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Chapter 1  

Introduction 

Background of the study 

Unprecedented technological disruptions have transformed the methods 

through which people access information and knowledge. These changes have 

impacted individuals worldwide ever since the introduction of smart devices and 

high-speed internet. Education, too, has felt the effects of this shift, altering the 

traditional dynamics of classroom learning. In Thailand, schools and universities have 

encountered significant changes due to these digital disruptions, fundamentally 

reshaping the landscape of education delivery and English learning (Boonmoh, 

Jumpakate, & Karpklon, 2021, 2022; Khlaisang et al., 2023). 

To compensate for the changes, many schools have accelerated and adopted 

new teaching methods to cope with the new style of learnings (e.g. Inpeng & 

Nomnian, 2022; Kanoksilapatham, 2022; Yang, Dibyamandala, & Mangkhang, 

2022). These new ways of learning have granted freedom to learners—being less 

controlled by the teachers. However, freedom in learning can deprive the learning 

outcomes unless the learners know how to manage their learning (White, 2008). The 

needs for developing learners’ independent learning ability have been promoted as 

part of the 21st education goals for more than a decade and was accentuated by the 

‘digital disruption’ in education.    

 Hence, it was important for the learners to be prepared with the knowledge 

and skills of ‘how to make informed decisions’ in conducting independent learning 

and also how to use technology for learning effectively and efficiently (Hubbard & 
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Romeo, 2012; Lai & Morrison, 2013; Romeo & Hubbard, 2011; Stockwell, 2021) For 

English language learners, the Internet offers a wide range of materials for English 

practices. However, the students in this era, despite being seen as digital natives 

(Dingli et al., 2015; Prensky, 2009), not all of them know how to use technology for 

developing their English skills (Cunningham, Rashid, & Le, 2019; Khan, Ali, & 

Alourani, 2022; Lai, 2017, 2019; Prensky, 2010; Rashid et al., 2021; Romeo & 

Hubbard, 2011). Moreover, researchers found that the technology that learners use 

was quite limited and did not match their needs for English language learning 

(Hubbard, 2013; Lai, 2017; Romeo & Hubbard, 2011). These findings suggested that 

the sources that have potential benefits for developing English language learning 

might not have been properly used as an effective English learning tool (Hubbard, 

2013; Hubbard & Romeo, 2012; Lai, 2017, 2019; Lai & Morrison, 2013; Romeo & 

Hubbard, 2011; Stockwell, 2021). 

One possible way to develop self-directed learning ability that helps 

individuals learn successfully both inside and outside of classroom is through the 

implementation of CALL learner training (Hubbard, 2013; Lai, 2017; Romeo & 

Hubbard, 2011; Smith & Craig, 2013). Previous studies have shown that CALL 

learner trainings can enhance learner’s technology competence (Cunningham et al., 

2019; Rashid et al., 2021), language proficiency in English (Cunningham et al., 2019; 

Romeo & Hubbard, 2011), and autonomy and self-directed learning in English 

classroom (Lai, 2013; Lai et al., 2016; Lai et al., 2022) because the training usually 

consisted of three parts: technical training, strategy training, and pedagogical training.  
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Until recently, studies have focused on how CALL learner training could 

develop English listening of graduate students (e.g., Romeo & Hubbard, 2011), 

English academic writing of undergraduate students (e.g., Cunningham et al., 2019), 

and English vocabulary learning (e.g., Enayati & Gilakjani, 2020). Only a few studies 

have researched students’ self-directed learning in online English reading after 

attending CALL learner training (Lai et al., 2016; Romeo & Hubbard, 2011; Smith & 

Craig, 2013). Especially in Thailand, even though there were attempts to investigate 

learner trainings for self-directed learning in self-access  (e.g., Booranasanti & 

Vibulphol, 2008; Kongchan, Chada & Darasawang, 2015) and for learning English 

skills (e.g., Suwannasi, 2019; Suwanarak, 2019), and by a language counseling 

program (e.g. Prabjandee & Vipulphol, 2010) few attempts have been made for 

CALL learner training that prepare learners of English to enhance self-directed 

learning in online English reading in (Chotipaktanasook, 2020).  This study therefore 

attempted to study self-directed learning in Online English reading of Thai secondary 

students after attending CALL learner training. The findings aimed to provide insights 

for English teachers and schools in Thailand and similar contexts on how learner 

training could be conducted to prepare English language learners for their 

independent use of online English reading outside of classroom.  
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Research question 

How did the self-directed learning in online English reading of secondary 

school students develop after they attended a CALL learner training? 

Research Objectives 

The researcher aimed to study the self-directed learning in online English 

reading of secondary school students attending a CALL learner training. 

Definitions of terms  

CALL learner training generally refers to a three-part training: pedagogical 

training, strategic training, technical training which aims to promote language 

learning with technology. This study used the term CALL learner training that 

referred to the three-part training that that aimed to promote self-directed learning in 

online English reading. It consisted of three parts of training and six steps of learner 

training. 

The whole training program was conducted over 10 weeks and consisted of 

three types of activities: the CALL learner 10 training sessions, consultations, and 

self-learning tasks. Each training session included three parts of training—technical 

training, strategic training, and pedagogical training. The technical training aimed to 

train ‘how’ technology such as websites or applications are used. The strategic 

training aimed to train ‘what’ to do with the technology to gain the most effective use 

for English language learning. The pedagogical training aimed to train ‘why’ this 

certain technology and strategies should be used. The training sessions were 

organized according to six steps of self-directed learning process, which are setting 

climate, analyzing needs, setting a learning goal towards online reading, choosing 
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online reading materials, implementing online reading strategies, and evaluating 

learning outcomes towards online reading.  

The consultation sessions included three required sessions and seven voluntary 

sessions. These consultations were provided periodically after the training session. 

The required sessions consisted of 1) the review of learning needs and the goal 2) the 

review of learning plan and 3) the possible revision of the learning plan. The 

voluntary sessions were open to all participants to get general advice. 

The self-learning tasks were provided four weeks after the training sessions 

were completed. The participants had the opportunity to participate in their self-

learning and read online texts by themselves. They carried out self-directed learning 

in online English reading from analyzing the needs, setting a goal, choosing online 

reading materials, implementing strategies, and evaluating learning outcomes. 

Self-directed learning in online English reading referred to a learner’s 

ability to execute the learning by him/herself regarding reading English texts online. 

The self-directed learning ability in the focus of this study included the ability to 

analyze needs, set a learning goal towards online reading, select online reading 

materials, implement online reading strategies, and evaluate one’s own learning. In 

the present study, the self-directed learning in online English reading was studied 

qualitatively using learning logs, interviews, and consultation recordings. 

Secondary school students referred to Thai students studying in grades 10-12 

in Thai schools. 
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Conceptual Framework 

 The conceptual framework of this study was developed based on the literature 

review. The present study followed six steps of training learners to be self-directed 

learning (Knowles, 1975)and cooperated with the three-part CALL learner training 

(Romeo & Hubbard, 2011). The training was presented by three types of activities: 

Learner training, consultation, self-learning tasks. At the end of the study, self-

directed learning in Online reading in English of the students was explored from the 

qualitative analysis of students’ self-learning logs, interview and consultation 

recordings. Figure 1 illustrates the conceptual framework of A study of self-directed 

learning of Thai secondary school students attending CALL learner training in Online 

reading in English. 
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Figure 1 

The conceptual framework of A study of self-directed learning of Thai secondary 

school students attending CALL learner training on English reading 

 

 

Figure  1 The conceptual framework of A study of self-directed learning of Thai 

secondary school students attending CALL learner training on English reading 
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Chapter 2 

Review of the literature 

 

This chapter presented a review of literature that provided the theoretical 

background of the present study. First, the idea of self-directed learning is presented 

entailing the definitions, how self-directed learning can be promoted, the structure of 

self-directed learning and how to assess self-directed learning. Second, the idea of 

CALL learner training is presented which includes the definitions, principles of 

CALL learner training, and what and how to implement CALL learner training. Third, 

online reading is presented which includes the definitions the benefits of online 

reading, the challenges of online reading, the strategies to overcome challenges of 

online reading, and the tools and technology for improving online reading. Last, 

previous research findings related to the effects of CALL learner training on self-

directed learning are discussed. 

Self-directed learning 

Self-directed learning had its origins from adult education and it is a concept 

that is closely related to other terms such self-regulated learning and autonomous 

learning. Self-regulation, autonomous learning, and self-directed learning all converge 

on the theme of individual control and responsibility in the learning process. Self-

regulation emphasizes managing one's emotions and thoughts to control learning 

progress actively (Baumeister & Vohs, 2007; Peterson, 2006). Autonomous learning 

accentuates the learner's control over cognitive processes, shifting from a passive 

recipient to an active participant (Benson, 2007). Self-directed learning, meanwhile, 

underscores the initiation and determination of personal learning needs, goals, 
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materials, strategies, and evaluation of outcomes, highlighting learners' full 

responsibility and control over their learning journey (Knowles, 1975). While self-

regulation puts more emphasis on managing emotions and thoughts, autonomous 

learning emphasizes cognitive control, and self-directed learning centers on the 

initiation and determination of the entire learning process. Ultimately, all three 

concepts share the core principle of learners taking charge and accountability for their 

learning. However, only the term and the concept of ‘self-directed learning’ was used 

in this present study.  

 Researchers worldwide noted that self-directed learning was the ability that 

was important for people to strive and persist in the fast-changing world. First, 

Knowles (1975) noted that people were now entering a new world which was full of 

unknown things. The only stability he marked was the rapid changes, so this 

explained the reason why being self-directed learning was survival. Furthermore, 

Guglielmino (2008) noted that self-directed learning comes into play for striving in 

the world of changes due to the unprecedented increase of information, technology, 

communication, and competition that occurs numerous times. In addition, Benson and 

Nunan (2005) argued that self-directed learning was a productive learning mode 

which helps individuals learn effectively and efficiently in accordance with their 

personal learning style and interest. 

Self-directed Learning’s Definitions 

Self-directed learning has been defined in two perspectives. Some researchers 

see self-directed learning as a learning process (Knowles, 1975; Brookfield, 1985). 

And some researchers see self-directed learning as a personal characteristic or 
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behavior (Brockett, Hiemstra, & Penland, 1982; Candy, 1988; Guglielmino, 1977; 

Hiemstra, 2013). 

The first definition of self-directed learning was seen as a learning process as 

described by Knowles (1975) that self-directed learning as a process in which 

individuals initiate, with or without the assistance from others, in analyzing personal 

learning needs, determining personal learning goals, identifying materials for their 

personal learning, selecting, and carrying out suitable learning strategies for their 

own, and evaluating learning outcomes. These can be said that learners who possess 

self-directed learning are the one who takes full responsibility for, and controls, their 

own learning. Similarly, Brockett and Hiemstra (1991) proposed that self-directed 

learning involves a process that centers on the learners diagnosing learning needs, 

searching for the relevant learning resources and activities, planning their learning 

activities and, finally, assessing their learning. In addition, Brookfield (2009) asserted 

that one consistent component in the definitions of self-directed learning which was 

widely used was the essential of learner’s performance in control over their 

educational decision. This includes the goals that were consistent with the learning 

effort, the resources used, the methods that fit the learners, and what the criteria that 

determine the success of any learning effort. These decisions and judgments were in 

solely the learners’ hands. Lastly, Tough (1989) also outlined a process of self-

directed learning which was closely related to Knowles’.  He noted that learners 

moved through a series of steps that entail deciding in the beginning about what to 

learn, then what resources were needed, where to learn, and how to self-motivate to 

learn. The steps of Tough also include setting goals and schedule, setting the pace of 

learning, and assessing the current level of knowledge and skill. Self-directed learners 
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also evaluate their learning to explore the obstacles of their learning and adjust to be 

more appropriate accordingly. 

 The second definition of self-directed learning which places an emphasis on 

learning behavior was another strand of the investigation in self-directed learning 

(Guglielmino, 2013, 1977; Garrison, 1997). Students who are self-directed learning 

need to possess several characteristics or behavior. This includes a love for learning, 

strong self-confidence, creativity, inquisitiveness, self-discipline, organized action, 

etc. (Guglielmino, 1977; Tredoux, 2012). In a similar vein, Garrison (1997) proposed 

dimensions of self-directed learning as a personal characteristics and personal 

behavior that the self-directed learners were the ones who obtained self-management 

(control), self-monitoring and learning motivation. Brockett, Hiemstra and Penland 

(1982) identified self-directed learning as a personality construct. They posited that 

the heart of self-directed learning was on personal responsibility, for example, 

learners who believe in their own thoughts and actions. Therefore, numerous attention 

has been awarded to the idea of readiness of the learners that was related to self-

directed learning. For this reason, Guglielmino (1977) developed the Self-Directed 

Learning Readiness Scale (SDLRS) which was used as a tool to assess the extent to 

which individuals observe themselves to obtain characteristics and behaviors that 

associate with the idea of readiness.  

 In summary, while the first definition of self-directed learning emphasizes 

learners taking full responsibility for their own learning process that includes learners 

analyzing their learning needs, setting personal learning goals, selecting suitable 

learning strategies, and evaluating their learning outcomes, the second definition 
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places more emphasis on personal attributes, such as self-confidence and creativity, as 

important factors in self-directed learning. In this current study, the focus is on the 

first definition that emphasizes the process of self-directed learning.  

Perspectives of Self-directed learning 

 Self-directed learning as a process of learning 

 Self-directed learning was normally viewed as a method of learning and 

teaching (Percival, 1996). In the current literature, there were numerous models 

developed to describe the process of self-directed learning. Two well-known 

approaches to self-directed learning as a process were regarded as linear in nature 

were Tough’s (1971, 1979) and Knowles’ (1975) model of self-directed learning. 

 Tough’s examination on 66 people on a learning project in Canadian study 

provided the first insight description of self-directed learning. Tough explained that 

the subjects deliberately put an effort to gain skill and knowledge or adjust some of 

the ways to complete the learning projects. He noted that this learning project 

involved a series of related processes to the learning which added the hour of working 

up to at least 7 hours. He found that 70% of all the learning projects were planned 

beforehand by the learners. At the end, he represented the 13 key decision-making 

points about self-planned learning. The 13 steps entails; 

1. deciding what detailed knowledge and skill to learn;  

2. deciding the specific activities, methods, resources or equipment for 

learning; 

3. deciding where to learn; 
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4. setting specific deadlines or intermediate targets; 

5. deciding when to begin a learning episode;  

6. deciding the pace at which to proceed during a learning episode;  

7. estimating the current level of his knowledge and skill or his progress in 

gaining the desired knowledge and skill;  

8. detecting any factor that has been hindering learning or discovering 

inefficient aspects of the current procedures;  

9. obtaining the desired resources or equipment or reaching the desired place 

or resource;  

10. preparing or adapting a room for learning or arranging certain other 

physical conditions in preparation for learning; 

11. saving or obtaining the money necessary for the use of certain human or 

nonhuman resources;  

12. finding time for the learning; and  

13. taking steps to increase the motivation for certain learning episodes. (as 

cited in Merriam & Caffarella, 1999, p. 294) 

Moreover, self-directed learning ability was an effective element for learners 

to become independent in their learning (Knowles, 1975; O'MALLEY et al., 1985). 

According to the literature in self-directed learning, learners who were self-directed 

were the ones who possess the capacity to control their learning throughout the 
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process. The process includes knowing personal learning nature, formulating goals for 

personal learning, executing suitable strategies, monitoring one’s own learning 

process, and lastly evaluating personal learning outcomes (Knowles, 1975; Brockett 

& Hiemstra, 1991; Brookfield, 2009). 

First, self-directed learners are those who know their personal learning nature. 

The learners first and foremost need to identify and reflect what the actual needs of 

them are. This concerns personal interest, individual expectation, personal learning 

styles, strength and weakness of themselves. These factors were then taken into 

account in order for further development and planning their learning more effectively. 

Second, self-directed learners are those who formulate learning goals in 

accordance with their nature. Setting goals and objectives facilitate learners to be on 

track of what they learn and this helps learners to be focused on their learning. Self-

directed learners were normally the one who set challenging but achievable goals and 

make commitment even though they face obstacles and difficulties (Shanon, 2008). 

Third, self-directed learners are those who select and choose learning 

materials that are appropriate to their own needs, goals, and interests. The materials 

selected need to be used in a facilitative manner. This means that the materials help 

the learners to acquire certain skills or knowledge rather than impeding the learning.  

Fourth, self-directed learners are able to use proper strategies to achieve the 

goals and objectives set. Wenden (1991) posited that learning strategies that were 

used entails both cognitive and metacognitive strategies.  
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Fifth, self-directed learners are those who can monitor their learning. This 

concerns the ability to check carefully and thoroughly examine oneself learning. Self-

directed learners attempt understand what they have succeeded and what matter that 

they need to adjust in order to achieve their goals (Knowles, 1975; Victori, 2007) 

Finally, self-directed learners are the ones who evaluate their learning. 

According to Darasawang (2000) learners investigate the learning outcomes of any 

endeavors to learning. They set the criteria to judge their learning. 

Self-directed learning as personal attributes 

Self-directed learners have the following characteristics: They set clear goals 

for themselves. They shape their learning process in line with goals and plans. They 

monitor their own learning process. They evaluate the outcomes of their own learning. 

They were autonomous. They have self-motivation. They were open to learning. They 

were curious. They were willing to learn. They value learning. They have self-control. 

They take initiative to learn (Knowles, 1975). 

According to Guglielmino (1977), self-directed learners have these following 

attributes: 1) openness to learning 2)Self-concept as an effective learner 3) initiative 

and independence in learning 4) informed acceptance of responsibility 5) love of 

learning 6) creativity 7) positive orientation to the future 8) ability to use basic skills 

and problem-solving skills. 

Self-directed use of technology for English learning 

Self-directed use of technology for English learning was influenced by the 

theory and research in adult education, cognitive psychology and technological 

education. It was a developed version of Knowles's (1975) self-directed learning after 
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the emergence of technology in the 20th century. However, there were numerous terms 

that can refer to self-directed use of technology for English learning which were 

autonomous English learning with technology (Lai, 2017,2020), self-directed learning 

with technology (Gokcearslan, 2017), self-directed technology use for English 

learning (Lai, 2013), self-directed use of mobile English learning resources (Zhang & 

Pérez-Paredes, 2019).  

The idea of becoming a self-directed user of technology for English learning 

has become increasingly important in foreign language education. As it focused on 

individual needs, it shifted the interest away from a teacher or a classroom and it 

emphasized the importance of personalized and learner-centered learning. It also 

provided opportunities for students to make their own decision; self-directed use of 

technology for English learning was therefore considered to optimize learning 

opportunities (Lai, 2017).  

In addition, self-directed use of technology for English learning became even 

more popular since people in the 21st century engaged more and more with technology 

and learners also interacted with technology outside the classroom tremendously. 

Also, it seemed that technology tended to make the most contribution to creating an 

ideal English learning environment.  

Moreover, self-directed use of technology for English learning also took an 

important role in complementing classroom-based learning as when learners 

becoming self-directed user of technology for English learning, it could enable them 

to learn language more efficiently and effectively outside the classroom (Lai, 2017; 

Romeo & Hubbard, 2010; Rashid et al., 2020).  
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 The nature of self-directed learning with technology of English learners 

Learners used technology to interact in self-directed English learning was 

found to be a common practice for all levels of education from primary level to 

university level, though the frequency of engaging with technology varies from one to 

another. For example, Sundqvist and Sylvén (2014) reported that Swedish upper 

primary students who learned English as a Foreign Language spent their time using 

technology for English learning related matters for seven hours a week. On the other 

hand, Lai Zhu and Gong (2015) reported that the students who were at lower 

secondary level studying English as a Foreign Language in China were found to 

spend their time using technology for the same reason around 2 and a half hours each 

week. Moreover, Kuppens (2010) found that 90 percent of Flemish sixth graders 

studying English as a Foreign Language used their time listening to English songs at 

least three times a week, and more than 50 percent reported that they watched English 

TV programs with English subtitles at least three times a week. Therefore, these 

studies confirmed that even though language learners live in different parts of the 

world, they all interact with technology to support their English learning.  

In addition, many scholars also documented the type of English learning that 

learners practice in their self-directed use of technology for English learning. For 

example, Lai (2017) found that learners in Hong Kong, the US, and China were 

positive on the use of technology for instructional purposes. In this regard, the 

participants reported positively on the use of technology that helped them memorize 

vocabulary and grammar points which were presented in the class. However, they 

responded negatively to the use of technology for entertainment such as watching 

movies in English. Moreover, the participants reported the least positively on the use 
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of technology for social connection purposes such as communicating with native 

speakers.  

Researchers also found that self-directed use of technology for English 

learning was described by being in the early stage, interest-based, largely receptive 

and a big proportion of incidental learning (Cabot, 2014; Jones, 2015). 

Learner interaction with technology outside of classroom 

This term ‘learner interaction with technology outside of classroom’ is used to 

describe how learners experience and use different digital and technology resources 

during their self-directed use of technology for English learning outside of classroom. 

In this regard, researchers found that listening to English songs was the most common 

use of technology for English learning outside of classroom. Olmedo (2015) observed 

that learners focused more on the meaning of the English songs they played rather 

than the language form presented. The participants in her study reported that they 

attempted to understand and interpret the meaning of the songs, though less attention 

was given to the lyrics. Similarly, Sockett & Toffoli (2012) reported that their learners 

of English listened to English songs for gist. The participants were only interested in 

the written lyrics if they really liked the English songs. These findings explained that 

learners usually interact with technology-mediated resources as a casual activity 

outside of classroom. 

In addition, Sargsyan and Kurghinyan (2016) noted that the majority of 

Armenian students learning English as a foreign language frequently utilize the 

technology associated with English learning beyond the classroom. This is notably 
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evident through their engagement with social media, listening to music, watching 

films and videos, as well as during travel and internet browsing. 

Nugroho and Atmojo (2020) researched on a group of EFL learners of 

technological experience and English language learning engagement with technology 

outside of class time during COVID-19 pandemic. They used information gathered 

through an online survey and group discussions and found that the students had an 

optimistic view of using digital technology for language learning during the 

worldwide pandemic. Additionally, it was discovered that learning English outside of 

the traditional classroom setting could be effectively achieved through various social 

media platforms like YouTube, WhatsApp, Instagram, Google Classroom, and 

Facebook.  

Ferdous (2013) conducted a study with 60 English learners in an 

undergraduate school examining technological experience with English learning 

outside of classroom. Ferdous conducted a survey and interviews and found that that 

English holds significant importance in the students’ lives. They predominantly 

practice it beyond the classroom. This practice included the uses of different kinds of 

multimedia such as English from movies, Facebook, online news, and mobile 

dictionaries. These English learning from the digital tools outside of classroom played 

a crucial role in the student’s English language development. However, there were 

some students considered teachers as the primary learning source of English and 

found those digital sources for English learning insufficient. 

Regarding the use of social networking sites for students’ self-directed use of 

technology for English learning, researchers found that English learners are not 
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interested much with using social networking as a mean to learn English language and 

use the English resources for learning outside of classroom. For example, Li, Snow 

and White (2015) reported that K-12 students of English have no interest in using 

Facebook for learning. In a similar vein, Davis and James (2013) found that middle 

school students in the US perceived Facebook as a tool for communication between 

peers. For this reason, they showed hesitancy when English learning purposes occur 

in social networking tools. 

In the next section, the researcher describes possible ways that self-directed 

use of technology for English learning can be promoted. 

Ways to enhance self-directed learning 

Becoming a self-directed learner of technology for English learning was not 

an easy task and it does not usually happen automatically by the learners. This is 

because learners usually get used to being the one who receive the knowledge, while 

self-directed learners are the ones who create learning opportunities in which they 

become a tutor for their own learning. Considering the role of a language tutor who 

delivers a language lesson. Anyone would presume that the tutor needs to prepare 

many things just to create a language learning lesson which may include setting 

objectives and learning outcomes, selecting appropriate materials for the learners, 

sequencing the learning, checking understanding with the learners and also giving 

feedback. Even though it seems to include many steps and was difficult to organize, 

these elements were essential and needed to be included in one lesson in order to 

maximize the learning experience and to reach the full potential of self-directed use of 

technology for English learning. Likewise, in order to enhance self-directed learning, 
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learners need to be encouraged and nurtured with some special training in which they 

can manage to direct their learning. Similarly, Lee (1998) suggested that students 

alone cannot develop the awareness of being a self-directed learner. They need to be 

accommodated by a teacher. He added that learners can proceed the development of 

their learning continuously and take more responsibility for their own learning if they 

were properly promoted through training. 

Therefore, many researchers generally agree that one way to enhance self-

directed learning was through CALL learner training. This training  helps learners 

develop their expertise in learning as a learner. In this regard, they can learn how to 

learn (Ellis & Sinclair 1989; Little, 1991; Wenden, 1991) with technology for the 

purpose of learning language (Lai, 2017). Holec (1979) discussed that learners need 

some kind of preparation in order to become self-directed learners and this includes 

the provision of learning strategies and techniques by a teacher. Therefore, learning 

how to learn has become an increasingly important element of the English learning 

process and this later makes the idea of learner training and strategy instruction begin 

(Ellis & Sinclair, 1989; Weaver & Cohen, 1997). 

Learner training. Some students were ready to direct their learning, while 

some students were not. According to Lee (1998), students who can direct their 

learning, know how to learn, and demonstrate some extent of self-directed learning 

become more successful than those who cannot. However, this doesn’t mean that 

learners who possess less ability in self-directed use of technology for English 

learning cannot become one.  Nunan (1996) and Nunan and Lamb (1996) suggested 

that every learner can be nurtured and developed self-directed learning regardless of 
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the innate ability of independent learning they have. Therefore, a learner training 

program can support and be offered to help learners become more effective in self-

directed English learning. A learner training program can be presented through 

various means, from an integrating part in a course to complement a classroom. 

Sinclair (1996) noted that a teacher can incorporate learner training systematically in 

the classroom, which the training can significantly help students become more aware 

of their learning process, more prepared before they can independently take control of 

their learning, and they were encouraged to make changes within their own learning. 

Also, learner training can be presented as solely a treatment outside of a classroom 

schedule (Knowles, 1975). Gremmo and Riley (1995) further emphasized that 

throughout the process of learner training, learners were facilitated to understand their 

strengths and weaknesses in which they can learn a language more effectively and 

efficiently that also matches with their personalities. 

Teacher counseling or consultation. According to White (2008), Iverson and 

Lee (1991), self-directed learning doesn’t necessarily mean that teachers were entirely 

absent from the learning process. On the other hand, a teacher can take a role as an 

intervention or initiative for self-directed learning. For this reason, consultation 

sessions for self-directed learning could be conducted as one-on-one or small group 

meetings between a learner and an expert or mentor, with the goal of providing 

guidance and support for the learner's self-directed learning process. The consultation 

sessions aim to help learners identify and clarify their learning needs, set appropriate 

goals, select suitable learning strategies and resources, and evaluate their learning 

outcomes. The expert or mentor can provide feedback, offer suggestions for 

improvement, and help learners overcome any obstacles they encounter during the 
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learning process. Consultation sessions for self-directed learning can be conducted in 

various formats, including face-to-face meetings, online communication, or a 

combination of both. The sessions can be tailored to the individual needs of the 

learner, and the frequency and duration of the sessions can vary depending on the 

learner's progress and goals. Hubbard and Siskin (2004), Hubbard (2013) and Lee 

(1991) suggested that it was important to have counseling sessions from the teacher, 

though the counseling doesn’t need to be systematically arranged. Prabjandee & 

Vibulpol (2010) and Romeo & Hubbard (2010) further pointed out that students 

reported positively when receiving feedback and support from the teacher as they can 

progress and adjust their self-directed learning better. Therefore, the role of a teacher 

as a counselor needs to be kept in consideration in any learner training program.  

Kata & Mynard (2015) proposed three stages in a consultation session. The 

three stages include opening, midway, and closing. 

The opening stage was the initial part of the session where the learner and the 

expert/mentor establish a rapport and clarify the purpose and objectives of the 

consultation. The expert/mentor may ask the learner about their current progress, any 

challenges they were facing, and their expectations from the session. This stage aims 

to create a comfortable and supportive environment for the learner to share their 

concerns and goals. 

The midway stage was the main part of the session where the expert/mentor 

provides guidance and support to the learner based on their identified needs and goals. 

This stage may involve discussing learning strategies, resources, and activities that the 

learner can use to achieve their objectives. The expert/mentor may also provide 
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feedback on the learner's progress and suggest ways to overcome any obstacles they 

encounter. 

The closing stage was the final part of the session where the expert/mentor and 

the learner summarize the key points discussed and set goals for the next steps. The 

expert/mentor may also provide suggestions for the learner to continue their self-

directed learning and offer any follow-up support as needed. This stage aims to ensure 

that the learner feels motivated and empowered to continue their learning journey 

independently. 

Overall, the three stages of opening, midway, and closing aim to provide a 

structured and supportive framework for learners to engage in self-directed learning 

with the guidance of an expert/mentor. 

Providing choices. In self-directed learning, it is essential for learners to make 

decisions. The development of self-directed use of technology for English learning 

also relies on whether learners can exercise their own judgment. Lee (1991) stressed 

the importance of giving as many alternatives as possible because this can help 

learners to select the ones that best suit their preferences and learning styles. Luckily, 

students in the modern day can access numerous resources on the internet. They had 

the opportunities to make choices on their learning materials for self-directed use of 

technology for English learning. However, a teacher should prepare them for the 

selection process. 

Collaborative learning. Even though self-directed use of technology for 

English learning may imply that learners learn in isolation and conduct their learning 

by themselves, learners can gain benefits and become self-directed users of 
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technology for English learning via social interaction and collaborative learning 

(Hubbard, 2004; Benson, 2011). Therefore, it was important to have learners share 

and discuss their experience about their success and failure in using strategies and 

techniques when they learn by themselves in a private mode. Lee (1991) pointed out 

that a learner training program should systematically allocate time for learners’ 

discussion. This interaction between learners can later foster student’s self-directed 

use of technology for English learning. In this regard, Lee proposed that a teacher can 

conduct discussion activities such as peer review, peer teaching, peer negotiations 

before or after the learner training in each session. 

Assessing self-directed learning 

The assessment can also determine the degree to which the participants 

develop self-directed learning after receiving the treatment from the online CALL 

learner training. In this section, possible assessment tools that can be used for 

evaluating the development of self-directed learning were discussed.  

In self-directed learning there were numerous tools that can be used to assess 

such as self-directed learning readiness scales(e.g., Guglielmino, 1977), self-reports 

(e.g., Ambikairajah et al, 2008; Chu et al, 2009; Holt et al, 2012; Hung et al, 2010; 

Lai et al, 2011; Malik et al, 2008; Ng, 2008; Quinney et al, 2010; Simmering et al, 

2009; Teo et al, 2010), interviews (e.g., Deepwell et al, 2008; Malik et al, 2008; Ng 

2008) observation (e.g., Ng, 2008), and student’s journals (e.g., Booranasanti, 2007; 

Prabjandee & Vibulphol, 2010). 
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Self-directed learning readiness scales. In international literature, there were 

a lot of studies that investigated self-directed learning and there were many scales 

developed in order for measuring self-directed learning readiness of the leaners. This 

readiness is upon the behaviors and characteristics of the students (Guglielmino, 

1977; Oddi, 1984; Fisher et al., 2001; Williamson, 2007; Hendry and Ginns, 2009; 

Stockdale and Brockett, 2010; Shen et al., 2014; Cadorin et al., 2017; Lopes and 

Cunha, 2017). The most popular and reliable scale that has been widely used was the 

SDLR from Guglielmino (1977). 

This instrument was widely used in educational research to evaluate self-

directed learning readiness of an individual. This tool was first created by 

Guglielmino in 1977. The tool was a self-report questionnaire whereby an individual 

indicates their self-directed learning in the form. It was reported that the SDLRS has 

been used to measure self-directed learning in many countries and it was translated to 

be available in many languages (Guglielmino, 1977). 

The original purpose of SDLRS was to assess self-directed learning readiness 

in adult learners, though the tool has been used in different levels of learners from 

high school (Chen et al., 2021) to college students (Prabjandee & Inthachot, 2013) to 

undergraduate students (Klunklin et al., 2010). The questionnaire was used to measure 

perceptions of self-directed learning which consist of 8 categories as follow; 1) 

openness to learning 2)Self-concept as an effective learner 3) initiative and 

independence in learning 4) informed acceptance of responsibility 5) love of learning 

6) creativity 7) positive orientation to the future 8) ability to use basic skills and 

problem-solving skills. 
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Interview. To understand students’ self-directed learning, researchers can 

cooperate with interview techniques. According to van Hout-Wolters (2000) 

suggested that interviews can be done after one or more of the student’s concrete 

study task(s). Researchers can ask learners to explain what she/he was doing and 

thinking of a particular learning task that they encounter. Interviews can also be 

integrated with stimulated recall techniques such as learners' notes or video-

recordings (Garner, 1988; Peterson, Swing, Braverman &Buss, 1982). This stimulates 

students’ memory when doing a learning task. The questions that can be used in the 

interview can be various and general in character such as learners can be asked how 

they normally go about when studying (e.g. Marton, Watkins & Tang, 1997; Vermunt, 

1992). Even though conducting interviews and analyzing the data may take much 

more time than using written questionnaires, researchers can “continue to inquire with 

questions”  to elaborate more on their thoughts when learners answer insufficiently. 

However, the validity of the result may not be comparable to the questionnaire. 

Thinking-aloud method. This method was an on-line mode where the 

subjects and the researcher need to be at the same time and at the same place unlike 

questionnaire and observation. This method  requires students to do a task or read and 

think aloud (say it out) while they were studying (e.g. De Jong, 1992; Royer, Cisero & 

Carlo, 1993). Learners may not have to perform the think aloud method continuously, 

but only at specific points in the study that the researchers expect to get the answer in 

order to explain the researcher questions. Normally, students don’t have to give 

rationale and theory behind what they perform in the learning task, though sometimes 

this can be a requirement as the researcher might want to know the reasons why they 

perform a specific activity as when they were describing their study process. 
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An advantage of this method was that it gives detailed information about the 

learning task of the student at the moment they take place, so that little can be lost. A 

disadvantage of the method was that it was possible that learners were disrupted 

which may consequently delay the learning activities, the time-consuming data 

collection and analysis and the difficult interpretation of the data.  

Observation. An observation checklist was a list of things that researchers use 

while observing the participants’ engagement with a certain task. Then, the 

researchers indicate a mark as per participants’ performance. The score and comments 

need to reflect the participants actual performance. 

According to McLeod (2015) an Observation can be done in different 

methods. First, researchers can observe the participants as a controlled observation. 

This was when the researcher systematically decides where the observation  occur, 

when the observation takes place, who the participants are. Then, the researcher 

writes a detailed description of the performance of the participants. The writing 

should be the words that were easy to code.  

Second, naturalistic observation was considered an unstructured observation. 

The researcher observes the performance of the learners as an outsider in which 

learners might not be aware that they were being observed. The researcher may record 

the engagements of the learners if necessary. 

Third, participant observation was an observation that the researcher needs to 

participate and become a member of the group.  
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Students’ report or journal. One of the platforms for qualitative research that 

was widely used to track learner’s learning progress while they were not present in the 

class was a learner diary, a learner journal, or a students’ weekly report. The students’ 

weekly report helps researchers to identify learner’s learning progress after the time 

they were trained with the training. This report was also beneficial to the student 

because it helps students to see what they did in the past and what they were currently 

doing. 

Regarding CALL learner training, there were numerous researchers who 

adopted students’ weekly reports to see if the participants make any change in their 

self-directed learning. For example, Romeo & Hubbard (2010) assigned the 

participants to keep a learning journal where they need to identify their engagement 

with technology alone during the week outside the class time. The researchers then 

use the report to discuss their performance and recommendation was made if 

necessary. In addition, Rashid et al. (2020) similarly assigned the students to write 

their learning practices after the students complete a training session. The participants 

need to inform their individual learning performance in the personal blog which was 

later published and everyone in the class can see. 

With reference to research, a student's weekly report was an essential element 

that can be used to investigate students’ self-directed learning. 

Summary of self-directed learning 

In summary, self-directed learning is closely related to other concepts such as 

self-regulated learning and autonomous learning, but the main focus of self-directed 

learning is at the process of learning starting from the very beginning of the learning 
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like assessing the needs and ending with the assessing of the learning. In addition, 

with the emergence of technology and digital tools, self-directed learning can be more 

integrated into the online world where students can practice the same process of 

learning thought the internet world. They can acquire materials, resources and learn 

by themselves with the technology. 

Self-directed learning can be promoted through various modes such as 

providing learner training, giving consultation, providing choices, and changing roles 

of the teachers in the classroom.  

Self-directed learning can be assessed through various methods using 

qualitative tools such as interview, learning log, think aloud method, observation. 

Also, it the readiness of self-directed learning can be measured by using the well-

known measurement of Guglielmino’s. 

The current study aimed at self-directed learning because self-directed 

learning has practical implications. The process of self-directed learning is tangible, 

and it can be provided in the form of instructions or training. This can provide an 

insight for other researchers and practitioners to follow and understand how self-

directed learning can be introduced to the learners. Also, the process of being a self-

directed learner can be applied in other areas of learning and this generally aids 

individual development. Researching this concept could potentially lead to practical 

strategies or interventions that facilitate better learning outcomes. 
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CALL Learner Training 

Hubbard (2004) noted that teachers should be responsible and make sure that 

learners were capable of making informed decisions about how they can use computer 

resources in an effective manner so that they can eventually reach their learning 

objectives. He also made an emphasis that learners should not be released to the 

powerful learning environment, which he refers to the online world unprepared. 

Hubbard (2013) argued that learner training was seen “as a process aimed at 

the construction of a knowledge and skill base that enables language learners to use 

technology more efficiently and effectively in support of English learning objectives 

than they would in the absence of such training” (p. 164). In short, CALL (computer 

assisted English learning) Learner Training was a program or training sessions 

conducted to facilitate learners to become more efficient in using technology to 

support their English learning (Hubbard, 2004,2018; Stockwell, 2008,2014,2015). 

Hubbard (2004) argued that learner training works similarly to any other 

supplementary programs added to the curriculum. He further pointed out that learner 

training was not a simple task, but it requires well-preparation from the teacher who 

wishes to implement the training. The teachers need to take myriad factors into 

account related to the students and the feasibility of the training before deciding to 

employ a training session. In this regard, he suggested that the teachers need to 

consider the confines of the classroom, the objective of the course, the readiness to 

take control of the students, and the proficiency level of the students.  
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Definitions of CALL learner training 

CALL (computer assisted English learning) learner training was firstly defined 

by Hubbard in 2004 and the term was later adopted and used broadly by different 

researchers in the field of second and foreign English learning and educational 

technology. Even though different scholars used other terms such as learner training 

for CALL, learner training in CALL. However, the terms were used interchangeably 

with the term CALL learner training. Since the objective and the outcomes of the 

research were mainly to teach learners to know how to learn as the students were 

taught with strategies and techniques of how they can utilize the technology before 

they expose to the computer and learn by themselves with the technology 

(Cunningham et al., 2018; Hubbard, 2004; Tran, 2018, 2019; Romeo and Hubbard, 

2010). To avoid confusion, the term “CALL learner training” was only used in the 

present study. 

It should be emphasized here that the term “learner training” in this study was 

not referred to the term which was used in the study of Oxford (1990) and O’Malley 

and Chamot’s (1990), though the idea of the learner training was later adopted and 

used within the framework of Romeo and Hubbard (2010) as one part of the three-part 

training of CALL learner training. The distinction between the term used by Oxford 

(1990) and O’Malley & Chamot (1990) was that the focus of the training was on non-

CALL environments. On the other hand, the term coined by Romeo and Hubbard 

(2010) focuses more on the CALL environment where the participants were given 

three training sessions which were technical training, strategy training, and 

pedagogical training. 
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According to Hubbard and Romeo (2012), CALL learner training was a 

process which aims to develop technology competence specifically for language 

learners to be knowledgeable in which they can use the strategies and techniques to 

manipulate technology for English learning purposes. Hubbard (2004) explained that 

CALL in the sense of this learner training entails both computer software designed 

specifically for developing language proficiency of learners and it includes 

unstructured programs, software, and websites that use English as a means to express 

information. In this study, CALL learner training is  accounted for teaching strategies, 

techniques, and pedagogies of how language learners can exploit information from 

both structured websites designed for English learning and unstructured websites. The 

learners were expected to acquire knowledge and strategies to be able to use the 

technology in developing their English skills. In this study, the training is offered as 

an online course to provide strategies and techniques in which learners can use for 

manipulating technology specifically for the purpose of second English learning 

(Hubbard, 2004). 

A brief History of CALL learner training 

Back in the early years of CALL around 1990, Hubbard (2004) reported that 

the people at the time were not familiar with computers since computers were only 

beginning to be introduced to society. This made computers uncommon and only a 

few people knew how to use them. Moreover, the ownership of computers was very 

limited. There were only a few places where people could access and use computers. 

Universities were one of the places that computers were provided. As a result, 

students and language learners barely experienced computers which consequently 

made them deficient in computer literacy. Hubbard argued that students could not 
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perform basic tasks related to computers nor could they use computers to facilitate 

their English learning. For example, the students were reported that they did not 

possess any computer ability to make a simple command to operate the system. They 

were not aware of how the keyboard was used to make an input. Therefore, at the 

time, the priority of researchers was to develop interventions that made learners 

become more competent in using computers or at least make them become aware of 

how computers can be used. For example, Beller-Kenner, 1999 provides a learner 

training course aiming to improve “computer literacy”. In the study, learners were 

introduced with very basic computer lessons such as how to type by using a keyboard 

and how to use word processing efficiently. In this regard, students were trained to 

understand some general commands of computers which they later developed other 

skills. 

More recently, students have become more knowledgeable, and they were 

more capable of operating computers and software as some researchers call them 

digital native (Prensky, 2001). However, they still do not possess the ability to use 

such technology in an effective way for English learning. Therefore, researchers tried 

to develop a training where students can improve their foreign language competence 

through the use of computer programs and applications. For example, O’Neill (2019) 

attempted to give technological training to students to teach them how they can use 

online dictionaries and translators in assisting second language writing.  

 Later, Hubbard (2004) proposed a framework of learner training regarding 

only pedagogical training. He noted that learners need to understand how a second 

language was acquired as a way to develop oneself. They noted that language teachers 
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should give more insights of how a language teacher was trained to language learners. 

This can help the learners use technology for English learning effectively. The 

pedagogical aspect concerns language theories and how second or foreign languages 

were acquired. This pedagogical knowledge was usually offered to language teachers 

who teach language because they can know which activities were appropriate and can 

develop student’s language skills. This knowledge usually comes from teacher 

training programs. However, Hubbard (2004) and Romeo & Hubbard (2011) made a 

firm emphasis on the importance of teaching this knowledge to learners as it can later 

enable students to be able to make sense of and create learning opportunities by 

themselves. After students understand some underlying theory, they can recognize the 

pathway to use the available technological tools for their learning. 

 More recently, the learner training framework was developed by Hubbard and 

Romeo (2010). The training of learners which once was only pedagogical training 

was hence presented along with the other two aspects including “technical training” 

and “strategic training”. They added that “strategies” for how to use technology for 

learning purposes must be included, and the need to understand why they were using 

the technology. 

Three-part CALL learner training 

Technical training. Romeo and Hubbard (2010) proposed that this aspect of 

learner training regards “how” learners use technology for English learning 

effectively. Teachers should teach skills and knowledge regarding technology used in 

the classroom in which learners can operate a specific application as well as use 

general command in a program. Rashid et al. (2018) argued that learners who do not 
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have technical knowledge and skills to use the digital devices can be frustrated and 

demotivated when using technology. Consequently, the willingness for English 

learning with technology of the students can be lower and the learning can be 

unsuccessful. Even though the students in the 21st century era were normally pre-

described as digital natives (Prensky, 2001), they sometimes struggle with the 

technical commands within the CALL program (Rashid et al., 2018, 2020; 

Chootipaktanasook, 2020; Romeo & Hubbard, 2010). Romeo and Hubbard (2010) 

gave an example regarding this aspect as the students do not know how the subtitles 

can be turned on/off. 

Furthermore, there were numerous CALL programs to which learners should 

be introduced. Hubbard (2004) posited that CALL in this regard refers to structured 

programs (ones that were designed specifically for language learning purposes) and 

unstructured programs (ones which were not designed for language learning 

purposes). He therefore suggested that learners should be trained to be able to use the 

technology in both natures.  According to Liaw & English (2017), they reviewed 

empirical research articles related to the technology used for teaching and learning 

second language reading from English language journals in the field of CALL and 

summed up that technology which can be used for teaching and learning reading was 

categorized into three types which entails 1) courseware both self-developed and 

commercial ones 2) online activities with individual tools 3) CMC. Each type of the 

technology used for learning reading was described in more detail below. 

Courseware. was a course designed specifically for learning purposes which 

normally include a combination of lessons, activities, evaluation, simplified resources, 
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and other related materials. The courseware also provides some guidelines and 

principles for teacher, researcher, and learners to use accordingly. These following 

coursewares were examples proved by researchers in the field that it was effective for 

second language learning of reading. Longman English Interactive (LEI) by Jamieson 

et al. (2004), Quartet Online (Quartet Scholar) by Dinçer and Parmaksız (2013). 

Rosetta Stone and Auralog’s TELL ME MORE, technology‐mediated self‐study 

packages by Nielson (2011).  

Online activities with individual study tools. It is smaller-scale independent 

activities which were not packed and presented as what mentioned above. These 

online activities were made available and normally used as digital scaffolding tools 

such as online or program-installed dictionaries, annotation tools, glosses, hypertext, 

concordances, reading-level classification tools, text-to-speech, speech synthesis and 

speech recognition software. 

Pedagogical training. Pedagogical training focuses on language learners’ 

comprehension of the foundation of specific techniques and procedures in which they 

can later make informed decisions with technology used for English learning in the 

same way as a professional teacher would do in the classroom (Hubbard, 2004; 

Romeo and Hubbard, 2010; Hubbard, 2018; Rashid et al., 2018). Hubbard (2004) 

noted that learners must be well-prepared with some second language theories in 

which they can understand the procedures of how language was learned before they 

start using technology for English learning. Learners need to be informed with “why” 

they use technology and “how” to use them to gain the highest potential for learning 

English language (Rashid et al., 2018). For example, students can be introduced 
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explicitly about “pre-listening” as a strategy and it can go further as explaining to 

students about how schema works and how the background knowledge helps them 

comprehend the text. More examples can be that apart from reading for 

comprehension, students should know that reading fluency was important. Therefore, 

some research findings such as reading fluency which explains the improvement 

of  automaticity when acquiring the skill need to be discussed. The provision of such 

theories makes learners become aware of the strategies and technology used later on 

(Hubbard, 2004). 

Strategic training. Strategy use was very important to the learners, because it 

makes the learner's learning experience simpler, faster, more favorable, more 

effective, and more meaningful to the students. According to Kolaitis et al. (2006), 

Rashid et al., (2018), and Romeo & Hubbard (2010) posited that in the strategic 

training which was the one element of CALL learner training has a clear connection 

to the development of autonomy and it was related to the well-known strategies in an 

ordinary learner training which were proposed by Oxford (1990) that entails direct 

strategies,  indirect strategies. However, CALL learner training adds and puts those 

strategies on an emphasis of technological perspective. 

 Kolaitis et al. (2006) specified the strategies that should be taught to the 

students. They explained that students generally target to get the right answer and to 

complete the task as quickly as possible when approaching softwares for English 

learning without concerning much about improving their language competence. From 

this view, the researchers therefore seek a way to alter this behavior of the students to 

focus more on the learning process in order to improve their language skills. For this 
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reason, the development of the strategy aspect emerged. The researcher therefore 

suggested that the strategy was addressed by first students identifying the language 

goal, a core element in strategy development, and understanding the language 

learning principle behind that goal. For example, reading instruction was not seen as 

only for answering comprehension questions. But there were other goals for reading 

that also need to be given attention such as reading for main ideas, reading for 

fluency, and reading for understanding grammar structures and vocabulary. Therefore, 

these raised some questions such as: “How many times should I read the article for 

the reading practice?” “When should I  read and listen simultaneously?” “When do I 

move from one goal to the next?”. These questions were then used as a guideline for 

students to develop the strategies that match with language learning principles.  

The problem seems that students alone do not comprehend how certain 

language learning principles and the various goals were connected . At this point, the 

learners need to be facilitated in making the connection between the language 

principles and the learning goals. Once language learning assumptions and goals were 

connected, strategies for reaching the goals  is  achieved. With the goal and language 

principles in mind, the students  is  able to select strategies that they can take control 

over their learning process more effectively. 

Moreover, Romeo and Hubbard (2010) noted that strategic training regards 

“what” and “when” learners do to help themselves achieve certain learning objectives. 

Teachers must teach students strategies and techniques in which learners can adapt 

into their English learning procedures. According to Rashid et al. (2018) the strategic 

training within the framework of Romeo and Hubbard (2010) was influenced by 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 40 

O’Malley and Chamot’s (1990) classification of learner strategies which includes 

cognitive strategies, meta-cognitive strategies, and socio-affective strategies.  In this 

regard, Romeo and Hubbard (2010) gave an example of strategic training in which 

they introduced a learner training with CALL for improving listening. They gave an 

example that watching online video can be done in two rounds to build up two 

different listening skills. In the first round, students were recommended to watch the 

video clip without seeing subtitles as students can get the main ideas. In the second 

round, learners can turn on subtitles to get the details of the story.   

According to Lai et al. (2016) and Stockwell (2016), useful strategies that 

would help learners achieve their learning objectives in each task must be presented 

as they can utilize the strategies in their independent learning mode. Moreover, 

students need to be aware and know when the right time was to employ a strategy. For 

instance, if learners want to improve reading fluency, they  need to know the 

technology and the strategy that can help them acquire reading fluency. In this case, 

teachers can present audio-assisted reading tools such as Read aloud: voice reader (a 

service available on google chrome) as one way to help students know that they can 

improve their reading fluency by using the technology. In addition, learners  need to 

be taught to know when the right time was to employ such strategies. In this regard, 

they should be taught that they should practice reading fluency after they reach the 

comprehension of the text. Therefore, they shouldn’t start from reading the text aloud 

with the voice reader, but the technology  is  helpful if they use it at the third or fourth 

time of the reading. In the end, if the learners employ the strategies correctly, their 

objective which was to improve reading fluency  is  achieved. 
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5 principles of CALL learner training  

This section provides five principles which can be used as a guidance for 

teachers who want to implement CALL learner training in a language classroom. In 

these following paragraphs, the researcher discusses the principles which were created 

in 2004 and then developed in 2018 by Hubbard.  

1) Experience CALL yourself: Hubbard (2004) suggested that before 

initiating a CALL tool in the classroom, teachers should get first-hand experience on 

the CALL tool themselves in learning a foreign language. He further emphasized that 

this process could increase an understanding of the teacher as a language learner and 

provide the teacher with more awareness of the tool used.  

2) Give learners teacher training: Language learners were introduced with 

some of the basic concepts of teacher training as learners can understand the nature of 

how a second language was learned and the processes involved in acquiring the 

language that learners can later use with CALL tools in English learning effectively 

(Hubbard, 2018). The learners can take more responsibilities of the teacher’s role for 

themselves. Regarding this principle, Hubbard (2004) used the framework of Richards 

and Rogers’ (1982) to demonstrate how learners were given teacher training which 

was composed of approach, design, and procedure. First, the approach regards 

language theories and how language learners learn a second language. Second, design 

covers the role of teachers, learners, and materials which coordinate with the syllabus 

model and learning objectives. Last, procedure involves techniques and processes 

which occur in a classroom setting aiming to achieve those learning objectives. He 

further elaborated that teachers can give general advice for learners to know how a 
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teacher was trained. This includes setting objectives, planning, recognizing and 

maintaining motivation. Moreover, teachers can discuss their experience in 

professional development as well as their background of learning a foreign language. 

3) Use a Cyclical Approach: Learners cannot successfully complete a 

complex task nor can they obtain a sophisticated skill from a single-time practice. 

This also applies to students in learner training in CALL. Hubbard (2004) noted that 

using a cyclical process to train the students in CALL offers two distinct advantages. 

First, students can be focused and facilitated to understand new ideas one at a time. 

Second, students may forget over time and this cyclical approach was used as a 

reminder for the students. In addition, Hubbard (2004) suggested that learners have to 

pass a certain comfort level of using a given technology before they can be trained to 

gain the highest potential for effective use of CALL application. Learners should be 

allowed to play with the application freely without any condition from the teacher. 

After that, the teacher starts informing how the application can be used in English 

learning effectively and appropriately. For example, students may be introduced to a 

reading application in which they were allowed to “play” with the features within the 

application. After a while, the teacher then instructs the students about the potentiality 

and other ways of using the application for English learning purposes.  

4) Use Collaborative Debriefings: The trend of English learning was now 

leaning towards collaborative learning (Lai, 2017; Rashid et al., 2020). Educators and 

researchers argue that social interaction among learners was essential for learner’s 

motivation, increases the amount of target language uses and also promotes learner 

autonomy (Reinders, 2010; Lai, 2017; Richards & Nunan, 2015). Hubbard (2004) 
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pointed out that this collaborative debriefing comes into play after learners 

individually interact with mobile applications and programs in isolation. He argued 

that the purpose was to “help learners maintain a balance between the task objectives 

and language-learning objectives so that the latter do not get mislaid” (P.54). He 

stated that students may lose track of what they were experiencing and why they were 

doing. Moreover, teachers can use collaborative debriefings to provide learners with 

spaces as in the classroom’s activity. This collaborative debriefing can be done in a 

cyclical training approach where learners can discuss and share one's experience of 

the use of technology over the training course. In addition, learners can reflect what 

they have learned and how they achieve their goal in English learning to others. The 

reflection time can foster students’ autonomy.  

5) Teach General Exploitation Strategies: Apart from training on a specific 

application, learners should also be taught about general exploitation strategies, 

whereby the learners can adapt other tools or implement other techniques to help them 

learn the language more effectively. Plonsky and Zeigler (2016) argued that teachers 

should regard “how the affordances of technology might best be exploited to provide 

learners with optimal English learning opportunities” (p. 17). This principle can occur 

repeatedly as a cyclical approach appeared in the third principle and students should 

be reminded frequently about the strategies. Hubbard (2004) proposed three general 

exploitation strategies as follows. 

Mine language material for other uses. It was important to show how 

fruitful one material is. After learners complete the CALL task, the material can be 

reused for other learning purposes. For example, learners can further review specific 
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grammatical points within the reading passage once they finish answering questions 

from the assigned reading task.  

Make difficult material easier. One of the main concerns for learning a 

language was that authentic materials were usually sophisticated in structures and 

vocabulary in the language used which go far beyond the learner’s proficiency 

level.  However, the available resources and websites have provided us with some 

distinct features where these technologies can be used as supplementary tools to help 

learners to make meaning from the difficult materials. Hubbard (2001) termed 

“meaning technologies” to explain the nature of the supplement tools in 

accommodating English learning. Some examples of these technologies were digital 

dictionaries, glossaries, and accompanying pictures. Teachers should keep in mind 

how useful these tools were and also introduce them to the class frequently. However, 

Hubbard (2004) remarked that these tools need to be used with care. Teachers should 

train the learners to know how and when to use the meaning technologies for 

succeeding their learning goals rather than using it as a shortcut to complete an 

assignment. 

Make easy material more difficult. There were cases where learners 

perceive the materials to be too easy for them. However, teachers can train the 

learners to adapt the materials to be more challenging by “changing the way learners 

approach it” (p.55). Teachers should train learners to alter the focus of the task from 

just “get the right answer” to “learn something to improve a skill”. The given tasks 

can be more challenging and productive for the learners to enhance their language 

ability. For instance, learners can disable all the meaning technologies (e.g. 
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translation, glossary, etc.) and take full control of their learning. In addition, learners 

can use the scrolling feature in their mobile phone where they can hide a certain part 

of the website. This scrolling technique can turn multiple-choice questions into open-

ended ones and hence challenge students’ capability. 

Online reading 

Definition 

Online reading refers to the act of reading digital content, such as text, images, 

and multimedia, that was delivered through the internet. This can include a wide 

range of materials, such as e-books, articles, news stories, academic papers, and more, 

that were accessible through computers, tablets, smartphones, or other devices. Online 

reading can provide many benefits, such as convenience, accessibility, and a wealth of 

information, but it also presents some challenges, such as distractions, information 

overload, and the need for critical evaluation of sources (Huang et al., 2009). Overall, 

online reading was a critical skill for the 21st century, as more and more information 

was being made available in digital form (International Reading Association, 2009). 

The benefits of online reading 

Online reading has become an increasingly popular and accessible form of 

information consumption in recent years. With the rise of technology and the 

widespread availability of the internet, students can access information from 

anywhere and at any time. This has led to the growing popularity of online reading 

and the development of various platforms and applications that make reading online 

easier and more convenient. In the following paragraphs, different advantages of 
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online reading that were suggested by scholars such as Macnabb (2013) and Jeong & 

Gweon (2021) were explored. 

Convenience. Online reading offers a level of convenience as opposed to 

traditional print media. With an internet connection, students can access a vast variety 

of information, including articles, eBooks, and academic journals, from anywhere and 

at any time. This was especially useful for students who were always on the go and 

need to access information quickly and easily, without having to physically carry a 

book or printout. Online reading also eliminates the need to visit a library or 

bookstore, saving individuals time and effort. 

Wide Range of Information. Online reading provides access to a vast array 

of information, which can be found with just a few clicks. The internet provides 

access to a wealth of knowledge and information that may not be readily available in 

traditional print media. This makes online reading an ideal resource for students, 

researchers, and anyone looking to expand their knowledge. With the ability to search 

for specific keywords or topics, individuals can quickly and easily find the 

information they need. 

Accessibility. Online reading also provides access to information for students 

with disabilities, such as visual or mobility impairments. With text-to-speech software 

and other assistive technologies, students can still access and understand the 

information they need. This makes online reading an accessible resource for 

everyone, regardless of their abilities. Additionally, online reading provides a 

convenient solution for students who live in rural or remote areas, where access to 

print media may be limited. 
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Cost-effectiveness. Online reading was often free or significantly cheaper 

than traditional print media, making it a more cost-effective option for acquiring 

information. This was especially beneficial for students and schools with limited 

budgets, as it allows them to save money on resources and materials. With the ability 

to access a vast array of information for free or at a low cost, online reading provides 

a cost-effective solution for individuals looking to expand their knowledge. 

Interactivity. Online reading allows for greater interaction and engagement 

with the content, through multimedia elements such as videos, images, and interactive 

quizzes. This can make the reading experience more dynamic and engaging, allowing 

students to fully immerse themselves in the content and gain a deeper understanding 

of the information. Additionally, online reading provides the opportunity for 

individuals to participate in discussion forums and engage with other readers, 

providing a sense of community and collaboration that was not available in traditional 

print media. 

Challenges of online reading 

Online reading comes with its own set of unique challenges that can impact 

the reading experience and the ability to retain information (Brun-Mercer, 2019). 

Some of the main challenges of online reading are: 

Distractions: One of the biggest challenges of online reading was distractions. 

The internet was full of distractions, such as pop-up ads, social media notifications, 

and emails, which can easily divert attention from the reading material. This can lead 

to decreased concentration and a fragmented reading experience. 
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Information Overload: Online reading provides access to a vast amount of 

information, which can lead to information overload. This can make it difficult to sort 

through the vast amount of content available and choose the most relevant 

information. 

Quality of information: Online reading sources can vary greatly in terms of 

quality, accuracy, and reliability. It was important to critically evaluate the 

information being read, to ensure that it was trustworthy, relevant, and up-to-date. 

Screen Fatigue: Spending long periods of time reading from a screen can lead 

to eye strain, headaches, and other physical discomforts known as screen fatigue. This 

can make reading online less enjoyable and impact one's ability to retain information. 

Difficulty in retaining information: Research has shown that people tend to 

remember information better when they read it in print rather than on a screen. This 

can be a challenge for those who were looking to learn or retain information through 

online reading. 

To overcome these challenges, it was important to have effective strategies in 

place, such as setting aside specific times for reading, using tools to block 

distractions, and critically evaluating the information being read. By addressing these 

challenges, students can have a more productive and meaningful online reading 

experience. 

Strategies for overcoming the challenges of online reading 

Online reading has become an increasingly important aspect of modern 

learning and self-directed education. With the widespread availability of digital 
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content and the convenience of accessing information from any location, online 

reading offers many benefits. However, it also presents its own set of unique 

challenges, such as distractions and difficulties in retaining information. To overcome 

these challenges, it was important to adopt effective strategies (Amer et al., 2010) and 

use technology and tools that can help to improve the online reading experience 

(Brun-Mercer, 2019; Anderson, 2004). With the right approach, online reading can be 

a valuable and enjoyable part of a self-directed learning plan. 

Time Management. Setting aside dedicated time for reading each day can help 

to avoid distractions and stay focused on the task at hand. 

Use of Technology. Tools such as website blockers, reading apps, and e-book 

readers can help to reduce distractions and improve the reading experience. 

Active Reading. Engaging with the material by highlighting, summarizing, 

and taking notes can help to retain information and increase comprehension. 

Selection of Material. Choosing material that was relevant and interesting can 

increase motivation and engagement with the material. 

Evaluating the Quality of the Material. Checking for reliable sources and 

considering the credibility of the author and publisher can help to ensure that the 

material was accurate and trustworthy. 

Consistency. Incorporating reading into a daily routine and making it a habit 

can help to establish a consistent reading practice and overcome the challenges of 

online reading. 
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Tools and technologies for improving online reading 

Digital highlighting and annotation tools. Digital highlighting and 

annotation tools were especially useful for students who need to review and retain 

large amounts of information quickly. These tools allow readers to easily highlight 

and make notes on important information as they read. This makes it easier to quickly 

review and retain the information, as well as to organize and categorize information 

for later use. 

These tools can be used with a variety of digital documents, including PDFs, 

eBooks, and web pages. Some popular digital highlighting and annotation tools 

include Microsoft OneNote, Evernote, and Google Keep. Using these tools, readers 

can highlight text, add notes and comments, and even save images and multimedia to 

accompany their notes. The information was saved electronically, making it easily 

searchable and accessible from any device. 

E-reader devices. An e-reader was a specialized device specifically designed 

for reading electronic books. They provide a paper-like reading experience and have 

features such as adjustable text size and built-in lighting. 

Text-to-speech software. This type of software can help with comprehending 

the text by reading it aloud. This was especially useful for those who struggle with 

reading comprehension. 

Readability extension tools. These tools can be added to your browser and 

help make reading online content easier by adjusting font size, line spacing, and 

background color. 
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Note-taking apps. These apps allow you to take notes and highlight important 

information while reading online. They can also store the information for later review. 

Speed reading software. This type of software was designed to help you read 

faster by displaying text in rapid succession. It can be an effective tool for improving 

reading speed and efficiency. 

By utilizing these tools and technologies, individuals can overcome some of 

the common challenges of online reading and improve their reading experience. 

Related studies 

Numerous studies of CALL learner training for self-directed learning yield 

similar findings with positive results. The studies reported of learners attending the 

training gained self-directed learning and different English skills. The related studies 

can be seen below; 

Romeo and Hubbard (2011) created a 10-week training program in a listening 

class for ESL students, aiming to enhance their independent listening skills using 

technology. This program centered on utilizing various online tools to improve both 

general and specific listening abilities, while also suggesting methods to ease the 

learning journey. The outcome revealed an enhancement in students’ self-driven 

listening practices, shifting from listening solely for entertainment to listening for 

educational purposes.  

Smith and Craig (2013), in their study at a Japanese university, conducted 

training sessions employing learning strategies, relevant technology-based language 

learning materials, and tools such as e-learning portfolios and self-reflection diaries. 
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This systematic and ongoing support aimed to heighten EFL learners’ awareness and 

strategies for independent language learning. The findings indicated that this 

structured assistance positively influenced learners' perceptions towards self-directed 

learning and their eagerness to incorporate more technology-based resources for 

future learning endeavors. 

In a similar vein, Lai et al. (2016) developed a 12-week online training 

program targeting undergraduate students to boost their involvement in self-regulated 

technology utilization for language acquisition. This initiative equipped participants 

with the essential pedagogical foundations for independently employing technology in 

language learning, providing them with requisite knowledge, strategies, and skills to 

effectively select and utilize online resources and tools. The study's outcomes 

highlighted the training's efficacy in elevating students’ self-directed utilization of 

technology for language learning purposes and fostering their active engagement, 

proficiency, and strategic approach in employing technology for language acquisition. 

Rashid et al. (2020) examined the impact of a mobile-assisted language 

learning (MALL) program on undergraduate students in Pakistan. The eight-week 

learner training program focused on enhancing students' writing skills in English by 

using smartphones to create blog posts. Participants received the training in 

technology use, along with technical, pedagogical, and strategic guidance for blog 

writing. Data from pre- and post-program surveys, interviews, feedback, and blog 

posts showed that the program effectively increased students' independent use of 

technology for English practice. Additionally, it sparked their interest in exploring 

new technologies for language learning. The study suggests a valuable model for 
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educators worldwide, highlighting the potential of mobile devices in supporting 

independent language learning. 

Cunningham et al. (2019) investigated how CALL learner training helped the 

students to use computer tools for writing. This study aimed at helping those who 

might not be as familiar with technology as expected in a New Zealand university. 

The study focused on learner training which introduced the functions and features in 

computers that helps with writing by giving feedback and encouraging teamwork. 

Eight students from China, Japan, Chile, and Brazil took part. They had different 

experiences with technology. The study reported that the students used Microsoft 

Office Word’s for writing effectively and efficiently. The training also boosted their 

confidence in using computers for writing. 

Summary 

 The literature review in the present study revealed two major concepts. This 

includes self-directed learning and CALL learner training.  

 In the first section, self-directed learning was defined as the ability of an 

individual that takes initiatives and is responsible for their learning. This includes the 

ability to analyze oneself needs, set a learning goal, choose appropriate materials, 

implements strategies, and evaluating outcomes.  

 In the second section, CALL learner training was defined as the training that 

aims to improve the ability to use technology for effective language learning. The 

model consists of three parts trainings. This includes pedagogical training, strategic 

training, and pedagogical training. 
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 In the third section, online reading was defined as the mode of reading that 

requires smart devices such as smart phones, tablet, or computers to access into the 

websites. The information is presented through the monitor’s screen and this yields 

benefits and challenges to the readers. 
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Chapter 3 

Methods 

Research Design 

This study was a qualitative research design which aimed to study self-

directed learning of secondary school students after attending CALL learner training 

designed by the researchers. Interviews and learning logs, and consultation recordings 

were employed as research instruments. The data from the three sources were 

analyzed by thematic analysis via deductive coding method. 

Participants 

The participants of this study were seven students from grade 11 in the 

participating school. The students in upper secondary education level were the focus 

of the study because the learners at this age were ready to be taught to self-direct their 

learning (Jones, 1993, Reio & Divis,2005).  In addition, they had high needs for 

independent study to prepare for university admission and study. 

As shown in Table 1, all participants were female. The age range was between 

sixteen and seventeen years old. They were all from the same program—science-

mathematics. 
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Table 1  

The participants’ demography 

Number Name Gender Age Grade Program 

1 Yok Female 16 11 Science-mathematics 

2 Jaja Female 17 11 Science-mathematics 

3 Pingpong Female 17 11 Science-mathematics 

4 Gato Female 16 11 Science-mathematics 

5 MyMint Female 17 11 Science-mathematics 

6 Namwan Female 16 11 Science-mathematics 

7 Opal Female 16 11 Science-mathematics 

Table  1 The participants’ demography 

The participants were recruited on a voluntary basis. The training program was 

advertised to the upper secondary school students in the participating school, calling 

for any students in tenth to twelfth grades who were interested in developing self-

directed learning to sign up for the training. For the recruitment, criteria were set and 

the students who met the following criteria were selected to participate in the study: 1) 

studying in grade tenth, eleventh, or twelve 2) having access to either computer or 

smartphone with internet 3) volunteering to participate in this experiment. The 

number of the participants had not been predetermined, but no less than six and no 

more than thirty. As suggested in Creswell (1998). 

Purposive sampling technique was used for the selection of the school and the 

voluntary sampling technique was used as the recruitment method of the participants. 

First, a school that could provide technology facilities for individual uses was 
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selected. In this regard, technology facilities include 1) free access to wireless internet 

and 2) digital devices such as computers, tablets or mobile devices. The availability of 

these facilities could ensure that learners who participate in the online CALL learner 

training had a device to learn the lessons in an online self-learning mode 

independently.  

To recruit participants, advertisements were posted all over the school. First, 

the training information which included a slogan, learning goals, learning mode, 

expected outcomes was created as an online poster and a video clip. Second, the 

online poster and video clip was shared on a social networking site, i.e. the school 

English department’ Facebook page, and was also shared by the English teachers at 

the school to their students.  

In the registration form, the students were informed about the requirements of 

the online program and the request for them to participate in the study throughout the 

course; however, they were informed of their rights to withdraw from the study at any 

time. Moreover, they were ensured that their identities and information obtained for 

this study was kept confidential and the data derived were erased by the end of the 

research project. 

To ensure that the learners attended the lessons throughout the course of ten 

weeks, strategies that trigger intrinsic motivation were implemented. First, the 

training was designed based on the students' interests to sustain their motivation in 

completing the training. Second, free consultation sessions for the students who 

needed additional assistance were provided. 
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School context 

 The CALL learner training was designed and conducted at a demonstration 

school in one province in the Central region of Thailand. The school was operated 

under the administration of one public university. It provided basic education for 

students from kindergarten to upper secondary education level. At the upper 

secondary level, the school offered six study programs including Math-Science, Math-

English, English-Japanese, English-French, English-Chineses, and arts programs. 

Every program was based on the Basic Education Curriculum B.E. 2551 and used 

Thai as the medium of instruction in all subjects except in English subjects. Moreover, 

most students aimed at continuing study in institutions where most of the English 

texts concern English for academic purposes.  

Apart from the mandatory subjects, the school required all students to attend School’s 

Club hours which were registered as non-credit (pass/fail). The students could choose 

whether to join an existing club or they could establish one of their own with some 

other students. 

 During club hours, students could use the school’s facilities including the 

computer room, the school’s library, available classrooms, school’s Wi-Fi, and 

students’ internet account for accessing the university databases. 

The CALL learner training  

Training framework 

To study self-directed learning of secondary school learners, a CALL learner 

training program was developed to be used in a classroom. The training aimed at 

enhancing students' ability in performing self-directed learning for English language 
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reading. Therefore, the instructional framework was designed specifically for this 

study. The program was co-constructed from the three concepts between the process 

of Knowles’ self-directed learning (1975) and the three-part CALL learner training by 

Romeo & Hubbard (2010). First, the training was structured as the six steps training 

that helped learners to become self-directed learning that are; 1) Climate setting 2) 

Diagnosing learning needs 3) Formulating learning goals 4) Identifying human and 

materials resources for learning 5) Choosing and implementing appropriate learning 

strategies 6) Evaluating learning outcomes. Second,  in each element mentioned 

above was consisted of the three parts of CALL learner training that are; 1) technical 

training concerns the understanding and the capability of the student in using 

computers’ software and websites for English learning, 2) strategy training concerns 

the understanding and the ability to use certain reading strategies for English learning 

and for using technology, and 3) pedagogical training concerns the understanding the 

rationale of the concepts and theories of English learning with the use of certain 

strategies and technology. (See figure 2) For example, in the first session, that was 

exploring needs, the students were trained to be able to analyze their own needs that 

prepared them to be able to self-directed learning in reading with technology. In this 

regard, the training that concerns exploring needs, specifically in online English 

reading was presented in the form of technical training, strategies training, and 

pedagogical training.  

 A ten-week training and consultation was designed using this framework. 

Therefore, in the course, the learners were trained with the CALL learner training for 

self-directed learning in reading instructions as well as to get advice from the trainer. 

For this reason, the ultimate goal of this training was to facilitate the learners to be 
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capable of carrying out their own reading independently outside the classroom and 

make informed decisions when using technology for online English reading. 

Figure 2 

Training framework 

 

Figure  2 Training framework 

 

CALL learner training design 

Training description 

In this course, students learned through various activities that helped them to 

become more self-directed in online English reading. The students took the initiative, 

with or without the help of others, in analyzing needs, setting a goal towards online 

reading, choosing online reading materials, implementing online reading strategies, 
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and evaluating outcomes. Moreover, the course helped the students to be more skillful 

in using technology and strategies for online reading as they learn 1) ‘what’ 

technology could be used to facilitate online English reading 2) ‘what to do’ with the 

technology to make online English reading more effective and efficient 3) ‘why’ the 

technology and strategies were used. This included discussion on the importance, 

concept, or theory of using the technology and the strategies.  

Training outcomes 

At the end of the course, the students were able to self-direct their own 

learning in online reading in English that integrates technology and strategies with 

rationales in an online setting properly. 

Length of Training plan 

The CALL leaner training was held for 10 weeks. In each week, there were 

three types of activities which were training, consultations, and self-learning tasks. 

First, the training; the students meet in class to learn and do the activities with the 

trainer for 1 hour 40 minutes. Second, after the training sessions, the students can seek 

advice in the consultation sessions for a maximum of 30 minutes. Three sessions were 

required for all students. The rest was optional. Third, self-learning tasks that the 

students were asked to carry out their own self-learning tasks outside the classroom. 
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Figure 3 

The CALL learner training 
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Figure  3 The CALL learner training Plan 

 

As shown in figure 3, the training was divided into two phases. Phase 1 

focuses on explicit training instructions, while phase 2 focuses on individual learning 

works of students toward self-directed learning on reading with technology.  

In phase 1 from week 1 to week 5, the students receive in-class training. In 

one week, the students get two sessions of training. Each session consists of technical, 

strategy, and pedagogical training, but some sessions only provide one or two training 

from the three training. This depends on the focus of the week because technology 

only comes to help students in online reading. For example, in the first session: 

diagnostic learning needs, only pedagogical and strategic training were provided 

because the students only focus to find the needs and technology that help them read 

come at later weeks when they start to read.  

Also, the sessions constructed of the training were arranged sequentially from 

the model of self-directed learning.  After finishing in-class training each session, the 

students have two days to carry out the activities concerning the topic discussed from 

the in-class session. For example, in session 2 in week 1, the students receive training 

regarding setting the climate with technology in the classroom. Then, they have two 

days to implement the task about setting the climate for self-directed learning on 

reading with technology by themselves (letter B in the figure 3)  

In phase 2 from week 6 to week 9, the students carry out the self-directed 

learning tasks on their own. In this phase, the students have to design the learning 

plan and carry out the tasks by themselves including the goals of the learning, the 
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reading materials and reading strategies they were to cover and the way they evaluate 

their skills. In addition, the students were required to write their reflection. 

 In weeks 2,5,7, the students were required to join the one-on-one consultation 

session for 30 minutes each to discuss the activities that they carry out on their own 

(dark blue). The students, however, can have more consultation if needed (light blue). 

Learner training 

The Session Description 

In this CALL learner training, the students participate in the in-class training 

program. The course was outlined with the six steps of self-directed learning from 

setting climate, diagnosing needs, formulating learning goals, choosing the materials, 

implementing learning strategies, and evaluating the learning (see table 1). 
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Table 2 

The training sessions consisting of pedagogical, strategic, and technology training 
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Table  2 The training sessions consisting of pedagogical, strategic, and technology  

Session 0: Set the climate. This session first introduced the concept of setting 

up the climate so that the students were introduced about what self-directed learning 

was and why it was important.  Unlike the other sessions, this session employs only 

pedagogical training since it was intended to enhance the students’ understanding of 

self-directed learning and get them ready before engaging in the following self-

directed learning tasks (see APPENDIX A).  

Session 1: Explore learning needs. At the end of this session, the students 

were able to tell their own needs of online reading. First, pedagogical training was 

presented as the teacher explains a brief concept of diagnosing learning needs. Then, 

the students discussed the importance and the reasons behind diagnosing needs. For 

strategic training, the students were guided to self-recognize their online reading 

needs through hands-on interaction with online texts. At this point, the students were 

asked to read online texts that prompt them to go through different stages of reading 

from before-reading, during-reading, and after-reading. This task raises student’s 

awareness of what stage of online reading they need the most. After going through the 

reading task, they then expressed the experience through student’s self-reflection 

which was used for formulating learning goals in session 2. For technical training, 

however, was omitted from this session because technical training was regarded 

specifically to the technology that improves the skills of English. In the end, the 

students were reminded to constantly monitor their needs because the needs of a 

person can be changed from time to time. The guidance to self-monitor was suggested 
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such as revisiting the needs, trying to go through the process of reading and doing a 

self-reflection again (see APPENDIX B). 

Session 2: Set a learning goal towards online reading.  At the end of this 

session, the students were able to formulate learning goals that were specific and 

aligned with the needs. For pedagogical training, the students were explained with the 

concept of learning goals and then they discussed the reasons why formulating 

learning goals was needed in self-directed learning. For strategic training, a goal 

setting strategy was presented. The strategy focuses on how learning goals that were 

specified to the needs were formulated. In this case, the SMART criteria; the standard 

measurement for setting proper goals for self-directed learning, were used. In SMART 

goal setting activity, the students were prompted to set a learning goal that was 

specific, measurable, achievable, relevant, and time bound. Technical training, 

however, was not introduced because technical training was regarded specifically as 

the technology that improves the skills of English. In the end, the students were 

reminded to monitor the goals in case the needs were changed, the goal has to be 

changed to align with the new needs too (see APPENDIX C). 

Session 3: Design a learning plan. At the end of this session, the students 

were able to identify the components that were involved in the learning plan. For 

pedagogical training, firstly, the students were informed about the importance and the 

reasons why a learning plan was needed in self-directed learning. For strategic 

training, the students were provided the opportunity to overview the learning plan. 

During this time, the students start from writing the goal in their plan. Next, they 

looked thoroughly into the rest of the self-directed learning plans and examined each 
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component in the plan to see what was involved in their self-directed learning. And at 

the end, the students have to identify the other elements in the plan which includes 1) 

plans for choosing online texts, 2) plans for using online reading strategies to reach 

the goal, and 3) plans for evaluation of the goal. Finally, they were asked to keep the 

learning plan to be used in other sessions in the later weeks (see APPENDIX D). 

Session 4: Choose online reading materials. At the end of this session, the 

students were able to select English texts to read from online sources that were 

reliable and aligned with the goals. First, pedagogical training was informed by the 

teacher about the availability and accessibility of online texts in these present days. 

Then, the students discussed the importance of choosing the right reading text that 

matched the goal for self-directed learning. Then, strategic training was presented as 

the students were guided through making decisions on online websites that were 

based on the students’ learning goal. They were also reminded to monitor the 

selection of the materials for the reason that if they decided to change the goal later, 

the reading material needs to be changed accordingly. Also, learners were guided 

through the process of evaluating the credibility of online reading material. They 

learned how to critically analyze online sources, check for bias and accuracy, and 

consider the author's credentials and reputation. Learners also were reminded to 

monitor their selection of materials and update them as necessary if their goals change 

For technical training, the basic uses of google search such as filtration and word 

specification were introduced after the students got the purposes of the reading in 

their mind and used it to generate keywords for the google search (see APPENDIX 

E). 
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Implement online reading strategies (Session 5-7):. At the end of these 

sessions, the students were able to use online reading strategies in relation to 

technology aids for facilitating online reading. The strategies selected regard the 

reading strategies suggested by Mokhtari & Sheorey (2002) that were in line with the 

later-adapted online reading strategies by Brun-Mercer (2019). The strategies include 

1) before reading: focus on the purpose 2) during reading: concentrating well on 

reading comprehension and 3) after reading: keep a record of the information (see 

APPENDIX F).  

In the three training sessions, online tools and features from websites were 

introduced to the students. The students learned three main tools that can help them 

read online English texts easier and more effectively. The first tool, which was 

presented in the before-reading session, was text highlighter tool. This tool was 

helpful for readers to annotate and highlight important parts on the screen. It could 

also help the readers to identify the emphasis such as the topic, main idea, keywords 

from the online text. The second tool, which was presented in the during-reading 

session, was the online click-access dictionary from Longman online dictionary. This 

tool was to help the reader understand and comprehend the text better in case they did 

not know some vocabulary in the text. It helped the reader maintain the flow of 

reading since they did not need to shift to another website page just to look up the 

meaning of the words. The third tool, online mind-mapping, was presented in the 

after-reading session. This tool helped the reader to make connections and summary 

the essence of the article and texts that they read online. They could use different 

styles of line to show different relationships among the ideas. 
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Session 5: Implement online reading strategies (before reading; focus on 

the purpose). At the end of this session, the students were able to make a decision 

whether they should continue reading the text more deeply or find a new text that 

better matches their purpose of reading.  First, pedagogical training was presented as 

the teacher explains that the internet offers a vast volume of reading sources. Some 

sources cannot give an answer to the questions that the students have or they can 

mismatch the purpose of reading. So, it was important to quickly preview the text just 

to get a basic understanding of the text before deciding to read more deeply. After that 

the students participate in the discussion of what might be the solution to the problem 

and what technology that was useful and can help to cope with the problems. For 

strategic training, the students were prompted to set a purpose for reading and state a 

question that they want to get an answer from the reading. Then, they were asked to 

go online to search for a text that can answer their questions. During this time, they 

were introduced with the skimming strategy such as concentrating on the introduction 

and conclusion sentences, titles, headings, sub-headings, initial and final sentences, 

signal words, repeated words. They were also guided to be mindful when scrolling the 

online pages; such as trying to avoid scrolling too quickly. For technical training, 

online text highlighters were explicitly presented to the students. The highlighter 

helps the student to see important elements such as titles, headings, sub-headings, 

initial and final sentences, signal words, repeated words. These elements help them to 

make a prediction of the topic that may consequently provide clues to the answer. 
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Session 6: Implement online reading strategies (during reading; 

concentrating well on reading comprehension). At the end of this session, the 

students were able to discuss the text they read. First, pedagogical training, the teacher 

explains that unlike the previous session, this session requires the students to spend 

more time concentrating on the reading to understand the text more deeply and this 

helps them discover an answer to the questions. After that the students participate in 

the discussion of how this session was useful and what technology can help them 

understand the text better. For strategic training, the students were introduced with 

context clue strategies which helps them predict the meaning of unknown words using 

the surrounding words. Also, the students were introduced to use a dictionary more 

efficiently since sometimes using a dictionary too frequently when reading can make 

the students lose focus and worsen comprehension. For technical strategy, click-

access online dictionaries were introduced since sometimes contexts cannot help to 

predict the meaning. The reason that click-access online dictionary was presented 

rather than online dictionaries was because click-access online dictionaries can show 

instant definitions of the unknown word without shifting to other pages. 

Session 7: Implement online reading strategies (After reading; keep 

record of the information). At the end of this session, the students were able to 

summarize information from different sources. First, pedagogical training, the teacher 

introduced that after thoroughly reading one text, it was likely the information doesn’t 

provide a full explanation to the questions. For this reason, it was important to keep a 

record of what was being read and gather data from different sources in order to make 

connections and find a well-explained answer to the question. For strategic training, 

the students were presented with summarization strategies. For example, the students 
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were guided to try to capture the main ideas of the text and select the important details 

that support the ideas. For technical training, online mapping tools were used in order 

to organize and draw connections between each summarization from different 

sources. The online mapping was freely available on the website; 

https://www.mindmup.com/. The technical training would regards the features and 

command of the tool. For example, the students were trained to click + to add more 

shapes to the mind map, click two dots between the shapes to draw a line. 

Session 8: Examine the learning. This session introduces the method that 

students can use for evaluating learning outcomes after they complete any self-

learning tasks. For pedagogical training, the students participate in discussions of 

what evaluation of learning outcomes was and why such evaluation was needed. For 

strategic training, the students were guided to monitor their learning by creating a 

self-made checklist using the goals as the criteria. Then, they have to rationalize the 

completed mark on the checklist with the reference to their learning experience 

written in the logbook. Technical training, however, was not introduced because 

technical training was regarded specifically to the technology that improves the skills 

of English (see APPENDIX G). 

The structure and sequence of each training session 

In the pedagogical training, learners were guided through pedagogical 

discussions on the concepts and theories behind different aspects of self-directed 

learning including the skills and the related strategies. The pedagogical and strategy 

training were structured in an interactive manner. 
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In strategic training, learners were guided to make informed decisions about 

how to use technology for language learning purposes. During this training, various 

strategies and techniques to effectively use technology for online reading were 

suggested, such as selecting appropriate software, websites, or applications, and using 

these tools to improve their language skills. 

In technical training, relevant technological applications and resources that 

could facilitate the implementation of the discussed strategies were introduced. 

Learners were guided to develop skills and knowledge related to using technology for 

online English reading purposes. During the training, learners learned how to use 

various digital tools and software applications to enhance their language learning 

experience. 

In the reflection and extended activity stage, learners were engaged in an 

extended language learning activity that involved the attempt and the practice of the 

utility of the aforementioned technological applications, resources, or websites. 

Moreover, the reflection stage where the students can express opinions and thoughts 

toward the use of the topic including strategies and technology were introduced. 

Consultation 

As the learners were able to reflect deeply, make connections, and take 

responsibility for his or her language learning and also raise the awareness to control 

the learning, the teacher applies reflective dialogue (Kato & Mynard, 2015) and 

micro- & macro-skill for language consultation (Kelly, 1996) includes basic 

counseling strategies such as repeating, mirroring, restating, and summarizing; and 

more advanced counseling strategies such as giving positive feedback, empathizing, 
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complimenting, using metaphor, using powerful questions, intuiting, challenging, 

using silence, and accountability. Furthermore, the teacher did not prescribe the 

course of learning for the students but helped them to reflect and make the decision to 

plan the learning by themselves. Also, the teacher was only presented to support and 

facilitate this process. 

The structure of the consultation 

In voluntary and required consultation sessions, language counseling structure 

was used (Kato et al., 2021). In every session, counseling went by three phases that 

were 1) Opening 2) Midway 3) Closing. The detail of each phase was described 

below; 

Open. The purpose was to build rapport with the students to create a friendly 

and supportive atmosphere and to initially find out what the “issue” is. In this phase, 

the teacher uses the same pattern of questions and dialogue throughout the counseling 

program regardless of the topic of the week. During this phase, the teacher uses 

micro-skill for counseling as the teacher listens attentively, asks for the problems 

using yes/no and simple questions, and raises students’ awareness of the issues. The 

following were example questions; “What would you like to talk about today?” “What 

was on your mind?” “What was the problem you see?” “Were you able to carry out 

the plan?” 

Midway. The purpose was to help students reflect deeply on the “issue” from 

various perspectives and have them propose ways to solve the issue. This was the 

only phase where the questions and dialogue were different from week to week as it 

depends on the topic of the training (e.g. needs and goals setting, making a learning 
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plan). During this phase, advanced counseling strategies such as powerful questions, 

metaphors, positive feedback, empathizing, complimenting were implemented.  

Moreover, activities and illustrations that encourage students' self-reflection on the 

topic were used such as Vision Board, The Goal-setting Pyramid, and Viewpoint 

Switching, etc. The following were example questions: “What was currently 

happening?” “What was something you could do to make the task easier?” “What 

makes it difficult for you?” “Why do you think you couldn’t carry out your plan?” 

“How would you do the task if you were me?” 

Closing. The purpose was to elicit the decision of future study plans from 

students and ensure that they take responsibility for the decisions. This phase uses a 

similar pattern of questions and dialogue throughout the training regardless of the 

topic. During this phase, an advanced counseling strategy which was accountability 

was used. The following were example questions; “What will you do next?” “Why do 

you change them?” “How will you proceed with this?”  

Required consultation 

For the required consultation, three sessions were listed at three different 

weeks that were 1. needs & goal setting 2. examine the practicality of the learning 

plan 3. revise the learning plan.  These sessions were considered important for 

learners to have a consultation as suggested by Kelly (1996) and Kato & Mynard 

(2016). Each consultation was held for 30 minutes. The details of each week were 

described below.  
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Week 2(needs and goal setting) 

The purpose of this consultation was to check and validate learning needs and 

the setting of the goals. Therefore, the outcome was that the students would be able to 

complete outlining the goals. 

Prior to the session, the teacher goes through the students’ needs and goal 

setting written on the questionnaire and examines if the needs align with the goals and 

if they were achievable.  

During the Midway, the teacher displays students’ needs and goals then 

questions them with reflective dialogue that encourages students to think 1. if the 

certain needs translate to the certain goals 2. if the goals were achievable. In some 

cases, the teacher may ask the students to break down the big goal into short-term 

goals (what were the small goals they have to achieve to get the big goal). A visual aid 

activity “goal-setting pyramid” was used to support the reflection and elicit the 

answers (see Appendix H).  

Week 5 (examine the practicality of the learning plan)  

The purpose of this consultation was to check and validate the learning plan of 

the students including the goals, the materials, the reading strategies, the time 

allocation for reading activities and the methods evaluating outcomes which spans 

throughout the period of four weeks. Therefore, the outcome of this consultation was 

that students would be able to describe their prearranged learning plan for out-of-class 

learning.  
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Prior to this consultation, the teacher goes through the learning plan and jot 

down comments and possible questions to be used in the discussion.  

During the Midway, the teacher displays the learning plan with comments 

from the teacher. Then, questions the students with reflective dialogue that encourages 

them to think if 1) the goals translate to the activities, 2) the activities were practical 

with the limitations, 3) the resources match with the activities, and 4)  the evaluation 

was proper for assessing the learning. (see APPENDIX I). 

Week 7 (Revising the plan)  

The purpose of this consultation was to review the original goals and plan to 

see if they were appropriate and revise them to be more realistic if needed. Therefore, 

the outcome was that students would be able to tell the revision of the learning plans. 

Prior to this consultation, the teacher goes through the learning plan and jot 

down comments and possible questions to be used in the discussion.  

During the Midway, the teacher displays the learning plan with the comments 

noted. Then, questions the students with reflective dialogue that encourages them to 

think if 1. they accomplish the tasks as planned 2. any unforeseen situation happens 

during the plan 3. the original plan works well. By the end of the session, the students 

write a revised plan that makes it more practical and realistic. (see APPENDIX J). 

Voluntary consultation 

For the voluntary consultation, the teacher reserves the time from 1-4 pm at 

week 1, 3, 4, 6, 8, 9 as the students who seek the consultation can make a request by 

sending a note to the teacher’s email on the first day of the week. The session presents 
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the opportunities for the students who encounter difficulty in learning and seek 

assistance. The procedures of the voluntary consultation were presented by the same 

structure (opening, midway, closing). However, the only differences were the question 

pattern and dialogue in the Midway phase. 

During the Midway, the teacher uses the questions depending on students’ 

problems.  The teacher uses reflective dialogue that encourages them to think about 1. 

a deeper insight of the problems 2. a look at future possibilities to solve the problems.  

The following were example questions:  “What was something you could do to make 

the task easier?” “What makes it difficult for you?” “Why do you think you couldn’t 

carry out your plan?” “How would you perform the task if you were me?” (see 

APPENDIX K). 

Self-learning task 

The students were working on the students’ designed plan for out-of-class 

learning. The learning contract helped the students to organize and elaborate their 

learning reading more effectively. This made the students become more creative in 

identifying learning resources and developing learning strategies and evaluating what 

they accomplished.  For this reason, the students were given a space for negotiation 

with the teacher at the first individual meeting for choosing reading objectives and 

reading material in line with their needs and interests. For the length of the project, 

the students were suggested that they carried out self-learning task for 30 minutes for 

2 sessions per one week and list the activity done on the weekly reports specifying the 

objective, learning materials & strategies, time spent, procedures, evidence of 

accomplishment and criteria & means of validating the accomplishment (Knowles, 
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1975). The expected accomplishment for the students’ self-learning task each week.  

(see APPENDIX L). 

Research instrument 

The study employed two research tools to investigate self-directed learning of 

Thai secondary students using CALL learner training. First, the students’ learning log 

was used to study the students’ self-directed learning on reading throughout the course 

of training. Second, interviews which were used one month after the completion of 

the training to study student’s self-directed learning on reading by obtaining it from 

students’ experience on their self-learning. The results were used to answer the 

research question. 

Learning log 

Learners were asked to write a paragraph in the form of a learner’s weekly 

report describing their self-directed learning experience outside the classroom. Every 

week, the learners need to describe what, how, and why they execute any English 

learning activities using learning strategies and technology. They were requested to 

describe the process in a paragraph(s) length either in Thai or English. In the report, 

the students were guided to write according to these following points; 1) materials 

used 2) strategies used 3) date and time 4) the description of the procedure 5) 

comments on the learning.  Learner’s learning log was an important tool that helps the 

researcher to keep track of what the participants do outside the class time. This report 

showed their performance, ability, and potential problems when they learn on their 

own. The form can be seen in appendix A.  
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Interview 

The second research instrument was an interview. This tool was administered 

one month after the students received the training and already completed the self-

learning task. In the interview, the students were asked the same questions which were 

developed to study students’ self-directed learning. The interview questions can be 

seen in appendix B. The interview was conducted individually, and it took around 20 

minutes to finish. The participants were able to choose the language in which they 

were interviewed either Thai or English. All the interviews were recorded for later 

word transcription. 

Recordings from consultation 

The third research instrument was recording tape which were derived from the 

consultation sessions; both required and voluntary sessions. In the consultation the 

questions which were created to be part of the consultation were used. Audio-recorder 

was used to record the responses of the participant who engaged in the consultation. 

Validity Check 

The instruments were validated by three experts who were in the field of self-

directed learning, autonomous learning, learner training or self-access learning center.   

For the training sessions, the experts were asked to comment on the quality of 

the training outcomes, content, instructional materials, in-class activities, time 

allocation, and out-of-class assigned tasks. For the consultation sessions, the experts 

reviewed the consultation outcomes, the questions used in each phase of consultation, 

and the time allocation. Lastly, the interview questions were checked whether they 

were appropriate to be used in in each phase. 
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After receiving feedback and recommendations from the experts, the research 

instruments were revised. The comments were on the outlines, templates, and 

instructions given in the exercise practice of the training. Also, some teacher’s dialog 

in the training and consultation were suggested. There were no major comments on 

the structures of the training, consultation, nor the interview. 

Data Collection Procedures 

In this study, the researcher only collected qualitative data to answer the 

research questions. Therefore, in order to study self-directed learning of Thai 

secondary students using the online CALL learner training, the researcher collected 

the data in three phases throughout the study. In each phase, the data gathered, and 

tools used were different, which was explained in detail below. (See Table 3) 

Table 3 

Data collection process 

 Phase Data collection process 

1 Before the implementation -Collect learners’ demography through 

semi-structured interview 

2 During the implementation -Administer students’ learning logs 

3 After the implementation -Collect the students’ learning logs-

Semi-structured interview 

Table  3 Data collection process 
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Before the implementation phase, the researcher collected background data of 

the participants which explained the characteristics of the learners and the tendency 

and motivation of each individual towards self-directed learning. Moreover, learners’ 

demographics were collected which includes genders, ages, and English learning 

experience, learners’ study major, family’s support for English learning.  

During the implementation, two research tools were employed. First, the 

researcher administers the student's learning log. The learners were requested to 

describe their self-reading process outside of the classroom along with English 

learning experience with technology in their learning log report. The reports were 

written by the participants after each time they initiated English learning outside the 

classroom. The writing was guided with questions prompted by the researcher.  

In the last phase, after the implementation, the researcher collected the 

learning logs that the students carried out. In addition, the students participated in a 

semi-structured interview conducted by the researchers. 

Data Analysis 

The analysis of the data focused on the changes of the students after the 

implementation of the training tools which was the online CALL learner training. In 

this present study, an inductive research approach was used to study self-directed 

learning of Thai secondary students using CALL learner training.  More specifically, 

the researcher only uses qualitative data analysis to deal with the derived information. 

Qualitative data analysis 

In this study, the qualitative data obtained from the three research instruments 

were analyzed, which were the students’ learning log and interviews. The data were 
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analyzed using an analytic memo and a thematic analysis via content analysis - 

deductive approach. The details were described as follows; 

Analytic memo 

Analytic memos were used as the data analysis tool which was employed with 

1) the data from the student's learning log that the students record their online reading 

activity during their self-learning task 2) data from the interview from each student 

after they complete the training and self-learning task.  The details of each analytic 

memo on each research tool were described in the following paragraphs. 

First, the learning logs of every student were acquired once they completed 

their self-learning task three weeks following the training. There were six logs for 

each participant. The student’s learning logs were read, reviewed and interpreted. One 

learning log of one student was analyzed at a time. Then, a reflective commentary was 

written in order to show how the researcher critically reflected the student’s 

experience. Once the first log of the first student was completed, the second log of the 

same student was read, reviewed and interpreted. The same process repeated itself 

until the log of the first student was thoroughly examined. At the end of this student’s 

log, the overall experience of the self-directed learning of the student was reflected as 

a paragraph. Then, the next student's log was read, reviewed and interpreted in the 

same manner and procedure. 

Secondly, the data from the interview of the students after they completed the 

self-learning task were recorded and then written using an analytic memo. Once the 

data from the interview of one student was transcribed, the reflection and analytic 

memo of the students’ responses were immediately started. This reflection includes 
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the summary, comments and reflections on particular aspects of the student’s self-

directed learning. This reflection was saved for later coding. Also, the transcription of 

the participants were used in the coding. 

Third, the data from consultation recordings during the training program were 

documented using an analytic memo. The recordings were transcribed, and they 

reflected on the participants' responses. The reflections were similar to the previous 

two tools. The first paragraph was the summary of what they responded to in the 

consultation. The second paragraph was for the reflective commentary on the 

students’ responses in the consultation. 

Thematic data analysis: content analysis - deductive approach 

The main conceptual framework of this study has been determined by a well-

established scholar on self-directed learning. The codes were already defined. The 

framework were that an individual with self-directed learning was the one who 

initiatively assesses one’s own needs, sets an appropriate goal to tackle the needs, 

chooses materials that correspond to the needs, uses strategies to overcome 

challenges, and assesses oneself whether or not the goal was achieved. The qualitative 

data analysis method therefore was done through content analysis: deductive 

approach. This means a codebook was firstly developed with an initial set of codes 

from the framework of self-directed learning and this codebook was based on the 

current research question.  Then, each individual pre-determined code was used to 

match the possible content in the data. The designated codes from the data were then 

grouped together to derive the themes. This content analysis was done with the data 
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from the learning logs, the responses from the interview, and the responses from 

consultation recordings.  

Initial coding  

The general overview of the data was the starting points which it was 

reviewed by being read quickly to get the sense of the data and the general 

understanding of the data before analyzing each individual data. This included 1) 

learning logs, 2)interview, 3)consultation recordings.  

Code categorization 

Each code, which was developed from the framework was assigned to each 

highlighting color. For example, the code of ‘analyzing needs’ is assigned to orange 

color. The code of ‘setting goal’ was assigned to yellow color. Then, the potential 

sentences or phrases were color coded as the designated color. For example, a 

statement from the learning log of one participant was that ‘I wanted to read more 

about carnivore plants’. Therefore, after reading and interpreting the sentence, the pre-

determined code of ‘setting goal – yellow color’ was the possible match. At this stage, 

yellow color was used to highlight the statement to reveal that this certain written 

sentence from the learning logs of this particular participant was about ‘setting a 

learning goal’ as suggested by the framework.  

This color coding was done throughout each data. Then, the same color-coded 

sentences were put together to represent the same category.  
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 Theme 

Once the data derived from the coding were categorized and grouped together, 

the themes were determined. For example, the code ‘The first thing that I do was I 

looked at the length of the text before selecting and reading the online text in detail.’ 

This code was highlighted with a color (green) which represented ‘choosing 

materials’. It was grouped with the same color(green) which represented ‘choosing 

materials’. For example, there was a similar code that was highlighted with the color 

(green) such as ‘I tried to look at the words written on the text and consider whether 

they are too advanced for me before I started to read.’. These two codes were 

highlighted using the same color(green). Therefore, they were categorized in the same 

group. Finally, the code was matched with the pre-determined theme that was 

‘choosing online reading material’ The sample of coding method can be seen in table 

4 below. 
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Table 4 

Content analysis coding sample 

Data Codes Theme 

The first thing that I do was I 

looked at the length of the text 

before selecting an reading the 

online text in detail. 

length of online 

texts 

Choosing online reading 

material 
I tried to look at the words 

written on the text and 

consider whether they are too 

advanced for me before I 

started to read. 

level of 

vocabulary of 

online texts 

Table  4 Content analysis coding sample 

 

Trustworthiness of the qualitative data analysis 

In this study, the qualitative data analysis was proved by triangulation. In this 

method, the data from the three qualitative tools were compared to see the similarities 

and differences of the data. A comparison was drawn between 1) writing in the 

learning logs, 2) responses from interviews, and 3) responses from consultation 

recordings. This means the trustworthiness of the findings were confirmed and 

verified once the data were repeated in different research tools. For example, one 

participant reported of considering the level of English within the online text before 

reading it on their learning log. If the data were similarly repeated in the interview and 

the consultation recordings saying that this person looked at the level of vocabulary of 
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English before deciding to read an online text, it can be confirmed that this person 

indeed choosing online English reading after considering level of English. This 

triangulation is done throughout the process before findings and conclusions were 

drawn. 

Ethical considerations 

 This study aimed to maintain the utmost ethic of qualitative research. The 

study was done through rigorous practice from research on human subjects’ ethical 

considerations. First, before the participants registered for the CALL learner training, 

they were informed that this participation is one part of the thesis study. Then, formal 

letters for parental endorsement were given to the guardians. The participants needed 

to get approval from their parents before they could join the training. Next, the 

participants were informed that the participation or the performance in the training 

was not in any way related to the grade in their school. Next, the participants were 

rightfully able to withdraw from the training if intended. Lastly, they were also 

informed that the information provided would be kept confidential and destroyed after 

the completion of the thesis. 
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Chapter 4  

Research Findings 

This chapter presents the findings of the study, which were the students’ self-

directed learning in online English reading after they attended the CALL learner 

training. Qualitative data from three sources: learning logs, consultation session 

recordings, and interviews, was obtained at different periods of time. First, six 

learning logs were collected from each student in the self-learning session. Second, 

the consultation sessions with each student were recorded. Lastly, the students were 

interviewed one month after they completed the training and their self-learning tasks.  

The data from the three sources was analyzed by using the thematic deductive 

analysis approach and was triangulated to ensure trustworthiness. Excerpts from the 

learning logs and the scripts from the interviews and the consultations were provided 

to illustrate the findings. For the parts of data that were originally in Thai, English 

translation was provided in italics.  

Before presenting the findings, the first section describes the background 

information of the participants.  

The background of the participants 

In this CALL learner training, seven female eleventh grade students signed up 

to attend the training voluntarily. All of them were in science and mathematics at a 

demonstration school in Thailand. The participants were preparing themselves for the 

university admission. For the admission examination, they would have to take some 

English standardized tests. Every participant usually experienced online reading in 

English as they needed to research information for their school projects and 
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assignments. Also, they reported that they heavily used their smart devices to read 

texts online because it was easier to access than books in the library.   

Since every participant came from the same program: sciences & 

mathematics, they shared a similar interest and goal pointed to science-related topics. 

The topics covered biology, astronomy, medicine, psychology. Three participants 

from the seven aimed at improving English reading ability for the upcoming national 

exam and the future study in the university. One participant of the seven aimed at 

improving English reading ability to complement the knowledge and skills needed for 

the current classes at her school. Three participants of the seven aimed at exploring 

and fulfilling the topics after their hobbies. Only one participant aimed at practicing 

reading strategies and skills needed for any future given reading tasks that required 

English reading. The specific background and the information regarding participants’ 

motivation to join CALL learner training for self-directed learning is provided below. 

The names of the participants were fabricated to ensure confidentiality and 

anonymity.  

Yok. Yok was interested in reading biology-related subjects in English because 

she planned to study either in pharmacy or veterinary when she graduated from high 

school. Her goal in the training was therefore to be able to summarize biology-related 

texts such as about plants and animals without using a dictionary. She reported that 

she wanted to be able to read without using a dictionary because this could help her 

build foundations for the future study in the university.  

Jaja. Jaja was interested in reading about astronomy in English because she 

liked it since she was a child. However, at the moment of the training, she studied 
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biology at her school extensively and this required her to read biology-related texts. 

Also, the content in her biology class were in English and this motivated her to 

practice English and joined the training. Her goal in training was to summarize the 

knowledge about biology in English reading for the school and for her future 

admission to a medical school. 

Pingpong. Pingpong was interested in reading about biology. The main 

motivation of her joining the training was because she wanted to be a medical student. 

The future admission exams of the field required her to complete English reading 

tasks. In addition, she wanted to read biology in English to complement her 

knowledge and skills needed in the biology class at her school. For this reason, her 

goal in the training was to be able to tell facts and information related to the human 

body.  

Gato. Gato was interested in mental health, psychology, and psychological 

conditions because she normally read Japanese comics in English and she experienced 

unknown and unexplained physiological terms and disorders in the comics. Her goal 

in the training was to be able to explain English psychology terms and conditions.  

MyMint. MyMint was interested in reading physics about radiation at first but 

after a few attempts she reflected that it was not related to her current life and that was 

the reason why she steered her interest and goal towards child psychology. She never 

had an experience reading child psychology online in English ever before, but she 

always wanted to try reading it in English. She was usually exposed to child 

psychology around herself such as friends and her as a child. Sometimes, those events 

were unexplainable to her. This motivates her to join the training program. For this 
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reason, her goal in the training was to be able to tell the factors, reasons, or causes that 

affect children’s psychology.  

Namwan. Namwan was interested in reading news in English. She realized 

that reading English was difficult for her and she wanted to improve her English 

reading through reading English news online because it is the easiest source to access. 

Her goal in the training was to be able to summarize online English news without 

using any aids such as an online dictionary or google translation. Also, she was 

motivated to acquire online reading strategies that would help her do university 

admission exams in the future. 

Opal. Opal had been interested in astronomy since she was young. She used to 

read astronomy texts in Thai, but the content was limited. Instead, she found a variety 

of astronomy texts in English. This pushed her to read and practice English reading 

online so that she could read them. Her goal in the training was to able to tell 

astronomy facts from reading astronomy texts in English. 
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The summary of each participant’s self-directed learning in online English 

reading 

Overall, the participants enhanced to some extent the ability to self-directed 

learning in online reading. They could analyze the needs, set a learning goal, choose 

online reading material, implement online reading strategies, and evaluating learning 

outcomes. However, there are some of the areas that the participants couldn’t fully 

enhance. This included the ability to set an effective goal and the ability to 

strategically choose online reading materials. 

The followings are the summary of each participant’s self-directed learning in 

online reading in English after attending CALL learner training. The detail of each 

participant can be observed below. 

Yok. First, Yok gained the ability to analyze her needs towards online reading. 

Second, her goal was not effective because it lacked measurability and time-bound. 

Third, she was not able to choose reliable online reading texts. Forth, she was able to 

employ online reading strategies in before, during, and after reading. Fifth, she was 

able to evaluate her learning upon the completion of the task. 

Jaja. Firstly, Jaja acquired the ability to analyze her online reading needs. 

Secondly, her goal was not effective because it lacked measurability and a time-bound 

aspect. Thirdly, she was able to choose online reading material effectively. Fourthly, 

she was able to employ online reading strategies in before, during, and after reading. 

Fifth, she was able to evaluate her learning considering the goal. 

Pingpong. Firstly, Pingpong sometimes did not assess her online reading 

needs. Secondly, her goal was ineffective because it lacked both specificity and a clear 
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timeframe. Thirdly, she was not able to choose online reading texts that matched her 

goal sometimes and was not able to choose reliable texts. Fourthly, she was able to 

employ online reading strategies in before, during, and after reading. Fifthly, she was 

able to evaluate learning outcomes. 

Gato. Firstly, Gato was able to assess her needs for online reading. Secondly, 

her goal was not effective because it lacked measurability and a defined timeline. 

Third, she was not able to choose reliable online reading texts. Fourthly, she was able 

to employ online reading strategies in before, during, but she was not be able to 

employe strategies after reading. Lastly, she assessed her own progress after 

completing the reading tasks. 

MyMint. Firstly, MyMint acquired the ability to assess her needs. Secondly, 

her goal was not effective because it lacked specific details and a clear timeline. 

Third, she was able to choose online reading text effectively. Third, she was not able 

to choose reliable online reading texts. Fourth, she was able to employ online reading 

strategies in before, during, and after reading Finally, she was able to evaluate her 

learning. 

Namwan. At first, Namwan enhanced the ability to assess her needs. 

Secondly, her goal was not effective becasue it lacked measurability and a clear 

timeline. Third, she was not able to choose reliable online reading texts. Fourthly, she 

was not able to employ online reading strategies in before and after reading. Fifthly, 

upon completing the reading tasks, she assessed her own progress. 

Opal. Opal enhanced the skill to assess her needs for online English reading. 

First, she was not set effective goal because it was not measurable and time-bound. 
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Third, she was not able to choose reliable online reading texts. Fourthly, she was able 

to employ online reading strategies in before, during, and after reading. Fourthly, she 

adeptly employed various online reading strategies. Finally, she was able to evaluate 

her learning. 

The self-directed learning after attending CALL learner training 

 Overall, the findings from the three sources showed the same trend. The 

participants seemed to be able to direct themselves in reading English online better 

after attending the CALL learner training. However, when focusing on each step of 

the self-directed learning process, not a clear trend was shown in some participants’ 

data. Specifically, their ability to set goals in online reading and the ability to choose 

online reading materials. The absence of these two makes self-directed leaning in 

online reading less effective. Table 5 shows the overview of the findings of each step 

of self-directed learning. 
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Table 5 

The overview findings of each step of self-learning 

Steps The participants’ ability in each step 

Analysis needs Six participants were able to analyze 

needs, one participant sometimes lacked 

the ability to analyze needs  

Setting goal in online reading Seven participants were able to set a 

goal in online reading, but it was not 

effective.  Two participants lacked only 

time bound criteria in the goal. Five 

participants lacked both measurability 

and time bound criteria in the goal. 

Choosing online reading material Seven participants were able to choose 

online reading material that match goal, 

interest, and level of English. Only one 

participant was able to choose materials 

that are reliable. 

Implementing online reading strategies Six participants implemented online 

reading strategies before. Seven 

participants implement online reading 

strategies during reading. Five 

participants implemented online reading 

strategies after reading. 

Evaluating learning outcomes  Seven participants were able to evaluate 

learning outcomes. 

Table  5 The overview findings of each step of self-learning 

  

The following sections report the findings about the participants’ self-directed 

learning in online reading in the five steps.  

Analyzing needs 

For the first step, six students seemed to develop the ability to analyze their 

needs before conducting online English reading while the data of one participant did 

not show a clear trend. Considering the data from the learning logs and consultation 
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recordings, at the beginning of the training, all participants did not pay much attention 

to their specific needs, but in later logs and consultation sessions, six of them reported 

conducting their self-directed learning in online reading based on some sort of 

perceived lack of competence. The interview data supported this. The six participants 

seemed to be well aware of the gap in their knowledge and skills of English reading.  

Among all participants, Yok, MyMint, and Gato showed the most obvious 

ability of the needs analysis. They always explicitly identified the gap between their 

existing knowledge and needs for online English reading. As shown in Excerpt 1, Yok 

identified her lack of knowledge about plants and decided to ‘search’ about it more. 

Similarly, in the first consultation (see Excerpt 2), she mentioned her need to be able 

to read biology texts—to prepare herself for the undergraduate study in health science. 

She also specified her lack of comprehension and biology vocabulary as challenges 

when reading.  

Excerpt 1 

Yok:   รู้จกัพืชท่ีกินเน้ือแค่ 3 อยา่ง (จากในห้องเรียน) เลยลองเสิร์ชเพ่ิมจะไดรู้้จกัมากขึ้น 

(I) Know only three kinds of carnivores plants (from the class) 

so I searched to learn more about them.  

      (Yok, Learning Log 3) 

Excerpt 2 

Counsellor:  นกัเรียนน าส่ิงท่ีตอ้งการพฒันามาให้ครูดูแลว้ ช่วยอธิบายให้ครูทีว่าความตอ้งการน้ีไดม้าอย่างไร 
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You have written your needs in your note. Will you explain how 

you derived these needs? 

Yok:   คือหนูอยากเรียนพวกสายสุขภาพ ไม่เภสัชก็สัตวะ เลยรู้ว่าในอนาคตตอ้งไดอ่้านแน่ๆ แลว้หนูก็

   รู้สึกว่ามีค าศพัทท่ี์เก่ียวกบัชีวะหลายๆค าท่ีไม่รู้ แลว้ก็ยงัอ่านบทความ(ท่ีเก่ียวกบัชีวะ)ไม่ค่อยเขา้ใจ

   ดว้ย 

I want to study in the health science field either in pharmacy or 

veterinary. I knew that in the future I would definitely read 

these topics. I felt that there were many biology-related words 

that I didn't know. I don’t quite understand when I read the 

article (about biology). 

    (Yok, Consultation 1, lines 13-16) 

The data from the interview (see excerpt 3) showed consistent findings. Yok 

was aware of the reading tasks that would be required by the field she was interested 

in applying to and how she needed to improve her vocabulary knowledge.  

Excerpt 3 

Interviewer:  หยกไดอ่้านอะไรเพ่ิมหลงัจากเสร็จจากการอบรมไปแลว้บา้ง 

 What did you read more after completing the training? 

Yok: ก็อ่านพวกสัตวก์บัไบโอ(biology)เป็นภาษาองักฤษจากหลายๆเวบ็นั้นแหละ เพราะมนัเป็นทาง

ท่ีเราตอ้งไปดว้ยเพราะว่าเลือกไวส้องอยา่ง สัตวแพทยก์บัเภสัช ก็เลยอ่านแนวนั้นดีกว่า เพราะว่า

มนัใชอ้งักฤษเยอะ แลว้ชอบเจอค าศพัทย์ากเกิน ไม่รู้ค  าศพัท์ 
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 I read about animals and biology in English from many 

websites. These are the topics that I need because I want to be 

either a veterinarian or a pharmacist, so it’s better to read 

those topics. I have to read a lot of English and I found those 

words too difficult. I don’t know much of the vocabulary. 

      (Yok, Interview 1, lines 16-17) 

However, there was inconsistency of the data revealing that one participant of 

the seven sometimes lacked the ability to analyze needs. Even though the participant 

reported analyzing needs in the interview and consultation, it was clearly an absence 

of analyzing needs in some of her learning logs. This was Pingpong. When she carried 

out self-learning tasks, she sometimes did not identify the gap in her knowledge or 

think deeply about what skills she needed to improve. For example, Pingpong 

randomly selected English idioms to read because she didn’t know what to read (see 

excerpt 4) though her need should have been to read about biology-related texts in 

English as she stated in the consultation. This absence of needs analysis occurred two 

times in the later learning logs during the self-learning task.   

Excerpt 4 

Pingpong:  ไม่รู้จะอ่านอะไรดีก็เลยอ่านเร่ืองน้ี(English idiom) ท าให้รู้จกั idiom ใหม่ๆ 

I didn't know what to read so I read this (English idiom). It 

made me learn new idioms. 

     (Pingpong, Learning Log 6)  
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However, the data shown in her interview and consultation were different 

showing that she analyzed her needs by identifying the gaps in knowledge. This may 

explain that she sometimes did not analyze her needs. From the interview (see excerpt 

5), she explicitly stated about the needs of reading hormone injection online because 

she was learning about hormones in her school. Also, in the consultation (see excerpt 

6), she specified her needs about reading biology content in English since she studied 

the subject in school and needed the knowledge for the future exam.  

Excerpt 5 

Interviewer:  (ช่ือผูใ้ห้สัมภาษณ์)มีวิธีเลือกเร่ืองอยา่งไร 

 (Name of interviewee) How do you choose a topic? 

Pingpong:  (หนู)เลือกอ่านเร่ืองท่ีเรียน(ชีวะ)ในช่วงนั้น หรือเร่ืองท่ีสนใจในช่วงนั้น ตอนนั้นเรียนเร่ือง 

hormone อยูก่็เลยเลือกอ่านเร่ืองท่ีเก่ียวกบัฉีด hormone 

 (I) chose to read the subject I studied (biology) during that time 

or matters of interest. At that time, I was studying hormones, so 

I chose to read about hormone injections. 

      (Pinpong, Interview 1, Line 6-7) 

Excerpt 6 

Counselor:  ตอนน้ี(ช่ือผูเ้ขา้รับการปรึกษา) ตอ้งการฝึกอ่านอะไร  

Now, what does (name) want to practice reading?  
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Pingpong: คือหนูเรียนชีวะท่ีโรงเรียนแลว้หนูก็อยากฝึกอ่านชีวะภาษาองักฤษดว้ย เวลาไปเจอในขอ้สอบจะ

ไดท้ าได ้  

 Well, I study Biology at school and I want to practice reading 

Biology in English as well. When I find these in the exam, I will 

be able to do it. 

(Pingpong, Consultation 1, line 15-16) 

The inconsistency between the sources of this participant may have occurred 

when she lost focus while working alone in the self-learning task. She might have 

been reluctant on the needs analysis that she had made prior. The data from the 

learning log seems more valid since the participants had to actually carry out the 

learning and the absence of analyzing needs for online reading can clearly 

demonstrate that she didn’t keep the need analysis practice throughout. Also, she 

might only be aware and shows the evidence of needs analysis with the presence of 

the counselor or the trainer.  

To summarize, the evidence from the three sources pointed out that the 

majority of the participants enhanced the ability to analyze needs for online reading, 

but only one participant sometimes lacked the ability of needs analysis. 

Setting a learning goal in online reading 

The second step, the participants enhanced to some extent their goal setting 

ability in online reading, though they did not always set effective goals. The ability of 

effective goal setting in this sense refers to goal setting which is in accordance with 
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SMART criteria which were introduced in the training. This included a goal that is 

specific, measurable, achievable, relevant, and time-bound.  

Setting learning goals was reported by all participants in every source of data; 

learning logs, interview, and consultation recordings. They formulated a learning goal 

which they later used to direct what and how they read English online texts. The 

summary of the goal setting of each participant and the alignment with the SMART 

criteria is displayed in the table 6 below. 

 

Table 6 

The alignment of participant’s goal with the SMART criteria 

The 

participant 
Goal of the participants 

SAMRT goal 

setting criteria 
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Yok To be able learn biology-related 

information from the web such as the 

human body, plants, and animals, without 

using an online dictionary. 

✔ ✘ ✔ ✔ ✘ 

Jaja To be able to summarize the knowledge 

about biology in English reading for the 

school and for the future admission to a 

medical school. 

✔ ✔ ✔ ✔ ✘ 

Pingpong To be able to summarize biology facts 

from online websites to my teacher, my 

friend, and myself. 

✔ ✔ ✔ ✔ ✘ 
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Gato To be able to know English psychology 

terms and psychological conditions. 

✔ ✘ ✔ ✔ ✘ 

MyMint To be able to read about the factors, 

reasons, or causes that affect children’s 

psychology. 

✔ ✘ ✔ ✔ ✘ 

Namwan To be able to read online English essays 

without using Google translation. 

✔ ✘ ✔ ✔ ✘ 

Opal To be able to read astronomy facts from 

English websites. 

✔ ✘ ✔ ✔ ✘ 

Table  6 The alignment of participant’s goal with the SMART criteria 

 As seen in table 6, even if all participants set a learning goal in online reading, 

every goal was considered less effective. According to SMART criteria, two 

participants set learning goals that were almost effective because their goals were 

specific, measurable, achievable, and relevant, but it only lacked time bound. Five 

participants set a learning goal that was less effective because their goals were 

specific, achievable, relevant, but it lacked both measurability and time bound. 

Two participants that almost set effective goals were Jaja and Pingpong. Each 

of them set a learning goal that was specific, measurable, achievable, and relevant but 

lacked the time bound criteria from the statement. For example, Pingpong noted in the 

learning log that her goal was to summarize biology facts from online websites to her 

teacher, her friend, and herself (see excerpt 7). She confirmed again in the interview 

that her goal was to summarize texts related to health science because she liked 

biology and she had read the topic before (see excerpt 8).  
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Excerpt 7 

Pinpong:  My goal: I will be able to summarize biology facts to the 

teacher, my friend, and myself.  

(Pingpong, Learning log) 

Excerpt 8 

Interviewer: ในอนาคตวางแผนว่าจะอ่านอะไรเพ่ิม? 

 What do you plan to read in the future? 

Pingping:  อาจจะท าสรุปเกี่ยวกับบทความเกี่ยวกับ สุขภาพก่อน เพราะหนูชอบชีวะ แล้วก็เป็นเร่ืองที่หนูอ่าน

มาก่อนหน้านี้ 

 I might summarize articles about health because I like biology, 

and it's a topic I've read about before. 

(Pingpong, Interview 1, Line 18-19) 

To clarify, Pingpong’s goal was specific because it pointed directly to certain 

areas: biology facts and health science. It was measurable because she used ‘to 

summarize’. She could measure her success when she summarized biology facts to 

someone. It was achievable because she mentioned that she had read some of the 

contents before. It was relevant because she was currently learning biology and she 

liked biology. However, there was only one criterion that made her goal ineffective. 

The goal was not time-bound. There was no specific time mentioned of what she 

expected to accomplish the goal. 
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Also, the other five participants were able to set a goal, but it was less 

effective. They were Yok, Gato, Mymint, Namwan, and Opal. Each of them set a 

learning goal that was specific, achievable, relevant but lacked two criteria that were 

measurability and time bound. For example, In Yok’s learning log, she set her goal 

that she would learn information about biology from online websites such as the 

human body, plants, and animals without using an online dictionary (see excerpt 9).  

Excerpt 9 

Yok:  ฉันมีเป้าหมายว่าจะเรียนรู้ข้อมูลที่เก่ียวกับชีวะวิทยาจากเว็บต่างๆ เช่น เร่ืองร่างกายมนุษย์ พืช 

และสัตว์โดยจะไม่ใช้พจนานุกรมออนไลน์ 

 My goal is to learn biology-related information from the web, 

such as the human body, plants, and animals, without using an 

online dictionary. 

     (Yok, learning log)  

The data from the interview also supported that the five participants were able 

to set a learning goal that was less effective.  Measurability and time bound were 

absent from their responses in the interview. For example, Yok responded in the 

interview that she wanted to continue to read animals and plants because they were 

her goal in the future (see excerpt 10). 
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Excerpt 10 

Interviewer:  ในอนาคตคิดว่าจะอ่านหรือฝึกอ่านอะไรเพ่ิม 

 In the future, what do you think you'll read or practice reading 

more? 

Yok: อยากอ่านสัตว์ และ bio ต่อเพราะเป็นเป้าหมายของเราในอนาคต 

 I want to continue reading about animals and bio because that 

is my goal in the future. 

(Interview 1, line 20-21) 

From Yok’s goal sample, she clearly missed two criteria from SMART goal 

setting. This made her goal ineffective. First, the goal was not measurable. There were 

no measurements or an observable action that she could use to check if she succeeded 

in the task towards the goal. She cannot verify if she already learned about biology-

related information. Second, the goal was not time-bound. There was no specific time 

mentioned of what she expected to accomplish the goal. 

This consistency of the two sources between learning log and interview 

explaining the ineffectiveness of the goal setting for online reading about 

measurability and time bound may have occurred because of the following reasons. 

First, the concept of measurability is quite abstract and the participants might not be 

able to identify whether the goal they set was measurable or not. The participants 

might not be aware that using ‘to learn’ or ‘to know’ or ‘to read’ were not measurable. 

On the other hand, they might not know that words such as ‘to explain’ or ‘to 

summarize’ can be used instead to signify measurability and they could see progress 
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or the evidence if they accomplished their learning after the tasks. Second, the 

participants might not realize the importance of identifying the timeframe upon which 

the goal would be accomplished. They might be reluctant to set a certain point of time 

worrying that they might not be able to accomplish within the time set. Third, the 

training and consultation may have allocated too little time to introduce the concept of 

setting effective goals. More time should be allocated for examples and students’ 

practice on these two criteria: measurability and time bound.   

Influence of consultation on goal setting effectiveness. There was a 

significant finding during consultation which is the only source of data that opposes 

the two sources of data mentioned earlier. This might be used to exemplify the 

importance of having consultations in the training. Effective goal setting in online 

reading of every participant was only reported in the consultation. For example, at the 

end of the consultation, Yok said that she aimed at summarizing the information about 

biology such as animals and plants by the end of this month (excerpt 11). This goal 

was indeed SMART: Specific, Measurable, Achievable, Relevant and Time-bound. 

The participants set more effective goals in the consultation because they were asked 

questions that helped them think deeply into forming a better and effective goal. 

Therefore, providing more consultations can be done to ensure the most effective goal 

setting of the participant.  

Excerpt 11 

Counselor:  นักเรียนตั้งเป้าหมายในการอ่านบทความออนไลน์ไว้อย่างไรบ้าง 

 How do you set goals for reading online articles? 
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Yok:  หนูอยากอ่านชีวะเป็นภาษาอังกฤษ เพราะมีเร่ืองที่เรียนไปแล้วอยากทบทวนด้วย อยากฝึกภาษา

(อังกฤษ)ด้วย เลยคิดว่าเป้าหมายคือต้องอ่านทบทวนเน้ือหาชีวะ...แบบใช้บทความที่เป็น

ภาษาอังกฤษ  

 I want to read biology in English because there are topics I've 

studied before and I want to review them. I also want to 

practice the (English) language, so I thought my goal should 

involve reviewing biology content... using English articles. 

Counselor:  จากส่ิงที่หยกบอกมา จะมีวิธีไหนที่รู้ว่าหยกอ่านได้แล้ว 

 Based on what you've said, is there a way to know when you've 

succeeded in reading? 

Yok:  อ่อ..กน่็าจะต้องท าสรุปได้ไหมคะ ถึงจะรู้ว่าอ่านได้แล้ว 

 Um... I guess summarizing would work to know if I've read it. 

Counselor:  แล้วที่หยกบอกว่าจะสรุปได้ คิดไว้ว่าใช้เวลานานแค่ไหน 

 And when you mentioned summarizing, how long do you think 

it might take? 

Yok:  คิดว่าไม่นานมากค่ะ เพราะรู้เร่ืองอยู่บ้างแล้ว หยกน่าจะใช้เวลาถึงส้ินเดือน 

 I don’t think it’ll take too long because I already know some 

things. I think it might take until the end of the month. 

Counselor:  หยกช่วยสรุปเป้าหมายที่ตั้งไว้ในการอ่านบทความออนไลน์อีกทีหน่อยได้ไหม 
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 Can you help summarize the goal you've set for reading online 

articles again? 

Yok:  เป้าหมายหนูน่าจะเป็น หนูจะต้องท าสรุปเก่ียวกับการอ่านขีวะภาษาอังกฤษโดยใช้เวลาถึงส้ินเดือน

นี้ค่ะ 

 My goal is probably to summarize English biology readings by 

the end of this month. 

(Yok, consultation 1, line 27-35) 

 

In summary, even though the data from both learning logs and interviews 

suggested that the participants enhanced to some extent the ability to set a learning 

goal in online reading, they couldn’t set the goal effectively. The only effective goal 

setting happened only with the presence of the counselor in the consultation sessions. 

This was when questions were used to help the participants think deeply towards the 

SMART goal setting criteria. All in all, while the participants were able to set a 

learning goal by themselves, the goal was not set effectively as it often lacked 

measurability and time bound. 

Choosing online reading materials 

 The third step, the participants to some extent enhanced the ability to choose 

online reading texts effectively. The ability of online reading materials selection in 

this sense refers to the ability to choose online reading material that corresponds to the 

goal, interest, level of English, and texts that are reliable. The details of how this is 

considered appropriately are discussed with examples in the following paragraphs. 
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The overview of the ability to choose online reading material of each 

participants considering the criteria of choosing online reading material effectively 

were described in the table below (see table 7) 

Table 7 

The overview of participants’ selection criteria of online reading 

Participants 

Select online reading texts that 

match 

goal 

match 

interest 

match 

level of 

English 

are 

reliable 

Yok ✔ ✔ ✔ ✘ 

Jaja ✔ ✔ ✔ ✔ 

Pingpong somewhat  ✔ ✔ ✘ 

Gato ✔ ✔ ✔ ✘ 

MyMint ✔ ✔ ✔ ✔ 

Namwan ✔ ✔ ✔ ✘ 

Opal ✔ ✔ ✔ ✘ 

Table  7 The overview of participants’ selection criteria of online reading 

 

At the beginning, every participant was less strategic when choosing online 

reading material. This was reported in the first few learning logs and the second 

consultation recording. The participants only considered choosing a text that matched 

the goal and the interest, but they did not consider the level of English and the 

reliability of the text. For example, Pingpong reported in her first learning log 

(excerpt 12) saying that an online text about Embryology which was consistent with 
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her goal and interest stated in the previously. Nonetheless the website contained too 

many technical terms and difficult vocabulary. She couldn’t understand the texts and 

she took too much time on the reading. Also, she did not check the reliability of the 

website such as the domain of the website, the publisher, or the author. The response 

from Pingpong in the second consultation also confirmed that she didn’t pay much 

attention to the website she was going to use. She just chose the very first website that 

appeared after the search and she ended up not finishing the whole text because it was 

too lengthy (excerpt 13).  

Excerpt 12 

 

(Pingpong, Learning log 1) 
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Excerpt 13 

 Counselor: นกัเรียนอ่านอะไรไปบา้ง 

Pinpong: เนน้อ่านเก่ียวกบัระบบเซลลก์บัส่ิงมีชีวิตค่ะ ตอนเลือกบทความอ่านไม่ค่อยไดดู้อะไร กดเลือกจากอนั

แรกๆท่ีเสริชเจอ พออ่านจริงก็อ่านไม่จบเพราะมนัยาวเกินไป 

    (Pingpong, consultation 2, line 19-20) 

On the contrary to the data at the beginning phase, when compared to the later 

learning log together with the third consultation, most participant became more 

strategic and considered more aspects when selecting an online text to read. They 

strategically selected online texts that matched their goal, interest, level of English but 

only two participants considered the reliability of the text. 

Match the goal. Six participants were able to choose online reading material 

that matched their goal. For example, Yok responded in the interview that she selected 

texts from online sources that provided information about biology and animals just 

like what she stated in her goal (excerpt 14). 

Excerpt 14 

Yok:   ก็อนัไหนน่าสนใจก็จ้ิม ไม่ก็ลอง อาจจะเขา้ไปก่อนแลว้ก็ลองอ่านสักแปปนึงถา้ไม่สนใจก็ออก

แลว้ก็หาใหม่ ก็คือความน่าสนใจใช่ป่ะแลว้นอกจากน่าสนใจในบทความท่ีพูดถึงเร่ือง 

Bio(logy) ใช่ป่ะไบโอกบัสัตว ์แลว้ก็ดูรูปภาพประกอบ 

 Click on whatever seems interesting. If not, I would try it. I 

might read it a bit first; if it's not interesting, I just find a new 

text. I will look at the interestingness. Besides the interest in 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 113 

articles I will read about biology - Biology and animals, yeah? 

Also, check out the images. 

     (Yok, Interview 1, Line 24-26) 

Choosing online reading material that matched the goal of each individual was 

confirmed by the data from learning log and consultation. For example, in the learning 

log, Yok reported choosing online texts about carnivore plants because she had 

learned three types of carnivore plants and wished to learn more (excerpt 15). 

Similarly, she responded in the third consultation that she would always look through 

the websites quickly once by glancing at repeated words, pictures, and the heading to 

see if the websites matched her goal of reading (excerpt 16).  

Excerpt 15 

Yok:  เลือก(อ่านบทความท่ีเก่ียวกบั)พืชกินเน้ือเพราะอยากเรียนรู้มากกว่าน้ี (ตอนน้ี)รู้จกัแค่ 3 อยา่งจึง

อยากรู้เพ่ิม 

 I choose to read articles about carnivorous plants because I 

want to learn more. Currently, I only know about three of them 

and I want to know more. 

       (Yok, Learning log 3) 

Excerpt 16 

 Counsellor: ช่วงท่ีผา่นมานกัเรียนเลือกอ่านอะไรไปแลว้บา้ง 

 During the past period, what did you choose to read? 
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Yok: หนูก็พยายามอ่านเร่ืองท่ีหนูสนใจเก่ียวกบัพวกสัตว ์ตน้ไม ้ดอกไมน่ี้แหละค่ะ แต่จะเป็นขอ้มูลเชิง

วิทยาศาสตร์นะคะ เพราะว่าตอนน้ีเรียนชีวะหนกัมาก แลว้ก็พยายามเลือกเร่ืองประมาณน้ีให้ตรง

กบั goal 

 I try to read about things I'm interested in, like animals, trees, 

and flowers. But it's usually scientific information because I'm 

currently studying biology intensely. I try to choose topics like 

this that align with my goals. 

Counsellor:  แลว้มีวิธีเลือกอยา่งไร 

Yok: ก็ตอ้งดูคร่าวๆก่อนค่ะ แบบหนูจะดูรูปก่อนเลย จากนั้นก็ดูพวก Heading อะค่ะ แลว้ก็ดูผา่นๆ

ตาแบบเร็วๆ มนัจะมีพวกค าศพัทท่ี์ซ ้ากนัเยอะๆ ก็จะพอรู้ว่าเร่ืองน้ีเก่ียวกบัอะไร ดูว่ามนัตรงกบั

เป้าหมายของหนูไหม แลว้มนัน่าสนใจท่ีจะอ่านต่อ หรือค าศพัท์ยากไปหรือเปล่า 

 Always start with a quick glance, like checking the pictures 

first. Then, look at the headings. After that, skim through 

quickly. There might be a lot of repeating words that give an 

idea of what it's about. See if it aligns with what I'm aiming for, 

if it's interesting enough to read more, or if there are too many 

difficult words 

(Yok, Consultation 3, Line 27-31) 

There was only one participant that did not consistently choose online reading 

materials that matched the goal. This was Pingpong. Sometimes, she reported in the 

later learning log that she didn’t know what to read. She randomly chose English 
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idioms from a website to read even if English idioms were not the goal of hers 

(excerpt 17). 

Excerpt 17 

Pingpong:  ไม่รู้จะอ่านอะไรดีก็เลยอ่านเร่ืองน้ี(English idiom) ท าให้รู้จกั idiom ใหม่ๆ 

I didn't know what to read so I read this (English idiom). It 

made me learn new idioms. 

     (Pingpong, Learning Log 6)  

Match interest. Every participant was able to choose online reading materials 

that matched their interest. The participants explicitly provided comments that showed 

the ability of online reading material selection that aligned with their interest. For 

example, Gato made a remark in the interview at the end of the training that she 

would only read the topics and articles that she was interested in. Choosing an 

interesting article also motivated her to continue reading (excerpt 18).  

Excerpt 18 

Interviewer:  (ช่ือผูใ้ห้สัมภาษณ์)มีวิธีเลือกบทความอยา่งไรบา้ง 

 (Interviewee's name), how do you choose articles? 

Gato:  (หนเูลือก)บทความท่ีหนูสนใจ หนูถึงจะอยากอ่าน หนูดูระดบัภาษาดว้ย เช่นหนูอยากอ่าน

เก่ียวกบัสุขภาพจิต ตอนแรกกดเขา้ไปมนัยากเกิน หนูอ่านไม่ออกก็เลย ยา้ยบทความ มนัมีค าศพัท์

ท่ียากๆท่ีหนูไม่รู้เยอะเกิน แลว้หนูก็จบัใจความมนัไม่ไดเ้ลย หนูก็เลยเปลี่ยนบทความ แลว้หนูก็

เลือกอ่าน topic มีเขามีมาให้ในบทความ 
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 I choose articles I'm interested in, ones I really want to read. I 

also consider the language level. For example, I wanted to read 

about mental health. Initially, when I clicked on it, it was too 

difficult. I couldn't understand it, so I switched to another 

article. There were too many difficult words that I didn't know, 

and I couldn't grasp the meaning. That's why I changed the 

article and chose a topic that was easier to understand. 

(Interview 4, Line 22-25) 

This is consistent with other sources of data both from the later learning logs 

and the third consultation suggesting that the participants choose online reading 

material that matched the individual interest. For example, in the third consultation, 

Gato responded that she selected to read about perfectionism that was the topic that 

she was interested in after she found the term in a comic book. She strategically chose 

the text after she read the overview and examined the first few sentences of each 

paragraph to check if it matched her interest (excerpt 19). Later learning logs also 

confirmed this. Gato detailed the procedure of choosing an online reading that she 

chose the website that was interesting to her to read about borderline personality 

disorder (excerpt 20). 

Excerpt 19 

Counsellor:  ช่วงท่ีผา่นมานกัเรียนเลือกอ่านอะไรไปแลว้บา้ง 

 During the recent period, what have the students chosen to 

read? 
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Gato: หนูอ่านเร่ืองเก่ียวกบัจิตวิทยาอยา่งเดียวเลยค่ะ มนัเป็นเร่ืองท่ีหนูสนใจแลว้ก็เป็นเป้าหมายอยูแ่ลว้

ดว้ย กว็นัก่อนอ่านการ์ตูนแลว้เจอค าว่า perfectionism มนัเป็นค าศพัทจิ์ตวิทยาท่ีอยูใ่น

การ์ตูนท่ีหนูชอบเลยอยากรู้ให้ลึกเก่ียวกบัคนท่ีบุคคลิกอนัน้ีอะค่ะ  

 I only read about psychology. It's a subject I'm interested in, 

and it's also my goal. Just the other day, while reading a comic, 

I came across the word 'perfectionism.' It's a psychological 

term in the comic I like, and I wanted to know more about 

people with this personality trait. 

Counsellor: แลว้(ช่ือ)มีวิธีการเลือกบทความท่ีเก่ียวกบั perfectionism  ยงัไงบา้ง 

 And how does (name) choose articles related to perfectionism? 

Gato: คิดว่าหนูคงจะดูคร่าวๆก่อนแบบบางเวบ็มนัก็มี overview ถา้มีก็อาจจะลองอ่านก่อนอนัน้ี

ก่อนจะไดรู้้ว่าเร่ืองน้ีใช่เร่ือง perfectionism ท่ีตรงกบัท่ีเราสนใจอยากจะอ่านจริงๆหรือ

เปล่า บางทีก็ดูประโยคแรกๆของแต่ละยอ่หนา้อะค่ะ  

 I think I’ll probably take a quick look first, as some websites 

have an overview. If there is one, I might try reading it to see if 

it’s really about perfectionism, something I’m genuinely 

interested in reading. Sometimes, I also check the first few 

sentences of each paragraph. 
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Excerpt 20 

 

(Gato, learning log 6) 

Level of English. All participants were able to choose online reading material 

that matched the level of English. At the end, they were more careful when choosing 

reading texts that they would examine the texts quickly before they actually spent 

time reading in detail. They described that the text they selected should not be too 

hard to complete. Also, they considered the length of the text and the vocabulary. For 

example, Namwan documented choosing a graded news website that offer simplified 

English version of the news and she could select the level of the text that correlated to 

her level of English (excerpt 21).  
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Excerpt 21 

 

(Namwan, learning log 3) 

  

      

This is confirmed by the responses of every participant from the interview and 

the third consultation. For example, Namwan stated that she frequently used this 

graded news website because it offered simplified and easy-to-understand English so 

that she could develop her reading skill. She also mentioned that if the news that she 

wanted to read was too hard in other website, she would instead read from this graded 

news website that offered comparatively easier version of the news. In addition, she 
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reported that the website offered short and concise texts. This motivates her to 

continue her reading practice (see excerpt 22). Similarly, Namwan expressed in the 

third consultation that she would only select online text that were short and simplified 

so that she could practice reading without using google translation or dictionary. 

Excerpt 22 

Namwan:  ใช ้News in Levels เป็นเวบ็ท่ีสามารถเลือกระดบัความยากง่ายได ้อ่านจากระดบัง่ายไป

ยาก ตดัสินใจฝึกอ่านจาก news in level เพราะมนัเลือกระดบัภาษาแลว้มนัช่วยหนูในการ

อ่าน เช่น มนัอาจจะมีค าน้ีในระดบัง่าย พอกดเลือกเพ่ิม level ท่ีมนัยากขึ้นก็จะไดเ้รียนรู้ค าศพัท์

ใหม่ๆเพ่ิมดว้ย  ถา้เร่ืองท่ีหนูอยากอ่านมนัยากเกินไปก็จะมาอ่านในเวบ็น้ี News in level 

แลว้ในเวบ็น้ีบทความก็สั้นดว้ย หนูขี้ เกียจอ่านยาว ชอบอ่านบทความสั้นๆ หนูรู้สึกว่าอ่านเยอะๆ

แลว้ทอ้ 

 I use News in Levels, a website where I can choose the 

difficulty level from easy to hard. I decided to practice reading 

from News in Levels because it selects the English level, which 

helps me read. For example, it might have certain words at an 

easy level, and when I choose a higher level, it introduces new 

vocabulary. If what I want to read is too difficult, I come to this 

website, as the articles here are short. I'm too lazy to read long 

articles; I prefer short ones. After reading a lot, I start feeling 

tired of it. 

 (Namwan, Interview 1, Line 7-11) 
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Excerpt 23 

Counsellor:  นกัเรียนอ่านบทความข่าวภาษาองักฤษมาหรอ? มีวิธีการเลือกเร่ืองท่ีอ่านน้ีอย่างไร? 

 Did you read English news articles? How did they choose the 

articles they read? 

Pingpong:  อ่อ หนูอยากฝึกอ่านแบบไม่ใช ้dict หรือ  google translate อะ เลยเนน้เอาบทความท่ีมนัง่ายๆท่ีหนู

พออ่านไดไ้วก้่อน...ก็จะใชบ้ทความจาก news in level ฝึกอะค่ะ อนัน้ีดีนะ ถึงมนัจะมีค าศพัทย์าก 

แต่ก็ไม่เยอะ แลว้เขากใ็ห้ความหมายมาตรงขา้งล่างของเวบ็อะค่ะ 

 Well, I want to practice reading without using a dictionary or 

Google Translate. So, I focus on starting with articles that are 

easy for me to read... I use articles from News in Levels for 

practice. It's good because even though it might have some 

difficult words, they're not many, and they provide the meanings 

right below the website. 

(Namwan, consultation 3, line 15-19) 

 

Reliable online texts. Only two participants were able to choose online 

reading material that was reliable. Jaja and Mymint took reliability of the text into 

consideration when choosing an online text to read as they would read from well-

recognized publishers and credible authors. For example, Mymint explicitly stated 

during the interview about considering news from reliable sources and she would read 

the arguments and reasoning given in the text to prove its reliability (see excerpt 24).  
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Excerpt 24 

Interviewer:  นกัเรียนมีการเลือกเร่ืองท่ีอ่านอย่างไรบา้ง 

 How did you choose the text you read? 

Mymint:  ก็ถา้เกิดว่าบทความท่ีมนัเป็นพวกข่าวก็จะดูเร่ืองความน่าเช่ือถือจากแหล่งท่ีมาดว้ย ถา้บทความ

อ่ืนๆมนัมีเหตุผลหรือมีอะไรท่ี support ตวัมนัเองก็ หนูก็มองว่ามนัน่าเช่ือถือแลว้ 

 If it's a news article, I'll consider its credibility based on its 

source. For other articles, if they have reasons or support their 

claims, I'll find them more credible. 

      (MyMint, Interview 1, Line 32-33) 

In addition, the two participants consistently documented in the learning logs 

showing that they read online text from well-recognized publishers, and they looked 

up the published date to ensure the utmost recent information. They also used the 

domain that offered more reliability such as .edu. For example, MyMint documented 

in the log that she chose online texts that were published by recognized publishers 

before they actually read the text in detail (excerpt 22).  
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Excerpt 22 

 

(Learning log’s MyMint, Log 6) 

However, the other five participants did not show any evidence of the ability 

to choose online reading texts that were reliable. Some participants read texts from 

blogposts while some read texts from fan club websites or Wikipedia which offered 

less reliable. As seen in excerpt 23, Gato chose to read ‘Imposter syndrome’ from 

Wikipedia. 
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Excerpt 23 

 

(Gato, learning log 2) 

In summary, there were only two participants who enhanced the ability to 

select online reading text strategically and effectively meaning that they considered 

choosing online texts that matched the goal, interest, level of English and texts that 

were reliable. However, the other five participants were less strategic when choosing 

online reading material since they lacked consideration of the reliability of the 

sources. 

Implementing online reading strategies 

 The fourth step, the participants improved to some extent the ability to 

implement online reading strategies when they read English texts online. The 

strategies implementation refers to the ability to implement strategies at different time 
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of online reading. This includes implementation of strategies before reading, during 

reading and after reading. The following paragraph describes the online strategies 

implementation of the participants in the learning logs and the description from the 

interview and consultation recordings.  

In the beginning, the data from the first few learning logs and consultation 

pointed out that every participant did not implement any online reading strategy to 

cope with the reading challenges. They just reported not knowing the meaning of the 

words without providing the solutions or what they did to make them know the 

meaning. Some of the participants only used an online dictionary to solve the reading 

problems.  However, the every participants enhance to some extent the ability to 

implement online reading strategies at the of the training. 

The overview of the ability to implement online reading strategies of each 

participants considering different types of online reading strategies at the end of the 

training was described in the table below (see table 8) 
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Table 8 

The implementation of online reading strategies in each phase 

Participants 

Implementation of online reading strategies 

Before reading 

strategies 

During reading 

strategies 

After reading 

strategies 

Yok ✔ ✔ ✔ 

Jaja ✔ ✔ ✔ 

Pingpong ✔ ✔ ✔ 

Gato ✔ ✔ ✘ 

MyMint ✔ ✔ ✔ 

Namwan ✘ ✔ ✘ 

Opal ✔ ✔ ✔ 

Table  8 The implementation of online reading strategies in each phase 

 

Implementation of online reading strategies before reading. It was reported 

that six participants implemented online reading strategies before they started to read 

an online text. They reported using skimming by looking throughout the online text 

quickly. They looked quickly at the pictures, keywords, bold words, and the headings 

in order to get a basic and general understanding of what they were going to read. For 

example, MyMint noted in her later learning logs that she skimmed the texts and read 

the text roughly once before she read the text thoroughly. She also added that she 

searched some unknown words from the text before she started reading (excerpt 24). 

  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 127 

Except 24 

 

(Mymint, learning log 3) 

 

This before reading straetgeis was confirmed by the later consultation and the 

last interview after the training. The six participants reported a similar trend in 

implementing online reading strategies before they started to read. For example, 

Mymint reported that she scanned the text very quickly to get the general ideas of the 

texts. She did not read the text in detail at the first encounter (see excerpt 25). 

Similarly, the responses in the consultations showed a similar finding. Mymint tried to 

read quickly at the first time to get the main idea of each parts of the text (see excerpt 

26). 
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Excerpt 25 

Interviewer:  นักเรียนเร่ิมอ่านบทความอย่างไรบ้าง 

 How do the students start reading articles? 

MyMint:  หนูก็แสกนดู แบบเล่ือนๆดูเร็วๆ ยังไม่อ่านละเอีดย จะได้ให้รู้เร่ืองคร่าวๆก่อน 

 I just scan through, like scrolling quickly, without reading in 

detail. It's to get a general idea first. 

(Mymint, Interview 1, Line 31) 

Excerpt 26 

Counselor:  ตอนที่อ่านเร่ือง stress relief techniques for kids อ่านอย่างไรบ้าง 

 When reading about 'stress relief techniques for kids,' how do 

you read it? 

MyMint:  หนูอ่านคร่าวๆก่อนรอบแรก พยายามจับประเด็นให้ได้ว่าแต่ละส่วนของบทความเขาพูดประเด็น

อะไรบ้าง 

 I read briefly at first, trying to grasp the main points, 

understanding what each part of the article talks about. 

(MyMint, Consultation 3, line 14-16) 

 

However, one participant that was Namwan didn’t show clear evidence on 

implementing online reading strategies before reading. The absences of implementing 

online reading strategies before reading was always displayed in her learning log 
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throughout the time of her self-learning task. It seemed that she went straight to read 

the text (see excerpt 27).  

Excerpt 27 

 

(Namwan, Learning log 6) 

Implementation of online reading strategies while reading. Every 

participant showed evidence towards the end of their learning in the learning log and 

third consultation that they implemented online reading strategies while they read. 

This is confirmed by the responses from the interview. The participants frequently 

reported that they employed wide ranges of online reading strategies including 

context clues, scanning, using a click-access dictionary, looking for overall ideas, 

rereading, and adjusting reading speed. For example, Jaja reported that while she read 

Google deepmind AI in BBC.com, she adjusted reading speed, context clue, skipping, 

pause to think (excerpt 27) 

Excerpt 27 
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(Jaja, Learning log 4) 

 This finding of participants that they implemented online reading strategies 

while reading was confirmed by the interview. For example, Jaja reported that if she 

happened to read a lengthy text, she would skip most of the part because she did not 

aim to get all the details of the text. She only aimed to get the general idea. She also 

implemented context clues when she discovered unknown vocabulary in the text (see 

excerpt 28).  

Excerpt 28 

Interviewer:  นอกจากเร่ืองปัญหาเร่ืองค าศัพท์มีปัญหาในการอ่านเร่ืองอ่ืนๆบ้างไหม 

 Other than issues with vocabulary, do you face any problems 

while reading other articles? 
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Jaja:  มันยาว หนูก็จะอ่านแค่ข้างบนๆ หรือปลายๆ แล้วก็ skip บางส่วนไปบางส่วน จริงๆก็หลายส่วน 

หนูไม่ค่อยใส่ใจเร่ือง detail เท่าไร ส่วนมากอ่านแค่เข้าใจหลักๆ มีใช้ context clue 

 It's long, so I tend to read just the beginning or the end, then 

skip some parts. Actually, many parts. I don't pay much 

attention to details; mostly, I read to grasp the main ideas. I 

rely on context clues. 

(Interview 2, Line 28-30) 

Moreover, during the reading, every participant frequently cooperated with 

technology aids such as dictionary and google translation in a way that helped them 

read. The participants reported using technology effectively at the right moment, not 

at every moment. They reported that they didn’t jump right into the online dictionary 

every time they encountered unknown words when reading online.  For example, 

Gato reported that when she encountered unknown vocabulary while reading about 

‘borderline personality’, she implemented context clues to guess the meaning first. If 

context clues did not help, she would proceed using google translation to explore the 

definition (excerpt 29).  
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Excerpt 29 

 

(Gato, Learning log 6) 

 

It was confirmed from the interview that the participants used technology aids 

during the reading to facilitate the used of online reading strategies. For example, 

Gato responded in the interview that she guessed the meaning of unknown words 

from the context before she used click-access online dictionary to define the meaning 

(see excerpt 30). 

Excerpt 30 

Interviewer:  (ช่ือผู้สัมภาษณ์) มีเทคนิคการอ่านอย่างไรบ้าง 

(Interviewee's name), what reading techniques do you use? 
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Gato:  มันก็มีส่วนที่แปลได้ แล้วก็ส่วนที่แปลไม่ได้ก็ลองเดาจากบริบทก่อน ถ้าไม่ได้หนูใช้วิธีการ แตะดู - 

แตะแปล สมมุติตอนที่หนูอ่านประโยคแล้วมีค าที่ไม่รู้หนูก็กดค านั้นค้างไว้ แล้วกดแปลภาษาเขียน

ว่า define แล้วมันก็จะเด้งความหมายขึน้มา หนูว่าวิธีนี้ง่ายกว่า 

 Some parts, I can translate, and for those that I can't, I try to 

guess from the context first. If that doesn't work, I use the 

touch-and-translate method. Suppose I encounter a word I 

don't know while reading a sentence. I tap and hold that word, 

then tap 'Define' in the pop-up that appears, and it shows me 

the meaning. I find this method easier. 

(Gato, Interview 1, Line 26-28) 

Implementation of online reading strategies after reading. It was reported 

that five participants implemented online reading strategies after finished reading. The 

participants reported using a summarization strategy that helped them write up a 

summary at the end of their reading. For example, Jaja wrote a summary about heart 

disease symptom. She made a short summary that heart disease can cause by different 

factors. This summary can be seen in Jaja’s sixth learning log (excerpt 31). Responses 

from the interview also supported this finding. For example, Jaja said that she usually 

made a summary of what she read, so that she could later reviewed the information 

that she has learned (see excerpt 32). 
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Excerpt 31 

 

(Jaja, Learning log 6) 

 

Excerpt 32 

Interviewer:  ตอนที่(ช่ือ) อ่านเองเจออุปสรรคอะไรบ้าง แล้วแก้ปัญหาอย่างไร 

 When (name) reads by yourself, what obstacles do they 

encounter and how do you solve them? 

Jaja:  ก็มีปัญหาเร่ืองค าศัพท์ที่มันยากแล้วเป็นศัพท์เฉพาะ แล้วพออ่านเสร็จหนูก็จะชอบลืมเร่ืองที่อ่าน

ไป ก็เลยท าสรุปแบบย่อๆไว้ จะได้รู้ว่าแต่ละเร่ืองที่อ่านมามีอะไรบ้าง 
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 There are difficulties with technical terms. Also, after finishing 

reading, I tend to forget what I've read. So, I summarize briefly 

to remember the key points in each article. 

(Jaja, interview 1, Line 24-27) 

In summary, the report from learning logs and interview suggested that most 

of the participants after attending the training enhance the ability to implement online 

reading strategies which includes online reading strategies implemented before 

reading, during reading, and after reading. However, there were a few participants that 

did not show evidence of using online reading strategies in some phases of reading. 

Evaluating outcomes 

 The fifth step, the participants enhanced the ability to evaluate their learning. 

This evidence of evaluating outcomes was derived from the three sources of data: 

learning logs, interviews and consultation. The ability to evaluate outcomes refers to 

the ability to reflect on one’s performance or accomplishments to measure 

effectiveness, success, or areas for improvement, specifically in online English 

reading. It involves critically analyzing the results of one’s actions against the 

predetermined goals. 

The evidence of participants' self-assessment can be seen through the learning 

log. At the end of the training, every participant showed evidence of assessing their 

achievement or identifying their incomplete goal. They also added more detail about 

what exactly they couldn’t do. For example, Pingpong reported in the learning logs 

that she did not know enough vocabulary and she couldn’t understand the text that she 
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read about biology as stated in her goal (excerpt 33). This is the evidence that they 

identified their unsuccess of their learning.  

Excerpt 32 

 

(Pingpong, Learning log 1) 

 

The participants’ responses from the interview and consultation also supported 

that everyone assessed the learning of themselves after finishing executing a reading 

task. For example, in the interview, Pingpong evaluated her learning towards the goal 

saying that she gained a better understand of biology she read after implementing 

skipping strategies. She also assessed herself that she read faster than before (excerpt 

33).  
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Excerpt 33 

Interview:  คิดว่าบทความที่เกี่ยวกับชีวะวิทยาที่เป็นภาษาอังกฤษที่อ่านมาแล้วเป็นอย่างไรบ้าง? 

 How do you feel about the articles related to biology that 

you've read in English? 

Pingpong:  ตอนแรกคือแบบเหมือนเราดูทุกค าเลยมันท าให้เราไม่เข้าใจ หลังๆ ก็อ่านแบบข้ามๆไปบ้าง แต่ก็

เข้าใจ แล้วก็เลยใช้เวลาน้อยลงกว่าเดิม ตอนแรกอ่านทุกค าก็จะใช้เวลามากเกินไปท าให้ลืม แต่พอ

อ่านเร็วๆท าให้เราอ่านสรุปไปเลย 

 At first, it was like trying to understand every single word, 

which made it difficult to comprehend. Later on, I started 

skipping some parts while reading, but I still understood. So, it 

took me less time than before. Initially, reading every word took 

too long and led to forgetting, but reading faster allowed me to 

grasp the summary. 

(Pinpong, Interview 1, Line 22-24) 

In the same trend, the participants responded in the consultation that they 

measured their reading ability towards the goal they set. For example, Naaman 

expressed that she could now read news in English and gained better reading 

comprehension without using google translation, though the news article needs to be 

at easy level from a certain graded news website. She mentioned that she still couldn’t 

read news such as BBC which is authentic material (see excerpt 34). 
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Excerpt 34 

Counsellor:  อ่านคร้ังล่าสุดได้อ่านข่าวเหมือนเดิมหรือเปล่า แล้วอ่านมาเป็นอย่างไรบ้าง? 

 Did you read the latest news as usual, and how was the reading 

experience? 

 

Namwan:  ช่วงนี้หนูก็ยังฝึกอ่านข่าวจากเว็บเดิมค่ะ ตอนนี้คิดว่าตัวเองอ่านเองได้โดยไม่ต้องใช้(google)ทราน

เสลตแล้วค่ะ หนูว่าหนูอ่านเข้าใจมากขึน้กว่าเดิมด้วย แต่มันจะต้องเป็นข่าวจากเว็บ newsinlevel  

อะค่ะ ที่เป็นเลเวล 1 (ง่ายสุด)ที่มันใช้ค าง่ายๆแล้วก็บทความไม่ยาวมาก  ถ้าเป็นข่าวจาก bbc ก็จบ

เลย เคยลองอ่านแล้วอ่านไม่เข้าใจเลยค่ะ 

 Recently, I've still been practicing reading news from the same 

website. I feel like I can read on my own now without needing 

to use Google Translate. I believe I understand much better 

than before. However, it has to be news from the News in Levels 

website, at level 1 (the easiest level) that uses simple words and 

isn't too long. If it's news from BBC, I usually can't understand 

it. I've tried reading it before, but it didn't make sense to me. 

(Namwan, Consultation 4, Line 17-22) 

Counselor:  ที่วันก่อนอ่านเร่ือง why people drink alcohol ไปเป็นอย่างไรบ้าง 

 You noted that you read 'Why People Drink Alcohol'. How was 

it? 
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Pingpong:  รู้สึกว่าอ่านได้ดีกว่าบทความที่ผ่านมาค่ะ ตอนใช้เทคนิคที่เรียนไปเช่น skipping มันท าให้หนู

อ่านเร็วขึน้แล้วก็เข้าใจดีกว่าค่ะ เราไม่จ าเป็นต้องรู้ทุกค าที่อ่านก็ท าให้เราเข้าใจได้ค่ะ เคยท าแบบ

พยายามเข้าใจทุกค าในประโยค สุดท้ายหมดสมาธิ แล้วก็อ่านไม่รู้เร่ืองค่ะ 

 Feels like I read better than the previous articles. Using 

techniques I've learned, like skipping, has made me read faster 

and understand better. We don't need to know every single word 

to understand. I used to try understanding every word in a 

sentence, ended up losing focus, and didn't understand 

anything. 

(Pingpong, consultation 2, line 23-27) 

In summary, every participant enhanced the ability to evaluate learning 

outcomes for online reading in English. The evidence from the learning logs, 

interviews, and the consultation recordings revealed that they monitored their own 

reading when they read online English text towards the goal they set in the beginning.  

To summarize the findings showed that after attending the CALL learner 

training, all the participants gained a certain level of ability to direct themselves in 

online English reading. The abilities that most participants showed were the ability to 

analyze needs, implement online reading strategies and evaluate learning outcomes. 

The key areas that most participants did not seem to develop were setting an 

effective goal and choosing online reading material strategically. 

Among seven participants, Jaja was able to self-direct her online English 

reading the most effectively while Pinpong did not develop much.   
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Chapter 5  

Discussions and recommendations 

This chapter represents discussions of the findings. A study of self-directed 

learning of Thai secondary school students attending CALL learner training in Online 

reading in English was discussed and compared with the findings from the prior 

related research and studies. The limitations of the study, pedagogical implication, and 

some recommendations were presented for further investigations. 

Summary of the study 

This current study was conducted in a qualitative research method with a 

single group experimental study. The objective of the study was to investigate the 

self-directed learning in Online reading in English of the participants after attending 

the CALL learner training program. The participants were seven upper secondary 

school students in a demonstration school in Thailand. The participants signed up for 

the program on a voluntary basis. The participants attended the CALL learner training 

from early July, 2023 and completed in early September, 2023. The training was 

conducted during the club hours of the school.  

In one CALL learner training program, three types of activity were presented. 

First, the CALL learner training was presented for nine sessions and it was sequenced 

and driven by the concept from Knowles (1975). This included setting climate, 

exploring needs, setting a learning goal, designing a learning plan, choosing reading 

material, using online reading strategies for three different sessions, and examining 

the learning. In the training, the three-part CALL training was constructed which was 

based on Romeo & Hubbard (2010). They were pedagogical training, strategic 
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training, and technical training. Second, consultations were provided. This included 

three required consultations with the purpose of facilitating the participants to check 

needs and goals, review the learning plan, revise the learning plan. Also, six voluntary 

consultations were offered for any participants who felt the need to get general 

consultation or recommendations for their self-study. Third, the self-learning tasks 

were required for the participants. They participated in online reading tasks on their 

own outside of the classroom for thirty minutes each for three weeks; six times in 

total. In this task, the participants needed to document in their learning log about what 

and how they read English online texts. This included reports on the techniques and 

strategies they used when reading an online reading material. Spaces for comments 

and reflections were also provided.  

Once the program was completed the participants were asked to submit the 

evidence of self-directed learning for further qualitative analysis. This includes the 

learning logs registering their self-directed learning in English online reading. In 

addition, the participants were also asked to participate in an interview aiming to 

derive qualitative data from each individuals’ practice and ability of self-directed 

learning in English online reading.  

 In order to affirm the validity of the training and the tools for data collection, 

they were sent for review to two experts in the field of self-directed learning and 

autonomous learning studies. The training plans, consultations plan, self-learning 

tasks and interview questions were then adjusted as the comments before an actual 

use.  
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Summary of the Results 

 The qualitative data obtained from student’s learning logs, interview and 

consultation recordings suggested that every participant possessed the ability to self-

directed learning after attending CALL learner training. However, the ability to set a 

learning goal and choosing online reading material were less effective.  

First, the qualitative data from learning logs pointed out that the participants 

were able to self-directed in Online reading in English. The ability of self-directed 

learning can be seen as a gradual improvement when comparing the logs in the 

beginning and towards the end. In the beginning, it was likely that the participants 

were not considering the goal of what they wanted to improve. They selected reading 

text in a random manner and only chose texts they liked. They didn’t employ any 

strategies to cope with the task. They used some technology aids in helping the 

reading, yet it was not a strategic use. However, in the later weeks, the participants 

became more self-directed as the participants were more aware of their own needs and 

set a goal on which they wanted to improve. They were more meticulous when 

selecting online reading materials as they had to match with their needs, interest, the 

level of English and some participants considered the reliability of the sources. They 

were also able to employ a wide array of online reading strategies to cope with the 

challenges at hand. They use more technology aids in more advanced and strategic 

ways. At the end, they were able to assess their reading ability toward the tasks they 

were encountering and used the feedback for the later reading tasks.  

Second, the qualitative data from the interview showed a similar pattern of the 

participants toward self-directed learning in Online reading in English. The 
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participants possessed the ability of self-directed learning since they normally realized 

and explicitly stated what they currently needed to practice or read and for what 

reasons made them believe that. They then set a mark towards what they wanted to 

improve or study. From this stance, they selected reading materials that aligned with 

the pointed stated and the material would help them accomplish the goal. They were 

also strategic to online material selections that served the needs and goal and were 

considering the difference between individuals such as the level of English 

proficiency and interest. They reported implementing different strategies for different 

encounters. They reported using technology aids to facilitate reading and learning. 

They monitored what achievements they made and identified the gaps as they later 

were trying to adjust themselves to finally complete the goal.  

Third, the qualitative data from consultation recordings confirmed the findings 

about self-directed learning in online reading in English of the participants. The 

participants reported the process of how they became aware of and analyzed each 

individuals’ needs. They also set a learning goal after the needs. Unlike the data from 

the learning log and the interview, the goal reported here was well-formulated and 

effective. The participants were also able to choose online reading materials that 

responded to each individual goal, interest, level of English and texts that were 

reliable. The online reading strategies implementations of the participants were 

reported variously and they were used purposefully to overcome the challenges. The 

evaluating the learning outcomes were clearly evident as the participants reflected and 

examined how well they performed the online reading tasks considering the goal 

previously set. They also monitored the learning and proposed possible adjustments 

after the review.  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 144 

In summary, the data from the learning logs, interviews, and consultation 

recordings revealed the findings that the participants indeed became self-directed 

learners in online reading in English with the ability to analyze needs, set a goal 

towards online reading, choose online reading materials, implement online reading 

strategies, and evaluating the outcomes. However, the data from learning logs and 

interviews pointed out self-directed learning in online reading in English of some 

participants were less effective. First, even if they were able to set a goal, they didn’t 

make the goal measurable and time-bound. This is especially difficult for them to 

monitor their accomplishment. Second, even if they were able to choose online 

reading texts strategically, most participants were reluctant and didn’t pay attention to 

reliability when selecting online texts to read. 

Discussions 

The discussions provided below were based on the key findings from the 

current study.  

The current research study self-directed learning in online English reading and 

found that learner training enhanced the ability of self-directed learning. This was 

consistent with the previous studies and literatures (e.g. Lai et al., 2016; Rashid et al., 

2018; Lai, 2017; Romeo & Hubbard, 2010; Cunningham et al., 2019) which 

suggested that CALL learner training can enhance students’ self-directed learning and 

autonomous learning together with English language skills. This was because in the 

training, students normally go through the three-part training laid out by Romeo & 

Hubbard (2011). First, the learners know how technology should be used to facilitate 

their online reading from technical training. Second, the learners know what to do 
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with the technology to gain the most efficient practice of English language learning 

from strategic training. Third, the learners know the reasons why certain technology 

should be used with certain strategies from pedagogical training.  

In addition, the learners gained the ability to self-directed learning in online 

reading because the CALL learner training involves important skills and steps in 

becoming a self-directed learner as suggested by Knowles (1975). The findings from 

this study is closely related to the findings of the previous studies (e.g. Loeng, 2020; 

Robinson & Persky, 2020) suggesting that providing such trainings may positively 

developed students’ self-directed learning in online reading because students have to 

go through processes includes analyzing oneself’s needs, setting a goal for online 

reading, choosing appropriate online reading materials, implementing online reading 

strategies, and evaluating one’s learning. Considering the sessions available in the 

training, the students had the opportunity to be exposed to each step of self-directed 

learning in online reading, these sessions gradually facilitate the learners to take 

initiatives and gain control of their learning towards online reading. 

Also, as the training offers required and voluntary consultations that aids 

students in setting goals, planning their learning, and providing more spaces for 

learners to get general advice on online English reading, the participants enhance the 

ability to self-directed their learning in online English reading at the end of the 

training. This providing consultation was in line with Kato and Mynard (2015) and 

consistent with other recent studies (e.g. Mitchell, 2023; Olivier & Trivedi, 2021; 

Stewart, 2021) suggesting that having consultation helped guiding and prompting the 

learners to be more effective strategies planners. These unique characteristic of 
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providing consultation in the training can be the part that contributed to the 

enhancement of self-directed learning in online English reading at the end.  

Moreover, in the training, the students have chances to employ what they had 

learned from the session as they went through self-learning tasks requiring them to be 

independent and reading online English text by themselves in their free time outside 

of the classroom. This findings were consistent with the previous studies (e.g. Mirza 

et al., 2021; Tyagi, Gaur, & Sharma, 2020) revealing that the students gained control 

over their own learning once sufficient training is provided and enough time is 

allocated for students to carry out the self-practice by themselves. 

Motivation in learners can also be a major part of the success in the 

enhancement of self-directed learning in online English reading of this study. This 

was evidently found in other research about the role of motivation on self-directed 

learning (Bodkyn & Stevens, 2015; Deci & Ryan, 1981; Wong, Tang, & Cheng, 2021; 

Zhu, Bonk, & Doo, 2020). Since this training in the study was optional and on a 

voluntary basis. Anyone who was interested in developing self-directed learning may 

join and it can be said that those who joined were likely to be more motivated than the 

other groups of students in the same school. Therefore, the current participants should 

have already possessed to some degree of motivation that they decided to participate 

and thrived in the training for the 10 whole weeks. Not only did they have to complete 

sessions in the training, but they also had to go through consultations and self-learning 

tasks which required them to learn by themselves and write learning logs describing 

their learning process. The commitment on attending the training, joining the 

consultations, and working on the self-learning tasks may be explained by the level of 
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motivation in learning English of the current participants. This motivation therefore 

can take a big role in the enhancement of self-directed learning in online English 

reading of this current study.  

In addition, the role of the teachers or the trainers was confirmed to be 

considerably important for a self-directed learning classroom. The role of the teacher 

that helped promoted self-directed learning was proved by previous studies (Morris, 

2020; Thornton, 2013). The finding of the current study suggested that teacher’s role 

greatly contributed to the enhancement of self-directed learning in online English 

reading. This is because the supportive teachers who play the role as a guide, 

facilitator, and motivator rather than a directive teacher during the training and the 

consultation times foster the students to gain more control and make decision on their 

own terms about their individual learning. Supportive teachers as in this training 

provided an environment and opportunities for the students to explore, questions, and 

discover knowledge and skills on their own. Also, the training offered a space for 

learning to get the guidance after which they used and implemented them in their self-

learning outside of classroom. 

Lastly, the findings of this study also confirmed that the integration of two 

models from Knowles’s (1975) self-directed learning framework and Romeo & 

Hubbard’s (2010) CALL learner training framework can provide an effective model 

for learners as a training in order to promote and facilitate effective uses of 

technology towards English reading in a self-directed learning mode outside of 

classroom setting. This model yields values for other Thai school contexts where 

technology such as computers, smartphones, high speed internet was vastly available, 
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but still most of the students going to school rely on traditional classrooms and have 

limited skills and awareness of how technology can be used for educational purposes. 

The limitations of the study 

The results of this study can be limited due to the following limitations.  

First, the training that focused on introducing the technology was quite limited 

and this should be given more attention. The current study only provided four sessions 

for technology that helped online reading including annotation tool, click-access 

online dictionary, online mind mapping, and readability checker. Also, more time 

should be allocated for these individual tools so that the students spend more time 

using and interact with the technology more effectively. Also, more useful technology 

can be introduced to emphasize the important of technology for online English 

reading. By following these suggestions, the underlining theory of CALL learner 

training should be strengthened. 

Second, since the qualitative data only derived from self-report including 

learning logs, interviews and consultation recordings, the finding can be somewhat 

biased. Other research tools that involved other individuals’ perspectives were not 

taken into account in the current study. 

Pedagogical implications 

Two pedagogical implications can be drawn from the findings of this current 

study as follows. 

Since this study proved that CALL learner training developed self-directed 

learning of the students who attend, schools can adopt such programs or training as a 

part of a yearly training in an extracurricular activity event or during a club hour. This 
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can increase the chance of students being exposed to the training and greater 

developing self-directed learning once they finish the program. 

In a similar vein, the training can be adapted and integrated as a part of an 

English course where the teacher introduces the elements of the training in the course. 

For example, in an English reading and writing course for high school, the teacher 

teaches a variety of texts from different topics. At this stage, the teacher may take a 

few minutes to introduce the needs analysis where the students think of what topic 

they can read and what topic they feel the needs of practicing more. Then, the later 

elements of the training can gradually be introduced in the later periods of the course. 

Recommendations for further research 

In order to understand and fulfill the rigor in research on self-directed 

learning, further research can explore different areas and the following 

recommendation should be considered. 

The current participants’ background were quite homogenous and this may 

contribute to the enhancement of self-directed learning. Therefore, other sampling 

methods such as random sampling that may address different and various types of 

participants can be used. This can be used to understand the differences between 

different groups of participants who have different levels of motivation. 

This research is only aimed at studying students’ self-directed learning after 

attending the training without considering the improvement of the language skill or 

students’ reading ability. Future study may further explore this variable. 
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Throughout this study, the study of self-directed learning has illuminated the 

method of enhancing students' abilities to take charge of their learning process, 

especially in an online environment. The exploration of CALL learner training has 

provided significant implications for educators and curriculum designers seeking to 

enhance students' self-directed learning skills within digital language learning 

contexts. 

By analyzing the students' experiences in self-directed online English reading, 

this thesis has contributed to a deeper understanding of the self-directed learning. 

Moreover, it has shed light on the crucial role of CALL learner training in fostering 

self-directed learning in online English reading among secondary school students. 

In conclusion, the findings of this thesis underscore the importance of 

enhancing self-directed learning skills among secondary school students engaged in 

online English reading, particularly within the framework of CALL learner training. 

These insights serve as a foundation for educators, policymakers, and stakeholders to 

develop more effective strategies and resources that empower students to become 

proactive, autonomous learners in their language acquisition journey.
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APPENDIX A  

Training Plan 0: Set climate 

Session 0: Set climate  

Time: 50 minutes 

Learning outcomes 

At the end of the session,  

1. students will be able to discuss what self-directed learning is. 

2. students will be able to discuss why self-directed learning is important to 

them. 

2. contents 

This session includes the explanation of self-directed learning and the 

discussion on why self-directed learning is important and beneficial to the students. In 

addition, the students will be introduced with the key characteristics of self-directed 

learners, such as being proactive, self-motivated, and able to set and achieve goals.  

3. Materials 

Self-directed Learning: A guide for classroom teachers, teacher aides and students 

(https://www.itac.edu.au/blog/teaching-strategies/self-directed-learning) 

4.In-class activities (50 minutes) 

 

Description Teacher Students 

(3 minutes) (greetings) (greetings) 

(Making a small talk and build rapport) (Small talk) 

Course 

introduction (3 

minutes) 

(Overview the training program) 

[น ำเสนอกำรอบรมนี้โดยยอ่ เช่น 
สิง่ทีน่ักเรยีนตอ้งปฏบิตัเิมื่อเขำ้ร่วมกำรอบรม] 

 

- This course will train you to be 

responsible for your learning, which is 

called self-directed learning. In 

addition, we will focus on the use of 

technology that helps improve English 

reading.  

[หลกัสตูรนี้จะฝึกใหน้ักเรยีนมคีวำมรบัผดิชอบตอ่กำรเรยีน
รู ้ซึง่เรยีกว่ำกำรเรยีนรูด้ว้ยตนเอง 
นอกจำกนี้เรำจะเน้นกำรใชเ้ทคโนโลยทีีช่่วยพฒันำกำรอ่ำน
ภำษำองักฤษ] 

-For the details of the training, I will 

(Listen) 

https://www.itac.edu.au/blog/teaching-strategies/self-directed-learning
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inform you later on after we finish the 

activity of this session.  

[ส ำหรบัรำยละเอยีดกำรอบรมจะแจง้ใหท้รำบภำยหลงัเมื่อจ
บกจิกรรมของกำรอบรมครัง้นี้] 

objectives 

(5 minutes) 

(Overview and introduce the objectives 

of the session) 

[อธบิำยผลคำดหวงัทีค่ดิว่ำนักเรยีนจะไดร้บัจำกกจิกรรมครั ้
งนี้ 
และน ำเขำ้สู่กจิกรรมทีท่ ำใหน้ักเรยีนรูจ้กักำรเรยีนรูด้ว้ยตนเ
อง] 
 

-Today, we will explore a concept that 

helps you be responsible for your 

learning, which is a very useful concept 

in English learning, especially during 

these days that we have more digital 

tools such as the internet and 

computers!  

[วนันี้เรำจะมำศกึษำแนวคดิทีช่ว่ยใหน้ักเรยีนมคีวำมรบัผดิ
ชอบตอ่กำรเรยีนรูข้องนักเรยีน 

ซึง่เป็นแนวคดิทีม่ปีระโยชน์มำกในกำรเรยีนภำษำองักฤษ 

โดยเฉพำะในยุคปัจจุบนัทีเ่รำมเีครื่องมอืดจิทิลัมำกขึน้ เช่น 

อนิเทอรเ์นต็และคอมพวิเตอร์!] 
 

-Today's activities will help you to 

explore two things: first, what self-

directed learning is and second, why 

self-directed learning is important to 

you. 

[กจิกรรมวนันี้จะช่วยใหน้ักเรยีนทรำบถงึสองสิง่: สิง่แรกคอื 
นักเรยีนจะทรำบกำรเรยีนรูแ้บบชีน้ ำตนเองว่ำคอือะไร 
และสิง่ทีส่อง 
เหตุใดกำรเรยีนรูด้ว้ยตนเองจงึมคีวำมส ำคญัต่อนักเรยีน] 

(Listen) 

 

 

 

 

 

 

 

 

 

Self-directed 

learning 

discussion 

(20 minutes) 

(Elicit students’ idea about self-directed 

learning) 

-Does anyone know anything about 

self-directed learning? 

[มใีครรูบ้ำ้งเกีย่วกบักำรเรยีนรูแ้บบชีน้ ำตนเองบำ้ง?] 

(various answer) 

[น ำเสนอกจิกรรมทีใ่หน้ักเรยีนรูจ้กัว่ำกำรเรยีนรูด้ว้ยตนเอง
คืออะไร] 
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-Now, we are going to explore more 

deeply into the definition of self-

directed learning. 

[ตอนนี้ 
เรำจะมำเจำะลกึควำมหมำยของกำรเรยีนรูแ้บบชีน้ ำตนเอง
มำกขึน้โดยใชเ้วบ็ไซต์นี้] 
(Direct students to the website: Self-

directed learning 

A guide for classroom teachers, teacher 

aides and students)  

(https://www.itac.edu.au/blog/teaching-

strategies/self-directed-learning) 

(Appendix A) 

 

(Ask students to read the text and share 

their thoughts of what self-directed 

learning is on Mentimeter: an online 

discussion board.) 

 

 

-What does self-directed learning 

mean? 

- You may share on the discussion 

board. 

[กำรเรยีนรูด้ว้ยกำรน ำตนเองหมำยถงึอะไร? 

โดยนักเรยีนสำมำรถแบ่งปันค ำตอบไดบ้นกระดำนนี้] 
 

 

 

(Study the material) 

 

 

 

 

 

 

 

(Analyze the key 

points from the 

material and post 

the ideas of “what” 

self-directed 

learning. 

 is on the discussion 

board.) 

 

 

 

 

 

(expected answer) 

-Self-directed 

learning means that 

a student takes 

responsibility for 

their own learning, 

including making 

decisions on what, 

when, where and 

how they will learn. 

-Self-directed 

learners do not rely 

on teachers. They 

rely on themselves 

when learning. 

(Show the diagram of the training plan 

that illustrates the process of self-

directed learning) 

[แสดงแผนกำรเรยีนรูแ้ละขัน้ตอนของกำรน ำกำรเรยีนรูด้ว้ย
ตนเอง] 
 

-First, I will let you look at the diagram 

of the training and we will explore the 

 

 

(look at the diagram 

of the training plan) 

 

 

 

 

https://www.itac.edu.au/blog/teaching-strategies/self-directed-learning
https://www.itac.edu.au/blog/teaching-strategies/self-directed-learning
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concept of self-directed learning. 

[ก่อนอื่น 

ครจูะใหน้ักเรยีนดูแผนภูมขิองกำรฝึกอบรมและเรำจะเริม่ศึ
กษำแนวคดิของกำรเรยีนรูด้ว้ยตนเอง] 
 

- Based on the diagram, what does a 

self-directed learner do? 

 

[จำกแผนภำพ ผูเ้รยีนสำมำรถน ำกำรเรยีนรูด้ว้ยตนเองได้ 
เขำท ำอะไรบำ้ง?] 

 

 

 

 

(expected answer 

on the discussion 

board) 

-be able to analyze 

needs, set a goal, 

choose material, 

use strategies, and 

assess the 

outcomes.  

-So, do you think that the teacher does 

these (analyze needs, set goals, choose 

material, use strategies, and assess the 

outcomes for students or do the 

students do these by himself? 

[แลว้นักเรยีนคดิว่ำใครเป็นผูต้ดัสนิกำรกระท ำเหล่ำนี้ 
ระหว่ำงครหูรอืนักเรยีน ?] 

 

(expected answer) 

The students do by 

themselves 

(Ask the students to read the same text 

again, but focus on why self-directed is 

important) 

[น ำเสนอกจิกรรมทีใ่หน้ักเรยีนทรำบว่ำ เหตุใด 

จงึจ ำเป็นตอ้งพฒันำกำรเรยีนรูด้ว้ยตนเอง] 
 

 

-Now, we should examine thoroughly 

why self-directed learning is important 

to you as an English learner. 

[ตอนนี้ 
เรำควรตรวจสอบอย่ำงละเอยีดว่ำเหตใุดกำรเรยีนรูด้ว้ยตนเ
องจงึมคีวำมส ำคญัต่อนักเรยีนในฐำนะผูเ้รยีนภำษำองักฤษ
] 
 

 

(Analyze the key 

points from the 

material and post 

the ideas of “why” 

self-directed 

learning. 

 is important onto 

the same discussion 

board.) 

 

 

 

(expected answer) 

-it helps us to be 

better at English 

language. 

-we can learn by 

ourselves anywhere 

and anytime. 

-we can discover 

new things that 

might not be taught 

in a classroom. 
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Relationship- 

building 

(15 minutes) 

(Make a transition to the next activity.) 

-Now after we have some initial ideas 

of self-directed learning, it is important 

that we adjust ourselves to the 

environment of the self-directed 

learning classroom. 

[น ำเขำ้สู่กจิกรรมสรำ้งควำมสมัพนัธแ์ละบทบำทใหม่ระหว่ำ
งครแูละนักเรยีนในฐำนะผูน้ ำกำรเรยีนรูด้ว้ยตนเอง] 
 

-Is a self-directed learning classroom 

similar or different from a traditional 

classroom ? 

[หอ้งเรยีนกำรเรยีนรูด้ว้ยตนเองเหมอืนหรอืแตกต่ำงจำกห้
องเรยีนแบบเดมิทีเ่รำเคยเรยีน ?] 

 

 

 

-What are the differences then? 

[แลว้อะไรทีต่่ำงกนับำ้งหละ] 
 

 

(provide the answer) 

-The role of the teacher and the roles of 

the students are different from a 

traditional classroom.  

[บทบำทของครแูละบทบำทของนักเรยีนแตกต่ำงจำกหอ้งเ
รยีนแบบเดมิ] 

 

 

 

(Listen attentively) 

 

 

 

 

 

 

(expected answer) 

-I believe that a 

self-directed 

learning classroom 

is different from a 

teacher-directed 

classroom.  

 

 

 

 

(various answer) 

(State the objective of the activity) 

 

“This activity is to help learners adjust 

themselves to the new roles in a self-

directed environment.” 

[กจิกรรมตอ่ไปนี้จะช่วยใหน้ักเรยีนปรบัตวัเขำ้กบับทบำทใ
หม่ของนักเรยีนเพือ่ใหเ้หมำะกบัสภำพแวดลอ้มในเวลำทีน่ั
กเรยีนเรยีนรูด้ว้ยกำรน ำตนเอง] 

(Listen attentively) 

(Ask the students to form groups of five 

and take five minutes to think about the 

following information.) 

[ใหน้ักเรยีนจบักลุ่มละ 5 

คนและใชเ้วลำในกำรน ำเสนอขอ้มลูสว่นตวัตำมค ำถำมทีต่ ัง้
ไว]้ 
 

1.What are you?-students status, 

 

 

 

Form groups and 

think about what to 

share 

 

(answer the 

question in the 
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English learning experience, what about 

learning English that interests you, 

knowledge, or relevant learning 

experience on reading. 

2. Who are you?- one thing about you 

that makes you different from others. 

[1.คุณคอือะไร - สถำนะนักเรยีน, 

ประสบกำรณ์กำรเรยีนภำษำองักฤษ, 

สิง่ทีเ่กีย่วกบักำรเรยีนภำษำองักฤษทีคุ่ณสนใจ, 
ควำมรูห้รอืประสบกำรณ์กำรเรยีนรูท้ีเ่กีย่วขอ้งกบักำรอ่ำน 

2. คุณเป็นใคร - 
สิง่หนึ่งทีเ่กีย่วกบัตวัคุณทีท่ ำใหคุ้ณแตกต่ำงจำกคนอื่นๆ] 

group) 

Before the groups begin to share the 

information, the teacher gives the 

information to himself. 

[ก่อนทีแ่ต่ละกลุ่มจะเริม่น ำเสนอ 
ครแูสดงใหดู้เป็นตวัอย่ำงจำกประสบกำรณ์จรงิของครู] 
 

1. “I am an English teacher but 

before this I was an English 

learner like yourself. I became 

attracted to English because I 

like to watch English 

entertainment. Until recently, I 

discovered that reading English 

books is super fun. Not only can 

I learn new English through 

reading, but I also gain 

wonderful facts and knowledge 

from the books.” 

[1. ขณะนี้ครสูอนภำษำองักฤษ 

แต่ก่อนหน้ำนี้ฉนักเ็ป็นผูเ้รยีนภำษำองักฤษเหมอืนคุณ 

ฉนัเริม่สนใจภำษำองักฤษเพรำะฉนัชอบดูรำยกำรบนัเทงิภ
ำษำองักฤษ จนกระทัง่เมื่อเรว็ ๆ 

นี้ฉนัคน้พบว่ำกำรอ่ำนหนังสอืภำษำองักฤษนัน้สนุกสุด ๆ 

ไม่เพยีงแต่ฉนัสำมำรถเรยีนรูภ้ำษำองักฤษใหม่ๆ 

ผ่ำนกำรอ่ำนเท่ำนัน้ 

แต่ฉนัยงัไดข้อ้เทจ็จรงิและควำมรูท้ีย่อดเยีย่มจำกหนังสอือี
กดว้ย] 
 

2. “One thing that makes me 

different from others is that if I 

happen to like something, I 

really invest my time into it. For 

 

 

 

(Listen to the 

teacher’s model 

attentively.) 
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example, I started fixing my 

computer. Despite having no 

computer degree, I started to 

learn things by myself at a very 

first stage. I started to adapt the 

process of self-directed learning 

into it. In the end, I was able to 

assemble a whole new computer 

and install some essential 

programs by myself alone.” 

[2.สิง่หนึ่งทีท่ ำใหฉ้นัแตกต่ำงจำกคนอื่นๆ คอื 
ถำ้ฉนัชอบอะไร ฉนัจะทุ่มเทเวลำใหก้บัมนัจรงิๆ 

ตวัอย่ำงเช่น ฉนัเริม่ซ่อมคอมพวิเตอร ์
แมจ้ะไม่มปีรญิญำดำ้นคอมพวิเตอรแ์ต่ฉนักเ็ริม่เรยีนรูส้ ิง่ต่ำ
ง ๆ ดว้ยตนเองในระยะแรก 
ฉนัเริม่น ำกระบวนกำรเรยีนรูแ้บบชีน้ ำตนเองเขำ้มำปรบัใช้ 
ในทีสุ่ด 
ผมกส็ำมำรถประกอบคอมพวิเตอรเ์ครื่องใหม่ทัง้เครื่องและ
ตดิตัง้โปรแกรมทีจ่ ำเป็นบำงอย่ำงไดด้้วยตวัคนเดยีว] 

(Ask students to share the students’ 

knowledge of 1.what you are and 2.who 

are you in the group.) 

(Each student takes 

1 minute to share 

the knowledge or 

information.) 

(Conclude the role of the teacher and 

the learners in a self-directed 

environment.) 

[สรุปบทบำทของคร ูและนักเรยีน] 

 

-What do you think our role should be 

like in this environment? 

[คุณคดิว่ำบทบำทของเรำควรเป็นอยำ่งไรในสภำพแวดลอ้
มนี้?] 

 

 

(Listen attentively) 

 

(expected answer) 

-  Teacher is now a 

facilitator who does 

not plan the 

learning, but helps 

me plan my own 

learning. Moreover, 

I will not wait for 

the teacher to input 

new knowledge, but 

he will guide me. 

 

-Also, my new role 

is to take more 

responsibility in my 

learning. I will see 

my friends as my 

company. We won’t 

be competitive and 
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fight over each 

other, but be 

cooperative and 

provide help to the 

others.  

Course 

overview 

(2 minutes) 

[สรุปโดยย่อเกีย่วกบักจิกรรมทีน่ักเรยีนจะไดท้ ำใหแ้ต่ละสปั
ดำห]์ 

(Overview the plans in detail and show 

the table of the long-ranged plan.) 

 

- For the first four weeks, you are going 

to participate in activities such as 

finding your own reading challenges, 

setting your goals, selecting reading 

materials, using strategies, and 

checking your achievement. 

[ในช่วงสีส่ปัดำหแ์รก คุณจะไดม้สี่วนร่วมในกจิกรรมต่ำงๆ 

เช่น คน้หำควำมตอ้งกำรในกำรอ่ำนของคุณเอง 
ตัง้เป้ำหมำย เลอืกสื่อกำรอ่ำน ใชก้ลยุทธ ์
และตรวจสอบควำมส ำเรจ็ของคุณ] 

 

-For the last four weeks, we will set 

goals for what we want to achieve in 

their learning, and establish a plan to 

get there. Then, we are going to gather 

the resources we need to achieve these 

goals, including online news, websites, 

reading articles and other materials. 

[ในช่วงสีส่ปัดำหห์ลงั 
นักเรยีนจะเป็นผูต้ ัง้เป้ำหมำยส ำหรบัสิง่ทีน่ักเรยีนตอ้งกำรพั
ฒนำ และวำงแผนในกำรเรยีนรู ้จำกนัน้ 

นักเรยีนจะรวบรวมทรพัยำกรทีจ่ ำเป็นเพื่อใหบ้รรลุเป้ำหมำ
ยเหล่ำนี้ เช่น ขำ่วออนไลน์ เวบ็ไซต์ บทควำมส ำหรบัอ่ำน 

และเนื้อหำอืน่ๆ] 

 

-In the self-directed learning task, you 

must take control of your progress and 

check your performance regularly.  

[ในงำนกำรเรยีนรูแ้บบก ำกบัตนเอง 
คุณตอ้งควบคุมควำมกำ้วหน้ำและตรวจสอบประสทิธภิำพข
องคุณเป็นประจ ำ] 
 

- we will seek feedback from the 

consultation that I provide and reflect 

(Listen) 
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on their progress and areas for 

improvement. We will make some 

adjustments to our learning plans. 

[และเรำจะไดร้บัค ำปรกึษำทีค่รจูดัไว ้
และสะทอ้นถงึควำมคบืหน้ำและประเดน็ทีต่อ้งปรบัปรุง 
จำกนัน้เรำจะท ำกำรปรบัเปลีย่นแผนกำรเรยีนรูต้ำมควำมเ
หมำะสม] 

Wrap-up 

(2 minutes) 

[สรุปกจิกรรมวนันี้] 
(Conclude the point of today’s class) 

-Today in the training, we learned more 

about self-directed learning as we went 

through 1)Building a new role to have 

the relationship for a self-directed 

learning environment. 2)Why and What 

is self-directed learning  

 [ในกำรฝึกอบรมวนันี้ 
เรำไดเ้รยีนรูเ้พิม่เตมิเกีย่วกบักำรเรยีนรูด้ว้ยกำรน ำตนเองผ่
ำน 1) 

กำรสรำ้งบทบำทใหม่เพื่อใหม้คีวำมสมัพนัธส์ ำหรบัสภำพแ
วดลอ้มกำรเรยีนรูด้ว้ยกำรน ำตนเอง 
2)ท ำไมและอะไรคอืกำรเรยีนรูแ้บบชีน้ ำตนเอง] 

(Listen attentively) 

(farewell) (farewell) 

 

1. Out-of-class learning task 

There is no out-of-class learning task given after this session. 

2. Consultation 

There is no consultation for this week. 
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Self-directed learning: A guide for classroom teachers, teacher aides and 

students 

 

 

source: Itac, A. G. (n.d.). Self-directed learning. 

https://www.itac.edu.au/blog/teaching-strategies/self-directed-learning  

https://www.itac.edu.au/blog/teaching-strategies/self-directed-learning
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APPENDIX B 

Training plan 1: Explore needs 

Session 1: Explore needs 

Time: 50 minutes 

1. Learning outcome 

At the end of the session, students will be able to tell the challenges they have 

in online reading.   

2. Content 

 In this session, the students will be guided to conduct a self-analysis to explore 

the needs of online reading in regards to academic articles.  In the self-analysis, the 

students are prompted to include assessing their current reading challenges. 

 

3. Materials 

 Writing reflection  

 

4. In-class activities 

 

Description Teacher Students 

(State 

session’s 

objective and 

lead-in the 

activity) 

(3 minutes) 

(greetings) (greetings) 

(Reviewing the previous session) 

[ถำมนักเรยีนว่ำนักเรยีนไดเ้รยีนรูอ้ะไรไปในสปัดำหก์่อน] 

 

-Can you tell me what we learned last 

time? 

[เรำไดเ้รยีนรูอ้ะไรไปในคำบเรยีนทีผ่ำ่นมำ] 

(expected answers) 

-we learn some 

concepts about 

self-directed learning 

and we adjust the 

roles to adapt 

ourselves to a self-
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directed learning 

environment. 

(Overview and introduce the objectives 

of the session) 

[น ำเสนอสิง่ทีค่ำดหวงัของกจิกรรมในวนันี้ 
คอืนักเรยีนจะตอ้งวเิครำะหแ์ละทรำบควำมตอ้งกำรในกำรอ่
ำนของตนเอง] 
 

-Today, we are going to find the needs.  

We will see how we can understand 

ourselves more in online reading.  

[วนันี้เรำจะเริม่ตรวจสอบถงึควำมตอ้งกำร 
และปัญหำในกำรอ่ำนภำษำองักฤษของเรำ 
เรำจะเขำ้ใจตวัเองมำกขึน้ในกำรอ่ำนออนไลน์] 

 

(Listen) 

(Introduce 

Pedagogical 

training) 

(15 minutes) 

-Why do we need to understand our 

needs? 

[ท ำไมเรำตอ้งเขำ้ใจควำมตอ้งกำรของเรำ?] 

(various answers) 

(provide the answer to why) 

-This will later help you to set up 

certain and accurate goals for your 

learning.   

[สิง่นี้จะชว่ยใหน้ักเรยีนก ำหนดเป้ำหมำยทีแ่น่นอนและแม่น
ย ำส ำหรบักำรเรยีนรูใ้นภำยหลงั] 
 

 

-So, in this session, we will find online 

reading needs that can be a part of your 

self-directed learning journey. 

[ดงันัน้ ในคำบนี้ 
เรำจะศกึษำควำมตอ้งกำรในกำรอ่ำนออนไลน์ทีจ่ะน ำไปเป็น
ส่วนหนึ่งของกำรเรยีนรูด้ว้ยตนเองของนักเรยีนได้] 

(listen) 

[ใหน้ักเรยีนลองนึกถงึปัญหำทีพ่บไดจ้ำกกำรอ่ำนบทควำม
ภำษำองักฤษ] 

-After we know that finding needs is 

useful, we will start from guessing what 

the reading challenges or sometimes 

we call the needs that people generally 

have when they read academic text 

online. 

[หลงัจำกทีเ่รำรูว้่ำกำรคน้หำควำมตอ้งกำรนัน้มปีระโยชน์ 

(Various answers- 

post on the discussion 

board) 
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เรำจะเริม่จำกกำรเดำว่ำควำมทำ้ทำยในกำรอ่ำนคอือะไร 
หรอืบำงครัง้เรำเรยีกว่ำควำมตอ้งกำรทีค่นทัว่ไปมเีมื่ออ่ำนข้
อควำมทำงวชิำกำรออนไลน์] 

 

(Use Mentimeter: an electronic 

discussion board to get the thoughts 

posted.) 

[น ำเสนอปัญหำกำรอ่ำนทีม่กัพบบ่อยส ำหรบัผูเ้รยีนภำษำต่
ำงประเทศ] 
- You suggested some challenges from 

online reading. Now, we are going to 

see what real needs that people have 

when reading online. This is from 

researchers such as Anderson (2004), 

Romeo & Hubbard (2011) and Brun-

Mercer (2019) 

[นักเรยีนไดล้องแบ่งบนัควำมทำ้ทำยจำกกำรอ่ำนออนไลน์ 

ตอนนี้เรำจะมำดูกนัว่ำผูค้นมคีวำมตอ้งกำรทีแ่ทจ้รงิอะไรบำ้
งเมื่ออ่ำนหนังสอืออนไลน์ สิง่ทีไ่ดจ้ำกนักวจิยัเช่น 

Anderson (2004), Romeo & 
Hubbard (2013) และ  Brun-Mercer 

(2019)] 
 

(Identify areas of the needs of Online 

English reading) 

-In English reading and online reading, 

there are some areas that emerge from 

English learners when reading English 

text either online or printed. 

[ในกำรอ่ำนภำษำองักฤษและกำรอ่ำนออนไลน์ 

มบีำงประเดน็ทีผู่เ้รยีนภำษำองักฤษสำมำรถอ่ำนไดเ้มื่ออ่ำน
ขอ้ควำมภำษำองักฤษทำงออนไลน์หรอืสิง่พมิพ์] 
 

(Write these challenging areas of 

reading on the board) 

1.Slow reading speed 

2.Insufficient vocabulary 

3.Distractions & non-linear nature of 

online texts 

4.Low motivation in reading English 

texts 

5.Use aids tools such as dictionaries and 

translations too often 

6.Overwhelmed with data from the 

(Listen) 
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internet 

7.Cannot identify facts from opinions 

8.Scrolling too fast and mis some detail 

or ideas 

-Now, we know what reading needs are, 

and as we discussed in the beginning, 

finding the needs will be useful in 

learning. Next, we will identify what 

our reading needs are.  

[เริม่กจิกรรมวเิครำะหค์วำมตอ้งกำรในกำรอ่ำนของผูเ้รยีนโ
ดยเริม่จำกกำรจ ำลองสถำนกำรณ์ทีน่ักเรยีนคุน้เคยคอืเรือ่งเ
กรดและคะแนนทีโ่รงเรยีน] 

 

(introduce the way to diagnose reading 

needs by using an analogy) 

-Let’s look at some sample situation 

-Let’s use a sample from your study at 

school. 

“At mattayom 4 I got grade 4 in 

English conversation but I got grade 

2 in English reading and writing.” 

 

[- มำดูสถำนกำรณ์ตวัอย่ำงกนั 

- ลองใชต้วัอย่ำงจำกกำรศกึษำของนกัเรยีนทีโ่รงเรยีน 

“ตอนอยู่ชัน้มธัยมศกึษำปีที่ 4 ฉนัไดเ้กรด 4 

ในวชิำสนทนำภำษำองักฤษ แต่ไดเ้กรด 2 

ในวชิำอ่ำนและเขยีนภำษำองักฤษ”] 

 

-From this situation, How do I know my 

weakness and the areas that need to be 

improved? 

[จำกสถำนกำรณ์นี้ 
ฉนัจะรูจุ้ดอ่อนของตวัเองและจุดทีต่อ้งปรบัปรุงไดอ้ย่ำงไร?
] 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(expected answer) 

-I look at the grade. 

-Yes, you look at the grade and that is 

your evidence of learning, right? 

[ใช่ 
นักเรยีนดูทีเ่กรดและนัน่คอืหลกัฐำนกำรเรยีนรูข้องนักเรยีนใ
ช่ไหม?] 

 

-What if we don’t have the grade, what 

do we know if we need to improve this 

subject? 

 

 

 

(expected answer) 

-we can notice from 

the performance in 

the subject. For 

example, I know that 

I need to improve 

when I cannot answer 
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[ถำ้เรำไม่มเีกรดเรำจะรูไ้ดอ้ย่ำงไรว่ำตอ้งปรบัปรุงวชิำนี้?] the questions. 

(lead to reflections of online reading) 

[น ำเขำ้สู่กจิกรรมทีส่ำมำรถท ำใหน้ักเรยีนวเิครำะหแ์ละรบัรู้
ควำมตอ้งกำรดำ้นกำรอ่ำนของตน] 

 

-Right, and that is called self-reflection. 

-So, today we will self-reflect on online 

reading in order to find what we need. 

 

[เรำสำมำรถท ำไดผ้่ำนกำรวเิครำะหต์นเองโดยเขยีนสะทอ้น
ประสบกำรณ์] 

 

[ดงันัน้ 

วนันี้เรำจะทบทวนตวัเองในกำรอ่ำนออนไลน์เพื่อคน้หำสิง่ที่
เรำตอ้งกำร] 

(listen) 

(Introduce 

strategic 

training) 

(15 minutes) 

(Using these guided questions to help 

students reflect their thoughts and 

experience reading English texts) 

[มอบหมำยค ำถำมใหน้ักเรยีนคดิ  วเิครำะหต์นเอง 
จำกประสบกำรณ์กำรอ่ำนบทควำมภำษำองักฤษ] 

 

-Please think about the times that you 

read English texts outside the 

classroom, then try to answer these 

following questions. 

[โปรดนึกถงึเวลำทีน่ักเรยีนอ่ำนขอ้ควำมภำษำองักฤษนอก
หอ้งเรยีน แลว้ลองตอบค ำถำมต่อไปนี้] 
 

-If you don’t ever read English outside 

the classroom, please think about the 

time when you read English texts in 

English courses or English tests. 

[หำกนักเรยีนไม่เคยอ่ำนภำษำองักฤษนอกหอ้งเรยีน 

โปรดนึกถงึเวลำทีน่ักเรยีนอ่ำนขอ้ควำมภำษำองักฤษในวชิำ
ภำษำองักฤษทีโ่รงเรยีนหรอืในกำรทดสอบภำษำองักฤษ] 

 

 

(Provide these guided questions on the 

handout) 

-How much time did you spend to 

complete a text, a chapter, or an article? 

-What points of academic English 

 

 

 

(Think about the 

experience of English 

reading) 
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reading do you feel you need to work on 

the most? 

-What topic of reading are you currently 

working on? 

-How do you use aid tools such as 

dictionaries and translation to help you 

understand the text? 

 

 

 

 

 

 

 

(Ask students to reflect their thoughts, 

feelings, and experience of online 

reading in a self-reflection in the 

booklet.) 

[มอบหมำยใหน้ักเรยีนเขยีนอธบิำยประสบกำรณ์กำรอ่ำนข
องตนผ่ำนสมุดสะทอ้นควำมคดิ] 
 

 

-After this, we are going to write about 

our experiences on the self-reflection 

sheet.  

[หลงัจำกนี้ 
เรำจะเขยีนเกีย่วกบัประสบกำรณ์ของเรำในช่องสะทอ้นประ
สบกำรณ์ของตนเอง] 

(Students spend time 

writing the 

reflections) 

[แนะน ำใหน้ักเรยีนลองวเิครำะหค์วำมตอ้งกำรของตนเองส ำ
หรบักำรอ่ำนในเวลำอืน่บำ้งเพื่อควำมเทีย่งตรง] 
(Recommend the students to reassess 

their online reading challenges at other 

times.) 

-Is it enough to only explore the need in 

this classroom? Why? 

[นักเรยีนคดิว่ำ 
เรำส ำรวจควำมตอ้งกำรแค่ในหอ้งเรยีนนี้เพยีงพอหรอืไม่ 
ท ำไม] 

 

 

 

(expected answer) 

-No, because I may 

perform differently 

when it is in different 

places and times. 

-How can we make sure? that this is 

your actual reading challenge? 

[นักเรยีนจะแน่ใจไดอ้ย่ำงไร? 

ว่ำนี่คอืควำมทำ้ทำยในกำรอ่ำนทีแ่ทจ้รงิของนักเรยีน?] 

-To make sure that 

this is my reading 

challenge, it is better 

that we read online at 

different places and 
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times, try to notice 

the challenges.” 

-That’s right. Once you finish this 

session, you should recheck yourself as 

you can read online more to find what 

your actual reading challenges are. 

[ถูกตอัง. เมื่อนักเรยีนอบรมในคำบแลว้ 
นักเรยีนสำมำรถตรวจสอบตวัเองอกีครัง้เมื่อนักเรยีนอ่ำนเพิ่
มเตมิทำงออนไลน์ 

และน ำประสบกำรณ์นัน้มำวเิครำหค์วำมตอ้งกำรในกำรอ่ำน
ของนักเรยีน] 

(listen) 

(Reflection) 

(15 minutes) 

(Set the students in groups and ask the 

students to share their thoughts about 

finding the reading area that needs 

improvement; Online reading 

challenges.) 

[แบ่งกลุ่มนักเรยีนเพื่อใหน้ักเรยีนบอกเล่ำควำมตอ้งกำรในก
ำรอ่ำนแก่นักเรยีนคนอืน่ๆในกลุ่ม] 
 

-What do you think about this method 

to find your reading area that needs 

improvement? 

[นักเรยีนคดิอย่ำงไรเกีย่วกบัวธิกีำรนี้ในกำรตรวจสอบควำม
ตอ้งกำรในกำรอ่ำนบทควำมวชิำกำรออนไลน์] 

(Participate in the 

group discussion and 

share the answer in 

the online discussion 

board.) 

(Assign the students to have an 

agreement on the needs before meeting 

in the first consultation.) 

[มอบหมำยใหน้ักเรยีนเลอืกควำมตอ้งกำรเกีย่วกบักำรอ่ำน 

1 สิง่เพื่อใชใ้นกำรพดูคุยในชัว่โมงใหค้ ำปรกึษำ] 
 

-Everyone, after you know how to 

diagnose your needs, what you need to 

be sure of before meeting me at the 

consultation? 

[ทุกคน 

หลงัจำกทีน่ักเรยีนรูว้ธิวีนิิจฉยัควำมตอ้งกำรของคุณแลว้ 
คุณตอ้งแน่ใจอะไรบำ้งก่อนทีจ่ะพบฉนัทีค่ ำปรกึษำ?] 

(Listen attentively) 

 

 

 

 

 

-After today’s 

training, I will 

monitor and make 

sure that I find the 

actual needs before 

the consultation. 

Because this will help 

me decide other plans 

in the learning such 

as goals, materials, 

strategies, and 

evaluations to be 

used. 
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Wrap-up 

(2 minutes) 

(Conclude the point of today’s class 

Script) 

-Today in the training, we learned the 

ways to diagnose the learning needs 

regarding reading skill. Also please 

make sure that you have the right needs 

because we will be focusing on 

improving the area. 

(Listen attentively) 

 

1. Assignment 

1) Students diagnose the needs again a couple more times. 

2) Students finalize the needs that they want to improve and write the 

students’ booklet(reflection) for the consultation. 

 

2. Consultation 

No required consultation 
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Guided questions for self-reflection writing 

- นักเรยีนใชเ้วลำเท่ำไรในกำรกรอกขอ้ควำม บท หรอืบทควำม 

- จุดใดของกำรอ่ำนภำษำองักฤษเชงิวชิำกำรทีน่ักเรยีนรูส้กึว่ำจ ำเป็นตอ้งท ำมำกทีสุ่ด? 

- นักเรยีนก ำลงัอ่ำนหวัขอ้อะไรอยู่ หรอืเนื้อหำอะไรทีม่คีวำมเกีย่วขอ้งกบันักเรยีน เชน่ในวชิำวทิยำศำสตร ์

- นักเรยีนใชเ้ครือ่งมอืชว่ยเหลอืเชน่พจนำนุกรมและกำรแปลเพือ่ชว่ยใหน้กัเรยีนเขำ้ใจขอ้ควำมไดอ้ย่ำงไร 

-ปกตแิลว้นักเรยีนมวีธิกีำรอ่ำนบทควำมวชิำกำรออนไลน์อย่ำงไร 
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APPENDIX C 

Training plan 2: Set a learning goal 

Session 2: set a learning goal 

Time: 50 minutes 

1. Learning outcome 

At the end of the session, students will be able to set learning goals for 

online reading in self-directed learning.  

2. Content 

 In this session, the students will be introduced to setting learning goals 

for self-directed learning. The students will firstly be explained the importance 

of creating specific, measurable, achievable, relevant, and time-bound 

(SMART) goals. And then, they are prompt to set a goal that is based on the 

individual's needs and interests, and should be aligned with a clear purpose.  

Materials 

1) Setting goals with SMART Goal 

(https://www.youtube.com/watch?v=_FY4xrNW6gs&ab_channel=Col

legeofNursesofOntarioCNO  ) 

2) SMART goal setting form 

3. In-class activities   

 

Description Teacher Students 

(State 

session’s 

objective and 

lead-in the 

activity) (5 

minutes) 

 

(greetings) (greetings) 

(Review the previous training) 

-Can you remind me what we learned 

from the session last time? 

[คุณช่วยบอกครไูดไ้หมว่ำเรำไดเ้รยีนรูอ้ะไรบำ้งจำกคำบอบ
รมครัง้ทีผ่่ำนมำ] 

(answer the 

questions) 

-we learn to analyze 

our online reading 

needs 

https://www.youtube.com/watch?v=_FY4xrNW6gs&ab_channel=CollegeofNursesofOntarioCNO
https://www.youtube.com/watch?v=_FY4xrNW6gs&ab_channel=CollegeofNursesofOntarioCNO
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(Overview and introduce the objective 

of the session) 

[น ำเสนอสิง่ทีค่ำดหวงัของกจิกรรมในวนันี้ 
คอืนักเรยีนจะตอ้งตัง้เป้ำหมำยในกำรเรยีนรูไ้ด้] 
-In the previous period, we learned how 

to find our online reading needs. 

[ในช่วงก่อนหน้ำนี้ 
เรำไดเ้รยีนรูว้ธิกีำรคน้หำควำมตอ้งกำรในกำรอ่ำนออนไลน์
ของเรำ] 
 

 

-So, today, we will use the online 

reading needs to create our goal for 

your learning. 

[ดงันัน้วนันี้เรำจะใชค้วำมตอ้งกำรในกำรอ่ำนออนไลน์เพื่อส
รำ้งเป้ำหมำยกำรเรยีนรูข้องคุณ] 

(listen to the 

objective) 

(Introduce 

pedagogical 

training) 

(15 minutes) 

[มอบหมำยใหน้ักเรยีนศกึษำจำกวดิโีอเพื่อควำมเขำ้ใจเบือ้ง
ตน้เกีย่วกบักำรตัง้เป้ำหมำยกำรเรยีนรู]้ 
-You may now have different views of 

goal setting. Now, we will look at the 

video together and explore what the 

learning goal is. 

[ตอนนี้คุณอำจมมีุมมองทีแ่ตกต่ำงกนัในกำรตัง้เป้ำหมำย 
ตอนนี้เรำจะดูวดิโีอร่วมกนัและมำเรยีนรูเ้กีย่วกบัเป้ำหมำยใ
นกำรเรยีนรู]้ 
  

(Give students the link to the material 

and ask them to watch the video) 

https://youtu.be/_FY4xrNW6gs  

 

- Now, we are going to watch this video 

about setting learning goals for our 

learning. We are going to find me the 

answers to the two questions 

First, what is setting goals? 

and second, why do we need to set 

goals? 

[และนี้คอืวดิโีอนี้เกีย่วกบักำรก ำหนดเป้ำหมำยกำรเรยีนรู้
ส ำหรบักำรเรยีนรูข้องเรำ 
เรำจะหำค ำตอบส ำหรบัสองค ำถำมนี้ใหฉ้นั  

ขอ้ที ่1 กำรตัง้เป้ำหมำยคอือะไร? 

ขอ้ที ่2 ท ำไมเรำตอ้งตัง้เป้ำหมำย?] 

(listen to the 

instruction) 

 

 

 

 

(study from the 

video) 

 

 

https://youtu.be/_FY4xrNW6gs
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(encourage the students to share the 

answers of what and why) 

[ถำมนักเรยีนสองค ำถำม 1.อะไรคอืเป้ำหมำยกำรเรยีนรู ้
2.ท ำไรเรำตอ้งมเีป้ำหมำยกำรเรยีนรู]้ 
 

-what is the learning goal? 

[กำรตัง้เป้ำหมำยคอือะไร?] 

 

 

-why do we need to set goals? 

[ท ำไมเรำตอ้งตัง้เป้ำหมำย?] 

 

(expected answer 

from the students) 

 

 

 

 

-Learning goal is the 

learning that we 

want to achieve. It 

reflects from the 

needs. 

 

-Having clear 

learning goals is 

important for us as 

this will guide us to 

organize the learning 

 

-It can make the 

learning be effective 

because we focus at 

the right point 

 

-With clear learning 

goals, we can plan 

strategies that will 

help us to achieve 

the goals  

 

-we will also 

monitor their 

progress towards 

achieving these 

goals. 

 

-In setting goals, it 

makes the direction 

of learning clear to 

us. 

 

-It can increase our 

motivation because 

we learn the way that 

we want. 

[บอกค ำตอบทีถู่กตอ้ง] 
(provide the answer to what the 

(listen to the answer) 
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learning goal is) 

-Learning goal is an aim that we set for 

ourselves with the intention to gain 

knowledge or skills. This is usually a 

statement that we set. 

[เป้ำหมำยกำรเรยีนรู ้คอื 
จุดมุ่งหมำยที่เรำตัง้ขึน้เองดว้ยควำมตัง้ใจทีจ่ะไดร้บัควำมรู้
หรอืทกัษะ โดยปกตจิะเป็นค ำสัง่ทีเ่รำตัง้ไว]้ 
 

 

(why we need to set goals) 

-It sets us a direction of what we learn 

and this helps us to have a clear 

purpose for our learning and this will 

guide us to organize our learning in the 

future. 

[มนัก ำหนดทศิทำงของสิง่ทีเ่รำเรยีนรูแ้ละสิง่นี้ชว่ยใหเ้รำมจีุ
ดประสงคท์ีช่ดัเจนส ำหรบักำรเรยีนรูข้องเรำและสิง่นี้จะเป็น
แนวทำงในกำรจดักำรเรยีนรูข้องเรำในอนำคต] 

(Direct the students to the previous 

website and ask them to study the 

SMART goals)  

[มอบหมำยใหน้ักเรยีนดูคลปิวดิโีอเดมิเพื่อศกึษำรำยละเอยี
ดเกีย่วกบักำรตอ้งเป้ำหมำยโดยใชเ้กณฑ์ SMART] 

 

https://youtu.be/_FY4xrNW6gs  

 

- Now, go back to the same video again, 

but this time we are going to study how 

you can set your learning goals.  

[กลบัไปทีว่ดิโีอเดมิอกีครัง้ 
แต่ครำวนี้เรำจะศกึษำวธิทีีคุ่ณสำมำรถก ำหนดเป้ำหมำยกำ
รเรยีนรูข้องคุณ] 

 

- After you study you may post some 

thoughts into the discussion board. 

[หลงัจำกทีคุ่ณศกึษำแลว้ 
ขอใหคุ้ณโพสต์ควำมคดิบำงเกีย่วกบักำรตัง้เป้ำหมำยในกร
ะดำนสนทนำ] 

(study the website 

again, but focus on 

how learning goals 

can be set) 

 

 

 

 

 

 

 

 

 

 

 

 

 

(share thought into 

the online discussion 

board) 

(expected answer) 

-Specific 

-Measurable 

-Attainable 

-Relevant 

-Time-bound 

https://youtu.be/_FY4xrNW6gs
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(Introduce 

strategic 

training) (25 

minutes) 

-As you begin to see how SMART 

goals is used, we are going to use this 

as an example of learning goals using 

SMART criteria 

[เมื่อคุณเริม่เหน็ว่ำมกีำรใชเ้ป้ำหมำย SMART อย่ำงไร 
เรำจะใชส้ิง่นี้เป็นตวัอย่ำงของเป้ำหมำยกำรเรยีนรูโ้ดยใชเ้ก
ณฑ ์SMART] 

 

(Show a goal statement examples and 

ask the students to identify if the 

statement is appropriate) 

-I will be able to summarize the 

information that I read about the 

components of a tree for biology class 

to my friends without using a 

dictionary within September 1. 

[ฉนัจะสำมำรถสรุปขอ้มลูทีอ่่ำนเกีย่วกบัส่วนประกอบของต้
นไมส้ ำหรบัชัน้เรยีนชวีวทิยำใหเ้พื่อนๆ 

ไดโ้ดยไม่ตอ้งใชพ้จนำนุกรม ภำยในวนัที ่1 กนัยำยน] 

(give opinions) 

(Put the statement on the screen and ask 

the following questions) 

-I will be able to retell the 

information that I read about the 

components of a tree for biology class 

to my friends within September 1. 

 

-First, is this goal Specific enough?  

-Tip* use specific topics or terms to 

show the specificity. 

[ประกำรแรก เป้ำหมำยนี้เฉพำะเจำะจงเพยีงพอหรอืไม่ 
เคลด็ลบั* 

ใชห้วัขอ้หรอืค ำศพัทเ์ฉพำะเพือ่แสดงควำมเฉพำะเจำะจง] 
 

 

 

-Second, is this goal Measurable? 

-Tip* use an action verb(s) so that you 

(analyze the 

statement) 

(expected answer) 

 

 

 

 

 

- First, it is very 

specific. I can tell 

the topic of what you 

want to read. 
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can see your achievement of what you 

want to learn. 

[ประกำรทีส่อง เป้ำหมำยนี้สำมำรถวดัไดห้รอืไม่? 

เคลด็ลบั* 

ใชก้รยิำแสดงกำรกระท ำเพื่อใหคุ้ณเหน็ควำมส ำเรจ็ของสิง่
ทีคุ่ณตอ้งกำรเรยีนรู]้ 
 

 

 

 

 

-Third, is this goal Attainable? 

-Tip* think of the resources you can get 

and the difficulty of the tasks. Neither 

too easy nor too hard. 

[ประกำรทีส่ำม เป้ำหมำยนี้บรรลุไดห้รอืไม่? 

เคลด็ลบั* นึกถงึทรพัยำกรทีคุ่ณมแีละควำมยำกของงำน 

ไม่ง่ำยเกนิไปหรอืยำกเกนิไป] 

 

-Fourth, is this goal relevant? 

-Tip* how is this relevant considering 

your position or you as a learner? 

[ประกำรทีส่ ี ่เป้ำหมำยนี้เกีย่วขอ้งหรอืไม่ 
เคลด็ลบั* 

สิง่นี้เกีย่วขอ้งอย่ำงไรเมื่อพจิำรณำจำกบรบิทของคุณในฐำ
นะนักเรยีน] 

 

 

-Fifth, is this goal time-bound?  

-Tip* set a specific time. 

[ประกำรทีห่ำ้ เป้ำหมำยนี้มขีอบเขตเวลำหรอืไม่? 

เคลด็ลบั* ตัง้เวลำเฉพำะ] 

 

-Second, I believe it 

is measurable. When 

I can summarize the 

information, it 

means I finish my 

goal. 

 

 

 

 

 

 

 

 

 

 

-Third, it can be 

attainable because I 

have the resources to 

attain this data. 

 

 

 

 

 

 

 

-Fourth, it is relevant 

because this 

semester I learn this 

topic in biology 

class. 

 

 

 

 

 

 

-Fifth, it is time-

bound because it 

tells the exact date. 

-As you have analyzed a goal from an 

example, now you are going to look 

back at your online reading needs and 

think about your goal in learning by 

(Think about the 

needs analysis and 

try to formulate 

goals by SMART 
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following SMART criteria.  

[ใหน้ักเรยีนดูควำมตอ้งกำรกำรอ่ำนทีน่ักเรยีนวเิครำะหม์ำใ
นครัง้ก่อนเพือ่ใชใ้นกำรตัง้เป้ำหมำยกำรเรยีนรูโ้ดยใชเ้กณ
ฑ ์SMART] 

 

(Ask the students to analyze the needs 

from the previous class) 

 

- In the next five minutes, we are going 

to set our learning goals 

criteria) 

-You have tried to set your own goal 

from SMART criteria. Now, we are 

going to share your goals and we are 

going to check together. 

[ใหน้ักเรยีนแต่ละคนแลกเปลีย่นเป้ำหมำยทีไ่ด้ 
และใหน้ักเรยีนแต่ละคนช่วยตรวจสอบ] 

 

(Random a student to share their stated 

goal) 

(share a goal) 

[สุ่มตวัอย่ำงเป้ำหมำยบำงขอ้ทีน่ักเรยีนตัง้เพื่อเป็นตวัอย่ำง
ในกำรแกไ้ขใหด้ขีึน้] 

-Everyone, please look at the statement 

and tell if it is SMART or not. If it isn’t, 

what should we adjust? 

[ทุกคนโปรดดูค ำชีแ้จงและบอกว่ำเป็น SMART 

หรอืไม่ ถำ้ไม่ใช่ เรำควรปรบัอะไร?] 

(Ask students to look at the goal and 

analyze) 

(Analyze the goal of 

a friend) 

(example dialog) 

-I think that is not 

specific enough. 

-I think you need to 

check the time. 

 (Assign the students to try to monitor 

the goal.) 

[มอบหมำยใหน้ักเรยีนสงัเกตุและตรวจสอบเป้ำหมำยของนั
กเรยีนเนื่องจำกเป้ำหมำยอำจเปลีย่นไปหำกนักเรยีนสำมำร
ถบรรลุเป้ำหมำยเดมิทีต่ ัง้ไวไ้ดแ้ลว้] 
-Everyone, after you learn the SMART 

goals setting, you might consider 

checking your goals once again before 

meeting me at the consultation. 

[ทุกคน หลงัจำกทีคุ่ณเรยีนรูก้ำรตัง้เป้ำหมำย SMART 

แลว้ 
คุณอำจพจิำรณำตรวจสอบเป้ำหมำยของคุณอกีครัง้ก่อนทีจ่
ะพบฉนัทีค่ ำปรกึษำ] 
 

(listen attentively) 

 

 

 

 

 

(expected answer) 

-because sometimes 

we change what we 

need.  

-Sometimes, we 

have already 

achieved it and we 

can move to the next 

goal. 
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-Why do we need to monitor the goal? 

[ท ำไมเรำคอยตรวจสอบเป้ำหมำย?] 

(Set the student in groups and ask the 

students to share the way to monitor 

their goal.) 

-What can we do to monitor our goal? 

[เรำจะท ำอย่ำงไรเพื่อตรวจสอบเป้ำหมำยของเรำ”] 

(participate in the 

group discussion and 

share the answer in 

the online discussion 

board.) 

-we can look at 

ourselves and notice 

if we can complete 

the task easily or not. 

-If we complete the 

tasks easily, it means 

that this might not be 

the goal anymore. 

(provide an answer to monitoring the 

goal) 

-That’s right! We try to notice ourselves 

if we can complete the task easily, it 

means that we can overcome these 

needs. 

[ถูกตอัง! 
เรำพยำยำมสงัเกตตวัเองว่ำเรำสำมำรถท ำงำนใหเ้สรจ็ไดง้่ำ
ยหรอืไม่ นัน่แสดงว่ำ 
เรำสำมำรถเอำชนะควำมตอ้งกำรเหล่ำนี้ได้] 

(listen to the answer) 

Wrap-up 

(5minutes) 

(Conclude the point of today’s class) 

-Today in the training, we learned the 

ways to set goals regarding reading 

skill. As we used the SMART goal 

setting, you can now better set the goal 

that is specific to the area of reading 

that you want to improve. 

[ในกำรอบรมวนันี้ไดเ้รยีนรูว้ธิกีำรตัง้เป้ำหมำยเกีย่วกบัทกั
ษะกำรอ่ำน เนื่องจำกเรำใชก้ำรตัง้ค่ำเป้ำหมำยแบบ 

SMART 
ตอนนี้คุณสำมำรถก ำหนดเป้ำหมำยเฉพำะดำ้นกำรอ่ำนทีคุ่
ณตอ้งกำรปรบัปรุงไดด้ขีึน้] 

(listen attentively) 

 

4. Out-of-class learning task 

1) Students prepare the goal according to the SMART goal setting  
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2) Students finalize the goal that they want to achieve for the self-directed 

learning task. 

5. Consultation 

At the end of the week, students are appointed to meet at the required 

consultation to check the needs analysis and the goals setting. For details of the plan, 

see consultation plan- required session 1. 

Setting goals with SMART Goal 

 

 

https://www.youtube.com/watch?v=_FY4xrNW6gs&ab_channel=CollegeofN

ursesofOntarioCNO  

Source: College of Nurses of Ontario CNO. (2015, March 5). Are your 

Learning Goals SMART? [Video]. YouTube. 

https://www.youtube.com/watch?v=_FY4xrNW6gs  

 

 

  

https://www.youtube.com/watch?v=_FY4xrNW6gs&ab_channel=CollegeofNursesofOntarioCNO
https://www.youtube.com/watch?v=_FY4xrNW6gs&ab_channel=CollegeofNursesofOntarioCNO
https://www.youtube.com/watch?v=_FY4xrNW6gs


 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 182 

SMART Goal setting form 
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APPENDIX D 

Training plan 3: Design a learning plan 

Session 3: Design a learning plan 

1. Learning outcome 

At the end of the session, students will be able to create a learning 

plan. 

2. Content 

The content focuses on the importance of goal setting, using a variety 

of learning strategies, and regularly reflecting on progress. And, it 

presents how a learning plan is created which includes specific goals, 

reading materials, learning strategies, schedules and assessment 

methods. At the end, the need for flexibility and adjustment of the 

learning plan is presented. 

3. materials 

The learning plan form 

4. In-class activities ( 50 minutes) 

 

 

Stages Teacher Students 

State the  

objective and 

lead-in 

(5 minutes) 

(greetings) (greetings) 

(recheck the last activity) 

-Can you tell me what we learned last 

time? 

[นักเรยีนไดเ้รยีนรูอ้ะไรไปในสปัดำหก์่อน] 

 

 

-We set the goals for 

our learning 

-Yes, after we have the goal, we can 

plan our learning from the goal. 

[ใช่ หลงัจำกทีเ่รำมเีป้ำหมำยแลว้ 

(Listen) 
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เรำสำมำรถวำงแผนกำรเรยีนรูข้องเรำจำกเป้ำหมำยได้] 
 

(Overview and introduce the objective 

of the session) 

[น ำเสนอสิง่ทีค่ำดหวงัของกจิกรรมในวนันี้ 
คอืนักเรยีนจะสำมำรถเขยีนวำงแผนกำรเรยีนรูข้องตนเองไ
ด]้ 
 

-Today, we are going to learn the steps 

to create a learning plan. So, at the end 

of the session, you will create a 

learning plan for yourself. 

[วนันี้เรำจะมำเรยีนรูข้ ัน้ตอนกำรจดัท ำแผนกำรเรยีนรู้ 
ดงันัน้ ในตอนทำ้ยของคำบนี้ 
นักเรยีนจะตอ้งสรำ้งแผนกำรเรยีนรูส้ ำหรบัตวันักเรยีนเอง] 

Pedagogical 

training 

(10 minutes) 

(Divide the students into groups to 

share their experience related to the 

concept of planning) 

[แบ่งนักเรยีนเป็นกลุ่มเพื่อแลกเปลีย่นประสบกำรณ์ของนัก
เรยีนทีไ่ดว้ำงแผนส ำหรบัท ำบำงสิง่บำงอย่ำง 
เช่นวำงแผนกำรไปเทีย่วต่ำงจงัหวดักบัครอบครวั] 
 

-What was the last plan you had? 

-please share your last plan with the 

members in the group. 

[- แผนสุดทำ้ยทีน่ักเรยีนมคีอือะไร? 

-
ช่วยเล่ำแผนล่ำสุดของนักเรยีนกบัสมำชกิในกลุ่มใหฟั้งไดไ้
หม] 

 

 

 

 

(Various answers)  

-example answer 

- I planned a trip to 

Ratchaburi.  

-So, when you planned, what did you 

do? 

-Did you write things you would do 

before you took action? 

 

[- เมื่อนักเรยีนวำงแผน นักเรยีนท ำอะไร? 

- 
นักเรยีนเขยีนสิง่ทีน่ักเรยีนจะท ำกอ่นทีจ่ะลงมอืท ำหรอืไม่?
] 

(Various answers)  

-example answer 

-Before I went to 

Rachaburi, I had 

written down some 

restaurants and 

temples I wanted to 

visit. 

(Draw a connection between the 

students' experience and the concept of 

a learning plan.) 

[ประตดิประตอ่กำรวำงแผนทีน่ักเรยีนเคยท ำกบักำรสรำ้งแ

(Listen) 
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ผนกำรเรยีนรูส้ ำหรบักำรอ่ำนภำษำองักฤษ] 

 

-When we write things down, that is 

called the plan. 

-Today, we will make a plan that 

focuses on English learning, 

specifically online reading. 

-So, can you assume what a learning 

plan in this training looks like? 

 

 

[-เมื่อเรำจดสิง่ต่ำงๆ ลงไป นัน่เรยีกว่ำแผน 

-
วนันี้เรำจะจดัท ำแผนทีเ่น้นกำรเรยีนรูภ้ำษำองักฤษโดยเฉพ
ำะกำรอ่ำนออนไลน์ 

- 
นักเรยีนพอทำยไดไ้หมว่ำแผนกำรเรยีนรูใ้นกำรฝึกอบรมนี้เ
ป็นอย่ำงไร] 

 

 

 

(expected answer) 

-It can be a plan that 

we set before we 

take actions in 

English learning. 

(Take the students back to the same 

group and focus on WHY a learning 

plan is needed) 

[ใหน้ักเรยีนแสดงควำมคดิเหน็ว่ำท ำไมเรำจงึจ ำเป็นตอ้งเขี
ยนแผนกำรเรยีนรู]้ 
 

- After you know what the learning plan 

is, now let’s discuss the other questions. 

[หลงัจำกทีน่ักเรยีนทรำบแผนกำรเรยีนรูแ้ลว้ 
ตอนนี้เรำมำพดูถงึค ำถำมอื่นๆ กนั] 

 

-Why did you make a plan?   

-For example, why did you make a plan 

before you went to Ratchaburi? 

[- ท ำไมนักเรยีนถงึวำงแผน 

-อย่ำงเช่น ท ำไมถงึวำงแผนก่อนไปรำชบุร?ี] 

 

 

 

 

 

 

 

 

 

 

 

 

(Various answer) 

(Sample answer) 

-because it made me 

know where to go 

and what to do. And 

I could read the 

review if this place 

was worth visiting. 
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(Draw a connection between the 

student’s experience and the learning 

plan of this training) 

-So, why do we have to make a learning 

plan in this training? 

[แลว้ท ำไมเรำตอ้งท ำแผนกำรเรยีนรูใ้นกำรอบรมครัง้นี้?] 

 

-Yes, when you plan learning, you will 

know what to do. 

[ใช่ เมื่อนักเรยีนวำงแผนกำรเรยีนรู ้
นักเรยีนจะรูว้่ำตอ้งท ำอะไร] 

(Expected answer) 

-because we can 

know what to do in 

the learning. We can 

follow a thoughtful 

plan. 

(Introduce 

strategic 

training) 

(25 minutes) 

[เริม่กำรเขยีนแผนตำมขัน้ตอนที่ 1 ถงึ ขัน้ตอนที ่4 

โดยศกึษำจำกตวัอย่ำงทีม่ใีห]้ 

-Now, first we will try to plan (sample 

of the plan can be observed in Appendix 

K)  

(Listen to the 

instruction and look 

at the learning plan) 

 

(Give the handout appendix K) 

-Now, we are going to study the 

guideline step-by-step of making a 

learning plan. 

 

-Then, we will go step-by-step together. 

-Write what you plan in the appendix L 

[ตอนนี้เรำจะมำศกึษำวธิกีำรท ำแผนกำรเรยีนรูท้ลีะขัน้ตอน
กนั 

 

- เรำจะไปทลีะขัน้ตอนดว้ยกนั 

- เขยีนสิง่ทีน่ักเรยีนวำงแผนในภำคผนวก L] 

(study the handout) 

(Step 1:Understanding your goals) 

-The first step to creating a learning 

plan is to understand your goals.  

 

-Every plan starts with a goal, so I will 

give you one minute to write your goal 

that we set last time. 

 

[ขัน้ตอนแรกในกำรสรำ้งแผนกำรเรยีนรูค้อืกำรเขำ้ใจเป้ำห
มำยของนักเรยีน 

 

- ทุกแผนเริม่ตน้ดว้ยเป้ำหมำย 
ดงันัน้ฉนัจะใหเ้วลำนักเรยีนหนึ่งนำทใีนกำรเขยีนเป้ำหมำย
ของนักเรยีนทีเ่รำตัง้ไวใ้นครัง้ล่ำสุด] 

 

 

 

 

 

(write down the 

goal) 
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(Step 2: Setting a timeframe and the 

schedule) 

-The next step is to set a timeframe and 

the schedule.  

-How long do you think that you will 

take to achieve your goals?  

-When will you do it? 

[- ขัน้ตอนต่อไปคอืกำรก ำหนดกรอบเวลำและตำรำงเวลำ 
- 
นักเรยีนคดิว่ำจะใชเ้วลำนำนแค่ไหนในกำรบรรลุเป้ำหมำย
? 

- นักเรยีนจะท ำเมื่อไหร?่] 

(various answer) 

(write down the 

timeframe and the 

schedule) 

(example answer) 

-I will do it for 2 

weeks and 30 

minutes after school. 

(Step 3: Identifying 

resources/materials) 

-the third step is to identify resources. -

What resources or materials do you 

need to achieve your goals? 

[ขัน้ตอนทีส่ำมคอืกำรระบุแหล่งขอ้มลู หรอืบทควำม 

 - 
นักเรยีนตอ้งกำรแหล่งขอ้มลูจำกเวบ็ไหนบำ้งเพื่อใหบ้รรลุเ
ป้ำหมำย] 

(various answer) 

(example answer) 

-online news, online 

articles 

 

(Step 4: Assessment) 

-the last step is the assessment or the 

progress review. 

-How would you review your progress 

whether you have achieved your goal? 

[-
ขัน้ตอนสุดทำ้ยคอืกำรประเมนิหรอืกำรทบทวนควำมกำ้วห
น้ำ 
-
นักเรยีนจะทบทวนควำมคบืหน้ำของนักเรยีนอย่ำงไรว่ำบร
รลุเป้ำหมำยหรอืไม่?] 

(various answer) 

 

(Look at the students’ plan and give 

comments) 

(revise the plan from 

the comments) 

(assign the student to keep the learning 

plan with themselves every time they 

join the training session) 

-As you know, today we wrote the plan 

for our learning. However, the plan can 

be adjusted if things don't go as 

planned. 

[อย่ำงทีท่รำบกนัดวี่ำวนันี้เรำเขยีนแผนกำรเรยีนรูข้องเรำ 

(listen) 
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อย่ำงไรกต็ำม แผนสำมำรถปรบัเปลีย่นไดห้ำกสิง่ต่ำงๆ 

ไม่เป็นไปตำมแผน] 

Reflection (5 

minutes) 

(Set the students in groups and ask the 

students to share their thoughts about 

making the learning plan) 

[จบักลุ่มใหน้ักเรยีนและใหน้ักเรยีนแสดงควำมคดิเหน็เกีย่ว
กบักำรวำงแผนกำรเรยีนรู ้ถำมค ำถำมดงัต่อไปนี้ 
1.นักเรยีนเรยีนรูอ้ะไรจำกกำรสรำ้งแผนกำรเรยีนรู ้
2.เรำสำมำรถแกไ้ขแผนทีว่ำงไปไดห้รอืไม่] 
 

-What did you learn when making a 

learning plan? 

 

- Can we adjust the plan or do we keep 

it this way for the rest of the time? 

 

[นักเรยีนเรยีนรูอ้ะไรเมื่อท ำแผนกำรเรยีนรู?้ 

 

เรำปรบัแผนไดไ้หม?] 

 

(various answer) 

Wrap-up 

(5 minutes) 

(Conclude the point of today’s class) 

-Today in the training, we learned the 

ways to make a learning plan. As we 

make a careful plan before we take 

actions in our learning, it can help us to 

follow the guideline and also help us 

reach our expected goals. 

[วนันี้ในกำรอบรมไดเ้รยีนรูแ้นวทำงกำรจดัท ำแผนกำรเรยี
นรู ้
กำรทีเ่รำวำงแผนอย่ำงรอบคอบก่อนทีจ่ะลงมอืปฏบิตัใินกำ
รเรยีนรูข้องเรำ 
มนัสำมำรถช่วยใหเ้รำปฏบิตัติำมแนวทำงและยงัช่วยใหเ้รำ
บรรลุเป้ำหมำยทีค่ำดหวงัอกีดว้ย”] 

Listen attentively 

1. Out-of-class learning task 

Students revise or add more detail or adjust the learning plan as needed. 

2. Consultation 

At the end of the week, students are appointed to meet at the required 

consultation to check the practicality of the learning plan. For details of the plan, see 

consultation plan- required session 2.  
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Designing a Learning Plan: A Step-by-Step Guide 

Step 1: Understanding Your Goals 

What do you want to learn? Why do you want to learn it? What do you hope to 

achieve through your learning? Clarifying your goals is an essential first step 

in creating an effective learning plan. Take some time to reflect on what you 

want to accomplish and how you want to grow through your learning. 

Step 2: Setting a Timeframe and Schedule 

When do you want to achieve your learning goals? Setting a timeframe and 

schedule can help you stay focused and on track. Consider how much time you 

have available for learning, and break your goals down into smaller, 

manageable steps that you can work on consistently over time. You can use a 

planner or calendar to map out your learning schedule. 

Step 3: Identifying Resources/Materials 

What online resources can you use to support your learning? The internet 

offers so many learning resources, including online texts, blogs, news articles, 

and more. Identify the online resources that will be most helpful in achieving 

your goals, and make a list of them. 

Step 4: Assessment 

How will you know when you have achieved your learning goals? Assessment 

can help you evaluate your progress and identify areas for improvement. This 

might involve self-assessment, feedback from others, or formal testing. 

Consider how you will assess your learning throughout the process and at the 

end. 

Additional Tips: 

Stay motivated and focused by regularly reviewing your goals and progress. 

Be open to adjusting your plan as needed based on feedback and new information. 

Seek support and resources from teachers, mentors, or peers as needed. 

Remember, a well-designed learning plan can help you stay on track, learn more 

effectively, and achieve your goals. Good luck! 
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The model plan setting: a sample learning plan 

Goal: I will be able to summarize the information that I read about the 

components of a tree for biology class to my friends without using a 

dictionary within September 1. 

Wee

k Days Reading Time Materials Assessment 

1 

 

Mon, 

Wed 

30 min after 

school (around 

6 -6.30 p.m.) 

https://www.scie

ncefacts.net/part

s-of-a-tree.html  

summarize the 

information and tell that to 

my friends. 

  

https://www.sciencefacts.net/parts-of-a-tree.html
https://www.sciencefacts.net/parts-of-a-tree.html
https://www.sciencefacts.net/parts-of-a-tree.html
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Learning plan template 

Goal:  

Week Days Reading Time Materials Assessment 

1 

 

    

    

2 
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APPENDIX E 

Training plan 4: Choose the materials 

Session 4: Choose the materials 

Time: 50 minutes 

1. Learning outcome 

At the end of the session, students will be able to choose an English 

reading text that matches their goal.  

2. Content 

In this lesson on choosing online reading material for self-directed 

learning, students will learn about the importance of selecting 

appropriate reading materials. This includes choosing reading text that 

matches 1) goal 2) interest 3) level. Also, they will use the criteria to 

evaluate online reading materials that are reliable.  

3. Materials 

1) Handout 1: criteria for choosing online reading material 

2) Handout 2 Credibility checklist 

3) handout 3: tools for selecting text (readability checker) 

4. In-class activities  

 

Description Teacher Students 

(State 

session’s 

objective and 

lead-in the 

activity) 

(5 minutes) 

(greetings) (greetings) 

[ถำมนักเรยีนว่ำนักเรยีนไดเ้รยีนรูอ้ะไรไปในสปัดำหก์่อน] 

(Review the previous training) 

-Can you tell me what we learned last 

time? 

(expected answer) 

- we learned to make 

a learning plan. 

( Relate back to the previous session)  

- Last time, we made a learning plan. 

(listen attentively) 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 193 

Now, we are going to find online 

reading materials  

[น ำเสนอสิง่ทีค่ำดหวงัของกจิกรรมในวนันี้ 
คอืนักเรยีนจะสำมำรถเลอืกบทควำมทีต่รงกบัเป้ำหมำยกำร
เรยีนรูข้องตนเอง] 
 

(Introduce the objectives of the session) 

-Today, we are going to“choose reading 

materials and at the end of this session, 

you will be able to choose reading 

material that matches your goal.  

[วนันี้เรำจะมำ 
“เลอืกสื่อหรอืแหล่งขอ้มลูทีใ่ชส้ ำหรบักำรอ่ำน 

และเมื่อจบคำบนี้ 
คุณจะสำมำรถเลอืกสื่อกำรอ่ำนเพื่อใหบ้รรลุเป้ำหมำยของคุ
ณ] 

(Introduce 

pedagogical 

training) 

10 minutes 

(Introduce the activity and inform the 

goal of this activity) 

[น ำเสนอกจิกรรมโดยทีล่องใหน้ักเรยีนอ่ำนบทควำม 1 

บทควำมภำษำองักฤษทีค่รเูตรยีมให]้ 

 

-In this session, you will first select any 

text to read and then tell me how you 

feel. 

[ในคำบนี้ คุณจะตอ้งเลอืกบทควำมทีต่อ้งกำรอ่ำน 

จำกนัน้ใหอ้ธบิำยว่ำคุณรูส้กึอย่ำงไร] 
 

(use this task to illustrate the 

importance of choosing the right 

material that matches the goal.)  

(listen to the 

instruction) 

 

 

(Ask the questions to reflect the 

experience from choosing the text) 

-1.Now, how do you feel about the text? 

-2.Did the article match what you want 

to improve or your goal? 

[เมื่อไดอ้่ำนบทควำมเมื่อสกัครู่ 1.รูส้กึอย่ำงไร 
2.บทควำมตรงกบัเป้ำหมำยในกำรอ่ำนของเรำไหม] 

(various answers) 

-If now you can choose any text to read 

next time, what would you choose to 

read? Why? 

[ถำ้ในครัง้ตอ่ไปเลอืกไดน้ักเรยีนจะเลอืกอะไร? ท ำไม?] 

(expected answer) 

-The text that I like 

to read. Or at least a 

text that helps me 

finish something. 
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[such as my learning 

goal] 

-From the activity, can anyone think of 

the reason WHY we need to choose the 

right reading materials for ourselves 

when learning outside the classroom? 

[จำกกจิกรรมนี้นักเรยีนคดิว่ำ ท ำไม 
เรำถงึจะตอ้งใหค้วำมส ำคญัเกีย่วกบักำรเลอืกบทควำมทีเ่รำ
อ่ำน?] 

(expected answer) 

-Sometimes, reading 

is too hard to read. 

-I like to read only if 

I read the text that I 

like. 

 (Inform the reason WHY we need to 

choose appropriate reading text.) 

-We have a lot of reading available 

online. We cannot read them all. 

-When you read the text that you like, it 

keeps your motivation up. 

-Reading English text that is at your 

level helps you learn English. 

-Choose reading that matches your goal 

can help you to learn too. 

 

[เรำมบีทควำมใหอ้่ำนมำกมำยบนโลกอนิเตอรเ์น็ต 

เรำไม่สำมำรถอ่ำนไดท้ัง้หมด 

- เมื่อคุณอ่ำนขอ้ควำมทีคุ่ณชอบ มนัท ำใหคุ้ณมแีรงจูงใจ 
- 
กำรอ่ำนขอ้ควำมภำษำองักฤษทีอ่ยู่ในระดบัของคุณช่วยให้
คุณเรยีนรูภ้ำษำองักฤษได ้

- 
เลอืกกำรอ่ำนทีต่รงกบัเป้ำหมำยของคุณสำมำรถช่วยใหคุ้ณ
เรยีนรูไ้ดเ้ชน่กนั] 

(Listen) 

(Introduce 

strategic 

training)  

30 minutes 

 

[เริม่เรยีนรูข้ ัน้ตอน และวธิกีำรเลอืกบทควำมออนไลน์] 

 

-Now, we will know how we can select 

online reading material that  

[ตอนนี้เรำจะเริม่กำรเลอืกเนื้อหำกำรอ่ำนออนไลน์] 

 

 

 

 

 

 

 

(listen) 

(give the handout 1) 

-We are going to read from this text for 

5 minutes. 

-Then, you will tell me what we keep in 

(read the handout for 

5 minutes) 
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mind when we select a reading text. 

 

[เรำจะอ่ำนจำกขอ้ควำมนี้เป็นเวลำ 5 นำท ี

จำกนัน้ 

นักเรยีนจะบอกครวู่ำเรำจะท ำอะไรไดบ้ำ้งเมื่อเรำตอ้งกำรเลื
อกบทควำมส ำหรบักำรอ่ำน] 

(Elicit the answer from the handout) 

-What should we keep in mind if we 

want to select an online reading text? 

[เรำควรค ำนึงถงึอะไรบำ้งหำกตอ้งกำรเลอืกขอ้ควำมส ำหรั
บอ่ำนออนไลน์] 

(tell the answer that 

they get from 

reading the handout) 

-Choose reading 

material that  

-match goal 

-match interest 

-match ability 

And we have to 

-check credibility 

 

(Introduce choosing material that 

matches the goal) 

 

-Now, we will start from choosing 

material that matches the goal. 

-Take this goal as an example. I will be 

able to summarize science texts about 

plants. 

-From this goal, how can you choose 

reading articles? 

[-เรำจะเริม่จำกกำรเลอืกบทควำมทีต่รงกบัเป้ำหมำย 

-เรำจะใชต้วัอย่ำงนี้ในกำรหำบทควำม 
ฉนัจะสำมำรถสรุปบทควำมทำงวทิยำศำสตรท์ีเ่กีย่วกบัพชื 

-จำกเป้ำหมำยนี้ คุณจะเลอืกอ่ำนบทควำมไดอ้ย่ำงไร?] 

(Various answers) 

 

 

 

(Teach how to choose a material that 

matches the goal) 

-The answer is that, we start from 

finding keywords that can give the 

result to articles about plants. This 

should be about plants in science 

subject. Not about plants in the house 

and decorations. 

[ค ำตอบคอื 
เรำเริม่จำกกำรหำคยีเ์วริด์ทสีำมำรถน ำไปสู่บทควำมทีเ่กีย่ว
กบัพชื ในเชงิวทิยำศำสตร ์
ไม่ใช่เกีย่วกบัพชืในหมวดของตกแต่งบำ้นและสวน] 

(Listen) 
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(Introduce choosing material that 

matches the interest) 

-From what you read, how can we 

choose material that matches our 

interests? 

-Don’t forget to think about your goal 

too. 

[จำกทีอ่่ำนมำ 
เรำจะเลอืกเนื้อหำทีต่รงกบัควำมสนใจของเรำไดอ้ย่ำงไร? 

-อย่ำลมืนึกถงึเป้ำหมำยของคุณดว้ย] 
 

(Various answers) 

 

(Teach choosing material that matches 

interest) 

-Assume that I like flowers, so I might 

start looking for articles that discuss 

flowers under the topic of plants in 

scientific manners. 

-Now, take 2 minutes to find one article 

that matches your goal and interest. 

[-ลองสมมุตวิ่ำครชูอบดอกไม ้
ครจูงึเริม่หำบทควำมทีเ่กีย่วกบัดอกไม ้ในเชงิวทิยำศำสตร]์ 
 

[-นักเรยีนลองใชเ้วลำ 2 

นำทเีพื่อคน้หำบทควำมทีต่รงกบัเป้ำหมำยและควำมสนใจข
องนักเรยีนดูซ]ิ 

(Listen) 

 

 

 

 

(find one reading 

article that matches 

the goal) 

(Introduce choosing material that 

matches the ability) 

-For the reading that matches your 

ability, we will learn this after I 

introduce the technology that helps us 

in the next 10 minutes. 

 

[ส ำหรบัอกีสิง่หนึ่คอื 
กำรเลอืกบทควำมทีต่รงกบัควำมสำมำรถของคุณ 

ครจูะน ำเสนอเมื่อเรำไดเ้รยีนรูเ้ทคโนโลยทีีช่่วยเรำในกำรเลื
อกบทควำม] 

(Listen) 
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(Introduce choosing material that is 

credible.) 

-The last thing we need to think about 

is whether the text is credible or 

reliable. Can we trust this author(s)? or 

Can we trust the information in the 

text?  

-Now, let’s find out from  handout 2. 

What do we look at to check if a 

website is credible? 

[- 
สิง่สุดทำ้ยทีเ่รำตอ้งพจิำรณำคอืขอ้ควำมนัน้น่ำเชื่อถอืหรอืเ
ชื่อถอืไดห้รอืไม?่ 

-ตอนนี้ครใูหเ้รำไปศกึษำเอกสำรประกอบค ำบรรยำย 2  

-เรำตรวจสอบอะไรเพื่อดวู่ำเวบ็ไซต์นี้น่ำเชื่อถอืหรอืไม่?] 

(Consider the 

credibility of the 

website by using the 

criteria suggested in 

the handout such as) 

 

 

 

 

 

 

(we look at the date, 

domain, publisher, 

author) 

(Provide three websites about 

flowers/plants from different sources) 

(Let the students discuss which one 

should they choose) 

1. https://www.trees.com/gardenin

g-and-landscaping/flowers  

2. https://byjus.com/biology/flowe

r/  

3. https://web.extension.illinois.ed

u/gpe/case1/c1facts2d.html  

 

(Expected answer) 

-I think that this 

website is not very 

credible because it 

doesn’t give the 

name of the writer, 

the domain is .com 

which is for 

commercial, but the 

article is updated. 

[ใหน้ักเรยีนลองเลอืกหำบทควำมอ่ำนดว้ยตนเอง] 
(Let the students find the material that 

matches their goal) 

-Now, it is time for you to find reading 

material on your own for your self-

reading task. 

 

-Don’t forget that we have the 

considerations to keep in mind while 

choosing your reading material. 

 

[- ถงึเวลำแลว้ทีน่ักเรยีนจะไดล้องเลอืกบทควำม 

- 
อย่ำลมืว่ำเรำมสีิง่ทีต่อ้งค ำนึงถงึในขณะทีเ่ลอืกบทควำมดว้
ย] 

(Choose one online 

reading text that 

explains the four 

concepts discussed 

earlier) 

(observe each studentsand ask 

questions that reflect the thought of 

(choose one online 

text and explain why 

https://www.trees.com/gardening-and-landscaping/flowers
https://www.trees.com/gardening-and-landscaping/flowers
https://byjus.com/biology/flower/
https://byjus.com/biology/flower/
https://web.extension.illinois.edu/gpe/case1/c1facts2d.html
https://web.extension.illinois.edu/gpe/case1/c1facts2d.html
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choosing a text; the following are the 

possible questions) 

 

-How do you think this matches your 

goal? 

-Is it because you like….., so you 

chose……? 

-Why do you think this website is 

credible? 

 

[คุณคดิว่ำสิง่นี้ตรงกบัเป้ำหมำยของคุณอย่ำงไร? 

-เพรำะชอบ…..เลยเลอืก……? 

- ท ำไมคุณถงึคดิว่ำเวบ็ไซต์นี้น่ำเชื่อถอื] 

they chose this one) 

(remind the students about the possible 

changes of the goal) 

-Now, let assume that you decide to 

change your goal, do we use the same 

reading material or resources? 

[ตอนนี้ สมมตวิ่ำคุณตดัสนิใจเปลีย่นเป้ำหมำยในกำรเรยีนรู ้
เรำจ ำเป็นตอ้งเปลีย่นบทควำมดว้ยหรอืไม่] 

(expected answer) 

-No, we change how 

we choose reading 

material too. 

Technological 

training (10 

minutes) 

(Introduce Readability checker) 

[แนะน ำอกี 1 

เทคโนโลยทีีช่ว่ยในกำรหำบทควำมทีเ่หมำะสมกบัระดบัคว
ำมำสำมำรถของนักเรยีน] 

 

-Please study handout B about the 

readability checker. 

[โปรดศกึษำเอกสำรประกอบ B 

เกีย่วกบัตวัตรวจสอบควำมสำมำรถในกำรอ่ำน] 

(study the handout 

about a readability 

checker website) 

(Introduce choosing material that 

matches the ability) 

-You found that some texts are very 

formal and advanced in the language 

they use. This can be difficult for 

beginner English learners. 

-So, we are going to use this to help us 

decide which text is easy and which 

text is hard. This can help you practice 

your English. 

[นักเรยีนจะพบว่ำขอ้ควำมบำงขอ้ควำมเป็นภำษำทำงกำรแ
ละยำกเกนิไปส ำหรบับำงคน 

เช่นผูเ้รยีนภำษำองักฤษทีพ่ึง่เริม่ตน้ 
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- ดงันัน้ 

เรำจะใชเ้ทคโนโลยนีี้เพือ่ชว่ยตดัสนิใจว่ำขอ้ควำมใดง่ำยแล
ะขอ้ควำมใดยำก 
สิง่นี้สำมำรถช่วยนักเรยีนในกำรฝึกฝนภำษำองักฤษได]้ 

-Now, go to the website and read the 

instructions. 

https://readabilityformulas.com/free-

readability-formula-tests.php  

 

-How does it work? 

 

[-ตอนนี้ นักเรยีนทุกคนโปรไปทีเ่วบ็ไซต์และอ่ำนวธิกีำรใช ้

- มนัท ำงำนอย่ำงไร?] 

(Various answers) 

 

(Teach how readability checker works) 

-This website was designed for 

checking the complexity of writing. 

However, we can adapt this to check 

the difficulty of the text whether it’s too 

hard or too easy for you. 

[เวบ็ไซตน์ี้ออกแบบมำเพื่อตรวจสอบควำมยำก-
ง่ำยของภำษำทีใ่ชใ้นกำรเขยีน อย่ำงไรกต็ำม 
เรำสำมำรถประยุกตฺใชเ้วบ็นี้เพือ่ตรวจสอบควำมยำกของข้
อควำมว่ำยำกหรอืง่ำยเกนิไปส ำหรบักำรอ่ำนของนักเรยีนไ
ด]้ 
 

-You can copy a sample of your text, 

maybe one paragraph, and post it into 

the box on the website. It reads the text 

and tells us how hard the text is. Then, 

we can consider whether we should 

practice reading that text or should we 

find a new one. 

[-นักเรยีนสำมำรถคดัลอกตวัอย่ำงขอ้ควำมของคุณ 

อำจจะหนึ่งย่อหน้ำ แลว้โพสตล์งในชอ่งบนเวบ็ไซต์ 
โดยทีเ่วบ็นัน้จะอ่ำนขอ้ควำมและบอกนักเรยีนว่ำขอ้ควำมนั ้
นยำกแค่ไหน 

จำกนัน้เรำค่อยพจิำรณำว่ำควรฝึกอ่ำนขอ้ควำมนัน้หรอืควร
หำอ่ำนใหม่] 
-One thing you need to be careful of, 

this website gives you the result of your 

American English level. If it shows 

grade 7-8, it means grade 7-8 at 

American’s school. This is equivalent to 

(listen) 

https://readabilityformulas.com/free-readability-formula-tests.php
https://readabilityformulas.com/free-readability-formula-tests.php
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grade 10-12 of Thai school.  

 

[สิง่ทีต่อ้งระวงัคอืเวบ็นี้จะบอกเป็นระดบัภำษำตำมชัน้เรยีน 

แต่จะเป็นชัน้เรยีนของประเทศอเมรกิำ เพรำะฉะนัน้ถำ้ 
เวบ็วเิครำะหบ์ทควำมไดร้ะดบั ป.6 ใหเ้รำเขำ้ใจว่ำเป็น 

ป.6 ของอเมรกิำ ซึง่เขำใชภ้ำษำองักฤษเป็นภำษำแม่ 
ซึง่อำจจะเทยีบไดก้บัมธัยม 3-4 ของประเทศไทยเลย] 

-Now, you may go to that website and 

find one text that you want to know the 

level of the text. 

[คุณสำมำรถไปทีเ่วบ็ไซต์นัน้และคน้หำขอ้ควำมหนึ่งทีคุ่ณ
ตอ้งกำรทรำบระดบัควำมยำกง่ำยของขอ้ควำม] 

(use the readability 

checker website to 

check the difficulty 

of an online text) 

Reflection (5 

minutes) 

(Set the students in groups and ask the 

students to share their thoughts about 

choosing online reading material) 

-What did you learn when choosing 

materials? 

[ใหน้ักเรยีนนัง่เป็นกลุ่มเพื่อแลกเปลีย่นควำมคดิเหน็เกีย่วกั
บกำรเลอืกบทควำมส ำหรบักำรฝึกกำรอ่ำน] 

 

- What do we think about when we 

choose an online reading material? 

[เรำคดิอย่ำงไรเมื่อเรำเลอืกสื่อกำรอ่ำนออนไลน์] 

(various answer) 

Wrap-up  

(5 minutes) 

(Conclude the point of today’s class) 

-Today in the training, we learned the 

ways to select our reading materials to 

learn outside the classroom. As we 

know that we have 4 things to think 

about. 1)goal 2)interest 3)level of 

English 4)reliability. Now, we can be 

informed and choose the reading 

materials that are appropriate and serve 

your needs to motivate you to read 

outside the classroom. 

 

[ในกำรอบรมวนันี้ 
เรำไดเ้รยีนรูว้ธิกีำรเลอืกสือ่กำรอ่ำนเพื่อเรยีนรูน้อกหอ้งเรยี
น อย่ำงทีเ่รำทรำบกนัดวี่ำ เรำม ี4 เรื่องทีต่อ้งคดิ 
1)เป้ำหมำย 2)ควำมสนใจ 3)ระดบัภำษำองักฤษ 

4)ควำมน่ำเชื่อถอื 
ตอนนี้เรำสำมำรถรบัทรำบและเลอืกสือ่กำรอ่ำนทีเ่หมำะสม
และตอบสนองควำมตอ้งกำรของคุณเพื่อกระตุน้ใหคุ้ณอ่ำน

(Listen attentively) 
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หนังสอืนอกหอ้งเรยีน] 

5. Out-of-class learning task 

Students find reading materials using the strategies and the program from the 

training session. 

6. Consultation 

no required consultation  
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Handout 1: criteria for choosing online reading material 

Aspects The description  Examples 

Your Goal 

in English 

reading 

Find reading texts that match what 

you want to improve when reading 

English. The goal that you set 

translates into the reading material 

that you choose and it should 

contain relevant content such as 

vocabulary and information. 

My goal is to be able to 

summarize English texts 

about scientific experiments. 

Therefore, I should aim at 

finding English articles that 

put the discussion on science 

in English.  

Your 

Topic of 

Interest 

Keep in mind what you are 

passionate about or topics that you 

find interesting. This can help you 

engage with the text more 

meaningfully and this enjoyment 

can motivate you to read. 

I like science, so I may find 

texts that explain science 

theories, famous 

achievements, innovations, 

or scientists. 

Your 

English 

Level 

*Not too hard…Not too easy* 

Think about your English skill, 

then find English texts that are at 

your level of English. When 

English texts are too hard, you 

may not understand the text. When 

English texts are too easy, you will 

My English level is B1. I 

choose reading materials that 

contain B1 or B2 elements 

such as B1-B2 vocabulary 

and simple sentence 

structures. This is 
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find it unchallenging. These can 

make you feel bored and you don’t 

want to spend time reading.  

challenging but still 

understandable. 

*Reliable 

Text 

Online texts are not fact-checked. 

This means some texts are 

unreliable such as fake news, 

opinions, false claims, unverified 

data. For these reasons, you should 

always check the credentials of the 

text you are about to read. This 

includes  

1)Date 

2)Domain 

3)Publisher 

4)Author 

5)Information 

(read more in handout 2) 

I read an online text that talks 

about scientific discovery. I 

check the date whether it is 

updated or out-dated. I look 

at the domain to see if it is 

.com / .gov / .edu. 

 

source:   

-In their Own Words: A Study of Suburban Middle School Students Using a Self-

selection Reading Program (Mercurio, 2005) 

-Online Reading Strategies for the Classroom (Brun-Mercer, 2019) 

-Selecting Reading Materials Wisely (Arias, 2007)  
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Handout 2 Credibility checklist 

 

 

Date The date of publication is important because it indicates the 

timeliness and relevance of the information. New 

developments or changes in a particular field may render 

older information obsolete or inaccurate. By checking the 

publication date, you can ensure that the website or article 

you are relying on provides the most up-to-date and reliable 

information available. 

 

  

Domain The domain of a website refers to its web address or URL. 

Different domain extensions serve different purposes and 

can provide insight into the credibility of a website.  

For example: 

● Government websites often use the .gov extension. 

These sites are typically reliable sources of 

information as they represent official entities. 

● Educational institutions use the .edu extension. 

Websites with this extension are associated with 

universities, colleges, and educational organizations, 

indicating a higher likelihood of reliable and 

authoritative information. 

● Non-profit organizations often use the .org 

extension. While this extension does not guarantee 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 205 

credibility, it suggests that the website represents a 

registered non-profit organization, which may have 

a specific mission or cause. 

● It's important to note that domain extensions alone 

do not determine credibility, and websites with other 

extensions (.com, .net, etc.) can still provide 

accurate information. It's always a good idea to 

consider other factors in conjunction with the 

domain. 

Publisher Assessing the publisher or organization behind a website 

helps check credibility. Well-established publishers often 

have a reputation for providing accurate and reliable 

information. They may have editorial processes in place to 

ensure quality content. Conducting a quick search on the 

publisher's history, reputation, and expertise can give 

valuable understanding of the website's credibility. Look for 

publishers that are known for their expertise in the field, 

have a long-standing presence, or have a good track record 

of producing reliable content. 

Author Considering the credibility of the author contributes to the 

overall assessment of a website's reliability. Take note of the 

author's qualifications, expertise, and experience in the 

relevant field. Authors who have relevant credentials, 

advanced degrees, or affiliations with reputable 

organizations are more likely to provide accurate and 

trustworthy information. Conducting a search on the 

author's background and reputation can help determine their 

credibility. However, it's important to acknowledge that not 

all articles or web pages may explicitly state the author's 

identity or qualifications. In such cases, it becomes more 

challenging to assess the credibility based on the author 

alone. 

 

source   

Online Reading Strategies for the Classroom (Brun-Mercer, 2019) 
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Handout 3: tools for selecting text (readability checker) 

Tool for selecting texts for online reading access 

Readability checker: An online readability checker is a website that 

tells you how difficult a text is and categorizes it into different 

English language levels such as grade 1. (Be careful, this is an 

American grade system). It analyzes factors like sentence structure, 

vocabulary, and word length to find out the text's readability. Users 

can input their text into the checker to get insights into its difficulty 

level. This tool is useful for educators, writers, and language learners 

as it helps them understand if the content is appropriate. By using the 

readability checker, readers can make sure that they choose the right 

level of difficulty for their reading practice. 

 

How to use: You can just simply copy the text you are about to read 

and paste onto the readability checker website. Then, it analyzes the 

complexity of the text within a few seconds. 

https://re

adabilityf

ormulas.c

om/free-

readabilit

y-

formula-

tests.php  

 

source:  Readability formulas: Cautions and criteria (Meade & Smith,1991)  

  

https://readabilityformulas.com/free-readability-formula-tests.php
https://readabilityformulas.com/free-readability-formula-tests.php
https://readabilityformulas.com/free-readability-formula-tests.php
https://readabilityformulas.com/free-readability-formula-tests.php
https://readabilityformulas.com/free-readability-formula-tests.php
https://readabilityformulas.com/free-readability-formula-tests.php
https://readabilityformulas.com/free-readability-formula-tests.php
https://readabilityformulas.com/free-readability-formula-tests.php
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APPENDIX F 

Training plan 5-7: Use online reading strategies (Before, During, After reading) 

Session 5: Use online reading strategies (Before reading; quickly locate a useful site 

that matches the goal) 

Time: 50 minutes 

1. Learning outcome 

At the end of the session, students will be able to use an online reading 

strategy (skim & previewing) with technology tools (text highlighter) 

to quickly locate a useful text that matches the goal. 

2. Materials 

1) Handout: The strategy 1: before reading - quickly choose a useful site 

that matches the goal. 

2) Handout: Technology for strategy 1 

3) Online highlighter 

(https://www.youtube.com/watch?v=lSM3HZLBWQE&ab_channel=

Weava ) 

3. Content 

This session presents the strategies associate with the technology that help the 

students evaluate the text and decide what to read. Before reading, the students 

are prompted to set a clear purpose for their search and choose sources that 

can provide the information they need. Once they can identify a potential 

website, skim the text quickly to determine its usefulness, focusing on 

headings, subheadings, and keywords. They are taught to take brief notes on 

the key points or ideas to help them remember important information and 

serve as a quick reference later on. 

4. In-class activities 

 

https://www.youtube.com/watch?v=lSM3HZLBWQE&ab_channel=Weava
https://www.youtube.com/watch?v=lSM3HZLBWQE&ab_channel=Weava
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Description Teacher Students 

(objective and 

lead-in) 

(3 minutes) 

(greetings) (greetings) 

(Review the previous training) 

-Can you tell me what we learned last 

time? 

[นักเรยีนไดเ้รยีนรูอ้ะไรไปในสปัดำหก์่อน] 

 

-Yes, we use the guideline to find 

reading materials that are credible.  

[ใช่ เรำใชแ้นวทำงเพื่อคน้หำสื่อกำรอำ่นทีน่่ำเชื่อถอื] 

(expected answer) 

-We learned how to 

find credible 

sources. 

 

 

(Overview and introduce the objectives 

of the unit) 

[น ำเสนอสิง่ทีค่ำดหวงัของกจิกรรมในวนันี้] 
 

-Today, we are going to learn the  ‘use 

reading strategies’. Today, we focus on 

before reading. 

[วนันี้เรำจะมำเรยีนรูก้ำร 'ใชก้ลยุทธก์ำรอ่ำน' 

โดยเน้นก่อนอ่ำน] 

(listen) 

Pedagogical 

training 

(5 minutes) 

(Use an analogy of sports as an 

example to make the students aware of 

strategies.) 

[ใชต้วัอย่ำงจำกกฬีำเพื่อท ำใหน้ักเรยีนเหน็ภำพกำรใชก้ลยุ
ทธบ์ำงอย่ำงเพื่อใหส้ ำเรจ็ตำมเป้ำหมำย] 
 

- Does anyone here compete in sports 

days at school? What sports do you 

play? 

[มใีครแขง่กฬีำสทีีโ่รงเรยีนไหม? คณุเล่นกฬีำอะไร?] 

(Expected answers) 

 

 

 

(various answer) 

 

-When you compete, your goal is to 

win or to lose the game? 

[เมื่อคุณแขง่ขนั เป้ำหมำยของคุณคอืชนะหรอืแพใ้นเกม?] 

(expected answer) 

-I want to win the 

game. 

-During the game, is there anything you 

do to help you win the game? 

[ในระหว่ำงเกม 
มอีะไรทีคุ่ณท ำเพื่อช่วยใหคุ้ณชนะเกมหรอืไม่?] 

(various answer) 
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(Connect the analogy to the focus 

“strategy”) 

[เชื่อมโยงตวัอย่ำงกฬีำกบักำรอ่ำนภำษำองักฤษ] 

 

-Yes, someone may use techniques, 

someone may do some particular things 

to help you win the game. This is called 

strategy.  

[ใช่ บำงคนอำจใชเ้ทคนิค 
บำงคนอำจท ำบำงอย่ำงเพื่อช่วยใหค้ณุชนะเกม 
สิง่นี้เรยีกว่ำกลยุทธ]์ 

(listen) 

-Online reading is similar to sports. So 

can anyone tell me why we need 

strategies when we read online? 

[กำรอ่ำนออนไลน์คลำ้ยกบักฬีำ 
ดงันัน้นักเรยีนช่วยบอกครทูวี่ำท ำไมเรำตอ้งมกีลยุทธเ์มื่อเร
ำอ่ำนออนไลน์] 

(expected answer) 

-strategies can help 

us meet the goal 

when we read online. 

(conclude the point) 

-that’s right, when we have strategies 

we can complete our goals easier. 

[ถูกตอ้ง เมื่อเรำมกีลยุทธ ์
เรำกส็ำมำรถบรรลุเป้ำหมำยไดง้่ำยขึน้] 

 

strategic 

training 

(15 minutes) 

(Introduce online reading strategy 1 

before reading: quickly choose a source 

that is useful) 

[น ำเสนอกลยุทธก์ำรอ่ำนประเภทที่ 1 

ก่อนเริม่อ่ำนบทควำม] 
 

(giving the handout) see appendix A 

[ใหเ้วลำนักเรยีนในกำรศกึษำกลยุทธก์ำรอ่ำนจำกแผนควำ
มรู ้appendix A] 

 

-Now, here are the strategies to help 

you meet your goal of quickly choosing 

a source that is useful. 

[ต่อไปนี้เป็นกลยุทธท์ีจ่ะช่วยใหคุ้ณบรรลุเป้ำหมำยในกำรเลื
อกแหล่งขอ้มลูทีม่ปีระโยชน์ไดอ้ย่ำงรวดเรว็] 
 

-We now have 5 minutes to study the 

handout. 

[นักเรยีนมเีวลำ 5 นำทใีนกำรศกึษำเอกสำรแจก] 

(study the handout 

A). 
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(Ask the question related to the 

handout) 

[ถำมค ำถำมเพื่อใหน้ักเรยีนตอบเกีย่วกบักำรใชก้ลยุทธว์่ำส
ำมำรถใชอ้ย่ำงไรไดบ้ำ้ง] 
 

- Now, let's imagine that you read 

online and what would be the first thing 

we do? 

[ลองจนิตนำกำรว่ำคุณอ่ำนหนังสอืออนไลน์และสิง่แรกทีเ่รำ
ท ำคอือะไร?] 

(expected answer) 

 

 

 

 

 

-We should get the 

main idea of the text 

we are about to read. 

- To get the main idea, how can we do 

that? 

[เพื่อใหไ้ดใ้จควำมส ำคญั เรำจะท ำอยำ่งไร] 

-look at pictures 

-look at headings 

-look at repeated 

words 

-look at capitalized 

words 

-look at bold and 

italic words 

-look at keywords 

-look at the first and 

the last paragraph 

-When we do this do we spend much 

time or a little time? 

[เมื่อเรำท ำเช่นนี้เรำใชเ้วลำมำกหรอืน้อย?] 

(expected answer) 

-I think we should 

spend a little time 

because we only 

look at the words 

and not reading 

deeply. 

-That's correct! 

 

-Right, we need to look quickly and not 

spend too much time on every website.  

[ถูกตอ้ง 
เรำตอ้งดูอย่ำงรวดเรว็และอย่ำใชเ้วลำมำกเกนิไปกบัทุกเวบ็
ไซต์] 

(listen) 

 

 

(Let the students exercise the strategies 

by giving them 5 minutes to find one 

main idea of one text) 

 

-Now, we will try to use the strategies 

and decide what to read further by 

looking quickly on the page. 

(skim websites and 

evaluate the 

usefulness of the 

website) 
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[ตอนนี้ถงึครำวของนักเรยีนแลว้ 
ครขูอมอบหมำยใหน้ักเรยีนลองพยำยำมใชก้ลยุทธเ์หล่ำนี้ 
และตดัสนิใจว่ำจะอ่ำนอะไรบทควำมอะไร] 

Technical 

training 

(25 minutes) 

-As you try to look for words on the 

screen, you might feel dizzy because 

one page can have so many words. 

[แน ำน ำเทคโนโลยทีีช่ว่ยใหน้ักเรยีนใชก้ลยุทธไ์ดง้่ำยและมี
ประสทิธภิำพขึน้] 

 

-Now, with technology, we can skim 

online text easier. 

[ปัจจุบนั 

เรำมเีทคโนโลยทีีส่ำมำรถช่วยใหเ้รำแยกประเดน็เพื่อหำคว
ำมคดิหลกัไดง้่ำยขึน้] 

 

(give the handout) see appendix B 

 

-Now we are going to study how we 

can use technology to help us read. 

[ตอนนี้เรำก ำลงัศกึษำว่ำเรำจะใชเ้ทคโนโลยชี่วยในกำรอ่ำน
ไดอ้ย่ำงไร] 
 

-Please spend 5 minutes to study the 

handout B 

[โปรดใชเ้วลำ 5 นำทเีพื่อศกึษำเอกสำร B] 

(Listen attentively) 

 

 

 

 

 

 

 

 

 

 

 

(study the handout) 

(Introduce Weave - an online text 

highlighter and annotation)  

[ใหน้ักเรยีนศกึษำวธิใีช ้Weave จำกวดีโีอ] 
  

-Now, we will watch this video to 

understand how we can use Weava to 

highlight some key words in websites. 

[ตอนนี้ เรำจะดูวดิโีอนี้เพือ่ท ำควำมเขำ้ใจว่ำเรำสำมำรถใช้ 
Weava เพื่อไฮไลทค์ ำส ำคญับำงค ำในเวบ็ไซต์] 
 

https://www.youtube.com/watch?v=lS

M3HZLBWQE&ab_channel=Weava  

 

(study from the 

video) 

(assign the students to pick one website 

that they found from the search) 

 

 

(select on website 

and start highlighting 

text on the page) 

https://www.youtube.com/watch?v=lSM3HZLBWQE&ab_channel=Weava
https://www.youtube.com/watch?v=lSM3HZLBWQE&ab_channel=Weava
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-As you get some ideas from the video, 

we will try to highlight some words on 

the websites. 

[เมื่อคุณไดร้บัรบัชมขอ้มลูจำกวดิโีอแลว้ วนันี้เรำจะลองใช ้
Weava เพื่อไฮไลต์ค ำบำงค ำบนเวบ็ไซต์] 
 

(Introduce search functions) 

-Apart from text highlighter, what can 

we do if we want to find a specific 

word in a text?. 

[นอกจำกปำกกำเน้นขอ้ควำมแลว้ 
เรำสำมำรถท ำอะไรไดบ้ำ้งหำกตอ้งกำรคน้หำค ำเฉพำะในข้
อควำม] 

(expected answer) 

-we can use the 

search keyword in 

the text by pressing 

CTRL+F on the 

keyboard. 

[ใหเ้วลำนักเรยีน 10 

นำทใีนกำรลองใชเ้ทคโนโลยทีีค่รแูนะน ำพรอ้มกลยุทธท์ีเ่รยี
นไปกบับทควำมออนไลน์] 

-Now, I will give you 10 minutes to use 

the internet to quickly find a source that 

is useful. 

-You can now cooperate the strategies 

and the technology that we just learned 

in this class 

 

[ครจูะใหเ้วลำคุณ 10 

นำทใีนกำรใชอ้นิเทอรเ์น็ตเพือ่คน้หำบทควำมเพื่ออ่ำนโดยไ
ม่ใชเ้วลำมำกเกนิไปในกำรอ่ำนหำใจควำมส ำคญัของเรื่อง 
- 
นักเรยีนสำมำรถลองใชเ้ทคโนโลยรี่วมกบักลยุทธท์ีเ่รำเพิง่เ
รยีนรูใ้นชัน้เรยีนนี้ได้] 

(use the strategies 

and the technology) 

(observe each students) 

(Reflection) 

(5 minutes) 

[ใหน้ักเรยีนนัง่เป็นกลุ่มเพื่อแลกเปลีย่นควำมคดิเหน็เกีย่วกั
บกำรใชก้ลยุทธท์ี ่1 และเทคโนโลยทีีช่่วยกำรอ่ำน] 

-Everyone, after you learn how to 

strategically find a reading/article and 

evaluate if the source is useful for your 

purpose or not by skimming. 

-How can these help you? 

 

[ทุกคน 

หลงัจำกทีคุ่ณเรยีนรูว้ธิคีน้หำกำรอ่ำน/บทควำมอย่ำงมกีลยุ

(various answer) 
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ทธแ์ลว้ 
และประเมนิว่ำแหล่งขอ้มลูนัน้มปีระโยชน์ส ำหรบัวตัถุประส
งคข์องคุณหรอืไม่โดยกำรอ่ำนผ่ำนๆ 

-สิง่เหล่ำนี้ช่วยคุณไดอ้ย่ำงไร?] 

Wrap-up 

(2 minutes) 

(Conclude the point of today’s class) 

-Today in the training, we learned the 

ways to use reading strategies and 

apply technology for finding the main 

idea of reading texts. As we use the 

strategies and the text highlighter, we 

can now know the ways to get the main 

idea when reading. 

[ในกำรอบรมวนันี้ 
เรำไดเ้รยีนรูว้ธิกีำรใชก้ลวธิกีำรอ่ำนและใชเ้ทคโนโลยเีพื่อค้
นหำแนวคดิหลกัของกำรอ่ำนขอ้ควำม 
ขณะทีเ่รำใชก้ลวธิแีละปำกกำเน้นขอ้ควำม 
ตอนนี้เรำสำมำรถรูว้ธิใีนกำรรบัแนวคดิหลกัเมื่ออ่ำน] 

(Listen attentively) 

 

5. Out-of-class learning task 

Students apply and practice reading strategies with technology outside the 

classroom. 

6. Consultation 

no required consultation  
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The strategy 1: before reading - quickly choose a site that is useful 

Skimming is a reading technique that allows you to quickly identify the main 

ideas or key points of an online article or webpage. Here are some steps to help 

you effectively skim online: 

Preview the text: Start by previewing the text, paying attention to headings, 

subheadings, and any bolded or italicized text or even pictures and media. This 

will give you a general idea of the structure and content of the article. 

Read the first and last sentences of each paragraph: By reading the first and 

last sentences of each paragraph, you can get a sense of the main idea or topic 

being discussed. This will help you determine if the content is relevant to your 

purpose. 

Look for keywords: Scan the text for important keywords or phrases that relate 

to your purpose or the topic you're interested in. This will help you quickly 

identify the key points of the article. 

Ignore irrelevant information: When skimming, it's important to ignore any 

information that is not relevant to your purpose or the key points of the article. 

This will help you stay focused and save time. 

Practice: Skimming effectively takes practice. Start with shorter articles and 

gradually work your way up to longer and more complex texts. With practice, 

you'll become more efficient and effective at skimming online. 

 

By following these steps, you can skim online effectively and efficiently, 

identifying the most important information and saving time in the process. 
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Technology 1: before reading - quickly choose a site that is useful Tools 

Technology can play a helpful role in facilitating the process of 

skimming online. Here are some ways that technology can help you 

when skimming text online: 

 

Digital highlighting and note-taking: Digital highlighting 

and note-taking tools can help you quickly identify and save 

important information as you skim, making it easier to revisit 

later. 

 

 

 

 

Search functions: The search function on a website or 

within a document can help you quickly locate specific 

keywords or phrases, making the skimming process more 

efficient. 

 

 

 

 

Online summaries and abstracts: Many websites, such as 

news sites, provide online summaries or abstracts of their 

articles, making it easier to quickly identify the main points. 

 

 

 

 

 By using these technology tools, you can increase your efficiency 

and effectiveness in quickly identifying key information online. 

 

 

 

Weava 

(https://

www.we

avatools.

com/)   

 

 

 

 

press 

(Ctrl+f) 

 

 

 

 

 

provided 

by some 

websites 

 

 

  

https://www.weavatools.com/
https://www.weavatools.com/
https://www.weavatools.com/
https://www.weavatools.com/
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APPENDIX G 

Training plan 8: Examine the learning 

Session 8: examine the learning  

Time: 50 minutes 

1. learning outcome 

At the end of the session, students will be able to make a self-made checklist 

to assess the learning goals. 

2. Content 

In this session, The way to assess learning goals in order to evaluate the 

effectiveness of a learning plan is presented. The students are guided to 

measure the progress and achievements that are based on the goal. In order to 

examine the learning goals, the students are introduced with various methods, 

such as self-assessment, writing reflection, and feedback from the teacher. The 

students are suggested the importance of regularly assessing progress to 

identify areas for improvement and make adjustments to the learning plan. 

3. materials 

 Self-made checklist form 

4. In-class activities  

 

Description Teacher Students 

(State 

session’s 

objective and 

lead-in the 

activity) 

(3 minutes) 

(Greetings) (Greetings) 

(Review the previous training) 

-Can you tell me what we learned last 

time? 

[ถำมนักเรยีนว่ำนักเรยีนไดเ้รยีนรูอ้ะไรไปในสปัดำหก์่อน] 

(Expected answer) 

-we learned how to 

use online reading 

strategies. 
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(provide an answer) 

-Yes, we learned the last strategy of 

online reading strategies.  

-Now, we have come to the last process 

of self-directed learning. 

 

[ใช่ 
เรำไดเ้รยีนรูก้ลยุทธส์ุดทำ้ยของกลยุทธก์ำรอ่ำนออนไลน์ 

-วนันี้ 
เรำมำถงึขัน้ตอนสุดทำ้ยของกำรเรยีนรูแ้บบชีน้ ำตนเองแลว้
] 

(Overview and introduce the objectives 

of the unit) 

[น ำเสนอสิง่ทีค่ำดหวงัของกจิกรรมในวนันี้] 
 

 

-Today, we are going to learn the very 

last step of self-directed learning. We 

are going to examine the learning’ or 

other educators call this as ‘to assess 

the learning goal’. 

[วนันี้เรำจะเรยีนรูข้ ัน้ตอนสุดทำ้ยของกำรเรยีนรูด้ว้ยตนเอง 
เรำจะตรวจสอบกำรเรยีนรู’้ หรอืทีน่ักกำรศกึษำคนอืน่ๆ 

เรยีกว่ำ ‘เพื่อประเมนิเป้ำหมำยกำรเรยีนรู’้] 
 

-and at the end of this session, you will 

be able to assess your own learning 

goals by making a self-made checklist. 

[และเมื่อสิน้สุดเซสชัน่นี้ 
คุณจะสำมำรถประเมนิผลกำรเรยีนรูข้องคุณเองไดโ้ดยกำร
ท ำรำยกำรตรวจสอบทีส่รำ้งขึน้เอง] 

(listen attentively) 

(Introduce 

Pedagogical 

training) 

(15 minutes) 

(Use an analogy of classroom study as 

an example) 

[น ำเสนอตวัอย่ำงสถำนกำรณ์จำกในหอ้งเรยีน คอื 
นักเรยีนรูไ้ดอ้ย่ำงไรว่ำนักเรยีนมพีฒันำกำรในกำรเรยีน 

เช่นวชิำภำษำองักฤษจำกเทอมก่อน] 

 

-So, when you finish your semester, 

how do you know that you have 

improved or not. 

[แลว้จบภำคเรยีนจะรูไ้ดอ้ย่ำงไรว่ำดขีึน้หรอืไม่] 
 

 

 

 

 

 

 

 

(expected answer) 

-we look at the 

grade. 

-we compare the 

grade. 
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-What do you look at? or What do you 

compare? 

[คุณดูทีอ่ะไร? หรอืคุณเปรยีบเทยีบอะไร?] 

-From the previous answer, what is 

assessing learning goal? 

[แลว้นักเรยีนคดิว่ำ กำรประเมนิกำรเรยีนรูค้อือะไร?] 

(Start discussing 

“what” is assessing 

learning) 

 

(Expected answer) 

-assessing learning is 

when we check our 

achievement.  

(provide the answer) 

 

-Assessing the learning is one process 

that we check our understanding or skill 

of whether we succeed in what we want 

to learn on the subject by ourselves. 

[กำรประเมนิกำรเรยีนรูเ้ป็นกระบวนกำรหนึ่งทีเ่รำตรวจสอ
บควำมเขำ้ใจหรอืทกัษะของเรำว่ำเรำประสบควำมส ำเรจ็ใน
สิง่ทีต่อ้งกำรเรยีนรูใ้นเรื่องนัน้ ๆ ดว้ยตวัเองหรอืไม่] 
 

-and we look at the evidence such as 

your performance when reading online. 

[และเรำจะดูหลกัฐำนต่ำงๆ เช่น 

ประสทิธภิำพของคุณเมื่ออ่ำนออนไลน์] 

 

 

 

 

(Listen to the 

lecture) 

 

 

(Encourage students to brainstorm in 

the discussion on WHY “assess the 

learning goals” is important?) 

[ถำมค ำถำมว่ำ 
กำรทีเ่รำประเมนิตนเองมคีวำมส ำคญัอย่ำงไร] 
 

-Why do we need to assess the learning 

goals?  

[ท ำไมเรำตอ้งประเมนิผลกำรเรยีนรู?้] 

 

 

 

 

 

 

 

 

(Use Mentimeter: an electronic 

 

 

 

 

 

(Expected answer) 

-This can help us 

because we can 

know whether we 

have achieved what 

we expect to 

improve as we 

planned in the 

beginning or not.  

 

-Moreover, it is good 

because we can 

know what to adjust 
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discussion board as a means to get the 

thoughts posted.) 

and improve in the 

later plan for the 

future learning 

(Provide the answer to the question 

“why” assessing learning goals is 

important) 

-It is important because it can help us 

realize whether we have achieved our 

goal that we set at the beginning or not. 

[เป็นสิง่ส ำคญัเพรำะสำมำรถช่วยใหเ้รำรูว้่ำเรำบรรลุเป้ำหม
ำยทีเ่รำตัง้ไวใ้นตอนแรกหรอืไม่] 
 

-It also helps us to adjust some part of 

the learning plan for a future study in 

case we cannot accomplish the goal we 

expected. 

[นอกจำกนี้ยงัชว่ยใหเ้รำปรบัแผนกำรเรยีนรูบ้ำงส่วนส ำหรั
บกำรศกึษำในอนำคตในกรณีทีเ่รำไม่สำมำรถบรรลุเป้ำหมำ
ยทีค่ำดหวงัได]้ 

(Listen to answer) 

 

 

 

 

 

(Introduce 

Strategic 

training) 

[ถำมนักเรยีนว่ำเรำจะมวีธิกีำรประเมนิผลตนเองไดอ้ย่ำงไร 
เรำจะใชก้ลยุทธอ์ะไร] 
 

-Since now we understand ‘what’ and 

‘why’ assessing the learning goals is 

important, it is now the time that we 

learn the strategic way to assess our 

learning goal. 

[เนื่องจำกตอนนี้เรำเขำ้ใจว่ำ "อะไร" และ "ท ำไม" 
กำรประเมนิผลลพัธก์ำรเรยีนรูจ้งึมคีวำมส ำคญั 

ถงึเวลำแลว้ทีเ่รำจะเรยีนรูก้ลยุทธใ์นกำรประเมนิเป้ำหมำยก
ำรเรยีนรูข้องเรำ] 
 

(let the students share their thinking 

about one way to assess the learning 

goals) 

 

-What do you think that we can do to 

assess the learning goal? 

[คุณคดิว่ำเรำจะท ำอย่ำงไรเพื่อประเมนิเป้ำหมำยกำรเรยีนรู้
?] 

(Listen attentively) 

 

 

 

 

 

 

 

 

 

 

 

(Share various 

answers) 

-we can do a test. 

-we can make a 

checklist on what we 

have succeeded in. 

-we can reflect on 

the experience. 

 

(Point out to the way that is presented 

today in this session ) 

-Right, there are many methods to 

(Listen) 
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assess our learning goals, but in this 

class we will focus on making a ‘self-

assessment’ because it is the most 

obvious way to check your goal and 

you can do the check by yourself. 

[ใช่ มหีลำยวธิใีนกำรประเมนิเป้ำหมำยกำรเรยีนรูข้องเรำ 
แต่ในคลำสนี้ เรำจะเน้นไปทีก่ำร 'ประเมนิตนเอง' 
เพรำะเป็นวธิทีีช่ดัเจนทีสุ่ดในกำรตรวจสอบเป้ำหมำยของคุ
ณ และคุณสำมำรถตรวจสอบไดด้ว้ยตวัเอง] 

(Encourage the students to think of how 

a self-assessment is made) 

-What do we start from when we want 

to make a self-assessment?  

[เรำจะเริม่จำกอะไรในกำรประเมนิตนเอง?] 

(Expected answer) 

 

-we have to look 

back at the goal that 

we set in the 

beginning. 

-That’s right! We look at the goal.  

 

-Now, we are going to use this goal to 

make a self-assessment. 

[ถูกตอัง! เรำมองไปทีเ่ป้ำหมำย 

 

เรำจะใชเ้ป้ำหมำยนี้ในกำรประเมนิตนเอง] 
 

(provide the handout 1 and the model 

goal) 

(study the handout) 

-Now, we will use the goal to set up 

some statements that will be used to 

self-assess. 

[เรำจะใชเ้ป้ำหมำยเพื่อตัง้ค่ำงบทีจ่ะใชใ้นกำรประเมนิตนเอ
ง] 
 

 

-Can anyone think of any statement that 

reflects given the goal?  

[ใครสำมำรถนึกถงึขอ้ควำมใด ๆ 

ทีส่ะทอ้นถงึเป้ำหมำยไดห้รอืไม่?] 

(Listen) 

 

 

 

 

 

 

(Expected answer 

that can be written in 

the self-assessment) 

-I read components 

about trees. 

-I summarize the 

idea of the 

components of trees. 

-without using 

dictionary 
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(show handout 2: the completed 

example of the self-assessment form) 

 

-Now, these are the statements that 

reflect the goal.  

[ตอนนี้ นี่คอืขอ้ควำมทีฉ่นัสะทอ้นจำกเป้ำหมำย] 

(look at the 

statement and see the 

alignment of them 

with the goal) 

-When we have all the statements in the 

self-assessment form, what should we 

do next? 

[เมื่อไดข้อ้ควำมในแบบประเมนิตนเองครบถว้นแลว้จะท ำอ
ย่ำงไรต่อไป?] 

(Expected answer) 

-While we are 

learning, we have to 

be watchful of our 

actions and notice 

that if we have 

succeeded in the 

goal.   

(Provide more detailed answer) 

-We have to find the evidence that tells 

us if we have reached the goal. 

[เรำตอ้งหำหลกัฐำนทีบ่อกว่ำเรำไปถงึเป้ำหมำยแลว้หรอืยงั
] 
 

-In this case, we can monitor ourselves 

if we can make a summary of the 

components of a tree or not.  OR if we 

read online texts without using a 

dictionary. 

[ในกรณีนี้ 
เรำสำมำรถตรวจสอบตวัเองไดว้่ำสำมำรถสรุปส่วนประกอบ
ของตน้ไมไ้ดห้รอืไม่ 
หรอืถำ้เรำอ่ำนขอ้ควำมออนไลน์โดยไม่ใชพ้จนำนุกรม] 

 

(Give the keywords of self-assessment) 

The key is that we have to keep 

monitoring our actions. 

(Listen) 

(Let the students set up their self-

assessment form) 

-Now, it is your turn that you are going 

to set up your own assessment to assess 

your goal. 

[ถงึตำคุณแลว้ทีคุ่ณจะตอ้งตัง้ค่ำกำรประเมนิของคุณเองเพื่
อประเมนิเป้ำหมำยของคุณ] 

 

-We will do it within 5 minutes. You 

bring out your goal and write down 

(Write the goal and 

come up with self-

assessment 

statements) 
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some statements that reflect your goal. 

[เรำจะด ำเนินกำรใหภ้ำยใน 5 นำท ี

คุณน ำเป้ำหมำยของคุณออกมำและเขยีนขอ้ควำมทีส่ะทอ้น
ถงึเป้ำหมำยของคุณ] 

(Give a suggestion on making a new 

goal on handout 3) 

- Once you finish one learning goal, 

there can be something that you miss. 

Don’t be worried because we can learn 

from that and set a new goal. 

[เมื่อคุณบรรลุเป้ำหมำยกำรเรยีนรูข้อ้หนึ่งแลว้ 
อำจมบีำงสิง่ทีคุ่ณพลำดไป 

ไม่ตอ้งกงัวลเพรำะเรำสำมำรถเรยีนรูจ้ำกสิง่นัน้และตัง้เป้ำห
มำยใหม่ได ้

 

-Some people can complete the goal at 

the first time. So you can proceed with 

another goal too. 

 [บำงคนสำมำรถท ำเป้ำหมำยใหส้ ำเรจ็ไดใ้นครัง้แรก 
ดงันัน้คุณสำมำรถด ำเนินกำรตำมเป้ำหมำยอื่นไดเ้ช่นกนั] 

(study handout 3 on 

making a new goal) 

(Point out to making a new goal section 

in the form) 

-If you find out your missed points or a 

new goal you want to pursue, write it 

down in this box. 

[หำกคุณพบจุดทีพ่ลำดไปหรอืเป้ำหมำยใหม่ทีคุ่ณตอ้งกำร
ตดิตำม ใหเ้ขยีนลงในช่องนี้] 

(Listen) 

(Wrap-up) 

(2 minutes) 

Conclude the point of today’s class 

Script 

-Today in the training, we learned the 

ways to assess our learning goals. 

[ในกำรอบรมวนันี้ 
เรำไดเ้รยีนรูว้ธิกีำรประเมนิเป้ำหมำยกำรเรยีนรูข้องเรำ] 

(Listen attentively) 

 

1. Out-of-class learning task 

Students evaluate their learning goals using a proper assessment method. 

2. Consultation 

no required consultation  
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handout 1: self-assessment แบบประเมินตนเอง 
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handout 2: a completed example of self-assessment form 

 

Source: Knowles, M. S. (1975). Self-directed learning: A guide for learners and 

teachers. 
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Handout 3: the model of setting a new learning goal 
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APPENDIX H 

Consultation plan required session 1: Checking the needs and goal 

Required session #1    focus: check the alignment between the needs 

and goal & the goal statement 

1. Outcome: Students will be able to create or revise to have a completed 

learning goal that aligns with the needs. 

2. The scope of consultation: In this session, a student will be asked with 

questions to reflect how their needs and the goal align. The consultant 

employs strategies such as actively listening, asking clarifying questions, 

using reflective questions, exploring options. Also, the consultant incorporates 

the SMART goal setting, specifically, on the R-relevant between the needs and 

the goal. This ensures that the student's needs and goals are understood and a 

learning plan can be further developed that aligns with their desired goal. 

3. Materials: Students’ goal and needs analysis 

4. Time allocation: 30 minutes 

_____________________________________________________________________ 

5. Question guidelines 

 Opening (3 minutes) 

 (Greetings) 

1 (Build rapport by having a small talk with the student) 

-How are you? 

[นักเรยีนสบำยดไีหม?] 

 

-How have you been for the past week? 

[สปัดำหท์ีผ่่ำนมำไปท ำอะไรมำบำ้ง?] 

 

(Ask the students about self-learning.) 

-How do you do with the self-learning tasks? 

[ลองไปฝึกเรยีนรูด้ว้ยตนเองแลว้เป็นอย่ำงไรบำ้ง?] 

 

(Repeat, summarize, and restate what the student says.) 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 227 

2 (Ask about the last session of the training) 

-Can you tell me, what did we do in the last session? 

[นักเรยีนบอกครไูดไ้หมว่ำครำวทีแ่ลว้เรำท ำอะไรไปบำ้ง?] 

 

(Repeat, summarize, and restate what the student says.) 

3 (Bring up the topic about the needs analysis and goals setting) 

-Today, we are going to check the needs analysis and the goals setting 

that you have done prior to this consultation session. 

[วนันี้เรำจะมำตรวจสอบว่ำสิง่ทีน่ักเรยีนอยำกพฒันำ (needs) กบัเป้ำหมำยทีน่ักเรยีนตัง้เอำไว ้
(goal) สอดคลอ้งกนัหรอืไม?่] 

 

 

 Midway (25 minutes) 

1 (Ask about the needs) 

-Now can you show me the needs that you wrote from the last session. 

[นักเรยีนน ำสิง่ทีน่ักเรยีนอยำกพฒันำ (needs) มำแสดงใหค้รดููหน่อย] 

 

-Can you explain a bit how you got these needs? 

[นักเรยีนช่วยอธบิำยว่ำนักเรยีนไดค้วำมตอ้งกำร(needs)นี้มำอย่ำงไร?] 

 

(Ask about the goal) 

- What do you think is your goal 

[นักเรยีนคดิว่ำเป้ำหมำยในกำรเรยีนรู(้goal) ของนักเรยีนคอือะไร?] 

 

- How did you set the goal? 

[เป้ำหมำยกำรเรยีนรูข้องนักเรยีน(goal) เกดิจำกปัญหำใด?] 

2 -We are going to use SMART criteria to check if your needs match 

with your goal. 
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[เรำจะใชก้ำรตัง้เป้ำหมำยแบบ SMART ในกำรตรวจสอบควำมสอดคลอ้ง] 

 

-So, we will specifically look at R-Relevant  

[ดงันัน้ เรำจะใหค้วำมส ำคญัในตวัอกัษร R หรอื relevant ทีแ่ปลว่ำควำมเกีย่วขอ้งกนั] 

3 (Use questions that have the student reflect on R=Relevant) 

-How does this goal address your current needs?  

[เป้ำหมำย (goal) นี้สะทอ้นใหเ้หน็ถงึควำมตอ้งกำรทีจ่ะพฒันำ (needs) อย่ำงไรบำ้ง] 

 

-How do you see the needs and the goal connected? 

[นักเรยีนเหน็ว่ำควำมตอ้งกำรทีจ่ะพฒันำ (needs) และ เป้ำหมำยในกำรเรยีนรู ้(goal) 

สมัพนัธก์นัอย่ำงไร] 

4 (Check other aspects of the goal) 

(Use questions that have the student reflect on S=Specific) 

-Is the goal you set too broad? 

[เป้ำหมำยทีน่ักเรยีนตัง้ไวก้วำ้งเกนิไปหรอืไม่?] 

 

-Does it point to a specific area of your needs? 

[เป้ำหมำยนัน้ไดมุ้่งเน้นไปทีค่วำมตอ้งกำรเฉพำะดำ้นของนักเรยีนหรอืไม่?] 

 

-How would you make it more specific? 

 [นักเรยีนจะท ำใหเ้ป้ำหมำยมคีวำมเจำะจงเฉพำะดำ้นไดอ้ย่ำงไร?] 

5 (Use questions that have the student reflect on M=Measurable) 

-How do you know if you succeed in your goal? 

[นักเรยีนจะทรำบไดอ้ย่ำงไรหำกนักเรยีนท ำส ำเรจ็ตำมเป้ำหมำยหรอืไม่?] 

 

-What action or behavior would be used to measure your success? 

[กำรกระท ำหรอืพฤตกิรรมใดทีจ่ะใชว้ดัควำมส ำเรจ็ของนักเรยีน? ] 
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6 (Use questions that have the student reflect on A=Achievable) 

-Do you have enough access to resources that help you accomplish 

your goal? (e.g., technology, space, equipment, etc.)?  

[นักเรยีนสำมำรถใช ้หรอืมอีุปกรณ์เพยีงพอทีช่่วยใหน้ักเรยีนบรรลุเป้ำหมำยหรอืไม่?] 

 

-How do your abilities and skills help you to accomplish the goal? 

[ควำมสำมำรถและทกัษะของนักเรยีนช่วยใหน้ักเรยีนบรรลุเป้ำหมำยไดอ้ย่ำงไร?] 

 

-Is this goal too difficult or easy for you? How would you change to 

be more achievable from your perspective? 

[เป้ำหมำยนี้ยำกหรอืง่ำยเกนิไปส ำหรบันักเรยีน? 

นักเรยีนจะเปลีย่นอะไรเพื่อใหน้ักเรยีนบรรลุเป้ำหมำยได้?] 

7 (Use questions that have the student reflect on T=Time-bound) 

The following is the set of questions; 

-How many activities would you do to achieve the goals? 

นักเรยีนจะท ำ[กจิกรรมกีอ่ย่ำงเพื่อใหบ้รรลุเป้ำหมำย?] 

 

-How long would you take to complete each activity?  

[นักเรยีนจะใชเ้วลำนำนแค่ไหนในกำรท ำกจิกรรมแต่ละอย่ำง?] 

 Closing (2 minutes) 

1 (Conclude the revision of the goal) 

-After we have checked with SMART criteria, can you review your 

goal again? 

[หลงัจำกทีเ่รำตรวจสอบกบัเกณฑ์ SMART และแกไ้ขแลว้ 
นักเรยีนทบทวนอกีครัง้ไดไ้หมว่ำเป้ำหลำยของนักเรยีนคอือะไร ] 
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2 (End the conversation) 

-Hope our conversation helps you to have a certain goal for your self-

learning.  

[ครหูวงัว่ำกำรสนทนำของเรำจะชว่ยใหน้ักเรยีนมเีป้ำหมำยทีแ่น่ชดัในกำรเรยีนรูด้ว้ยตนเอง] 
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APPENDIX I 

Consultation plan required session 2: Checking the learning plan 

Required session #2    focus: check the learning plan 

1. Outcome: Students will be able to revise the learning plan to be more 

practical  

2. The scope of consultation: In this session, a student will be asked with 

questions to reflect their designed learning plan in order to check the 

practicality of the learning plan. The consultant uses reflective questions to 

urge them to think deeply on the feasibility of the timeframe, potential 

challenges, the alignments with the student's goal with other elements such as 

materials selected and strategies used. 

3. Materials: Learning plan template 

4. Time allocation: 30 minutes 

_____________________________________________________________________ 

5. Question guidelines 

 Opening (3 minutes) 

 (Greetings) 

1 (Build rapport by having a small talk with the student) 

-How are you? 

[นักเรยีนสบำยดไีหม?] 

-How have you been for the past week? 

[สปัดำหท์ีผ่่ำนมำไปท ำอะไรมำบำ้ง?] 

 

(Ask the students about self-learning.) 

-How do you do with the self-learning tasks? 

[ลองไปฝึกเรยีนรูด้ว้ยตนเองแลว้เป็นอย่ำงไรบำ้ง?] 

 

(Repeat, summarize, and restate what the student says.) 

2 (Ask about the last session of the training) 

-Can you tell me, what did we do in the last session? 
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[นักเรยีนบอกครไูดไ้หมว่ำครำวทีแ่ลว้เรำท ำอะไรไปบำ้ง?] 

 

(Repeat, summarize, and restate what the student says.) 

3 (Bring up the topic that is to check the learning plan) 

 

-Today, we are going to check the learning plan that you have 

prepared prior to this consultation session. We are going to review 

your plan with the criteria, adjust and revise your plan if needed. At 

the end, you will have a practical version of your learning plan where 

you can follow when learning outside the classroom. 

[วนันี้เรำจะมำตรวจสอบแผนกำรเรยีนรูท้ีน่ักเรยีนไดล้องฝึกสรำ้งไวก้อ่นกำรใหค้ ำปรกึษำในครัง้นี้ 
โดยใชเ้กณฑ ์เพื่อปรบัปรุงและแกไ้ขแผนกำรเรยีนรูข้องนักเรยีน 

เพื่อจะสำมำรถน ำไปใชง้ำนไดจ้รงิเมื่อนักเรยีนออกไปเรยีนรูน้อกหอ้งเรยีน] 

 

 Midway (25 minutes) 

1 (Ask the students to bring up their finished learning plan  

- As you designed the plan last time, please bring up the plan you 

made. 

[ในครัง้ทีแ่ลว้นักเรยีนไดอ้อกแบบแผนกำรเรยีนรูไ้ปแลว้ ขอใหน้ักเรยีนน ำแผนทีท่ ำไวข้ึน้มำ] 

2 (Ask the student to reflect if the goals translate to the activities) 

 

-What is the reason that you do this activity? 

[นักเรยีนมเีหตุผลอะไรทีท่ ำใหน้ักเรยีนจะท ำกจิกรรมนี้?] 

 

-How is the activity relevant to your goals? 

[กจิกรรมนี้เกีย่วขอ้งกบัเป้ำหมำยของนักเรยีนอย่ำงไร?] 

3 (Ask the student to reflect if the activities are practical with the limitations ) 

 

-How will you manage the activity to complete in time? 
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[นักเรยีนจะจดักำรกจิกรรมอย่ำงไรใหเ้สรจ็ทนัเวลำ?] 

 

-How much time do you think it will take to advance this skill? and 

Why? 

[นักเรยีนคดิว่ำตอ้งใชเ้วลำเท่ำไหร่ในกำรพฒันำทกัษะนี้?  เพรำะอะไร?] 

 

-How long did it take you to ____? and based on what you’ve written, 

how long will it take you to complete ______?  

[นักเรยีนเคยใชเ้วลำนำนเท่ำไรในกำร ____ และจำกทนีักเรยีนเขยีนมำ 
นักเรยีนคดิว่ำจะท ำส ำเรจ็โดยใชเ้วลำเท่ำใด______?] 

4 (Ask the student to reflect if the materials or websites match with the 

activities) 

 

-Why do you think that these resources are good for you? 

[เพรำะเหตุใดนักเรยีนจงึคดิว่ำแหล่งขอ้มลูเหล่ำนี้ดสี ำหรบันักเรยีน] 

 

-How do these resources help you to develop a certain ability? 

[แหล่งขอ้มลูเหล่ำนี้ชว่ยนักเรยีนพฒันำควำมสำมำรถบำงอย่ำงไดอ้ย่ำงไร?] 

5 (Ask the students to reflect on what and how they will use strategies) 

 

- How will this strategy help you complete your goal? 

[กลยุทธน์ี้จะชว่ยใหน้ักเรยีนบรรลุเป้ำหมำยไดอ้ย่ำงไร] 

 Closing (2 minutes) 

1 (Conclude the practicality of the learning plan.) 

 

-Today we have checked the practicality of your learning plan with 

the four criteria. Can you tell me one more time how we check our 

learning plan?  

[วนันี้เรำไดต้รวจสอบควำมเป็นไปไดข้องแผนกำรเรยีนรูข้องนักเรยีนดว้ยเกณฑส์ีป่ระกำร 
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นักเรยีนชว่ยเน้นย ้ำอกีครัง้ไดไ้หมว่ำเรำจะสำมำรถตรวจสอบแผนกำรเรยีนรูข้องเรำไดอ้ย่ำงไร?] 

2 (End the consultation) 

-Hope our conversation helps you to have a practical learning plan for 

your self-learning. 

[ครหูวงัว่ำกำรสนทนำของเรำจะชว่ยใหน้ักเรยีนมแีผนกำรเรยีนรูท้ีช่ดัเจนเพื่อน ำไปใชใ้นกำรเรยีนรูด้ว้ย
ตนเอง] 
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APPENDIX J 

Consultation plan required session 3: Reviewing the learning plan 

Required session #3  focus: The review of the learning plan 

1. Outcome: Students will be able to revise and adjust the learning plan to the 

current circumstances. 

2. The scope of consultation: In this session, a student will be asked with 

questions to reflect on the learning plan in order to check and review the 

learning plan along with the student’s progress. The consultant mainly uses 

reflective questions to prompt the students to think deeply on the feasibility of 

the timeframe, potential challenges, the alignments with the student's goal 

with other elements such as materials selected and strategies used. 

3. Materials: The learning plan 

4. Time allocation: 30 minutes 

_____________________________________________________________________ 

5. Question guidelines 

 Opening (3 minutes) 

 (Greetings) 

1 (Build rapport by having a small talk with the student) 

-How are you? 

[นักเรยีนสบำยดไีหม?] 

 

-How have you been for the past week? 

[สปัดำหท์ีผ่่ำนมำไปท ำอะไรมำบำ้ง?] 

 

(Ask the students about self-learning.) 

-How do you do with the self-learning tasks? 

[ลองไปฝึกเรยีนรูด้ว้ยตนเองแลว้เป็นอย่ำงไรบำ้ง?] 

 

(Repeat, summarize, and restate what the student says.) 

2 (Ask about the last session of the training) 
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- Can you tell me, what did we do in the last session? 

[นักเรยีนบอกครไูดไ้หมว่ำครำวทีแ่ลว้เรำท ำอะไรไปบำ้ง?] 

 

(Repeat, summarize, and restate what the student says.) 

3 (Bring up the topic that is review & revise the learning plan) 

- Today, we are going to see if you are able to carry out the learning 

outside the classroom as you once laid out in your plan. If it is 

necessary, we are going to revise some part of your plan with the 

criteria. At the end, you will have a more practical version of your 

learning plan that you can follow when learning outside the 

classroom. 

[วนันี้ 
เรำจะมำตรวจสอบกนัว่ำนักเรยีนสำมำรถด ำเนินกำรเรยีนรูน้อกหอ้งเรยีนตำมทีว่ำงแผนไวไ้ดห้รอืไม่ 
หำกจ ำเป็น เรำจะตอ้งมกีำรปรบัเปลีย่นบำงส่วนของแผนโดยใชเ้กณฑ์ 
เพื่อนักเรยีนจะมแีผนกำรเรยีนรูฉ้บบัทีใ่ชง้ำนไดจ้รงิมำกขึน้ 

และน ำไปเรยีนรูด้ว้ยตนเองนอกหอ้งเรยีนตอ่ไป] 

 Midway (25 minutes) 

1 (Ask the student to reflect on the plan in the aspect of Action.) 

 

-What have you learned? 

[นักเรยีนไดเ้รยีนรูอ้ะไรบำ้ง?] 

 

-How did you learn? 

[นักเรยีนเรยีนรูไ้ดอ้ย่ำงไร?] 

 

-How well did you do? 

[นักเรยีนท ำไดด้แีค่ไหน?] 

2 (Ask the student to reflect on the plan in the aspect of Feelings.) 

 

- How do you feel about the process? 
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[นักเรยีนรูส้กึอย่ำงไรเกีย่วกบัขัน้ตอนกำรเรยีนรูน้ี้] 

 

- How satisfied are you with your learning? 

[นักเรยีนพอใจกบักำรเรยีนรูข้องนักเรยีนมำกน้อยเพยีงใด] 

3 (Ask the student to reflect on the plan in the aspect of Overview.) 

 

- Do you think you are getting closer to achieving your goals? Why? 

Why not? 

[นักเรยีนคดิว่ำนักเรยีนเขำ้ใกลเ้ป้ำหมำยของนักเรยีนมำกขึน้หรอืไม่? เพรำะ?] 

 

- What can make you reach the goals easier? And What challenges 

prevent you from achieving your goals? 

[อะไรท ำใหน้ักเรยีนบรรลุเป้ำหมำยไดง้่ำยขึน้ และ 
ควำมทำ้ทำยอะไรทีข่ดัขวำงไม่ใหน้ักเรยีนบรรลุเป้ำหมำย] 

 

- If you could do something in your plan e.g. strategies, resources, 

assessment, what changes would you make? 

[หำกนักเรยีนสำมำรถเปลีย่นหนึ่งสิง่ เช่น กลยุทธ ์ทรพัยำกร กำรประเมนิ 

นักเรยีนจะเปลีย่นแปลงอะไร?] 

4 (Ask the student to reflect on the plan in the aspect of From Now On.) 

 

- What are some adjustments you will make for your future learning? 

[นักเรยีนจะปรบัเปลีย่นอะไรบำ้งส ำหรบักำรเรยีนรูใ้นอนำคตของนักเรยีน] 

 

- Why do you change them? 

[เพรำะอะไรนักเรยีนถงึเปลีย่นสิง่นัน้?] 

 

- What is your next step? 

[ขัน้ตอนต่อไปของนักเรยีนคอือะไร?] 
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 Closing (2 minutes) 

1 (Conclude the reviewing of the learning plan. And revising in some cases.) 

-Today we have reviewed (and also revised for some students) of your 

learning plan with the four criteria. Can you tell me one more time 

what we do to review our learning plan? 

[วนันี้เรำไดต้รวจสอบ (และแกไ้ขส ำหรบันักเรยีนบำงคน) 

ของแผนกำรเรยีนรูข้องนักเรยีนดว้ยเกณฑส์ีป่ระกำร 
ช่วยบอกครอูกีครัง้ไดไ้หมว่ำเรำควรท ำอะไรเพือ่ทบทวนและตรวจสอบแผนกำรเรยีนรูข้องเรำ?] 

2 (End the consultation) 

-Hope our conversation helps you to have a practical learning plan for 

your self-learning. 

[ครหูวงัว่ำกำรสนทนำของเรำจะชว่ยใหน้ักเรยีนมแีผนกำรเรยีนรูท้ีช่ดัเจนเพื่อน ำไปใชใ้นกำรเรยีนรูด้ว้ยต
นเอง] 

  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 239 

APPENDIX K 

Consultation plan voluntary session: General consultation 

Voluntary session  focus: general consulting 

1. Outcome: Students will be able to reflect on their own problem(s) and 

propose a solution(s) to the problem(s). 

2. The scope of consultation: In this session, a student will be asked with 

questions to reflect their self-directed learning and in any subject the students 

want to talk about.  The consultant employs reflective questions to prompt the 

students to think deeply on the matters. 

3. Materials: - 

4. Time allocation: 30 minutes 

_____________________________________________________________________ 

5. Question guideline 

 Opening (3 minutes) 

 (Greetings) 

1 (Build rapport by having a small talk with the student) 

-How are you? 

[นักเรยีนสบำยดไีหม?] 

-How have you been for the past week? 

[สปัดำหท์ีผ่่ำนมำไปท ำอะไรมำบำ้ง?] 

 

(Ask the students about self-learning.) 

-How do you do with the self-learning tasks? 

[ลองไปฝึกเรยีนรูด้ว้ยตนเองแลว้เป็นอย่ำงไรบำ้งหละ?] 

 

(Repeat, summarize, and restate what the student says.) 

2 Ask the student to point out the topic that they want to discuss today 

 

-  What should we discuss, today? 
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[วนันี้นักเรยีนอยำกปรกึษำครเูรือ่งอะไร?] 

Repeat, summarize, and restate what the student says. 

 Midway (20 minutes) 

1 (Ask the student to reflect on the topic he/she wants to discuss.) 

or 

(Ask the students about the goal of the students learning plan) 

 

- Were you able to carry out your learning plan as planned? 

[นักเรยีนสำมำรถด ำเนินกำรตำมแผนกำรเรยีนรูท้ีว่ำงไวไ้ดห้รอืไม่?] 

 

- Were you able to…..? 

[นักเรยีนสำมำรถ……?] 

 

- What made it difficult for you? 

[อะไรท ำใหน้ักเรยีนล ำบำกใจ?] 

 

- How did you learn…..? 

[นักเรยีนเรยีนรู…้…..อย่ำงไร?] 

 

- Why do you think this situation happens? 

[เพรำะเหตุใดนักเรยีนถงึคดิว่ำสถำนกำรณ์นี้ถงึไดเ้กดิขึน้ ?] 

 

(One word such as “So …?” “Because?” and “And?”  or silence is used if 

clarification is needed.) 

 

(Observe the reactions of the student along the way) 

2 (Start using questions that help the student think about solutions) 

- What would you do next? 
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[นักเรยีนจะท ำสิง่ใดตอ่ไป?] 

 

- Why do you change them? 

[เพรำะเหตุใดนักเรยีนถงึเปลีย่นมนั?] 

 

- What do you think will help improve this situation? 

[นักเรยีนคดิว่ำสิง่ใดช่วยแกไ้ขสถำนกำรณ์นี้ได้?] 

 

- How would you proceed with this? 

[นักเรยีนจะท ำอย่ำงไรกบัเรื่องนี้?] 

 

- If you do….., what do you think would happen…..? 

[ถำ้นักเรยีนท ำ…..นักเรยีนคดิว่ำจะเกดิอะไรขึน้…..?] 

 

- How would …..help improve….?  

[สิง่นี้…..ชว่ยพฒันำ….ไดอ้ย่ำงไร?] 

 Closing (2 minutes) 

1 (Conclude today's consultation.) 

 

- Today we have discussed……... Can you tell me one more time 

what we should do? 

[วนันี้เรำไดคุ้ยกนัแลว้……...ช่วยบอกครอูกีครัง้ไดไ้หมว่ำเรำควรท ำอยำ่งไร?] 

2 (motivate the student to have more consultation if needed.) 

-Hope our conversation helps you to see what to do next. 

[หวงัว่ำกำรสนทนำของเรำจะช่วยใหน้ักเรยีนทรำบว่ำตอ้งท ำอะไรตอ่ไป] 

-You may schedule another appointment with me if needed. 

[หำกนักเรยีนตอ้งกำรปรกึษำสำมำรถนัดหมำยครไูด้] 
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APPENDIX   L 

Learning Log Handout  
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APPENDIX  M 

Interview questions 

ล าดับ ข้อค าถาม 
 เร่ิมตน้สนทนาเพื่อสร้างความคุน้เคยและบรรยากาศในการสัมภาษณ์ 
1.1 กล่าวต้อนรับและขอบคุณผู้เข้าร่วมสัมภาษณ์  

-สวสัดีครับ… (ช่ือผูเ้ขา้สัมภาษณ์) ครูขอขอบใจท่ีนกัเรียนแบ่งปันเวลาเพื่อมาเขา้  
การสัมภาษณ์ในคร้ังน้ีนะครับ 

1.2 ชี้แจงวัถตุประสงค์ในการสัมภาษณ์ 
-การสัมภาษณ์ในคร้ังน้ีมีวตัถุประสงค ์เพื่อรวบรวมขอ้มูลของนกัเรียนแต่ละคน
หลงัจากเขา้ร่วมโครงการฝึกอบรมโปรแกรมคอมพิวเตอร์ช่วยเรียนภาษาส าหรับการ
อ่านภาษาองักฤษ หลงัจากท่ี…(ช่ือผูเ้ขา้สัมภาษณ์)ไดร่้วมท ากิจกรรมและฝึกอ่านดว้ย
ตนเองมาเป็นเวลา 2 เดือน 
- ขอ้มูลจากการสัมภาษณ์คร้ังน้ีจะถูกน ามาใชใ้นการวิเคราะห์ความสามารถในการ
เรียนรู้ดว้ยตนเองของนกัเรียน 

1.3 -ในการสัมภาษณ์น้ีครูจะขออนุญาตบนัทึกเสียง และจดค าสัมภาษณ์ท่ีนกัเรียนไดก้ล่าว
ไวน้ะครับ 
-ขอ้มูลท่ีถูกบนัทึกจะถูกเก็บไวเ้ป็นความลบัและใชเ้พื่อการวิจยัเท่านั้นนะครับ 
หลงัจากเสร็จส้ินงานวิจยัแลว้ขอ้มูลจะถูกท าลาย 

1.4 เร่ิมค าถามอุ่นเคร่ืองเพ่ือสร้างความคุ้นเคยระหว่างกัน 
-นกัเรียนสบายดีใช่ไหม 
-ช่วงน้ี ปิดเทอม ท าอะไรบา้ง 

เร่ิมค าถามหลกัเก่ียวความสามารถในการเรียนรู้ดว้ยการน าตนเองในการอ่านภาษาองักฤษ
ออนไลน์ 
2.1 -การสัมภาษณ์น้ีไม่ใชแ้บบทดสอบ และไม่มีค  าตอบท่ีถูกหรือผิดนะครับ 

-หลงัจากการอบรมของเราแลว้ … (ช่ือผูเ้ขา้สัมภาษณ์) ไดอ่้านบทความภาษาองักฤษ
อะไรใหม่ๆ บา้งไหม 

2.2 อ่านบทความอะไรบา้ง ลองยกตวัอยา่งใหค้รูหน่อย 
2.3 วิธีการเลือกบทความภาษาองักฤษพวกนั้นอยา่งไร 
2.4 -รู้สึกอยา่งไรบา้งตอนอ่านบทความดว้ยตวัเอง 
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2.5 -เจอปัญหาอะไรเก่ียวกบัการอ่านบา้งไหม 
-นกัเรียนมีวิธีจดัการกบัปัญหานั้นอยา่งไร ลองเล่าใหค้รูฟังสักหน่ึงเหตุการณ์ 
-นกัเรียนมีเคลด็ลบัท่ีไดจ้ากการอ่านท่ีอยากเล่าใหค้รูฟังไหม 
-ไดใ้ชว้ิธีการท่ีอบรมไปอะไรบา้งไหม 

2.6 ใชเ้วลามากแค่ไหนในการอ่านบทความแต่ละสัปดาห์ 
-ใชเ้วลาช่วงไหนในการอ่านบทความในแต่ละสัปดาห์ 

2.7 -ตอนน้ีวางแผนจะอ่านอะไรเพิ่มอีกไหม  
-บอกเหตุผลใหค้รูฟังหน่อย 

ค าถามผอ่นคลาย 
3.1 เร่ิมค าถามผอ่นคล ายบรรยากาศ 

-ในช่วงปิดเทอมมีแผนวา่จะท าอะไรบา้ง 
-จะเตรียมตวัส าหรับการเรียนชั้น ม.6 อยา่งไรบา้ง  

3.2 กล่าวขอบคุณผู้เข้าร่วมการสัมภาษณ์ 
-ขณะน้ีครูไดถ้ามค าถามไปครบถว้นแลว้ 
-ครูขอขอบใจนกัเรียนอีกคร้ังท่ีนกัเรียนไดเ้ขา้ร่วมการสัมภาษณ์คร้ังน้ีนะครับ 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

VITA 
 

VITA 
 

NAME Suttiya Khongyai 

DATE OF BIRTH 29 March 1996 

PLACE OF BIRTH Khonkaen 

INSTITUTIONS 

ATTENDED 

The faculty of Education, Chulalongkorn University 

HOME ADDRESS 47, Talat Bang Khen, Khet Lak Si,  Bangkok, 10310 

PUBLICATION - 

AWARD RECEIVED - 

  

 

 


	ABSTRACT (THAI)
	ABSTRACT (ENGLISH)
	ACKNOWLEDGEMENTS
	TABLE OF CONTENTS
	List of tables
	List of figures
	Chapter 1  Introduction
	Background of the study
	Research question
	Research Objectives
	Definitions of terms
	Conceptual Framework

	Chapter 2 Review of the literature
	Self-directed learning
	Self-directed Learning’s Definitions
	Perspectives of Self-directed learning
	Self-directed learning as personal attributes
	Self-directed use of technology for English learning
	The nature of self-directed learning with technology of English learners
	Learner interaction with technology outside of classroom
	Ways to enhance self-directed learning
	Assessing self-directed learning
	Summary of self-directed learning

	CALL Learner Training
	Definitions of CALL learner training
	A brief History of CALL learner training
	Three-part CALL learner training
	5 principles of CALL learner training

	Online reading
	Definition
	The benefits of online reading
	Challenges of online reading
	Strategies for overcoming the challenges of online reading
	Tools and technologies for improving online reading

	Related studies
	Summary

	Chapter 3 Methods
	Research Design
	Participants
	School context
	The CALL learner training
	Training framework
	CALL learner training design
	Learner training
	Consultation
	Self-learning task

	Research instrument
	Learning log
	Interview

	Validity Check
	Data Collection Procedures
	Qualitative data analysis
	Trustworthiness of the qualitative data analysis
	Ethical considerations


	Chapter 4  Research Findings
	The background of the participants
	The summary of each participant’s self-directed learning in online English reading
	The self-directed learning after attending CALL learner training
	Analyzing needs
	Setting a learning goal in online reading
	Choosing online reading materials
	Implementing online reading strategies
	Evaluating outcomes


	Chapter 5  Discussions and recommendations
	Summary of the study
	Summary of the Results
	Discussions
	The limitations of the study
	Pedagogical implications
	Recommendations for further research

	REFERENCES
	APPENDIX A  Training Plan 0: Set climate
	APPENDIX B Training plan 1: Explore needs
	APPENDIX C Training plan 2: Set a learning goal
	APPENDIX D Training plan 3: Design a learning plan
	APPENDIX E Training plan 4: Choose the materials
	APPENDIX F Training plan 5-7: Use online reading strategies (Before, During, After reading)
	APPENDIX G Training plan 8: Examine the learning
	APPENDIX H Consultation plan required session 1: Checking the needs and goal
	APPENDIX I Consultation plan required session 2: Checking the learning plan
	APPENDIX J Consultation plan required session 3: Reviewing the learning plan
	APPENDIX K Consultation plan voluntary session: General consultation
	APPENDIX   L Learning Log Handout
	APPENDIX  M Interview questions
	VITA

