of the questionnaire. This part left the space for the informants to 

provide opinions or comments on approaches for developing management 

towards excellence of schools in Banteay Meanchey based on creative self-

efficacy. It appeared as an open-ended question form. 

   2.1.2) Conducting the research instrument  

   The procedure of conducting the questionnaire on the 

current and desired state of developing management toward excellence of 

schools in Banteay Meanchey based on the concept of creative self-efficacy 

was as follows:   

    (1) Defined the conceptual framework for 

developing management toward school excellence in Banteay Meanchey 

based on the concept of creative self-efficacy.  

    (2) Conducted the questionnaire on the current 

and desired state of results and process for developing management toward 

excellence of schools in Banteay Meanchey based on creative self-efficacy. 
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Management 

Towards 

Excellence 

of Schools in 

Banteay 

Meanchey 

Based on 

the Concept 

of Creative  

Self-efficacy 

Leadership  

Strategy 

Operations 

Customers 

Measurement, Analysis, and 

Knowledge Management  

Workforce 

Results 

Governance and 

Societal Contribution  

Senior Leadership 

Strategy Development  

Students and stakeholder 

Engagement   

Strategy 

Implementation  

Students and stakeholder 

Expectation 

Teachers and educational 

staff Engagement  

Teachers and educational 

staff working Environment 

Information and Knowledge 

Management  

Measurement, Analysis, and 

Improvement of school 

Performance 

Operational 

Effectiveness  

Work Process 

  

Fluency self-efficacy 

Flexibility self-efficacy 

Elaboration self-efficacy 

Originality self-efficacy 

Personality self-efficacy 

Persistence self-efficacy 

Field self-efficacy 

Fluency self-efficacy 

Flexibility self-efficacy 

Elaboration self-efficacy 

Originality self-efficacy 

Personality self-efficacy 

Persistence self-efficacy 

Field self-efficacy 

Fluency self-efficacy 

Flexibility self-efficacy 

Elaboration self-efficacy 

Originality self-efficacy 

Personality self-efficacy 

Persistence self-efficacy 

Field self-efficacy 

Fluency self-efficacy 

Flexibility self-efficacy 

Elaboration self-efficacy 

Originality self-efficacy 

Personality self-efficacy 

Persistence self-efficacy 

Field self-efficacy 

Fluency self-efficacy 

Flexibility self-efficacy 

Elaboration self-efficacy 

Originality self-efficacy 

Personality self-efficacy 

Persistence self-efficacy 

Field self-efficacy 

Fluency self-efficacy 

Flexibility self-efficacy 

Elaboration self-efficacy 

Originality self-efficacy 

Personality self-efficacy 

Persistence self-efficacy 

Field self-efficacy 

Student Learning and Process Results 

Students and stakeholder engagement Results 

Leadership and Governance Results 

Teacher development and engagement Results 

Budgetary, Financial, Market, and Strategy 

Results 

 Figure  10: Questionnaire Framework 
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    (3) Proposed the questionnaire to the advisor 

and co-advisor for checking and correcting (language used and consistency) 

    (4) Adjusted the questions and questionnaire 

based on the comments and suggestions from the advisor and co-advisor 

    (5) Proposed the revised questionnaire to the six 

selected experts for Content validity evaluation (check both content and 

language used)  

    (6) Revised the questions and questionnaire 

based on the comments and suggestions of the experts. 

    (7) Calculated the result of content validity 

checking for finding out the value of IOC by using Rovanilie and Hambelton’s 

formula as:  

    

 

      

 

 

   IOC refers to Item Objective Congruence between -1 to +1 

   ∑𝑅 refers to the total result of expert comments 

   n refers to the number of all experts 

  If the scoring principle 

+1  be sure all the questions in the questionnaire are 

consistent with the content 

  0  not sure that all questions in the questionnaire are 

compatible with the content to measure 

- 1 be sure all the questions in the questionnaire are 

inconsistent  with the content to measure  

    The results were translated as follows: the items 

that score lower than 0.5 must be revised, and those that score higher than 0.5 

are reserved.  

 When the results from the six selected experts 

were calculated, each questionnaire item valued from 0.66 to 1.00 was 

selected for the next study step. There were not any items removed.  

    (8) Brough the Content Validity analysis results 

to discussion with advisors and co-advisor, then revise the questionnaire to 

make the final version of the questionnaire 

    (9) Brough the final version of the questionnaire 

to Try Out with 30 people (teachers that were not in the group of the research 

informants). The instrument's reliability was determined to ensure that the 

responses collected through the questionnaire were reliable and consistent.   

    The reliability value of the instruments was 

calculated by Cronbach’s Alpha Value, ruled by George and Mallery (2003). 

Formula  IOC = 
∑𝑹

𝒏
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    A number for the Cronbach's Alpha ranges from 

0 to 1. The closer an item's internal consistency is near 1, the more reliable it 

is within the scale. According to George and Mallery (2003), Cronbach's 

Alpha values of 0.90 and above suggest excellent internal consistency, 0.80 

and higher is good, 0.70 and higher is acceptable, 0.60 and higher is 

questionable, 0.50 and higher is poor, and 0.50 and lower is unsatisfactory. 

 

Table  9: Questionnaire Framework 
Cronbach’s Alpha Internal Consistency 

  0.90 Excellent 

  0.80 Good 

  0.70 Acceptable 

  0.60 Questionable 

  0.50 Poor 

  0.50 Unacceptable 

Source:  George and Mallery (2003) cited in Saidi and Siew (2019) 

 

Table  10: The Reliability results of the research instrument 
Components 

Cronbach’s 

Alpha 
Result 

The Result of management towards excellence of schools 

1. Students Learning  0.889 Good 

2. Students and Stakeholder engagement  0.639 Questionable 

3. Teacher development and engagement 0.806 Good 

4. Leadership and governance 0.739 Acceptable 

5. Budget and financial management  0.768 Acceptable 

Total 0.939 Excellent 

The Process of management towards excellence of school to enhance students’ creative self-

efficacy 

1. Leadership  0.958 Excellent 

2. Strategy 0.967 Excellent 

3. Students and Stakeholders 0.965 Excellent 

4. Measurement, Analysis, and Knowledge 

Management  

0.969 Excellent 

5. Workforce 0.978 Excellent 

6. Operation 0.978 Excellent 

Total 0.994 Excellent 

Overall 0.994 Excellent 

   Based on the above table, it was discovered that all the 

components in both the parts of Result and Process of management towards 

excellence of schools had the Cronbach’s Alpha value higher than 0.60, which 

could be interpreted as all are acceptable for the next step, data collection. 
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Most components were excellent, acceptable, and good. With the “Students’ 

and stakeholders’ engagement” component, the researcher chose to revise the 

sentence by changing some word order in Khmer to make it sounds short and 

easy to understand. The overall value of the Cronbach’s Alpha was 0.994, which 

shows that the instrument or questionnaire was highly reliable for the study. 

    (11) Developed the questionnaires for the data 

collection process 

 

   2.1.3) Data collection 

 Collecting the data of the current and desired state of 

results and process of developing management toward excellence of schools in 

Banteay Meanchey based on the concept of Creative Self-Efficacy went 

through the below procedures:  

    (1) Requested the official letter from the Faculty 

of Education of Chulalongkorn University and the MoEYS in Cambodia and 

asked for research cooperation from the Provincial Office of Education, 

Youth, and Sport, Banteay Meanchey. Afterward, the researcher contacted 

school principals for more information and informing.   

    (2) Went to the target schools to collect data 

related to the current and desirable state of the results and process of 

developing management toward school excellence in Banteay Meanchey 

based on the concept of creative self-efficacy.  

    (3) Collected and checked the questionnaire 

completed before starting the data analysis.  

 

   2.1.4) Data analysis 

    The informants’ responses to the questionnaire were 

analyzed as follows: 

   Part 1:  Demographic information of informants such 

as gender, age, highest educational qualification, position, and working 

experience will be analyzed using descriptive statistics: frequency and 

percentage. 

   Part 2 &3: The result and process of the current and 

desirable state of developing management toward excellence of schools in 

Banteay Meanchey were analyzed using Mean and Standard Deviation.  The 

criteria for interpreting the Mean score are as follows (John W.Best.1981):   

 Mean values are translated as follows,  

 4.50 – 5.00 refers to the highest level of current /desirable states  

 3.50 – 4.49 refers to the high level of current/ desirable states  

 2.50 – 3.49 refers to the moderate level of current/desirable states 

 1.50 – 2.49 refers to the low level of current/ desirable states 

 1.00 – 1.49 refers to the lowest level of current/ desirable states 
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   Part 4: Suggesting and recommendations were 

analyzed by using frequency and content analysis 

 

Step 2.2) Analyze the Priority Needs (PNI modified) of the result and 

process for developing management toward excellence 

based on creative self-efficacy in Banteay Meanchey by 

using  

   2.2.1) Resource   

    The results of current and desirable state for developing 

management toward excellence of school Banteay Meanchey based on the 

concept of creative self-efficacy 

   2.2.2) Data analysis   

    Analyzed the priority of needs value from the finding of 

result and process of current and desired states for developing management 

toward excellence by taking the Mean values to calculate to find (PNI modified) 

value.  

    Modified Priority Need Index (PNI modified) is 

symbolled by Nonglak Wiratchai and Suwimon Wongwanich to measure the 

priority needs of each dimension (Wongwanich, 2015, p.279) 

 

 

 

   

   Modified Priority needs index (PNI modified) 

  If PNI is at a very high level, there is a higher need to be developed.  

  I (Importance): represents the level of the desired state of 

 management toward excellence of schools in Banteay Meanchey based on the 

concept of creative self-efficacy  

  D (Degree of success): represents the level of current states 

management toward excellence of schools in Banteay Meanchey based on the 

idea of creative self-efficacy  

 

  

  

PNI modified = 
(𝐼−𝐷)

𝐷
 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 86 

 Phase 3: Propose the approaches for developing management towards 

excellence of schools in Banteay Meanchey to enhance students’ creative self-

efficacy 

Step 3.1) Order the rank of priority of need of the result and 

process of developing management toward excellence of 

schools in Banteay Meanchey based on the concept of 

creative self-efficacy  

   3.1.1) Resource of information 

    The order of the priority needs of the result and process 

of developing management toward excellence of schools in Banteay 

Meanchey to enhance creative self-efficacy (from the previous stage 2.2.2)) 

   3.1.2) Data analysis 

    The priority needs value of the management towards 

excellence of schools to enhance students’ creative self-efficacy from the 

previous stage was taken to order in the rank that went from very high value to 

low value of PNI modified. 

 

Step 3.2) Draft the approaches for developing management 

towards excellence of schools in Banteay Meanchey to 

enhance students’ creative self-efficacy 

 3.2.1) Resource 

    The order of priority needs of the Results and Process 

of developing management toward excellence of schools in Banteay 

Meanchey to enhance students’ creative self-efficacy 

    3.2.2) The drafted approaches  

    The approaches were drafted based on the value of 

priority needs of Result and Process of developing management towards 

excellence of schools in Banteay Meanchey to enhance students’ creative self-

efficacy and the suggestion and recommendation (part 4 of the questionnaire) 

from informants. The researcher developed the first drafted approaches. It 

consisted of main approaches, sub-approaches, and methods.   

 

Step 3.3) The evaluation of the suitability and suitability of the 

approaches for developing management towards 

excellence of schools in Banteay Meanchey to enhance 

students’ creative self-efficacy (by experts) 

   3.3.1) Informants 

    Seven selected experts evaluated the suitability and 

feasibility of the drafted “Approaches for developing management towards 

excellence of schools in Banteay Meanchey to enhance students’ creative self-

efficacy”. All the chosen experts met the following criteria:  
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    (1) Master or Ph.D. degree  

    (2) Experience at least five years in relevant fields. 

   3.3.2) Research instrument and research  

   The research instrument used in this stage is the 

suitability and feasibility evaluation form of the drafted “Approaches for 

developing management towards excellence of schools in Banteay Meanchey 

to enhance students’ creative self-efficacy”.  

3.3.3) Conducting the suitability and feasibility evaluation 

form 

     The suitability and feasibility evaluation form of drafted 

“Approaches for developing management toward excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy” prepared 

through the following steps: 

    (1) Studied the results from the questionnaire, the rank 

of the priority needs; and revised the related document, theory, and related 

research, then drafted “Approaches for developing management toward 

excellence of schools in Banteay Meanchey to enhance students’ creative self-

efficacy”. 

    (2) Proposed the drafted “Approaches for developing 

management toward excellence of schools in Banteay Meanchey to enhance 

students’ creative self-efficacy” to the thesis advisor and co-advisor for 

correction and comments 

    (3) Proposed the revised the approaches to the seven 

experts to evaluate the suitability and feasibility of the drafted the approaches. 

The evaluation was in the form of rating scales (5 levels rating scale). The 

scoring guide is as follows: 

   5 refers to the suitability/feasibility of 

the approach is at the highest level   

   4 refers to the suitability/feasibility of 

the approach is at the high level  

   3 refers to the suitability/feasibility of 

the approach is at the moderate level   

   2 refers to the suitability/feasibility of 

the approach is at the low level  

   1 refers to the suitability/feasibility of 

the approach is at the lowest level 

   3.3.4) Data collection 

   The data for evaluating the suitability and feasibility of 

the drafted “Approaches for developing management towards excellence of 

schools in Banteay Meanchey to enhance students’ creative self-efficacy” is 

collected through the following processes. The researcher   
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    (1) Requested the official letter from the faculty of 

education of Chulalongkorn University  

    (2) Emailed the suitability and feasibility evaluation 

form, the related information, and the letter from the university to the experts  

    (3) Collected the evaluation results from all experts 

through email 

    (4) Collected and analyzed the evaluation results, then 

adjusted the approaches based on the comments and suggestions from the 

experts. 

   3.3.5) Data analyze  

   The research used means, standard deviation, and 

content analysis to analyze the suitability and feasibility of the drafted 

approaches for developing management toward excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy.  

   The ranges of the mean score are translated as follows: 

   4.51- 5.00: the highest level of suitability and feasibility 

   3.51- 4.50: the high level of suitability and feasibility 

   2.51-3.50: the moderate level of suitability and feasibility 

   1.51- 2.50: the low level of suitability and feasibility 

   0.51- 1.50: the lowest level of suitability and feasibility 

 

Step 3.4) Propose the approaches for developing management 

toward excellence for schools in Banteay Meanchey to 

enhance students’ creative self-efficacy  

    After adjusting the approaches based on the experts’ 

evaluation and suggestions, the researcher brought the approaches to further 

discussion with the advisor and co-advisor. Then the researcher made another 

revision based on their comments. The complete Approaches for Developing 

Management Towards Excellence of Schools in Banteay Meanchey to 

Enhance Students’ Creative Self-Efficacy were published. 

    To respond to the three objectives of the study, the 

research processes went across three phases. Each phase contains steps as 

shown in the following table:  
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Table  11: The Research Design in each objective and phase  

Objectives 
Research 

Processes 

Research Design 
Results 

SD MD AD 

1. To study the 

conceptual 

framework for 

developing 

management 

towards 

excellence of 

schools in 

Banteay 

Meanchey 

(BMC) based 

on the concept 

of creative self-

efficacy 

Phase 1: Study the conceptual framework of developing management 

towards excellence of schools in Banteay Meanchey based on the concept of 

creative self-efficacy. 

Step 1.1: Draft 

the conceptual 

framework for 

developing 

management 

towards 

excellence of 

schools based 

on creative self-

efficacy 

A related 

concept, 

theories, 

literature, 

and research 

studies  

 

Synthesis  

table  

 

Content 

analysis  

 

The first drafted 

conceptual 

framework of 

management 

towards excellence 

of school in BMC 

based on the 

concept of creative 

self-efficacy 

Step 1.2:  

Evaluate and 

confirm the 

conceptual 

framework of 

the study by 

experts 

Four experts  (Draft) 

Conceptual 

framework 

evaluation  

form 

Frequency 

and 

content 

analyze  

The Revised and 

second draft of 

the conceptual 

framework  

Step 1.3: 

finalize the 

conceptual 

framework  

Advisor and 

co-advisor 

The second draft 

of the 

framework 

- 

The final 

conceptual 

framework for 

management 

towards 

excellence of 

school in Banteay 

Meanchey based 

on the concept of 

creative self-

efficacy 
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Objectives 
Research 

Processes 

Research Design 
Research Design 

SD SD SD 

2. To study 

the priority 

needs for 

developing 

management 

towards 

excellence of 

schools in 

Banteay 

Meanchey 

based on the 

concept of 

creative self-

efficacy  

Phase 2: Study the priority needs for developing management toward 

excellence of schools in Banteay Meanchey based on the concept of 

creative self-efficacy  

Step 2.1. 

Study the 

current and 

desired 

states of the 

Result and 

Process for 

developing 

management 

towards 

excellence of 

schools in 

BMC based 

on the 

concept of 

creative self-

efficacy  

Population: 

30 high 

schools in 

BMC   

Sample: 28 

High 

Schools 

 

Informants: 

215 

1) 27 school 

directors 

2) 34 deputy 

directors 

3) 154 

teachers  

Questionnaires 

consist  

P.1. 

Demographic 

data of 

informants 

P.2. The current 

and desirable 

state of Results 

of the school 

management  

P.3. The current 

and desired state 

of the Process of 

management  

P.4. 

recommendation  

P.1: 

Frequency 

and 

percentage 

P.2&3:  

Mean 

(𝒳̅)and 

standard 

deviation 

(𝒮𝒟) 

P 4: 

Content 

analysis 

The current and 

desired stated 

Result and 

Process of 

developing 

management 

towards 

excellence of 

schools in BMC 

based on the 

concept of 

creative self-

efficacy  

 

Step 2.2. 

Study the 

priority of 

need for 

developing 

management 

towards 

excellence of 

schools in 

BMC based 

on the 

concept of 

creative self-

efficacy 

 

The result of 

current and 

desired 

states for 

developing 

management 

towards 

excellence - 

PNI modified 

values 

The priority 

needs for 

developing 

management 

towards 

excellence of 

schools in BMC 

based on the 

concept of 

creative self-

efficacy 
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Objectives 
Research 

Processes 

Research Design 
Results 

SD MD AD 

3. To propose 

approaches 

for 

developing 

management 

towards 

excellence of 

schools in 

BMC to 

enhance 

students’ 

creative self-

efficacy  

Phase 3: Propose the approaches for developing management towards 

excellence of schools in Banteay Meanchey to enhance students’ creative 

self-efficacy 

Step 3.1. 

Order the 

rank of the 

priority needs 

for 

developing 

management 

towards 

excellence of 

schools in 

BMC  

Resource: 

The priority 

needs values 

of the Result 

and Process of 

management 

towards 

excellence of 

schools in 

BMC  

- - 

The order of the 

priority needs of 

the Results and 

Process for 

developing 

management 

towards 

excellence of 

schools to 

enhance students’ 

creative self-

efficacy  

Step 3.2. 

(Draft) the 

approaches   

Resource: 

The order of 

priority needs  

- - 

Drafted 

Approaches  

Step 3.3. 

Evaluate the 

feasibility and 

suitability of 

drafted 

approaches 

Informant:7 

experts 

Suitability 

and 

feasibility 

evaluation 

form 

- Mean 

- SD 

- Content 

analysis 

The feasibility 

and suitability of 

drafted 

approaches for 

developing 

management 

towards 

excellence of 

school in BMC 

Step 3.4. 

Propose 

approaches 

for 

developing 

management 

towards 

excellence of 

schools in 

Banteay 

Meanchey  

Results of the 

suitability and 

feasibility 

evaluation of 

the drafted 

approaches  - - 

Approaches for 

developing 

management 

towards 

excellence of 

schools in BMC 

to enhance 

students’ creative 

self-efficacy  
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CHAPTER 4 

Research Results 

 In this chapter, it describes the results of the data analysis of the study,  

“Approaches for Developing Management Towards Excellence of Schools in Banteay 

Meanchey Based on the Concept of Creative Self-Efficacy,” under the three main 

objectives:  (1) To study the conceptual framework for developing management 

towards excellence of schools in Banteay Meanchey based on the concept of creative 

self-efficacy (2) To study the priority needs for developing management towards 

excellence of schools in Banteay Meanchey based on the concept of creative self-

efficacy. (3) To propose approaches for developing management towards schools 

excellence in Banteay Meanchey based on creative self-efficacy. In this chapter, the 

findings were described as follows, 

  4.1. The Conceptual Framework for Developing Management Towards 

Excellence of Schools in Banteay Meanchey to Enhance Student’s Creative Self-

Efficacy 

4.1.1. The drafted conceptual framework for developing 

management towards excellence of schools in Banteay Meanchey to enhance 

students’ creative self-efficacy   

4.1.2. The evaluation of the suitability of the drafted conceptual 

framework for developing management towards excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy 

4.1.3. The final conceptual framework for developing 

management towards excellence of schools in Banteay Meanchey to enhance 

students’ creative self-efficacy 

  4.2. The priority needs for developing management towards excellence 

of schools in Banteay Meanchey to enhance students’ creative self-efficacy 

   4.2.1. The Demographic Data of the informants  

4.2.2. The priority needs of the Results criterion of 

management towards excellence of school in Banteay Meanchey based on the 

concept of creative self-efficacy 

4.2.2. The current and desirable state of the Process for 

developing management towards excellence of schools in Banteay Meanchey 

to enhance students’ creative self-efficacy 

4.2.3. The priority needs for developing management towards 

excellence of school in Banteay Meanchey to enhance students’ creative self-

efficacy 

  4.3. The Proposed approaches for developing management towards 

excellence of schools in Banteay Meanchey to enhance students’ creative self-

efficacy 
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   4.3.1. The drafted approaches for developing management 

towards excellence of schools in Banteay Meanchey to enhance students’ 

creative self-efficacy 

   4.3.2. The Evaluation of suitability and feasibility of the drafted 

approaches for developing management toward excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy 

   4.3.3. The final approaches for developing management 

towards excellence of schools in Banteay Meanchey to enhance students’ 

creative self-efficacy  

4.1. The Conceptual Framework for Developing Management Towards 

Excellence of Schools in Banteay Meanchey to Enhance Student’s Creative Self-

Efficacy 

 To develop the study's conceptual framework, the researcher went across 

many steps as finding out data related to creative self-efficacy and management 

towards excellence. After getting data related to the two concepts, the researcher 

synthesized and adopted the conceptual framework of management towards 

excellence and creative self-efficacy and brought them to the experts for further 

evaluation and confirmation. Each step was described as follows,  

 4.1.1. The drafted conceptual framework for developing management 

towards excellence of schools in Banteay Meanchey to enhance students’ creative 

self-efficacy. 

  The drafted conceptual framework for developing management 

towards excellence of schools in Banteay Meanchey to enhance students’ creative 

self-efficacy was conducted by reviewing the literature review, theories, and research 

related to management towards excellence of schools and creative self-efficacy. Then, 

the researcher synthesized the elements that are the components of each concept and 

drafted the conceptual frameworks for the study. Having prepared the frameworks, 

the researcher brought them to discuss with the advisor and co-advisor for more 

comments and advice to improve. Finally, the researcher reached the first draft of the 

conceptual framework for the study (Figure 11). 

 
Figure  11: The Drafted Conceptual Framework 

 

Creative self-efficacy 
1. Creative thinking self-efficacy 

 1.1. Fluency self-efficacy  

 1.2. Flexibility self-efficacy 

 1.3. Elaboration self-efficacy  

 1.4. Originality self-efficacy 

2. Creative performance self-efficacy 

 2.1. Field self-efficacy  

 2.2. Personality self-efficacy 

 2.3. Persistence self-efficacy 
(D. H. Abbott, 2010a; Daher et al., 2021; Du et al., 

2020; Lin & Wang, 2021; C. C. Liu et al., 2014; Shiu 

et al., 2012; Tan & Majid, 2011; Yu, 2013b) 

Management towards 

Excellence 
1. Leadership 

2. Strategy  

3. Customer (students and 

stakeholder) 

4. Measurement, analysis, and 

knowledge management 

5. Workforce 

6. Operation 

7. Results 
(Baldrige Performance Excellance Program, 

2021) 
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4.1.2. The evaluation of the suitability of the drafted conceptual 

framework for developing management towards excellence of schools in Banteay 

Meanchey to enhance students’ creative self-efficacy 

  The evaluation of the suitability of the drafted conceptual framework 

was done to ensure that the drafted conceptual framework is effective and suitable 

enough for the next steps of the study that worked on High schools in Banteay 

Meanchey province, Cambodia. The researcher brought the drafted conceptual 

framework to four experts for further evaluation and confirmation. The selected 

experts are from different fields, as shown in table 4-1. All experts contain a Master’s 

degree or Ph.D. degree and have more than five years of working experience.  

 

Table  12: Experts for evaluating the conceptual framework 

Field of Expert Number of experts 

1. Creative self-efficacy 1 

2. Excellence Management (education) 1 

3. Educational psychology 1 

4. School Management  1 

Total 4 

 Table 12 shows that the four experts that took part in evaluating the suitability 

of the drafted conceptual framework for developing management towards excellence 

of schools in Banteay Meanchey to enhance students’ creative self-efficacy come 

from four different fields: one expert in creative self-efficacy, one expert in 

management towards excellence, one expert in educational psychology, and another 

expert in school management. All four selected experts know the educational system 

and school education in Cambodia.   

 

Table  13: The suitability evaluation of the conceptual framework for developing 

management towards excellence of schools in Banteay Meanchey to 

enhance students’ creative self-efficacy 

Dimensions 
Suitable 

Need 

Improvement 
Not Suitable 

Frequency Frequency Frequency 

Management Towards Excellence 

1. Leadership 4 - - 

 1.1. Senior leadership 4 - - 

 1.2. Governance and societal contribution 4 - - 

2. Strategy 4 - - 

 2.1. Strategy development 4 - - 

 2.2. Strategy implementation 4 - - 

3 Customer (Students and stakeholders) 4 - - 

 3.1. Students’ and stakeholders’ expectations 4 - - 

 3.2. Students’ and stakeholders’ engagement 4 - - 
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Dimensions 
Suitable 

Need 

Improvement 
Not Suitable 

Frequency Frequency Frequency 

4 
Measurement, analysis, and knowledge 

management 
4 - - 

 
4.1. Measurement, analysis, and 

improvement of school performance 
4 - - 

 4.2. Information and knowledge management 4 - - 

5 Workforce (Teachers and Educational Staff) 4 - - 

 
5.1. Teachers’ and educational staffs’ 

working environment 
4 - - 

 
5.2 Teachers’ and educational staffs’ 

engagement 
4 - - 

6. Operation 4 - - 

 6.1. Support and improvement process 4 - - 

 6.2. Operational effectiveness 4 - - 

7. Results 4 - - 

 7.1. Students’ learning results 4 - - 

 
7.2. Students’ and stakeholders’ engagement 

results 
4 - - 

 
7.3. Teacher development and engagement 

results 
4 - - 

 7.4. Leadership and governance results 4 - - 

 
7.5. Budget and financial management 

results 
4 - - 

Creative self-efficacy 

1. Creative thinking self-efficacy 4 - - 

 1.1. Fluency self-efficacy 4 - - 

 1.2. Flexibility self-efficacy 4 - - 

 1.3. Elaboration self-efficacy 4 - - 

 1.4. Originality self-efficacy 4 - - 

2. Creative performance self-efficacy 4 - - 

 2.1. Field self-efficacy 4 - - 

 2.2. Personality self-efficacy 4 - - 

 2.3. Persistence self-efficacy 4 - - 

 

 The above table reveals that all the criteria of management towards excellence 

of the school and the dimensions of creative self-efficacy that were drafted by the 

researcher are suitable and nicely accepted for the study's next step.  

As a result, the management towards excellence of school consists of seven 

critical criteria: Leadership; Strategy; Customer (student and stakeholder); 

Measurement, Analysis, and Knowledge Management; Workforce (teachers and 

educational staff); Operation; and Results.   

The dimension of creative self-efficacy consists of creative thinking self-

efficacy and creative performance self-efficacy. Creative thinking self-efficacy has 

four sub-dimensions as fluency, flexibility, elaboration, and originality self-efficacy.  

Creative performance self-efficacy has three sub-dimensions: field, personality, and 

persistence self-efficacy.  
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 4.1.3. The final conceptual framework for developing management 

towards excellence of schools in Banteay Meanchey to enhance students’ creative 

self-efficacy  

  According to the results of the suitability evaluation of the four experts 

and the discussion with the advisor and co-advisor, the complete conceptual 

framework for developing management towards excellence of schools in Banteay 

Meanchey to enhance students’ creative self-efficacy was defined in the following 

figure (Figure 12), 

 

 
Figure  12: Conceptual framework for developing management towards excellence of 

schools to enhance students' creative self-efficacy 
 

Figure 12 shows that to lead management towards excellence in schools, 

schools need to plan and evaluate all the seven main criteria: Leadership; Strategy; 

Students and Stakeholders; Measurement, Analysis, and Knowledge Management; 

Workforce; Operation; and Results.  

Schools must pay attention to senior leadership, governance, and societal 

contributions in the Leadership criterion. The Strategy criterion is associated with the 

strategy development and implementation processes. The students and stakeholder 

criterion are related to both expectation and engagement of students and stakeholders 

in/about school. Measurement, Analysis, and Knowledge Management criterion is 

related to the measurement, analysis, and improvement of school performance; and 

information and knowledge management. The Workforce criterion is related to 
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teachers and educational staff's working environment and engagement in school. The 

Operation criterion is associated with the work process and operational effectiveness. 

The last criterion, Results, is related to the result of student learning and process; 

engagement of students and stakeholders; teacher development; leadership and 

government; and budget, financial market, and strategy. 

Creative self-efficacy contains two main dimensions: creative thinking self-

efficacy and creative performance self-efficacy. Creative thinking self-efficacy 

consists of fluency, flexibility, elaboration, and originality self-efficacy. And the 

creative performance self-efficacy consists of field, personality, and persistence self-

efficacy.  

From the literature review, the evaluation and recommendation of the four 

experts, and the suggestion of the advisor and co-advisor; each component was 

defined as follows,  

Table  14: The description of each criterion, sub-criterion, dimension, and sub-

dimension  

The Key Terms Description 

Management 

toward Excellence 

the leadership and management of school that enable school 

to obtain superior performance and a quality education 

system for students, parents, and the whole community. 

Management toward excellence consists of seven criteria as 

leadership; strategy; customers (students and stakeholders); 

measurement, analysis, and knowledge management; 

workforce (teachers and educational staff); operations; and 

results 

Leadership senior leadership, and governance and school contribution to 

the society around. 

Senior Leadership the ways the school director leads the school processes 

(setting vision, mission, school activity or program, etc.) 

toward the set goal and increases students learning outcomes. 

Governance and 

social contribution 

the ways school director manages the school processes and 

make some contribution or involvement with the society 

around the school. 

Strategy school strategy development and implementation 

Strategy 

development 

the ways the school director leads the process of setting 

school strategic objective and development plans 

Strategy 

implementation 

the ways the school director implements, monitors, and 

evaluates the school strategies and plans to achieve the 

school vision.   

Customers 

(students and 

stakeholders) 

students and all stakeholder expectations and engagement  

Students and 

stakeholder 

expectations 

the ways school director listens to students’ and 

stakeholders’ opinions and needs, and uses the data or 

information to develop the response strategy and action plans  

Students and the ways school director builds a good relationship with 
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The Key Terms Description 

stakeholder 

engagement 

students and stakeholders to get their satisfaction and 

engagement in the school processes and learning activities 

Measurement, 

analysis, and 

knowledge 

management 

the measurement, analysis, and improvement of school 

performance; and information, knowledge, and technology 

management. 

Measurement, 

analysis, and 

improvement of 

school performance 

the ways the school director measures and analyzes school 

performance and resources to meet the need of teachers, 

educational staffs, and school operations 

Information and 

knowledge 

management 

the ways school directors use the digital platform to manage 

and update the school’s information, knowledge, and 

technology system 

Workforce teachers and educational staff working environment and 

engagement 

Teachers and staff 

working 

environment 

the ways school director develops the knowledge and skill of 

teachers and educational staff to respond to the need of 

teaching in the 21st century and industrial revolution 4.0. 

Teachers and 

educational staff 

engagement 

the ways school director promotes teachers and educational 

staff engagement in school development and high-

performance processes. 

Operation the work process and operational effectiveness. 

Work process 

(support and 

improvement 

process) 

the ways school director leads the day-to-day work operation 

to respond to the school vision. 

Operational 

effectiveness 

the ways school director uses to ensure effective 

management and a safe school environment. 

Result the results of school’s performance and improvement in all 

parts. It focuses on the results of student learning, student 

and stakeholder engagement, teacher development and 

engagement; leadership and governance; and budget and 

financial. 

Students' learning 

and process result 

the result of students’ achievement (related to creative self-

efficacy) in each academic year. 

Students' and 

stakeholders’ 

engagement result 

the results of students and stakeholder satisfaction and 

engagement in teaching, learning, and school management 

process; and their involvement in providing fund support in 

teaching, learning, and school development processes.   

Teachers’ 

development result 

the result of teachers’ collaboration and professional learning 

community in developing teaching methodology, knowledge 

skills, and creativity. 
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The Key Terms Description 

Leadership and 

governance result 

the result of a closed and robust relationship between 

teachers, students' families, and the community to improve 

student learning outcomes. 

Budget, financial 

market, and 

strategy results 

the result of allocating funds and controlling expenditure 

plan and record in school. 

Creative self-

efficacy 

the belief student has in his/her own ability to produce or 

perform the given task and persist the difficulty creatively to 

make novel and valuable ideas or product. Creative self-

efficacy consists of creative thinking and creative 

performance self-efficacy. 

Creative thinking 

self-efficacy 

the belief student has in his/ her own ability to think of 

original and innovative thinking and solutions. It consists of 

fluency, flexibility, elaboration, and originality self-efficacy. 

Fluency self-

efficacy 

the belief student has in his/ her own ability to generate a 

variety of reasonable ideas or solutions, reach various 

conclusions, have a good imagination, and consider multiple 

responses to a challenging task or circumstance. 

Flexibility self-

efficacy 

the belief student has in his/ her own ability to come up with 

various answers or responses; reply to a topic or problem in 

multiple ways, within each original and unique form; and 

think of different ideas while working on an issue. 

Elaboration self-

efficacy 

the belief student has in his/ her own ability to make a wild 

idea sound normal and logical by linking it with the 

knowledge he or she has learned and to tell others about 

his/her dreams. 

Original self-

efficacy 

the belief student has in his/ her own ability to be the first in 

a group or class to develop a novel solution, think of fresh 

noteworthy ideas before others, and come up with ideas 

others have not. 

Creative 

performance self-

efficacy 

the belief student has in his/ her own ability to express 

his/her creative performance. It consists of a field, 

personality, and persistence self-efficacy. 

Field self-efficacy the belief student has in his/ her own capacity to create a 

creative idea or something that others will choose and 

persuade others that his/her idea, concept, or product is the 

most excellent fit. 

Personality self-

efficacy 

the belief student has in his/ her own capacity to drive 

him/herself to come up with new ideas, enjoy unique views 
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The Key Terms Description 

he/she learned from others, and keep thinking about things 

even after he/she has spent much time on them. 

Persistence self-

efficacy 

the belief student has in his/ her own capacity to retain a 

strong desire to acquire knowledge, teach him/herself new 

things and check the development regularly, and persistence 

in the face of challenge or negative feedback. 

 

4.2. The Priority Needs for Developing Management Towards Excellence of 

Schools in Banteay Meanchey to Enhance Students’ Creative Self-Efficacy 

 This section presents the informants' information in the study and the value of 

the current and desirable state and priority needs for developing management towards 

excellence of schools in Banteay Meanchey to enhance students’ creative self-

efficacy.  

 4.2.1. The Demographic Data of the informants 

  The data in the study were collected from 215 informants who were 

directors, deputy directors, and teachers in high schools in Banteay Meanchey 

province.   

Table  15: Demographic data of informants in the study 

Demographic 

information 
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1. Gender  

1) Female 
Count 1 6 65 4 4 5 9 10 4 2 8 8 4 7 72 

% 0.5 2.8 30.2 1.9 1.9 2.3 4.2 4.7 1.9 0.9 3.7 3.7 1.9 3.3 33.5 

2) Male 
Count 26 28 89 10 10 9 5 4 10 12 6 6 10 7 143 

% 12.1 13 41.4 4.7 4.7 4.2 2.3 1.9 4.7 5.6 2.8 2.8 4.7 3.3 66.5 

Total 
Count 27 34 154 14 14 14 14 14 14 14 14 14 14 14 215 

% 12.6 15.80 71.60 6.50 6.5 6.5 6.5 6.5 6.5 6.5 6.5 6.5 6.5 6.5 100 

2. Age 

1) 30 or 
less  

Count - 2 43 4 3 4 6 6 2 4 3 5 1 5 45 

% - 0.9 20.00 1.90 1.40 1.90 2.80 2.80 0.90 1.90 1.40 2.30 0.50 2.30 20.90 

2) 31-35 

years 

Count - 2 43 2 1 4 4 5 4 2 4 5 9 3 45 

% - 0.9 20.00 0.90 0.50 1.90 1.90 2.30 1.90 0.90 1.90 2.30 4.20 1.40 20.90 

3) 36-40 

years 

Count - 5 43 6 4 4 4 0 5 6 5 3 2 4 48 

% - 2.30 20.00 2.80 1.90 1.90 1.90 0.00 2.30 2.80 2.30 1.40 0.90 1.90 22.30 

4) 41-45 
years 

Count 10 6 18 1 3 2 - 1 2 2 2 1 2 2 34 

% 4.70 2.80 8.30 0.50 1.40 0.90 - 0.50 0.90 0.90 0.90 0.50 0.90 0.90 15.80 

5) 46-50 

years 

Count 8 7 5 1 2 - - 1 1 - - - - - 20 

% 3.70 3.30 2.3 0.50 0.90 - - 0.50 0.50 - - - - - 9.30 

6) More 

than 50 
years 

Count 9 12 2 - 1 - - 1 - - - - - - 23 

% 4.20 5.60 0.90 
 

0.50 - - 0.50 - - - - - - 10.70 

Total 
Count 27 34 154 14 14 14 14 14 14 14 14 14 14 14 215 

% 12.60 15.80 71.60 6.50 6.50 6.50 6.50 6.50 6.50 6.50 6.50 6.50 6.50 6.50 100 

3. Degree 

1) Master 
Count 14 4 14 2 1 - 1 - 1 3 - 2 4 - 32 

% 6.50 1.90 6.50 0.90 0.50 - 0.50 - 0.50 1.40 - 0.90 1.90 - 14.90 
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Demographic 

information 
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2) Bachelor 
Count 9 28 127 12 12 13 11 12 11 11 14 11 10 10 164 

% 4.20 13.00 59.10 5.60 5.60 6.00 5.10 5.60 5.10 5.10 6.50 5.10 4.70 4.70 76.30 

3) 
Associate 

Count - - 1 - - - - - - - - 1 - - 1 

% - - 0.50 - - - - - - - - 0.50 - - 0.5 

4) High 

School Degree 
Count 4 2 8 - 1 1 2 2 2 - - - - 4 18 

%  1.90 0.90 5.60 - 0.50 0.50 0.90 0.90 0.90 - - - - 1.90 8.40 

Total 
Count 27 34 154 14 14 14 14 14 14 14 14 14 14 14 215 

% 12.60 15.80 71.60 6.50 6.50 6.50 6.50 6.50 6.50 6.50 6.50 6.50 6.50 6.50 100 

4. Experience 

1) Less 

than one 
year 

Count - 5 - - - - - - - - - - - - 5 

% 
- 2.30 - - - - - - - - - - - - 2.30 

2) 1-5 years 
Count 3 9 44 3 3 4 5 4 1 5 3 7 4 5 56 

% 1.40 4.20 20.40 1.40 1.40 1.90 2.30 1.90 0.50 2.30 1.40 3.30 1.90 2.30 26.00 

3) 6-10 

years 

Count 11 4 39 2 1 3 6 6 5 2 4 3 4 3 54 

% 5.10 1.90 18.1 0.90 0.50 1.40 2.80 2.80 2.30 0.90 1.90 1.40 1.90 1.40 25.10 

4) 11-15 
years 

Count 4 5 34 6 3 1 1 1 3 4 4 3 4 4 43 

% 1.90 2.30 15.80 2.80 1.40 0.50 0.50 0.50 1.40 1.90 1.90 1.40 1.90 1.90 20.00 

5) 16-20 

years 

Count 3 3 23 2 3 5 2 1 3 2 2 - 1 2 29 

% 1.40 1.40 10.70 0.90 1.40 2.30 0.90 0.50 1.40 0.90 0.90 - 0.50 0.90 13.50 

6) 21-25 

years 

Count 1 1 11 1 3 1 - - 2 1 1 1 1 - 13 

% 0.50 0.50 5.00 0.50 1.40 0.50 
  

0.90 0.50 0.50 0.50 0.50 
 

6.00 

4) 26-30 
years 

Count 2 1 2 - - - - 2 - - - - - - 5 

% 0.90 0.50 0.90 - - - - 0.90 - - - - - - 2.30 

8) more 

than 30 
years 

Count 3 6 1 - 1 - - - - - - - - - 10 

% 1.40 2.80 0.50 - 0.50 - - - - - - - - - 4.70 

Total 
Count 27 34 154 14 14 14 14 14 14 14 14 14 14 14 215 

% 12.60 15.80 71.60 6.50 6.50 6.50 6.50 6.50 6.50 6.50 6.50 6.50 6.50 6.50 100 

 

Table15 shows that there were 27 school directors, 34 deputy directors, and 

154 teachers. The 154 teachers consisted of teachers of mathematics, Khmer 

literature, physics, chemistry, biology, earth science, English language, history, 

geography, economics, and morality. There were 14 teachers for each subject. 

 

Informant’s Position 

 
Figure  13: The position of the informants 
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Figure 13 shows that of a total of 215 informants, 13% (27 informants) were 

school directors, 16% (34 informants) were deputy directors, and 71% (154 

informants were teachers. 

Informant’s gender 

 
Figure  14: The gender of the informants 

Figure 14 shows the gender of the informants. Of school director informants, 

0.5% are female, and 12.1% are male.  

Deputy director informants are 2.8% female and 13% male.  

Teacher informants are 30.2% female and 41.4% male. 

Informant’s age 

 
Figure  15: The age of the informants 

  

 The school director informants aged from 41-45 years old (4.7%), 46-50 years 

old (3.7%), and more than 50 years old (4.2%).  

 Deputy Director informants aged 30 or less than 30 (0.9%), 31-35 years old 

(0.9%), 36-40years old (2.3%), 41-45 years old (2.8%), 46-50 years old (3.3%) and 

more than 50 years old (5.6%).  

 Teacher informants aged 30 or less than 30 (20%), 31-35 years old (20%), 36-

40years old (20%), 41-45 years old (8.3%), 46-50 years old (2.3%) and more than 50 

years old (0.9%) 
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Informant’s Degree 

 
Figure  16: The educational qualification of the informants 

For the educational qualification, school director informants hold Master’s 

degrees (6.5%), Bachelor’s degrees (4.2%), and High school degrees (1.9%).  

Deputy Director informants hold Master’s degrees (1.9%), Bachelor’s degrees 

(13%), and High school degrees (0.9%).  

Teacher informants hold Master’s degrees (6.5%), Bachelor’s degrees 

(59.1%), Associate degrees (0.5%), and High school degrees (5.6%). 

 

Informant’s Experience 

 
Figure  17: Working experience of the informants 

 For the working experience, school director informants have experience in his 

position from 1-5 years (1.4%), 6-10 years (5.1%), 11-15 years (1.9%), 16-20 years 

(1.4%), 21-25 year (0.5%), 26-30 years (0.9%), and more than 30 years (1.4%). 

 Deputy Director informants have experience in his position less than 1 year 

(2.3%), 1-5 years (4.2%), 6-10 years (1.9%), 11-15 years (2.3%), 16-20 years (1.4%), 

21-25 year (0.5%), 26-30 years (0.5%), and more than 30 years (2.8%).  

 Teacher informants have experience in his position from1-5 years (20.4%), 6-

10 years (18.1%), 11-15 years (15.8%), 16-20 years (10.7%), 21-25 year (5.0%), 26-

30 years (0.9%), and more than 30 years (0.5%). 
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 4.2.2. The current and desirable states, and priority needs for developing 

management towards excellence of school in Banteay Meanchey to enhance 

students’ creative self-efficacy: The Results Criterion 

  In the management towards excellence of schools, the Results criterion 

is one of the essential criteria that reveals the outcome of the management processes 

in the schools. Results that were asked in the study were the Students Learning 

results, Students’ and Stakeholders’ Engagement results, Teachers’ Development and 

Involvement results, Leadership and Governance result, and Budget and Financial 

Management result. The finding of the Results’ sub-criteria was as follows,  

Table  16: The current and desirable states, and the rank of priority needs for 

developing management towards excellence of schools in Banteay 

Meanchey to enhance students' creative self-efficacy: Overall view of the 

Results criterion  

The Results of 

management 

towards excellence 

of schools 

Current State Desirable State 
PNI 

Value 

The 

rank of 

Priority 

Needs 
𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

1 
Students 

Learning 
3.133 0.529 Moderate 4.177 0.555 High 0.333 2 

2 

Students’ and 

Stakeholders’ 

Engagement  

3.198 0.697 Moderate 4.313 0.643 High 0.349 1 

3 

Teacher 

Development 

and 

Engagement 

3.451 0.675 Moderate 4.422 0.625 High 0.281 4 

4 
Leadership and 

Governance 
3.472 0.742 Moderate 4.412 0.616 High 0.271 5 

5 

Budget and 

Financial 

Management  

3.328 0.748 Moderate 4.342 0.642 High 0.305 3 

Total 3.316 0.582 Moderate 4.333 0.548 High 0.307  

  

 Overall, Results for developing management towards excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy was at a moderate level 

(𝒳 = 3.316, 𝒮.𝒟. = 0.582) in the current state, while at high level (𝒳 = 4.333, 𝒮.𝒟. = 

0.307) in the desirable state.    

 

 The current state of the sub-criteria of Results, Leadership and Governance 

result has the highest mean values (𝒳 = 3.472, 𝒮.𝒟. = 0.742), followed by Teacher 

Development and Engagement result (𝒳 = 3.451, 𝒮.𝒟. = 0.675 ), Budget and 
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Financial Management result (𝒳 = 3.328, 𝒮. 𝒟. = 0.748), Students’ and Stakeholders’ 

Engagement result (𝒳 =3.198, 𝒮.𝒟. = 0.697), and the Students Learning result has 

the lowest mean values (𝒳 = 3.133, 𝒮. 𝒟. = 0.529).  

 

 The desirable state of the sub-criteria of Results, Teacher Development and 

Engagement result has the highest mean value (𝒳 = 4.422, 𝒮. 𝒟. = 0.625), followed 

by the Leadership and Governance result (𝒳 = 4.412, 𝒮.𝒟. =0.616), Budget and 

Financial Management result (𝒳 =4.342, 𝒮. 𝒟. =0.642), Students’ and Stakeholders’ 

engagement result (𝒳 =4.313, 𝒮. 𝒟. = 0.643), and the Students Learning result has the 

lowest mean value (𝒳 =4.177 , 𝒮.𝒟. =0.555 ).  

 

 The overall value of priority needs of the Results of management towards 

excellence of schools in Banteay Meanchey to enhance students’ creative self-

efficacy is PNI Modified = 0.307. When considering each sub-criteria of the Results of 

management towards excellence of the school, the Students and Stakeholder 

Engagement result has the highest priority needs value (PNI Modified = 0.349), followed 

by Students Learning result (PNI Modified = 0.333), Budget and Financial Management 

result (PNI Modified = 0.305), Teacher Development and Engagement result (PNI Modified 

=0.281), and Leadership and Governance result has the lowest priority needs value 

(PNI Modified =0.271).  

 

Table  17: The current and desirable states, and the rank of priority needs for 

developing management towards excellence of schools in Banteay 

Meanchey to enhance students' creative self-efficacy: The view of items of 

the Results Criterion 

The Results of 

management 

towards excellence 

of schools 

Current State Desirable State 
PNI 

Value 

The 

rank of 

Priority 

Needs 
𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

Students Learning  

1) Students can think 

creatively and express 

their original thought 

or opinion in class 

and with their team.  

2.940 0.671 Moderate 4.014 0.607 High 0.365 2 

2) Students can 

produce different 

kinds of responses 

and solutions in their 

learning and everyday 

activities 

3.070 0.755 Moderate 4.107 0.692 High 0.338 4 
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The Results of 

management 

towards excellence 

of schools 

Current State Desirable State 
PNI 

Value 

The 

rank of 

Priority 

Needs 
𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

3) Students can find 

answers to their 

learning task with 

great novel ideas, 

process, or product 

3.065 0.694 Moderate 4.093 0.691 High 0.335 5 

4) Students are good 

at linking the new 

knowledge with what 

they have already 

known to make new 

ideas or decisions. 

2.926 0.817 Moderate 4.088 0.765 High 0.397 1 

5) Students enjoy 

involving in social 

activities. 

3.363 0.842 Moderate 4.349 0.686 High 0.293 8 

6) Students are brave 

to persist in the face 

of difficulty or 

negative feedback. 

3.074 0.745 Moderate 4.144 0.775 High 0.348 3 

7) Students continue 

their higher education 

after graduating from 

secondary level. 
3.353 0.714 Moderate 4.349 0.733 High 0.297 7 

8) Students are 

enthusiasm in lifelong 

learning process. 

3.270 0.798 Moderate 4.274 0.745 High  0.307 6 

Total 3.133 0.529 Moderate 4.177 0.555 High 0.333  

Students’ and Stakeholders’ Engagement  

9) Students are 

satisfied with the 

teaching and learning 

process. 

3.535 0.722 High 4.460 0.654 High 0.262 3 

10) Parents have good 

relationship with 

teachers to observe 

student’s learning. 

2.981 0.854 Moderate 4.209 0.790 High 0.412 1 
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The Results of 

management 

towards excellence 

of schools 

Current State Desirable State 
PNI 

Value 

The 

rank of 

Priority 

Needs 
𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

11) Parents and 

community participate 

in teaching and 

learning and the 

school process. 

3.079 0.842 Moderate 4.270 0.725 High 0.387 2 

Total 3.198 0.697 Moderate 4.313 0.643 High 0.349  

Teacher Development and Engagement 

12) Teachers join a 

team or professional 

learning community to 

develop creative 

teaching and teaching 

for creativity. 

3.358 0.841 Moderate 4.433 0.719 High 0.320 1 

13) Teachers provide 

emotional support to 

promote students’ 

creative self-efficacy 

3.516 0.748 High 4.428 0.699 High 0.259 3 

14) Teachers provide 

autonomy support to 

promote students’ 

creative self-efficacy. 

3.479 0.772 Moderate 4.405 0.669 High 0.266 2 

Total 3.451 0.675 Moderate 4.422 0.625 High 0.281  

Leadership and Governance 

15) Director shared the 

vision of promoting 

students’ creative self-

efficacy with teachers 

and stakeholders. 

3.451 0.818 Moderate 4.447 0.652 High 0.289 1 

16) Director gains 

confidence from 

parents, community, 

and society in 

managing school 

education 

3.493 

 

0.779 

 
Moderate 

4.386 

 

0.680 

 
High 0.256 2 

Total 3.472 0.742 Moderate 4.412 0.616 High 0.271  

Budget and Financial Management  

17) School gains 

financial support from 
3.163 0.857 Moderate 4.316 0.719 High 0.365 1 
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The Results of 

management 

towards excellence 

of schools 

Current State Desirable State 
PNI 

Value 

The 

rank of 

Priority 

Needs 
𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

stakeholders to 

develop teaching and 

learning and school 

development. 

18) School allocates 

and controls the 

schools’ resources and 

fund to support 

students’ creativity 

effectively.   

3.493 0.831 Moderate 4.367 0.663 High 0.250 2 

Total 3.328 0.748 Moderate 4.342 0.642 High 0.305  

  

 Table 17 shows the value of each item's current, desirable state and priority 

needs in the sub-criteria of the Results criterion.  

 The finding reveals that the Students and Stakeholder Engagement result has 

the (first) highest priority needs value (PNI Modified = 0.349). The item “Good 

Relationship between teachers and parents in observing students’ learning” contains 

the highest priority need values (PNI Modified = 0.412), and “Engagement of Students 

in teaching and learning process” contains the lowest value of priority need values 

(PNI Modified = 0.262).  

 The second highest priority need is the Students Learning result (PNI Modified = 

0.333). The item “Students are good at linking the new knowledge with what they 

have already known to make new ideas or decisions” contains the highest priority 

needs values (PNI Modified = 0.397), and “Students enjoy involving in social activities” 

contains the lowest priority needs values (PNI Modified = 0.293).  

 The third highest priority needs is the Budget and Financial Management 

result (PNI Modified = 0.305). The item “School gains financial support from 

stakeholders to develop teaching and learning and school development” contains the 

highest priority needs value (PNI Modified = 0.365), and “School allocates and controls 

the schools’ resources and funds to support students’ creativity effectively” contains 

the lowest priority need values (PNI Modified = 0.250). 

 The fourth highest priority need is the Teacher Development and Engagement 

result (PNI Modified =0.281). The item “Teachers join a team or professional learning 

community to develop creative teaching and teaching for creativity” contains the 

highest priority need values (PNI Modified = 0.320), and “Teachers provide emotional 

support to promote students’ creative self-efficacy” contains the lowest priority needs 

values (PNI Modified = 0.259), 
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 The lowest priority needs is the Leadership and Governance result (PNI Modified 

=0.271). Its item “Director shared the vision of promoting students’ creative self-

efficacy with teachers and stakeholders” contains the highest priority value (PNI 

Modified = 0.289), and “Director gains confidence from parents, community, and society 

in managing school education” contains the lowest priority need values (PNI Modified = 

0.256). 

 

 4.2.3. The current and desirable state, and the rank of priority needs for 

developing management towards excellence of schools in Banteay Meanchey to 

enhance students’ creative self-efficacy: The view of Management Process 

  The finding below revealed the value of the current, desirable state, 

and the priority needs for developing management towards excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy. The data described the 

six criteria of the (Management Process) for developing management towards 

excellence of schools: Leadership; Strategy; Students and Stakeholders; 

Measurement, Analysis, and Knowledge Management; Workforce (teachers and 

educational staff), and Operation.  

Table  18: The current and desirable states, and the rank of priority needs for 

developing management towards excellence of schools in Banteay 

Meanchey to enhance students' creative self-efficacy: Overall view of the 

Management Process 

Management 

Towards 

Excellence of 

schools 

Current State Desirable State 
PNI 

Value 

The 

rank of 

Priority 

Need 
𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

1 Leadership 3.430 0.632 Moderate 4.302 0.601 High 0.254 6 

2 Strategy 3.346 0.670 Moderate 4.324 0.565 High 0.292 2 

3 
Students and 

Stakeholder 
3.363 0.648 Moderate 4.309 0.573 High 0.281 4 

4 

Measurement, 

Analysis, and 

Knowledge 

Management  

3.275 0.674 Moderate 4.274 0.580 High 0.305 1 

5 Workforce 3.389 0.661 Moderate 4.330 0.610 High 0.278 5 

6 Operation 3.318 0.630 Moderate 4.286 0.584 High 0.292 2 

Total 3.354 0.612 Moderate 4.304 0.556 High 0.283  

Table 18 indicates that the overall view of the current state for developing 

management towards excellence of schools to enhance students’ creative self-efficacy 

is at a moderate level (𝒳 = 3.354, 𝒮.𝒟. = 0.612). When considering each criterion of 

developing management towards excellence of schools, the Leadership criterion has 

the highest mean values (𝒳 = 3.430, 𝒮.𝒟. = 0.632), followed by Workforce (𝒳 = 
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3.389, 𝒮.𝒟 = 0.661), Students and Stakeholder (𝒳 = 3.363, 𝒮.𝒟. = 0.670), Operation 

(𝒳 =3.318, 𝒮.𝒟. = 0.639), and the Measurement, Analysis, and Knowledge 

Management criterion has the lowest mean values (𝒳 =3.275, 𝒮. 𝒟. = 0.674).  

 The overall view of the desirable state for developing management towards 

excellence of schools to enhance students’ creative self-efficacy is at a high level (𝒳 

= 4.304, 𝒮.𝒟. = 0.556). When considering each criterion of developing management 

towards excellence of schools in Banteay Meanchey, the Workforce criterion has the 

highest mean values (𝒳 = 4.330, 𝒮.𝒟. = 0.610), followed by Strategy (𝒳 = 4.324, 

𝒮.𝒟. = 0.565), Students and Stakeholder (𝒳 = 4.309, 𝒮.𝒟. = 0.573), Leadership (𝒳 

=4.302, 𝒮.𝒟. = 0.601), and Measurement, Analysis, and Knowledge Management has 

the lowest mean values (𝒳 =4.274, 𝒮. 𝒟. = 0.580). 

 The overall view of the priority needs for developing management towards 

excellence of schools in Banteay Meanchey to enhance students’ creative self-

efficacy is 0.283 (PNI Modified =0.283). When considering each criterion of developing 

management towards excellence of schools to enhance students’ creative self-

efficacy, the Measurement, Analysis, and Knowledge Management criterion (PNI 

Modified = 0.305) has the highest level of priority need values. It is followed by 

Operation (PNI Modified = 0.292), Strategy (PNI Modified =0.292), Students and 

Stakeholders (PNI Modified = 0.281), Workforce (PNI Modified = 0.278), and Leadership 

(PNI Modified = 0.254) have the lowest level of priority need.    

 

Table  19: The current and desirable state, and the rank of priority needs for 

developing management towards excellence of schools in Banteay 

Meanchey to enhance students' creative self-efficacy: Leadership criterion 

Leadership 

Current State Desirable State 
PNI 

Value 

The 

rank of 

priority 

needs 
𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

1 Senior 

Leadership 
3.417 0.649 Moderate 4.306 0.610 High 0.260 1 

2 Governance 

and Societal 

Contribution 

3.443 0.689 Moderate 4.298 0.627 High 0.248 2 

Total 3.430 0.632 Moderate 4.302 0.601 High 0.254  

 Table 19 indicates the current state, desirable state, and the rank of the priority 

needs for developing management towards excellence of schools in Banteay 

Meanchey to enhance students’ creative self-efficacy in the Leadership criterion. The 

finding reveals that:  

 In the current state, the Governance and Societal Contribution sub-criterion 

has the highest mean values (𝒳 = 3.443, 𝒮.𝒟. = 0.689), and the Senior Leadership has 

the lowest mean value (𝒳 = 3.417, 𝒮. 𝒟. = 0.647).  
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 In the desirable state, the Senior Leadership sub-criterion has the highest mean 

values (𝒳 = 4.306, 𝒮.𝒟. = 0.610), and the Governance and Societal Contribution has 

the lowest mean value (𝒳 = 4.298, 𝒮. 𝒟. = 0.627). 

 The value of priority needs for developing management towards excellence of 

schools in Banteay Meanchey to enhance students’ creative self-efficacy in 

Leadership criterion is 0.254 (PNI Modified=0.254). The senior Leadership sub-criterion 

has the highest priority needs value (PNI Modified=0.260), and the Governance and 

Societal Contribution has the lowest priority needs value (PNI Modified=0.248).  

Table  20: The current and desirable state, and the rank of priority needs for 

developing management towards excellence of schools in Banteay 

Meanchey in enhancing students' creative self-efficacy: Strategy 

criterion 

Strategy 

Current State Desirable State 
PNI 

Value 

The 

rank of 

Priority 

Needs 𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

1 Strategy 

development 
3.355 0.672 Moderate 4.323 0.579 High 0.289 2 

2 Strategy 

implementation 
3.337 0.712 Moderate 4.324 0.584 High 0.296 1 

Total 3.346 0.670 Moderate 4.324 0.565 High 0.292  

 

 Table 20 indicates the current state, desirable state, and the rank of the priority 

needs for developing management towards excellence of schools in Banteay 

Meanchey to enhance students’ creative self-efficacy in the Strategy criterion. The 

finding reveals that:  

 In the current state, the Strategy Development sub-criterion has the highest 

mean values (𝒳 = 3.355, 𝒮.𝒟. = 0.672), and the Strategy Implementation has the 

lowest mean value (𝒳 = 3.337, 𝒮.𝒟. = 0.712). 

 In the desirable state, the Strategy implementation sub-criterion has the 

highest mean values (𝒳 = 4.324, 𝒮.𝒟. = 0.584), and the Strategy development has the 

lowest mean value (𝒳 = 4.323, 𝒮.𝒟. = 0.579). 

 The value of priority needs for developing management towards excellence of 

schools in Banteay Meanchey to enhance students’ creative self-efficacy in Strategy 

criterion is 0.292 (PNI Modified=0.292). The strategy implementation sub-criterion has 

the highest value of priority needs (PNI Modified=0.296) and the Strategy development 

has the lowest priority needs (PNI Modified=0.289).  
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Table  21: The current and desirable state, and the rank of priority needs for 

developing management towards excellence of schools in Banteay 

Meanchey to enhance students' creative self-efficacy: Students and 

Stakeholders criterion 
 

Students and 

Stakeholders 

Current State Desirable State 
PNI 

Value 

The 

rank of 

Priority 

Need 
𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

1 Students’ and 

Stakeholders’ 

expectations 

3.358 0.662 Moderate 4.292 0.583 High 0.278 2 

2 Students’ and 

Stakeholders’ 

engagement  

3.367 0.676 Moderate 4.326 0.586 High 0.285 1 

Total 3.363 0.648 Moderate 4.309 0.573 High 0.281  

 

 Table 21 indicates the current state, desirable state, and the rank of the priority 

needs for developing management towards excellence of school in Banteay Meanchey 

to enhance students’ creative self-efficacy in the Students and Stakeholders criterion. 

The finding shows that: 

 In the current state, the Students’ and Stakeholders’ engagement sub-criterion 

has the highest mean values (𝒳 = 3.367, 𝒮.𝒟. = 0.676), and the Students’ and 

Stakeholders’ Expectation has the lowest mean values (𝒳 = 3.358, 𝒮.𝒟. = 0.662). 

 In the desirable state, the Students’ and Stakeholders’ engagement sub-

criterion has the highest mean values (𝒳 = 4.326, 𝒮. 𝒟. = 0.586), and the Students’ 

and Stakeholders’ Expectation has the lowest mean value (𝒳 = 4.292, 𝒮.𝒟. = 0.583). 

 The value of priority needs of management towards excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy in the Students and 

Stakeholder criterion is 0.281 (PNI Modified=0.281). Students’ and Stakeholders’ 

Engagement sub-criterion has the highest values of priority needs  

9PNI Modified=0.285), and the Students’ and Stakeholders’ Expectation has the lowest 

priority needs (PNI Modified=0.278).  
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Table  22: The current and desirable state, and the rank of priority needs for 

developing management towards excellence of schools in Banteay 

Meanchey to enhance students' creative self-efficacy: Measurement, 

Analysis, and Knowledge Management criterion 
 

Measurement, 

Analysis, and 

Knowledge 

Management 

Current State Desirable State 

PNI 

Value 

The rank 

of 

Priority 

Need 
𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

1 Measurement 

and analysis of 

school 

performance 

3.286 0.704 Moderate 4.280 0.606 High 0.302 2 

2 Information, 

knowledge, and 

technology 

management 

3.264 0.704 Moderate 4.268 0.593 High 0.308 1 

Total 3.275 0.674 Moderate 4.274 0.580 High 0.305  

 

Table 22 indicates the current state, desirable state, and the rank of the priority 

needs for developing management towards excellence of schools in Banteay 

Meanchey to enhance students’ creative self-efficacy in the Measurement, Analysis, 

and Knowledge Management criterion. The finding shows that: 

In the current state, the Measurement, Analysis of School Performance sub-

criterion has the highest mean values (𝒳 = 3.286, 𝒮. 𝒟. = 0.704), and the Information, 

knowledge, and technology management sub-criterion has the lowest mean value (𝒳 

= 264, 𝒮.𝒟. = 0.704). 

 In the desirable state, the Measurement and Analysis of School Performance 

sub-criterion has the highest mean values (𝒳 = 4.280, 𝒮.𝒟. = 0.606), and the 

Information, Knowledge, and Technology Management sub-criterion has the lowest 

mean value (𝒳 = 4.268, 𝒮.𝒟. = 0.593). 

 The value of priority needs of management towards excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy in Measurement, 

Analysis, and Knowledge Management criterion is 0.305 (PNI Modified=0.305). 

Information, Knowledge, and technology management sub-criterion has the highest 

values of priority needs (PNI Modified=0.308), while the Measurement and Analysis of 

School Performance sub-criterion has the lowest priority needs (PNI Modified=0.302).  
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Table  23: The current and desirable state, and the rank of priority needs for 

developing management towards excellence of schools in Banteay 

Meanchey to enhance students' creative self-efficacy: Workforce criterion 

Workforce 
Current State Desirable State PNI 

Value 

The rank 

of 

Priority 

Need 𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

1 Teachers’ and 

educational 

staffs’ working 

environment  

3.350 0.684 Moderate 4.309 0.626 High 0.286 1 

2 Teachers’ and 

educational 

staffs’ 

engagement 

3.429 0.688 Moderate 4.351 0.621 High 0.269 2 

Total 3.389 0.661 Moderate 4.330 0.610 High 0.278  

  

 Table 23 indicates the current state, desirable state, and the rank of the priority 

needs for developing management towards school excellence in Banteay Meanchey to 

enhance students’ creative self-efficacy in the Workforce criterion. The finding shows 

that:  

 In the current state, the Teachers’ and Educational Staffs’ Engagement sub-

criterion has the highest mean values (𝒳 = 3.429, 𝒮. 𝒟. = 0.688), and the Teachers’ 

and Educational staff’ Working Environment has the lowest mean value (𝒳 = 3.350, 

𝒮.𝒟. = 0.684). 

 In the desirable state, the Teachers’ and Educational Staffs’ Engagement sub-

criterion has the highest mean values (𝒳 = 4.351, 𝒮. 𝒟. = 0.621), and the Teachers’ 

and Educational staffs’ Working Environment sub-criterion has the lowest mean 

value (𝒳 = 4.309, 𝒮.𝒟. = 0.626). 

 The value of priority needs for developing management towards excellence of 

schools in Banteay Meanchey to enhance students’ creative self-efficacy in the 

Workforce criterion is 0.278 (PNI Modified=0.278). Teachers’ and educational staff’s 

Working Environment sub-criterion has the highest values of priority needs (PNI 

Modified=0.286), and the Teachers’ and Educational Staff’s Engagement sub-criteria 

has the lowest priority needs (PNI Modified=0.269).  
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Table  24: The current and desirable state, and the rank of priority needs for 

developing management towards excellence of schools in Banteay 

Meanchey to enhance students' creative self-efficacy: Operation criterion 

Operation 
Current State Desirable State PNI 

Value 

The rank 

of 

Priority 

Need 𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

1 Support and 

improvement 

process 

3.292 0.652 Moderate 4.270 0.594 High 0.297 1 

2 Operational 

effectiveness 
3.370 0.639 Moderate 4.318 0.595 High 0.281 2 

Total 3.318 0.630 Moderate 4.286 0.584 High 0.292  

 Table 24 indicates the current state, desirable state, and the rank of the priority 

needs for developing management towards school excellence in Banteay Meanchey to 

enhance students’ creative self-efficacy in the Operation criterion. The finding shows 

that: 

  In the current state, the Operational Effectiveness sub-criterion has the highest 

mean values (𝒳 = 3.370, 𝒮.𝒟. = 0.639), and the Support and Improvement Process 

sub-criterion has the lowest mean value (𝒳 = 3.292, 𝒮.𝒟. = 0.652). 

 In the desirable state, the Operational Effectiveness sub-criterion has the 

highest mean values (𝒳 = 4.318, 𝒮.𝒟. = 0.595), and the Support and Improvement 

Process sub-criteria has the lowest mean value (𝒳 = 4.270, 𝒮.𝒟. = 0.594). 

 The value of priority needs for developing management towards excellence of 

schools in Banteay Meanchey to enhance students’ creative self-efficacy in the 

Workforce criterion is 0.292 (PNI Modified=0.292). The Support and Improvement 

Process sub-criterion has the highest value of priority needs (PNI Modified=0.297), and 

the Operational Effectiveness sub-criteria has the lowest level of priority needs (PNI 

Modified=0.281).
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Table  25: The current and desirable state, and the rank of priority needs of 

management towards excellence of schools in Banteay Meanchey to enhance students' 

creative self-efficacy: Leadership Sub-criterion 

Leadership 

Current State Desirable State 
PNI 

Value 

The rank 

of 

Priority 

Need 
𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

Senior Leadership 

1. At what level does the school director value the development of students’ creative 

self-efficacy in the following area: 

1)  Creative thinking 

self-efficacy 
3.377 0.655 Moderate 4.286 0.611 High 0.269 1 

1.1) Fluency self-

efficacy 
3.400 0.716 Moderate 4.284 0.689 High 0.260 3 

1.2) Flexibility self-

efficacy 
3.340 0.724 Moderate 4.247 0.742 High 0.272 2 

1.3) Elaboration 

self-efficacy 
3.447 0.727 Moderate 4.330 0.640 High 0.256 4 

1.4) Originality self-

efficacy 
3.321 0.817 Moderate 4.284 0.662 High 0.290 1 

2)  Creative performance 

self-efficacy 
3.471 0.711 Moderate 4.333 0.657 High 0.248 2 

2.1) Field-self 

efficacy 
3.516 0.760 High 4.372 0.731 High 0.243 3 

2.2) Personality self-

efficacy 
3.456 0.783 Moderate 4.330 0.69 High 0.253 1 

2.3) Persistence self-

efficacy 
3.442 0.758 Moderate 4.298 0.707 High 0.249 2 

Total 3.417 0.649 Moderate 4.306 0.610 High 0.260  

Societal Contribution 

2) At what level does the school director promote teachers’ and stakeholders’ interest 

in developing students’ creative self-efficacy in the following area: 

1) Creative thinking 

self-efficacy 
3.408 0.698 Moderate 4.285 0.640 High 0.257 1 

1.1) Fluency self-

efficacy 
3.428 0.757 Moderate 4.274 0.720 High 0.247 3 

1.2) Flexibility self-

efficacy 
3.377 0.763 Moderate 4.284 0.669 High 0.269 2 

1.3) Elaboration 

self-efficacy 
3.451 0.783 Moderate 4.288 0.677 High 0.243 4 

1.4) Originality self-

efficacy 
3.377 0.793 Moderate 4.293 0.744 High 0.271 1 

2) Creative performance 

self-efficacy 
3.490 0.737 Moderate 4.315 0.642 High 0.236 2 

2.1) Field-self 

efficacy 
3.544 0.801 High 4.330 0.709 High 0.222 3 
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Leadership 

Current State Desirable State 
PNI 

Value 

The rank 

of 

Priority 

Need 
𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

2.2) Personality self-

efficacy 
3.474 0.784 Moderate 4.293 0.679 High 0.236 2 

2.3) Persistence self-

efficacy 
3.451 0.783 Moderate 4.321 0.673 High 0.252 1 

Total 3.443 0.689 Moderate 4.298 0.627 High 0.248  

Overall 3.430 0.632 Moderate 4.302 0.601 High 0.254  

 

Table 25 shows the priority needs for developing management towards 

excellence of schools in Banteay Meanchey to enhance students’ creative self-

efficacy in the Leadership sub-criterion. The overall value of priority needs for 

developing management towards excellence of schools in the Leadership criteria is 

0.254 (PNI Modified=0.254). When considering the sub-criteria of the Leadership, the 

Senior Leadership sub-criterion with its item “senior leadership valuing the 

development of students’ creative self-efficacy” contains the highest priority needs 

value (PNI Modified=0.260). When considering the creative self-efficacy in this item, 

the creative thinking self-efficacy dimension has the highest priority needs (PNI 

Modified=0.269), and its sub-dimension, originality self-efficacy, has the highest priority 

needs value (PNI Modified=0.290), followed by the flexibility self-efficacy (PNI 

Modified=0.272). The elaboration self-efficacy has the lowest priority needs value (PNI 

Modified=0.256). 

 

 Another sub-criterion of Leadership, Governance and Societal Contribution 

sub-criterion with its item of “promoting teachers’ and stakeholders’ interest in 

developing students’ creative self-efficacy” contains the lowest priority needs value 

(PNI Modified=0.248). When considering the creative self-efficacy in this item, the 

creative thinking self-efficacy dimension has the highest priority needs value (PNI 

Modified=0.257), and its sub-dimension, originality self-efficacy, has the highest priority 

needs value (PNI Modified=0.271), followed by the flexibility self-efficacy (PNI 

Modified=0.269). The elaboration self-efficacy has the lowest priority needs value (PNI 

Modified=0.243).  
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Table  26: The current and desirable state, and the rank of priority needs of 

management towards excellence of schools in Banteay Meanchey to 

enhance students' creative self-efficacy: Strategy sub-criterion 

Strategy 

Current State Desirable State 
PNI 

Value 

The rank 

of 

Priority 

Need 
𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

Strategy development 

3. At what level does the school strategic plan and objective response to the 

development of students’ creative self-efficacy in the following area: 

1) Creative thinking 

self-efficacy 
3.328 0.671 Moderate 4.305 0.582 High 0.294 1 

1.1) Fluency self-

efficacy 
3.302 0.753 Moderate 4.284 0.633 High 0.297 2 

1.2) Flexibility self-

efficacy 
3.316 0.738 Moderate 4.279 0.639 High 0.290 3 

1.3) Elaboration self-

efficacy 
3.400 0.716 Moderate 4.344 0.628 High 0.278 4 

1.4) Originality self-

efficacy 
3.293 0.751 Moderate 4.312 0.656 High 0.309 1 

2) Creative performance 

self-efficacy 
3.391 0.724 Moderate 4.347 0.613 High 0.282 2 

2.1) Field-self 

efficacy 
3.409 0.797 Moderate 4.381 0.672 High 0.285 2 

2.2) Personality self-

efficacy 
3.419 0.774 Moderate 4.344 0.650 High 0.271 3 

2.3) Persistence self-

efficacy 
3.344 0.757 Moderate 4.316 0.650 High 0.291 1 

Total 3.355 0.672 Moderate 4.323 0.579 High 0.289  

Strategy implementation 

4. At what level can school performances to respond to the development of students’ 

creative self-efficacy in the following area: 

1) Creative thinking 

self-efficacy 
3.317 0.705 Moderate 4.307 0.590 High 0.298 1 

1.1) Fluency self-

efficacy 
3.316 0.744 Moderate 4.284 0.633 High 0.292 3 

1.2) Flexibility self-

efficacy 
3.307 0.773 Moderate 4.302 0.653 High 0.301 2 

1.3) Elaboration self-

efficacy 
3.353 0.752 Moderate 4.326 0.674 High 0.290 4 

1.4) Originality self-

efficacy 
3.293 0.787 Moderate 4.316 0.643 High 0.311 1 

2) Creative performance 

self-efficacy 
3.363 0.762 Moderate 4.347 0.618 High 0.293 2 

2.1) Field-self 

efficacy 
3.377 0.810 Moderate 4.349 0.680 High 0.288 3 
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Strategy 

Current State Desirable State 
PNI 

Value 

The rank 

of 

Priority 

Need 
𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

2.2) Personality self-

efficacy 
3.367 0.785 Moderate 4.381 0.644 High 0.301 1 

2.3) Persistence self-

efficacy 
3.344 0.822 Moderate 4.312 0.677 High 0.289 2 

Total 3.337 0.712 Moderate 4.324 0.584 High 0.296  

Overall 3.346 0.670 Moderate 4.324 0.565 High 0.292  

 

 Table 26 shows the priority needs for developing management towards 

excellence of schools in Banteay Meanchey to enhance students’ creative self-

efficacy in the Strategy sub-criterion. The overall value of priority needs of 

management towards school excellence in the Strategy criteria is 0.292 (PNI 

Modified=0.292). When considering the sub-criteria of the Strategy, the Strategic 

implementation with its item “strategy implementation on school performance that 

response to the development of students’ creative self-efficacy” contains the highest 

priority needs value (PNI Modified=0.296). When considering the creative self-efficacy 

in this item, the creative thinking self-efficacy dimension has the highest priority 

needs (PNI Modified=0.298). Meanwhile, its sub-dimension, originality self-efficacy, 

has the highest priority needs value (PNI Modified=0.311), followed by flexibility self-

efficacy (PNI Modified=0.301), and the elaboration self-efficacy has the lowest priority 

needs value (PNI Modified=0.290). 

 Another sub-criterion of Strategy, the Strategy Development, with its item 

“strategy development in developing the school strategic plan and objective that 

response to the development students’ creative self-efficacy,” contains the lowest 

priority needs value (PNI Modified=0.289). When considering the creative self-efficacy in 

this item, the creative thinking self-efficacy dimension has the highest priority needs 

(PNI Modified=0.294). Meanwhile, its sub-dimension, originality self-efficacy, has the 

highest priority needs value (PNI Modified=0.309), followed by fluency self-efficacy 

(PNI Modified=0.297), and the elaboration self-efficacy has the lowest priority needs 

value (PNI Modified=0.278).  
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Table  27: The current and desirable state, and the rank of priority needs of 

management towards excellence of schools in Banteay Meanchey to 

enhance students' creative self-efficacy: Students and Stakeholders sub-

criterion 

Students and 

Stakeholders 

Current State Desirable State PNI 

Value 

The rank 

of Priority 

Need 𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

Students’ and stakeholders’ expectations 

5. At what level does the school director interact with students’ and stakeholders’ 

needs in developing students’ creative self-efficacy in the following area: 

1) Creative thinking 

self-efficacy 
3.357 0.660 Moderate 4.288 0.583 High 0.277 2 

1.1) Fluency self-

efficacy 
3.363 0.722 Moderate 4.256 0.652 High 0.266 4 

1.2) Flexibility self-

efficacy 
3.372 0.737 Moderate 4.284 0.633 High 0.270 3 

1.3) Elaboration 

self-efficacy 
3.395 0.734 Moderate 4.316 0.643 High 0.271 2 

1.4) Originality self-

efficacy 
3.298 0.726 Moderate 4.298 0.666 High 0.303 1 

2) Creative Performance 

self-efficacy 
3.391 0.724 Moderate 4.347 0.613 High 0.282 1 

2.1) Field-self 

efficacy 
3.358 0.734 Moderate 4.288 0.684 High 0.277 2 

2.2) Personality 

self-efficacy 
3.381 0.751 Moderate 4.307 0.662 High 0.274 3 

2.3) Persistence 

self-efficacy 
3.340 0.774 Moderate 4.293 0.685 High 0.285 1 

Total 3.358 0.662 Moderate 4.292 0.583 High 0.278  

Students’ and stakeholders’ engagement 

6. At what level does the school director work to enable students' and stakeholders’ 

satisfaction and engagement in developing students’ creative self-efficacy in the 

following area: 

1) Creative thinking 

self-efficacy 
3.350 0.684 Moderate 4.306 0.581 High 0.285 1 

1.1) Fluency self-

efficacy 
3.307 0.779 Moderate 4.284 0.640 High 0.295 2 

1.2) Flexibility self-

efficacy 
3.349 0.707 Moderate 4.274 0.644 High 0.276 3 

1.3) Elaboration 

self-efficacy 
3.409 0.723 Moderate 4.344 0.636 High 0.274 4 

1.4) Originality self-

efficacy 
3.335 0.748 Moderate 4.321 0.644 High 0.296 1 

2) Creative performance 

self-efficacy 
3.389 0.762 Moderate 4.304 0.618 High 0.283 2 
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Students and 

Stakeholders 

Current State Desirable State PNI 

Value 

The rank 

of Priority 

Need 𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

2.1) Field-self 

efficacy 
3.400 0.784 Moderate 4.307 0.633 High 0.267 2 

2.2) Personality 

self-efficacy 
3.437 0.776 Moderate 4.312 0.642 High 0.255 3 

2.3) Persistence 

self-efficacy 
3.330 0.735 Moderate 4.293 0.672 High 0.289 1 

Total 3.367 0.676 Moderate 4.326 0.586 High 0.285  

Overall 3.363 0.648 Moderate 4.309 0.573 High 0.281  

  

 Table 27 shows the priority needs for developing management towards 

excellence of schools in Banteay Meanchey to enhance students’ creative self-

efficacy in the Students and Stakeholders sub-criterion. The overall value of priority 

needs of management towards excellence of school in the Students and Stakeholders 

criteria is 0.254 (PNI Modified=0.281). When considering the sub-criteria of the Students 

and Stakeholders, Students and Stakeholders’ engagement sub-criterion with its item 

“interacting with students’ and stakeholder’s needs the development of students’ 

creative self-efficacy by school director” contains the highest priority needs value 

(PNI Modified=0.278). When considering the creative self-efficacy in this item, the 

creative performance self-efficacy dimension has the highest priority needs (PNI 

Modified=0.282). Meanwhile, its sub-dimension, persistency self-efficacy, has the 

highest priority needs value (PNI Modified=0.285), followed by the field self-efficacy 

(PNI Modified=0.277), and the personality self-efficacy has the lowest priority needs 

value (PNI Modified=0.274). 

 Another sub-criterion of Students and Stakeholder, Students’ and Stakeholder’ 

Expectation sub-criterion with its item “enabling students’ and stakeholders’ 

satisfaction and engagement in developing students’ creative self-efficacy by the 

school director,” contains the lowest priority needs value (PNI Modified=0.285). When 

considering the creative self-efficacy in this item, the creative thinking self-efficacy 

dimension has the highest priority needs (PNI Modified=0.285). Meanwhile, its sub-

dimension, originality self-efficacy, has the highest priority needs value (PNI 

Modified=0.296), followed by fluency self-efficacy (PNI Modified=0.295), and the 

elaboration self-efficacy has the lowest priority needs value (PNI Modified=0.274).  
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Table  28: The current and desirable state, and the rank of priority needs of 

management towards excellence of schools in Banteay Meanchey to 

enhance students' creative self-efficacy: Measurement, Analysis, and 

Knowledge Management sub-criterion 

Measurement, 

Analysis, and 

Knowledge 

Management 

Current State Desirable State 

PNI 

Value 

The rank 

of 

Priority 

Need 
𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

Measurement and analysis of school performance 

7. At what level does the school director focus on monitoring and evaluating school 

performance and resources to respond to the development of students’ creative self-

efficacy in the following area: 

1) Creative thinking 

self-efficacy 
3.271 0.718 Moderate 4.273 0.621 High 0.306 1 

1.1) Fluency self-

efficacy 
3.321 0.764 Moderate 4.270 0.678 High 0.286 4 

1.2) Flexibility self-

efficacy 
3.237 0.782 Moderate 4.270 0.698 High 0.319 1 

1.3) Elaboration 

self-efficacy 
3.270 0.780 Moderate 4.284 0.669 High 0.310 3 

1.4) Originality self-

efficacy 
3.256 0.800 Moderate 4.270 0.685 High 0.311 2 

2) Creative Performance 

self-efficacy 
3.305 0.731 Moderate 4.288 0.626 High 0.297 2 

2.1) Field-self 

efficacy 
3.274 0.764 Moderate 4.293 0.643 High 0.311 1 

2.2) Personality self-

efficacy 
3.330 0.802 Moderate 4.293 0.712 High 0.289 3 

2.3) Persistence self-

efficacy 
3.312 0.792 Moderate 4.279 0.701 High 0.292 2 

Total 3.286 0.704 Moderate 4.280 0.606 High 0.302  

Information, Knowledge, and technology management 

8) At what level does the school director use the digital platform to manage and 

update school information, knowledge, and technology system to respond to the 

development of students’ creative self-efficacy in the following area: 

1) Creative thinking 

self-efficacy 
3.244 0.712 Moderate 4.266 0.598 High 0.315 1 

1.1) Fluency self-

efficacy 
3.256 0.770 Moderate 4.237 0.666 High 0.301 4 

1.2) Flexibility self-

efficacy 
3.260 0.766 Moderate 4.279 0.653 High 0.313 3 

1.3) Elaboration 

self-efficacy 
3.237 0.770 Moderate 4.284 0.669 High 0.323 1 

1.4) Originality self-

efficacy 
3.223 0.807 Moderate 4.265 0.626 High 0.323 1 
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Measurement, 

Analysis, and 

Knowledge 

Management 

Current State Desirable State 

PNI 

Value 

The rank 

of 

Priority 

Need 
𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

2) Creative performance 

self-efficacy 
3.291 0.737 Moderate 4.270 0.620 High 0.297 2 

2.1) Field-self 

efficacy 
3.312 0.792 Moderate 4.307 0.662 High 0.300 2 

2.2) Personality self-

efficacy 
3.302 0.801 Moderate 4.256 0.673 High 0.289 3 

2.3) Persistence self-

efficacy 
3.260 0.759 Moderate 4.247 0.670 High 0.303 1 

Total 3.264 0.704 Moderate 4.268 0.593 High 0.308  

Overall 3.275 0.674 Moderate 4.274 0.580 High 0.305  

  

 Table 28 shows the priority needs for developing management towards 

excellence of schools in Banteay Meanchey to enhance students’ creative self-

efficacy in the Measurement, Analysis, and Knowledge Management sub-criterion. 

The overall value of priority needs of management towards excellence of school in 

the Measurement, Analysis, and Knowledge Management criteria is 0.305 (PNI 

Modified=0.305). When considering the sub-criteria of the Measurement, Analysis, and 

Knowledge Management; the Information, Knowledge, and Technology Management 

sub-criterion with its item “school director uses the digital platform to manage and 

update school information, knowledge, and technology system to respond to the 

development of students’ creative self-efficacy” contains the highest priority needs 

value (PNI Modified=0.308). When considering the creative self-efficacy in this item, 

the creative thinking self-efficacy dimension has the highest priority needs (PNI 

Modified=0.315). Meanwhile, its sub-dimension, originality, and elaboration self-

efficacy have the highest priority needs value (PNI Modified=0.323), followed by 

flexibility self-efficacy (PNI Modified=0.313), and the fluency self-efficacy has the 

lowest priority needs value (PNI Modified=0.301). 

 Another sub-criterion of Measurement, Analysis, and Knowledge 

Management, the Measurement and Analysis of School Performance sub-criterion 

with its item “school director focus on monitoring and evaluating school performance 

and resource to respond to the development of students’ creative self-efficacy,” 

contains the lowest priority needs value (PNI Modified=0.302). When considering the 

creative self-efficacy in this item, the creative thinking self-efficacy dimension has 

the highest priority needs (PNI Modified=0.306). Meanwhile, its sub-dimension, 

flexibility self-efficacy, has the highest priority needs value (PNI Modified=0.319), 

followed by originality self-efficacy (PNI Modified=0.311), and fluency self-efficacy 

has the lowest priority needs value (PNI Modified=0.286).  
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Table  29: The current and desirable state, and the rank of priority needs of 

management towards excellence of schools in Banteay Meanchey to 

enhance students' creative self-efficacy: Workforce sub-criterions 

Workforce 

Current State Desirable State 
PNI 

Value 

The rank 

of 

Priority 

Need 
𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

Teachers’ and educational staffs’ working environment 

9. At what level does the school director promote collaboration and a professional 

learning community in school to develop teachers’ creative self-efficacy and creative 

teaching to improve students’ creative self-efficacy in the following area: 

1) Creative thinking 

self-efficacy 
3.341 0.683 Moderate 4.306 0.637 High 0.289 1 

1.1) Fluency self-

efficacy 
3.330 0.790 Moderate 4.312 0.698 High 0.295 1 

1.2) Flexibility self-

efficacy 
3.358 0.741 Moderate 4.307 0.716 High 0.283 4 

1.3) Elaboration 

self-efficacy 
3.349 0.713 Moderate 4.312 0.691 High 0.288 3 

1.4) Originality self-

efficacy 
3.326 0.753 Moderate 4.293 0.706 High 0.291 2 

2) Creative performance 

self-efficacy 
3.361 0.726 Moderate 4.313 0.653 High 0.283 2 

2.1) Field-self 

efficacy 
3.381 0.770 Moderate 4.326 0.667 High 0.280 2 

2.2) Personality self-

efficacy 
3.349 0.758 Moderate 4.335 0.703 High 0.294 1 

2.3) Persistence self-

efficacy 
3.353 0.789 Moderate 4.279 0.727 High 0.276 3 

Total 3.350 0.684 Moderate 4.309 0.626 High 0.286  

Teachers’ and educational staffs’ engagement 

10. At what level does the school director motivate teachers and educational staff to 

engage in promoting learning activities and environment that respond to the 

development of students’ creative self-efficacy in the following area: 

1) Creative thinking 

self-efficacy 
3.434 0.692 Moderate 4.371 0.623 High 0.273 1 

1.1) Fluency self-

efficacy 
3.484 0.754 Moderate 4.381 0.651 High 0.257 4 

1.2) Flexibility self-

efficacy 
3.442 0.707 Moderate 4.353 0.708 High 0.265 3 

1.3) Elaboration 

self-efficacy 
3.433 0.732 Moderate 4.386 0.659 High 0.278 2 

1.4) Originality self-

efficacy 
3.377 0.781 Moderate 4.363 0.669 High 0.292 1 
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Workforce 

Current State Desirable State 
PNI 

Value 

The rank 

of 

Priority 

Need 
𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

2) Creative performance 

self-efficacy 
3.422 0.715 Moderate 4.326 0.658 High 0.264 2 

2.1) Field-self 

efficacy 
3.428 0.763 Moderate 4.326 0.694 High 0.262 2 

2.2) Personality self-

efficacy 
3.447 0.777 Moderate 4.330 0.702 High 0.256 3 

2.3) Persistence self-

efficacy 
3.391 0.740 Moderate 4.321 0.693 High 0.274 1 

Total 3.429 0.688 Moderate 4.351 0.621 High 0.269  

Overall 3.389 0.661 Moderate 4.330 0.610 High 0.278  

 

 Table 29 shows the priority needs for developing management towards 

excellence of schools in Banteay Meanchey to enhance students’ creative self-

efficacy in the Workforce sub-criterion. The overall value of priority needs of 

management towards excellence of school in the Workforce criteria is 0.278 (PNI 

Modified=0.278). The sub-criteria of the Workforce, Teachers, and Educational Staffs’ 

Working Environment sub-criterion with its item “school director promotes 

collaboration and professional learning community in school to respond to the 

development of students’ creative self-efficacy” contains the highest priority needs 

value (PNI Modified=0.286). When considering the creative self-efficacy in this item, 

the creative thinking self-efficacy dimension has the highest priority needs (PNI 

Modified=0.289). Meanwhile, its sub-dimension, fluency self-efficacy, has the highest 

priority needs value (PNI Modified=0.295), followed by originality self-efficacy (PNI 

Modified=0.291), and flexibility self-efficacy has the lowest priority needs value (PNI 

Modified=0.283). 

 Another sub-criterion of Workforce, the Teachers and Educational Staffs’ 

Engagement sub-criteria with its item “school director motivates teachers and 

educational staff to promote learning activities and environment in developing 

students’ creative self-efficacy” contains the lowest priority needs value (PNI 

Modified=0.269). When considering the creative self-efficacy in this item, the creative 

thinking self-efficacy dimension has the highest priority needs (PNI Modified=0.273). 

Meanwhile, its sub-dimension, originality self-efficacy, has the highest priority needs 

value (PNI Modified=0.292), followed by the elaboration self-efficacy (PNI 

Modified=0.278), and the fluency self-efficacy has the lowest priority needs value (PNI 

Modified=0.257).  
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Table  30: The current and desirable state, and the rank of priority needs of 

management towards excellence of schools in Banteay Meanchey to 

enhance students' creative self-efficacy: Operation sub-criterion 

Operation 

Current State Desirable State 
PNI 

Value 

The rank 

of 

Priority 

Need 
𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

Support and improvement process 

11. At what level does the school director and all stakeholders work together to 

determine and lead activities that support the development of students’ creative self-

efficacy in the following area: 

1) Creative thinking 

self-efficacy 
3.294 0.686 Moderate 4.283 0.621 High 0.300 1 

1.1) Fluency self-

efficacy 
3.279 0.734 Moderate 4.270 0.650 High 0.302 1 

1.2) Flexibility self-

efficacy 
3.288 0.737 Moderate 4.274 0.700 High 0.300 3 

1.3) Elaboration 

self-efficacy 
3.307 0.748 Moderate 4.307 0.676 High 0.302 1 

1.4) Originality self-

efficacy 
3.302 0.753 Moderate 4.279 0.681 High 0.296 4 

2) Creative performance 

self-efficacy 
3.367 0.713 Moderate 4.313 0.637 High 0.281 2 

2.1) Field-self 

efficacy 
3.363 0.754 Moderate 4.307 0.662 High 0.281 2 

2.2) Personality 

self-efficacy 
3.386 0.752 Moderate 4.326 0.688 High 0.278 3 

2.3) Persistence 

self-efficacy 
3.353 0.765 Moderate 4.307 0.690 High 0.285 1 

Total 3.326 0.679 Moderate 4.296 0.612 High 0.292  

12. At what level does the school director and teachers lead the learning activities 

outside class to promote students’ creative self-efficacy related to the following area: 

1) Creative thinking 

self-efficacy 
3.244 0.703 Moderate 4.238 0.611 High 0.306 1 

1.1) Fluency self-

efficacy 
3.209 0.766 Moderate 4.247 0.634 High 0.323 1 

1.2) Flexibility 

self-efficacy 
3.205 0.764 Moderate 4.195 0.676 High 0.309 2 

1.3) Elaboration 

self-efficacy 
3.279 0.753 Moderate 4.242 0.654 High 0.294 4 

1.4) Originality 

self-efficacy 
3.284 0.742 Moderate 4.270 0.671 High 0.300 3 

2) Creative performance 

self-efficacy 
3.278 0.676 Moderate 4.253 0.650 High 0.297 2 

2.1) Field-self 

efficacy 
3.256 0.745 Moderate 4.251 0.725 High 0.306 1 

2.2) Personality 3.288 0.704 Moderate 4.260 0.695 High 0.296 2 
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Operation 

Current State Desirable State 
PNI 

Value 

The rank 

of 

Priority 

Need 
𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

self-efficacy 

2.3) Persistence 

self-efficacy 
3.288 0.755 Moderate 4.247 0.683 High 0.292 3 

Total 3.258 0.673 Moderate 4.245 0.610 High 0.303  

Operational effectiveness 

13. At what level does the school director promote a safe school environment to 

enhance the development of students’ creative self-efficacy in the following area: 

1) Creative thinking 

self-efficacy 
3.364 0.660 Moderate 4.328 0.615 High 0.287 1 

1.1) Fluency self-

efficacy 
3.386 0.727 Moderate 4.358 0.646 High 0.287 2 

1.2) Flexibility self-

efficacy 
3.358 0.728 Moderate 4.335 0.655 High 0.291 1 

1.3) Elaboration self-

efficacy 
3.372 0.678 Moderate 4.321 0.700 High 0.281 4 

1.4) Originality self-

efficacy 
3.340 0.724 Moderate 4.298 0.673 High 0.287 2 

2) Creative performance 

self-efficacy 
3.378 0.652 Moderate 4.304 0.605 High 0.274 2 

2.1) Field-self 

efficacy 
3.433 0.693 Moderate 4.326 0.660 High 0.260 3 

2.2) Personality self-

efficacy 
3.349 0.686 Moderate 4.316 0.657 High 0.289 1 

2.3) Persistence self-

efficacy 
3.353 0.708 Moderate 4.270 0.643 High 0.273 2 

Total 3.370 0.639 Moderate 4.318 0.595 High 0.281  

Overall 3.318 0.630 Moderate 4.286 0.584 High 0.292  

 

 Table 30 shows the priority needs for developing management towards 

excellence of schools in Banteay Meanchey to enhance students’ creative self-

efficacy in the Operation sub-criteria. The overall value of priority needs of 

management towards excellence of school in the Operation criteria is 0.292 (PNI 

Modified=0.292). When considering the sub-criteria of the Operation, the Support, and 

Improvement Process sub-criteria with its item “school director and teachers lead the 

learning activities outside class to respond to the development of students’ creative 

self-efficacy” contains the highest priority needs value (PNI Modified=0.303). When 

considering the creative self-efficacy in this item, the creative thinking self-efficacy 

dimension has the highest priority needs (PNI Modified=0.306), and its sub-dimension, 

fluency self-efficacy, has the highest priority needs value (PNI Modified=0.323), 

followed by the flexibility self-efficacy (PNI Modified=0.309). The elaboration self-

efficacy has the lowest priority needs value (PNI Modified=0.294). 
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 Another sub-criterion of Operation, the Operational Effectiveness sub-criteria 

with its item “school director and all stakeholders work together to determine and 

lead activities that support the development of students’ creative self-efficacy,” 

contains the second priority needs value (PNI Modified=0.292). When considering the 

creative self-efficacy in this item, the creative thinking self-efficacy dimension has 

the highest priority needs (PNI Modified=0.300), and its sub-dimension, fluency, and 

elaboration self-efficacy has the highest priority needs value (PNI Modified=0.302), 

followed by the flexibility self-efficacy (PNI Modified=0.300). The originality self-

efficacy has the lowest priority needs value (PNI Modified=0.296).  

 

 Another sub-criterion of Operation, the factor of the school director promotes 

a safe school environment to enhance the development of students’ creative self-

efficacy contains the lowest priority needs value (PNI Modified=0.292). When considering 

the creative self-efficacy in this item, the creative thinking self-efficacy dimension 

has the highest priority needs (PNI Modified=0.287). Its sub-dimension, flexibility self-

efficacy, has the highest priority needs value (PNI Modified=0.291), followed by the 

fluency and originality self-efficacy (PNI Modified=0.287), and the elaboration self-

efficacy has the lowest priority needs value (PNI Modified=0.281).  

 

Table  31: The suggestion and recommendation of developing management towards 

excellence of schools in Banteay Meanchey to enhance student’s creative 

self-efficacy 

Excellence School Management for 

enhancing students' creative self-

efficacy 

School 

Director 

Deputy 

Director 
Teacher Total 

Leadership 

1) 
Lead management process with 

responsibility and transparency   
2 2 13 15 

2) 

Build good communication and 

collaboration with both internal and 

external stakeholders to enhance 

students' creative self-efficacy and 

creativity 

3 1 24 28 

3) 
Promote continuous professional 

development and model ideal behaviors  
2 2 15 19 

4) 
Provide the guiding and consulting 

service for students 
  2 2 

5) 
Offer the opportunity for school 

personnel to raise their voice 
  1 1 

6) 
Offer to help hands to both teachers and 

students whenever they need 
1 2 3 6 

7) Provide enough teaching and learning   5 5 
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Excellence School Management for 

enhancing students' creative self-

efficacy 

School 

Director 

Deputy 

Director 
Teacher Total 

materials to promote quality of teaching 

and learning  

8) 
Increase more comprehension and value 

on the benefit of creativity  
 1  1 

9) 
Shared vision, missions, and goals with 

school personnel and stakeholders 
1 1 2 4 

10) 
Create opportunities and motivation for 

students to share new ideas or products 
1 2 7 10 

11) Promote technology use in school  1 1 2 

12) 
Keep close relations between school and 

community 
  1 1 

13) Provide everyone equal opportunity    2 2 

14) 
Motivate students to love study, 

research, and creativity 
 2 1 3 

15) Promote director code of conduct    2 2 

16) 
Develop clear school strategic plans, 

projects, and activities  
 1 8 9 

17) Put the right person in a right job   1 1 

18) 

Lead school management and 

development process following the 

Educational Policy 

2 5 2 9 

19) Promote taking theory into practice  1  1 

20) 
Improve strategic thinking and strong 

willingness in the management process  
 1  1 

21) 
Promote the development of leaders' 

creativity 
  1 1 

Strategy 

1) 
Develop teachers' ability to teach for 

creativity and creative teaching   6 6 

2) 
Allow parents to participate in the school 

activity. 
 1 1 2 

3) 

Promote good cooperation with the 

parents, community, and the partner of 

MOEYs 

 1 8 9 

4) 
Ensure a happy learning environment in 

and outside the school  1 6 7 

5) 

Encourage school personnel to do 

research both in and outside the 

classroom 

 2 12 14 
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Excellence School Management for 

enhancing students' creative self-

efficacy 

School 

Director 

Deputy 

Director 
Teacher Total 

6) Strengthen obeying school regulation  2 2 5 9 

7) 
Manage school learning programs and 

activities to inspire students' involvement  
 1  1 

8) 
Encourage student's participation in 

social activities 
1 1 1 3 

9) 

Promote the use of ICT in the teaching, 

learning, and evaluation process as well 

as school management  

 3 3 6 

10) 

Create a student counseling group to 

promote a culture of motivation and 

collaboration 

  2 2 

11) 
Provide both material support and 

emotional support to students  
  2 2 

12) 

Promote students' passion for doing 

research, experimenting, and making 

new things 

1 2 2 5 

13) 
Enhance student's bravery, self-

discipline, self-belief, and responsibility  
2 1 2 5 

14) 
Set clear school vision and mission in 

developing students' creativity  
2  3 5 

15) Develop teachers' leadership    3 3 

16) 
Motivate students to pursue their studies 

to the next grade or degree 
1    

17) 

Lead a study club, research club, and 

study tour for both teachers and students 

to get the opportunity to learn from the 

real practice 

2 1 3 6 

18) 

Promote the practical process of 

developing and implementing a clear 

strategic and development plan 

2 2  4 

19) 
Increase partnership with national and 

international donor 
 1  1 

20) 
Substitute the punishment with 

motivation and encouragement  
1   1 

Students and Stakeholders 

1) 
Encourage students to do self-study both 

at school and at home 
 1 3 4 

2) 

Promote parents and the community's 

understanding of how to observe, 

encourage, and support children's 

2 1 4 7 
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Excellence School Management for 

enhancing students' creative self-

efficacy 

School 

Director 

Deputy 

Director 
Teacher Total 

creativity and learning both in and 

outside school 

3) 

Promote stakeholders' participation in 

school meetings and planning processes, 

and school activities  

1 1 13 15 

4) 
Cultivate the culture of collaboration and 

teamwork in the classroom and school  
 1 2 3 

5) 
Determine students' and stakeholders' 

needs 
 1 1 2 

Measurement, Analysis, and Knowledge Management 

1) 
Lead the pre-test at the early of the 

academic year 
  1 1 

2) Develop the school learning curriculum    2 2 

3) 

Promote formative assessment, oral test, 

and authentic assessment in the 

classroom  

4 1 12 17 

4) 
Conduct student-teacher- parents-

monthly meeting  
  1 1 

5) 
Develop the accurate and accountable 

evaluation system 
 1 4 5 

6) 
The reward for each achievement or 

excellent practice 
 1 2 3 

7) 
Develop various ways of assessment and 

evaluation based on the indicator  
  2 2 

8) 
Promote internal quality assurance in 

school  
1  1 2 

Workforce 

1) 

Promote teachers' self-efficacy in 

conducting and using new teaching 

techniques 

1 1 15 17 

2) 

Foster/equip 21century skills for 

teachers, especially ICT and English 

language 

2 1 3 6 

3) 
Increase teachers' awareness of their 

duty and responsibility 
  5 5 

4) 
Promote adherence to the teacher's code 

of conduct 
1 1 1 3 

5) 

Promote teachers' collaboration and 

teamwork by developing new teaching 

methods and solving the problem 

 1 4 5 
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Excellence School Management for 

enhancing students' creative self-

efficacy 

School 

Director 

Deputy 

Director 
Teacher Total 

6) 
Cultivate lifelong learning culture in 

both students and teachers 
 1 1 2 

7) 
Provide teachers opportunities to join 

training courses or pursue the degree 
3 3 1 7 

8) 
Promote the implementation of inquiry-

based learning in class 
  2 2 

9) 
Evaluation of teachers' achievement 

based on teaching ability 
1   1 

10) 
Develop teaching and learning process 

according to NGS school 
 1  1 

Operation 

1) 

Strengthen the relationship/collaboration 

between the management committee and 

all stakeholders 

2 4 8 14 

2) 
Focus on new and up-to-date knowledge 

and information 
 1  1 

3) 

Provide opportunity and encouragement 

for students to share new ideas, thinking, 

or products 

2 3 13 18 

4) 
Enhance the observation and motivation 

of students' performance  
  2 2 

5) 
Value students' creativity and creative 

performance in school practice  
  1 1 

6) 
Promote an independent, accountable, 

and fair management process. 
 1 3 4 

7) Promote a safe learning environment    2 2 

8) Promote competition or contest in school  1  1 2 

9) 
Promote the process of linking the theory 

to the practice 
 1 1 2 
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4.3. Approaches for Developing Management Towards Excellence of Schools in 

Banteay Meanchey to Enhance Students’ Creative Self-Efficacy 

 4.3.1. Drafted approaches for developing management towards excellence 

of schools in Banteay Meanchey to enhance students’ creative self-efficacy 

 

Table  32: The priority needs of the Results of management towards excellence of 

schools in Banteay Meanchey to enhance students’ creative self-efficacy: 

The rank of the highest and lower priority needs of the Results criterion 

Priority Needs of The Results 
Current State Desirable State PNI 

Value 𝓧 Level 𝓧 Level 

1. Students’ and Stakeholders’ Engagement 3.198 Moderate 4.313 High 0.349 

1.1. Students and stakeholders’ engagement  3.030 Moderate 4.240 High 0.399 

 Q. 10) Parents have a good relationship 

with teachers to observe students’ learning. 
2.981 Moderate 4.209 High 0.412 

Q. 11) Parents and the community 

participate in teaching and learning and the 

school process. 

3.079 Moderate 4.270 High 0.387 

1.2. Students’ satisfactions 3.535 Moderate 4.460 High 0.262 

 Q. 9) Students are satisfied with the 

teaching and learning process. 
3.535 High 4.460 High 0.262 

2. Student Learning 3.133 Moderate 4.177 High 0.333 

2.1. Creative thinking self-efficacy 3.000 Moderate 4.076 High 0.359 

 Q. 1) Students can think creatively and 

express their original thought or opinion in 

class and with their team.  

2.940 Moderate 4.014 High 0.365 

Q. 2) Students can produce different kinds 

of responses and solutions in their learning 

and everyday activities 

3.070 Moderate 4.107 High 0.338 

Q. 3) Students can find answers to their 

learning task with great novel ideas, 

processes, or product 

3.065 Moderate 4.093 High 0.335 

Q. 4) Students are good at linking the new 

knowledge with what they have already 

known to make new ideas or decisions. 

2.926 Moderate 4.088 High 0.397 

2.2. Creative Performance self-efficacy 3.265 Moderate 4.279 High 0.311 

 Q. 5) Students enjoy involving in social 

activities. 
3.363 Moderate 4.349 High 0.293 

Q. 6) Students are brave to persist in facing 

difficulty or negative feedback. 
3.074 Moderate 4.144 High 0.348 

Q. 7) Students continue their higher 

education after graduating from the 

secondary level. 

3.353 Moderate 4.349 High 0.297 

Q. 8) Students are enthusiastic about the 

lifelong learning process. 
3.270 Moderate 4.274 High  0.307 

3. Budget and Financial Management 3.328 Moderate 4.342 High 0.305 

3.1. Strategy Development 3.163 Moderate 4.316 High 0.365 
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Priority Needs of The Results 
Current State Desirable State PNI 

Value 𝓧 Level 𝓧 Level 

 Q. 17) The school gains financial support 

from stakeholders to develop teaching, 

learning, and school development. 

3.163 Moderate 4.316 High 0.365 

3.2. Strategy implementation  3.493 Moderate 4.367 High 0.250 

 Q. 18) School allocates and controls the 

school’s resources and funds to support 

students’ creativity effectively.   

3.493 Moderate 4.367 High 0.250 

4. Teacher Development and Engagement 3.451 Moderate 4.422 High 0.281 

4.1. Teacher development 3.358 Moderate 4.433 High 0.320 

 Q. 12) Teachers join a team or professional 

learning community to develop creative 

teaching and teaching for creativity. 

3.358 Moderate 4.433 High 0.320 

4.2. Teachers’ engagement  3.498 Moderate 4.417 High 0.263 

 Q. 13) Teachers provide emotional support 

to promote students’ creative self-efficacy 
3.516 High 4.428 High 0.259 

 Q. 14) Teachers provide autonomy support 

to promote students’ creative self-efficacy. 
3.479 Moderate 4.405 High 0.266 

5. Leadership and Governance 3.472 Moderate 4.412 High 0.271 

5.1. Senior Leadership  3.451 Moderate 4.447 High 0.289 

 Q. 15) Director shared the vision of 

promoting students’ creative self-efficacy 

with teachers and stakeholders. 

3.451 Moderate 4.447 High 0.289 

5.2. Good governance and Societal 

contribution  
3.493 Moderate 4.386 High 0.256 

 Q. 16) Director gains confidence from 

parents, community, and society in 

managing school education 

3.493 Moderate 4.386 High 0.256 
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Table  33: The priority needs for developing management towards excellence of 

schools in Banteay Meanchey to enhance students' creative self-efficacy: 

Overall view of Management Process  
 

Priority needs of 

excellent school 

management 

Creative thinking self-

efficacy 

Creative performance  

self-efficacy 

Rank 
F

lu
en

cy
 s

el
f-

ef
fi

ca
cy

 

F
le

x
ib

il
it

y
 s

el
f-

ef
fi

ca
cy

 

E
la

b
o

ra
ti

o
n
 

se
lf

-e
ff

ic
ac

y
 

O
ri

g
in

al
it

y
 s

el
f-

ef
fi

ca
cy

 

F
ie

ld
 s

el
f-

ef
fi

ca
cy

 

P
er

so
n

al
it

y
 s

el
f-

ef
fi

ca
cy

 

P
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fi
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L
ea

d
er
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ip

 PNI Modified 0.263(1) 0.242(2) 

0.254 

(6) 

I 3.414 3.359 3.449 3.349 3.530 3.465 3.447 

D 4.279 4.266 4.309 4.289 4.351 4.312 4.310 

PNI modified 0.253 0.270 0.249 0.281 0.233 0.244 0.250 

Rank 3 2 4 1 3 2 1 

S
tr

a
te

g
y

 

PNI Modified 0.296(1) 0.287(2) 

0.292 

(2) 

I 3.309 3.312 3.377 3.293 3.393 3.393 3.344 

D 4.284 4.291 4.335 4.314 4.365 4.363 4.314 

PNI modified 0.295 0.296 0.284 0.310 0.286 0.286 0.290 

Rank 3 2 4 1 2 2 1 

C
u

st
o
m

er
 

PNI Modified 0.281(2) 0.282(1) 

0.281 

(4) 

I 3.335 3.361 3.402 3.317 3.379 3.409 3.340 

D 4.270 4.279 4.330 4.310 4.298 4.310 4.293 

PNI modified 0.280 0.273 0.273 0.299 0.272 0.264 0.287 

Rank 2 3 3 1 2 3 1 

M
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d
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n
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g
e 

m
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g
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PNI Modified 0.311(1) 0.297(2) 

0.305 

(1) 

I 3.289 3.249 3.254 3.240 3.293 3.316 3.286 

D 4.254 4.275 4.284 4.268 4.300 4.275 4.263 

PNI modified 0.293 0.316 0.317 0.317 0.306 0.289 0.297 

Rank 4 3 1 1 1 3 2 

W
o
rk

fo
rc

e
 PNI Modified 0.281(1) 0.274(2) 

0.278 

(5) 

I 3.407 3.400 3.391 3.352 3.405 3.398 3.372 

D 4.347 4.330 4.349 4.328 4.326 4.333 4.300 

PNI modified 0.276 0.274 0.283 0.291 0.270 0.275 0.275 

Rank 3 4 2 1 3 1 1 

O
p

er
a
ti

o
n

 

PNI Modified 0.297(1) 0.284(2) 

0.292 

(2) 

I 3.291 3.284 3.319 3.309 3.351 3.341 3.331 

D 4.292 4.268 4.290 4.282 4.295 4.301 4.275 

PNI modified 0.304 0.300 0.293 0.294 0.282 0.287 0.283 

Rank 1 2 4 3 3 1 2 
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Priority needs of 

excellent school 

management 

Creative thinking self-

efficacy 

Creative performance  

self-efficacy 

Rank 
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PNI Modified 0.289(1) 0.279(2)  

I 3.337 3.324 3.362 3.310 3.389 3.383 3.352 

D 4.288 4.283 4.314 4.297 4.320 4.314 4.291 

PNI modified 0.285 0.289 0.283 0.298 0.275 0.275 0.280 

Rank 3 2 4 1 2 2 1 

Rank of Need 
0.285 

(3) 

0.289 

(2) 

0.283 

(4) 

0.298 

(1) 

0.275 

(6) 

0.275 

(6) 

0.280 

(5) 

 

 

 Table 33 shows the overall view of the Management Process for developing 

management towards excellence of schools in Banteay Meanchey to enhance 

students’ creative self-efficacy. The finding reveals that the Leadership criterion for 

developing management towards excellence of schools in Banteay Meanchey to 

enhance students’ creative self-efficacy stays at the sixth or lowest level of the 

priority needs (PNI modified = 0.254). When considering the process of this criterion to 

enhance students’ creative self-efficacy, it shows that the originality self-efficacy has the 

highest priority needs values (PNI modified = 0.281), followed by flexibility self-efficacy 

(PNI modified = 0.270), fluency self-efficacy (PNI modified = 0.253), and field self-efficacy has the 

lowest priority needs value (PNI modified = 0.233). 

 The Strategy criterion of management towards excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy stay at the second high 

level of the priority needs (PNI modified = 0.292). When considering the process of this 

criterion to enhance students’ creative self-efficacy, it shows that the originality self-

efficacy has the highest priority needs values (PNI modified = 0.310), followed by flexibility 

self-efficacy (PNI modified = 0.296), fluency self-efficacy (PNI modified = 0.295). Elaboration self-

efficacy has the lowest priority needs value (PNI modified = 0.284). 

The Students and Stakeholders criterion of management towards excellence of 

schools in Banteay Meanchey to enhance students’ creative self-efficacy stays at the 

fourth or medium level of the priority needs (PNI modified = 0.281). When considering the 

process of this criterion to enhance students’ creative self-efficacy, it shows that the 

originality self-efficacy has the highest priority needs values (PNI modified = 0.299), 

followed by persistence self-efficacy (PNI modified = 0.287), fluency self-efficacy (PNI modified = 

0.280). Personality self-efficacy has the lowest priority needs value (PNI modified = 0.264). 

 The Measurement, Analysis, and Knowledge Management criterion of 

management towards excellence of schools in Banteay Meanchey to enhance 

students’ creative self-efficacy stays at the first or highest level of the priority needs 
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(PNI modified = 0.305). When considering the process of this criterion to enhance students’ 

creative self-efficacy, it shows that the elaboration and originality self-efficacy have the 

highest priority needs values (PNI modified = 0.317), followed by flexibility self-efficacy 

(PNI modified = 0.316), and field self-efficacy (PNI modified = 0.306). Personality self-efficacy has 

the lowest priority needs value (PNI modified = 0.289). 

 The Workforce criterion of management towards excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy stay at the fifth level or 

the low level of the priority needs (PNI modified = 0.278). When considering the process of 

this criterion to enhance students’ creative self-efficacy, it shows that the originality self-

efficacy has the highest priority needs values (PNI modified = 0.291), followed by 

elaboration self-efficacy (PNI modified = 0.283), fluency self-efficacy (PNI modified = 0.276), and 

field self-efficacy has the lowest priority needs value (PNI modified = 0.270). 

 The operation criterion of management towards excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy stay at the second level 

or the high level of the priority needs (PNI modified = 0.292). When considering the process 

of this criterion to enhance students’ creative self-efficacy, it shows that fluency self-

efficacy has the highest priority needs values (PNI modified = 0.304), followed by flexibility 

self-efficacy (PNI modified = 0.300, and originality self-efficacy (PNI modified = 0.294). Field self-

efficacy has the lowest priority needs value (PNI modified = 0.282). 

 Based on both Result and Process criteria of management towards excellence 

of schools and creative self-efficacy, the researcher noticed that Measurement, 

Analyze, and Knowledge Management criterion contain the highest priority needs 

among the six management processes towards excellence. This show that the 

Measurement, Analyze, and Knowledge Management criterion is viewed as 

significant the most for school in Banteay Meanchey because directors, deputy 

director, and teachers know that the core quality of management is knowledge; 

without systemic approaches to knowledge, the quality management process cannot 

be successful (Akdere, 2009). That is why, Measurement, Analysis, and Knowledge 

Management are integrated with all the other criteria (Akdere, 2009). It gave the 

researcher an idea to conduct a new table that describes the Results and Process of 

management towards excellence of schools in Banteay Meanchey to enhance 

students’ creative self-efficacy as follow:  
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Table  34: Management Towards Excellence of Schools in Banteay Meanchey to 

Enhance Students' Creative Self-Efficacy: Results and Process 

Results of 

Excellence 

Management  

Management Towards Excellence to Enhance Creative Self-Efficacy 

Priority needs of excellent school management 

process 

Creative thinking 

self-efficacy 

Creative performance 

self-efficacy 
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Students’ and 

Stakeholders’ 

Engagement 

PNI Modified = 

0.349 

(1) 

Measurement, Analysis, 

and Knowledge 

Management 

PNI Modified = 0.305 

(1) 

 
1. Information, Knowledge, and 

technology management 

0.308 
2. Measurement and Analysis 

of school performance 

0.302 

Students and Stakeholders 

PNI Modified = 0.281 (4) 

0.281(2) 0.282(1) 

1. Student and 

Stakeholder’s Engagement 

0.285 

0.295 

(2) 

0.276 

(3) 

0.274 

(4) 

0.296 

(1) 

0.267 

(2) 

0.255 

(3) 

0.289 

(1) 

2. Student and 

Stakeholder’s Expectation 

0.278 

0.266 

(4) 

0.270 

(3) 

0.271 

(2) 

0.303 

(1) 

0.277 

(2) 

0.274 

(3) 

0.285 

(1) 

Students’ 

Learning 

PNI Modified = 

0.333 

(2) 

Operation 

PNI Modified = 0.292 (2) 

0.297(1) 0.284(2) 

1. Support and 

Improvement process 

0.297 

0.312 

(1) 

0.304 

(2) 

0.298 

(3) 

0.298 

(3) 

0.293 

(1) 

0.286 

(3) 

0.288 

(2) 

2. Operational 

Effectiveness 

0.281 

0.287 

(2) 

0.291 

(1) 

0.281 

(4) 

0.287 

(2) 

0.260 

(3) 

0.289 

(1) 

0.273 

(2) 

Budget and 

Financial 

Management 

PNI Modified = 

0.305 

(3) 

Strategy 

PNI Modified = 0.292 (2) 

0.296(1) 0.287(2) 

1.. Strategy 

Implementation 

0.296 

0.292 

(3) 

0.301 

(2) 

0.290 

(4) 

0.311 

(1) 

0.288 

(3) 

0.301 

(1) 

0.289 

(2) 

2. Strategy Development 

0.289 

0.297 

(2) 

0.290 

(3) 

0.278 

(4) 

0.309 

(1) 

0.285 

(2) 

0.271 

(3) 

0.291 

(1) 

Teachers' 

Development 

and 

Engagement 

PNI Modified = 

0.281 

(4) 

Workforce 

PNI Modified = 0.278 (5) 

0.281(1) 0.274(2) 

1. Teachers and 

Educational staffs  

working environment 

0.286 

0.295 

(1) 

0.283 

(4) 

0.288 

(3) 

0.291 

(2) 

0.280 

(2) 

0.294 

(1) 

0.276 

(3) 

2. Teachers and Educational 

staffs’ engagement 

0.269 

0.257 

(4) 

0.265 

(3) 

0.278 

(2) 

0.292 

(1) 

0.262 

(2) 

0.256 

(3) 

0.274 

(1) 

Leadership and 

Governance 

PNI Modified = 

0.271 

(5) 

Leadership 

PNI Modified = 0.254 (6) 

0.263(1) 0.242(2) 

1. Senior leadership 

0.260 

0.260 

(3) 

0.272 

(2) 

0.256 

(4) 

0.290 

(1) 

0.243 

(3) 

0.253 

(1) 

0.249 

(2) 

2. Governance and 

Societal contribution 

0.248 

0.247 

(3) 

0.269 

(2) 

0.243 

(4) 

0.271 

(1) 

0.222 

(3) 

0.236 

(2) 

0.252 

(1) 

 

 Table 34 shows the whole picture of management towards excellence of 

schools in Banteay Meanchey to enhance students’ creative self-efficacy based on the 

rank of the priority needs of the Results of management towards excellence of schools 

in Banteay Meanchey enhance students’ creative self-efficacy. The Results of 

management towards excellence of schools in Banteay Meanchey that contain the 

highest priority needs value are Students’ and Stakeholder Engagement results (PNI 

modified = 0.349), followed by Students Learning results (PNI modified = 0.333), Budget 
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and Financial Management results (PNI modified = 0.305), Teachers’ development and 

Engagement results (PNI modified = 0.281), and Leadership and Governance results 

(PNI modified = 0.271). 

 The Process of Developing management towards excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy revealed that the 

criterion with the highest priority needs is Measurement, Analysis, and Knowledge 

Management (PNI modified = 0.305). The second priority needs criteria of management 

towards excellence of schools is Strategy and Operation (PNI modified = 0.292), 

followed by Students and Stakeholder criterion (PNI modified = 0.281), Workforce 

criterion (PNI modified = 0.278), and the lowest priority needs is Leadership criterion 

(PNI modified = 0.254). 

 When looking into the sub-criteria of the Process for developing management 

towards excellence of school to enhance students’ creative self-efficacy, it reveals that 

in Measurement, Analysis, and Knowledge Management criteria; the Information, 

Knowledge, and Technology Management sub-criterion has the highest priority needs 

value (PNI modified = 0.308).  Measurement and Analysis of school performance sub-

criterion has the lowest priority needs value (PNI modified = 0.302). In the Strategy 

criterion, the Strategy implementation sub-criterion has the highest priority needs 

(PNI modified = 0.296), while the lowest is the Strategy Development sub-criterion (PNI 

modified = 0.289). The Operation criterion, the Support, and Improvement process sub-

criterion have the highest priority need values (PNI modified = 0.297), while the 

Operational Effectiveness sub-criterion has the lowest priority need values (PNI 

modified = 0.281). In the Students and Stakeholder criterion, the Students’ and 

Stakeholders’ Engagement sub-criterion has the highest priority needs values (PNI 

modified = 0.285), while the Students’ and Stakeholders sub-criterion has the lowest 

priority needs values (PNI modified = 0.278). In the Workforce criterion, the Teachers 

and Educational Staffs’ Working Environment sub-criterion has the highest priority 

needs values (PNI modified = 0.286), while the Teachers’ and Educational Staff’s 

Engagement has the lowest priority needs values (PNI modified = 0.254). The 

Leadership criterion, the Senior Leadership sub-criterion, has the highest priority need 

values (PNI modified = 0.260), while the Governance and Societal Contribution has the 

lowest priority need values (PNI modified = 0.248). 

 As Baldrige Excellence Management Framework is the framework that works 

to empower the organizations to reach the goal and improve the results, the researcher 

found out that the proposed approaches in the study must be the approaches that work 

to respond to the priority needs of the Results. Thus, the researcher realized that there 

must be approaches that work to promote students and stakeholders’ engagement 

firstly, then followed by the approaches to developing the student learning result 

(related to creative self-efficacy), budget and financial management, teacher 

development and engagement, and leadership and government.  

 When considering the criteria of the Management Process that promote the 

Results, the finding reveals that the highest priority needs value is related to the 
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Measurement, Analysis, and Knowledge Management criteria. The finding 

highlighted that schools in Banteay Meanchey need to promote the development of 

the schools' Measurement, Analysis, and Knowledge Management. Since this 

criterion is about gathering, analyzing, managing, and improving a school’s data, 

information, knowledge and material resources, and improvement; the researcher 

noticed that the Measurement, Analysis, and Knowledge Management process must 

be involved in all Criteria of the Excellence Management (Figure 34&35). As a result, 

the proposed approaches for developing management towards excellence to enhance 

students’ creative self-efficacy were proposed based on the following defined 

formula:   

1. The main approaches were made up of the sub-criteria of the Results and 

the criterion of the Process of management towards school excellence 

(Start from the highest priority need value of the Result to the lowest one) 

2.  The sub-approaches were made up of the criterion of the Process of 

management towards school excellence and the dimension of creative self-

efficacy that contains the highest priority needs value 

3. The methods were made up of 

3.1.Sub-criteria of the Process of management towards excellence of 

the school and the sub-dimension of creative self-efficacy that has 

the highest priority needs value 

3.2.Information, Knowledge, and Technology sub-criterion and the 

sub-dimension of creative self-efficacy that has the highest priority 

needs value 

3.3. Measurement and analysis of school performance sub-criteria and 

the sub-dimension of creative self-efficacy that has the highest 

priority needs value 
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Table  35: The Framework of management towards excellence of schools to enhance 

students’ creative self-efficacy:  

  Measurement, Analysis, and Knowledge Management = MAKM 

Information, Knowledge, and technology management = Makm 1 

Measurement and Analysis of school performance = Makm 2 
  

Results 

Excellence Management to Enhance Students’ Creative Self-Efficacy 

Process 

Creative Self-Efficacy 

MAKM 
Creative Thinking Self-

Efficacy 

Creative 

Performance Self-

Efficacy 

Flu Flx Ela Ori Fie Per Pers 

1. Students’ and 

Stakeholders’ Engagement 

Students and 

Stakeholders 
1 2  

1.1. Students and 

stakeholders’ 

engagement  

. 

Student and 

Stakeholder’s 

Engagement 

 

1 2  

2 3 4 1 2 3 1  

4 3 1 1 2 3 1 Makm 1 

4 1 3 2 1 3 2 Makm 2 

1.2. Students’ 

satisfaction 

Student and 

Stakeholder’s 

Expectations   

 

2 1  

4 3 2 1 2 3 1  

4 3 1 1 2 3 1 Makm 1 

4 1 3 2 1 3 2 Makm 2 

2. Student Learning Operation 1 2  

2.1. Creative thinking 

self-efficacy 

Support and 

Improvement process  

 

1 2  

1 2 3 3 1 3 2  

4 3 1 1 2 3 1 Makm 1 

4 1 3 2 1 3 2 Makm 2 

2.2. Creative 

Performance self-

efficacy 

Operational 

Effectiveness 

1 2  

2 1 4 2 3 1 2  

4 3 1 1 2 3 1 Makm 1 

4 1 3 2 1 3 2 Makm 2 

3. Budget and Financial 

Management 

Strategy 
1 2  

3.1. Strategy 

Development 

. 

Strategy Development 

 

1 2  

2 3 4 1 2 3 1  

4 3 1 1 2 3 1 Makm 1 

4 1 3 2 1 3 2 Makm 2 

3.2. Strategy 

implementation  

 

Strategy 

Implementation 

 

 

1 2  

3 2 4 1 3 1 2  

4 3 1 1 2 3 1 Makm 1 

4 1 3 2 1 3 2 Makm 2 

4. Teacher development 

and Engagement 

Workforce 
1 2  

4.1. Teacher 

development 

 

Teachers and 

Educational staff 

working environment 

1 2  

1 4 3 2 2 1 3  

4 3 1 1 2 3 1 Makm 1 

4 1 3 2 1 3 2 Makm 2 

4.2. Teachers’ 

engagement  

Teachers and 

Educational staffs’ 

1 2  

4 3 2 1 2 3 1  
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Results 

Excellence Management to Enhance Students’ Creative Self-Efficacy 

Process 

Creative Self-Efficacy 

MAKM 
Creative Thinking Self-

Efficacy 

Creative 

Performance Self-

Efficacy 

Flu Flx Ela Ori Fie Per Pers 

engagement  4 3 1 1 2 3 1 Makm 1 

4 1 3 2 1 3 2 Makm 2 

5. Leadership and 

Governance 

Leadership 
1 2  

5.1. Senior Leadership  

 

Senior leadership 

 

1 2  

3 2 4 1 3 1 2  

4 3 1 1 2 3 1 Makm 1 

4 1 3 2 1 3 2 Makm 2 

3 2 4 1 3 2 1  

4 3 1 1 2 3 1 Makm 1 

4 1 3 2 1 3 2 Makm 2 

 

Table  36: The framework for drafting approaches for management towards 

excellence of schools in Banteay Meanchey to enhance students’ creative 

self-efficacy 

R  = Result   

EM = Criteria of Excellence Management  

Em = Sub-criteria of Excellence Management  

DCSE  = Dimension of Creative Self-Efficacy 

Cse  = Sub- dimension of Creative self-Efficacy 

 The approach is proposed under these formula 

Main approach: Result + EM  

Sub - approach:  Em + DCSE  

Methods: 

 1.  Em+ Cse   2&3.  Makm + Cse 

Results 

Excellence Management to Enhance Students’ Creative 

Self-Efficacy 

Drafted approaches of 

management toward 

excellence of school in 

Banteay Meanchey to 

enhance students’ 

creative self-efficacy 

Process 

Creative Self-Efficacy 

MAKM CTSE CPSE 

Flu Flx Ela Ori Fie Per Pers 

1. Students’ and 

Stakeholders’ Engagement 
Students and 

Stakeholders 
1 2  Main 1: 1st R + EM 

1.1. Students and 

stakeholders’ 

engagement  

. 

Student and 

Stakeholder’s 

Engagement 

 

1 2  Sub 1.1: Em + DCSE 

2 3 4 1 2 3 1  

M
et

h
o
d

s 1) Em + Cse 

4 3 1 1 2 3 1 Makm 1 2) Makm 1 +Cse 

4 1 3 2 1 3 2 Makm 2 3) Makm 2+ Cse 

1.2. Students’ 

satisfactions 

Student and 

Stakeholder’s 

Expectation   

2 1  Sub 1.1: Em + DCSE 

4 3 2 1 2 3 1  

M
et

h
o

d
s 

1) Em + Cse 

4 3 1 1 2 3 1 Makm 1 2) Makm 1 +Cse 
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Results 

Excellence Management to Enhance Students’ Creative 

Self-Efficacy 

Drafted approaches of 

management toward 

excellence of school in 

Banteay Meanchey to 

enhance students’ 

creative self-efficacy 

Process 

Creative Self-Efficacy 

MAKM CTSE CPSE 

Flu Flx Ela Ori Fie Per Pers 

 4 1 3 2 1 3 2 Makm 2 3) Makm 2+ Cse 

2. Student Learning Operation 1 2  Main 2: 2nd R+ EM 

2.1. Creative thinking 

self-efficacy 

Support and 

Improvement 

process  

 

1 2  Sub 2.1: Em + DCSE 

1 2 3 3 1 3 2  

M
et

h
o
d

s 1) Em + Cse 

4 3 1 1 2 3 1 Makm 1 2) Makm 1 +Cse 

4 1 3 2 1 3 2 Makm 2 3) Makm 2+ Cse 

2.2. Creative 

Performance self-

efficacy 

Operational 

Effectiveness 

1 2  Sub 2.1: Em + DCSE 

2 1 4 2 3 1 2  

M
et

h
o
d

s 1) Em + Cse 

4 3 1 1 2 3 1 Makm 1 2) Makm 1 +Cse 

4 1 3 2 1 3 2 Makm 2 3) Makm 2+ Cse 

3. Budget and Financial 

Management 
Strategy 

1 2  Main 3: 3rd R+ EM 

3.1. Strategy 

Development 

. 

Strategy 

Development 

 

1 2  Sub 3.1: Em + DCSE 

2 3 4 1 2 3 1  

M
et

h
o
d

s 1) Em + Cse 

4 3 1 1 2 3 1 Makm 1 2) Makm 1 +Cse 

4 1 3 2 1 3 2 Makm 2 3) Makm 2+ Cse 

3.2. Strategy 

implementation  

 

Strategy 

Implementati

on 

 

 

1 2  Sub 3.1: Em + DCSE 

3 2 4 1 3 1 2  

M
et

h
o
d

s 1) Em + Cse 

4 3 1 1 2 3 1 Makm 1 2) Makm 1 +Cse 

4 1 3 2 1 3 2 Makm 2 
3) Makm 2+ Cse 

4. Teacher development 

and Engagement 
Workforce 1 2  Main 4: 4th R+ EM 

4.1. Teacher 

development 

 

Teachers and 

Educational 

staffs working 

environment 

1 2  Sub 4.1: Em + DCSE 

1 4 3 2 2 1 3  

M
et

h
o
d

s 1) Em + Cse 

4 3 1 1 2 3 1 Makm 1 2) Makm 1 +Cse 

4 1 3 2 1 3 2 Makm 2 3) Makm 2+ Cse 

4.2. Teachers’ 

engagement  

Teachers and 

Educational 

staffs’ 

engagement  

1 2  Sub 4.1: Em + DCSE 

4 3 2 1 2 3 1  

M
et

h
o
d

s 1) Em + Cse 

4 3 1 1 2 3 1 Makm 1 2) Makm 1 +Cse 

4 1 3 2 1 3 2 Makm 2 3) Makm 2+ Cse 

5. Leadership and 

Governance 

Leadership 
1 2  Main 5: 5th R+ EM 

5.1. Senior Leadership  

 

Senior 

leadership 

 

1 2  Sub 5.1: Em + CSE 

3 2 4 1 3 1 2  

M
et

h
o
d

s 

1) Em + Cse 

4 3 1 1 2 3 1 Makm 1 2) Makm 1 +Cse 

4 1 3 2 1 3 2 Makm 2 3) Makm 2+ Cse 

5.2. Good governance 

and Societal 

contribution  

 

Governance 

and Societal 

contribution 

 

1 2  Sub 5.1: Em + CSE 

3 2 4 1 3 2 1  

M
et

h
o
d

s 

1) Em + Cse 

4 3 1 1 2 3 1 Makm 1 2) Makm 1 +Cse 

4 1 3 2 1 3 2 Makm 2 3) Makm 2+ Cse 

 As a result, the researcher drafted five main approaches, ten sub-approaches, 

and thirty methods to respond to the priority need for developing management 

towards excellence of schools in Banteay Meanchey to enhance students’ creative 

self-efficacy as follows, 
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Table  37: (Drafted) Approaches for management towards excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy 
 

The Priority 

Needs 

Results 

Management 

Towards 

Schools 

Excellence 

Creative 

Self-

Efficacy 

MAKM 

(Draft) Approaches for 

Developing Management 

Towards Excellence of Schools 

in Banteay Meanchey to 

Enhance Students’  

Creative Self-Efficacy 

1. Students’ 

and 

Stakeholders’ 

Engagement 

Students and 

Stakeholders 

PNI Modified = 

0.281 

  Main 1: Establish a 

welcoming climate for 

students and stakeholder 

engagement  

1. Student and 

Stakeholder’s 

Engagement  

0.285  

CTSE 

 Sub 1.1. Increase space for 

stakeholder’s participation 

and support in developing 

students’ creative thinking 

self-efficacy 

  

 

Originality 

self-efficacy 

 Methods 

1.1.1. Offer multi- 

opportunities for parents 

and the community to be 

involved in school activities 

to develop students’ 

originality self-efficacy 

 

1.1.2. Encourage parents to 

create a supportive learning 

environment at home to 

develop students’ 

elaboration and originality 

self-efficacy 

 

1.1.3. Have parents 

regularly share their 

experiences and problem in 

developing students’ 

flexibility self-efficacy 

 

Elaboration 

and 

originality 

self-efficacy 

Flexibility 

self-efficacy 
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Table  38: (Drafted) Approaches for management towards excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy (Continue) 
 

The Priority 

Needs Results 

Management 

Towards 

Schools 

Excellence 

Creative 

Self-

Efficacy 

MAKM 

(Draft) Approaches for 

Developing Management 

Towards Excellence of Schools 

in Banteay Meanchey to 

Enhance Students’  

Creative Self-Efficacy 

1. Students’ 

and 

Stakeholders’ 

Engagement 

Students and 

Stakeholders 

PNI Modified = 

0.281 

 

  Main 1: Establish a 

welcoming climate for 

students and stakeholder 

engagement 

2. Student 

and 

Stakeholder’s 

Expectation = 

0.278 

CPSE 

 Sub 1.2. Cultivate friendly 

students’ and stakeholders’ 

communication and 

relation in developing 

creative performance self-

efficacy 

 Originality 

self-

efficacy 

 Methods 

1.2.1. Survey students’ and 

stakeholders’ needs and 

expectations on developing 

originality self-efficacy. 

1.2.2. Conduct regular 

dialogue and sharing with 

students and stakeholders 

to be present with their 

needs and interest in 

developing elaboration and 

originality self-efficacy 

1.2.3. Regular evaluate the 

school’s resources that 

respond to the students’ 

and stakeholders’ need to 

develop students’ 

flexibility self-efficacy 

Elaboration 

and 

originality  

self-efficacy 

Flexibility  

self-efficacy 
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Table  39: (Drafted) Approaches for management towards excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy (Continue) 
 

The Priority 

Needs 

Results 

Management 

Towards 

Schools 

Excellence 

Creative 

Self-

Efficacy 

MAKM 

(Draft) Approaches for 

Developing Management 

Towards Excellence of Schools 

in Banteay Meanchey to 

Enhance Students’  

Creative Self-Efficacy 

2.Student 

Learning 

Operation 

PNI Modified = 

0.292 

 

  Main 2: Install the context 

of Teach for Learn more 

than Teach for Test  

1. Support and 

Improvement 

process 0.297 
CTSE 

 Sub 2.1. Establish 

extracurricular activities that 

enhance students’ creative 

thinking self-efficacy 

 Fluency 

self-

efficacy 

 Methods 

2.1.1. Coordinate with 

stakeholders to design 

extracurricular activities to 

develop students’ fluency 

self-efficacy 

 

2.1.2. Improve knowledge 

management system in 

school and classroom to be 

ready, accurate, modern, 

and efficient for developing 

students’ elaboration and 

originality self-efficacy 

 

2.1.3. Allow parents and the 

community to participate in 

monitoring and evaluating 

the school’s working 

process in developing 

students’ flexibility self-

efficacy 

Elaboration 

and 

originality  

self-efficacy 

Flexibility  

self-efficacy 
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Table  40: (Drafted) Approaches for management towards excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy (Continue) 
 

The 

Priority 

Needs 

Results 

Management 

Towards 

Schools 

Excellence 

Creative 

Self-

Efficacy 

MAKM 

(Draft) Approaches for 

Developing Management 

Towards Excellence of Schools 

in Banteay Meanchey to 

Enhance Students’  

Creative Self-Efficacy 

2. Student 

Learning 

Operation 

PNI Modified = 

0.292 

 

  Main 2: Install the context 

of Teach for Learn more 

than Teach for Test  

1. 

Operational 

Effectiveness 

= 0.281  CTSE 

 Sub 2.2. Promote a positive 

and safe learning 

environment within the 

setting and outdoors to 

develop students’ creative 

thinking self-efficacy 

 

 Flexibility 

self-

efficacy 

 Methods 

2.2.1. Ongoing verify the 

readiness and safety of 

learning resources and 

environment for developing 

students’ fluency and 

flexibility self-efficacy 

 

2.2.2. Engage students with 

learning resources outside 

the wall of the classroom or 

school to enhance students’ 

elaboration and originality 

self-efficacy 

 

2.2.3. Motivate school self-

evaluation on school 

practice to develop students’ 

flexibility self-efficacy 

Elaboration 

and 

originality  

self-efficacy 

Flexibility  

self-efficacy 
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Table  41: (Drafted) Approaches for management towards excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy (Continue) 
 

The Priority 

Needs 

Results 

Management 

Towards 

Schools 

Excellence 

Creative 

Self-

Efficacy 

MAKM 

(Draft) Approaches for 

Developing Management 

Towards Excellence of 

Schools in Banteay Meanchey 

to Enhance Students’  

Creative Self-Efficacy 

3. Budget and 

Financial 

Management 

Strategy 

PNI Modified = 0.292 

 

  Main 3: Design a future-

focused strategic plan  

1. Strategy 

Implementation 

0.296  

 

CTSE 

 Sub 3.1. Empower the 

practical launch of the 

action plan to enhance 

students’ creative thinking 

self-efficacy 

 Originalit

y self-

efficacy 

 Methods  

 

3.1.1. Apply a variety of 

learning activities that 

respond to the goals to 

develop students’ 

originality self-efficacy 

 

3.1.2. Increase access to 

ICT and Internet in school 

to develop students’ 

elaboration and originality 

self-efficacy 

 

3.1.3. Share best practices 

in developing students’ 

flexibility self-efficacy 

between teachers in the 

school or school 

community 

Elaboration 

and 

originality  

self-efficacy 

Flexibility  

self-efficacy 
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Table  42: (Drafted) Approaches for management towards excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy (Continue) 
 

The Priority 

Needs 

Results 

Management 

Towards Schools 

Excellence 

Creative 

Self-

Efficacy 

MAKM 

(Draft) Approaches for 

Developing Management 

Towards Excellence of 

Schools in Banteay Meanchey 

to Enhance Students’  

Creative Self-Efficacy 

3. Budget and 

Financial 

Management 

Strategy 

PNI Modified = 0.292 

 

  Main 3: Design a future-

focused strategic plan  

2. Strategy 

Development 

=0.289 
CTSE 

 Sub 3.2. Ensure strategic 

objectives and action 

plans respond to the 

future development of 

students’ creative 

thinking self-efficacy 

 Originality 

self-

efficacy 

 Methods 

3.2.1. Create the strategic 

plans based on the PDCA 

quality cycle to enhance 

students' originality self-

efficacy 

3.2.2. Involve key 

suppliers and partners in 

developing school 

strategy to enhance 

students’ originality and 

elaboration self-efficacy 

3.2.3. Plan processes to 

mobilize and allocate 

resources for developing 

students’ flexibility self-

efficacy 

Elaboration 

and 

originality  

self-efficacy 

Flexibility  

self-efficacy 
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Table  43: (Drafted) Approaches for management towards excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy (Continue) 
 

The Priority 

Needs Results 

Management 

Towards 

Schools 

Excellence 

Creative 

Self-

Efficacy 

MAKM 

(Draft) Approaches for 

Developing Management 

Towards Excellence of Schools 

in Banteay Meanchey to 

Enhance Students’  

Creative Self-Efficacy 

4. Teacher 

Development 

and 

Engagement 

Workforce 

PNI Modified = 

0.278 

 

  Main 4: Design the new 

paradigm of teacher 

professional development 

1. Teachers 

and 

Educational 

staff working 

environment 

0.286  

CTSE 

 Sub 4.1. Build a positive 

and supportive working 

environment amongst 

teachers in school to 

enhance students’ creative 

thinking self-efficacy 

 Fluency 

self-

efficacy 

 Methods 

4.1.1. Create a feeling of 

shared ownership and 

responsibility in enhancing 

students’ fluency self-

efficacy with teachers 

4.1.2. Offer professional 

development and support for 

teachers according to their 

needs and condition to 

develop knowledge and 

skills in enhancing students’ 

elaboration and originality 

self-efficacy 

4.1.3. Reduce barriers to 

teacher professional 

development to motivate 

teachers to enhance 

students’ flexibility self-

efficacy 

 

Elaboration 

and 

originality  

self-efficacy 

Flexibility  

self-efficacy 
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Table  44: (Drafted) Approaches for management towards excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy (Continue) 
 

The Priority 

Needs 

Results 

Management 

Towards 

Schools 

Excellence 

Creative 

Self-

Efficacy 

MAKM 

(Draft) Approaches for 

Developing Management 

Towards Excellence of 

Schools in Banteay Meanchey 

to Enhance Students’  

Creative Self-Efficacy 

4. Teacher 

Development 

and 

Engagement 

Workforce 

PNI Modified = 

0.278 

  Main 4: Design the new 

paradigm of teacher 

professional development  

2. Teachers 

and 

Educational 

staffs’ 

Engagement 

0.269 

CTSE 

 Sub 4.2. Foster teachers’ 

engagement in promoting 

knowledge development 

and techniques to develop 

students’ creative thinking 

self-efficacy 

 Originality 

self-efficacy 

 Methods 

4.2.1. Encourage teachers 

to do action research or 

case study on creativity to 

enhance students’ 

originality self-efficacy 

 

4.2.2. Engage teachers to 

share new knowledge, 

experience, and 

consultation to foster the 

developing students’ 

elaboration and originality 

self-efficacy. 

 

4.2.3. Implement a reward 

system to encourage the 

involvement or ongoing 

improvement in 

developing students’ 

flexibility self-efficacy 

Elaboration 

and 

originality  

self-efficacy 

Flexibility  

self-efficacy 

 

  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 152 

Table  45: (Drafted) Approaches for management towards excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy (Continue) 
 

The Priority 

Needs 

Results 

Management 

Towards 

Schools 

Excellence 

Creative 

Self-

Efficacy 

MAKM 

(Draft) Approaches for 

Developing Management 

Towards Excellence of Schools 

in Banteay Meanchey to 

Enhance Students’  

Creative Self-Efficacy 

5. 

Leadership 

and 

Governance 

Leadership 

PNI Modified = 

0.254 

 

  Main 5: Cultivate 

innovative-driven leadership 

to foster change and execute 

the current status quo  

1. Senior 

leadership 

0.260 

CTSE  

Sub 5.1. Inspire valuing the 

development of students’ 

creative thinking self-

efficacy 

 Originality 

self-

efficacy 

 Methods 

5.1.1. Shared school’s 

vision, goals, and common 

sense of enhancing students’ 

originality self-efficacy to 

teachers and stakeholders to 

develop students together 

5.1.2. Strengthen partnership 

with the community, NGOs, 

and private sector to support 

creativity in school 

education to develop 

students’ elaboration and 

originality self-efficacy. 

5.1.3. Analyze the school’s 

challenge in striving to 

develop student’s fluency 

self-efficacy 

 

Elaboration 

and 

originality  

self-efficacy 

Flexibility  

self-efficacy 
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Table  46: (Drafted) Approaches for management towards excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy (Continue) 
 

The Priority 

Needs 

Results 

Management 

Towards 

Schools 

Excellence 

Creative 

Self-

Efficacy 

MAKM 

(Draft) Approaches for 

Developing Management 

Towards Excellence of 

Schools in Banteay Meanchey 

to Enhance Students’  

Creative Self-Efficacy 

5. Leadership 

and 

Governance 

Leadership 

PNI Modified = 

0.254 

 

  Main 5: Cultivate 

innovative-driven 

leadership to foster 

change and execute the 

current status quo  

2. Governance 

and Societal 

contribution 

0.248 
CTSE 

 Sub 5.2. Lead the school 

community in a process 

of a shared direction, and 

commitment to 

developing students’ 

creative thinking self-

efficacy 

 

 Originality 

self-

efficacy 

 Methods 

5.2.1. Increase school 

engagement in social 

events to boost students’ 

originality self-efficacy. 

5.2.2. Engage community 

partners to provide 

supported services at 

school to develop students 

‘elaboration and originality 

self-efficacy  

5.2.3. Promote school 

self-evaluation and 

external evaluation to 

review the school’s 

performance in enhancing 

students’ flexibility self-

efficacy 

Elaboration 

and 

originality  

self-efficacy 

Flexibility  

self-efficacy 
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 4.3.2. The Evaluation of suitability and feasibility of the drafted for 

developing management toward excellence of schools in Banteay Meanchey 

based on the concept of creative self-efficacy 

  The drafted approaches for developing management towards 

excellence of schools in Banteay Meanchey to enhance students’ creative self-

efficacy that the researcher conducted were taken to seven experts for further 

evaluation on its suitability and feasibility. The experts’ evaluation and comments on 

the drafted approaches were collected to describe as follows,   

 

Table  47: The suitability and feasibility of the drafted main approaches for 

developing management toward excellence of schools in Banteay 

Meanchey to enhance students’ creative self-efficacy 

(Drafted) Approaches of 

Developing Management Towards 

Excellence of Schools in Banteay 

Meanchey Based to Enhance 

Students’ Creative Self-Efficacy 

Suitability Feasibility 

𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

Main Approaches 

1 Establish a welcoming climate for 

students’ and stakeholders’ 

engagement 

4.570 0.535 Highest 4.430 0.787 High 

2 Install the context of Teach for 

Learn more than Teach for Test 
4.140 0.900 High 4.140 0.900 High 

3 Design future-focused strategic 

plan 
4.430 0.787 High 4.430 0.535 High 

4 Design the new paradigm of 

teacher professional development 
4.570 0.787 Highest 4.140 0.900 High 

5 Cultivate innovative-driven 

leadership to foster change and 

execute the current status quo 

4.570 0.535 Highest 4.140 0.900 High 
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Table  48: The suitability and feasibility of the drafted sub-approaches for developing 

management toward excellence of schools in Banteay Meanchey to 

enhance students’ creative self-efficacy 

(Drafted) Approaches for 

Developing Management 

Towards Excellence of Schools  

in Banteay Meanchey  

to Enhance Students’ 

Creative Self-Efficacy 

Suitability Feasibility 

𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

1. Establish a welcoming climate for students’ and stakeholders’ engagement 

1.1. Increase space for stakeholders’ 

participation and support in 

developing students’ creative 

thinking self-efficacy 

4.710 0.756 Highest 4.290 0.756 High 

1.2. Cultivate friendly students’ and 

stakeholders’ communication and 

relation 

4.860 0.378 Highest 4.710 0.488 Highest 

2. Install the context of Teach for Learn more than Teach for Test 

2.1. Establish extracurricular 

activities that enhance students’ 

creative thinking self-efficacy 

4.570 0.787 Highest 4.570 0.787 Highest 

2.2. Promote a positive and safe 

learning environment within the 

setting and outdoors to develop 

students’ creative thinking self-

efficacy 

4.710 0.756 Highest 4.430 0.787 High 

3. Design a future-focused strategic plan 

3.1. Empower the practical launch 

of the action plan to enhance 

students’ creative thinking self-

efficacy 

4.290 0.951 High 4.140 0.690 High 

3.2. Ensure strategic objectives and 

action plans respond to the future 

development of students’ creative 

thinking self-efficacy 

4.290 0.951 High 4.140 0.690 High 

4. Design the new paradigm of teacher professional development 

4.1. Build a positive and supportive 

working environment amongst 

teachers in school to enhance 

students’ creative thinking self-

4.570 0.787 Highest 4.290 0.756 High 
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(Drafted) Approaches for 

Developing Management 

Towards Excellence of Schools  

in Banteay Meanchey  

to Enhance Students’ 

Creative Self-Efficacy 

Suitability Feasibility 

𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

efficacy 

4.2. Foster teachers’ engagement in 

promoting knowledge development 

and techniques to develop students’ 

creative thinking self-efficacy 

4.710 0.488 Highest 4.430 0.535 High 

5. Cultivate innovative-driven leadership to foster change and execute the 

current status quo 

5.1. Inspire valuing the development 

of students’ creative thinking self-

efficacy 

4.570 0.535 Highest 4.430 0.535 High 

5.2. Lead the school community in a 

process of a shared direction, and 

commitment to developing students’ 

creative thinking self-efficacy 

4.430 0.787 High 4.290 0.756 High 

 

Table  49: The suitability and feasibility of the drafted methods for developing 

management toward excellence of schools in Banteay Meanchey to 

enhance students’ creative self-efficacy 

(Drafted) Approaches of 

Developing Management 

Towards Excellence of Schools 

in Banteay Meanchey to 

Enhance Students’  

Creative Self-Efficacy 

Suitability Feasibility 

𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

1. Establish a welcoming climate for students’ and stakeholders’ engagement 

1.1. Increase space for stakeholders’ participation and support in developing students’ 

creative thinking self-efficacy 

 1.1.1. Offer multi opportunities 

for parents and the community 

to be involved in school 

activities to develop students’ 

originality self-efficacy 

4.860 0.378 Highest 4.430 0.535 High 

 1.1.2. Encourage parents to 

create a supportive learning 
4.570 0.787 Highest 4.140 0.690 High 
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(Drafted) Approaches of 

Developing Management 

Towards Excellence of Schools 

in Banteay Meanchey to 

Enhance Students’  

Creative Self-Efficacy 

Suitability Feasibility 

𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

environment at home to 

develop students’ elaboration 

and originality self-efficacy 

 1.1.3. Have parents regularly 

share their experiences and 

problem in developing 

students’ flexibility self-

efficacy 

4.570 0.787 Highest 4.000 0.816 High 

1.2. Cultivate friendly students’ and stakeholders’ communication and relation 

 1.2.1. Survey students’ and 

stakeholders’ needs and 

expectations on developing 

originality self-efficacy 

4.570 0.787 Highest 4.290 0.951 High 

 1.2.2. Conduct regular dialogue 

and sharing with students and 

stakeholders to be present with 

their needs and interest in 

developing elaboration and 

originality self-efficacy 

4.570 0.787 Highest 4.430 0.787 High 

 1.2.3. Evaluate the current 

school’s resources that respond 

to the students’ and 

stakeholders’ need to develop 

students’ flexibility self-

efficacy 

4.570 0.787 Highest 4.570 0.787 Highest 

2. Install the context of Teach for Learn more than Teach for Test 

2.1. Establish extracurricular activities that enhance students’ creative thinking self-

efficacy 

 2.1.1. Coordinate with 

stakeholders to design 

extracurricular activities to 

develop students’ fluency self-

efficacy 

4.710 0.756 Highest 4.290 0.756 High 

 2.1.2. Improve knowledge 4.570 0.787 Highest 4.430 0.787 High 
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(Drafted) Approaches of 

Developing Management 

Towards Excellence of Schools 

in Banteay Meanchey to 

Enhance Students’  

Creative Self-Efficacy 

Suitability Feasibility 

𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

management system in school 

and classroom to be ready, 

accurate, modern, and efficient 

for developing students’ 

elaboration and originality self-

efficacy 

 2.1.3. Allow parents and the 

community to participate in 

monitoring and evaluating the 

school’s working process in 

developing students’ flexibility 

self-efficacy 

4.430 0.976 High 4.000 1.000 High 

2.2. Promote a positive and safe learning environment within the setting and outdoors 

to develop students’ creative thinking self-efficacy 

 2.2.1. Ongoing verify the 

readiness and safety of learning 

resources and environment for 

developing students’ fluency 

and flexibility self-efficacy 

4.430 1.134 High 4.430 1.134 High 

 2.2.2. Engage students with 

learning resources outside the 

wall of the classroom or school 

to enhance students’ 

elaboration and originality self-

efficacy 

4.430 1.134 High 4.430 1.134 High 

 2.2.3. Motivate school self-

evaluation on school practice to 

develop students’ flexibility 

self-efficacy 

4.570 0.787 Highest 4.430 0.787 High 

3. Design a future-focused strategic plan 

3.1. Empower the practical launch of the action plan to enhance students’ creative 

thinking self-efficacy 

 3.1.1. Apply a variety of 

learning activities that respond 

to the goals to develop 

4.430 0.787 High 4.140 0.900 High 
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(Drafted) Approaches of 

Developing Management 

Towards Excellence of Schools 

in Banteay Meanchey to 

Enhance Students’  

Creative Self-Efficacy 

Suitability Feasibility 

𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

students’ originality self-

efficacy 

 3.1.2. Increase access to ICT 

and Internet in school to 

develop students’ elaboration 

and originality self-efficacy 

4.430 1.134 High 3.570 1.134 High 

 3.1.3. Share best practices in 

developing students’ flexibility 

self-efficacy between teachers 

in the school or school 

community 

4.710 0.756 Highest 4.430 0.976 High 

3.2. Ensure strategic objectives and action plans respond to the future development of 

students’ creative thinking self-efficacy 

 3.2.1. Create the strategic plans 

based on the PDCA quality 

cycle to enhance the 

development of students' 

originality self-efficacy 

4.290 1.113 High 4.000 1.155 High 

 3.2.2. Involve key supplier or 

partner in developing a strategy 

to enhance students ‘originality 

and elaboration self-efficacy 

4.290 1.113 High 4.000 1.155 High 

 3.2.3. Plan processes to 

mobilize and allocate resources 

for developing students’ 

flexibility self-efficacy 

4.570 0.787 Highest 4.430 0.787 High 

4. Design the new paradigm of teacher professional development 

 4.1. Build a positive and supportive working environment amongst teachers in 

school to enhance students’ creative thinking self-efficacy 

 4.1.1. Create a feeling of shared 

ownership and responsibility in 

developing students’ fluency 

self-efficacy with teachers 

4.430 0.787 High 4.430 0.787 High 
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(Drafted) Approaches of 

Developing Management 

Towards Excellence of Schools 

in Banteay Meanchey to 

Enhance Students’  

Creative Self-Efficacy 

Suitability Feasibility 

𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

 4.1.2. Offer professional 

development and support for 

teachers according to their 

needs and condition to develop 

knowledge and skills in 

enhancing students’ elaboration 

and originality self-efficacy 

4.430 0.976 High 4.000 1.000 High 

 4.1.3. Reduce barriers to 

teacher professional 

development to motivate 

teachers to develop students’ 

flexibility self-efficacy 

4.290 1.113 High 4.140 1.215 High 

4.2. Foster teachers’ engagement in promoting knowledge development and 

techniques to develop students’ creative thinking self-efficacy 

 4.2.1. Encourage teachers to do 

action research or case study on 

creativity to enhance students’ 

originality self-efficacy 

4.430 0.976 High 4.000 0.816 High 

 4.2.2. Engage teachers in the 

opportunities of sharing new 

knowledge, experience, and 

consultation to foster the 

developing students’ 

elaboration and originality self-

efficacy. 

4.570 0.787 Highest 4.430 0.976 High 

 4.2.3. Implement a reward 

system to encourage the 

involvement or ongoing 

improvement in developing 

students’ flexibility self-

efficacy 

4.570 0.787 Highest 4.430 0.787 High 

5. Cultivate innovative-driven leadership to foster change and execute the 

current status quo 

5.1. Inspire valuing the development of students’ creative thinking self-efficacy 

 5.1.1. Shared school’s vision, 4.860 0.378 Highest 4.570 0.535 Highest 
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(Drafted) Approaches of 

Developing Management 

Towards Excellence of Schools 

in Banteay Meanchey to 

Enhance Students’  

Creative Self-Efficacy 

Suitability Feasibility 

𝓧 𝓢.𝓓. Level 𝓧 𝓢.𝓓. Level 

goals, and common sense of 

enhancing students’ originality 

self-efficacy to teachers and 

stakeholders to develop 

students together 

 5.1.2. Strengthen partnership 

with the community, NGOs, 

and private sector to support 

creativity in school education to 

develop students’ elaboration 

and originality self-efficacy. 

4.860 0.378 Highest 4.430 0.787 High 

 5.1.3. Analyze the school’s 

challenge in striving to develop 

student’s fluency self-efficacy 

4.430 0.787 High 4.430 0.787 High 

5.2. Lead the school community in a process of a shared direction, and commitment to 

developing students’ creative thinking self-efficacy 

 5.2.1. Increase school 

engagement in social events to 

boost students’ originality self-

efficacy 

4.570 0.787 Highest 4.430 0.787 High 

 5.2.2. Engage community 

partners to provide supported 

services at school to develop 

students ‘elaboration and 

originality self-efficacy  

4.570 0.535 Highest 4.430 0.787 High 

 5.2.3. Promote school self-

evaluation and external 

evaluation to review the 

school’s performance in 

enhancing students’ flexibility 

self-efficacy 

4.430 0.787 High 4.290 0.951 High 
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Table  50: Comments and final approaches for developing management towards 

excellence of school in Banteay Meanchey to enhance students' creative 

self-efficacy 

(Drafted) Approaches of 

Developing Management 

Towards Excellence of Schools 

in Banteay Meanchey Based to 

Enhance Students’ Creative 

Self-Efficacy 

Experts’ Comments 
The Complete 

Approaches 

1. Establish a welcoming 

climate for students’ and 

stakeholders’ engagement  

1. It also needs to 

establish a warm 

climate between the 

school director and 

teachers, and teachers 

and students  

1. Establish a welcoming 

climate for students’ and 

stakeholders’ engagement 

1.1. Increase space for 

stakeholders’ participation and 

support in developing students’ 

creative thinking self-efficacy 

 1.1. Increase space for 

stakeholders’ participation 

and support in developing 

students’ creative thinking 

self-efficacy 

 1.1.1. Offer multi 

opportunities for parents 

and the community to be 

involved in school activities 

to develop students’ 

originality self-efficacy 

 1.1.1. Offer multi- 

opportunities for parents 

and the community to 

involve in school activities 

to develop students’ 

originality self-efficacy 

 1.1.2. Encourage parents to 

create a supportive learning 

environment at home to 

develop students’ 

elaboration and originality 

self-efficacy 

1. The level of parents’ 

engagement could vary 

depending on their 

educational 

background. 

1.1.2. Encourage teacher-

parent collaboration in 

creating a supportive home 

environment for developing 

students’ elaboration and 

originality self-efficacy  

 1.1.3. Have parents 

regularly share their 

experiences and problem in 

developing students’ 

flexibility self-efficacy 

1. Some parents could 

not regularly share their 

experiences and 

problems with school 

1.1.3. Motivate parents to 

share and learn from each 

other experiences and 

problems in developing 

students’ flexibility self-

efficacy. 

1.2. Cultivate friendly students’ 

and stakeholders’ 

communication and relation in 

1. It should start with a 

good relationship 

between students and 

1.2. Institutionalize 

students' and stakeholders’ 

voice and choice 
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(Drafted) Approaches of 

Developing Management 

Towards Excellence of Schools 

in Banteay Meanchey Based to 

Enhance Students’ Creative 

Self-Efficacy 

Experts’ Comments 
The Complete 

Approaches 

developing creative 

performance self-efficacy 

teachers opportunities in developing 

creative performance self-

efficacy 

 1.2.1. Survey students’ and 

stakeholders’ needs and 

expectations on developing 

originality self-efficacy 

 1.2.1. Identify students’ and 

stakeholders’ needs and 

interests in developing 

originality self-efficacy 

 1.2.2. Conduct regular 

dialogue and sharing with 

students and stakeholders to 

be present with their needs 

and interest in developing 

elaboration and originality 

self-efficacy 

1. Institutionalization of 

the school management 

committee with all 

stakeholders’ 

engagement. 

1.2.2. Include parents and 

community in making 

decisions in developing 

students’ elaboration and 

originality self-efficacy 

 

 1.2.3. Evaluate the current 

school’s resources that 

respond to the students’ and 

stakeholders’ need to 

develop students’ flexibility 

self-efficacy 

1. Mobilization of 

additional resources for 

school improvement. 

1.2.3. Identify and integrate 

resources and services from 

parents and the community 

in developing students’ 

flexibility self-efficacy 

2. Install the context of Teach 

for Learn more than Teach 

for Test 

1. It is better to change 

from “install the 

context” to “foster the 

culture.” 

2. Foster the context of 

Teach for Learn more 

than Teach for Test 

2.1. Establish extracurricular 

activities that enhance students’ 

creative thinking self-efficacy 

1. Study clubs, 

competitions, and 

project participation 

should be added 

2.1. Establish 

extracurricular activities 

that enhance students’ 

creative thinking self-

efficacy 

 2.1.1. Coordinate with 

stakeholders to design 

extracurricular activities to 

develop students’ fluency 

self-efficacy 

1. It requires skills and 

time. 

2. Should work with the 

ecosystem, including 

mentors from 

universities. 

2.1.1. Coordinate with 

partners, community, and 

experts from other 

organizations to design 

extracurricular activities for 

developing students’ 
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(Drafted) Approaches of 

Developing Management 

Towards Excellence of Schools 

in Banteay Meanchey Based to 

Enhance Students’ Creative 

Self-Efficacy 

Experts’ Comments 
The Complete 

Approaches 

fluency self-efficacy 

 2.1.2. Improve knowledge 

management system in 

school and classroom to be 

ready, accurate, modern, 

and efficient for developing 

students’ elaboration and 

originality self-efficacy 

 2.1.2. Improve knowledge 

management system in 

school and classroom to be 

ready, accurate, modern, 

and efficient for developing 

students’ elaboration and 

originality self-efficacy 

 2.1.3. Allow parents and 

the community to 

participate in monitoring 

and evaluating the school’s 

working process in 

developing students’ 

flexibility self-efficacy 

1. Parents and 

community people 

may not be able to 

engage in the process 

due to their limitations. 

2. Parents and 

community to provide 

oversight and support 

school and evaluation. 

3. All parents and the 

community can monitor 

but may not be able to 

give accurate 

evaluations regarding 

the school’s working 

process. There should 

be a selection of 

representatives to do 

these jobs. 

2.1.3. Invite parents and the 

community to participate in 

monitoring and evaluating 

the school’s working 

process in developing 

students’ flexibility self-

efficacy 

2.2. Promote a positive and safe 

learning environment within the 

setting and outdoors to develop 

students’ creative thinking self-

efficacy 

1. It is hard to keep a 

good environment in 

school as food and 

drink are sold there. 

2. New teaching 

methods: project-

based, problem-

solving, and inquiry 

2.2. Promote a positive and 

safe learning environment 

within the setting and 

outdoors to develop 

students’ creative thinking 

self-efficacy 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 165 

(Drafted) Approaches of 

Developing Management 

Towards Excellence of Schools 

in Banteay Meanchey Based to 

Enhance Students’ Creative 

Self-Efficacy 

Experts’ Comments 
The Complete 

Approaches 

can foster creative 

self-efficacy. 

 2.2.1. Ongoing verify the 

readiness and safety of 

learning resources and 

environment for developing 

students’ fluency and 

flexibility self-efficacy 

1. It should be ready to 

manage the classroom 

resource first. 

2. Library and the 

Internet should help 

students conduct 

research and self–

study. 

3. It is better to change 

from “Ongoing” to 

“Regularly.” 

2.2.1. Regularly verify the 

readiness and safety of the 

classroom and school 

resources and environment 

for developing students’ 

fluency and flexibility self-

efficacy 

 2.2.2. Engage students with 

learning resources outside 

the wall of the classroom or 

school to enhance students’ 

elaboration and originality 

self-efficacy 

1. It should be 

encouraged through 

project, completion, 

and club activities. 

2.2.2. Engage students with 

learning resources both 

inside and outside the wall 

of the classroom and school 

to enhance students’ 

elaboration and originality 

self-efficacy 

 2.2.3. Motivate school self-

evaluation on school 

practice to develop 

students’ flexibility self-

efficacy 

1. Self-evaluation for 

schools is elective 

standards. 

2.2.3. Motivate school self-

evaluation on school 

practice to develop 

students’ flexibility self-

efficacy 

3. Design a future-focused 

strategic plan  

1. It seems not a 

response to finance. 

2. Some schools may 

not be ready as 

designing an effective 

strategic plan needs the 

expertise and 

experience of the 

developers. 

3. Design a future-focused 

strategic plan to bring 

about nurturing creativity  
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(Drafted) Approaches of 

Developing Management 

Towards Excellence of Schools 

in Banteay Meanchey Based to 

Enhance Students’ Creative 

Self-Efficacy 

Experts’ Comments 
The Complete 

Approaches 

3.1. Empower the practical 

launch of the action plan to 

enhance students’ creative 

thinking self-efficacy 

 3.1. Empower the practical 

launch of the action plan to 

enhance students’ creative 

thinking self-efficacy 

 3.1.1. Apply a variety of 

learning activities that 

respond to the goals to 

develop students’ 

originality self-efficacy 

1. Use project-based 

learning and students’ 

clubs to promote 

creative thinking. 

2. Teachers need to be 

well-trained in 

designing these 

activities. 

3.1.1. Apply a variety of 

learning activities that 

respond to the goals to 

develop students’ 

originality self-efficacy 

 3.1.2. Increase access to 

ICT and Internet in school 

to develop students’ 

elaboration and originality 

self-efficacy 

1. Network is not 

available at some place.  

2. Human and material 

resources are vitally 

needed.  

3. ICT in teaching and 

learning can foster 

creative self-efficacy. 

4. The availability of 

ICT and internet in 

rural schools may be 

the apparent challenge 

as it needs more public 

investment, and schools 

could not deal with 

them independently. 

3.1.2. Increase access to 

ICT and Internet in school 

to develop students’ 

elaboration and originality 

self-efficacy 

 3.1.3. Share best practices 

in developing students’ 

flexibility self-efficacy 

between teachers in the 

school or school 

community 

1. Use a mobile phone 

app for a subject 

teacher to share best 

practices. 

3.1.3. Share best practices 

in developing students’ 

flexibility self-efficacy 

between teachers in the 

school or school 

community 
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(Drafted) Approaches of 

Developing Management 

Towards Excellence of Schools 

in Banteay Meanchey Based to 

Enhance Students’ Creative 

Self-Efficacy 

Experts’ Comments 
The Complete 

Approaches 

3.2. Ensure strategic objectives 

and action plans respond to the 

future development of students’ 

creative thinking self-efficacy 

1. Does the action plan 

reveal the budget? 

 

3.2. Ensure the school plan 

supports the school budget 

and vice versa in 

developing students’ 

creative thinking self-

efficacy 

 3.2.1. Create the strategic 

plans based on the PDCA 

quality cycle to enhance the 

development of students' 

originality self-efficacy 

 3.2.1. Create the strategic 

plans based on the PDCA 

quality cycle to enhance the 

development of students' 

originality self-efficacy 

 3.2.2. Involve key supplier 

or partner in developing a 

strategy to enhance students 

‘originality and elaboration 

self-efficacy 

1. Mentor from 

university, private 

sector company local 

skill, competition 

program between 

school. 

2. Add “s” to supplier 

and partner. 

3.2.2. Involve key suppliers 

and partners in developing 

a strategy to enhance 

students ‘originality and 

elaboration self-efficacy 

 3.2.3. Plan processes to 

mobilize and allocate 

resources for developing 

students’ flexibility self-

efficacy 

 3.2.3. Plan processes to 

mobilize and allocate 

resources for developing 

students’ flexibility self-

efficacy 

4. Design the new paradigm of 

teacher professional 

development 

1. Teacher 

professionalism is 

good, but the salary is 

better. 

 

4. Design the new 

paradigm of teacher 

professional development 

4.1. Build a positive and 

supportive working 

environment amongst teachers 

in school to enhance students’ 

creative thinking self-efficacy 

1. It should start with 

caring about the 

director and teachers 

working environment. 

4.1. Build a positive and 

supportive working 

environment amongst 

teachers and directors in 

school to enhance students’ 

creative thinking self-
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(Drafted) Approaches of 

Developing Management 

Towards Excellence of Schools 

in Banteay Meanchey Based to 

Enhance Students’ Creative 

Self-Efficacy 

Experts’ Comments 
The Complete 

Approaches 

efficacy 

 4.1.1. Create a feeling of 

shared ownership and 

responsibility in developing 

students’ fluency self-

efficacy with teachers 

 4.1.1. Create a feeling of 

shared ownership and 

responsibility in developing 

students’ fluency self-

efficacy with teachers 

 4.1.2. Offer professional 

development and support 

for teachers according to 

their needs and condition 

develop knowledge and 

skills in enhancing 

students’ elaboration and 

originality self-efficacy 

1. Link CPD to students 

learning outcomes and 

assessment to improve 

teaching and learning. 

2. There is a possibility 

that professional 

development can be 

undergone, mainly 

through PLC, seminars, 

and other short courses. 

However, degree 

programs could face 

challenges as it needs 

time and financial 

investment. 

4.1.2. Offer continuous 

professional development 

and support for teachers 

according to their needs 

and conditions to develop 

knowledge and skills in 

developing students’ 

elaboration and originality 

self-efficacy 

 4.1.3. Reduce barriers to 

teacher professional 

development to motivate 

teachers to develop 

students’ flexibility self-

efficacy 

1. Provide incentives 

through career path or 

best practice award. 

2. It is better to change 

from “reduce barriers 

to” enable opportunities 

for.”  

4.1.3. Reduce barriers to 

teacher professional 

development to motivate 

teachers to develop 

students’ flexibility self-

efficacy 

4.2. Foster teachers’ 

engagement in promoting 

knowledge development and 

techniques to develop students’ 

creative thinking self-efficacy 

1. PLCs and teacher 

upgrade program 

(TUP), performance 

assessment, and teacher 

career path. 

4.2. Reward teachers’ great 

work and engagements in 

promoting knowledge 

development and 

techniques to develop 

students’ creative thinking 

self-efficacy 
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(Drafted) Approaches of 

Developing Management 

Towards Excellence of Schools 

in Banteay Meanchey Based to 

Enhance Students’ Creative 

Self-Efficacy 

Experts’ Comments 
The Complete 

Approaches 

 4.2.1. Encourage teachers 

to do action research or 

case study on creativity to 

enhance students’ 

originality self-efficacy 

1. Some teachers may 

not be familiar with 

action research unless 

trained (3).  

2. Practically, there is a 

need to train teachers to 

conduct action research  

4.2.1. Train and encourage 

teachers to do action 

research or case study on 

creativity to promote 

students’ originality self-

efficacy 

 4.2.2. Engage teachers in 

the opportunities of sharing 

new knowledge, 

experience, and 

consultation to foster the 

developing students’ 

elaboration and originality 

self-efficacy. 

1. PLCs need to be 

promoted 

2. It is better to replace 

“of sharing” with “for 

sharing.”  

4.2.2. Provide opportunities 

for a teacher to share and 

apply new knowledge, 

experience, and resource to 

foster the development of 

students’ elaboration and 

originality self-efficacy. 

 4.2.3. Implement a reward 

system to encourage the 

involvement or ongoing 

improvement in developing 

students’ flexibility self-

efficacy 

 4.2.3. Implement a reward 

system to encourage the 

involvement or ongoing 

improvement in developing 

students’ flexibility self-

efficacy 

5. Cultivate innovative-driven 

leadership to foster change 

and execute the current status 

quo 

1. It may take some 

time for rural schools 

to cultivate this 

leadership. 

5. Cultivate innovative-

driven leadership to 

foster change and execute 

the current status quo 

5.1. Inspire valuing the 

development of students’ 

creative thinking self-efficacy 

1. School improvement 

plan with stakeholder 

consultation. 

5.1. Reinforce school 

process to value the 

development of students’ 

creative thinking self-

efficacy 

 5.1.1. Shared school’s 

vision, goals, and common 

sense of enhancing 

students’ originality self-

efficacy to teachers and 

 5.1.1. Shared school’s 

vision, goals, and common 

sense of developing 

students’ originality self-

efficacy to teachers and 
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(Drafted) Approaches of 

Developing Management 

Towards Excellence of Schools 

in Banteay Meanchey Based to 

Enhance Students’ Creative 

Self-Efficacy 

Experts’ Comments 
The Complete 

Approaches 

stakeholders to develop 

students together 

stakeholders to develop 

students together 

 5.1.2. Strengthen 

partnership with the 

community, NGOs, and 

private sector to support 

creativity in school 

education to develop 

students’ elaboration and 

originality self-efficacy. 

 5.1.2. Strengthen 

partnership with the 

community, NGOs, and 

private sector to support 

creativity in school 

education to develop 

students’ elaboration and 

originality self-efficacy. 

 5.1.3. Analyze the school’s 

challenge in striving to 

develop student’s fluency 

self-efficacy 

 5.1.3. Analyze the school’s 

challenge in striving to 

develop student’s fluency 

self-efficacy 

5.2. Lead the school community 

in a process of a shared 

direction, and commitment to 

developing students’ creative 

thinking self-efficacy 

 5.2. Lead the school 

community in a process of 

a shared direction and 

commitment to develop 

students’ creative thinking 

self-efficacy 

 5.2.1. Increase school 

engagement in social events 

to boost students’ 

originality self-efficacy 

 5.2.1. Increase school 

engagement in social 

events to boost students’ 

originality self-efficacy 

 5.2.2. Engage community 

partners to provide 

supported services at school 

to develop students 

‘elaboration and originality 

self-efficacy  

 5.2.2. Inspire community 

partners to provide 

supportive services for 

developing students’ 

elaboration and originality 

self-efficacy 

 5.2.3. Promote school self-

evaluation and external 

evaluation to review the 

school’s performance in 

enhancing students’ 

 5.2.3. Promote school self-

evaluation and external 

evaluation to review the 

school’s performance in 

developing students’ 
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(Drafted) Approaches of 

Developing Management 

Towards Excellence of Schools 

in Banteay Meanchey Based to 

Enhance Students’ Creative 

Self-Efficacy 

Experts’ Comments 
The Complete 

Approaches 

flexibility self-efficacy flexibility self-efficacy 

 

 The table describes the drafted approaches, the comments from experts, and 

the final approaches for developing management towards excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy. The final approaches 

result from revising the drafted approaches based on the comments from experts and 

further comments from the advisor and co-advisor. Finally, the approaches for 

developing management towards excellence of schools in Banteay Meanchey to 

enhance students’ creative self-efficacy are five main approaches, ten sub-approaches, 

and thirty methods for practice as follows,   

Main Approach 1: Establish a welcoming climate for students’ and stakeholders’ 

engagement 

 Sub-Approach 1.1. Increase space for stakeholders’ participation and support 

in developing students’ creative thinking self-efficacy 

   

Methods:  

1.1.1. Offer multi opportunities for parents and the community to 

involve in school activities to develop students’ originality self-

efficacy 

1.1.2. Encourage teacher-parent collaboration in creating a supportive 

home environment for developing students’ elaboration and 

originality self-efficacy 

1.1.3. Motivate parents to share and learn from each other 

experiences and problems in developing students’ flexibility 

self-efficacy. 

 Sub-Approach 1.2. Institutionalize students' and stakeholders’ voice and 

choice opportunities in developing creative performance self-efficacy 

  Methods: 

1.2.1. Identify students’ and stakeholders’ needs and interests in 

developing originality self-efficacy 

1.2.2.   Include parents and community in making decisions in 

developing elaboration and originality self-efficacy 

1.2.3.  Identify and integrate resources and services from parents and 

the community in developing students’ flexibility self-efficacy 
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Main Approach 2: Foster the context of Teach for Learn more than Teach for 

Test 

 Sub-Approach 2.1. Establish extracurricular activities that enhance students’ 

creative thinking self-efficacy 

  Methods:  

2.1.1.  Coordinate with partners, community, and experts from other 

organizations to design extracurricular activities for developing 

students’ fluency self-efficacy  

2.1.2.  Improve knowledge management system in school and 

classroom to be ready, accurate, modern, and efficient for 

developing students’ elaboration and originality self-efficacy 

2.1.3.  Invite parents and the community to participate in monitoring 

and evaluating the school’s working process in developing 

students’ flexibility self-efficacy   

 Sub-Approach 2.2. Promote a positive and safe learning environment 

within the setting and outdoors to develop students’ creative thinking self-efficacy 

  Methods: 

2.2.1. Regularly verify the readiness and safety of the classroom and 

school resources and environment for developing students’ 

fluency and flexibility self-efficacy 

2.2.2.   Engage students with learning resources both inside and 

outside the wall of the classroom and school to enhance 

students’ elaboration and originality self-efficacy  

2.2.3.  Motivate school self-evaluation on school practice to develop 

students’ flexibility self-efficacy  

Main Approach 3: Design a future-focused strategic plan to bring about 

nurturing creativity 

 Sub-Approach 3.1. Empower the practical launch of the action plan to 

enhance students’ creative thinking self-efficacy 

  Methods:  

3.1.1.  Apply a variety of learning activities that respond to the goals 

to develop students’ originality self-efficacy 

3.1.2.  Increase access to ICT and Internet in school to develop 

students’ elaboration and originality self-efficacy 

3.1.3. Share best practices in developing students’ flexibility self-

efficacy between teachers in the school or school community  

 Sub-Approach 3.2. Ensure the school plan supports the school budget and 

vice versa in developing students’ creative thinking self-efficacy 

  Methods: 

3.2.1. Create the strategic plans based on the PDCA quality cycle to 

enhance the development of students' originality self-efficacy 
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3.2.2.   Involve key suppliers and partners in developing a strategy to 

enhance students ‘originality and elaboration self-efficacy  

3.2.3.  Plan processes to mobilize and allocate resources for 

developing students’ flexibility self-efficacy 

Main Approach 4: Design the new paradigm of teacher professional 

development 

 Sub-Approach 4.1. Build a positive and supportive working environment 

amongst teachers and directors in school to enhance students’ creative thinking self-

efficacy 

  Methods:  

4.1.1. Create the feeling of shared ownership and responsibility in 

developing students’ fluency self-efficacy with teachers  

4.1.2. Offer continuous professional development and support for 

teachers according to their needs and condition to develop 

knowledge and skills in developing students’ elaboration and 

originality self-efficacy  

4.1.3. Reduce barriers to teacher professional development to 

motivate teachers to develop students’ flexibility self-efficacy  

 Sub-Approach 4.2. Reward teachers’ great work and engagements in 

promoting knowledge development and techniques to develop students’ creative 

thinking self-efficacy 

  Methods: 

4.2.1. Train and encourage teachers to do action research or case 

study on creativity to promote students’ originality self-

efficacy 

4.2.2.   Provide opportunities for the teacher to share and apply new 

knowledge, experience, and resource to foster the development 

of students’ elaboration and originality self-efficacy. 

4.2.3.  Implement a reward system to encourage the involvement and 

ongoing improvement in developing students’ flexibility self-

efficacy 

Main Approach 5: Cultivate innovative-driven leadership to foster change and 

execute the current status quo 

 Sub-Approach 5.1. Reinforce the school process to value the development of 

students’ creative thinking self-efficacy 

  Methods:  

5.1.1.  Shared school’s vision, goals, and common sense of developing 

students’ originality self-efficacy to teachers and stakeholders 

to develop students together 
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5.1.2. Strengthen partnership with the community, NGOs, and private 

sector to support creativity in school education to develop 

students’ elaboration and originality self-efficacy. 

5.1.3. Analyze the school’s challenge in striving to develop students’ 

fluency self-efficacy. 

 Sub-Approach 5.2. Lead the school community in a process of a shared 

direction and commitment to developing students’ creative thinking self-efficacy 

  Methods: 

5.2.1. Increase school engagement in social events to boost students’ 

originality self-efficacy 

5.2.2.   Inspire community partners to provide supportive services for 

developing students’ elaboration and originality self-efficacy 

5.2.3.  Promote school self-evaluation and external evaluation to 

review the school’s performance in developing students’ 

flexibility self-efficacy 
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Figure  18: Approaches for developing management towards excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy 
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CHAPTER 5 

Conclusion, Discussion, and Recommendations 

 

 The research study aimed to 1) Study the conceptual framework for 

developing management towards excellence of schools in Banteay Meanchey based 

on the concept of creative self-efficacy, 2) Study the priority needs for developing 

management towards excellence of schools in Banteay Meanchey based on the 

concept of creative self-efficacy, and 3) Propose approaches of developing 

management towards excellence of schools in Banteay Meanchey based on the 

concept of creative self-efficacy.  

 The used instruments were the current and desirable state questionnaire and 

the suitability and feasibility evaluation of the drafted conceptual framework and 

approaches for developing management towards excellence of schools to enhance 

students' creative self-efficacy. The study's informants included directors, deputy 

directors, and teachers from 28 High Schools in Banteay Meanchey, 215 people. The 

collected data were analyzed using frequency, percentage, mean, standard deviation, 

the PNI modified, and content analysis method. 

 This chapter was about the findings' summary, Conclusion, Discussion, and 

Recommendation. They were detailed as follows:  

 5.1. Conclusion 

 5.1.1. The conceptual framework of management towards excellence 

of schools in Banteay Meanchey to enhance students’ creative self-efficacy 

 5.1.2. The priority needs for developing management towards 

excellence of schools in Banteay Meanchey to enhance students’ creative self-

efficacy 

 5.1.3. Approaches for developing management towards excellence of 

schools in Banteay Meanchey to enhance students’ creative self-efficacy 

 5.2. Discussion 
  5.2.1. The discussion on the conceptual framework for management towards 

excellence of schools in Banteay Meanchey to enhance students’ creative self-

efficacy 

 5.2.2. The needs for the Process of developing management towards 

excellence of schools in Banteay Meanchey to enhance students' creative self-

efficacy 

 5.2.3. The needs of the Results and approaches for developing 

management towards excellence of schools in Banteay Meanchey to enhance 

students' creative self-efficacy 

 5.3. Recommendation  

 5.3.1. Recommendations for practices 

 5.3.2. Recommendations for further research  
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5.1. Conclusion 

 The finding shows that  

 5.1.1. The conceptual framework of management towards excellence of 

schools in Banteay Meanchey to enhance students’ creative self-efficacy 

 

  The framework of:  

  1) Management towards Excellence of Schools contains the 

following criteria:  

  1.1) Leadership 

  1.2) Strategy 

  1.3) Students and Stakeholders 

  1.4) Measurement, Analysis, and Knowledge Management 

 1.5) Workforce (Teachers and educational staff) 

  1.6) Operation 

  1.7) Results 

   1.7.1) Students Learning 

   1.7.2) Students’ and Stakeholders’ Engagement 

   1.7.3) Teachers and Educational staff’s Engagement 

   1.7.4) Leadership and Governance  

   1.7.5) Budget, Financial, and Strategy  

 

  2) Creative Self-Efficacy contains the following dimensions:  

  2.1) Creative thinking self-efficacy 

   2.1.1) Fluency self-efficacy 

   2.1.2) Flexibility self-efficacy 

   2.1.3) Elaboration self-efficacy 

   2.1.4) Originality self-efficacy 

  2.2) Creative performance self-efficacy 

   2.2.1) Field self-efficacy 

   2.2.2) Personality self-efficacy 

   2.2.3) Persistence self-efficacy 

 

 5.1.2. The priority needs for developing management towards excellence 

of schools in Banteay Meanchey to enhance students’ creative self-efficacy 

  The finding revealed that the priorities for developing management 

towards excellence of schools in Banteay Meanchey to enhance students' creative 

self-efficacy were as follows,   
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  1) The Results of management towards excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy 

   1.1) Overall 

    The finding revealed that the overall Results of 

management towards excellence of schools in Banteay Meanchey to enhance 

students' creative self-efficacy is at a moderate level in the current state and a 

high level in the desirable state. The overall value of priority needs of Results 

is 0.307 (PNI Modified = 0.307). 

  2) The Needs of the Process for developing management towards 

excellence of schools in Banteay Meanchey to enhance students’ creative self-

efficacy 

   The needs of the Process for developing management towards 

excellence of schools in Banteay to enhance students’ creative self-efficacy were as 

follows: 

   2.1) The overall needs of the Process for developing 

management towards excellence of schools in Banteay Meanchey to enhance 

students’ creative self-efficacy 

   The finding revealed that the overall needs of Process 

for developing management towards excellence of schools in Banteay 

Meanchey to enhance students' creative self-efficacy is at a moderate level in 

the current state and a high level in the desirable states. The overall value of 

priority needs of Process is 0.283 (PNI Modified = 0.283). 

   2.2) The priority needs of each criterion of the Process for 

developing management towards excellence of schools in Banteay 

Meanchey  

     The finding revealed that the Management, Analysis, 

and Knowledge Management criterion contains the highest priority needs a 

value, followed by the Strategy criterion, Operation, Students and 

Stakeholders, and Workforce. The Leadership criterion has the lowest priority 

need value.   

   2.3) The priority needs of each criterion of the Process for 

developing management towards excellence of schools in Banteay 

Meanchey to enhance dimensions of creative self-efficacy 

    The finding reveals that all the criteria of the Process of 

management towards excellence of schools in Banteay Meanchey, except the 

Students and Stakeholders criterion, contain the highest priority needs value in 

promoting students’ creative thinking self-efficacy. However, the Students and 

Stakeholders criterion has a critical need to deal with promoting students’ 

performance self-efficacy  
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   2.4) The need for sub-criteria of the Process for developing 

management towards excellence of schools to enhance the sub-dimension 

of creative self-efficacy  

    2.4.1) Measurement, Analysis, and Knowledge 

Management criterion 

     The finding reveals that in the Measurement, 

Analysis, and Knowledge Management criteria; the Information, Knowledge, 

and Technology management sub-criterion has the highest priority needs 

value, while the Measurement and Analysis of school performance sub-

criterion has the lowest priority needs value.  

     In the Information, Knowledge, and Technology 

management sub-criterion, item “Director uses a digital platform to manage 

and update school information, knowledge, and technology system to respond 

to the development of students’ elaboration and originality self-efficacy” has 

the highest priority need value.  

     In the Measurement and Analysis on school 

performance sub-criterion, item “Director focuses on monitoring and 

evaluating school performance and resources to respond to the development of 

students’ flexibility self-efficacy” contains the highest priority needs values 

 

    2.4.2) Strategy criterion 

     The finding revealed that in the Strategy 

criterion, the Strategy implementation sub-criterion has the highest priority 

needs value in the Strategy criterion, while the Strategy development sub-

criterion has the lowest priority need value.  

     In the Strategy implementation sub-criterion, 

item “School performance responds to the development of students’ 

originality self-efficacy” has the highest priority need value.  

     In the Strategy development sub-criterion, the 

item “School strategic plans and objectives response to the development of 

students’ original self-efficacy” contains the highest priority needs values 

 

    2.4.3) Operation criterion  

     The finding reveals that in the Operation 

criterion, the Support and Improvement Process sub-criterion has the highest 

priority needs value and the Operational Effectiveness sub-criterion has the 

lowest priority needs value.  

     In the Support and Improvement Process sub-

criterion, item “Director and all stakeholders work together to determine and 

lead activities that respond to the development of students’ fluency and 

elaboration self-efficacy,” and item “Director and teachers teach the learning 
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activities outside the classroom to promote the development of students’ 

fluency self-efficacy” has the highest priority needs value.  

     In the Operational Effectiveness sub-criterion, 

item “Director promotes a safe learning environment to promote the 

development of students’ flexibility self-efficacy” contains the highest priority 

need value. 

 

    2.4.4) Students and Stakeholders criterion 

     The finding reveals that in the Students and 

Stakeholder criterion, the Students and Stakeholders Engagement sub-criterion 

has the highest priority needs value. In contrast, the Students and 

Stakeholder’s Expectation sub-criterion has the lowest priority needs value.  

     In the Students and Stakeholders Engagement 

sub-criterion, item “Director works to enable students and stakeholders’ 

satisfaction and engagement in developing students’ originality self-efficacy” 

has the highest priority needs value.  

     In the Students and Stakeholder’s expectation 

sub-criterion, item “Director interacts with students’ and stakeholders’ needs 

in developing students’ original self-efficacy” contains the highest needs 

value. 

 

    2.4.5) Workforce criterion 

     The finding reveals in the Workforce criterion, 

the Teacher and Educational Staff Working Environment sub-criterion has the 

highest priority needs value, while the Teachers and Educational Staff’s 

Engagement sub-criterion has the lowest priority needs value.  

     In the Teacher and Educational Staff Working 

Environment sub-criterion, item “Director promote collaboration and 

professional learning community in school for developing teachers’ creative 

self-efficacy and creative teaching to encourage the development of students’ 

flexibility self-efficacy” has the highest priority needs value.  

     In the Teachers and Educational Staff’s 

engagement sub-criterion, item “Director motivates teachers and educational 

staff to engage in promoting learning activities and an environment that 

responds to the development of students’ original self-efficacy” contains the 

highest priority needs value. 

 

    2.4.6) Leadership criterion 

     The finding reveals that in the Leadership 

criterion, the Senior Leadership sub-criterion has the highest priority needs 

value, while the Governance and Societal Contribution sub-criterion has the 

lowest priority needs value.  
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     In the Leadership sub-criterion, item “Director 

values the development of students’ originality self-efficacy” has the highest 

priority needs value.  

     The Governance and Societal Contribution, item 

“Director promotes teachers and stakeholders’ interest in developing students’ 

original self-efficacy,” has the highest priority needs value.   

       

 5.1.3. Approaches for developing management towards excellence of 

schools in Banteay Meanchey to enhance students’ creative self-efficacy 

  The finding of priority needs of the Result, priority need of the 

Process, and the Recommendations for developing management toward school 

excellence to enhance students' creative self-efficacy were found. The approaches for 

developing management toward schools’ excellence to enhance students' creative 

self-efficacy were developed. The approaches contain five main approaches, ten sub-

approaches, and thirty methods for practices as follows,  

 

1) Main Approach 1: Establish a welcoming climate for students' 

and stakeholders' engagement 

Sub-Approach 1.1) Increase space for stakeholders' participation 

and support in developing students' creative thinking self-efficacy 

   Methods  

1.1.1)  Offer multi opportunities for parents and the 

community to involve in school activities to develop 

students' originality self-efficacy 

1.1.2) Encourage teacher-parent collaboration in creating a 

supportive home environment for developing students' 

elaboration and originality self-efficacy 

1.1.3) Motivate parents to share and learn from each other 

experiences and problems in developing students' 

flexibility self-efficacy 

Sub-Approach 1.2) Institutionalize students’ and stakeholders' voice 

and choice opportunities in developing creative performance self-

efficacy 

   Methods 

1.2.1) Identify students' and stakeholders' needs and interests 

in developing originality self-efficacy 

1.2.2)  Include parents and community in making decisions in 

developing elaboration and originality self-efficacy 

1.2.3)  Identify and integrate resources and services from 

parents and the community in developing students' 

flexibility self-efficacy 
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2) Main Approach 2: Foster the context of Teach for Learn more than 

Teach for Test 

 Sub-Approach 2.1) Establish extracurricular activities that enhance 

students' creative thinking self-efficacy 

   Methods  

2.1.1) Coordinate with partners, community, and experts from 

other organizations to design extracurricular activities 

for developing students’ fluency self-efficacy 

2.1.2) Improve knowledge management system in school and 

classroom to be ready, accurate, modern, and efficient 

for developing students' elaboration and originality self-

efficacy 

2.1.3) Invite parents and the community to participate in 

monitoring and evaluating the school's working process 

in developing students' flexibility self-efficacy  

Sub-Approach 2.2. Promote a positive and safe learning 

environment within the setting and outdoors to develop students' 

creative thinking self-efficacy 

   Methods 

2.2.1) Regularly verify the readiness and safety of the 

classroom and school resources and environment for 

developing students' fluency and flexibility self-efficacy 

2.2.2)  Engage students with learning resources both inside and 

outside the wall of the classroom and school to enhance 

students' elaboration and originality self-efficacy  

2.2.3)  Motivate school self-evaluation on school practice to 

develop students' flexibility self-efficacy  

3) Main Approach 3:  Design a future-focused strategic plan to 

bring about nurturing creativity 

Sub-Approach 3.1)  Empower the practical launch of the action plan 

to enhance students' creative thinking self-efficacy 

   Methods  

3.1.1) Apply a variety of learning activities that respond to the 

goals to develop students' originality self-efficacy 

3.1.2) Increase access to ICT and the Internet in school to 

develop students' elaboration and originality self-

efficacy  

3.1.3) Share best practices in developing students' flexibility 

self-efficacy between teachers in the school or school 

community  
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Sub-Approach 3.2) Ensure the school plan supports the school 

budget and vice versa in developing students' creative thinking self-

efficacy 

   Methods 

3.2.1) Create strategic plans based on the PDCA quality cycle 

to enhance the development of students' originality self-

efficacy 

3.2.2)  Involve key suppliers and partners in developing a 

strategy to enhance students' originality and elaboration 

self-efficacy  

3.2.3)  Plan processes to mobilize and allocate resources for 

developing students' flexibility self-efficacy 

4) Main Approach 4:  The new paradigm of teacher professional 

development 

Sub-Approach 4.1)  Build a positive and supportive working 

environment amongst teachers and directors in school to enhance 

students' creative thinking self-efficacy 

   Methods  

4.1.1) Create the feeling of shared ownership and 

responsibility in developing students' fluency self-

efficacy with teachers  

4.1.2) Offer continuous professional development and support 

for teachers according to their needs and condition to 

develop knowledge and skills in developing students' 

elaboration and originality self-efficacy  

4.1.3) Reduce barriers to teacher professional development to 

motivate teachers to develop students' flexibility self-

efficacy  

Sub-Approach 4.2) Reward teachers' outstanding work and 

engagements in promoting knowledge development and techniques to 

develop students' creative thinking self-efficacy 

   Methods 

4.2.1) Train and encourage teachers to do action research or 

case study on creativity to promote students' originality 

self-efficacy 

4.2.2)   Provide opportunities for the teacher to share and apply 

new knowledge, experience, and resource to foster the 

development of students' elaboration and originality 

self-efficacy. 
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4.2.3)  Implement a reward system to encourage the 

involvement and ongoing improvement in developing 

students' flexibility self-efficacy 

5) Main Approach 5: Cultivate innovative-driven leadership to foster 

change and execute the current status quo 

Sub-Approach 5.1)  Reinforce the school process to value the 

development of students' creative thinking self-efficacy 

   Methods 

5.1.1) Shared school's vision, goals, and common sense of 

developing students' originality self-efficacy to teachers 

and stakeholders to develop students together 

5.1.2) Strengthen partnerships with the community, NGOs, 

and private sector to support creativity in school 

education to develop students' elaboration and 

originality self-efficacy. 

5.1.3) Analyze the school's challenge in striving to develop 

students' fluency self-efficacy. 

Sub-Approach 5.2) Lead the school community in the process of a 

shared direction and commitment to developing students' creative 

thinking self-efficacy 

 Methods 

5.2.1) Increase school engagement in social events to boost 

students' originality self-efficacy 

5.2.2)  Inspire community partners to provide supportive 

services for developing students' elaboration and 

originality self-efficacy 

5.2.3)  Promote school self-evaluation and external evaluation 

to review the school's performance in developing 

students' flexibility self-efficacy 

 

5.2. Discussion 

 5.2.1. The discussion on the conceptual framework for management 

towards excellence of schools in Banteay Meanchey to enhance creative self-

efficacy 

  1) The conceptual framework for developing management towards 

excellence of schools consists of seven main criteria: Leadership; Strategy; Students 

and Stakeholders; Measurement, Analysis, and Knowledge Management; Workforce 

(teachers and educational staff); Operation; and Results.  

  The conceptual framework revealed that to manage a school to be an 

excellent educational organization, it needs the leading process of management and 

improvement of all parts of the school, starting from the high level of control, leader, 

to the related entities both in and outside school, all stakeholders or partners. 

Excellent management will not happen unless all related factors agree to cooperate 
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and go forward the exact directions. It is consistent with Faraj (2018), who pointed 

out that educational excellence is a set of interconnected operational principles and 

approaches that school employs to achieve growth in various areas. To attain 

satisfactory and consistent results over time, the school must analyze and find where 

and what is necessary to improve or change to get the results achieved. Suarez et al. 

(2016) explained that the effectiveness in managing strategy; cooperation agreements; 

financial, material, or knowledge resources management significantly impact the 

school's accomplishments. To face the challenges in a rapidly changing world, 

schools must demonstrate world-class performance and re-examine the critical drivers 

of teacher engagement because it is the basic formula for achieving organizational 

excellence (Sahoo & Sahu, 2009). The school must also design the workspace, 

organizational objective, managerial style, policy, norms, system, framework, 

learning space, work flexibility, social contact, and others are crucial components that 

foster creativity (Davis et al., 2012)_ the management must regularly and 

continuously develop to make the successful learning outcomes that respond to 

today's world and the next further. Moreover, schools must observe and evaluate the 

five sub-criteria of the Results to see what schools have made it good and what have 

not or must be improved. Thus, it illustrated that to meet the set goal of educational 

reform and the Department of Education in Banteay Meanchey, schools in Banteay 

Meanchey must actively pay attention to develop all management towards excellence 

of school criteria and get them to work towards the same set goal of the school. 

  2) The conceptual framework for creative self-efficacy consists of two 

main dimensions, creative thinking self-efficacy, and creative performance self-

efficacy. Creative thinking self-efficacy contains four sub-dimensions: fluency, 

flexibility, elaboration, and originality self-efficacy. And creative performance self-

efficacy contains three sub-dimensions: field, personality, and persistence self-

efficacy. It demonstrated that creative self-efficacy is the ability to think of some idea 

or solutions creatively and to show or perform the creative thought with the creative 

process that responds to the people's needs appropriately and effectively. It is 

consistent with Hung et al. (2008). They demonstrated the fundamental dimensions of 

creative self-efficacy that are accepted and applied widely to be the positive belief 

regarding creative thinking strategies, the positive beliefs regarding creative products, 

and the beliefs countering external negative assessment. People who trust their 

creativity are more likely to engage in creative processes. They are not just about 

keeping a solid belief in mind; they are brave and confident to show and share their 

creative mind with others; creative self-efficacy is linked to creative thought and 

actions (Puente‐Diaz & Cavazos‐Arroyo, 2018). A creative mind or creative thinking 

is never about the thinking of only one thing or idea. Still, it is about thinking of many 

ideas differently and making them new or attractive by integrating the old and the 

latest to make the better unique or the best-suited one. Prasertvit and Usaho (2018) 

demonstrated that students’ creative thinking is students’ thinking ability to solve 

problems or invent new ideas or products. This ability is related to the student’s 

fluency, flexibility, elaboration, and originality skill. Taylor and Callahan (2005) 

stated that creative individuals always be the one that interested in new and complex 
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ideas, think about abstract concepts, extend ideas, predict possible scenarios, and 

analyze the big picture/ thoroughly. They always have unusual imaginations and 

dreams, enjoy intellectual play and curiosity, and find pleasure in playing with ideas. 

They are also consistent in their efforts to hold something- they empower their 

willingness to face the challenge and take a risk (Beghetto et al., 2020). The 

persistence self-efficacy is one of the critical components of creative self-efficacy that 

cannot miss out on promoting. To build and promote students’ creative self-efficacy 

for the 21st or an upcoming 22nd century, it is important to work to develop both of its 

main dimensions creative thinking self-efficacy and creative performance self-

efficacy as well as its seven sub-dimensions (fluency, flexibility, elaboration, 

originality, field, personality, and persistence self-efficacy). 

 

 5.2.2. The needs of the Process for developing management towards 

excellence of schools in Banteay Meanchey to enhance students' creative self-

efficacy 

  The finding reveals that  

  1) Measurement, Analysis, and Knowledge Management criterion has 

the highest priority needs value. Considering its sub-criteria, the Information, 

Knowledge, and Technology management sub-criterion, item “Director uses a digital 

platform to manage and update school information, knowledge, and technology 

system to respond to the development of students’ elaboration and originality self-

efficacy” has the highest priority needs value.  

  It has been viewed that Knowledge management (KM) is a novel idea 

that needs to be focused on in schools to assist teachers in developing the necessary 

skills to meet the difficulties of improving performance (Chu et al., 2011), and 

promoting creative teaching, effective learning (Cheng, 2014), and innovations in 

education institutions (Supermane & Tahir, 2017). Having Experienced the lockdown 

with unpredictable situations during the Covid-19 pandemic, Iacuzzi et al. (2021) 

claimed that schools must prioritize knowledge management and digital engagement 

to provide effective service and intellectual capital for both the new normal and the 

next normal world because the support of learning resources is crucial for creativity 

both in teachers and students. Resources, both digital and non-digital  (such as books 

and online databases), serve as the framework for creativity, fostering the expression 

of creative ideas and fostering innovative problem-solving. (Richardson & Mishra, 

2017). Additionally, schools must promote leadership support, a sharing culture, 

teacher competency, and technology infrastructure to facilitate effective knowledge 

management (Chu et al., 2011). Supermane and Tahir (2018) suggested that the 

director must deeply understand knowledge management, explain it to all teachers, 

and mobile the school’s intellectual capital to cope with the changing nature of school 

effectiveness (Iacuzzi et al., 2021) as well as the needs of the diverse students.  
 

  2) Leadership criterion has the lowest priority needs values. 

Considering its sub-criterion, Senior Leadership sub-criterion, item “Director values 

to develop students’ originality self-efficacy,” has the highest priority needs value. 
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  It has been viewed that when it comes to encouraging creative output, 

school leaders should be open to change, embrace new ideas or creativity, give 

students autonomy, encourage risk-taking, and accept failure (Puccio et al., 2010). 

Thawinkarn et al. (2018) suggested that creative leadership should be developed in 

school education. The authors added that directors must build and increase creative or 

innovative leadership awareness to meet the challenge and competitive education 

environment. The objective evidence of the sudden shift towards homeworking 

during the spread of the Covid-19 virus alerted all leaders that leadership is crucial in 

leading creative or innovative work behavior in the organization (Thawinkarn et al., 

2018). To promote creativity in classroom quality, the creative leader must promote 

the value of vision, initiation, management, positive culture, and knowledge 

(Thawinkarn et al., 2018). To enhance creativity and creative self-efficacy effectively, 

the school director must value students’ originality since originality is a vital aspect of 

creativity (Richardson & Mishra, 2017), and whenever there is an absence of 

originality in the process, product, or idea; the thing is common and mundane.  
 

 5.2.3. The needs of the Results and approaches for developing 

management towards excellence of schools in Banteay Meanchey to enhance 

students' creative self-efficacy  

  The finding discovered that  

  1) The highest priority needs of the Results of management towards 

excellence of schools in Banteay Meanchey to enhance students' creative self-efficacy 

is the Students' and Stakeholders' Engagement result, the item “relationship between 

parents and teachers in observing students learning.” Responding to the needs, the 

first proposed approach for schools is "establish a welcoming climate for students and 

stakeholder engagement."  

  It has been viewed that today schools must open and welcome students 

and parents' involvement. Liang et al. (2022) and Secundo et al. (2020) suggested that 

the participation of parents and other stakeholders in school education encourages 

students' autonomy and teamwork to explore and optimize creativity and innovation 

in the classroom, especially in pandemic and unpredictable situations (Covid-19 era). 

Parent involvement was the power to increase children's educational outcomes, 

development, and well-being (Beauchamp et al., 2021; O’Connor Bones et al., 2022). 

To inspire parents and stakeholders to participate, the school must invite them to 

participate in the school process by involving them in project goal development, 

process monitoring, and evaluation (Karimi et al., 2020). It is consistent with most 

informants of the questionnaire that schools must include parents and the community 

in school meetings, plan activities, and decision-making to get them to learn the 

situation, process, and need for their involvement in school.  Murray et al. (2015) 

advised that the director must promote teachers-parent communication and 

collaboration to encourage the parent to participate in home and school education. 

There was an important finding that the low level of parental involvement resulted 

from parents’ lack of knowledge about school activities, lack of time, and parental 

conflicts of schedules (Nigussie, 2022).  

  2) The second priority need of the Results of management towards 

excellence of schools in Banteay Meanchey to enhance students' creative self-efficacy 

is the Students Learning results, the item “Students are good at linking the new 
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knowledge with what they have already known to make new ideas and decision.” 

Responding to the needs, the second proposed approach for schools is “Foster the 

context of Teach for Learn more than Teach for Test.” 

  It has been viewed that the ability to link the idea and knowledge, 

defined as elaboration, is the most impact factor on the successful creative thinking of 

students (Runco & Jaeger, 2012). Boser (2022) recommended that teachers must 

promote students’ elaboration by asking Elaborative Interrogation (How and Why 

questions) and getting the student to do self-explanation in class. The Why and How 

questions get students to think deeply about what they learned, while self-explanation 

allows students to integrate new information to create new ideas or solutions (The 

University of Arizonna). Also, Jamali (2022) advised that school directors and 

teachers should include cooperative and authentic learning in the curriculum because 

they allow students to share, collect, and strengthen information about what they have 

learned and what they can apply to future problems. A problem-based learning 

methodology via e-learning is also essential in improving students' creative thinking 

skills in elaboration and original thinking (Mahadi & Ariska, 2022). It is consistent 

with the experts' comments, which suggested that problem-based learning, project-

based learning, inquiry learning, design thinking, thing-based learning, and other new 

teaching methods must be included to motivate students’ creative thinking not only 

during the Covid-19 era but also the post-covid era. Like Lucas and Spencer (2017), 

problem-based learning, growth mindset, classroom as a learning community, 

deliberate practice, and playful experimentation are pedagogies for empowering 

creative thinking. Teachers must involve students in the learning process by asking 

them to determine their own goals and methods of implementation (White, 2019). 

Teachers must build a motivated and happy learning environment that allows students 

to speak freely, discuss and show their new idea, feel trust each other, and dare to take 

risks for new things and what they are interested in (Richardson & Mishra, 2017), and 

celebrate joy through their success and other’s (Krik, 2022).  

  3) The third priority needs of the Results of management towards 

excellence of schools in Banteay Meanchey to enhance students' creative self-efficacy 

is the Budget and Financials Management results. The item “School gains financial 

support from stakeholders to develop teaching and learning and school development.” 

Responding to the needs, the third proposed approach for schools is “Design a future-

focused strategic plan to bring about nurturing creativity.”  

  It has been viewed that schools play an active and influential role in 

developing students’ creativity through their available resources and their specific 

strategic planning goals (ALFUHAIGI, 2014). Driscoll (2022) explained that a 

strategic plan inspires and unites the whole school community to participate in the 

action and make a change. The strategic plan for a school should be truly future-

focused, and it should always be a collaborative process involving all stakeholders 

(Driscoll, 2022), particularly in the time of crisis, covid-19 pandemic (Huber & Helm, 

2020).  It is consistent with Tabroni and Ismiati (2021), who explained that 

collaborating with stakeholders to develop strategies, programs, or activities could 

help improve school quality, teacher capability, learning facilities and infrastructure, 

and student creative achievement. Directors must clearly understand the challenges 

confronting them towards the smooth running of schools (Parveen et al., 2022) and 
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lead the policy and resource allocation process to support the desired practices needed 

to benefit students (Huber & Helm, 2020). 

 

  4) The fourth priority needs the Results of management towards 

excellence of schools in Banteay Meanchey to enhance students' creative self-efficacy 

is the Teacher's Development and Engagement results. The item “Teachers join the 

team and professional learning community to develop creative teaching and teaching 

for creativity.” Responding to the needs, the fourth proposed approach for schools is 

“Design the new paradigm of teacher professional development.” 

  It has been viewed universally that education quality strongly depends 

on teachers' quality (MoEYS Cambodia, 2016). Little (2012) confirmed that the 

director's vital role is to provide favorable conditions for Teacher Professional 

Development in Schools. Teacher Professional Development should be carried out in 

job-embedded, collaborative, and school-based activities (He & Ho, 2017). It is 

consistent with Kalman et al. (2022) that supporting professional development leads 

to significant growth in teachers’ knowledge, beliefs, attitudes, classroom practice, 

teaching skills, and student learning. Today, professional development strategies are 

increasingly collaborative and use a collegial learning atmosphere to increase the 

capacity to teach, manage a classroom, and comprehend the subject matter (Ahmad 

Zaky El Islami et al., 2022). BEGHETTO (2021) explains that the teacher’s ability to 

teach about creativity, teaching for creativity, and teaching with creativity must be 

promoted in the school endowment. Being in a technology advancement area and 

facing an unexpected repercussion, the Covid-19 pandemic, Kalman et al. (2022) 

illustrated that teacher learning and growth are the keys to keeping online and next 

normal education alive. They suggested that developing new mechanisms and models 

that support teacher Learning and Professional Development in different sphere in 

line with the online education process should be prioritized in education polices of all 

countries since they found that most teachers called for positive change in teachers 

Learning and Professional Development by improving knowledge and skill about 

technology, develop using online education, integrated ICT into education, teachers’ 

openness to development, increase using technology, and transformation in standpoint 

towards technology, education, and online education. 

 

  5) The fifth and lowest priority need of the Result of management 

towards excellence of schools in Banteay Meanchey to enhance students’ creative 

self-efficacy is leadership and governance. The item “Director shared the vision of 

promoting students’ creative self-efficacy with teachers and stakeholders.” 

Responding to the needs, the last proposed approach for schools is “Cultivate 

innovative-driven leadership to foster change and execute the current status quo.” 

  For one organization to be creative or innovative, its leadership must 

be visionary (The Innovative-Driven Leader: A New-World Order To Leadership, 

2019). Horth and Vehar (2012) indicated that it takes innovative leadership, 

hierarchical organizational support, and a culture that values and nourishes creativity 

to promote creativity or innovation in one organization actively. The innovative 

leader establishes the necessary direction, alignment, and commitment to develop and 

implement something new that adds value. In the education field, Bill Lucas (2021) 

suggested that school leaders and teacher leadership play a key role in deciding and 
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leading change and improving practice to promote creativity in the school. Schools 

must facilitate talks or activities with outside experts and community members to 

encourage innovation to create a healthy school climate for creativity (BEGHETTO, 

2021). The environment of trust, safety, unrestrained, encourages collaboration, 

modeling of creativity, supportiveness of risk, and reduction of stress and challenges 

empower students’ creative efficacy (Stephanie Rip, 2019).      

5.3. Recommendation 

 5.3.1. Recommendation for Implementation 

 1) School directors must provide more spaces for parents and 

community involvement, such as inviting them to be members of the school 

management committee and motivating them to join the school meetings and strategic 

planning processes to ensure their voice is heard and school-parent communication is 

comfortable and healthy. Moreover, the school director must encourage teachers to 

strengthen teacher-parent relationships by conducting face-to-face or virtual meetings, 

setting up a Social Media classroom page, and visiting the home to ensure parents are 

involved in motivating and guiding students' learning process. Teachers and parents 

work together to discover students’ interests and needs, and the positive way to 

inspire students to learn happily and effectively with less or no pressure and a healthy 

mindset. Teachers must welcome and be open to diversity and differences and 

promote collaboration and trust environment. Notably, directors and teachers must 

keep using online platforms such as Facebook chat, line, telegram, school website, 

zoom, and other applications that were used to communicate with students and 

parents during the pandemic of covid-19 to get in touch and provide up-to-date 

information to promote close and comfortable communication and collaboration 

between students, parents, teachers, and school in observing and promoting 

comfortable and warm learning environment for improving student learning outcome.   

 These activities must be promoted since the finding reveal that Student 

and Stakeholders’ engagement results, item “relationship between parents and 

teachers in observing students learning,” has the highest priority needs value.  

 

  2) School director needs to encourage teachers to pay more attention to 

the actual students' results than the figure or the data. Here, the director must motivate 

teachers to participate in continuous professional development (both online and 

offline training and knowledge-sharing sessions) that is organized and freely provided 

by MoEYS or other educational organizations to increase psychological and 

pedagogical knowledge to promote students’ involvement in learning and creative 

self-efficacy, especially creative thinking self-efficacy. Directors must also encourage 

teachers to use problem-based, project-based, inquiry, design thinking, thing-based 

learning, classroom as a learning community, growth mindset, playful 

experimentation, and other new teaching methods in the current and next normal era. 

In addition, Director must cooperate with teachers to involve students in the learning 

process, giving them the freedom to make their own choice in planning and 
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processing activities and tasks. Teachers should set the learning tasks or activities that 

respond to students’ interests and create a happy and unstressed learning environment 

that encourages students’ flexibility, risk-taking, and responsibility for their actions 

and decision-making, both individual and in a group, both inside and outside school. 

The director also needs to collaborate with internal and external stakeholders to 

establish extracurricular activities (study clubs, academic competition participation, 

community service, student government/council, debate, sports, and art) to increase 

students’ opportunities to build and show their creative thinking and confidence as 

well as to challenge themselves towards creativity.  

  These activities must be promoted since the finding reveal that because 

the study finding indicated that Student Learning results, item “Students’ ability in 

linking the new knowledge with what they have already known to make new ideas 

and decisions” has the second-highest priority needs value. 

 

  3) School director must create a strategic plan based on the PDCA 

quality cycle and involve parents, community, key suppliers, and partners in each 

process stage. Director needs to make these groups of people feel they are a part of 

the process (making the decision, planning, observing, and evaluating the plan and 

practice), and they must work to support the successful operation. The working 

process under the digital platform must be motivated. Also, the director must establish 

the committee for the school operation budget to manage the school’s financial 

performance and record accountability, transparence, and effectiveness. Directors 

need to be resilient, flexible, adaptable, compassionate, and trustworthy to attract 

parents and local communities’ engagement in providing support resources to get the 

school ready and safe to promote student learning outcomes and the teaching and 

learning process in the Covid-19 era the next normal future.   

  These activities must be promoted since the finding revealed that 

Budget and Financials Management results, the item “School gains financial support 

from stakeholders to develop teaching and learning and school development,” 

contains the third priority need value.  

 

  4) The provincial department of Education, youth, and sports should 

provide continuous professional development that meets the teachers’ needs for 

developing their students. They must survey or get teachers to write their professional 

development planning to meet learning objectives. As schools in Banteay Meanchey 

and Cambodia are now open for an on-site learning process, professional 

development opportunities should consider the online training opportunities and 

flexibility in finding the time. Both Synchronous and asynchronous professional 

development must be celebrated now and next normal world. Moreover, the director 

must encourage teachers to integrate the knowledge, teaching methods, and ICT skills 

gained from online teaching and training during the pandemics into their current new 

normal teaching to prepare teachers and students for the uncertain future.  
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  These activities must be promoted since the finding revealed that the 

Teachers Development and Engagement results, the item “Teachers join the team and 

professional learning community to develop creative teaching and teaching for 

creativity,” stay at the fourth priority needs to develop.  

 

 5.3.2. Recommendation for Further Research Study 

  1) There should be further research on the barriers to parental 

involvement in teaching and learning and the school management process in the post-

Covid era since research revealed that the students and stakeholder engagement in 

school to develop creative self-efficacy has the highest priority needs value. 

  2) There should be a further study on students' perception and needs of 

extracurricular activities that effectively unlock their originality and creative thinking 

for the unpredictable world since the finding revealed that student learning results 

related to students' creative thinking self-efficacy and the ability to link the old and 

new knowledge for a novel idea, solution, or product have the highest priority needs 

value. 
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APPENDIX A: RESEARCH INSTRUMENTS  

 

A-1: Conceptual Framework Evaluation Form 

A-2: Research Questionnaire (English) 
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A-1: Conceptual Framework Evaluation Form 

 

 
 

Conceptual Framework Evaluation 
Topic 

“Approaches for Developing Management Towards Excellence of Schools in Banteay 

Meanchey Based on the Concept of Creative Self-Efficacy” 

 

 

 This evaluation process aims to get your opinions and comments regarding the 

suitability of the dimensions of each variable in the conceptual framework of this 

research study. For the elements of each concept, a researcher has reviewed, analyzed, 

and synthesized from related literature, theories, and research.  

 

 As you are an experienced and professional educator, I researcher highly value 

and respect the thoughts and opinions provided by you in this evaluation form. The 

evaluation result will be a fundamental part of developing research instruments for 

collecting data for developing approaches for management towards excellence of 

schools in Banteay Meanchey according to the concept of creative self-efficacy.  

 

 Thank you for your kind assistance.  

 

 

Miss Dalin Lim 

Master’s degree student in Educational Management,  

Department of Educational Policy Management and Leadership,  

Faculty of Education, 

Chulalongkorn University  

Tel: 092 32 51 824/ 078 565759  

Email: dalin_lim@ymail.com   
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The Explanation of Evaluation Form 

 

 There are two significant concepts in this research study. They are:   

  1. The concept of creative self-efficacy 

  2. The concept of management towards excellence 

 Related to these two concepts, the research study aimed to cover three 

objectives:  

1.  To study the conceptual framework for developing management 

towards excellence of schools in Banteay Meanchey based on the concept of 

creative self-efficacy. 

2.  To study the priority needs for developing management towards 

excellence of schools in Banteay Meanchey based on the concept of creative 

self-efficacy. 

3.  To propose approaches for developing management towards 

excellence of schools in Banteay Meanchey based on creative self-efficacy. 

 

 This conceptual framework evaluation was constructed to respond to the first 

research objective, “To study the conceptual framework for developing management 

towards excellence of schools in Banteay Meanchey based on creative self-efficacy.”  

  The form was divided into three parts as  

  Part 1: Demographic Data of respondent  

  Part 2: Evaluation of the suitability of the elements of concepts used as 

the conceptual framework in the study. 

  Part 3: Additional comments and suggestions for each element and  

 concept. 
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Conceptual Framework Evaluation Form  
 

Part 1: Demographic Data of informant 

 1. Current position:   …………………………………………………… 

 2. The highest educational Qualification:  ...……………………………. 

 3. Work experience  ………………………………………………years 

 4. Email: …………………………………………………………………. 

Part 2: The evaluation of the suitability of the elements in the conceptual framework 

  Please put (√) in the following column according to your opinions. If 

there are any additional comments or suggestions, please add them in the Comments 

column.  

  +1  means agree that the element is suitable for the research  

    0  means not sure if the component is suitable or not for the 

research  

   -1 means disagree that the element is suitable for the research  

Example 

Concept of Creative Self-Efficacy 
Expert’s opinion 

Comments 
+1 0 -1 

1) Creative thinking self-efficacy refers to 

an individual's belief in their ability to 

express creative thinking. It is indicated 

by flexibility, fluency, elaboration, and 

originality self-efficacy. 

√ 0 -1 

 

 

 2.1. Concept of Creative Self-Efficacy 

 Creative self-efficacy refers to an individual’s belief in producing or 

performing the given task and persisting the difficulty creatively to create novel and 

valuable ideas. Creative self-efficacy consists of two dimensions as  

1) creative thinking self-efficacy: fluency self-efficacy, flexibility 

self-efficacy, elaboration self-efficacy, and originality self-efficacy 

2) creative performance self-efficacy: field self-efficacy, personality 

self-efficacy, and persistence self-efficacy 

Concept of Creative Self-Efficacy 
Expert’s opinion 

Comments 
+1 0 -1 

1) Creative thinking self-efficacy refers to an 

individual's belief in their ability to express 

creative thinking. It is indicated by flexibility, 

fluency, elaboration, originality self-efficacy. 

+1 0 -1 

 

 1.1) Fluency self-efficacy refers to the 

ability to generate a variety of reasonable ideas 

or solutions, reach various conclusions, have a 

good imagination, and consider various 

responses to a tough topic or circumstance. 

+1 0 -1 

 

  1.2) Flexibility self-efficacy refers to 

the ability to come up with various answers or 

responses, reply to a task or problem in various 

+1 0 -1 
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Concept of Creative Self-Efficacy 
Expert’s opinion 

Comments 
+1 0 -1 

ways and think of various ideas while working 

on a problem. 

  1.3) Elaboration self-efficacy refers to 

the ability to make a wild idea sound normal 

and logical by linking it with the knowledge 

students have learned and telling the other about 

your dream. 

+1 0 -1 

 

  1.4) Originality self-efficacy refers to 

the capacity to be the first in a group or class to 

come up with a novel idea or answer, think of 

fresh noteworthy ideas before others, and come 

up with ideas that others have not. 

+1 0 -1 

 

2) Creative performance self-efficacy refers to 

an individual's belief in their ability to express 

creative performance. It is indicated by three 

factors field self-efficacy, personality self-

efficacy, and persistence self-efficacy. 

+1 0 -1 

 

  2.1) Field self-efficacy refers to the 

capacity to create a creative idea or something 

that others will choose and to persuade others 

that your idea or product is the most excellent fit 

+1 0 -1 

 

  2.2) Personality self-efficacy refers to 

the capacity to drive yourself to come up with 

new ideas, enjoy new ideas you learned from 

others, and keep thinking about things even 

after you have spent much time on them.  

+1 0 -1 

 

  2.3) Persistence self-efficacy refers to 

the ability to retain a strong desire to acquire 

knowledge, teach oneself new things, check 

one's development regularly, and be persistent 

in facing challenges or negative feedback. 

+1 0 -1 

 

 The concept is derived from synthesizing academic research  (D. H. Abbott, 

2010a; Daher et al., 2021; Du et al., 2020; Lin & Wang, 2021; C. C. Liu et al., 2014; 

Shiu et al., 2012; Tan & Majid, 2011; Yu, 2013b) 

 

 2.2. Concepts of Management towards Excellence 

  Management toward Excellence refers to leadership and management 

of the school that works to enable the school to obtain superior performance and 

quality of school and education system for students, parents, and the whole 

community. Management toward excellence consists of seven criteria: leadership; 

strategy; customers; measurement, analysis, and knowledge management; workforce; 

operations; and results. 
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Concept of Management towards 

Excellence 

Expert’s 

opinion 
Comments 

+1 0 -1 

1) Leadership refers to senior 

leadership, governance, and school 

contribution to society.  

+1 0 -1 

 

  1.1) Senior Leadership refers 

to the way the school director leads the 

school process (school activity or 

program) toward the set goal and to 

increase students learning outcomes.  

+1 0 -1 

 

  1.2) Governance and societal 

contribution refer to how school 

directors manage the process repones 

good governance and societal 

contribution.  

+1 0 -1 

 

2) Strategy refers to school strategy 

development and implementation 
+1 0 -1 

 

  2.1) Strategy development 

refers to the ways the school director 

leads the determination of school 

strategies and development plans.  

+1 0 -1 

 

  2.2) Strategy implementation 

refers to how school directors 

implement the school strategies and 

development plan toward the school 

vision.   

+1 0 -1 

 

3) Customers (students and 

stakeholders) refers to students and all 

stakeholder expectations and 

engagement 

+1 0 -1 

 

  3.1) Students and stakeholder 

expectation refers to the ways school 

directors listen to students’ and 

stakeholders’ opinions and needs and 

use them to determine the response 

process or strategy 

+1 0 -1 

 

  3.2) Students and stakeholder 

engagement refers to the ways school 

directors use to build a good 

relationship with students and 

stakeholders to get their satisfaction 

and engagement 

+1 0 -1 

 

4) Measurement, Analysis, and 

Knowledge Management refer to the 
+1 0 -1 
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Concept of Management towards 

Excellence 

Expert’s 

opinion 
Comments 

+1 0 -1 

measurement and analysis of school 

performance; and information, 

knowledge, and technology 

management in school. 

  4.1) School performance 

measurement and analysis refer to the 

way school directors use to measure 

and analyze school performance. 

+1 0 -1 

 

  4.2) Information, knowledge, 

and technology management refers to 

how school directors manage and 

update the school’s information, 

knowledge, and technology. 

+1 0 -1 

 

5) Workforce (Human Resource) 
refers to teachers and educational 

staff's working environment and 

engagement 

+1 0 -1 

 

  5.1) Teacher and educational 

staff working environment refer to the 

ways school directors use to develop 

the knowledge and ability of teachers 

and educational staff to respond to the 

change. 

+1 0 -1 

 

  5.2) Teachers’ and educational 

staff’s engagement refers to the ways 

school directors engage teachers and 

educational staff in school development 

and high performance. 

+1 0 -1 

 

6) Operations refer to support and 

improvement process and operational 

effectiveness. 

+1 0 -1 

 

  6.1) Support and improvement 

process refers to the ways school 

directors lead their day-to-day work 

operations to respond to the school 

vision. 

+1 0 -1 

 

  6.2) Operational effectiveness 

refers to how school directors ensure 

effective management and a safe school 

environment. 

+1 0 -1 

 

7) Results refer to the school’s 

performance and improvement in all 

parts. It focuses on student learning 

+1 0 -1 
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Concept of Management towards 

Excellence 

Expert’s 

opinion 
Comments 

+1 0 -1 

results, student and stakeholder 

engagement results, teacher 

development and engagement results, 

teacher and stakeholder communication 

results, and budget and financial 
results.  

7.1) Student learning results 

refer to student achievement in each 

academic year. 

+1 0 -1 

 

7.2) Student and stakeholder 

engagement results refer to the results 

of students and stakeholder satisfaction 

and engagement in the teaching and 

learning process and school 

management 

+1 0 -1 

 

7.3) Teacher development and 

engagement results refer to improving 

teachers' and educational staff’s 

knowledge related to their teaching 

methodology, knowledge skill, and 

problem-solving skill.  

+1 0 -1 

 

7.4) Teacher and stakeholder 

communication results refer to a close 

and strong relationship between teacher 

and student’s family to improve student 

learning. 

+1 0 -1 

 

7.5) Budget and financial 
management results refer to budget 

allocation and control following the 

annual expenditure plan.  

+1 0 -1 

 

 The concept derived from Baldrige Performance Excellance Program (2021) 

Part 3: Additional comments and suggestions 

 3.1. The concept of creative self-efficacy 

………………………………………………………………………………………… 

………………………………………………………………………………………… 

 3.2. The concept of management towards excellence 

………………………………………………………………………………………… 

………………………………………………………………………………………… 

         

Signature:…………………………. 

Name:……………………………...  
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A-2: Research Questionnaire (English Language) 
 

 
 

Questionnaire 
Topic 

“The Current and Desirable States for Developing Management Towards Excellence of 

Schools in Banteay Meanchey based on the Concept of Creative Self-Efficacy” 

 

Introductions 

 

 This questionnaire is conducted to study the current and desirable state of Developing 

Management Toward Excellence of schools in Banteay Meanchey based on the concept of 

creative self-efficacy. The data from the questionnaire will be analyzed for developing the 

approaches for developing management towards excellence of schools in Banteay Meanchey 

based on the concept of creative self-efficacy.  

 

 This questionnaire consists of 4 parts as follows: 

Part 1: Demographic data of respondents (Checklist) 

Part 2: The results of management towards excellence of schools in Banteay 

Meanchey based on the concept of creative self-efficacy (Rating 

Scale) 

Part 3: Current and desirable states of management toward excellence of 

school in Banteay Meanchey based on the concept of creative self-

efficacy (Rating Scales)  

Part 4: Suggestions and recommendations for developing management 

towards excellence of schools in Banteay Meanchey based on the 

concept of creative self-efficacy. 

 The data obtained from the questionnaire is used to analyze the overall aspects of 

management towards excellence of schools in Banteay Meanchey based on the concept of 

creative self-efficacy, and in no way shall it impact the respondent or respondent’s position.  

 Please kindly and honestly answer all the questions. Thank you for your participation 

and cooperation.  

 

 

 

Miss Dalin Lim 

Master of Educational Administration, 

Department of Education Policy, Management, and Leadership, 

Faculty of Education, 

Chulalongkorn University  

Tel: 078 565759 / 098 650320 

Email: dalin_lim@ymail.com   
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Questionnaire  
“The Current and Desirable States for Developing Management Towards Excellence of 

school in Banteay Meanchey based on the concept of  

creative self-efficacy”. 

 

Part I: Demographic Data of Respondents 

 Instruction: please tick (✔) in the box that is true for you and fill in the  space as 

required:  

 

 

 

 

 

1. Gender:   

  Female     Male 

 

2. Age :   

 30 or less then 30    31-35 years old  

 36-40 years old    41-45 years old 

46-50 years old    More than 50 years 

 

3. Highest Education Qualification:    

 Doctoral Degree    Master’s degree 

 Bachelor’s degree     Associate degree 

 Other (specify) ……... 

 

4.  Position (For Director or Deputy Director) 

   Director      Deputy director 

 

4.  Teaching subject (For Teachers) 

   Mathematics     Khmer Literature 

   Physics     Chemistry 

   Biology     Earth Science 

   English      History 

   Geography     Economic 

   Home Economics and Moral 

 

 5.  Professional Working Experience (in current position) 

   Less than 1 year    1 - 5 years 

   6-10 year     11-15 years   

   16-20 years     21-25 years    

   26-30 years     More than 30 years 

  

Example:   

0. Gender :   
    Female    Male 
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Part II: Result of Management Towards Excellence of Schools in Banteay Meanchey 

based on the concept of creative self-efficacy 

Current State: refers to the level of the successful result of your students and your 

school in the present time. If you mark the sentence……. 

 5 refers to  the present result being at the highest level  

 4 refers to  the present result being at the high level  

 3 refers to  the present result as the moderate level  

 2 refers to  the present result as the low level 

 1 refers to  the present result as the lowest level  

Desirable state: refers to the level of the successful result of your students and your 

school that you want to reach in the future; if you mark the sentence……. 

 5 refers to  in the future want the result to happen at the highest  

 4 refers to in the future want the result to happen at the high level  

 3 refers to  in the future want the result to happen at the moderate level  

 2 refers to in the future want the result to happen at the low level  

 1 refers to  in the future want the result to happen at the lowest level  

 Please (✔) in the column (from 1 to 5) that closely match the result of current and 

desirable states of management towards excellence of schools in Banteay Meanchey based on 

the concept of creative self-efficacy    

No 

The Results of Management Towards 

Excellence Based on the Concept of 

Creative Self-Efficacy 

Levels of the Success Result 

Current State 
Highest Lowest 

Desirable State 
Highest Lowest 

5 4 3 2 1 5 4 3 2 1 

1 

Students can think creatively and express 

their original thought or opinion in class 

and with their team.  

5 4 3 2 1 5 4 3 2 1 

2 

Students can produce different kinds of 

responses and solutions in their learning 

and everyday activities 

5 4 3 2 1 5 4 3 2 1 

3 

Students can find answers to their learning 

task with great novel ideas, process, or 

product 

5 4 3 2 1 5 4 3 2 1 

4 

Students are good at linking the new 

knowledge with what they have already 

known to make new ideas or decisions. 

5 4 3 2 1 5 4 3 2 1 

5 
Students enjoy involving in social 

activities. 
5 4 3 2 1 5 4 3 2 1 

6 
Students are brave to persist in the face of 

difficulty or negative feedback. 
5 4 3 2 1 5 4 3 2 1 

7 
Students continue their higher education 

after graduating from the secondary level. 
5 4 3 2 1 5 4 3 2 1 

8 Students are enthusiasm in lifelong learning           

9 
Students engage in the teaching and 

learning process. 
5 4 3 2 1 5 4 3 2 1 
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No 

The Results of Management Towards 

Excellence Based on the Concept of 

Creative Self-Efficacy 

Levels of the Success Result 

Current State 
Highest Lowest 

Desirable State 
Highest Lowest 

5 4 3 2 1 5 4 3 2 1 

10 
Parents have a good relationship with 

teachers to observe students’ learning. 
5 4 3 2 1 5 4 3 2 1 

11 

Parents and the community participate in 

teaching and learning and the school 

process. 

5 4 3 2 1 5 4 3 2 1 

12 

Teachers join teams or professional 

learning communities to develop creative 

teaching and teaching for creativity. 

5 4 3 2 1 5 4 3 2 1 

13 
Teachers provide emotional support to 

promote students’ creative self-efficacy 
5 4 3 2 1 5 4 3 2 1 

14 
Teachers provide autonomy support to 

promote students’ creative self-efficacy. 
5 4 3 2 1 5 4 3 2 1 

15 

Director shared the vision of promoting 

students’ creative self-efficacy with 

teachers and stakeholders. 

5 4 3 2 1 5 4 3 2 1 

16 

Director gains confidence from parents, 

community, and society in managing school 

education 

5 4 3 2 1 5 4 3 2 1 

17 

Schools gain financial support from 

stakeholders to enhance teaching, learning, 

and school development. 

5 4 3 2 1 5 4 3 2 1 

18 

The school allocates and controls resources 

and funds to support students’ creativity 

effectively.   

5 4 3 2 1 5 4 3 2 1 

Part III: Current and desirable states of management of schools in Banteay Meanchey 

towards excellence based on the concept of creative self-efficacy  

 

Current state: refers to the level of the management activities that are practiced in your 

school at present  

5 refers to  presently practicing at the highest level  

4 refers to  presently practicing at the high level  

3 refers to  presently practicing at the moderate level  

2 refers to  presently practicing at the low level 

1 refers to  presently practicing at the lowest level  

Desirable state: refers to the level of the management activities that you want to be 

practiced in your school in the future   

5 refers to the future need to practice at the highest level. 

4 refers to the future need to practice at a high level. 

3 refers to the future need to practice at the moderate leave. 

2 refers to the future need to practice at the lower level. 

1 refers to the future need to practice at the lowest level. 
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 Please (✔) in the column (from 1 to 5) that closely match the current and desirable 

states of management towards excellence of schools in Banteay Meanchey based on the 

concept of creative self-efficacy. 

No 
Management Towards Excellence Based 

on the Concept of Creative Self-Efficacy 

Current State 
Highest Lowest 

Desirable State 
Highest Lowest 

5 4 3 2 1 5 4 3 2 1 

1. Leadership refers to senior leadership, governance, and school contribution to the 

society around. 

1) At what level does the school director value the development of students’ creative self-

efficacy in the following area: 

C
re

at
iv

e 
se

lf
-e

ff
ic

ac
y
 (1) Fluency self-efficacy 5 4 3 2 1 5 4 3 2 1 

(2) Flexibility self-efficacy 5 4 3 2 1 5 4 3 2 1 

(3) Elaboration self-efficacy 5 4 3 2 1 5 4 3 2 1 

(4) Originality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(5) Field self-efficacy 5 4 3 2 1 5 4 3 2 1 

(6) Personality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(7) Persistence self-efficacy 5 4 3 2 1 5 4 3 2 1 

2) At what level does the school director promote teachers’ and stakeholders’ interest in 

developing students’ creative self-efficacy in the following area: 

C
re

at
iv

e 
se

lf
-e

ff
ic

ac
y
 (1) Fluency self-efficacy 5 4 3 2 1 5 4 3 2 1 

(2) Flexibility self-efficacy 5 4 3 2 1 5 4 3 2 1 

(3) Elaboration self-efficacy 5 4 3 2 1 5 4 3 2 1 

(4) Originality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(5) Field self-efficacy 5 4 3 2 1 5 4 3 2 1 

(6) Personality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(7) Persistence self-efficacy 5 4 3 2 1 5 4 3 2 1 

2. Strategy refers to school strategy development and implementation.  

3) At what level does the school strategic plan and objective response to the development 

of students’ creative self-efficacy in the following area: 

C
re

at
iv

e 
se

lf
-e

ff
ic

ac
y
 (1) Fluency self-efficacy 5 4 3 2 1 5 4 3 2 1 

(2) Flexibility self-efficacy 5 4 3 2 1 5 4 3 2 1 

(3) Elaboration self-efficacy 5 4 3 2 1 5 4 3 2 1 

(4) Originality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(5) Field self-efficacy 5 4 3 2 1 5 4 3 2 1 

(6) Personality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(7) Persistence self-efficacy 5 4 3 2 1 5 4 3 2 1 

4) At what level can school performances to respond to the development of students’ 

creative self-efficacy in the following area: 

C
re

at
iv

e 

se
lf

-

ef
fi

ca
cy

 (1) Fluency self-efficacy 5 4 3 2 1 5 4 3 2 1 

(2) Flexibility self-efficacy 5 4 3 2 1 5 4 3 2 1 

(3) Elaboration self-efficacy 5 4 3 2 1 5 4 3 2 1 
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No 
Management Towards Excellence Based 

on the Concept of Creative Self-Efficacy 

Current State 
Highest Lowest 

Desirable State 
Highest Lowest 

5 4 3 2 1 5 4 3 2 1 

(4) Originality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(5) Field self-efficacy 5 4 3 2 1 5 4 3 2 1 

(6) Personality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(7) Persistence self-efficacy 5 4 3 2 1 5 4 3 2 1 

3. Customers (students and stakeholders) refers to students and all stakeholder 

expectations and engagement 

5) At what level does the school director interact with students’ and stakeholders’ needs 

in developing students’ creative self-efficacy in the following area: 

C
re

at
iv

e 
se

lf
-e

ff
ic

ac
y
 (1) Fluency self-efficacy 5 4 3 2 1 5 4 3 2 1 

(2) Flexibility self-efficacy 5 4 3 2 1 5 4 3 2 1 

(3) Elaboration self-efficacy 5 4 3 2 1 5 4 3 2 1 

(4) Originality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(5) Field self-efficacy 5 4 3 2 1 5 4 3 2 1 

(6) Personality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(7) Persistence self-efficacy 5 4 3 2 1 5 4 3 2 1 

6) At what level does the school director work to enable students' and stakeholders’ 

satisfaction and engagement in developing students’ creative self-efficacy in the 

following area: 

C
re

at
iv

e 
se

lf
-e

ff
ic

ac
y
 (1) Fluency self-efficacy 5 4 3 2 1 5 4 3 2 1 

(2) Flexibility self-efficacy 5 4 3 2 1 5 4 3 2 1 

(3) Elaboration self-efficacy 5 4 3 2 1 5 4 3 2 1 

(4) Originality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(5) Field self-efficacy 5 4 3 2 1 5 4 3 2 1 

(6) Personality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(7) Persistence self-efficacy 5 4 3 2 1 5 4 3 2 1 

4. Measurement, Analysis, and Knowledge Management refer to the analysis of 

school performance; and information, knowledge, and technology management. 

7) At what level does the school director focus on monitoring and evaluating school 

performance and resources to respond to the development of students’ creative self-

efficacy in the following area: 

C
re

at
iv

e 
se

lf
-e

ff
ic

ac
y
 (1) Fluency self-efficacy 5 4 3 2 1 5 4 3 2 1 

(2) Flexibility self-efficacy 5 4 3 2 1 5 4 3 2 1 

(3) Elaboration self-efficacy 5 4 3 2 1 5 4 3 2 1 

(4) Originality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(5) Field self-efficacy 5 4 3 2 1 5 4 3 2 1 

(6) Personality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(7) Persistence self-efficacy 5 4 3 2 1 5 4 3 2 1 
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No 
Management Towards Excellence Based 

on the Concept of Creative Self-Efficacy 

Current State 
Highest Lowest 

Desirable State 
Highest Lowest 

5 4 3 2 1 5 4 3 2 1 

8) At what level does the school director use the digital platform to manage and update 

school information, knowledge, and technology system to respond to the development of 

students’ creative self-efficacy in the following area: 

C
re

at
iv

e 
se

lf
-e

ff
ic

ac
y
 (1) Fluency self-efficacy 5 4 3 2 1 5 4 3 2 1 

(2) Flexibility self-efficacy 5 4 3 2 1 5 4 3 2 1 

(3) Elaboration self-efficacy 5 4 3 2 1 5 4 3 2 1 

(4) Originality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(5) Field self-efficacy 5 4 3 2 1 5 4 3 2 1 

(6) Personality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(7) Persistence self-efficacy 5 4 3 2 1 5 4 3 2 1 

5. Workforce (Human Resource) refers to teachers and educational staff's working 

environment and engagement 

9) At what level does the school director promote collaboration and a professional 

learning community in school to develop teachers’ creative self-efficacy and creative 

teaching to improve students’ creative self-efficacy in the following area: 

C
re

at
iv

e 
se

lf
-e

ff
ic

ac
y
 (1) Fluency self-efficacy 5 4 3 2 1 5 4 3 2 1 

(2) Flexibility self-efficacy 5 4 3 2 1 5 4 3 2 1 

(3) Elaboration self-efficacy 5 4 3 2 1 5 4 3 2 1 

(4) Originality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(5) Field self-efficacy 5 4 3 2 1 5 4 3 2 1 

(6) Personality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(7) Persistence self-efficacy 5 4 3 2 1 5 4 3 2 1 

10) At what level does the school director motivate teachers and educational staff to 

engage in promoting learning activities and environment that respond to the development 

of students’ creative self-efficacy in the following area: 

C
re

at
iv

e 
se

lf
-e

ff
ic

ac
y
 (1) Fluency self-efficacy 5 4 3 2 1 5 4 3 2 1 

(2) Flexibility self-efficacy 5 4 3 2 1 5 4 3 2 1 

(3) Elaboration self-efficacy 5 4 3 2 1 5 4 3 2 1 

(4) Originality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(5) Field self-efficacy 5 4 3 2 1 5 4 3 2 1 

(6) Personality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(7) Persistence self-efficacy 5 4 3 2 1 5 4 3 2 1 
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6. Operations refer to support and improvement process and operational effectiveness. 

11) At what level do the school director and all stakeholders work together to determine 

and lead activities that support the development of students’ creative self-efficacy in the 

following area: 

C
re

at
iv

e 
se

lf
-e

ff
ic

ac
y
 (1) Fluency self-efficacy 5 4 3 2 1 5 4 3 2 1 

(2) Flexibility self-efficacy 5 4 3 2 1 5 4 3 2 1 

(3) Elaboration self-efficacy 5 4 3 2 1 5 4 3 2 1 

(4) Originality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(5) Field self-efficacy 5 4 3 2 1 5 4 3 2 1 

(6) Personality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(7) Persistence self-efficacy 5 4 3 2 1 5 4 3 2 1 

12) At what level do school directors and teachers lead the learning activities outside 

class to promote students’ creative self-efficacy related to the following area: 

C
re

at
iv

e 
se

lf
-e

ff
ic

ac
y
 (1) Fluency self-efficacy 5 4 3 2 1 5 4 3 2 1 

(2) Flexibility self-efficacy 5 4 3 2 1 5 4 3 2 1 

(3) Elaboration self-efficacy 5 4 3 2 1 5 4 3 2 1 

(4) Originality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(5) Field self-efficacy 5 4 3 2 1 5 4 3 2 1 

(6) Personality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(7) Persistence self-efficacy 5 4 3 2 1 5 4 3 2 1 

13) At what level does the school director promote a safe school environment to enhance 

the development of students’ creative self-efficacy in the following area: 

C
re

at
iv

e 
se

lf
-e

ff
ic

ac
y
 (1) Fluency self-efficacy 5 4 3 2 1 5 4 3 2 1 

(2) Flexibility self-efficacy 5 4 3 2 1 5 4 3 2 1 

(3) Elaboration self-efficacy 5 4 3 2 1 5 4 3 2 1 

(4) Originality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(5) Field self-efficacy 5 4 3 2 1 5 4 3 2 1 

(6) Personality self-efficacy 5 4 3 2 1 5 4 3 2 1 

(7) Persistence self-efficacy 5 4 3 2 1 5 4 3 2 1 

Part IV: Suggestions and recommendations 

 Please write some suggested approaches for developing management towards 

excellence of schools in Banteay Meanchey to enhance students’ creative self-

efficacy   

 1. Leadership…………………………………………………………………. 

 2. Strategy …………………………………………………………………….. 

 3. Students and Stakeholders…………………………………………………... 

 4. Measurement, Analysis, and Knowledge Management …………………… 

 5. Operation …………………………………………………………………... 

 6. Workforce.………………………………………………………………….. 

        

Thank you for your participation.  
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A-3: Research Questionnaire (Khmer Language) 

 

កម្រងសណួំរម្ាវម្ាវ 
អំព ី

“ាា នភាពបច្ចុបបនន និងការរពំឹងទុកសដពីីការអភិវឌ្ឍការម្រប់ម្រងាលាររៀនម្បកបរោយ
ឧត្តរភាព រ ើរបជីំរញុការអភិវឌ្ឍការរជឿាក់រ ើខ្លួនឯងកនងុការច្ច្នម្បឌ្ិត្របសស់សិស 

កនងុរខ្ត្តបន្ទា យមានជ័យ” 
ការណែនាំ 

 ១. កម្រងសាំែួរន េះនរៀបចាំន ើងន ើរបមី្បរូលទិ ន យ័ពាកព់ ័ធ ឹងស្ថា  ភាពបចចុបប ន  ិងការរ ាំពឹងទុកន
នពលអនគតន ការអភវិឌ្ឍការម្គប់ម្គងស្ថលានរៀ ម្បកបនោយឧតតរភាព កនុងជាំរុញការអភវិឌ្ឍការនជឿជាក់
នលើខ្លួ ឯងកនុងការនចនម្បឌ្ិតរបស់សិសសកនុងនខ្តតបនា យមា ជយ័ ន ើរបបីនងកើត ូវ “វធិីស្ថស្តសតន ការអភវិឌ្ឍការ
ម្គប់ម្គងស្ថលានរៀ ម្បកបនោយឧតតរភាព ន ើរបជីាំរុញការអភវិឌ្ឍការនជឿជាក់នលើខ្លួ ឯងកនុងការនចនម្បឌ្ិត
របស់សិសស កនុងនខ្តតបនា យមា ជយ័” ។ 

 ២. កម្រងសាំែួរន េះណបងណចកនចញជា ៤ ណននក ូចខាងនម្ការៈ 
ណននកទី ១៖ ពត័ម៌ា ផ្ទា ល់ខ្លួ របស់អនកន្លើយតប 
ណននកទី ២៖សាំែួរនលើលទធនលន ការម្គបម់្គងស្ថលានរៀ ននពលបចចុបប ន 
ណននកទី ៣៖ ស្ថា  ភាពបចចុបប ន  ិងស្ថា  ភាពណ លចងឲ់្យនកើតមា ននពលអនគត 
ណននកទី ៤៖ អ ុស្ថស  ៍ ិងការណែនាំ 

 ៣. ទិ ន ័យណ លទទួលបា ពីកម្រងសាំែួរ ឹងម្តូវបា នម្បើម្បាស់ន ើរបវីភិាគទិ ឋភាពទូនៅន ការ
ម្គបម់្គងស្ថលានរៀ ម្បកបនោយឧតតរភាព ន ើរបជីាំរុញការអភវិឌ្ឍការនជឿជាកន់លើខ្លួ ឯងកនុងការនចនម្បឌ្ិត
របស់សិសស កនុងនខ្តតបនា យមា ជ័យ ។ ម្គបព់ត័ម៌ា របស់ណ លបា នដល់ឲ្យ  ឹងរ ិបងកនលប េះពាល់ ល់
រុខ្តាំណែងឬកិចចការងារននសងៗរបស់អនកន្លើយតបននេះនទ។ 

 សូរនោរពអរគុែចាំនពាេះការចូលររួ  ិងកិចចសហម្បតិបតតិការរបស់នលាក នលាកម្សី។ 
កញ្ញា  លិរ ោលី  

 ិសសតិជាំនញម្គបម់្គងអប់រ ាំនោល នោបាយការម្គប់ម្គង  ិងភាពជាអនក ឹកនាំការអប់រ ាំ 
ស្ថកលវទិាល័យជុឡា ុងក   

នលខ្ទូរស័ពា  ០៧៨ ៥៦ ៥៧ ៥៩ / ០៩៨ ៦៥០ ៣២០  
  អុីណរល  dalin_lim@ymail.com  
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កម្រងសណួំរសម្មាបក់ារម្ាវម្ាវ  
សដអីំពី 

“ាា នភាពបច្ចុបបនន និងការរពំឹងទុកសដពីីការអភិវឌ្ឍការម្រប់ម្រងាលាររៀនម្បកបរោយ
ឧត្តរភាព រ ើរបជីំរញុការអភិវឌ្ឍការរជឿាក់រ ើខ្លួនឯងកនងុ 

ការច្ច្នម្បឌ្ិត្របសស់សិស កនងុរខ្ត្តបន្ទា យមានជ័យ” 
ណននកទ ី១៖ ពត័ម៌ា ផ្ទា ល់ខ្លួ របស់អនកចូលររួន្លើយសាំែួរ (សូរបាំនពញចននល េះ  ិងគូសសញ្ញា  () ោកក់នុង
ម្បអប់ ឬបាំនពញចននល េះខាងនម្ការតារភាពជាកណ់សដង) ៖ 
១. នភទ៖  ម្សី      ម្បុស 
 
២. អាយុ៖    ៣០ឆ្ន ាំ ឬតិចជាង៣០ឆ្ន ាំ    ៣១ - ៣៥ ឆ្ន ាំ 
    ៣៦ - ៤០ ឆ្ន ាំ     ៤១ - ៤៥ ឆ្ន ាំ 
    ៤៦ - ៥០ ឆ្ន ាំ     នម្ចើ ជាង ៥០ឆ្ន ាំ 
 
៣. កម្រតិការសិកា  បែឌិ ត     បរញិ្ញា បម្តជា ខ់្ពស់ 
    បរញិ្ញា បម្ត     បរញិ្ញា បម្តរង 

    ននសងៗ…………………. 
 
៤. តាំណែងបចចុបប ន (សម្មាបន់យក នយកិា ឬនយករង នយកិារង)   
    នយក ឬនយិកា    នយករង ឬនយិការង 
 
៤. បនម្ងៀ រុខ្វជិាា  (សម្មាបអ់នកម្គូ នលាកម្គ)ូ 
    គែិតវទិា     ភាស្ថណខ្ែរ 
    រូបវទិា     គីរវីទិា
    ជីវវទិា     ណន  ីវទិា  
    ភាស្ថអង់នគលស     ម្បវតតិវទិា 
    ភូរវិទិា     នស ឋកិចច 
    ពលរ ឋ សីលធរ៌ 
    

៥. រយៈនពលបនម្រើការងារកនុងរុខ្តាំណែងបចចុបប ន  
    តិចជាង១ឆ្ន ាំ     ១ - ៥ ឆ្ន ាំ 

    ៦ - ១០ ឆ្ន ាំ     ១១ - ១៥ ឆ្ន ាំ  

    ១៦ - ២០ ឆ្ន ាំ     ២១ - ២៥ ឆ្ន ាំ  

    ២៦ - ៣០ ឆ្ន ាំ     នម្ចើ ជាង ៣០ ឆ្ន ាំ 
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ណននកទ ី២៖ លទធនលន ការម្គបម់្គងស្ថលានរៀ ម្បកបនោយឧតតរភាព ន ើរបជីាំរុញការអភវិឌ្ឍការនជឿជាកន់លើ
ខ្លួ ឯងកនុងការនចនម្បឌ្តិរបស់សិសស កនុងនខ្តតបនា យមា ជយ័ 
 សូរនលាក នលាកម្សីគូសសញ្ញា  () នៅកនុងកូនលា ន ស្ថា  ភាព តារកម្រតិណារយួណ លនលាក 
នលាកម្សីគិតថាម្តឹរម្តូវបាំនុត។   
 ស្ថា  ភាពបចចុ បប ន មា  យ័ថា លទធនលណ លទទួលបា  ឬណ លនកើតមា កនុង ាំនែើ រការម្គបម់្គង
ស្ថលានរៀ  ននពលបចចុបប ន 

           តិច ឬទាបបាំនុត   សូរគូសសញ្ញា  () នៅកនុងម្បអបន់លខ្ ១ 
 តិច ឬទាប   សូរគូសសញ្ញា  () នៅកនុងម្បអបន់លខ្ ២ 
 រធយរ    សូរគូសសញ្ញា  () នៅកនុងម្បអបន់លខ្ ៣ 
 នម្ចើ  ឬខ្ពស់    សូរគូសសញ្ញា  () នៅកនុងម្បអបន់លខ្ ៤ 
 នម្ចើ បាំនុត ឬខ្ពស់បាំនុត  សូរគូសសញ្ញា  () នៅកនុងម្បអបន់លខ្ ៥ 

 ការរ ាំពឹងចងប់ា  មា  យ័ថា លទធនលណ លចង់បា  ឬណ លចង់ឲ្យនកើតមា កនុង ាំនែើ រការម្គបម់្គង
ស្ថលានរៀ  ណ លនលាក នលាកម្សីគិតរ ាំពឹងទុកចងឲ់្យនកើតមា ន ើងននពលអនគត 

 តិច ឬទាបបាំនុត   សូរគូសសញ្ញា  () នៅកនុងម្បអបន់លខ្ ១ 
 តិច ឬទាប   សូរគូសសញ្ញា  () នៅកនុងម្បអបន់លខ្ ២ 
 រធយរ    សូរគូសសញ្ញា  () នៅកនុងម្បអបន់លខ្ ៣ 
 នម្ចើ  ឬខ្ពស់   សូរគូសសញ្ញា  () នៅកនុងម្បអបន់លខ្ ៤ 
 នម្ចើ បាំនុត ឬខ្ពស់បាំនុត  សូរគូសសញ្ញា  () នៅកនុងម្បអបន់លខ្ ៥ 

គាំរូការបាំនពញកម្រងសាំែួរណននកទី ២ 

លរ 

លទធនលន ការម្គបម់្គងស្ថលានរៀ ម្បកបនោយ
ឧតតរភាព ន ើរបីជាំរុញការអភិវឌ្ឍការនជឿជាកន់លើ

ខ្លួ  ឯងកនុ ងការនចនម្បឌិ្ត 

របស់សិសស កនុ ងនខ្តតបនា យមា ជយ័ 

កម្រិតន លទធនល 

ស្ថា  ភាពបចចុ បប ន ការរ ាំពឹងចងប់ា  

៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 

១ 

សិសសមា សរតាភាពកនុ ងការគិតម្បកបនោយ
ភាពនចនម្បឌិ្ត  ិងអាចណចករ ាំណលកគាំ ិត នោបល់
របស់ពួកនគជារយួរិតតកនុ ងម្កុរ ិងកនុ ងថាន ក។់ 

៥ ៤ ៣   ១ ៥  ៣ ២ ១ 

 

 តារគាំរូខាងនលើមា  យ័ថា កនុ ងចាំែុចទី១ នលាក នលាកម្សីយល់ន ើញថា បចចុ បប នន េះសិសសរបស់
នលាក នលាកម្សីមា សរតាភាពន ការគិតម្បកបនោយភាពនចនម្បឌិ្ត  ិងអាចណចករ ាំណលកគាំ ិត នោបល់របស់
ពួកនគជារយួរិតតកនុ ងម្កុរ ិងកនុ ងថាន កប់ា នៅកនុ ងកម្រិតតិចនៅន ើយ(កម្រិត២) នហើយននពលអនគត នលាក 
នលាកម្សីរ ាំពឹងចងឲ់្យសិសសរបស់នលាក នលាកម្សីមា សរតាភាពន ការគិតម្បកបនោយភាពនចនម្បឌិ្ត  ិង
អាចណចករ ាំណលកគាំ ិត នោបល់របស់ពួកនគជារយួរិតតកនុ ងម្កុរ ិងកនុ ងថាន កន់ៅកនុ ងកម្រិតខ្ពស់(កម្រិត៤)។ 
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លរ 
លទធនលន ការម្គបម់្គងស្ថលានរៀ ម្បកបនោយឧតតរ
ភាព ន ើរបជីាំរុញការអភវិឌ្ឍការនជឿជាកន់លើខ្លួ ឯង 

កនុងការនចនម្បឌ្តិរបស់សិសស កនុងនខ្តតបនា យមា ជយ័ 

កម្រតិលទធនលកនុង 

ស្ថា  ភាពបចចុបប ន ការរ ាំពងឹចងប់ា  

៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 

១ 

សិសសមា សរតាភាពកនុងការគិតម្បកបនោយភាពនចន
ម្បឌ្ិត  ិងអាចបនចចញគាំ ិតនោបល់របស់ពួកនគជា 
រយួរតិតកនុងម្កុរ ិងកនុងថាន ក់បា  

៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 

២ 

សិសសមា សរតាភាពកនុងការគិត ូវចនរលើយបា នម្ចើ 
ម្បនភទកនុងការ ាំនែើ រការសករែភាពនរៀ  ិង
សករែភាពម្បចាំនងៃរបស់ពួកនគ 

៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 

៣ 
សិសសអាចនតល់ចនរលើយ គាំ ិត ឬសករែភាពងែីៗណ ល
ន្លើយតបនៅ ឹងសករែភាពសិការបស់ពួកនគ 

៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១

៤ 
សិសសពូណកនារភាា បច់ាំនែេះ ឹងងែីនៅ ឹងចាំនែេះ ឹង
ណ លពួកនគមា ម្ស្ថប់ ន ើរបបីនងកើតអវីងែីៗ 

៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១

៥ សិសសចូលចិតតចូលររួកនុងសករែភាពសងគរ ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១

៦ 
សិសសមា ភាពកាល ហា កនុងការម្បឈរនៅ ឹង
ឧបសគគ ពួកនគរ ិនបាេះបងន់ចលការងារនៅនពល
ណ លម្បឈរ ឹងបញ្ញា លាំបាកននេះនទ 

៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១

៧ 
សិសសបា ប តការសិកានៅកម្រតិឧតតរសិកាបនា ប់
ពីពួកនគបា បចចប់ការសិកានៅកម្រតិរធយរសិកា 

៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១

៨ 
សិសសនពញចិតត ឹង ាំនែើ រការន ការនរៀ នពញរយួ
ជីវតិ 

៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 

៩ 
សិសសរកីរាយចូលររួកនុង ាំនែើ រការសករែភាពនរៀ  
 ិងបនម្ងៀ  

៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១

១០ 
អាណាពាបាលមា ទាំនកទ់ាំ ងលអជារយួនលាកម្គូ 
អនកម្គូ ន ើរបតីារោ ការសិការបស់សិសស 

៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១

១១ 
ឪពុកមាត យ  ិងសងគរចូលររួកនុងការោាំម្ទការនរៀ  ិង
បនម្ងៀ   ិងសករែភាពស្ថលានរៀ  

៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១

១២ 
នលាកម្គូ អនកម្គូសហការោន  នធវើការងារជាម្កុរន ើរបី
អភវិឌ្ឍ ស៍រតាភាពកនុងការបនម្ងៀ នោយភាពនចនម្បឌ្ិ
ត  ិងការបនម្ងៀ ន ើរបអីភវិឌ្ឍ ៍ភាពនចនម្បឌ្ិត 

៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១

១៣ នលាកម្គូ អនកម្គូនតល់ការោាំម្ទ ល់ណននកនលូវអាររែែ៍ ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១
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លរ 
លទធនលន ការម្គបម់្គងស្ថលានរៀ ម្បកបនោយឧតតរ
ភាព ន ើរបជីាំរុញការអភវិឌ្ឍការនជឿជាកន់លើខ្លួ ឯង 

កនុងការនចនម្បឌ្តិរបស់សិសស កនុងនខ្តតបនា យមា ជយ័ 

កម្រតិលទធនលកនុង 

ស្ថា  ភាពបចចុបប ន ការរ ាំពងឹចងប់ា  

៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 

ន ើរបជីាំរុញសរតាភាព ភាពនជឿជាកន់លើខ្លួ ឯងរបស់
សិសស 

១៤ នលាកម្គូ អនកម្គូនតល់ការោាំម្ទ នៅនលើភាពសវ័យឯក
រាជយរបស់សិសស ន ើរបជីាំរុញសរតាភាពការនជឿជាក់
នលើខ្លួ ឯងរបស់សិសស 

៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១

១៥ នយក នយិកាណចករ ាំណលក ូវចកខុវស័ិយន ការជាំរុញ
សរតាភាពការនជឿជាក់នលើខ្លួ ឯងរបស់សិសស ជារយួ
នលាកម្គូ អនកម្គូ ិងភាគីពាកព់ ័ធ 

៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១

១៦ នលាកនយកទទួលបា ការទុកចិតតកនុងការ ឹកនាំ
ម្គបម់្គងស្ថលាពីសាំណាកម់ាតាបិតា សហគរ ៍  ិង
សងគរជុាំវញិ 

៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១

១៧ ស្ថលានរៀ ទទួលបា ការនគតន់គងណ់ននកហិរចា វតាុពីភាគី 
ពាកព់ ័ធន ើរបជីាំរុញ ណកលរអ  ិងអភវិឌ្ឍការនរៀ  ិង
បនម្ងៀ  

៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 

១៨ ស្ថលានរៀ នម្បើម្បាស់ធ ធា ណ លស្ថលាមា ោ ង
មា ម្បសិទធភាព ន ើរបជីាំរុញភាពនចនម្បឌ្ិតរបស់សិសស 

៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 

 

ណននកទ ី៣ : ស្ថា  ភាពបចចុបប ន  ងិការ ាំពងឹទុកន ការម្គបម់្គងស្ថលានរៀ ម្បកបនោយឧតតរភាព ន ើរបជីាំរុញការ
អភវិឌ្ឍការនជឿជាកន់លើខ្លួ ឯងកនុងការនចនម្បឌ្តិរបស់សិសសកនុងនខ្តតបនា យមា ជយ័ 
 សូរគូស  () នៅកនុងកូនលា  (ពីនលខ្១ ល់៥)ណ លន្លើយតបនៅ ឹងស្ថា  ភាពបចចុបប ន  ិងការ
រ ាំពឹងទុកណ លនលាកអនកចង់ឲ្យនកើតមា នៅកនុង ាំនែើ រការការម្គប់ម្គងស្ថលានរៀ ម្បកបនោយឧតតរភាព 
ន ើរបជីាំរុញការអភវិឌ្ឍការនជឿជាកន់លើខ្លួ ឯងកនុងការនចនម្បឌ្ិតរបស់សិសសកនុងនខ្តតបនា យមា ជយ័។ 
 ស្ថា  ភាពបចចុ បប ន ៖ ស្ថា  ភាពន ការម្គប់ម្គងស្ថលានរៀ ម្បកបនោយឧតតរភាព ន ើរបជីាំរុញការ
អភវិឌ្ឍការនជឿជាកន់លើខ្លួ ឯងកនុងការនចនម្បឌ្ិតរបស់សិសស ននពលបចចុបប ន នោយ កម្រតិ៖  

 តិច ឬទាបបាំនុត   សូរគូសសញ្ញា  () នៅកនុងម្បអបន់លខ្ ១ 
 តិច ឬទាប   សូរគូសសញ្ញា  () នៅកនុងម្បអបន់លខ្ ២ 
 រធយរ    សូរគូសសញ្ញា  () នៅកនុងម្បអបន់លខ្ ៣ 
 នម្ចើ  ឬខ្ពស់    សូរគូសសញ្ញា  () នៅកនុងម្បអបន់លខ្ ៤ 
 នម្ចើ បាំនុត ឬខ្ពស់បាំនុត  សូរគូសសញ្ញា  () នៅកនុងម្បអបន់លខ្ ៥ 
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 ការរ ាំពឹងទុក ៖ ស្ថា  ភាពន ការម្គប់ម្គងស្ថលានរៀ ម្បកបនោយឧតតរភាព ន ើរបជីាំរុញការអភិវឌ្ឍ
ការនជឿជាក់នលើខ្លួ ឯងកនុងការនចនម្បឌ្ិតរបស់សិសស ណ លនលាកអនករ ាំពឹងចង់ឲ្យនកើតមា ននពលអនគត 
នោយ កម្រតិ៖ 

 តិច ឬទាបបាំនុត   សូរគូសសញ្ញា  () នៅកនុងម្បអបន់លខ្ ១ 
 តិច ឬទាប   សូរគូសសញ្ញា  () នៅកនុងម្បអបន់លខ្ ២ 
 រធយរ    សូរគូសសញ្ញា  () នៅកនុងម្បអបន់លខ្ ៣ 
 នម្ចើ  ឬខ្ពស់   សូរគូសសញ្ញា  () នៅកនុងម្បអបន់លខ្ ៤ 
 នម្ចើ បាំនុត ឬខ្ពស់បាំនុត  សូរគូសសញ្ញា  () នៅកនុងម្បអបន់លខ្ ៥ 

ពាក្យគន្លឹះ 

ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការនចនម្បឌ្តិ សាំនៅនលើ ការនជឿជាក់នលើសរតាភាពរបស់ខ្លួ ឯងរបស់
បុគគលមាន ក់ៗ  នៅកនុងការបនងកើតគ ិតឬ ាំនែើ រការសករែភាពនោយនចនម្បឌ្ិត  ិងការកាល ហា ម្បឈរ ឹង
ឧបសគគន ើរបនីឆ្ព េះនៅរកភាពនចនម្បឌ្ិតណ លខ្លួ មា ។ ការនជឿជាកន់លើខ្លួ កនុងការនចនម្បឌ្ិតមា ធាតុនសាំពីរសាំ
ខា ់ៗ គឺការនជឿជាក់នលើខ្លួ ឯងន ការគិតម្បកបនោយភាពនចនម្បឌ្ិត  ិងការនជឿជាកន់លើខ្លួ ឯងកនុងការសណរដង
នចញនោយភាពនចនម្បឌ្ិត។ 

 ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញគាំ តិ សាំនៅនលើ សរតាភាពកនុងការគិត ូវគាំ ិតឬ
 ាំនណាេះម្ស្ថយណ លសរនហតុសរនល សរតាភាពកនុងការទាញយកនសចកដីស និោឋ  បា នម្ចើ   សរតាភាព
កនុងការគិតម្សនរនលើអវីណ លខ្លួ ចងន់ធវើ  ិងសរតាភាពកនុងការន្លើយតប ឹងបញ្ញា លាំបាកៗ។ 

 ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបតណ់ប ការគតិ សាំនៅនលើ សរតាភាពកនុងការគិតបា នម្ចើ 
ម្បនភទគាំ ិត  សរតាភាពកនុងការន្លើយតបតារវធិីននសងៗពីោន   ិងសរតាភាពនៅកនុងការគិតនៅនលើនរឿ់ងរា វឬ
ការងារននសងៗនៅនពលកាំពុងនធវើការងារននសងរយួនទៀត។ 
 ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការរបួររួគាំ តិ ឬចាំន េះ ាំែឹង សាំនៅនលើ សរតាភាពកនុងការនធវើ
ឲ្យគាំ ិតណបលកៗស្ថដ ប់នៅធរែតា ិងសរនហតុនលតាររយៈការនារភាា បន់ៅ ឹងចាំនែេះណ លធាល ប់មា   ិង
សរតាភាពកនុងការអធិបាយកដីម្សនររបស់ខ្លួ ឲ្យអនក ៏នទស្ថដ ប់ឬ ឹង។ 
 ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញអវណី លងែ ី សាំនៅនលើ សរតាភាពកនុងការរក ាំនណាេះ
ម្ស្ថយងែីបា រុ នគ សរតាភាពកនុងការបនងកើតគាំ ិតណ លគួរឲ្យកតស់មាគ ល់  ិងសរតាភាពនៅកនុងការគិត
 ាំនណាេះម្ស្ថយណ លអនកននសងគិតរ ិ ល់។   
 ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងជាំនញរបស់ខ្លួ  សាំនៅនលើ សរតាភាពនៅកនុងការបនងកើតគាំ ិតឬ
វតាុនចនម្បឌ្ិតណ លអនក ៏នទម្តូវការ  ិងសរតាភាពកនុងការអធិបាយបចចុ េះបចចូ លឲ្យអនក ន៏ទទទួលស្ថគ ល់ថាគាំ ិត
របស់អនកគឺលអសរម្សប។ 
 ការនជឿជាកន់លើបគុគលិកលកខែៈខ្លួ ឯង សាំនៅនលើ សរតាភាពនៅកនុងការជម្រុញខ្លួ ឲ្យណសវងរក ូវចាំ
ន េះ ឹងងែីៗ  ចូលចិតតនរៀ អវីងែីៗពីអនក ន៏ទ  ិងគិត ូវបញ្ញា ណ លអនករ ិទា រ់កបា ចនរលើយសរម្សបនទាេះបីជា
អនកបា គិតវាអស់រយៈនពលនម្ចើ នហើយក៏នោយ។  
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 ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការម្បឈរ ងឹឧបសគដឬបញ្ញា  សាំនៅនលើ សរតាភាពកនុងការ
រកាភាពចងន់ចេះចង ់ឹងរបស់ខ្លួ  បនម្ងៀ ខ្លួ ឯង ូវចាំន េះ ឹងងែីៗនហើយម្តួតពិ ិតយការអភវិឌ្ឍរបស់ខ្លួ ជាញឹក
ញ្ា ប ់ ិងកាល ហា ម្បឈរ ូវបញ្ញា លាំបាកឬការគិតអវជិាមា របស់អនកជុាំវញិ។ 

លរ 
ការម្គបម់្គងស្ថលានរៀ ម្បកបនោយឧតតរភាព ន ើរបី
ជាំរុញការអភវិឌ្ឍការនជឿជាកន់លើខ្លួ ឯងកនុងការនចនម្បឌ្តិ

របស់សិសស កនុងនខ្តតបនា យមា ជយ័ 

កម្រតិន ម្គបម់្គង 
ស្ថា  ភាពបចចុបប ន ការរ ាំពងឹទុក 

៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 

នតើសាិតនៅកនុងកម្រតិណាណ រ……..? 

១ 
នលាកនយក នយិកានដល់តនរលនៅនលើការអភវិឌ្ឍភាពនជឿជាក់នលើខ្លួ ឯងនៅកនុងការនចនម្បឌ្ិតរបស់សិសស 
ណ លពាកព់ ័ធនៅ ឹង……….. 

កា
រនជ

ឿជា
កន់
ល
ើខ្ល ួ 

ឯង
នៅ

កន ុង
កា
នច
នម្ប
ឌ្ត

 

១) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញគាំ ិត ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
២) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការផ្ទល ស់បតូរការគតិ ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៣) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការរបួររួគាំ តិ ឬចាំនែេះ ឹង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៤) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញអវីណ លងែ ី ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៥) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងជាំនញរបស់ខ្លួ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៦) ការនជឿជាកន់លើបុគគលិកលកខែៈខ្លួ ឯង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៧) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការម្បឈរ ឹងឧបសគគ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 

២ 
នលាកនយក នយិកាជាំរុញចាំណាបអ់ាររែែ៍របស់នលាកម្គូ អនកម្គូ ិងភាគីពាកព់ ័ធឲ្យនផ្ទដ តនលើការអភវិឌ្ឍ
ភាពនជឿជាកន់លើខ្លួ ឯងនៅកនុងការនចនម្បឌ្ិតរបស់សិសស ណ លពាកព់ ័ធនៅ ឹង.... 

កា
រនជ

ឿជា
កន់
ល
ើខ្ល ួ 

ឯង
នៅ

កន ុង
កា
នច
នម្ប
ឌ្ត

 

១) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញគាំ ិត ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
២) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការផ្ទល ស់បតូរការគតិ ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៣) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការរបួររួគាំ តិ ឬចាំនែេះ ឹង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៤) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញអវីណ លងែ ី ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៥) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងជាំនញរបស់ខ្លួ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៦) ការនជឿជាកន់លើបុគគលិកលកខែៈខ្លួ ឯង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៧) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការម្បឈរ ឹងឧបសគគ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 

៣ 
ណន ការយុទធស្ថស្តសត ិងវតាុបាំែងរបស់ស្ថលានរៀ ន្លើយតបនៅ ឹងការអភវិឌ្ឍភាពនជឿជាកន់លើខ្លួ ឯងនៅ
កនុងការនចនម្បឌ្ិតរបស់សិសស ណ លពាកព់ ័ធនៅ ឹង...... 

កា
រ

នជ
ឿ

ជា
ក់ នល
ើ

ខ្ល ួ ឯង នៅ កន ុង កា
នច
ន

ម្ប
ឌ្ ត ១) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញគាំ ិត ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 233 

២) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការផ្ទល ស់បតូរការគតិ ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៣) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការរបួររួគាំ តិ ឬចាំនែេះ ឹង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៤) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញអវីណ លងែ ី ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៥) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងជាំនញរបស់ខ្លួ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៦) ការនជឿជាកន់លើបុគគលិកលកខែៈខ្លួ ឯង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៧) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការម្បឈរ ឹងឧបសគគ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 

៤ 
សករែភាពម្បតិបតតិនៅកនុងស្ថលានរៀ ន្លើយតបនៅ ឹងការអភវិឌ្ឍភាពនជឿជាកន់លើខ្លួ ឯងនៅកនុងការនចន
ម្បឌ្ិតរបស់សិសស ណ លពាកព់ ័ធនៅ ឹង........ 

កា
រនជ

ឿជា
កន់
ល
ើខ្ល ួ 

ឯង
នៅ

កន ុង
កា
នច
នម្ប
ឌ្ត

 

១) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញគាំ ិត ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
២) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការផ្ទល ស់បតូរការគតិ ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៣) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការរបួររួគាំ តិ ឬចាំនែេះ ឹង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៤) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញអវីណ លងែ ី ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៥) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងជាំនញរបស់ខ្លួ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៦) ការនជឿជាកន់លើបុគគលិកលកខែៈខ្លួ ឯង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៧) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការម្បឈរ ឹងឧបសគគ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 

៥ 
នលាកនយក នយិកាន្លើយតបនៅ ឹងតម្រូវការរបស់សិសស ិងភាគីពាកព់ ័ធនលើការអភវិឌ្ឍភាពនជឿជាក់
នលើខ្លួ ឯងនៅកនុងការនចនម្បឌ្ិតរបស់សិសស ណ លពាកព់ ័ធនៅ ឹង...... 

កា
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កន់
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នម្ប
ឌ្ត

 

១) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញគាំ ិត ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
២) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការផ្ទល ស់បតូរការគតិ ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៣) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការរបួររួគាំ តិ ឬចាំនែេះ ឹង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៤) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញអវីណ លងែ ី ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៥) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងជាំនញរបស់ខ្លួ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៦) ការនជឿជាកន់លើបុគគលិកលកខែៈខ្លួ ឯង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៧) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការម្បឈរ ឹងឧបសគគ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 

៦ 
នលាកនយក នយិកាអាចទាក់ទាញការនពញចិតត  ិងការចូលររួពីសាំណាកសិ់សសម្ពរទាាំងភាគីពាកព់ ័ធ
នៅកនុងការអភវិឌ្ឍភាពនជឿជាកន់លើខ្លួ ឯងនៅកនុងការនចនម្បឌ្ិតរបស់សិសស ណ លពាកព់ ័ធនៅ ឹង.....  
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កន់
ល
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១) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញគាំ ិត ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
២) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការផ្ទល ស់បតូរការគតិ ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៣) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការរបួររួគាំ តិ ឬចាំនែេះ ឹង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៤) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញអវីណ លងែ ី ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៥) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងជាំនញរបស់ខ្លួ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
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៦) ការនជឿជាកន់លើបុគគលិកលកខែៈខ្លួ ឯង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៧) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការម្បឈរ ឹងឧបសគគ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 

៧ 
នលាកនយក នយិកានផ្ទដ តនៅនលើការតារោ  ិងវាយតនរលធ ធា   ិងការម្បតិបតតិនៅកនុងស្ថលានរៀ 
កនុងការអភវិឌ្ឍភាពនជឿជាកន់លើខ្លួ ឯងនៅកនុងការនចនម្បឌ្ិតរបស់សិសស ណ លពាកព់ ័ធនៅ ឹង....... 

កា
រនជ

ឿជា
កន់
ល
ើខ្ល ួ 
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កា
នច
នម្ប
ឌ្ត

 

១) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញគាំ ិត ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
២) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការផ្ទល ស់បតូរការគតិ ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៣) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការរបួររួគាំ តិ ឬចាំនែេះ ឹង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៤) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញអវីណ លងែ ី ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៥) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងជាំនញរបស់ខ្លួ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៦) ការនជឿជាកន់លើបុគគលិកលកខែៈខ្លួ ឯង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៧) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការម្បឈរ ឹងឧបសគគ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 

៨ 
នលាកនយក នយិកានម្បើម្បាស់ ូវបនចចកវទិានៅកនុងការម្គបម់្គង ិងនធវើបចចុបប នភាពពត័៌មា ស្ថលានរៀ  
ធ ធា ចាំនែេះ ឹង  ិងម្បព ័ធបនចចកវទិា ន ើរបនី្លើយតបនៅ ឹងការអភវិឌ្ឍភាពនជឿជាកន់លើខ្លួ ឯងនៅកនុង
ការនចនម្បឌ្ិតរបស់សិសស ណ លពាកព់ ័ធនៅ ឹង...... 

កា
រនជ

ឿជា
កន់
ល
ើខ្ល ួ 

ឯង
នៅ

កន ុង
កា
នច
នម្ប
ឌ្ត

 

១) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញគាំ ិត ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
២) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការផ្ទល ស់បតូរការគតិ ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៣) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការរបួររួគាំ តិ ឬចាំនែេះ ឹង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៤) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញអវីណ លងែ ី ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៥) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងជាំនញរបស់ខ្លួ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៦) ការនជឿជាកន់លើបុគគលិកលកខែៈខ្លួ ឯង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៧) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការម្បឈរ ឹងឧបសគគ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 

៩ 

នលាកនយក នយិកា ជាំរុញនលើការនធវើការសហការ  ិងការអភវិឌ្ឍសហគរ ៍សិកាជាំនញរបស់នលាកម្គូ
អនកម្គូនៅកនុងស្ថលា ន ើរបជីាំរុញការអភវិឌ្ឍការបនម្ងៀ ម្បកបនោយភាពនចនម្បឌ្ិត  ិងសរតាភាពន ភាព
នជឿជាក់នលើខ្លួ ឯងរបស់ម្គូកនុងការជួយ អភវិឌ្ឍ ៍ភាពនជឿជាក់នលើខ្លួ ឯងនៅកនុងការនចនម្បឌ្ិតរបស់សិសស 
ណ លពាកព់ ័ធនៅ ឹង........ 

កា
រនជ

ឿជា
កន់
ល
ើខ្ល ួ 

ឯង
នៅ

កន ុង
កា
នច
នម្ប
ឌ្ត

 

១) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញគាំ ិត ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
២) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការផ្ទល ស់បតូរការគតិ ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៣) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការរបួររួគាំ តិ ឬចាំនែេះ ឹង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៤) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញអវីណ លងែ ី ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៥) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងជាំនញរបស់ខ្លួ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៦) ការនជឿជាកន់លើបុគគលិកលកខែៈខ្លួ ឯង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៧) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការម្បឈរ ឹងឧបសគគ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
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១០ 
នលាកនយក នយិកា ជាំរុញទឹកចិតតម្គូបនម្ងៀ   ិងបុគគលិកអបរ់ ាំ ឲ្យចូលររួនលើកករពស់សករែភាពសិកា 
 ិងនរៀបចាំបរសិ្ថា  ស្ថលានរៀ ណ លន្លើយតបនៅ ឹងការអភវិឌ្ឍសរតាភាពខ្លួ ឯងម្បកបនោយភាពនចន 
ម្បឌ្ិតរបស់សិសស ណ លពាកព់ ័ធនៅ ឹង ....... 

កា
រនជ

ឿជា
កន់
ល
ើខ្ល ួ 

ឯង
នៅ

កន ុង
កា
នច
នម្ប
ឌ្ត

 

១) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញគាំ ិត ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
២) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការផ្ទល ស់បតូរការគតិ ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៣) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការរបួររួគាំ តិ ឬចាំនែេះ ឹង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៤) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញអវីណ លងែ ី ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៥) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងជាំនញរបស់ខ្លួ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៦) ការនជឿជាកន់លើបុគគលិកលកខែៈខ្លួ ឯង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៧) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការម្បឈរ ឹងឧបសគគ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 

១១ 
នលាកនយក នយិកា  ិងអនកពាកព់ ័ធទាាំងអស់នធវើការររួោន  ន ើរបកីាំែត់  ិង ឹកនាំសករែភាពណ លោាំម្ទ
 ល់ការអភវិឌ្ឍសរតាភាព ភាពនជឿជាកន់លើខ្លួ ឯងកនុងការនចនម្បឌ្ិតរបស់សិសស ណ លពាកព់ ័ធនៅ ឹង.. 

កា
រនជ

ឿជា
កន់
ល
ើខ្ល ួ 

ឯង
នៅ

កន ុង
កា
នច
នម្ប
ឌ្ត

 

១) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញគាំ ិត ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
២) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការផ្ទល ស់បតូរការគតិ ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៣) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការរបួររួគាំ តិ ឬចាំនែេះ ឹង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៤) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញអវីណ លងែ ី ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៥) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងជាំនញរបស់ខ្លួ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៦) ការនជឿជាកន់លើបុគគលិកលកខែៈខ្លួ ឯង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៧) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការម្បឈរ ឹងឧបសគគ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 

១២ 
នលាកនយក  ិងម្គូបនម្ងៀ  ឹកនាំសករែភាពសិកានៅនម្ៅថាន ក ់ន ើរបជីាំរុញការអភវិឌ្ឍភាពនជឿជាកន់លើ
ខ្លួ ឯងនៅកនុងការនចនម្បឌ្ិតរបស់សិសស ណ លពាកព់ ័ធនៅ ឹង...... 

កា
រនជ

ឿជា
កន់
ល
ើខ្ល ួ 

ឯង
នៅ

កន ុង
កា
នច
នម្ប
ឌ្ត

 

១) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញគាំ ិត ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
២) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការផ្ទល ស់បតូរការគតិ ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៣) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការរបួររួគាំ តិ ឬចាំនែេះ ឹង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៤) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញអវីណ លងែ ី ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៥) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងជាំនញរបស់ខ្លួ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៦) ការនជឿជាកន់លើបុគគលិកលកខែៈខ្លួ ឯង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៧) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការម្បឈរ ឹងឧបសគគ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 

១៣ 
នលាកនយក នយិកានលើកករពស់បរោិកាសស្ថលានរៀ ណ លម្បកបនោយសុវតតិភាព ន ើរបជីាំរុញការ
អភវិឌ្ឍភាពនជឿជាកន់លើខ្លួ ឯងនៅកនុងការនចនម្បឌ្ិតរបស់សិសស ណ លពាកព់ ័ធនៅ ឹង...... 

កា
រនជ

ឿជា
ក់

នល
ើខ្ល ួ 

ឯង
នៅ

កន ុង
កា

នច
នម្ប
ឌ្ត

 ១) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញគាំ ិត ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
២) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការផ្ទល ស់បតូរការគតិ ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 236 

ណននកទ ី៤៖ អ ុស្ថស  ៍ងិនសចកដណីែនាំបណ ារ 
 តារការយល់ន ើញរបស់នលាកម្គូ អនកម្គូ ន ើរបជីាំរុញការអភវិឌ្ឍការនជឿជាក់នលើខ្លួ ឯងកនុងការនចនម្បឌ្ិត
របស់សិសស កនុងនខ្តតបនា យមា ជយ័ នតើការម្គបម់្គងស្ថលានរៀ ម្បកបនោយឧតតរភាព គួរមា លកខែៈណបប
ណា ពាកព់ ័ធនៅ ឹងណននក៖  
 ៤.១. ការ កឹនាំរបស់នយកស្ថលា ……………………………………………………………………………………….. 

. ……………………………………………………………………………………………………………………………………………..…………… 

 ៤.២. យុទធស្ថស្តសតស្ថលានរៀ  ………………………………………………….…………………………………………….. 

. ……………………………………………………………………………………………………………………………………………..…………… 

 ៤.៣. សិសស  ងិអនកពាកព់ ័ធ ………………………………………………………………………………………………….. 

. ……………………………………………………………………………………………………………………………………………..…………… 

 ៤.៤. ការវាយតនរល ការវភិាគ ងិការម្គបម់្គងចាំនែេះ ងឹ………….………………………………………………… 

. ……………………………………………………………………………………………………………………………………………..…………… 

 ៤.៥. បគុគលិកសិកា នលាកម្គ ូអនកម្គ ូ(ធ ធា រ ុសស) …………………………………………………………… 

. ……………………………………………………………………………………………………………………………………………..…………… 

 ៤.៦. ការម្បតបិតតកិនុង…………………………………………………………………………………………………………..….. 

. ……………………………………………………………………………………………………………………………………………..…………… 

 
សូរនោរពណងលងអាំែរគុែោ ងម្ជាលនម្ៅចាំនពាេះការចាំណាយនពលនវលា 

ចូលររួកនុងការន្លើយសាំែួររបស់នលាក នលាកម្សី ។ 

៣) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការរបួររួគាំ តិ ឬចាំនែេះ ឹង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៤) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការបនចចញអវីណ លងែ ី ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៥) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងជាំនញរបស់ខ្លួ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៦) ការនជឿជាកន់លើបុគគលិកលកខែៈខ្លួ ឯង ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
៧) ការនជឿជាកន់លើសរតាភាពខ្លួ ឯងកនុងការម្បឈរ ឹងឧបសគគ  ៥ ៤ ៣ ២ ១ ៥ ៤ ៣ ២ ១ 
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A-4: The Suitability and Feasibility Evaluation Form  

 
 

The Suitability and Feasibility Evaluation Form 

 

(Drafted) Approaches for Developing Management Towards Excellence  

of Schools in Banteay Meanchey Based 

 to Enhance Students’ Creative Self-Efficacy 

……………………………………………….. 

 The evaluation form of the suitability and feasibility of (Drafted) Approaches 

of Developing Management Towards Excellence of Schools in Banteay Meanchey 

Based on the Concept of Creative Self-Efficacy 

Description  

 1. This research aimed to study the conceptual framework, study the priority 

needs, and propose the approaches for developing management towards excellence of 

schools in Banteay Meanchey to enhance students’ creative self-efficacy 

 2. The researcher conducted this evaluation form to get opinions and 

comments from experts regarding the suitability and feasibility of the drafted 

approaches for developing management towards excellence of schools in Banteay 

Meanchey to enhance students’ creative self-efficacy.  

 3. The data obtained from the evaluation is used to analyze the overall aspect 

of the suitability and feasibility of the drafted approaches for developing management 

towards excellence of schools in Banteay Meanchey to enhance students’ creative 

self-efficacy. And in no way shall it impact the respondent or respondent’s position.  

  I researcher highly value and respect the thoughts and opinions provided by 

you in this evaluation form. Any information you provide will be strictly confidential 

and used for research purposes only. Please kindly and honestly answer all the 

questions.   

 Thank you for sharing your expertise.   
 

Miss Dalin Lim 

Master’s degree student in Educational Management,  

Department of Educational Policy Management and Leadership,  

Faculty of Education, 

Chulalongkorn University  

Tel: 092 32 51 824 / 078 565759 

Email: dalin_lim@ymail.com   
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Instruction: Please put a () in the column provided indicating the feasibility and the 

suitability of the approaches for developing management towards excellence of 

schools in Banteay Meanchey Based on the concept of creative self-efficacy 

 The Suitability of the (drafted) approaches 

  5 refers to the suitability of the approach is at the highest level 

  4 refers to the suitability of the approach is at the high level 

  3 refers to the suitability of the approach is at the moderate level 

  2 refers to the suitability of the approach is at the low level  

  1 refers to the suitability of the approach is at the lowest level  

 The Feasibility of the (drafted) approaches 

  5 refers to the feasibility of the approach is at the highest level 

  4 refers to the feasibility of the approach is at the high level 

  3 refers to the feasibility of the approach is at the moderate level 

  2 refers to the feasibility of the approach is at the low level  

  1 refers to the feasibility of the approach is at the lowest level  

Part 1: The evaluation of suitability and feasibility of the main approaches for 

Developing Management Towards Excellence of Schools in Banteay Meanchey 

Based to Enhance Students’ Creative Self-Efficacy 

(Drafted) Approaches of 

Developing Management 

Towards Excellence of Schools in 

Banteay Meanchey Based to 

Enhance Students’ 

 Creative Self-Efficacy 

The Evaluation 

Comments 
Suitability 

Highest Lowest 

Feasibility 

Highest Lowest 

5 4 3 2 1 5 4 3 2 1 

Main approaches 

1 Establish a welcoming 

climate for students’ and 

stakeholders’ engagement 

5 4 3 2 1 5 4 3 2 1 

 

2 Install the context of Teach 

for Learn more than Teach for 

Test 

5 4 3 2 1 5 4 3 2 1 

 

3 Design future-focused 

strategic plan 
5 4 3 2 1 5 4 3 2 1 

 

4 Design the new paradigm of 

teacher professional 

development 

5 4 3 2 1 5 4 3 2 1 

 

5 Cultivate innovative-driven 

leadership to foster change 

and execute current status quo 

5 4 3 2 1 5 4 3 2 1 
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Part 2: The evaluation of suitability and feasibility of the sub-approaches for 

Developing Management Towards Excellence of Schools in Banteay Meanchey to 

Enhance Students’ Creative Self-Efficacy 

(Drafted) Approaches for 

Developing Management 

Towards Excellence of Schools in 

Banteay Meanchey to Enhance 

Students’ Creative Self-Efficacy 

The Evaluation 

Comments 
Suitability 

Highest Lowest 

Feasibility 

Highest Lowest 

5 4 3 2 1 5 4 3 2 1 

1. Establish a welcoming climate for students’ and stakeholders’ engagement 

S
u
b
-a

p
p
ro

ac
h
 

1.1. Increase space for 

stakeholders’ participation 

and support in developing 

students’ creative thinking 

self-efficacy 

5 4 3 2 1 5 4 3 2 1 

 

1.2. Cultivate friendly 

students’ and stakeholders’ 

communication and relation 

5 4 3 2 1 5 4 3 2 1 

 

2. Install the context of Teach for Learn more than Teach for Test 

S
u
b

-a
p
p
ro

ac
h
 

2.1. Establish extracurricular 

activity that enhance 

students’ creative thinking 

self-efficacy 

5 4 3 2 1 5 4 3 2 1 

 

2.2. Promote a positive and 

safe learning environment 

within the setting and 

outdoors to develop 

students’ creative thinking 

self-efficacy 

5 4 3 2 1 5 4 3 2 1 

 

3. Design a future-focused strategic plan 

S
u

b
-a

p
p
ro

ac
h
 

3.1. Empower the practical 

launch of action plan to 

enhance students’ creative 

thinking self-efficacy 

5 4 3 2 1 5 4 3 2 1 

 

3.2. Ensure strategic 

objectives and action plans 

respond to the future 

development of students’ 

creative thinking self-

efficacy 

5 4 3 2 1 5 4 3 2 1 
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(Drafted) Approaches for 

Developing Management 

Towards Excellence of Schools in 

Banteay Meanchey to Enhance 

Students’ Creative Self-Efficacy 

The Evaluation 

Comments 
Suitability 

Highest Lowest 

Feasibility 

Highest Lowest 

5 4 3 2 1 5 4 3 2 1 

4. Design the new paradigm of teacher professional development 

S
u
b
-a

p
p
ro

ac
h
 

4.1. Build a positive and 

supportive working 

environment amongst 

teachers in school to 

enhance students’ creative 

thinking self-efficacy 

5 4 3 2 1 5 4 3 2 1 

 

4.2. Foster teachers’ 

engagement in promoting 

knowledge development 

and techniques to develop 

students’ creative thinking 

self-efficacy 

5 4 3 2 1 5 4 3 2 1 

 

5. Cultivate innovative-driven leadership to foster change and execute the current status 

quo 

S
u
b
-a

p
p
ro

ac
h
 

5.1. Inspire valuing the 

development of students’ 

creative thinking self-

efficacy 

5 4 3 2 1 5 4 3 2 1 

 

5.2. Lead the school 

community in a process of 

a shared direction, and 

commitment to developing 

students’ creative thinking 

self-efficacy 

5 4 3 2 1 5 4 3 2 1 
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Part 3: The evaluation of suitability and feasibility of the methods for Developing 

Management Towards Excellence of Schools in Banteay Meanchey to Enhance 

Students’ Creative Self-Efficacy 

(Drafted) Approaches of 

Management Towards 

Excellence of Schools in Banteay 

Meanchey to Enhance Students’ 

Creative Self-Efficacy 

The Evaluation 

Comments Suitability 

Highest Lowest 

Feasibility 

Highest Lowest 

5 4 3 2 1 5 4 3 2 1 

1. Establish a welcoming climate for students’ and stakeholders’ engagement 

1.1. Increase space for stakeholders’ participation and support in developing students’ 

creative thinking self-efficacy 

M
et

h
o
d
s 

1.1.1. Offer multi 

opportunities for parents and 

the community to be involved 

in school activities to develop 

students’ originality self-

efficacy 

5 4 3 2 1 5 4 3 2 1 

 

1.1.2. Encourage parents to 

create supportive learning 

environment at home to 

develop students’ elaboration 

and originality self-efficacy 

5 4 3 2 1 5 4 3 2 1 

 

1.1.3. Have parents regularly 

share their experiences and 

problem in developing 

students’ flexibility self-

efficacy 

5 4 3 2 1 5 4 3 2 1 

 

1.2. Cultivate friendly students’ and stakeholders’ communication and relation 

M
et

h
o

d
s 

1.2.1. Survey students’ and 

stakeholders’ need and 

expectation on developing 

originality self-efficacy 

5 4 3 2 1 5 4 3 2 1 

 

1.2.2. Conduct regular 

dialogue and sharing with 

students and stakeholders to be 

present with their needs and 

interest in developing 

elaboration and originality 

self-efficacy 

5 4 3 2 1 5 4 3 2 1 

 

1.2.3. Evaluate the current 

school’s resources that 

respond to the students’ and 

stakeholders’ need to develop 

5 4 3 2 1 5 4 3 2 1 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 242 

(Drafted) Approaches of 

Management Towards 

Excellence of Schools in Banteay 

Meanchey to Enhance Students’ 

Creative Self-Efficacy 

The Evaluation 

Comments Suitability 

Highest Lowest 

Feasibility 

Highest Lowest 

5 4 3 2 1 5 4 3 2 1 

students’ flexibility self-

efficacy 

2. Install the context of Teach for Learn more than Teach for Test 

2.1. Establish extracurricular activities that enhance students’ creative thinking self-efficacy 

M
et

h
o
d
s 

2.1.1. Coordinate with 

stakeholder to design 

extracurricular activity to 

develop students’ fluency self-

efficacy 

5 4 3 2 1 5 4 3 2 1 

 

2.1.2. Improve knowledge 

management system in school 

and classroom to be ready, 

accurate, modern, and efficient 

for developing students’ 

elaboration and originality 

self-efficacy 

5 4 3 2 1 5 4 3 2 1 

 

2.1.3. Allow parents and the 

community to participate in 

monitoring and evaluating the 

school’s working process in 

developing students’ flexibility 

self-efficacy 

5 4 3 2 1 5 4 3 2 1 

 

2.2. Promote a positive and safe learning environment within the setting and outdoors to 

develop students’ creative thinking self-efficacy 

M
et

h
o

d
s 

2.2.1. Ongoing verify the 

readiness and safety of 

learning resources and 

environment for developing 

students’ fluency and 

flexibility self-efficacy 

5 4 3 2 1 5 4 3 2 1 

 

 2.2.2. Engage students with 

learning resources outside the 

wall of the classroom or 

school to enhance students’ 

elaboration and originality 

self-efficacy 

5 4 3 2 1 5 4 3 2 1 

 

2.2.3. Motivate school self-

evaluation on school practice 
5 4 3 2 1 5 4 3 2 1 
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(Drafted) Approaches of 

Management Towards 

Excellence of Schools in Banteay 

Meanchey to Enhance Students’ 

Creative Self-Efficacy 

The Evaluation 

Comments Suitability 

Highest Lowest 

Feasibility 

Highest Lowest 

5 4 3 2 1 5 4 3 2 1 

in order to develop students’ 

flexibility self-efficacy 

3. Design a future-focused strategic plan 

3.1. Empower the practical launch of the action plan to enhance students’ creative thinking 

self-efficacy 

M
et

h
o
d
s 

3.1.1. Apply a variety of 

learning activities that respond 

to the goals to develop 

students’ originality self-

efficacy 

5 4 3 2 1 5 4 3 2 1 

 

3.1.2. Increase access to ICT 

and Internet in school to 

develop students’ elaboration 

and originality self-efficacy 

5 4 3 2 1 5 4 3 2 1 

 

3.1.3. Share best practices in 

developing students’ flexibility 

self-efficacy between teachers 

in the school or school 

community 

5 4 3 2 1 5 4 3 2 1 

 

3.2. Ensure strategic objectives and action plans respond to the future development of 

students’ creative thinking self-efficacy 

M
et

h
o

d
s 

3.2.1. Create the strategic 

plans based on the PDCA 

quality cycle to enhance the 

development of students' 

originality self-efficacy 

5 4 3 2 1 5 4 3 2 1 

 

3.2.2. Involve key supplier or 

partner in developing a 

strategy to enhance students 

‘originality and elaboration 

self-efficacy 

5 4 3 2 1 5 4 3 2 1 

 

3.2.3. Plan processes to 

mobilize and allocate resource 

for developing students’ 

flexibility self-efficacy 

5 4 3 2 1 5 4 3 2 1 
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4. Design the new paradigm of teacher professional development 

4.1. Build a positive and supportive working environment amongst teachers in school to 

enhance students’ creative thinking self-efficacy 

M
et

h
o

d
s 

4.1.1. Create a feeling of shared 

ownership and responsibility in 

developing students’ fluency 

self-efficacy with teachers 

5 4 3 2 1 5 4 3 2 1 

 

4.1.2. Offer professional 

development and support for 

teachers according to their 

needs and condition to develop 

knowledge and skills in 

enhancing students’ 

elaboration and originality 

self-efficacy 

5 4 3 2 1 5 4 3 2 1 

 

4.1.3. Reduce barriers to 

teacher professional 

development to motivate 

teachers to develop students’ 

flexibility self-efficacy 

5 4 3 2 1 5 4 3 2 1 

 

4.2. Foster teachers’ engagement in promoting knowledge development and techniques to 

develop students’ creative thinking self-efficacy 

M
et

h
o
d
s 

4.2.1. Encourage teachers to 

do action research or case 

study on creativity to enhance 

students’ originality self-

efficacy 

5 4 3 2 1 5 4 3 2 1 

 

4.2.2. Engage teachers in the 

opportunities of sharing new 

knowledge, experience, and 

consultation to foster the 

developing students’ 

elaboration and originality self-

efficacy. 

5 4 3 2 1 5 4 3 2 1 

 

4.2.3. Implement a reward 

system to encourage the 

involvement or ongoing 

improvement in developing 

students’ flexibility self-

efficacy 

5 4 3 2 1 5 4 3 2 1 

 

5. Cultivate innovative-driven leadership to foster change and execute the current status 

quo 

5.1. Inspire valuing the development of students’ creative thinking self-efficacy 
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M
et

h
o

d
s 

5.1.1. Shared school’s vision, 

goals, and common sense of 

enhancing students’ originality 

self-efficacy to teachers and 

stakeholders to develop 

students together 

5 4 3 2 1 5 4 3 2 1 

 

5.1.2. Strengthen partnership 

with the community, NGOs, 

and private sector to support 

creativity in school education 

to develop students’ 

elaboration and originality 

self-efficacy. 

5 4 3 2 1 5 4 3 2 1 

 

5.1.3. Analyze school’s 

challenge on striving to 

develop student’s fluency self-

efficacy 

5 4 3 2 1 5 4 3 2 1 

 

5.2. Lead the school community in a process of a shared direction, and commitment to 

developing students’ creative thinking self-efficacy 

M
et

h
o
d
s 

5.2.1. Increase school 

engagement in social events to 

boost students’ originality self-

efficacy 

5 4 3 2 1 5 4 3 2 1 

 

5.2.2. Engage community 

partner to provide supported 

services at school to develop 

students ‘elaboration and 

originality self-efficacy  

5 4 3 2 1 5 4 3 2 1 

 

 5.2.3. Promote school self-

evaluation and external 

evaluation to review school’s 

performance in enhancing 

students’ flexibility self-

efficacy 

5 4 3 2 1 5 4 3 2 1 

 

 

 

Signature ……………………………… 

Expert’s name …..……………………..  

           

 

  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX B: NAME LIST OF EXPERTS 

Name List of Experts  

For 

1. Evaluating and Confirming the Conceptual Framework 

 

Name Position 

1. 1. Dr. Chantheang Meak Deputy Director of Vocational 

Orientation Department  

1.2. Dr. Poliny Ung Lecturer at National Meanchey 

University 

1.3. Mr. Sokun Son Lecturer at Battambang Education 

Collage  

2.3. Mr. Thuch Kong Director of Nimit High School 

 

2. Content Validity of The Research Instruments 

 

Name Position 

2.1. H.E. Dr. Academician Chuon Naron Hang Minister of Ministry of Education, 

Youth, and Sports, Cambodia 

2.2. H.E. Dr. Kimcheang Hong Director of Kompong Speu Institute 

of Technology 

2.3. Dr. Bunhoeun Chhourn  Director of Asian Human Resource 

Development Institute in Cambodia  

2.4. Dr. Nil Ean Lecturer at Department of 

Psychology, Royal University of 

Phnom Penh 

2.5. Associate Professor Dhirapat Kulophas Associate Professor in Department of 

Educational Policy, Management, 

and Leadership, Faculty of 

Education, Chulalongkorn 

University 

2.6. Mr. Model Chhem Director of Phnom Thom High 

School 

 

  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3. Evaluating the Suitability and Feasibility of the Drafted Approaches  

 

Name Position 

3.1. H.E. Dr. Academician Chuon Naron Hang Minister of Ministry of Education, 

Youth, and Sports, Cambodia 

3.2. H.E. Dr. Kimcheang Hong Director of Kompong Speu Institute 

of Technology 

3.3. Dr. Bunhoeun Chhourn  Director of Asian Human Resource 

Development Institute in Cambodia  

3.4. Dr. Nil Ean Lecturer at Department of 

Psychology, Royal University of 

Phnom Penh 

3.5. Associate Professor Dhirapat Kulophas Associate Professor in Department of 

Educational Policy, Management, 

and Leadership, Faculty of 

Education, Chulalongkorn 

University 

3.6. Mr. Thuch Kong Director of Nimit High School 

3.7. Mr. Sophall Dy Teacher at Phnom Penh High School  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX C: RELIABILITY ANALYSIS OF THE QUESTIONNAIRE 

USING CRONBACH’S ALPHA COEFFICIENT



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

RELIABILITY ANALYSIS OF THE QUESTIONNAIRE 

Using Cronbach’s Alpha Coefficient 

 

Components 
Cronbach’s Alpha 

Current State Desirable States 

1. The Results of management towards excellence of schools 

1.1. Students Learning Results 0.872 0.924 

1.2. Students and Stakeholder 

Engagement Results 
0.710 0.885 

1.3. Teachers' Development and 

Management Results 
0.875 0.850 

1.4. Leadership and Governance 

Results 
0.762 0.725 

1.5. Budgets and Financial 

Management Results 
0.759 0.813 

Total 0.930 0.960 

2. The Process of developing management towards excellence of schools in 

Banteay Meanchey to enhance students’ creative self-efficacy 

2.1.  Leadership  0.973 0.979 

2.2.  Strategy 0.984 0.985 

2.3.  Students and Stakeholders 0.983 0.985 

2.4.  Measurement, Analysis, and 

Knowledge Management  
0.985 0.987 

2.5.  Workforce 0.990 0.988 

2.6.  Operation  0.989 0.980 

Total 0.997 0.996 

Overall 0.996 0.995 

 

  

Overall Result 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX D: COOPERATION LETTERS  

 

Cooperation Letters for 

 1. Evaluating and Confirming the Conceptual Framework 

 2. Examining Content Validity of The Research Instruments 

 3. Collecting Data 

 4. Evaluating the Suitability and Feasibility of the Drafted Approaches  
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Cooperation Letters for 

Evaluating and Confirming the Conceptual Framework
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2 

Cooperation Letter 

For Examining Content Validity of The Research Instruments
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Office of Curriculum Administration and Instructional Management Graduate Students and International Affairs, 

Faculty of Education, Chulalongkorn University, Bangkok, Thailand Tel 0 2218 2565 Ext 6737 

 
Faculty of Education, 

Chulalongkorn University 

Phaya Thai Road, Pathum Wan,  

Bangkok 10330 

 

 

Dear H E Dr Academician Chuon Naron Hang, 

 

Subject Request for Expert s Evaluation on Suitability and Feasibility of Proposed Approaches 

 

This is to certify that Ms Dalin Lim is a Master s Degree student in Educational Management, Faculty

of Education, Chulalongkorn University Sheis conducting research entitled Approaches for Developing 

Management Towards Excellence of Schools in Banteay Meanchey Based on The Concept of 

Creative Self Efficacy under the supervision of Associate Professor Chayapim Usaho, Ph D. and 

Nipachcha Rojratanavanit, Ph D  To attain this, an expert evaluation on suitability and feasibility of 

the proposed approaches should be invoked  

 

In this regard, I would like to invite you to be an expert in evaluating the suitability and feasibility 

of the proposed approaches of the study The student will subsequently coordinate with you and 

provide more detail on this matter Your kind consideration is highly appreciated  

 

Yours sincerely, 

 

 

Assistant Professor Wichai Sawekngam, Ph D  

Associate Dean 

Acting for Dean 
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