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Chapter 1

Introduction

Background of the study

Unprecedented technological disruptions have transformed the methods
through which people access information and knowledge. These changes have
impacted individuals worldwide ever since the introduction of smart devices and
high-speed internet. Education, too, has felt the effects of this shift, altering the
traditional dynamics of classroom learning. In Thailand, schools and universities have
encountered significant changes due to these digital disruptions, fundamentally
reshaping the landscape of education delivery and English learning (Boonmoh,

Jumpakate, & Karpklon, 2021, 2022; Khlaisang et al., 2023).

To compensate for the changes, many schools have accelerated and adopted
new teaching methods to cope with the new style of learnings (e.g. Inpeng &
Nomnian, 2022; Kanoksilapatham, 2022; Yang, Dibyamandala, & Mangkhang,
2022). These new ways of learning have granted freedom to learners—being less
controlled by the teachers. However, freedom in learning can deprive the learning
outcomes unless the learners know how to manage their learning (White, 2008). The
needs for developing learners’ independent learning ability have been promoted as
part of the 21 education goals for more than a decade and was accentuated by the

‘digital disruption’ in education.

Hence, it was important for the learners to be prepared with the knowledge
and skills of ‘how to make informed decisions’ in conducting independent learning

and also how to use technology for learning effectively and efficiently (Hubbard &



Romeo, 2012; Lai & Morrison, 2013; Romeo & Hubbard, 2011; Stockwell, 2021) For
English language learners, the Internet offers a wide range of materials for English
practices. However, the students in this era, despite being seen as digital natives
(Dingli et al., 2015; Prensky, 2009), not all of them know how to use technology for
developing their English skills (Cunningham, Rashid, & Le, 2019; Khan, Ali, &
Alourani, 2022; Lai, 2017, 2019; Prensky, 2010; Rashid et al., 2021; Romeo &
Hubbard, 2011). Moreover, researchers found that the technology that learners use
was quite limited and did not match their needs for English language learning
(Hubbard, 2013; Lai, 2017; Romeo & Hubbard, 2011). These findings suggested that
the sources that have potential benefits for developing English language learning
might not have been properly used as an effective English learning tool (Hubbard,
2013; Hubbard & Romeo, 2012; Lai, 2017, 2019; Lai & Morrison, 2013; Romeo &

Hubbard, 2011; Stockwell, 2021).

One possible way to develop self-directed learning ability that helps
individuals learn successfully both inside and outside of classroom is through the
implementation of CALL learner training (Hubbard, 2013; Lai, 2017; Romeo &
Hubbard, 2011; Smith & Craig, 2013). Previous studies have shown that CALL
learner trainings can enhance learner’s technology competence (Cunningham et al.,
2019; Rashid et al., 2021), language proficiency in English (Cunningham et al., 2019;
Romeo & Hubbard, 2011), and autonomy and self-directed learning in English
classroom (Lai, 2013; Lai et al., 2016; Lai et al., 2022) because the training usually

consisted of three parts: technical training, strategy training, and pedagogical training.



Until recently, studies have focused on how CALL learner training could
develop English listening of graduate students (e.g., Romeo & Hubbard, 2011),
English academic writing of undergraduate students (e.g., Cunningham et al., 2019),
and English vocabulary learning (e.g., Enayati & Gilakjani, 2020). Only a few studies
have researched students’ self-directed learning in online English reading after
attending CALL learner training (Lai et al., 2016; Romeo & Hubbard, 2011; Smith &
Craig, 2013). Especially in Thailand, even though there were attempts to investigate
learner trainings for self-directed learning in self-access (e.g., Booranasanti &
Vibulphol, 2008; Kongchan, Chada & Darasawang, 2015) and for learning English
skills (e.g., Suwannasi, 2019; Suwanarak, 2019), and by a language counseling
program (e.g. Prabjandee & Vipulphol, 2010) few attempts have been made for
CALL learner training that prepare learners of English to enhance self-directed
learning in online English reading in (Chotipaktanasook, 2020). This study therefore
attempted to study self-directed learning in Online English reading of Thai secondary
students after attending CALL learner training. The findings aimed to provide insights
for English teachers and schools in Thailand and similar contexts on how learner
training could be conducted to prepare English language learners for their

independent use of online English reading outside of classroom.



Research question
How did the self-directed learning in online English reading of secondary

school students develop after they attended a CALL learner training?

Research Objectives

The researcher aimed to study the self-directed learning in online English

reading of secondary school students attending a CALL learner training.

Definitions of terms

CALL learner training generally refers to a three-part training: pedagogical
training, strategic training, technical training which aims to promote language
learning with technology. This study used the term CALL learner training that
referred to the three-part training that that aimed to promote self-directed learning in
online English reading. It consisted of three parts of training and six steps of learner

training.

The whole training program was conducted over 10 weeks and consisted of
three types of activities: the CALL learner 10 training sessions, consultations, and
self-learning tasks. Each training session included three parts of training—technical
training, strategic training, and pedagogical training. The technical training aimed to
train ‘how’ technology such as websites or applications are used. The strategic
training aimed to train ‘what’ to do with the technology to gain the most effective use
for English language learning. The pedagogical training aimed to train ‘why’ this
certain technology and strategies should be used. The training sessions were
organized according to six steps of self-directed learning process, which are setting

climate, analyzing needs, setting a learning goal towards online reading, choosing



online reading materials, implementing online reading strategies, and evaluating

learning outcomes towards online reading.

The consultation sessions included three required sessions and seven voluntary
sessions. These consultations were provided periodically after the training session.
The required sessions consisted of 1) the review of learning needs and the goal 2) the
review of learning plan and 3) the possible revision of the learning plan. The

voluntary sessions were open to all participants to get general advice.

The self-learning tasks were provided four weeks after the training sessions
were completed. The participants had the opportunity to participate in their self-
learning and read online texts by themselves. They carried out self-directed learning
in online English reading from analyzing the needs, setting a goal, choosing online

reading materials, implementing strategies, and evaluating learning outcomes.

Self-directed learning in online English reading referred to a learner’s
ability to execute the learning by him/herself regarding reading English texts online.
The self-directed learning ability in the focus of this study included the ability to
analyze needs, set a learning goal towards online reading, select online reading
materials, implement online reading strategies, and evaluate one’s own learning. In
the present study, the self-directed learning in online English reading was studied

qualitatively using learning logs, interviews, and consultation recordings.

Secondary school students referred to Thai students studying in grades 10-12

in Thai schools.



Conceptual Framework

The conceptual framework of this study was developed based on the literature
review. The present study followed six steps of training learners to be self-directed
learning (Knowles, 1975)and cooperated with the three-part CALL learner training
(Romeo & Hubbard, 2011). The training was presented by three types of activities:
Learner training, consultation, self-learning tasks. At the end of the study, self-
directed learning in Online reading in English of the students was explored from the
qualitative analysis of students’ self-learning logs, interview and consultation
recordings. Figure 1 illustrates the conceptual framework of A study of self-directed
learning of Thai secondary school students attending CALL learner training in Online

reading in English.



Figure 1

The conceptual framework of A study of self-directed learning of Thai secondary
school students attending CALL learner training on English reading
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Chapter 2

Review of the literature

This chapter presented a review of literature that provided the theoretical
background of the present study. First, the idea of self-directed learning is presented
entailing the definitions, how self-directed learning can be promoted, the structure of
self-directed learning and how to assess self-directed learning. Second, the idea of
CALL learner training is presented which includes the definitions, principles of
CALL learner training, and what and how to implement CALL learner training. Third,
online reading is presented which includes the definitions the benefits of online
reading, the challenges of online reading, the strategies to overcome challenges of
online reading, and the tools and technology for improving online reading. Last,
previous research findings related to the effects of CALL learner training on self-

directed learning are discussed.

Self-directed learning

Self-directed learning had its origins from adult education and it is a concept
that is closely related to other terms such self-regulated learning and autonomous
learning. Self-regulation, autonomous learning, and self-directed learning all converge
on the theme of individual control and responsibility in the learning process. Self-
regulation emphasizes managing one's emotions and thoughts to control learning
progress actively (Baumeister & VVohs, 2007; Peterson, 2006). Autonomous learning
accentuates the learner's control over cognitive processes, shifting from a passive
recipient to an active participant (Benson, 2007). Self-directed learning, meanwhile,

underscores the initiation and determination of personal learning needs, goals,



materials, strategies, and evaluation of outcomes, highlighting learners' full
responsibility and control over their learning journey (Knowles, 1975). While self-
regulation puts more emphasis on managing emotions and thoughts, autonomous
learning emphasizes cognitive control, and self-directed learning centers on the
initiation and determination of the entire learning process. Ultimately, all three
concepts share the core principle of learners taking charge and accountability for their
learning. However, only the term and the concept of ‘self-directed learning’ was used

in this present study.

Researchers worldwide noted that self-directed learning was the ability that
was important for people to strive and persist in the fast-changing world. First,
Knowles (1975) noted that people were now entering a new world which was full of
unknown things. The only stability he marked was the rapid changes, so this
explained the reason why being self-directed learning was survival. Furthermore,
Guglielmino (2008) noted that self-directed learning comes into play for striving in
the world of changes due to the unprecedented increase of information, technology,
communication, and competition that occurs numerous times. In addition, Benson and
Nunan (2005) argued that self-directed learning was a productive learning mode
which helps individuals learn effectively and efficiently in accordance with their

personal learning style and interest.

Self-directed Learning’s Definitions
Self-directed learning has been defined in two perspectives. Some researchers
see self-directed learning as a learning process (Knowles, 1975; Brookfield, 1985).

And some researchers see self-directed learning as a personal characteristic or
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behavior (Brockett, Hiemstra, & Penland, 1982; Candy, 1988; Guglielmino, 1977,

Hiemstra, 2013).

The first definition of self-directed learning was seen as a learning process as
described by Knowles (1975) that self-directed learning as a process in which
individuals initiate, with or without the assistance from others, in analyzing personal
learning needs, determining personal learning goals, identifying materials for their
personal learning, selecting, and carrying out suitable learning strategies for their
own, and evaluating learning outcomes. These can be said that learners who possess
self-directed learning are the one who takes full responsibility for, and controls, their
own learning. Similarly, Brockett and Hiemstra (1991) proposed that self-directed
learning involves a process that centers on the learners diagnosing learning needs,
searching for the relevant learning resources and activities, planning their learning
activities and, finally, assessing their learning. In addition, Brookfield (2009) asserted
that one consistent component in the definitions of self-directed learning which was
widely used was the essential of learner’s performance in control over their
educational decision. This includes the goals that were consistent with the learning
effort, the resources used, the methods that fit the learners, and what the criteria that
determine the success of any learning effort. These decisions and judgments were in
solely the learners’ hands. Lastly, Tough (1989) also outlined a process of self-
directed learning which was closely related to Knowles’. He noted that learners
moved through a series of steps that entail deciding in the beginning about what to
learn, then what resources were needed, where to learn, and how to self-motivate to
learn. The steps of Tough also include setting goals and schedule, setting the pace of

learning, and assessing the current level of knowledge and skill. Self-directed learners
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also evaluate their learning to explore the obstacles of their learning and adjust to be

more appropriate accordingly.

The second definition of self-directed learning which places an emphasis on
learning behavior was another strand of the investigation in self-directed learning
(Guglielmino, 2013, 1977; Garrison, 1997). Students who are self-directed learning
need to possess several characteristics or behavior. This includes a love for learning,
strong self-confidence, creativity, inquisitiveness, self-discipline, organized action,
etc. (Guglielmino, 1977; Tredoux, 2012). In a similar vein, Garrison (1997) proposed
dimensions of self-directed learning as a personal characteristics and personal
behavior that the self-directed learners were the ones who obtained self-management
(control), self-monitoring and learning motivation. Brockett, Hiemstra and Penland
(1982) identified self-directed learning as a personality construct. They posited that
the heart of self-directed learning was on personal responsibility, for example,
learners who believe in their own thoughts and actions. Therefore, numerous attention
has been awarded to the idea of readiness of the learners that was related to self-
directed learning. For this reason, Guglielmino (1977) developed the Self-Directed
Learning Readiness Scale (SDLRS) which was used as a tool to assess the extent to
which individuals observe themselves to obtain characteristics and behaviors that

associate with the idea of readiness.

In summary, while the first definition of self-directed learning emphasizes
learners taking full responsibility for their own learning process that includes learners
analyzing their learning needs, setting personal learning goals, selecting suitable

learning strategies, and evaluating their learning outcomes, the second definition
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places more emphasis on personal attributes, such as self-confidence and creativity, as
important factors in self-directed learning. In this current study, the focus is on the

first definition that emphasizes the process of self-directed learning.

Perspectives of Self-directed learning

Self-directed learning as a process of learning

Self-directed learning was normally viewed as a method of learning and
teaching (Percival, 1996). In the current literature, there were numerous models
developed to describe the process of self-directed learning. Two well-known
approaches to self-directed learning as a process were regarded as linear in nature

were Tough’s (1971, 1979) and Knowles’ (1975) model of self-directed learning.

Tough’s examination on 66 people on a learning project in Canadian study
provided the first insight description of self-directed learning. Tough explained that
the subjects deliberately put an effort to gain skill and knowledge or adjust some of
the ways to complete the learning projects. He noted that this learning project
involved a series of related processes to the learning which added the hour of working
up to at least 7 hours. He found that 70% of all the learning projects were planned
beforehand by the learners. At the end, he represented the 13 key decision-making

points about self-planned learning. The 13 steps entails;

1. deciding what detailed knowledge and skill to learn;

2. deciding the specific activities, methods, resources or equipment for

learning;

3. deciding where to learn;
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4. setting specific deadlines or intermediate targets;

5. deciding when to begin a learning episode;

6. deciding the pace at which to proceed during a learning episode;

7. estimating the current level of his knowledge and skill or his progress in

gaining the desired knowledge and skill;

8. detecting any factor that has been hindering learning or discovering

inefficient aspects of the current procedures;

9. obtaining the desired resources or equipment or reaching the desired place

or resource;

10. preparing or adapting a room for learning or arranging certain other

physical conditions in preparation for learning;

11. saving or obtaining the money necessary for the use of certain human or

nonhuman resources;

12. finding time for the learning; and

13. taking steps to increase the motivation for certain learning episodes. (as

cited in Merriam & Caffarella, 1999, p. 294)

Moreover, self-directed learning ability was an effective element for learners
to become independent in their learning (Knowles, 1975; O'MALLEY et al., 1985).
According to the literature in self-directed learning, learners who were self-directed

were the ones who possess the capacity to control their learning throughout the
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process. The process includes knowing personal learning nature, formulating goals for
personal learning, executing suitable strategies, monitoring one’s own learning
process, and lastly evaluating personal learning outcomes (Knowles, 1975; Brockett

& Hiemstra, 1991; Brookfield, 2009).

First, self-directed learners are those who know their personal learning nature.
The learners first and foremost need to identify and reflect what the actual needs of
them are. This concerns personal interest, individual expectation, personal learning
styles, strength and weakness of themselves. These factors were then taken into

account in order for further development and planning their learning more effectively.

Second, self-directed learners are those who formulate learning goals in
accordance with their nature. Setting goals and objectives facilitate learners to be on
track of what they learn and this helps learners to be focused on their learning. Self-
directed learners were normally the one who set challenging but achievable goals and

make commitment even though they face obstacles and difficulties (Shanon, 2008).

Third, self-directed learners are those who select and choose learning
materials that are appropriate to their own needs, goals, and interests. The materials
selected need to be used in a facilitative manner. This means that the materials help

the learners to acquire certain skills or knowledge rather than impeding the learning.

Fourth, self-directed learners are able to use proper strategies to achieve the
goals and objectives set. Wenden (1991) posited that learning strategies that were

used entails both cognitive and metacognitive strategies.
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Fifth, self-directed learners are those who can monitor their learning. This
concerns the ability to check carefully and thoroughly examine oneself learning. Self-
directed learners attempt understand what they have succeeded and what matter that

they need to adjust in order to achieve their goals (Knowles, 1975; Victori, 2007)

Finally, self-directed learners are the ones who evaluate their learning.
According to Darasawang (2000) learners investigate the learning outcomes of any

endeavors to learning. They set the criteria to judge their learning.

Self-directed learning as personal attributes

Self-directed learners have the following characteristics: They set clear goals
for themselves. They shape their learning process in line with goals and plans. They
monitor their own learning process. They evaluate the outcomes of their own learning.
They were autonomous. They have self-motivation. They were open to learning. They
were curious. They were willing to learn. They value learning. They have self-control.

They take initiative to learn (Knowles, 1975).

According to Guglielmino (1977), self-directed learners have these following
attributes: 1) openness to learning 2)Self-concept as an effective learner 3) initiative
and independence in learning 4) informed acceptance of responsibility 5) love of
learning 6) creativity 7) positive orientation to the future 8) ability to use basic skills

and problem-solving skills.

Self-directed use of technology for English learning
Self-directed use of technology for English learning was influenced by the
theory and research in adult education, cognitive psychology and technological

education. It was a developed version of Knowles's (1975) self-directed learning after
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the emergence of technology in the 20+ century. However, there were numerous terms
that can refer to self-directed use of technology for English learning which were
autonomous English learning with technology (Lai, 2017,2020), self-directed learning
with technology (Gokcearslan, 2017), self-directed technology use for English
learning (Lai, 2013), self-directed use of mobile English learning resources (Zhang &

Pérez-Paredes, 2019).

The idea of becoming a self-directed user of technology for English learning
has become increasingly important in foreign language education. As it focused on
individual needs, it shifted the interest away from a teacher or a classroom and it
emphasized the importance of personalized and learner-centered learning. It also
provided opportunities for students to make their own decision; self-directed use of
technology for English learning was therefore considered to optimize learning

opportunities (Lai, 2017).

In addition, self-directed use of technology for English learning became even
more popular since people in the 21+ century engaged more and more with technology
and learners also interacted with technology outside the classroom tremendously.
Also, it seemed that technology tended to make the most contribution to creating an

ideal English learning environment.

Moreover, self-directed use of technology for English learning also took an
important role in complementing classroom-based learning as when learners
becoming self-directed user of technology for English learning, it could enable them
to learn language more efficiently and effectively outside the classroom (Lai, 2017,

Romeo & Hubbard, 2010; Rashid et al., 2020).
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The nature of self-directed learning with technology of English learners

Learners used technology to interact in self-directed English learning was
found to be a common practice for all levels of education from primary level to
university level, though the frequency of engaging with technology varies from one to
another. For example, Sundqvist and Sylvén (2014) reported that Swedish upper
primary students who learned English as a Foreign Language spent their time using
technology for English learning related matters for seven hours a week. On the other
hand, Lai Zhu and Gong (2015) reported that the students who were at lower
secondary level studying English as a Foreign Language in China were found to
spend their time using technology for the same reason around 2 and a half hours each
week. Moreover, Kuppens (2010) found that 90 percent of Flemish sixth graders
studying English as a Foreign Language used their time listening to English songs at
least three times a week, and more than 50 percent reported that they watched English
TV programs with English subtitles at least three times a week. Therefore, these
studies confirmed that even though language learners live in different parts of the

world, they all interact with technology to support their English learning.

In addition, many scholars also documented the type of English learning that
learners practice in their self-directed use of technology for English learning. For
example, Lai (2017) found that learners in Hong Kong, the US, and China were
positive on the use of technology for instructional purposes. In this regard, the
participants reported positively on the use of technology that helped them memorize
vocabulary and grammar points which were presented in the class. However, they
responded negatively to the use of technology for entertainment such as watching

movies in English. Moreover, the participants reported the least positively on the use
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of technology for social connection purposes such as communicating with native

speakers.

Researchers also found that self-directed use of technology for English
learning was described by being in the early stage, interest-based, largely receptive

and a big proportion of incidental learning (Cabot, 2014; Jones, 2015).

Learner interaction with technology outside of classroom

This term ‘learner interaction with technology outside of classroom’ is used to
describe how learners experience and use different digital and technology resources
during their self-directed use of technology for English learning outside of classroom.
In this regard, researchers found that listening to English songs was the most common
use of technology for English learning outside of classroom. Olmedo (2015) observed
that learners focused more on the meaning of the English songs they played rather
than the language form presented. The participants in her study reported that they
attempted to understand and interpret the meaning of the songs, though less attention
was given to the lyrics. Similarly, Sockett & Toffoli (2012) reported that their learners
of English listened to English songs for gist. The participants were only interested in
the written lyrics if they really liked the English songs. These findings explained that
learners usually interact with technology-mediated resources as a casual activity

outside of classroom.

In addition, Sargsyan and Kurghinyan (2016) noted that the majority of
Armenian students learning English as a foreign language frequently utilize the

technology associated with English learning beyond the classroom. This is notably
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evident through their engagement with social media, listening to music, watching

films and videos, as well as during travel and internet browsing.

Nugroho and Atmojo (2020) researched on a group of EFL learners of
technological experience and English language learning engagement with technology
outside of class time during COVID-19 pandemic. They used information gathered
through an online survey and group discussions and found that the students had an
optimistic view of using digital technology for language learning during the
worldwide pandemic. Additionally, it was discovered that learning English outside of
the traditional classroom setting could be effectively achieved through various social
media platforms like YouTube, WhatsApp, Instagram, Google Classroom, and

Facebook.

Ferdous (2013) conducted a study with 60 English learners in an
undergraduate school examining technological experience with English learning
outside of classroom. Ferdous conducted a survey and interviews and found that that
English holds significant importance in the students’ lives. They predominantly
practice it beyond the classroom. This practice included the uses of different kinds of
multimedia such as English from movies, Facebook, online news, and mobile
dictionaries. These English learning from the digital tools outside of classroom played
a crucial role in the student’s English language development. However, there were
some students considered teachers as the primary learning source of English and

found those digital sources for English learning insufficient.

Regarding the use of social networking sites for students’ self-directed use of

technology for English learning, researchers found that English learners are not
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interested much with using social networking as a mean to learn English language and
use the English resources for learning outside of classroom. For example, Li, Snow
and White (2015) reported that K-12 students of English have no interest in using
Facebook for learning. In a similar vein, Davis and James (2013) found that middle
school students in the US perceived Facebook as a tool for communication between
peers. For this reason, they showed hesitancy when English learning purposes occur

in social networking tools.

In the next section, the researcher describes possible ways that self-directed

use of technology for English learning can be promoted.

Ways to enhance self-directed learning

Becoming a self-directed learner of technology for English learning was not
an easy task and it does not usually happen automatically by the learners. This is
because learners usually get used to being the one who receive the knowledge, while
self-directed learners are the ones who create learning opportunities in which they
become a tutor for their own learning. Considering the role of a language tutor who
delivers a language lesson. Anyone would presume that the tutor needs to prepare
many things just to create a language learning lesson which may include setting
objectives and learning outcomes, selecting appropriate materials for the learners,
sequencing the learning, checking understanding with the learners and also giving
feedback. Even though it seems to include many steps and was difficult to organize,
these elements were essential and needed to be included in one lesson in order to
maximize the learning experience and to reach the full potential of self-directed use of

technology for English learning. Likewise, in order to enhance self-directed learning,
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learners need to be encouraged and nurtured with some special training in which they
can manage to direct their learning. Similarly, Lee (1998) suggested that students
alone cannot develop the awareness of being a self-directed learner. They need to be
accommodated by a teacher. He added that learners can proceed the development of
their learning continuously and take more responsibility for their own learning if they

were properly promoted through training.

Therefore, many researchers generally agree that one way to enhance self-
directed learning was through CALL learner training. This training helps learners
develop their expertise in learning as a learner. In this regard, they can learn how to
learn (Ellis & Sinclair 1989; Little, 1991; Wenden, 1991) with technology for the
purpose of learning language (Lai, 2017). Holec (1979) discussed that learners need
some kind of preparation in order to become self-directed learners and this includes
the provision of learning strategies and techniques by a teacher. Therefore, learning
how to learn has become an increasingly important element of the English learning
process and this later makes the idea of learner training and strategy instruction begin

(Ellis & Sinclair, 1989; Weaver & Cohen, 1997).

Learner training. Some students were ready to direct their learning, while
some students were not. According to Lee (1998), students who can direct their
learning, know how to learn, and demonstrate some extent of self-directed learning
become more successful than those who cannot. However, this doesn’t mean that
learners who possess less ability in self-directed use of technology for English
learning cannot become one. Nunan (1996) and Nunan and Lamb (1996) suggested

that every learner can be nurtured and developed self-directed learning regardless of
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the innate ability of independent learning they have. Therefore, a learner training
program can support and be offered to help learners become more effective in self-
directed English learning. A learner training program can be presented through
various means, from an integrating part in a course to complement a classroom.
Sinclair (1996) noted that a teacher can incorporate learner training systematically in
the classroom, which the training can significantly help students become more aware
of their learning process, more prepared before they can independently take control of
their learning, and they were encouraged to make changes within their own learning.
Also, learner training can be presented as solely a treatment outside of a classroom
schedule (Knowles, 1975). Gremmo and Riley (1995) further emphasized that
throughout the process of learner training, learners were facilitated to understand their
strengths and weaknesses in which they can learn a language more effectively and

efficiently that also matches with their personalities.

Teacher counseling or consultation. According to White (2008), Iverson and
Lee (1991), self-directed learning doesn’t necessarily mean that teachers were entirely
absent from the learning process. On the other hand, a teacher can take a role as an
intervention or initiative for self-directed learning. For this reason, consultation
sessions for self-directed learning could be conducted as one-on-one or small group
meetings between a learner and an expert or mentor, with the goal of providing
guidance and support for the learner's self-directed learning process. The consultation
sessions aim to help learners identify and clarify their learning needs, set appropriate
goals, select suitable learning strategies and resources, and evaluate their learning
outcomes. The expert or mentor can provide feedback, offer suggestions for

improvement, and help learners overcome any obstacles they encounter during the
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learning process. Consultation sessions for self-directed learning can be conducted in
various formats, including face-to-face meetings, online communication, or a
combination of both. The sessions can be tailored to the individual needs of the
learner, and the frequency and duration of the sessions can vary depending on the
learner's progress and goals. Hubbard and Siskin (2004), Hubbard (2013) and Lee
(1991) suggested that it was important to have counseling sessions from the teacher,
though the counseling doesn’t need to be systematically arranged. Prabjandee &
Vibulpol (2010) and Romeo & Hubbard (2010) further pointed out that students
reported positively when receiving feedback and support from the teacher as they can
progress and adjust their self-directed learning better. Therefore, the role of a teacher

as a counselor needs to be kept in consideration in any learner training program.

Kata & Mynard (2015) proposed three stages in a consultation session. The

three stages include opening, midway, and closing.

The opening stage was the initial part of the session where the learner and the
expert/mentor establish a rapport and clarify the purpose and objectives of the
consultation. The expert/mentor may ask the learner about their current progress, any
challenges they were facing, and their expectations from the session. This stage aims
to create a comfortable and supportive environment for the learner to share their

concerns and goals.

The midway stage was the main part of the session where the expert/mentor
provides guidance and support to the learner based on their identified needs and goals.
This stage may involve discussing learning strategies, resources, and activities that the

learner can use to achieve their objectives. The expert/mentor may also provide
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feedback on the learner's progress and suggest ways to overcome any obstacles they

encounter.

The closing stage was the final part of the session where the expert/mentor and
the learner summarize the key points discussed and set goals for the next steps. The
expert/mentor may also provide suggestions for the learner to continue their self-
directed learning and offer any follow-up support as needed. This stage aims to ensure
that the learner feels motivated and empowered to continue their learning journey

independently.

Overall, the three stages of opening, midway, and closing aim to provide a
structured and supportive framework for learners to engage in self-directed learning

with the guidance of an expert/mentor.

Providing choices. In self-directed learning, it is essential for learners to make
decisions. The development of self-directed use of technology for English learning
also relies on whether learners can exercise their own judgment. Lee (1991) stressed
the importance of giving as many alternatives as possible because this can help
learners to select the ones that best suit their preferences and learning styles. Luckily,
students in the modern day can access numerous resources on the internet. They had
the opportunities to make choices on their learning materials for self-directed use of
technology for English learning. However, a teacher should prepare them for the

selection process.

Collaborative learning. Even though self-directed use of technology for
English learning may imply that learners learn in isolation and conduct their learning

by themselves, learners can gain benefits and become self-directed users of
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technology for English learning via social interaction and collaborative learning
(Hubbard, 2004; Benson, 2011). Therefore, it was important to have learners share
and discuss their experience about their success and failure in using strategies and
techniques when they learn by themselves in a private mode. Lee (1991) pointed out
that a learner training program should systematically allocate time for learners’
discussion. This interaction between learners can later foster student’s self-directed
use of technology for English learning. In this regard, Lee proposed that a teacher can
conduct discussion activities such as peer review, peer teaching, peer negotiations

before or after the learner training in each session.

Assessing self-directed learning

The assessment can also determine the degree to which the participants
develop self-directed learning after receiving the treatment from the online CALL
learner training. In this section, possible assessment tools that can be used for

evaluating the development of self-directed learning were discussed.

In self-directed learning there were numerous tools that can be used to assess
such as self-directed learning readiness scales(e.g., Guglielmino, 1977), self-reports
(e.g., Ambikairajah et al, 2008; Chu et al, 2009; Holt et al, 2012; Hung et al, 2010;
Lai et al, 2011; Malik et al, 2008; Ng, 2008; Quinney et al, 2010; Simmering et al,
2009; Teo et al, 2010), interviews (e.g., Deepwell et al, 2008; Malik et al, 2008; Ng
2008) observation (e.g., Ng, 2008), and student’s journals (e.g., Booranasanti, 2007;

Prabjandee & Vibulphol, 2010).
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Self-directed learning readiness scales. In international literature, there were
a lot of studies that investigated self-directed learning and there were many scales
developed in order for measuring self-directed learning readiness of the leaners. This
readiness is upon the behaviors and characteristics of the students (Guglielmino,
1977; Oddi, 1984; Fisher et al., 2001; Williamson, 2007; Hendry and Ginns, 2009;
Stockdale and Brockett, 2010; Shen et al., 2014; Cadorin et al., 2017; Lopes and
Cunha, 2017). The most popular and reliable scale that has been widely used was the

SDLR from Guglielmino (1977).

This instrument was widely used in educational research to evaluate self-
directed learning readiness of an individual. This tool was first created by
Guglielmino in 1977. The tool was a self-report questionnaire whereby an individual
indicates their self-directed learning in the form. It was reported that the SDLRS has
been used to measure self-directed learning in many countries and it was translated to

be available in many languages (Guglielmino, 1977).

The original purpose of SDLRS was to assess self-directed learning readiness
in adult learners, though the tool has been used in different levels of learners from
high school (Chen et al., 2021) to college students (Prabjandee & Inthachot, 2013) to
undergraduate students (Klunklin et al., 2010). The questionnaire was used to measure
perceptions of self-directed learning which consist of 8 categories as follow; 1)
openness to learning 2)Self-concept as an effective learner 3) initiative and
independence in learning 4) informed acceptance of responsibility 5) love of learning
6) creativity 7) positive orientation to the future 8) ability to use basic skills and

problem-solving skills.
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Interview. To understand students’ self-directed learning, researchers can
cooperate with interview techniques. According to van Hout-Wolters (2000)
suggested that interviews can be done after one or more of the student’s concrete
study task(s). Researchers can ask learners to explain what she/he was doing and
thinking of a particular learning task that they encounter. Interviews can also be
integrated with stimulated recall techniques such as learners' notes or video-
recordings (Garner, 1988; Peterson, Swing, Braverman &Buss, 1982). This stimulates
students’ memory when doing a learning task. The questions that can be used in the
interview can be various and general in character such as learners can be asked how
they normally go about when studying (e.g. Marton, Watkins & Tang, 1997; Vermunt,
1992). Even though conducting interviews and analyzing the data may take much
more time than using written questionnaires, researchers can “continue to inquire with
questions” to elaborate more on their thoughts when learners answer insufficiently.

However, the validity of the result may not be comparable to the questionnaire.

Thinking-aloud method. This method was an on-line mode where the
subjects and the researcher need to be at the same time and at the same place unlike
questionnaire and observation. This method requires students to do a task or read and
think aloud (say it out) while they were studying (e.g. De Jong, 1992; Royer, Cisero &
Carlo, 1993). Learners may not have to perform the think aloud method continuously,
but only at specific points in the study that the researchers expect to get the answer in
order to explain the researcher questions. Normally, students don’t have to give
rationale and theory behind what they perform in the learning task, though sometimes
this can be a requirement as the researcher might want to know the reasons why they

perform a specific activity as when they were describing their study process.
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An advantage of this method was that it gives detailed information about the
learning task of the student at the moment they take place, so that little can be lost. A
disadvantage of the method was that it was possible that learners were disrupted
which may consequently delay the learning activities, the time-consuming data

collection and analysis and the difficult interpretation of the data.

Observation. An observation checklist was a list of things that researchers use
while observing the participants’ engagement with a certain task. Then, the
researchers indicate a mark as per participants’ performance. The score and comments

need to reflect the participants actual performance.

According to McLeod (2015) an Observation can be done in different
methods. First, researchers can observe the participants as a controlled observation.
This was when the researcher systematically decides where the observation occur,
when the observation takes place, who the participants are. Then, the researcher
writes a detailed description of the performance of the participants. The writing

should be the words that were easy to code.

Second, naturalistic observation was considered an unstructured observation.
The researcher observes the performance of the learners as an outsider in which
learners might not be aware that they were being observed. The researcher may record

the engagements of the learners if necessary.

Third, participant observation was an observation that the researcher needs to

participate and become a member of the group.
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Students’ report or journal. One of the platforms for qualitative research that
was widely used to track learner’s learning progress while they were not present in the
class was a learner diary, a learner journal, or a students’ weekly report. The students’
weekly report helps researchers to identify learner’s learning progress after the time
they were trained with the training. This report was also beneficial to the student
because it helps students to see what they did in the past and what they were currently

doing.

Regarding CALL learner training, there were numerous researchers who
adopted students’ weekly reports to see if the participants make any change in their
self-directed learning. For example, Romeo & Hubbard (2010) assigned the
participants to keep a learning journal where they need to identify their engagement
with technology alone during the week outside the class time. The researchers then
use the report to discuss their performance and recommendation was made if
necessary. In addition, Rashid et al. (2020) similarly assigned the students to write
their learning practices after the students complete a training session. The participants
need to inform their individual learning performance in the personal blog which was

later published and everyone in the class can see.

With reference to research, a student's weekly report was an essential element

that can be used to investigate students’ self-directed learning.

Summary of self-directed learning
In summary, self-directed learning is closely related to other concepts such as
self-regulated learning and autonomous learning, but the main focus of self-directed

learning is at the process of learning starting from the very beginning of the learning
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like assessing the needs and ending with the assessing of the learning. In addition,
with the emergence of technology and digital tools, self-directed learning can be more
integrated into the online world where students can practice the same process of
learning thought the internet world. They can acquire materials, resources and learn

by themselves with the technology.

Self-directed learning can be promoted through various modes such as
providing learner training, giving consultation, providing choices, and changing roles

of the teachers in the classroom.

Self-directed learning can be assessed through various methods using
qualitative tools such as interview, learning log, think aloud method, observation.
Also, it the readiness of self-directed learning can be measured by using the well-

known measurement of Guglielmino’s.

The current study aimed at self-directed learning because self-directed
learning has practical implications. The process of self-directed learning is tangible,
and it can be provided in the form of instructions or training. This can provide an
insight for other researchers and practitioners to follow and understand how self-
directed learning can be introduced to the learners. Also, the process of being a self-
directed learner can be applied in other areas of learning and this generally aids
individual development. Researching this concept could potentially lead to practical

strategies or interventions that facilitate better learning outcomes.
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CALL Learner Training

Hubbard (2004) noted that teachers should be responsible and make sure that
learners were capable of making informed decisions about how they can use computer
resources in an effective manner so that they can eventually reach their learning
objectives. He also made an emphasis that learners should not be released to the

powerful learning environment, which he refers to the online world unprepared.

Hubbard (2013) argued that learner training was seen “as a process aimed at
the construction of a knowledge and skill base that enables language learners to use
technology more efficiently and effectively in support of English learning objectives
than they would in the absence of such training” (p. 164). In short, CALL (computer
assisted English learning) Learner Training was a program or training sessions
conducted to facilitate learners to become more efficient in using technology to
support their English learning (Hubbard, 2004,2018; Stockwell, 2008,2014,2015).
Hubbard (2004) argued that learner training works similarly to any other
supplementary programs added to the curriculum. He further pointed out that learner
training was not a simple task, but it requires well-preparation from the teacher who
wishes to implement the training. The teachers need to take myriad factors into
account related to the students and the feasibility of the training before deciding to
employ a training session. In this regard, he suggested that the teachers need to
consider the confines of the classroom, the objective of the course, the readiness to

take control of the students, and the proficiency level of the students.
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Definitions of CALL learner training

CALL (computer assisted English learning) learner training was firstly defined
by Hubbard in 2004 and the term was later adopted and used broadly by different
researchers in the field of second and foreign English learning and educational
technology. Even though different scholars used other terms such as learner training
for CALL, learner training in CALL. However, the terms were used interchangeably
with the term CALL learner training. Since the objective and the outcomes of the
research were mainly to teach learners to know how to learn as the students were
taught with strategies and techniques of how they can utilize the technology before
they expose to the computer and learn by themselves with the technology
(Cunningham et al., 2018; Hubbard, 2004; Tran, 2018, 2019; Romeo and Hubbard,
2010). To avoid confusion, the term “CALL learner training” was only used in the

present study.

It should be emphasized here that the term “learner training” in this study was
not referred to the term which was used in the study of Oxford (1990) and O’Malley
and Chamot’s (1990), though the idea of the learner training was later adopted and
used within the framework of Romeo and Hubbard (2010) as one part of the three-part
training of CALL learner training. The distinction between the term used by Oxford
(1990) and O’Malley & Chamot (1990) was that the focus of the training was on non-
CALL environments. On the other hand, the term coined by Romeo and Hubbard
(2010) focuses more on the CALL environment where the participants were given
three training sessions which were technical training, strategy training, and

pedagogical training.
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According to Hubbard and Romeo (2012), CALL learner training was a
process which aims to develop technology competence specifically for language
learners to be knowledgeable in which they can use the strategies and techniques to
manipulate technology for English learning purposes. Hubbard (2004) explained that
CALL in the sense of this learner training entails both computer software designed
specifically for developing language proficiency of learners and it includes
unstructured programs, software, and websites that use English as a means to express
information. In this study, CALL learner training is accounted for teaching strategies,
techniques, and pedagogies of how language learners can exploit information from
both structured websites designed for English learning and unstructured websites. The
learners were expected to acquire knowledge and strategies to be able to use the
technology in developing their English skills. In this study, the training is offered as
an online course to provide strategies and technigues in which learners can use for
manipulating technology specifically for the purpose of second English learning

(Hubbard, 2004).

A brief History of CALL learner training

Back in the early years of CALL around 1990, Hubbard (2004) reported that
the people at the time were not familiar with computers since computers were only
beginning to be introduced to society. This made computers uncommon and only a
few people knew how to use them. Moreover, the ownership of computers was very
limited. There were only a few places where people could access and use computers.
Universities were one of the places that computers were provided. As a result,
students and language learners barely experienced computers which consequently

made them deficient in computer literacy. Hubbard argued that students could not
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perform basic tasks related to computers nor could they use computers to facilitate
their English learning. For example, the students were reported that they did not
possess any computer ability to make a simple command to operate the system. They
were not aware of how the keyboard was used to make an input. Therefore, at the
time, the priority of researchers was to develop interventions that made learners
become more competent in using computers or at least make them become aware of
how computers can be used. For example, Beller-Kenner, 1999 provides a learner
training course aiming to improve “computer literacy”. In the study, learners were
introduced with very basic computer lessons such as how to type by using a keyboard
and how to use word processing efficiently. In this regard, students were trained to
understand some general commands of computers which they later developed other

skills.

More recently, students have become more knowledgeable, and they were
more capable of operating computers and software as some researchers call them
digital native (Prensky, 2001). However, they still do not possess the ability to use
such technology in an effective way for English learning. Therefore, researchers tried
to develop a training where students can improve their foreign language competence
through the use of computer programs and applications. For example, O’Neill (2019)
attempted to give technological training to students to teach them how they can use

online dictionaries and translators in assisting second language writing.

Later, Hubbard (2004) proposed a framework of learner training regarding
only pedagogical training. He noted that learners need to understand how a second

language was acquired as a way to develop oneself. They noted that language teachers
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should give more insights of how a language teacher was trained to language learners.
This can help the learners use technology for English learning effectively. The
pedagogical aspect concerns language theories and how second or foreign languages
were acquired. This pedagogical knowledge was usually offered to language teachers
who teach language because they can know which activities were appropriate and can
develop student’s language skills. This knowledge usually comes from teacher
training programs. However, Hubbard (2004) and Romeo & Hubbard (2011) made a
firm emphasis on the importance of teaching this knowledge to learners as it can later
enable students to be able to make sense of and create learning opportunities by
themselves. After students understand some underlying theory, they can recognize the

pathway to use the available technological tools for their learning.

More recently, the learner training framework was developed by Hubbard and
Romeo (2010). The training of learners which once was only pedagogical training
was hence presented along with the other two aspects including “technical training”
and “strategic training”. They added that “strategies” for how to use technology for
learning purposes must be included, and the need to understand why they were using

the technology.

Three-part CALL learner training

Technical training. Romeo and Hubbard (2010) proposed that this aspect of
learner training regards “how” learners use technology for English learning
effectively. Teachers should teach skills and knowledge regarding technology used in
the classroom in which learners can operate a specific application as well as use

general command in a program. Rashid et al. (2018) argued that learners who do not
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have technical knowledge and skills to use the digital devices can be frustrated and
demotivated when using technology. Consequently, the willingness for English
learning with technology of the students can be lower and the learning can be
unsuccessful. Even though the students in the 21st century era were normally pre-
described as digital natives (Prensky, 2001), they sometimes struggle with the
technical commands within the CALL program (Rashid et al., 2018, 2020;
Chootipaktanasook, 2020; Romeo & Hubbard, 2010). Romeo and Hubbard (2010)
gave an example regarding this aspect as the students do not know how the subtitles

can be turned on/off.

Furthermore, there were numerous CALL programs to which learners should
be introduced. Hubbard (2004) posited that CALL in this regard refers to structured
programs (ones that were designed specifically for language learning purposes) and
unstructured programs (ones which were not designed for language learning
purposes). He therefore suggested that learners should be trained to be able to use the
technology in both natures. According to Liaw & English (2017), they reviewed
empirical research articles related to the technology used for teaching and learning
second language reading from English language journals in the field of CALL and
summed up that technology which can be used for teaching and learning reading was
categorized into three types which entails 1) courseware both self-developed and
commercial ones 2) online activities with individual tools 3) CMC. Each type of the

technology used for learning reading was described in more detail below.

Courseware. was a course designed specifically for learning purposes which

normally include a combination of lessons, activities, evaluation, simplified resources,
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and other related materials. The courseware also provides some guidelines and
principles for teacher, researcher, and learners to use accordingly. These following
coursewares were examples proved by researchers in the field that it was effective for
second language learning of reading. Longman English Interactive (LEI) by Jamieson
et al. (2004), Quartet Online (Quartet Scholar) by Dinger and Parmaksiz (2013).
Rosetta Stone and Auralog’s TELL ME MORE, technology-mediated self-study

packages by Nielson (2011).

Online activities with individual study tools. It is smaller-scale independent
activities which were not packed and presented as what mentioned above. These
online activities were made available and normally used as digital scaffolding tools
such as online or program-installed dictionaries, annotation tools, glosses, hypertext,
concordances, reading-level classification tools, text-to-speech, speech synthesis and

speech recognition software.

Pedagogical training. Pedagogical training focuses on language learners’
comprehension of the foundation of specific techniques and procedures in which they
can later make informed decisions with technology used for English learning in the
same way as a professional teacher would do in the classroom (Hubbard, 2004;
Romeo and Hubbard, 2010; Hubbard, 2018; Rashid et al., 2018). Hubbard (2004)
noted that learners must be well-prepared with some second language theories in
which they can understand the procedures of how language was learned before they
start using technology for English learning. Learners need to be informed with “why”
they use technology and “how” to use them to gain the highest potential for learning

English language (Rashid et al., 2018). For example, students can be introduced
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explicitly about “pre-listening” as a strategy and it can go further as explaining to
students about how schema works and how the background knowledge helps them
comprehend the text. More examples can be that apart from reading for
comprehension, students should know that reading fluency was important. Therefore,
some research findings such as reading fluency which explains the improvement

of automaticity when acquiring the skill need to be discussed. The provision of such
theories makes learners become aware of the strategies and technology used later on

(Hubbard, 2004).

Strategic training. Strategy use was very important to the learners, because it
makes the learner's learning experience simpler, faster, more favorable, more
effective, and more meaningful to the students. According to Kolaitis et al. (2006),
Rashid et al., (2018), and Romeo & Hubbard (2010) posited that in the strategic
training which was the one element of CALL learner training has a clear connection
to the development of autonomy and it was related to the well-known strategies in an
ordinary learner training which were proposed by Oxford (1990) that entails direct
strategies, indirect strategies. However, CALL learner training adds and puts those

strategies on an emphasis of technological perspective.

Kolaitis et al. (2006) specified the strategies that should be taught to the
students. They explained that students generally target to get the right answer and to
complete the task as quickly as possible when approaching softwares for English
learning without concerning much about improving their language competence. From
this view, the researchers therefore seek a way to alter this behavior of the students to

focus more on the learning process in order to improve their language skills. For this
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reason, the development of the strategy aspect emerged. The researcher therefore
suggested that the strategy was addressed by first students identifying the language
goal, a core element in strategy development, and understanding the language
learning principle behind that goal. For example, reading instruction was not seen as
only for answering comprehension questions. But there were other goals for reading
that also need to be given attention such as reading for main ideas, reading for
fluency, and reading for understanding grammar structures and vocabulary. Therefore,
these raised some questions such as: “How many times should I read the article for
the reading practice?” “When should I read and listen simultaneously?” “When do I
move from one goal to the next?”. These questions were then used as a guideline for

students to develop the strategies that match with language learning principles.

The problem seems that students alone do not comprehend how certain
language learning principles and the various goals were connected . At this point, the
learners need to be facilitated in making the connection between the language
principles and the learning goals. Once language learning assumptions and goals were
connected, strategies for reaching the goals is achieved. With the goal and language
principles in mind, the students is able to select strategies that they can take control

over their learning process more effectively.

Moreover, Romeo and Hubbard (2010) noted that strategic training regards
“what” and “when” learners do to help themselves achieve certain learning objectives.
Teachers must teach students strategies and techniques in which learners can adapt
into their English learning procedures. According to Rashid et al. (2018) the strategic

training within the framework of Romeo and Hubbard (2010) was influenced by



40

O’Malley and Chamot’s (1990) classification of learner strategies which includes
cognitive strategies, meta-cognitive strategies, and socio-affective strategies. In this
regard, Romeo and Hubbard (2010) gave an example of strategic training in which
they introduced a learner training with CALL for improving listening. They gave an
example that watching online video can be done in two rounds to build up two
different listening skills. In the first round, students were recommended to watch the
video clip without seeing subtitles as students can get the main ideas. In the second

round, learners can turn on subtitles to get the details of the story.

According to Lai et al. (2016) and Stockwell (2016), useful strategies that
would help learners achieve their learning objectives in each task must be presented
as they can utilize the strategies in their independent learning mode. Moreover,
students need to be aware and know when the right time was to employ a strategy. For
instance, if learners want to improve reading fluency, they need to know the
technology and the strategy that can help them acquire reading fluency. In this case,
teachers can present audio-assisted reading tools such as Read aloud: voice reader (a
service available on google chrome) as one way to help students know that they can
improve their reading fluency by using the technology. In addition, learners need to
be taught to know when the right time was to employ such strategies. In this regard,
they should be taught that they should practice reading fluency after they reach the
comprehension of the text. Therefore, they shouldn’t start from reading the text aloud
with the voice reader, but the technology is helpful if they use it at the third or fourth
time of the reading. In the end, if the learners employ the strategies correctly, their

objective which was to improve reading fluency is achieved.
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5 principles of CALL learner training

This section provides five principles which can be used as a guidance for
teachers who want to implement CALL learner training in a language classroom. In
these following paragraphs, the researcher discusses the principles which were created

in 2004 and then developed in 2018 by Hubbard.

1) Experience CALL yourself: Hubbard (2004) suggested that before
initiating a CALL tool in the classroom, teachers should get first-hand experience on
the CALL tool themselves in learning a foreign language. He further emphasized that
this process could increase an understanding of the teacher as a language learner and

provide the teacher with more awareness of the tool used.

2) Give learners teacher training: Language learners were introduced with
some of the basic concepts of teacher training as learners can understand the nature of
how a second language was learned and the processes involved in acquiring the
language that learners can later use with CALL tools in English learning effectively
(Hubbard, 2018). The learners can take more responsibilities of the teacher’s role for
themselves. Regarding this principle, Hubbard (2004) used the framework of Richards
and Rogers’ (1982) to demonstrate how learners were given teacher training which
was composed of approach, design, and procedure. First, the approach regards
language theories and how language learners learn a second language. Second, design
covers the role of teachers, learners, and materials which coordinate with the syllabus
model and learning objectives. Last, procedure involves techniques and processes
which occur in a classroom setting aiming to achieve those learning objectives. He

further elaborated that teachers can give general advice for learners to know how a
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teacher was trained. This includes setting objectives, planning, recognizing and
maintaining motivation. Moreover, teachers can discuss their experience in

professional development as well as their background of learning a foreign language.

3) Use a Cyclical Approach: Learners cannot successfully complete a
complex task nor can they obtain a sophisticated skill from a single-time practice.
This also applies to students in learner training in CALL. Hubbard (2004) noted that
using a cyclical process to train the students in CALL offers two distinct advantages.
First, students can be focused and facilitated to understand new ideas one at a time.
Second, students may forget over time and this cyclical approach was used as a
reminder for the students. In addition, Hubbard (2004) suggested that learners have to
pass a certain comfort level of using a given technology before they can be trained to
gain the highest potential for effective use of CALL application. Learners should be
allowed to play with the application freely without any condition from the teacher.
After that, the teacher starts informing how the application can be used in English
learning effectively and appropriately. For example, students may be introduced to a
reading application in which they were allowed to “play” with the features within the
application. After a while, the teacher then instructs the students about the potentiality

and other ways of using the application for English learning purposes.

4) Use Collaborative Debriefings: The trend of English learning was now
leaning towards collaborative learning (Lai, 2017; Rashid et al., 2020). Educators and
researchers argue that social interaction among learners was essential for learner’s
motivation, increases the amount of target language uses and also promotes learner

autonomy (Reinders, 2010; Lai, 2017; Richards & Nunan, 2015). Hubbard (2004)
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pointed out that this collaborative debriefing comes into play after learners
individually interact with mobile applications and programs in isolation. He argued
that the purpose was to “help learners maintain a balance between the task objectives
and language-learning objectives so that the latter do not get mislaid” (P.54). He
stated that students may lose track of what they were experiencing and why they were
doing. Moreover, teachers can use collaborative debriefings to provide learners with
spaces as in the classroom’s activity. This collaborative debriefing can be done in a
cyclical training approach where learners can discuss and share one's experience of
the use of technology over the training course. In addition, learners can reflect what
they have learned and how they achieve their goal in English learning to others. The

reflection time can foster students’ autonomy.

5) Teach General Exploitation Strategies: Apart from training on a specific
application, learners should also be taught about general exploitation strategies,
whereby the learners can adapt other tools or implement other techniques to help them
learn the language more effectively. Plonsky and Zeigler (2016) argued that teachers
should regard “how the affordances of technology might best be exploited to provide
learners with optimal English learning opportunities” (p. 17). This principle can occur
repeatedly as a cyclical approach appeared in the third principle and students should
be reminded frequently about the strategies. Hubbard (2004) proposed three general

exploitation strategies as follows.

Mine language material for other uses. It was important to show how
fruitful one material is. After learners complete the CALL task, the material can be

reused for other learning purposes. For example, learners can further review specific
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grammatical points within the reading passage once they finish answering questions

from the assigned reading task.

Make difficult material easier. One of the main concerns for learning a
language was that authentic materials were usually sophisticated in structures and
vocabulary in the language used which go far beyond the learner’s proficiency
level. However, the available resources and websites have provided us with some
distinct features where these technologies can be used as supplementary tools to help
learners to make meaning from the difficult materials. Hubbard (2001) termed
“meaning technologies” to explain the nature of the supplement tools in
accommodating English learning. Some examples of these technologies were digital
dictionaries, glossaries, and accompanying pictures. Teachers should keep in mind
how useful these tools were and also introduce them to the class frequently. However,
Hubbard (2004) remarked that these tools need to be used with care. Teachers should
train the learners to know how and when to use the meaning technologies for
succeeding their learning goals rather than using it as a shortcut to complete an

assignment.

Make easy material more difficult. There were cases where learners
perceive the materials to be too easy for them. However, teachers can train the
learners to adapt the materials to be more challenging by “changing the way learners
approach it” (p.55). Teachers should train learners to alter the focus of the task from
just “get the right answer” to “learn something to improve a skill”. The given tasks
can be more challenging and productive for the learners to enhance their language

ability. For instance, learners can disable all the meaning technologies (e.g.
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translation, glossary, etc.) and take full control of their learning. In addition, learners
can use the scrolling feature in their mobile phone where they can hide a certain part
of the website. This scrolling technique can turn multiple-choice questions into open-

ended ones and hence challenge students’ capability.

Online reading
Definition

Online reading refers to the act of reading digital content, such as text, images,
and multimedia, that was delivered through the internet. This can include a wide
range of materials, such as e-books, articles, news stories, academic papers, and more,
that were accessible through computers, tablets, smartphones, or other devices. Online
reading can provide many benefits, such as convenience, accessibility, and a wealth of
information, but it also presents some challenges, such as distractions, information
overload, and the need for critical evaluation of sources (Huang et al., 2009). Overall,
online reading was a critical skill for the 21st century, as more and more information

was being made available in digital form (International Reading Association, 2009).

The benefits of online reading

Online reading has become an increasingly popular and accessible form of
information consumption in recent years. With the rise of technology and the
widespread availability of the internet, students can access information from
anywhere and at any time. This has led to the growing popularity of online reading
and the development of various platforms and applications that make reading online

easier and more convenient. In the following paragraphs, different advantages of
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online reading that were suggested by scholars such as Macnabb (2013) and Jeong &

Gweon (2021) were explored.

Convenience. Online reading offers a level of convenience as opposed to
traditional print media. With an internet connection, students can access a vast variety
of information, including articles, eBooks, and academic journals, from anywhere and
at any time. This was especially useful for students who were always on the go and
need to access information quickly and easily, without having to physically carry a
book or printout. Online reading also eliminates the need to visit a library or

bookstore, saving individuals time and effort.

Wide Range of Information. Online reading provides access to a vast array
of information, which can be found with just a few clicks. The internet provides
access to a wealth of knowledge and information that may not be readily available in
traditional print media. This makes online reading an ideal resource for students,
researchers, and anyone looking to expand their knowledge. With the ability to search
for specific keywords or topics, individuals can quickly and easily find the

information they need.

Accessibility. Online reading also provides access to information for students
with disabilities, such as visual or mobility impairments. With text-to-speech software
and other assistive technologies, students can still access and understand the
information they need. This makes online reading an accessible resource for
everyone, regardless of their abilities. Additionally, online reading provides a
convenient solution for students who live in rural or remote areas, where access to

print media may be limited.
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Cost-effectiveness. Online reading was often free or significantly cheaper
than traditional print media, making it a more cost-effective option for acquiring
information. This was especially beneficial for students and schools with limited
budgets, as it allows them to save money on resources and materials. With the ability
to access a vast array of information for free or at a low cost, online reading provides

a cost-effective solution for individuals looking to expand their knowledge.

Interactivity. Online reading allows for greater interaction and engagement
with the content, through multimedia elements such as videos, images, and interactive
quizzes. This can make the reading experience more dynamic and engaging, allowing
students to fully immerse themselves in the content and gain a deeper understanding
of the information. Additionally, online reading provides the opportunity for
individuals to participate in discussion forums and engage with other readers,
providing a sense of community and collaboration that was not available in traditional

print media.

Challenges of online reading
Online reading comes with its own set of unique challenges that can impact
the reading experience and the ability to retain information (Brun-Mercer, 2019).

Some of the main challenges of online reading are:

Distractions: One of the biggest challenges of online reading was distractions.
The internet was full of distractions, such as pop-up ads, social media notifications,
and emails, which can easily divert attention from the reading material. This can lead

to decreased concentration and a fragmented reading experience.
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Information Overload: Online reading provides access to a vast amount of
information, which can lead to information overload. This can make it difficult to sort
through the vast amount of content available and choose the most relevant

information.

Quality of information: Online reading sources can vary greatly in terms of
quality, accuracy, and reliability. It was important to critically evaluate the

information being read, to ensure that it was trustworthy, relevant, and up-to-date.

Screen Fatigue: Spending long periods of time reading from a screen can lead
to eye strain, headaches, and other physical discomforts known as screen fatigue. This

can make reading online less enjoyable and impact one's ability to retain information.

Difficulty in retaining information: Research has shown that people tend to
remember information better when they read it in print rather than on a screen. This
can be a challenge for those who were looking to learn or retain information through

online reading.

To overcome these challenges, it was important to have effective strategies in
place, such as setting aside specific times for reading, using tools to block
distractions, and critically evaluating the information being read. By addressing these
challenges, students can have a more productive and meaningful online reading

experience.

Strategies for overcoming the challenges of online reading
Online reading has become an increasingly important aspect of modern

learning and self-directed education. With the widespread availability of digital
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content and the convenience of accessing information from any location, online
reading offers many benefits. However, it also presents its own set of unique
challenges, such as distractions and difficulties in retaining information. To overcome
these challenges, it was important to adopt effective strategies (Amer et al., 2010) and
use technology and tools that can help to improve the online reading experience
(Brun-Mercer, 2019; Anderson, 2004). With the right approach, online reading can be

a valuable and enjoyable part of a self-directed learning plan.

Time Management. Setting aside dedicated time for reading each day can help

to avoid distractions and stay focused on the task at hand.

Use of Technology. Tools such as website blockers, reading apps, and e-book

readers can help to reduce distractions and improve the reading experience.

Active Reading. Engaging with the material by highlighting, summarizing,

and taking notes can help to retain information and increase comprehension.

Selection of Material. Choosing material that was relevant and interesting can

increase motivation and engagement with the material.

Evaluating the Quality of the Material. Checking for reliable sources and
considering the credibility of the author and publisher can help to ensure that the

material was accurate and trustworthy.

Consistency. Incorporating reading into a daily routine and making it a habit
can help to establish a consistent reading practice and overcome the challenges of

online reading.
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Tools and technologies for improving online reading

Digital highlighting and annotation tools. Digital highlighting and
annotation tools were especially useful for students who need to review and retain
large amounts of information quickly. These tools allow readers to easily highlight
and make notes on important information as they read. This makes it easier to quickly
review and retain the information, as well as to organize and categorize information

for later use.

These tools can be used with a variety of digital documents, including PDFs,
eBooks, and web pages. Some popular digital highlighting and annotation tools
include Microsoft OneNote, Evernote, and Google Keep. Using these tools, readers
can highlight text, add notes and comments, and even save images and multimedia to
accompany their notes. The information was saved electronically, making it easily

searchable and accessible from any device.

E-reader devices. An e-reader was a specialized device specifically designed
for reading electronic books. They provide a paper-like reading experience and have

features such as adjustable text size and built-in lighting.

Text-to-speech software. This type of software can help with comprehending
the text by reading it aloud. This was especially useful for those who struggle with

reading comprehension.

Readability extension tools. These tools can be added to your browser and
help make reading online content easier by adjusting font size, line spacing, and

background color.
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Note-taking apps. These apps allow you to take notes and highlight important

information while reading online. They can also store the information for later review.

Speed reading software. This type of software was designed to help you read
faster by displaying text in rapid succession. It can be an effective tool for improving

reading speed and efficiency.

By utilizing these tools and technologies, individuals can overcome some of

the common challenges of online reading and improve their reading experience.

Related studies

Numerous studies of CALL learner training for self-directed learning yield
similar findings with positive results. The studies reported of learners attending the
training gained self-directed learning and different English skills. The related studies

can be seen below;

Romeo and Hubbard (2011) created a 10-week training program in a listening
class for ESL students, aiming to enhance their independent listening skills using
technology. This program centered on utilizing various online tools to improve both
general and specific listening abilities, while also suggesting methods to ease the
learning journey. The outcome revealed an enhancement in students’ self-driven
listening practices, shifting from listening solely for entertainment to listening for

educational purposes.

Smith and Craig (2013), in their study at a Japanese university, conducted
training sessions employing learning strategies, relevant technology-based language

learning materials, and tools such as e-learning portfolios and self-reflection diaries.
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This systematic and ongoing support aimed to heighten EFL learners’ awareness and
strategies for independent language learning. The findings indicated that this
structured assistance positively influenced learners' perceptions towards self-directed
learning and their eagerness to incorporate more technology-based resources for

future learning endeavors.

In a similar vein, Lai et al. (2016) developed a 12-week online training
program targeting undergraduate students to boost their involvement in self-regulated
technology utilization for language acquisition. This initiative equipped participants
with the essential pedagogical foundations for independently employing technology in
language learning, providing them with requisite knowledge, strategies, and skills to
effectively select and utilize online resources and tools. The study's outcomes
highlighted the training's efficacy in elevating students’ self-directed utilization of
technology for language learning purposes and fostering their active engagement,

proficiency, and strategic approach in employing technology for language acquisition.

Rashid et al. (2020) examined the impact of a mobile-assisted language
learning (MALL) program on undergraduate students in Pakistan. The eight-week
learner training program focused on enhancing students' writing skills in English by
using smartphones to create blog posts. Participants received the training in
technology use, along with technical, pedagogical, and strategic guidance for blog
writing. Data from pre- and post-program surveys, interviews, feedback, and blog
posts showed that the program effectively increased students' independent use of
technology for English practice. Additionally, it sparked their interest in exploring

new technologies for language learning. The study suggests a valuable model for
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educators worldwide, highlighting the potential of mobile devices in supporting

independent language learning.

Cunningham et al. (2019) investigated how CALL learner training helped the
students to use computer tools for writing. This study aimed at helping those who
might not be as familiar with technology as expected in a New Zealand university.
The study focused on learner training which introduced the functions and features in
computers that helps with writing by giving feedback and encouraging teamwork.
Eight students from China, Japan, Chile, and Brazil took part. They had different
experiences with technology. The study reported that the students used Microsoft
Office Word’s for writing effectively and efficiently. The training also boosted their

confidence in using computers for writing.

Summary
The literature review in the present study revealed two major concepts. This

includes self-directed learning and CALL learner training.

In the first section, self-directed learning was defined as the ability of an
individual that takes initiatives and is responsible for their learning. This includes the
ability to analyze oneself needs, set a learning goal, choose appropriate materials,

implements strategies, and evaluating outcomes.

In the second section, CALL learner training was defined as the training that
aims to improve the ability to use technology for effective language learning. The
model consists of three parts trainings. This includes pedagogical training, strategic

training, and pedagogical training.



In the third section, online reading was defined as the mode of reading that
requires smart devices such as smart phones, tablet, or computers to access into the
websites. The information is presented through the monitor’s screen and this yields

benefits and challenges to the readers.

54
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Chapter 3

Methods

Research Design

This study was a qualitative research design which aimed to study self-
directed learning of secondary school students after attending CALL learner training
designed by the researchers. Interviews and learning logs, and consultation recordings
were employed as research instruments. The data from the three sources were

analyzed by thematic analysis via deductive coding method.

Participants

The participants of this study were seven students from grade 11 in the
participating school. The students in upper secondary education level were the focus
of the study because the learners at this age were ready to be taught to self-direct their
learning (Jones, 1993, Reio & Divis,2005). In addition, they had high needs for

independent study to prepare for university admission and study.

As shown in Table 1, all participants were female. The age range was between
sixteen and seventeen years old. They were all from the same program—science-

mathematics.
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Table 1

The participants’ demography

Number Name Gender Age Grade Program
1 Yok Female 16 11 Science-mathematics
2 Jaja Female 17 11 Science-mathematics
3 Pingpong  Female 17 11 Science-mathematics
4 Gato Female 16 11 Science-mathematics
5 MyMint Female 17 11 Science-mathematics
6 Namwan Female 16 11 Science-mathematics
7 Opal Female 16 11 Science-mathematics

The participants were recruited on a voluntary basis. The training program was
advertised to the upper secondary school students in the participating school, calling
for any students in tenth to twelfth grades who were interested in developing self-
directed learning to sign up for the training. For the recruitment, criteria were set and
the students who met the following criteria were selected to participate in the study: 1)
studying in grade tenth, eleventh, or twelve 2) having access to either computer or
smartphone with internet 3) volunteering to participate in this experiment. The
number of the participants had not been predetermined, but no less than six and no

more than thirty. As suggested in Creswell (1998).

Purposive sampling technique was used for the selection of the school and the
voluntary sampling technique was used as the recruitment method of the participants.

First, a school that could provide technology facilities for individual uses was
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selected. In this regard, technology facilities include 1) free access to wireless internet
and 2) digital devices such as computers, tablets or mobile devices. The availability of
these facilities could ensure that learners who participate in the online CALL learner
training had a device to learn the lessons in an online self-learning mode

independently.

To recruit participants, advertisements were posted all over the school. First,
the training information which included a slogan, learning goals, learning mode,
expected outcomes was created as an online poster and a video clip. Second, the
online poster and video clip was shared on a social networking site, i.e. the school
English department’ Facebook page, and was also shared by the English teachers at

the school to their students.

In the registration form, the students were informed about the requirements of
the online program and the request for them to participate in the study throughout the
course; however, they were informed of their rights to withdraw from the study at any
time. Moreover, they were ensured that their identities and information obtained for
this study was kept confidential and the data derived were erased by the end of the

research project.

To ensure that the learners attended the lessons throughout the course of ten
weeks, strategies that trigger intrinsic motivation were implemented. First, the
training was designed based on the students' interests to sustain their motivation in
completing the training. Second, free consultation sessions for the students who

needed additional assistance were provided.
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School context

The CALL learner training was designed and conducted at a demonstration
school in one province in the Central region of Thailand. The school was operated
under the administration of one public university. It provided basic education for
students from kindergarten to upper secondary education level. At the upper
secondary level, the school offered six study programs including Math-Science, Math-
English, English-Japanese, English-French, English-Chineses, and arts programs.
Every program was based on the Basic Education Curriculum B.E. 2551 and used
Thai as the medium of instruction in all subjects except in English subjects. Moreover,
most students aimed at continuing study in institutions where most of the English

texts concern English for academic purposes.

Apart from the mandatory subjects, the school required all students to attend School’s
Club hours which were registered as non-credit (pass/fail). The students could choose
whether to join an existing club or they could establish one of their own with some

other students.

During club hours, students could use the school’s facilities including the
computer room, the school’s library, available classrooms, school’s Wi-Fi, and

students’ internet account for accessing the university databases.

The CALL learner training

Training framework
To study self-directed learning of secondary school learners, a CALL learner
training program was developed to be used in a classroom. The training aimed at

enhancing students' ability in performing self-directed learning for English language
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reading. Therefore, the instructional framework was designed specifically for this
study. The program was co-constructed from the three concepts between the process
of Knowles’ self-directed learning (1975) and the three-part CALL learner training by
Romeo & Hubbard (2010). First, the training was structured as the six steps training
that helped learners to become self-directed learning that are; 1) Climate setting 2)
Diagnosing learning needs 3) Formulating learning goals 4) Identifying human and
materials resources for learning 5) Choosing and implementing appropriate learning
strategies 6) Evaluating learning outcomes. Second, in each element mentioned
above was consisted of the three parts of CALL learner training that are; 1) technical
training concerns the understanding and the capability of the student in using
computers’ software and websites for English learning, 2) strategy training concerns
the understanding and the ability to use certain reading strategies for English learning
and for using technology, and 3) pedagogical training concerns the understanding the
rationale of the concepts and theories of English learning with the use of certain
strategies and technology. (See figure 2) For example, in the first session, that was
exploring needs, the students were trained to be able to analyze their own needs that
prepared them to be able to self-directed learning in reading with technology. In this
regard, the training that concerns exploring needs, specifically in online English
reading was presented in the form of technical training, strategies training, and
pedagogical training.

A ten-week training and consultation was designed using this framework.
Therefore, in the course, the learners were trained with the CALL learner training for
self-directed learning in reading instructions as well as to get advice from the trainer.

For this reason, the ultimate goal of this training was to facilitate the learners to be



capable of carrying out their own reading independently outside the classroom and

make informed decisions when using technology for online English reading.

Figure 2

Training framework

Evaluating ® .
learning Climate

setting
outcomes

Choosing and
Implementing
learning
strategies

Identifying .
human Formulating

materials lea(:;ﬁgg
resources g

CALL learner training design

Training description
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In this course, students learned through various activities that helped them to

become more self-directed in online English reading. The students took the initiative,

with or without the help of others, in analyzing needs, setting a goal towards online

reading, choosing online reading materials, implementing online reading strategies,



61

and evaluating outcomes. Moreover, the course helped the students to be more skillful
in using technology and strategies for online reading as they learn 1) ‘what’
technology could be used to facilitate online English reading 2) ‘what to do’ with the
technology to make online English reading more effective and efficient 3) ‘why’ the
technology and strategies were used. This included discussion on the importance,

concept, or theory of using the technology and the strategies.

Training outcomes

At the end of the course, the students were able to self-direct their own
learning in online reading in English that integrates technology and strategies with

rationales in an online setting properly.

Length of Training plan

The CALL leaner training was held for 10 weeks. In each week, there were
three types of activities which were training, consultations, and self-learning tasks.
First, the training; the students meet in class to learn and do the activities with the
trainer for 1 hour 40 minutes. Second, after the training sessions, the students can seek
advice in the consultation sessions for a maximum of 30 minutes. Three sessions were
required for all students. The rest was optional. Third, self-learning tasks that the

students were asked to carry out their own self-learning tasks outside the classroom.
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As shown in figure 3, the training was divided into two phases. Phase 1
focuses on explicit training instructions, while phase 2 focuses on individual learning

works of students toward self-directed learning on reading with technology.

In phase 1 from week 1 to week 5, the students receive in-class training. In
one week, the students get two sessions of training. Each session consists of technical,
strategy, and pedagogical training, but some sessions only provide one or two training
from the three training. This depends on the focus of the week because technology
only comes to help students in online reading. For example, in the first session:
diagnostic learning needs, only pedagogical and strategic training were provided
because the students only focus to find the needs and technology that help them read

come at later weeks when they start to read.

Also, the sessions constructed of the training were arranged sequentially from
the model of self-directed learning. After finishing in-class training each session, the
students have two days to carry out the activities concerning the topic discussed from
the in-class session. For example, in session 2 in week 1, the students receive training
regarding setting the climate with technology in the classroom. Then, they have two
days to implement the task about setting the climate for self-directed learning on

reading with technology by themselves (letter B in the figure 3)

In phase 2 from week 6 to week 9, the students carry out the self-directed
learning tasks on their own. In this phase, the students have to design the learning

plan and carry out the tasks by themselves including the goals of the learning, the
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reading materials and reading strategies they were to cover and the way they evaluate

their skills. In addition, the students were required to write their reflection.

In weeks 2,5,7, the students were required to join the one-on-one consultation
session for 30 minutes each to discuss the activities that they carry out on their own

(dark blue). The students, however, can have more consultation if needed (light blue).

Learner training

The Session Description

In this CALL learner training, the students participate in the in-class training
program. The course was outlined with the six steps of self-directed learning from
setting climate, diagnosing needs, formulating learning goals, choosing the materials,

implementing learning strategies, and evaluating the learning (see table 1).
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Session 0: Set the climate. This session first introduced the concept of setting
up the climate so that the students were introduced about what self-directed learning
was and why it was important. Unlike the other sessions, this session employs only
pedagogical training since it was intended to enhance the students’ understanding of
self-directed learning and get them ready before engaging in the following self-

directed learning tasks (see APPENDIX A).

Session 1: Explore learning needs. At the end of this session, the students
were able to tell their own needs of online reading. First, pedagogical training was
presented as the teacher explains a brief concept of diagnosing learning needs. Then,
the students discussed the importance and the reasons behind diagnosing needs. For
strategic training, the students were guided to self-recognize their online reading
needs through hands-on interaction with online texts. At this point, the students were
asked to read online texts that prompt them to go through different stages of reading
from before-reading, during-reading, and after-reading. This task raises student’s
awareness of what stage of online reading they need the most. After going through the
reading task, they then expressed the experience through student’s self-reflection
which was used for formulating learning goals in session 2. For technical training,
however, was omitted from this session because technical training was regarded
specifically to the technology that improves the skills of English. In the end, the
students were reminded to constantly monitor their needs because the needs of a

person can be changed from time to time. The guidance to self-monitor was suggested
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such as revisiting the needs, trying to go through the process of reading and doing a

self-reflection again (see APPENDIX B).

Session 2: Set a learning goal towards online reading. At the end of this
session, the students were able to formulate learning goals that were specific and
aligned with the needs. For pedagogical training, the students were explained with the
concept of learning goals and then they discussed the reasons why formulating
learning goals was needed in self-directed learning. For strategic training, a goal
setting strategy was presented. The strategy focuses on how learning goals that were
specified to the needs were formulated. In this case, the SMART criteria; the standard
measurement for setting proper goals for self-directed learning, were used. In SMART
goal setting activity, the students were prompted to set a learning goal that was
specific, measurable, achievable, relevant, and time bound. Technical training,
however, was not introduced because technical training was regarded specifically as
the technology that improves the skills of English. In the end, the students were
reminded to monitor the goals in case the needs were changed, the goal has to be

changed to align with the new needs too (see APPENDIX C).

Session 3: Design a learning plan. At the end of this session, the students
were able to identify the components that were involved in the learning plan. For
pedagogical training, firstly, the students were informed about the importance and the
reasons why a learning plan was needed in self-directed learning. For strategic
training, the students were provided the opportunity to overview the learning plan.
During this time, the students start from writing the goal in their plan. Next, they

looked thoroughly into the rest of the self-directed learning plans and examined each
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component in the plan to see what was involved in their self-directed learning. And at
the end, the students have to identify the other elements in the plan which includes 1)
plans for choosing online texts, 2) plans for using online reading strategies to reach
the goal, and 3) plans for evaluation of the goal. Finally, they were asked to keep the

learning plan to be used in other sessions in the later weeks (see APPENDIX D).

Session 4: Choose online reading materials. At the end of this session, the
students were able to select English texts to read from online sources that were
reliable and aligned with the goals. First, pedagogical training was informed by the
teacher about the availability and accessibility of online texts in these present days.
Then, the students discussed the importance of choosing the right reading text that
matched the goal for self-directed learning. Then, strategic training was presented as
the students were guided through making decisions on online websites that were
based on the students’ learning goal. They were also reminded to monitor the
selection of the materials for the reason that if they decided to change the goal later,
the reading material needs to be changed accordingly. Also, learners were guided
through the process of evaluating the credibility of online reading material. They
learned how to critically analyze online sources, check for bias and accuracy, and
consider the author's credentials and reputation. Learners also were reminded to
monitor their selection of materials and update them as necessary if their goals change
For technical training, the basic uses of google search such as filtration and word
specification were introduced after the students got the purposes of the reading in
their mind and used it to generate keywords for the google search (see APPENDIX

E).
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Implement online reading strategies (Session 5-7):. At the end of these
sessions, the students were able to use online reading strategies in relation to
technology aids for facilitating online reading. The strategies selected regard the
reading strategies suggested by Mokhtari & Sheorey (2002) that were in line with the
later-adapted online reading strategies by Brun-Mercer (2019). The strategies include
1) before reading: focus on the purpose 2) during reading: concentrating well on
reading comprehension and 3) after reading: keep a record of the information (see

APPENDIX F).

In the three training sessions, online tools and features from websites were
introduced to the students. The students learned three main tools that can help them
read online English texts easier and more effectively. The first tool, which was
presented in the before-reading session, was text highlighter tool. This tool was
helpful for readers to annotate and highlight important parts on the screen. It could
also help the readers to identify the emphasis such as the topic, main idea, keywords
from the online text. The second tool, which was presented in the during-reading
session, was the online click-access dictionary from Longman online dictionary. This
tool was to help the reader understand and comprehend the text better in case they did
not know some vocabulary in the text. It helped the reader maintain the flow of
reading since they did not need to shift to another website page just to look up the
meaning of the words. The third tool, online mind-mapping, was presented in the
after-reading session. This tool helped the reader to make connections and summary
the essence of the article and texts that they read online. They could use different

styles of line to show different relationships among the ideas.
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Session 5: Implement online reading strategies (before reading; focus on
the purpose). At the end of this session, the students were able to make a decision
whether they should continue reading the text more deeply or find a new text that
better matches their purpose of reading. First, pedagogical training was presented as
the teacher explains that the internet offers a vast volume of reading sources. Some
sources cannot give an answer to the questions that the students have or they can
mismatch the purpose of reading. So, it was important to quickly preview the text just
to get a basic understanding of the text before deciding to read more deeply. After that
the students participate in the discussion of what might be the solution to the problem
and what technology that was useful and can help to cope with the problems. For
strategic training, the students were prompted to set a purpose for reading and state a
question that they want to get an answer from the reading. Then, they were asked to
go online to search for a text that can answer their questions. During this time, they
were introduced with the skimming strategy such as concentrating on the introduction
and conclusion sentences, titles, headings, sub-headings, initial and final sentences,
signal words, repeated words. They were also guided to be mindful when scrolling the
online pages; such as trying to avoid scrolling too quickly. For technical training,
online text highlighters were explicitly presented to the students. The highlighter
helps the student to see important elements such as titles, headings, sub-headings,
initial and final sentences, signal words, repeated words. These elements help them to

make a prediction of the topic that may consequently provide clues to the answer.
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Session 6: Implement online reading strategies (during reading;
concentrating well on reading comprehension). At the end of this session, the
students were able to discuss the text they read. First, pedagogical training, the teacher
explains that unlike the previous session, this session requires the students to spend
more time concentrating on the reading to understand the text more deeply and this
helps them discover an answer to the questions. After that the students participate in
the discussion of how this session was useful and what technology can help them
understand the text better. For strategic training, the students were introduced with
context clue strategies which helps them predict the meaning of unknown words using
the surrounding words. Also, the students were introduced to use a dictionary more
efficiently since sometimes using a dictionary too frequently when reading can make
the students lose focus and worsen comprehension. For technical strategy, click-
access online dictionaries were introduced since sometimes contexts cannot help to
predict the meaning. The reason that click-access online dictionary was presented
rather than online dictionaries was because click-access online dictionaries can show

instant definitions of the unknown word without shifting to other pages.

Session 7: Implement online reading strategies (After reading; keep
record of the information). At the end of this session, the students were able to
summarize information from different sources. First, pedagogical training, the teacher
introduced that after thoroughly reading one text, it was likely the information doesn’t
provide a full explanation to the questions. For this reason, it was important to keep a
record of what was being read and gather data from different sources in order to make
connections and find a well-explained answer to the question. For strategic training,

the students were presented with summarization strategies. For example, the students
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were guided to try to capture the main ideas of the text and select the important details
that support the ideas. For technical training, online mapping tools were used in order
to organize and draw connections between each summarization from different
sources. The online mapping was freely available on the website;
https://www.mindmup.com/. The technical training would regards the features and
command of the tool. For example, the students were trained to click + to add more

shapes to the mind map, click two dots between the shapes to draw a line.

Session 8: Examine the learning. This session introduces the method that
students can use for evaluating learning outcomes after they complete any self-
learning tasks. For pedagogical training, the students participate in discussions of
what evaluation of learning outcomes was and why such evaluation was needed. For
strategic training, the students were guided to monitor their learning by creating a
self-made checklist using the goals as the criteria. Then, they have to rationalize the
completed mark on the checklist with the reference to their learning experience
written in the logbook. Technical training, however, was not introduced because
technical training was regarded specifically to the technology that improves the skills

of English (see APPENDIX G).

The structure and sequence of each training session

In the pedagogical training, learners were guided through pedagogical
discussions on the concepts and theories behind different aspects of self-directed
learning including the skills and the related strategies. The pedagogical and strategy

training were structured in an interactive manner.
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In strategic training, learners were guided to make informed decisions about
how to use technology for language learning purposes. During this training, various
strategies and techniques to effectively use technology for online reading were
suggested, such as selecting appropriate software, websites, or applications, and using

these tools to improve their language skills.

In technical training, relevant technological applications and resources that
could facilitate the implementation of the discussed strategies were introduced.
Learners were guided to develop skills and knowledge related to using technology for
online English reading purposes. During the training, learners learned how to use
various digital tools and software applications to enhance their language learning

experience.

In the reflection and extended activity stage, learners were engaged in an
extended language learning activity that involved the attempt and the practice of the
utility of the aforementioned technological applications, resources, or websites.
Moreover, the reflection stage where the students can express opinions and thoughts

toward the use of the topic including strategies and technology were introduced.

Consultation

As the learners were able to reflect deeply, make connections, and take
responsibility for his or her language learning and also raise the awareness to control
the learning, the teacher applies reflective dialogue (Kato & Mynard, 2015) and
micro- & macro-skill for language consultation (Kelly, 1996) includes basic
counseling strategies such as repeating, mirroring, restating, and summarizing; and

more advanced counseling strategies such as giving positive feedback, empathizing,
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complimenting, using metaphor, using powerful questions, intuiting, challenging,
using silence, and accountability. Furthermore, the teacher did not prescribe the
course of learning for the students but helped them to reflect and make the decision to
plan the learning by themselves. Also, the teacher was only presented to support and

facilitate this process.

The structure of the consultation

In voluntary and required consultation sessions, language counseling structure
was used (Kato et al., 2021). In every session, counseling went by three phases that
were 1) Opening 2) Midway 3) Closing. The detail of each phase was described

below;

Open. The purpose was to build rapport with the students to create a friendly
and supportive atmosphere and to initially find out what the “issue” is. In this phase,
the teacher uses the same pattern of questions and dialogue throughout the counseling
program regardless of the topic of the week. During this phase, the teacher uses
micro-skill for counseling as the teacher listens attentively, asks for the problems
using yes/no and simple questions, and raises students’ awareness of the issues. The
following were example questions; “What would you like to talk about today?” “What
was on your mind?” “What was the problem you see?” “Were you able to carry out

the plan?”

Midway. The purpose was to help students reflect deeply on the “issue” from
various perspectives and have them propose ways to solve the issue. This was the
only phase where the questions and dialogue were different from week to week as it

depends on the topic of the training (e.g. needs and goals setting, making a learning
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plan). During this phase, advanced counseling strategies such as powerful questions,
metaphors, positive feedback, empathizing, complimenting were implemented.
Moreover, activities and illustrations that encourage students' self-reflection on the
topic were used such as Vision Board, The Goal-setting Pyramid, and Viewpoint
Switching, etc. The following were example questions: “What was currently
happening?” “What was something you could do to make the task easier?” “What
makes it difficult for you?” “Why do you think you couldn’t carry out your plan?”

“How would you do the task if you were me?”

Closing. The purpose was to elicit the decision of future study plans from
students and ensure that they take responsibility for the decisions. This phase uses a
similar pattern of questions and dialogue throughout the training regardless of the
topic. During this phase, an advanced counseling strategy which was accountability
was used. The following were example questions; “What will you do next?” “Why do

you change them?” “How will you proceed with this?”

Required consultation

For the required consultation, three sessions were listed at three different
weeks that were 1. needs & goal setting 2. examine the practicality of the learning
plan 3. revise the learning plan. These sessions were considered important for
learners to have a consultation as suggested by Kelly (1996) and Kato & Mynard
(2016). Each consultation was held for 30 minutes. The details of each week were

described below.
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Week 2(needs and goal setting)

The purpose of this consultation was to check and validate learning needs and
the setting of the goals. Therefore, the outcome was that the students would be able to

complete outlining the goals.

Prior to the session, the teacher goes through the students’ needs and goal
setting written on the questionnaire and examines if the needs align with the goals and

if they were achievable.

During the Midway, the teacher displays students’ needs and goals then
questions them with reflective dialogue that encourages students to think 1. if the
certain needs translate to the certain goals 2. if the goals were achievable. In some
cases, the teacher may ask the students to break down the big goal into short-term
goals (what were the small goals they have to achieve to get the big goal). A visual aid
activity “goal-setting pyramid” was used to support the reflection and elicit the

answers (see Appendix H).

Week S (examine the practicality of the learning plan)

The purpose of this consultation was to check and validate the learning plan of
the students including the goals, the materials, the reading strategies, the time
allocation for reading activities and the methods evaluating outcomes which spans
throughout the period of four weeks. Therefore, the outcome of this consultation was
that students would be able to describe their prearranged learning plan for out-of-class

learning.
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Prior to this consultation, the teacher goes through the learning plan and jot

down comments and possible questions to be used in the discussion.

During the Midway, the teacher displays the learning plan with comments
from the teacher. Then, questions the students with reflective dialogue that encourages
them to think if 1) the goals translate to the activities, 2) the activities were practical
with the limitations, 3) the resources match with the activities, and 4) the evaluation

was proper for assessing the learning. (see APPENDIX I).

Week 7 (Revising the plan)

The purpose of this consultation was to review the original goals and plan to
see if they were appropriate and revise them to be more realistic if needed. Therefore,

the outcome was that students would be able to tell the revision of the learning plans.

Prior to this consultation, the teacher goes through the learning plan and jot

down comments and possible questions to be used in the discussion.

During the Midway, the teacher displays the learning plan with the comments
noted. Then, questions the students with reflective dialogue that encourages them to
think if 1. they accomplish the tasks as planned 2. any unforeseen situation happens
during the plan 3. the original plan works well. By the end of the session, the students

write a revised plan that makes it more practical and realistic. (see APPENDIX J).

Voluntary consultation

For the voluntary consultation, the teacher reserves the time from 1-4 pm at
week 1, 3, 4, 6, 8, 9 as the students who seek the consultation can make a request by

sending a note to the teacher’s email on the first day of the week. The session presents
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the opportunities for the students who encounter difficulty in learning and seek
assistance. The procedures of the voluntary consultation were presented by the same
structure (opening, midway, closing). However, the only differences were the question

pattern and dialogue in the Midway phase.

During the Midway, the teacher uses the questions depending on students’
problems. The teacher uses reflective dialogue that encourages them to think about 1.
a deeper insight of the problems 2. a look at future possibilities to solve the problems.
The following were example questions: “What was something you could do to make
the task easier?” “What makes it difficult for you?” “Why do you think you couldn’t
carry out your plan?” “How would you perform the task if you were me?” (see

APPENDIX K).

Self-learning task

The students were working on the students’ designed plan for out-of-class
learning. The learning contract helped the students to organize and elaborate their
learning reading more effectively. This made the students become more creative in
identifying learning resources and developing learning strategies and evaluating what
they accomplished. For this reason, the students were given a space for negotiation
with the teacher at the first individual meeting for choosing reading objectives and
reading material in line with their needs and interests. For the length of the project,
the students were suggested that they carried out self-learning task for 30 minutes for
2 sessions per one week and list the activity done on the weekly reports specifying the
objective, learning materials & strategies, time spent, procedures, evidence of

accomplishment and criteria & means of validating the accomplishment (Knowles,
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1975). The expected accomplishment for the students’ self-learning task each week.

(see APPENDIX L).

Research instrument

The study employed two research tools to investigate self-directed learning of
Thai secondary students using CALL learner training. First, the students’ learning log
was used to study the students’ self-directed learning on reading throughout the course
of training. Second, interviews which were used one month after the completion of
the training to study student’s self-directed learning on reading by obtaining it from
students’ experience on their self-learning. The results were used to answer the

research question.

Learning log

Learners were asked to write a paragraph in the form of a learner’s weekly
report describing their self-directed learning experience outside the classroom. Every
week, the learners need to describe what, how, and why they execute any English
learning activities using learning strategies and technology. They were requested to
describe the process in a paragraph(s) length either in Thai or English. In the report,
the students were guided to write according to these following points; 1) materials
used 2) strategies used 3) date and time 4) the description of the procedure 5)
comments on the learning. Learner’s learning log was an important tool that helps the
researcher to keep track of what the participants do outside the class time. This report
showed their performance, ability, and potential problems when they learn on their

own. The form can be seen in appendix A.
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Interview

The second research instrument was an interview. This tool was administered
one month after the students received the training and already completed the self-
learning task. In the interview, the students were asked the same questions which were
developed to study students’ self-directed learning. The interview questions can be
seen in appendix B. The interview was conducted individually, and it took around 20
minutes to finish. The participants were able to choose the language in which they
were interviewed either Thai or English. All the interviews were recorded for later

word transcription.

Recordings from consultation

The third research instrument was recording tape which were derived from the
consultation sessions; both required and voluntary sessions. In the consultation the
questions which were created to be part of the consultation were used. Audio-recorder

was used to record the responses of the participant who engaged in the consultation.

Validity Check
The instruments were validated by three experts who were in the field of self-

directed learning, autonomous learning, learner training or self-access learning center.

For the training sessions, the experts were asked to comment on the quality of
the training outcomes, content, instructional materials, in-class activities, time
allocation, and out-of-class assigned tasks. For the consultation sessions, the experts
reviewed the consultation outcomes, the questions used in each phase of consultation,
and the time allocation. Lastly, the interview questions were checked whether they

were appropriate to be used in in each phase.
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After receiving feedback and recommendations from the experts, the research

instruments were revised. The comments were on the outlines, templates, and

instructions given in the exercise practice of the training. Also, some teacher’s dialog

in the training and consultation were suggested. There were no major comments on

the structures of the training, consultation, nor the interview.

Data Collection Procedures

In this study, the researcher only collected qualitative data to answer the

research questions. Therefore, in order to study self-directed learning of Thai

secondary students using the online CALL learner training, the researcher collected

the data in three phases throughout the study. In each phase, the data gathered, and

tools used were different, which was explained in detail below. (See Table 3)

Table 3

Data collection process

Phase

Data collection process

1 Before the implementation

-Collect learners’ demography through

semi-structured interview

2 During the implementation

-Administer students’ learning logs

3 After the implementation

-Collect the students’ learning logs-

Semi-structured interview
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Before the implementation phase, the researcher collected background data of
the participants which explained the characteristics of the learners and the tendency
and motivation of each individual towards self-directed learning. Moreover, learners’
demographics were collected which includes genders, ages, and English learning

experience, learners’ study major, family’s support for English learning.

During the implementation, two research tools were employed. First, the
researcher administers the student's learning log. The learners were requested to
describe their self-reading process outside of the classroom along with English
learning experience with technology in their learning log report. The reports were
written by the participants after each time they initiated English learning outside the

classroom. The writing was guided with questions prompted by the researcher.

In the last phase, after the implementation, the researcher collected the
learning logs that the students carried out. In addition, the students participated in a
semi-structured interview conducted by the researchers.

Data Analysis

The analysis of the data focused on the changes of the students after the
implementation of the training tools which was the online CALL learner training. In
this present study, an inductive research approach was used to study self-directed
learning of Thai secondary students using CALL learner training. More specifically,

the researcher only uses qualitative data analysis to deal with the derived information.

Qualitative data analysis
In this study, the qualitative data obtained from the three research instruments

were analyzed, which were the students’ learning log and interviews. The data were
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analyzed using an analytic memo and a thematic analysis via content analysis -

deductive approach. The details were described as follows;

Analytic memo

Analytic memos were used as the data analysis tool which was employed with
1) the data from the student's learning log that the students record their online reading
activity during their self-learning task 2) data from the interview from each student
after they complete the training and self-learning task. The details of each analytic

memo on each research tool were described in the following paragraphs.

First, the learning logs of every student were acquired once they completed
their self-learning task three weeks following the training. There were six logs for
each participant. The student’s learning logs were read, reviewed and interpreted. One
learning log of one student was analyzed at a time. Then, a reflective commentary was
written in order to show how the researcher critically reflected the student’s
experience. Once the first log of the first student was completed, the second log of the
same student was read, reviewed and interpreted. The same process repeated itself
until the log of the first student was thoroughly examined. At the end of this student’s
log, the overall experience of the self-directed learning of the student was reflected as
a paragraph. Then, the next student's log was read, reviewed and interpreted in the

same manner and procedure.

Secondly, the data from the interview of the students after they completed the
self-learning task were recorded and then written using an analytic memo. Once the
data from the interview of one student was transcribed, the reflection and analytic

memo of the students’ responses were immediately started. This reflection includes
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the summary, comments and reflections on particular aspects of the student’s self-
directed learning. This reflection was saved for later coding. Also, the transcription of

the participants were used in the coding.

Third, the data from consultation recordings during the training program were
documented using an analytic memo. The recordings were transcribed, and they
reflected on the participants' responses. The reflections were similar to the previous
two tools. The first paragraph was the summary of what they responded to in the
consultation. The second paragraph was for the reflective commentary on the

students’ responses in the consultation.

Thematic data analysis: content analysis - deductive approach

The main conceptual framework of this study has been determined by a well-
established scholar on self-directed learning. The codes were already defined. The
framework were that an individual with self-directed learning was the one who
initiatively assesses one’s own needs, sets an appropriate goal to tackle the needs,
chooses materials that correspond to the needs, uses strategies to overcome
challenges, and assesses oneself whether or not the goal was achieved. The qualitative
data analysis method therefore was done through content analysis: deductive
approach. This means a codebook was firstly developed with an initial set of codes
from the framework of self-directed learning and this codebook was based on the
current research question. Then, each individual pre-determined code was used to
match the possible content in the data. The designated codes from the data were then

grouped together to derive the themes. This content analysis was done with the data
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from the learning logs, the responses from the interview, and the responses from

consultation recordings.

Initial coding

The general overview of the data was the starting points which it was
reviewed by being read quickly to get the sense of the data and the general
understanding of the data before analyzing each individual data. This included 1)

learning logs, 2)interview, 3)consultation recordings.

Code categorization

Each code, which was developed from the framework was assigned to each
highlighting color. For example, the code of ‘analyzing needs’ is assigned to orange
color. The code of ‘setting goal’ was assigned to yellow color. Then, the potential
sentences or phrases were color coded as the designated color. For example, a
statement from the learning log of one participant was that ‘I wanted to read more
about carnivore plants’. Therefore, after reading and interpreting the sentence, the pre-
determined code of ‘setting goal — yellow color’ was the possible match. At this stage,
yellow color was used to highlight the statement to reveal that this certain written
sentence from the learning logs of this particular participant was about ‘setting a

learning goal’ as suggested by the framework.

This color coding was done throughout each data. Then, the same color-coded

sentences were put together to represent the same category.
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Theme

Once the data derived from the coding were categorized and grouped together,
the themes were determined. For example, the code ‘The first thing that I do was I
looked at the length of the text before selecting and reading the online text in detail.’
This code was highlighted with a color (green) which represented ‘choosing
materials’. It was grouped with the same color(green) which represented ‘choosing
materials’. For example, there was a similar code that was highlighted with the color
(green) such as ‘I tried to look at the words written on the text and consider whether
they are too advanced for me before I started to read.’. These two codes were
highlighted using the same color(green). Therefore, they were categorized in the same
group. Finally, the code was matched with the pre-determined theme that was
‘choosing online reading material’ The sample of coding method can be seen in table

4 below.
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Table 4

Content analysis coding sample

Data Codes Theme

The first thing that I do was I length of online

of - texts

online text in detail.

I tried to level of

Choosing online reading

|

material

on the fext and vocabulary of

consider whether _ online texts

Trustworthiness of the qualitative data analysis

In this study, the qualitative data analysis was proved by triangulation. In this
method, the data from the three qualitative tools were compared to see the similarities
and differences of the data. A comparison was drawn between 1) writing in the
learning logs, 2) responses from interviews, and 3) responses from consultation
recordings. This means the trustworthiness of the findings were confirmed and
verified once the data were repeated in different research tools. For example, one
participant reported of considering the level of English within the online text before
reading it on their learning log. If the data were similarly repeated in the interview and

the consultation recordings saying that this person looked at the level of vocabulary of
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English before deciding to read an online text, it can be confirmed that this person
indeed choosing online English reading after considering level of English. This
triangulation is done throughout the process before findings and conclusions were

drawn.

Ethical considerations

This study aimed to maintain the utmost ethic of qualitative research. The
study was done through rigorous practice from research on human subjects’ ethical
considerations. First, before the participants registered for the CALL learner training,
they were informed that this participation is one part of the thesis study. Then, formal
letters for parental endorsement were given to the guardians. The participants needed
to get approval from their parents before they could join the training. Next, the
participants were informed that the participation or the performance in the training
was not in any way related to the grade in their school. Next, the participants were
rightfully able to withdraw from the training if intended. Lastly, they were also
informed that the information provided would be kept confidential and destroyed after

the completion of the thesis.
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Chapter 4
Research Findings
This chapter presents the findings of the study, which were the students’ self-

directed learning in online English reading after they attended the CALL learner
training. Qualitative data from three sources: learning logs, consultation session
recordings, and interviews, was obtained at different periods of time. First, six
learning logs were collected from each student in the self-learning session. Second,
the consultation sessions with each student were recorded. Lastly, the students were

interviewed one month after they completed the training and their self-learning tasks.

The data from the three sources was analyzed by using the thematic deductive
analysis approach and was triangulated to ensure trustworthiness. Excerpts from the
learning logs and the scripts from the interviews and the consultations were provided
to illustrate the findings. For the parts of data that were originally in Thai, English

translation was provided in italics.

Before presenting the findings, the first section describes the background

information of the participants.

The background of the participants

In this CALL learner training, seven female eleventh grade students signed up
to attend the training voluntarily. All of them were in science and mathematics at a
demonstration school in Thailand. The participants were preparing themselves for the
university admission. For the admission examination, they would have to take some
English standardized tests. Every participant usually experienced online reading in

English as they needed to research information for their school projects and
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assignments. Also, they reported that they heavily used their smart devices to read

texts online because it was easier to access than books in the library.

Since every participant came from the same program: sciences &
mathematics, they shared a similar interest and goal pointed to science-related topics.
The topics covered biology, astronomy, medicine, psychology. Three participants
from the seven aimed at improving English reading ability for the upcoming national
exam and the future study in the university. One participant of the seven aimed at
improving English reading ability to complement the knowledge and skills needed for
the current classes at her school. Three participants of the seven aimed at exploring
and fulfilling the topics after their hobbies. Only one participant aimed at practicing
reading strategies and skills needed for any future given reading tasks that required
English reading. The specific background and the information regarding participants’
motivation to join CALL learner training for self-directed learning is provided below.
The names of the participants were fabricated to ensure confidentiality and

anonymity.

Yok. Yok was interested in reading biology-related subjects in English because
she planned to study either in pharmacy or veterinary when she graduated from high
school. Her goal in the training was therefore to be able to summarize biology-related
texts such as about plants and animals without using a dictionary. She reported that
she wanted to be able to read without using a dictionary because this could help her

build foundations for the future study in the university.

Jaja. Jaja was interested in reading about astronomy in English because she

liked it since she was a child. However, at the moment of the training, she studied
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biology at her school extensively and this required her to read biology-related texts.
Also, the content in her biology class were in English and this motivated her to
practice English and joined the training. Her goal in training was to summarize the
knowledge about biology in English reading for the school and for her future

admission to a medical school.

Pingpong. Pingpong was interested in reading about biology. The main
motivation of her joining the training was because she wanted to be a medical student.
The future admission exams of the field required her to complete English reading
tasks. In addition, she wanted to read biology in English to complement her
knowledge and skills needed in the biology class at her school. For this reason, her
goal in the training was to be able to tell facts and information related to the human

body.

Gato. Gato was interested in mental health, psychology, and psychological
conditions because she normally read Japanese comics in English and she experienced
unknown and unexplained physiological terms and disorders in the comics. Her goal

in the training was to be able to explain English psychology terms and conditions.

MyMint. MyMint was interested in reading physics about radiation at first but
after a few attempts she reflected that it was not related to her current life and that was
the reason why she steered her interest and goal towards child psychology. She never
had an experience reading child psychology online in English ever before, but she
always wanted to try reading it in English. She was usually exposed to child
psychology around herself such as friends and her as a child. Sometimes, those events

were unexplainable to her. This motivates her to join the training program. For this
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reason, her goal in the training was to be able to tell the factors, reasons, or causes that

affect children’s psychology.

Namwan. Namwan was interested in reading news in English. She realized
that reading English was difficult for her and she wanted to improve her English
reading through reading English news online because it is the easiest source to access.
Her goal in the training was to be able to summarize online English news without
using any aids such as an online dictionary or google translation. Also, she was
motivated to acquire online reading strategies that would help her do university

admission exams in the future.

Opal. Opal had been interested in astronomy since she was young. She used to
read astronomy texts in Thai, but the content was limited. Instead, she found a variety
of astronomy texts in English. This pushed her to read and practice English reading
online so that she could read them. Her goal in the training was to able to tell

astronomy facts from reading astronomy texts in English.
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The summary of each participant’s self-directed learning in online English
reading

Overall, the participants enhanced to some extent the ability to self-directed
learning in online reading. They could analyze the needs, set a learning goal, choose
online reading material, implement online reading strategies, and evaluating learning
outcomes. However, there are some of the areas that the participants couldn’t fully
enhance. This included the ability to set an effective goal and the ability to

strategically choose online reading materials.

The followings are the summary of each participant’s self-directed learning in
online reading in English after attending CALL learner training. The detail of each

participant can be observed below.

Yok. First, Yok gained the ability to analyze her needs towards online reading.
Second, her goal was not effective because it lacked measurability and time-bound.
Third, she was not able to choose reliable online reading texts. Forth, she was able to
employ online reading strategies in before, during, and after reading. Fifth, she was

able to evaluate her learning upon the completion of the task.

Jaja. Firstly, Jaja acquired the ability to analyze her online reading needs.
Secondly, her goal was not effective because it lacked measurability and a time-bound
aspect. Thirdly, she was able to choose online reading material effectively. Fourthly,
she was able to employ online reading strategies in before, during, and after reading.

Fifth, she was able to evaluate her learning considering the goal.

Pingpong. Firstly, Pingpong sometimes did not assess her online reading

needs. Secondly, her goal was ineffective because it lacked both specificity and a clear
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timeframe. Thirdly, she was not able to choose online reading texts that matched her
goal sometimes and was not able to choose reliable texts. Fourthly, she was able to
employ online reading strategies in before, during, and after reading. Fifthly, she was

able to evaluate learning outcomes.

Gato. Firstly, Gato was able to assess her needs for online reading. Secondly,
her goal was not effective because it lacked measurability and a defined timeline.
Third, she was not able to choose reliable online reading texts. Fourthly, she was able
to employ online reading strategies in before, during, but she was not be able to
employe strategies after reading. Lastly, she assessed her own progress after

completing the reading tasks.

MyMint. Firstly, MyMint acquired the ability to assess her needs. Secondly,
her goal was not effective because it lacked specific details and a clear timeline.
Third, she was able to choose online reading text effectively. Third, she was not able
to choose reliable online reading texts. Fourth, she was able to employ online reading
strategies in before, during, and after reading Finally, she was able to evaluate her

learning.

Namwan. At first, Namwan enhanced the ability to assess her needs.
Secondly, her goal was not effective becasue it lacked measurability and a clear
timeline. Third, she was not able to choose reliable online reading texts. Fourthly, she
was not able to employ online reading strategies in before and after reading. Fifthly,

upon completing the reading tasks, she assessed her own progress.

Opal. Opal enhanced the skill to assess her needs for online English reading.

First, she was not set effective goal because it was not measurable and time-bound.
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Third, she was not able to choose reliable online reading texts. Fourthly, she was able
to employ online reading strategies in before, during, and after reading. Fourthly, she
adeptly employed various online reading strategies. Finally, she was able to evaluate

her learning.

The self-directed learning after attending CALL learner training

Overall, the findings from the three sources showed the same trend. The
participants seemed to be able to direct themselves in reading English online better
after attending the CALL learner training. However, when focusing on each step of
the self-directed learning process, not a clear trend was shown in some participants’
data. Specifically, their ability to set goals in online reading and the ability to choose
online reading materials. The absence of these two makes self-directed leaning in
online reading less effective. Table 5 shows the overview of the findings of each step

of self-directed learning.
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The overview findings of each step of self-learning

Steps

The participants’ ability in each step

Analysis needs

Six participants were able to analyze
needs, one participant sometimes lacked
the ability to analyze needs

Setting goal in online reading

Seven participants were able to set a
goal in online reading, but it was not
effective. Two participants lacked only
time bound criteria in the goal. Five
participants lacked both measurability
and time bound criteria in the goal.

Choosing online reading material

Seven participants were able to choose

online reading material that match goal,
interest, and level of English. Only one
participant was able to choose materials
that are reliable.

Implementing online reading strategies

Six participants implemented online
reading strategies before. Seven
participants implement online reading
strategies during reading. Five
participants implemented online reading
strategies after reading.

Evaluating learning outcomes

Seven participants were able to evaluate
learning outcomes.

The following sections report the findings about the participants’ self-directed

learning in online reading in the five steps.

Analyzing needs

For the first step, six students seemed to develop the ability to analyze their

needs before conducting online English reading while the data of one participant did

not show a clear trend. Considering the data from the learning logs and consultation
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recordings, at the beginning of the training, all participants did not pay much attention
to their specific needs, but in later logs and consultation sessions, six of them reported
conducting their self-directed learning in online reading based on some sort of
perceived lack of competence. The interview data supported this. The six participants

seemed to be well aware of the gap in their knowledge and skills of English reading.

Among all participants, Yok, MyMint, and Gato showed the most obvious
ability of the needs analysis. They always explicitly identified the gap between their
existing knowledge and needs for online English reading. As shown in Excerpt 1, Yok
identified her lack of knowledge about plants and decided to ‘search’ about it more.
Similarly, in the first consultation (see Excerpt 2), she mentioned her need to be able
to read biology texts—to prepare herself for the undergraduate study in health science.
She also specified her lack of comprehension and biology vocabulary as challenges

when reading.

Excerpt 1
Yok: Zniyiinuiteus 3 ot (nnludesion) measudimituey 1d%snunniy
(1) Know only three kinds of carnivores plants (from the class)
so I searched to learn more about them.
(Yok, Learning Log 3)
Excerpt 2

o

i i Y
Counsellor: nizswhasidesmswaunnlingquér srvesuielingiinnudesnisilduiedisls
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You have written your needs in your note. Will you explain how

you derived these needs?
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[ want to study in the health science field either in pharmacy or

veterinary. I knew that in the future I would definitely read

these topics. 1 felt that there were many biology-related words

that I didn't know. I don t quite understand when I read the

article (about biology).

(Yok, Consultation 1, lines 13-16)

The data from the interview (see excerpt 3) showed consistent findings. Yok

was aware of the reading tasks that would be required by the field she was interested

in applying to and how she needed to improve her vocabulary knowledge.

Excerpt 3

Interviewer:

Yok:

PR 2 o < Y9
wen ldeues lsiinndnnasanmsevsy ludathe

What did you read more after completing the training?

- . 2 .
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I read about animals and biology in English from many

websites. These are the topics that [ need because [ want to be

either a veterinarian or a pharmacist, so it'’s better to read

those topics. I have to read a lot of English and I found those

words too difficult. I don t know much of the vocabulary.

(Yok, Interview 1, lines 16-17)

However, there was inconsistency of the data revealing that one participant of
the seven sometimes lacked the ability to analyze needs. Even though the participant
reported analyzing needs in the interview and consultation, it was clearly an absence
of analyzing needs in some of her learning logs. This was Pingpong. When she carried
out self-learning tasks, she sometimes did not identify the gap in her knowledge or
think deeply about what skills she needed to improve. For example, Pingpong
randomly selected English idioms to read because she didn’t know what to read (see
excerpt 4) though her need should have been to read about biology-related texts in
English as she stated in the consultation. This absence of needs analysis occurred two

times in the later learning logs during the self-learning task.
Excerpt 4

Pingpong: hiazs oz lsdfmeswmiaosii(English idiom) ¥1#sn idiom miq

1 didn't know what to read so I read this (English idiom). It

made me learn new idioms.

(Pingpong, Learning Log 6)
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However, the data shown in her interview and consultation were different

showing that she analyzed her needs by identifying the gaps in knowledge. This may

explain that she sometimes did not analyze her needs. From the interview (see excerpt

5), she explicitly stated about the needs of reading hormone injection online because

she was learning about hormones in her school. Also, in the consultation (see excerpt

6), she specified her needs about reading biology content in English since she studied

the subject in school and needed the knowledge for the future exam.

Excerpt 5

Interviewer:

Pingpong:

Excerpt 6

Counselor:

(YoM dumwel )it idenisetndials

(Name of interviewee) How do you choose a topic?

A A A =~ PR 7 A A4 A 2 d oo A
(wg)maﬂ’amﬁmwmu(ﬂnzﬂummu wsosesnaulaluriniy aeutiuGouises

hormone sgfmuasnsmizesiineaiuaa hormone

(1) chose to read the subject I studied (biology) during that time

or matters of interest. At that time, [ was studying hormones, so

I chose to read about hormone injections.

(Pinpong, Interview 1, Line 6-7)

Vv
aouil(Fodithsumsfinm) deanisiingiuesls

Now, what does (name) want to practice reading?
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Pingpong: AenySoudazi lsasundmyiesninewdizmuisingudie nanlineludeasus:

Well, I study Biology at school and I want to practice reading

Biology in English as well. When | find these in the exam, I will

be able to do it.

(Pingpong, Consultation 1, line 15-16)

The inconsistency between the sources of this participant may have occurred
when she lost focus while working alone in the self-learning task. She might have
been reluctant on the needs analysis that she had made prior. The data from the
learning log seems more valid since the participants had to actually carry out the
learning and the absence of analyzing needs for online reading can clearly
demonstrate that she didn’t keep the need analysis practice throughout. Also, she
might only be aware and shows the evidence of needs analysis with the presence of

the counselor or the trainer.

To summarize, the evidence from the three sources pointed out that the
majority of the participants enhanced the ability to analyze needs for online reading,

but only one participant sometimes lacked the ability of needs analysis.

Setting a learning goal in online reading
The second step, the participants enhanced to some extent their goal setting
ability in online reading, though they did not always set effective goals. The ability of

effective goal setting in this sense refers to goal setting which is in accordance with



SMART criteria which were introduced in the training. This included a goal that is

specific, measurable, achievable, relevant, and time-bound.
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Setting learning goals was reported by all participants in every source of data;

learning logs, interview, and consultation recordings. They formulated a learning goal

which they later used to direct what and how they read English online texts. The

summary of the goal setting of each participant and the alignment with the SMART

criteria is displayed in the table 6 below.

Table 6

The alignment of participant s goal with the SMART criteria

SAMRT goal
setting criteria
partTi:iZam Goal of the participants —
Yok To be able learn biology-related VX V VX
information from the web such as the
human body, plants, and animals, without
using an online dictionary.
Jaja To be able to summarize the knowledge Vv Vv VX
about biology in English reading for the
school and for the future admission to a
medical school.
Pingpong To be able to summarize biology facts Vv Vv VX

from online websites to my teacher, my

friend, and myself.
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Gato To be able to know English psychology VX vV VX

terms and psychological conditions.

MyMint  To be able to read about the factors, VX vV V X
reasons, or causes that affect children’s

psychology.
Namwan To be able to read online English essays VX V VX

without using Google translation.

Opal To be able to read_astronomy facts from VX v Vv X

English websites.

As seen in table 6, even if all participants set a learning goal in online reading,
every goal was considered less effective. According to SMART criteria, two
participants set learning goals that were almost effective because their goals were
specific, measurable, achievable, and relevant, but it only lacked time bound. Five
participants set a learning goal that was less effective because their goals were

specific, achievable, relevant, but it lacked both measurability and time bound.

Two participants that almost set effective goals were Jaja and Pingpong. Each
of them set a learning goal that was specific, measurable, achievable, and relevant but
lacked the time bound criteria from the statement. For example, Pingpong noted in the
learning log that her goal was to summarize biology facts from online websites to her
teacher, her friend, and herself (see excerpt 7). She confirmed again in the interview
that her goal was to summarize texts related to health science because she liked

biology and she had read the topic before (see excerpt 8).
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Excerpt 7
Pinpong: My goal: I will be able to summarize biology facts to the
teacher, my friend, and myself.
(Pingpong, Learning log)
Excerpt 8

Interviewer:  lusmnannauwunozeiveslsiing

What do you plan to read in the future?

Pingping: enazihaylifganvunanudeIny gumuten msiznyreudiz udimiluiesivye

\ b, dw
HINDUHUIU

I might summarize articles about health because I like biology,

and it's a topic I've read about before.

(Pingpong, Interview 1, Line 18-19)

To clarify, Pingpong’s goal was specific because it pointed directly to certain
areas: biology facts and health science. It was measurable because she used ‘to
summarize’. She could measure her success when she summarized biology facts to
someone. It was achievable because she mentioned that she had read some of the
contents before. It was relevant because she was currently learning biology and she
liked biology. However, there was only one criterion that made her goal ineffective.
The goal was not time-bound. There was no specific time mentioned of what she

expected to accomplish the goal.
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Also, the other five participants were able to set a goal, but it was less
effective. They were Yok, Gato, Mymint, Namwan, and Opal. Each of them set a
learning goal that was specific, achievable, relevant but lacked two criteria that were
measurability and time bound. For example, In Yok’s learning log, she set her goal
that she would learn information about biology from online websites such as the

human body, plants, and animals without using an online dictionary (see excerpt 9).

Excerpt 9

L o Y] a ) ¢
Yok: dudithmneheziBauideyainedfuizIneoniume) wu See519meuysd Wy

uazdndasazhilinemnynsueeula

My goal is to learn biology-related information from the web,

such as the human body, plants, and animals, without using an

online dictionary.

(Yok, learning log)

The data from the interview also supported that the five participants were able
to set a learning goal that was less effective. Measurability and time bound were
absent from their responses in the interview. For example, Yok responded in the
interview that she wanted to continue to read animals and plants because they were

her goal in the future (see excerpt 10).
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Excerpt 10

Interviewer: lusmnanfanezeursenneveszlsiiiu

In the future, what do you think you'll read or practice reading

more?

Yok: aennaudad waz bio demnzihuthrmneveusiluewnan

[ want to continue reading about animals and bio because that

is my goal in the future.

(Interview 1, line 20-21)

From Yok’s goal sample, she clearly missed two criteria from SMART goal
setting. This made her goal ineffective. First, the goal was not measurable. There were
no measurements or an observable action that she could use to check if she succeeded
in the task towards the goal. She cannot verify if she already learned about biology-
related information. Second, the goal was not time-bound. There was no specific time

mentioned of what she expected to accomplish the goal.

This consistency of the two sources between learning log and interview
explaining the ineffectiveness of the goal setting for online reading about
measurability and time bound may have occurred because of the following reasons.
First, the concept of measurability is quite abstract and the participants might not be
able to identify whether the goal they set was measurable or not. The participants
might not be aware that using ‘to learn’ or ‘to know’ or ‘to read’ were not measurable.
On the other hand, they might not know that words such as ‘to explain’ or ‘to

summarize’ can be used instead to signify measurability and they could see progress
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or the evidence if they accomplished their learning after the tasks. Second, the
participants might not realize the importance of identifying the timeframe upon which
the goal would be accomplished. They might be reluctant to set a certain point of time
worrying that they might not be able to accomplish within the time set. Third, the
training and consultation may have allocated too little time to introduce the concept of
setting effective goals. More time should be allocated for examples and students’

practice on these two criteria: measurability and time bound.

Influence of consultation on goal setting effectiveness. There was a
significant finding during consultation which is the only source of data that opposes
the two sources of data mentioned earlier. This might be used to exemplify the
importance of having consultations in the training. Effective goal setting in online
reading of every participant was only reported in the consultation. For example, at the
end of the consultation, Yok said that she aimed at summarizing the information about
biology such as animals and plants by the end of this month (excerpt 11). This goal
was indeed SMART: Specific, Measurable, Achievable, Relevant and Time-bound.
The participants set more effective goals in the consultation because they were asked
questions that helped them think deeply into forming a better and effective goal.
Therefore, providing more consultations can be done to ensure the most effective goal

setting of the participant.

Excerpt 11

Counselor: vnBeuduihninglumsevunanuesulaildedalsths

How do you set goals for reading online articles?



Yok:

Counselor:

Yok:

Counselor:

Yok:

Counselor:
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v S | % = 4' d‘ = v v =2
ﬁyamnammmﬂummmnqu !Wi13N!iﬂ\ﬂl!imﬂﬂ!m?ﬁﬂ]ﬂ‘ﬂ‘u‘ﬂ?uﬂ?ﬁl 28NN

v v a A\l A v \J &‘ = v dl I
(E’Nﬂi]‘]sl)ﬂ'f)ﬂ Rl uthrnenefeseunumMdemdiz.. .uvliunanuiidly

MHY1DINGH

1 want to read biology in English because there are topics ['ve
studied before and I want to review them. I also want to

practice the (English) language, so I thought my goal should

involve reviewing biology content... using English articles.

a A Aasy Ay v v v
NAINKYNUBdNN i]xu’aﬁ"lwuﬂgamﬂnam"lﬂum

Based on what you've said, is there a way to know when you've

succeeded in reading?

v o

1 s 1 = Al J Y v
oo..Mhazdesiazflanan: fsezihenldugs

Um... I guess summarizing would work to know if I've read it.

% d' \ Y a Al 4
uirfinenvenhezazlld Aalinldnanualn

And when you mentioned summarizing, how long do you think

it might take?

a 1 1 J v 4 19 Y v v < A A
ﬂﬂ’JﬂN‘Lﬂ‘MN'Iﬂﬂ% INFII9030gUNNIEAD ﬂﬂﬂu]ﬂﬂ’ﬂnﬂ'lﬂﬁﬁu!ﬂi’)ﬂ

I don 't think it’ll take too long because I already know some

things. I think it might take until the end of the month.

ventreayithmneidsllumsemunanuesulmidniivies1dlnu
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Can you help summarize the goal you've set for reading online

articles again?

o o o E
Yok: ihnanenyinez iy nyezdesialibenumseizmmdingulealinanauaey

=De
D
43

My goal is probably to summarize English biology readings by

the end of this month.

(Yok, consultation 1, line 27-35)

In summary, even though the data from both learning logs and interviews
suggested that the participants enhanced to some extent the ability to set a learning
goal in online reading, they couldn’t set the goal effectively. The only effective goal
setting happened only with the presence of the counselor in the consultation sessions.
This was when questions were used to help the participants think deeply towards the
SMART goal setting criteria. All in all, while the participants were able to set a
learning goal by themselves, the goal was not set effectively as it often lacked

measurability and time bound.

Choosing online reading materials

The third step, the participants to some extent enhanced the ability to choose
online reading texts effectively. The ability of online reading materials selection in
this sense refers to the ability to choose online reading material that corresponds to the
goal, interest, level of English, and texts that are reliable. The details of how this is

considered appropriately are discussed with examples in the following paragraphs.



The overview of the ability to choose online reading material of each

participants considering the criteria of choosing online reading material effectively

were described in the table below (see table 7)

Table 7

The overview of participants’selection criteria of online reading
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Select online reading texts that

- match
Participants match match are
] level of ]
goal interest _ reliable
English
Yok v v v X
Jaja v v v v
Pingpong somewhat v v X
Gato Y 2 v v X
MyMint V4 v v v
Namwan V4 v v X
Opal 7 V4 v X

At the beginning, every participant was less strategic when choosing online

reading material. This was reported in the first few learning logs and the second

consultation recording. The participants only considered choosing a text that matched

the goal and the interest, but they did not consider the level of English and the

reliability of the text. For example, Pingpong reported in her first learning log

(excerpt 12) saying that an online text about Embryology which was consistent with
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her goal and interest stated in the previously. Nonetheless the website contained too
many technical terms and difficult vocabulary. She couldn’t understand the texts and
she took too much time on the reading. Also, she did not check the reliability of the
website such as the domain of the website, the publisher, or the author. The response
from Pingpong in the second consultation also confirmed that she didn’t pay much
attention to the website she was going to use. She just chose the very first website that
appeared after the search and she ended up not finishing the whole text because it was

too lengthy (excerpt 13).

Excerpt 12
Learning report
Goal: ¢ .. W e ™
SV d JmrgnizZe. o l\) | e ]
Date/ Reading TR T -
Materials rategies Procedure of
[month | Time | — used | reading
- s 1 ]
3 19 4 00 1 = A0&0HN 300N, {(,’: ,’1(’,‘&\\:,'.,'
Q’..' ‘V‘-\-"‘ (:‘\‘.;'\ ”'q'f""rq r)
TYVPCNPLC P N i
- q.()no \(\ NLNONS “r r‘](‘.l
sl o )
V0N uIUNY ‘u‘v.'t\“l( ‘3"v)‘~':\.’)s".j“3 "ﬁbg
< e '
TR 1) Roakiis
i N3 &3 "é‘:g\ 119 Bo;)otﬁ,u)c\\ A
| v |
b bygeloay LD (3880 DUYT I
= Reflection / comments e
Iy 1 A
. o - T \ ~ \ o || V| v
- AN \‘S\"hﬁg{‘f‘m,\.ﬁ\.'\ﬂr\\ gxul\g\\a)\\c\ \’n\qup}ﬂg\ €114
q%\ad’\l'\l\

(Pingpong, Learning log 1)
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Excerpt 13
Counselor: wniFeusiues 15

'
Ju a ada

. Y A o ' ' v P o
Pinpong: niuewinenuszuumadnuadidiane aswasnunanueiu hidesldgez s nadensindu

{ A ' A & ' o a
Lliﬂc]‘ﬁlﬁi‘]ﬂi]ﬂ wamuimﬂmu"lui)mw:iwnufmmu"lﬂ

(Pingpong, consultation 2, line 19-20)

On the contrary to the data at the beginning phase, when compared to the later
learning log together with the third consultation, most participant became more
strategic and considered more aspects when selecting an online text to read. They
strategically selected online texts that matched their goal, interest, level of English but

only two participants considered the reliability of the text.

Match the goal. Six participants were able to choose online reading material
that matched their goal. For example, Yok responded in the interview that she selected
texts from online sources that provided information about biology and animals just

like what she stated in her goal (excerpt 14).

Excerpt 14

v
Yok: foulvuihaulanay Wifass o1ezdh lneuudrfasssudnuililiedr liaulafosn

Y < A ' 'K v ' a = A
udanm i Aneanhaullslzudmennmiaulsluunanuiiyedaies

Bio(logy) 13z luTefudas udrngziamilszne

Click on whatever seems interesting. If not,  would try it. I

might read it a bit first; if it's not interesting, I just find a new

text. I will look at the interestingness. Besides the interest in




113

articles I will read about biology - Biology and animals, yeah?

Also, check out the images.

(Yok, Interview 1, Line 24-26)

Choosing online reading material that matched the goal of each individual was
confirmed by the data from learning log and consultation. For example, in the learning
log, Yok reported choosing online texts about carnivore plants because she had
learned three types of carnivore plants and wished to learn more (excerpt 15).
Similarly, she responded in the third consultation that she would always look through
the websites quickly once by glancing at repeated words, pictures, and the heading to

see if the websites matched her goal of reading (excerpt 16).

Excerpt 15
Yok: Lﬁaﬂ(a'muwmmﬁzﬁfnﬁ’u)ﬁ%ﬁuzﬁmwimamﬂﬁﬂuj"'nmﬂdwﬁ (moui)idnua 3 981934
y A
DYINILNY
I choose to read articles about carnivorous plants because |
want to learn more. Currently, I only know about three of them
and I want to know more.
(Yok, Learning log 3)
Excerpt 16

Counsellor:  anrmuumiiniFewdons ez 15 lludnia

During the past period, what did you choose to read?
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I 3 4 { 4 @ o J § v ' I a
Yok: wynwoeweisosnnyaulunenuwindad du'ld aen lifiunazay uavziludeyaiss

a s ' fa A o Y A A EC)
AINYINTATUSAL INTIZNNDUULTIUFICHUNNIN LLﬁ'JﬂWfJ1fJ13JLaﬂﬂliﬂﬂﬂigﬂ1ﬂlu1ﬁﬁiﬂ

v goal

1 try to read about things I'm interested in, like animals, trees,
and flowers. But it's usually scientific information because I'm

currently studying biology intensely. I try to choose topics like

this that alien with my goals.

Y any

Counsellor:  ud35denseels

3 ' ' ' ' d g . ' g
YOk: ﬂ@sl}ﬂ\iﬂﬂiTJc]ﬂﬂuﬂg LLUUﬂHﬂS@'gﬂﬂ'ﬁ]uLaﬂ VINUUNYNIN Headlng DTN LLﬁy'JﬂﬂWTL!“]
< o a o o od ¥ o < yiro4 4 o "o o
AULVULTIT) WUITUNINAIANNNEINULYDE ) ﬂﬁ".lSW'E]E'ﬂLi'ENULﬂEJ'Jﬂ‘U?J%lh ANUUATINY

whvwneve sy luy udniurhaulanaze e Wiemanienn luvsenlar

Always start with a quick glance, like checking the pictures
first. Then, look at the headings. After that, skim through
quickly. There might be a lot of repeating words that give an

idea of what it's about. See if it aligns with what I'm aiming for,

if it's interesting enough to read more, or if there are too many

difficult words

(Yok, Consultation 3, Line 27-31)

There was only one participant that did not consistently choose online reading
materials that matched the goal. This was Pingpong. Sometimes, she reported in the

later learning log that she didn’t know what to read. She randomly chose English
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idioms from a website to read even if English idioms were not the goal of hers

(excerpt 17).

Excerpt 17
Pingpong: hidveemes lsdnmeemisesii(English idiom) vh1#3sn idiom lwin

1 didn't know what to read so I read this (English idiom). It

made me learn new idioms.
(Pingpong, Learning Log 6)

Match interest. Every participant was able to choose online reading materials
that matched their interest. The participants explicitly provided comments that showed
the ability of online reading material selection that aligned with their interest. For
example, Gato made a remark in the interview at the end of the training that she
would only read the topics and articles that she was interested in. Choosing an

interesting article also motivated her to continue reading (excerpt 18).
Excerpt 18

Interviewer:  (Foflidunual)iTsaenunanwedalsia

(Interviewee's name), how do you choose articles?

Gato: (vgden)unaruivyauly nydezenne1u nygszaUMBIRIY IHFUNYDEING T

B o a o a ' ' 2 v Ao o
LﬂEJ']ﬂ’]qufsUﬂTW‘ﬂﬂ ﬁﬁ)uLLiﬂﬂﬂlﬂ%‘lﬂMHEﬂﬂmu ﬂl;}@'lullllﬁ)@ﬂﬂlﬁﬂ 5’1mmmm HUUMANN

A A 'y a v 3o o Wy 2 A v 3
mmqug'lugma:mu umwgﬂw%mmuu'lu'lmaﬂ ﬂl{{ﬂlﬁﬂ!ﬂaﬂuﬂ‘ﬂﬂ??u LRAINUN

ci

rdeneu topic Hmflanliluumai
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I choose articles I'm interested in, ones I really want to read. 1
also consider the language level. For example, I wanted to read
about mental health. Initially, when I clicked on it, it was too
difficult. I couldn't understand it, so I switched to another
article. There were too many difficult words that I didn't know,
and I couldn't grasp the meaning. That's why I changed the

article and chose a topic that was easier to understand.

(Interview 4, Line 22-25)

This is consistent with other sources of data both from the later learning logs
and the third consultation suggesting that the participants choose online reading
material that matched the individual interest. For example, in the third consultation,
Gato responded that she selected to read about perfectionism that was the topic that
she was interested in after she found the term in a comic book. She strategically chose
the text after she read the overview and examined the first few sentences of each
paragraph to check if it matched her interest (excerpt 19). Later learning logs also
confirmed this. Gato detailed the procedure of choosing an online reading that she
chose the website that was interesting to her to read about borderline personality

disorder (excerpt 20).

Excerpt 19

Counsellor:  amanrmuuminGewdonsiues 15 lludania

During the recent period, what have the students chosen to

read?



Gato:

Counsellor:

Gato:
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oA A v a a oA oo g A A Y 3 3 vy
HUDIULITDUNYINUVIAINYIDINIAYUAYNS umﬂmim‘wwHau“lmsmmﬂmﬂmﬂmagum

Ra 1 ' o o 1 . . v o o I a {
ﬁI’JEJ munf)umumi@uué’mamﬂ perfectlomsm umﬂumﬂwmm%mﬁag‘lu

' v
a a

s A Yq y2 A o o & '
fﬂiﬂ14!1/]141‘5!E]f@“]JLﬁfJE]EJ']ﬂgGlWﬁﬂlﬂﬂﬂﬂﬂﬂuﬂuﬂﬂﬁﬂﬂuuﬂzﬂ$

1 only read about psychology. It's a subject I'm interested in,

and it's also my goal. Just the other day, while reading a comic,
I came across the word 'perfectionism.’ It's a psychological
term in the comic I like, and I wanted to know more about

people with this personality trait.

udr(Fe)NITmadenunanunineldu perfectionism  §a'laiia

And how does (name) choose articles related to perfectionism?

a ' ' 2 o g : < ' ' o X
ﬂﬂﬂ‘ﬂl&ﬂﬂ%&:@ﬂﬂ’mﬂi’)uLLU‘lIUNL’JlIﬂJuﬂﬁ OVerview 5’1ﬁﬂmm:ammuﬂauauﬁ

neuaz lajnisesiilages perfectionism nassiuiniaulsesnazeimiienie
v ad v ' Y v

nla1 vwdingilse Teausnqveadazdonthozaz

1 think I'll probably take a quick look first, as some websites

have an overview. If there is one, I might try reading it to see if

it’s really about perfectionism, something I'm genuinely

interested in reading. Sometimes, I also check the first few

sentences of each paragraph.
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Excerpt 20

Learning report
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(Gato, learning log 6)

Level of English. All participants were able to choose online reading material
that matched the level of English. At the end, they were more careful when choosing
reading texts that they would examine the texts quickly before they actually spent
time reading in detail. They described that the text they selected should not be too
hard to complete. Also, they considered the length of the text and the vocabulary. For
example, Namwan documented choosing a graded news website that offer simplified
English version of the news and she could select the level of the text that correlated to

her level of English (excerpt 21).
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(Namwan, learning log 3)

This is confirmed by the responses of every participant from the interview and

the third consultation. For example, Namwan stated that she frequently used this

graded news website because it offered simplified and easy-to-understand English so

that she could develop her reading skill. She also mentioned that if the news that she

wanted to read was too hard in other website, she would instead read from this graded

news website that offered comparatively easier version of the news. In addition, she
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reported that the website offered short and concise texts. This motivates her to

continue her reading practice (see excerpt 22). Similarly, Namwan expressed in the

third consultation that she would only select online text that were short and simplified

so that she could practice reading without using google translation or dictionary.

Excerpt 22

Namwan:

. & I A ) ' ' o
14 News 1n Levels dlwiunaunsadonszauanuendie’ld simnszaudey
o1n aaduledngwan news in level mswiudonszaunwudniugenylunms

= o v

: o Ao A @ A 2 2o 2 g v v 3
DIU YU ﬂu@'mﬂgllﬂ'luﬁluigﬂﬂﬁ'm NONALADNINY leVel ﬂuuﬂTﬂﬂluﬂﬂz‘lﬂliﬂugﬂTﬂWV]

Tmiitudie Misesinyesnsniuemiulfszansgwluiui News in level

Y v =2 1

g & 2 y ' ' ) '
s luduliunanundudie nydineasiuen seusuunANUaL Wyianie ez

v 9
UaIne

1 use News in Levels, a website where I can choose the

difficulty level from easy to hard. I decided to practice reading
from News in Levels because it selects the English level, which
helps me read. For example, it might have certain words at an
easy level, and when I choose a higher level, it introduces new

vocabulary. If what I want to read is too difficult, I come to this

website, as the articles here are short. I'm too lazy to read long

articles; I prefer short ones. After reading a lot, I start feeling

tired of it.

(Namwan, Interview 1, Line 7-11)
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Counsellor:

Pingpong:
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Did you read English news articles? How did they choose the

articles they read?
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Well, I want to practice reading without using a dictionary or

Google Translate. So, I focus on starting with articles that are

easy for me to read... I use articles from News in Levels for

practice. It's good because even though it might have some
difficult words, they're not many, and they provide the meanings

right below the website.

(Namwan, consultation 3, line 15-19)

Reliable online texts. Only two participants were able to choose online

reading material that was reliable. Jaja and Mymint took reliability of the text into

consideration when choosing an online text to read as they would read from well-

recognized publishers and credible authors. For example, Mymint explicitly stated

during the interview about considering news from reliable sources and she would read

the arguments and reasoning given in the text to prove its reliability (see excerpt 24).
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Excerpt 24
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If'it's a news article, I'll consider its credibility based on its
source. For other articles, if they have reasons or support their

claims, I'll find them more credible.

(MyMint, Interview 1, Line 32-33)

In addition, the two participants consistently documented in the learning logs
showing that they read online text from well-recognized publishers, and they looked
up the published date to ensure the utmost recent information. They also used the
domain that offered more reliability such as .edu. For example, MyMint documented
in the log that she chose online texts that were published by recognized publishers

before they actually read the text in detail (excerpt 22).
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Excerpt 22
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(Learning log’s MyMint, Log 6)

However, the other five participants did not show any evidence of the ability
to choose online reading texts that were reliable. Some participants read texts from
blogposts while some read texts from fan club websites or Wikipedia which offered
less reliable. As seen in excerpt 23, Gato chose to read ‘Imposter syndrome’ from

Wikipedia.
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Excerpt 23

Learning report
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(Gato, learning log 2)

In summary, there were only two participants who enhanced the ability to
select online reading text strategically and effectively meaning that they considered
choosing online texts that matched the goal, interest, level of English and texts that
were reliable. However, the other five participants were less strategic when choosing
online reading material since they lacked consideration of the reliability of the

sources.

Implementing online reading strategies
The fourth step, the participants improved to some extent the ability to
implement online reading strategies when they read English texts online. The

strategies implementation refers to the ability to implement strategies at different time
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of online reading. This includes implementation of strategies before reading, during
reading and after reading. The following paragraph describes the online strategies
implementation of the participants in the learning logs and the description from the

interview and consultation recordings.

In the beginning, the data from the first few learning logs and consultation
pointed out that every participant did not implement any online reading strategy to
cope with the reading challenges. They just reported not knowing the meaning of the
words without providing the solutions or what they did to make them know the
meaning. Some of the participants only used an online dictionary to solve the reading
problems. However, the every participants enhance to some extent the ability to

implement online reading strategies at the of the training.

The overview of the ability to implement online reading strategies of each
participants considering different types of online reading strategies at the end of the

training was described in the table below (see table 8)



126

Table 8

The implementation of online reading strategies in each phase

Implementation of online reading strategies

Participants Before reading During reading After reading
strategies strategies strategies
Yok v v v
Jaja v v v
Pingpong v v V4
Gato V4 v X
MyMint v v v
Namwan X v X
Opal v v V4

Implementation of online reading strategies before reading. It was reported
that six participants implemented online reading strategies before they started to read
an online text. They reported using skimming by looking throughout the online text
quickly. They looked quickly at the pictures, keywords, bold words, and the headings
in order to get a basic and general understanding of what they were going to read. For
example, MyMint noted in her later learning logs that she skimmed the texts and read
the text roughly once before she read the text thoroughly. She also added that she

searched some unknown words from the text before she started reading (excerpt 24).
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(Mymint, learning log 3)

This before reading straetgeis was confirmed by the later consultation and the
last interview after the training. The six participants reported a similar trend in
implementing online reading strategies before they started to read. For example,
Mymint reported that she scanned the text very quickly to get the general ideas of the
texts. She did not read the text in detail at the first encounter (see excerpt 25).
Similarly, the responses in the consultations showed a similar finding. Mymint tried to

read quickly at the first time to get the main idea of each parts of the text (see excerpt

26).
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Interviewer:

MyMint:

Excerpt 26

Counselor:

MyMint:
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How do the students start reading articles?
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1 just scan through, like scrolling quickly, without reading in

detail. It's to get a general idea first.

(Mymint, Interview 1, Line 31)

aeufienuses stress relief techniques for kids ewedialsths

When reading about 'stress relief techniques for kids," how do

you read it?

v ) 1 L < v \ i I3
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ozl51ha

1 read briefly at first, trying to grasp the main points,

understanding what each part of the article talks about.

(MyMint, Consultation 3, line 14-16)

However, one participant that was Namwan didn’t show clear evidence on

implementing online reading strategies before reading. The absences of implementing

online reading strategies before reading was always displayed in her learning log
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throughout the time of her self-learning task. It seemed that she went straight to read

the text (see excerpt 27).
Excerpt 27
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(Namwan, Learning log 6)

Implementation of online reading strategies while reading. Every
participant showed evidence towards the end of their learning in the learning log and
third consultation that they implemented online reading strategies while they read.
This is confirmed by the responses from the interview. The participants frequently
reported that they employed wide ranges of online reading strategies including
context clues, scanning, using a click-access dictionary, looking for overall ideas,
rereading, and adjusting reading speed. For example, Jaja reported that while she read
Google deepmind Al in BBC.com, she adjusted reading speed, context clue, skipping,

pause to think (excerpt 27)

Excerpt 27
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(Jaja, Learning log 4)

This finding of participants that they implemented online reading strategies

while reading was confirmed by the interview. For example, Jaja reported that if she

happened to read a lengthy text, she would skip most of the part because she did not

aim to get all the details of the text. She only aimed to get the general idea. She also

implemented context clues when she discovered unknown vocabulary in the text (see

excerpt 28).

Excerpt 28

Interviewer: wenvn

A A oy o da VoA A g
isesfayriSesmisnaiitfymilumseuisesduqinglvu

Other than issues with vocabulary, do you face any problems

while

reading other articles?
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Jaja: Wuen vyfazenmadnavug viedmeaq udad skip medahinedau sBufvaedau

nyhinesldlaises detail mils aamannenmaitlandng il¥ context clue

It's long, so I tend to read just the beginning or the end, then

skip some parts. Actually, many parts. I don't pay much

attention to details; mostly, I read to grasp the main ideas. [

rely on context clues.

(Interview 2, Line 28-30)

Moreover, during the reading, every participant frequently cooperated with
technology aids such as dictionary and google translation in a way that helped them
read. The participants reported using technology effectively at the right moment, not
at every moment. They reported that they didn’t jump right into the online dictionary
every time they encountered unknown words when reading online. For example,
Gato reported that when she encountered unknown vocabulary while reading about
‘borderline personality’, she implemented context clues to guess the meaning first. If
context clues did not help, she would proceed using google translation to explore the

definition (excerpt 29).
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Excerpt 29
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(Gato, Learning log 6)

It was confirmed from the interview that the participants used technology aids
during the reading to facilitate the used of online reading strategies. For example,
Gato responded in the interview that she guessed the meaning of unknown words
from the context before she used click-access online dictionary to define the meaning

(see excerpt 30).
Excerpt 30

Interviewer:  (Yoddumuel) Timafiamseveenslsths

(Interviewee's name), what reading techniques do you use?
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Gato: Tuffiaaudindald udrdarudindaliléiae saanudunden d1hildnyl#38ms uazg -
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3 define sdniudazidennunneduin nyd3siaenn

Some parts, I can translate, and for those that I can't, [ try to

guess from the context first. If that doesn't work, I use the

touch-and-translate method. Suppose I encounter a word 1

don't know while reading a sentence. I tap and hold that word,

then tap 'Define' in the pop-up that appears, and it shows me

the meaning. I find this method easier.

(Gato, Interview 1, Line 26-28)

Implementation of online reading strategies after reading. It was reported
that five participants implemented online reading strategies after finished reading. The
participants reported using a summarization strategy that helped them write up a
summary at the end of their reading. For example, Jaja wrote a summary about heart
disease symptom. She made a short summary that heart disease can cause by different
factors. This summary can be seen in Jaja’s sixth learning log (excerpt 31). Responses
from the interview also supported this finding. For example, Jaja said that she usually
made a summary of what she read, so that she could later reviewed the information

that she has learned (see excerpt 32).
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Excerpt 31
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(Jaja, Learning log 6)

Excerpt 32

Interviewer:  aeuii(¥e) s1ueuvegilassnezlsthe udwiilaymedsls

When (name) reads by yourself, what obstacles do they

encounter and how do you solve them?

L s A o o daw Y o o % ' o o A A A
Ja_]a. ﬂNﬂi\Jﬁ]!if’Nﬂ’lﬂWﬂﬂ vennuauduswiimmne UAINBIUAIIHYNIZTBUANIIDINOIU

T Areevhagduuudeq)’ a163wdaziGesfienaniierlsths




135

There are difficulties with technical terms. Also, after finishing

reading, I tend to forget what I've read. So, I summarize briefly

to remember the key points in each article.

(Jaja, interview 1, Line 24-27)

In summary, the report from learning logs and interview suggested that most
of the participants after attending the training enhance the ability to implement online
reading strategies which includes online reading strategies implemented before
reading, during reading, and after reading. However, there were a few participants that

did not show evidence of using online reading strategies in some phases of reading.

Evaluating outcomes

The fifth step, the participants enhanced the ability to evaluate their learning.
This evidence of evaluating outcomes was derived from the three sources of data:
learning logs, interviews and consultation. The ability to evaluate outcomes refers to
the ability to reflect on one’s performance or accomplishments to measure
effectiveness, success, or areas for improvement, specifically in online English
reading. It involves critically analyzing the results of one’s actions against the

predetermined goals.

The evidence of participants' self-assessment can be seen through the learning
log. At the end of the training, every participant showed evidence of assessing their
achievement or identifying their incomplete goal. They also added more detail about
what exactly they couldn’t do. For example, Pingpong reported in the learning logs

that she did not know enough vocabulary and she couldn’t understand the text that she
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read about biology as stated in her goal (excerpt 33). This is the evidence that they

identified their unsuccess of their learning.
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(Pingpong, Learning log 1)

The participants’ responses from the interview and consultation also supported
that everyone assessed the learning of themselves after finishing executing a reading
task. For example, in the interview, Pingpong evaluated her learning towards the goal
saying that she gained a better understand of biology she read after implementing
skipping strategies. She also assessed herself that she read faster than before (excerpt

33).
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Excerpt 33
Interview: Aahumanuiifnisiyineidunmnsinguiis nsudadhiedlsthe?
How do you feel about the articles related to biology that
you've read in English?
Pingpong: aeuuspRBtUUmMIgAR taesiuhlTis i le wdeq Ao rmuuthagliihs uad
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At first, it was like trying to understand every single word,

which made it difficult to comprehend. Later on, I started

skipping some parts while reading, but I still understood. So, it

took me less time than before. Initially, reading every word took

too long and led to forgetting, but reading faster allowed me to

grasp the summary.

(Pinpong, Interview 1, Line 22-24)

In the same trend, the participants responded in the consultation that they
measured their reading ability towards the goal they set. For example, Naaman
expressed that she could now read news in English and gained better reading
comprehension without using google translation, though the news article needs to be
at easy level from a certain graded news website. She mentioned that she still couldn’t

read news such as BBC which is authentic material (see excerpt 34).
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Counsellor:

Namwan:

Counselor:
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Recently, I've still been practicing reading news from the same
website. I feel like I can read on my own now without needing
to use Google Translate. I believe I understand much better
than before. However, it has to be news from the News in Levels
website, at level 1 (the easiest level) that uses simple words and
isn't too long. If it's news from BBC, I usually can't understand

it. I've tried reading it before, but it didn't make sense to me.
(Namwan, Consultation 4, Line 17-22)

LYl v

fifuseusiiea why people drink alcohol luhiledhslstha

You noted that you read "Why People Drink Alcohol'. How was

it?
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Pingpong: Fannewldaniunanuidhuanaz aevldmaiiafiGenluwy skipping suilviny
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Feels like I read better than the previous articles. Using

techniques ['ve learned, like skipping, has made me read faster

and understand better. We don't need to know every single word

to understand. I used to try understanding every word in a

sentence, ended up losing focus, and didn't understand

anything.

(Pingpong, consultation 2, line 23-27)

In summary, every participant enhanced the ability to evaluate learning
outcomes for online reading in English. The evidence from the learning logs,
interviews, and the consultation recordings revealed that they monitored their own

reading when they read online English text towards the goal they set in the beginning.

To summarize the findings showed that after attending the CALL learner
training, all the participants gained a certain level of ability to direct themselves in
online English reading. The abilities that most participants showed were the ability to

analyze needs, implement online reading strategies and evaluate learning outcomes.

The key areas that most participants did not seem to develop were setting an

effective goal and choosing online reading material strategically.

Among seven participants, Jaja was able to self-direct her online English

reading the most effectively while Pinpong did not develop much.
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Chapter 5
Discussions and recommendations
This chapter represents discussions of the findings. A study of self-directed
learning of Thai secondary school students attending CALL learner training in Online
reading in English was discussed and compared with the findings from the prior
related research and studies. The limitations of the study, pedagogical implication, and

some recommendations were presented for further investigations.

Summary of the study

This current study was conducted in a qualitative research method with a
single group experimental study. The objective of the study was to investigate the
self-directed learning in Online reading in English of the participants after attending
the CALL learner training program. The participants were seven upper secondary
school students in a demonstration school in Thailand. The participants signed up for
the program on a voluntary basis. The participants attended the CALL learner training
from early July, 2023 and completed in early September, 2023. The training was

conducted during the club hours of the school.

In one CALL learner training program, three types of activity were presented.
First, the CALL learner training was presented for nine sessions and it was sequenced
and driven by the concept from Knowles (1975). This included setting climate,
exploring needs, setting a learning goal, designing a learning plan, choosing reading
material, using online reading strategies for three different sessions, and examining
the learning. In the training, the three-part CALL training was constructed which was

based on Romeo & Hubbard (2010). They were pedagogical training, strategic
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training, and technical training. Second, consultations were provided. This included
three required consultations with the purpose of facilitating the participants to check
needs and goals, review the learning plan, revise the learning plan. Also, six voluntary
consultations were offered for any participants who felt the need to get general
consultation or recommendations for their self-study. Third, the self-learning tasks
were required for the participants. They participated in online reading tasks on their
own outside of the classroom for thirty minutes each for three weeks; six times in
total. In this task, the participants needed to document in their learning log about what
and how they read English online texts. This included reports on the techniques and
strategies they used when reading an online reading material. Spaces for comments

and reflections were also provided.

Once the program was completed the participants were asked to submit the
evidence of self-directed learning for further qualitative analysis. This includes the
learning logs registering their self-directed learning in English online reading. In
addition, the participants were also asked to participate in an interview aiming to
derive qualitative data from each individuals’ practice and ability of self-directed

learning in English online reading.

In order to affirm the validity of the training and the tools for data collection,
they were sent for review to two experts in the field of self-directed learning and
autonomous learning studies. The training plans, consultations plan, self-learning
tasks and interview questions were then adjusted as the comments before an actual

use.
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Summary of the Results

The qualitative data obtained from student’s learning logs, interview and
consultation recordings suggested that every participant possessed the ability to self-
directed learning after attending CALL learner training. However, the ability to set a

learning goal and choosing online reading material were less effective.

First, the qualitative data from learning logs pointed out that the participants
were able to self-directed in Online reading in English. The ability of self-directed
learning can be seen as a gradual improvement when comparing the logs in the
beginning and towards the end. In the beginning, it was likely that the participants
were not considering the goal of what they wanted to improve. They selected reading
text in a random manner and only chose texts they liked. They didn’t employ any
strategies to cope with the task. They used some technology aids in helping the
reading, yet it was not a strategic use. However, in the later weeks, the participants
became more self-directed as the participants were more aware of their own needs and
set a goal on which they wanted to improve. They were more meticulous when
selecting online reading materials as they had to match with their needs, interest, the
level of English and some participants considered the reliability of the sources. They
were also able to employ a wide array of online reading strategies to cope with the
challenges at hand. They use more technology aids in more advanced and strategic
ways. At the end, they were able to assess their reading ability toward the tasks they

were encountering and used the feedback for the later reading tasks.

Second, the qualitative data from the interview showed a similar pattern of the

participants toward self-directed learning in Online reading in English. The
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participants possessed the ability of self-directed learning since they normally realized
and explicitly stated what they currently needed to practice or read and for what
reasons made them believe that. They then set a mark towards what they wanted to
improve or study. From this stance, they selected reading materials that aligned with
the pointed stated and the material would help them accomplish the goal. They were
also strategic to online material selections that served the needs and goal and were
considering the difference between individuals such as the level of English
proficiency and interest. They reported implementing different strategies for different
encounters. They reported using technology aids to facilitate reading and learning.
They monitored what achievements they made and identified the gaps as they later

were trying to adjust themselves to finally complete the goal.

Third, the qualitative data from consultation recordings confirmed the findings
about self-directed learning in online reading in English of the participants. The
participants reported the process of how they became aware of and analyzed each
individuals’ needs. They also set a learning goal after the needs. Unlike the data from
the learning log and the interview, the goal reported here was well-formulated and
effective. The participants were also able to choose online reading materials that
responded to each individual goal, interest, level of English and texts that were
reliable. The online reading strategies implementations of the participants were
reported variously and they were used purposefully to overcome the challenges. The
evaluating the learning outcomes were clearly evident as the participants reflected and
examined how well they performed the online reading tasks considering the goal
previously set. They also monitored the learning and proposed possible adjustments

after the review.
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In summary, the data from the learning logs, interviews, and consultation
recordings revealed the findings that the participants indeed became self-directed
learners in online reading in English with the ability to analyze needs, set a goal
towards online reading, choose online reading materials, implement online reading
strategies, and evaluating the outcomes. However, the data from learning logs and
interviews pointed out self-directed learning in online reading in English of some
participants were less effective. First, even if they were able to set a goal, they didn’t
make the goal measurable and time-bound. This is especially difficult for them to
monitor their accomplishment. Second, even if they were able to choose online
reading texts strategically, most participants were reluctant and didn’t pay attention to

reliability when selecting online texts to read.

Discussions
The discussions provided below were based on the key findings from the

current study.

The current research study self-directed learning in online English reading and
found that learner training enhanced the ability of self-directed learning. This was
consistent with the previous studies and literatures (e.g. Lai et al., 2016; Rashid et al.,
2018; Lai, 2017; Romeo & Hubbard, 2010; Cunningham et al., 2019) which
suggested that CALL learner training can enhance students’ self-directed learning and
autonomous learning together with English language skills. This was because in the
training, students normally go through the three-part training laid out by Romeo &
Hubbard (2011). First, the learners know how technology should be used to facilitate

their online reading from technical training. Second, the learners know what fo do



145

with the technology to gain the most efficient practice of English language learning
from strategic training. Third, the learners know the reasons why certain technology

should be used with certain strategies from pedagogical training.

In addition, the learners gained the ability to self-directed learning in online
reading because the CALL learner training involves important skills and steps in
becoming a self-directed learner as suggested by Knowles (1975). The findings from
this study is closely related to the findings of the previous studies (e.g. Loeng, 2020;
Robinson & Persky, 2020) suggesting that providing such trainings may positively
developed students’ self-directed learning in online reading because students have to
go through processes includes analyzing oneself’s needs, setting a goal for online
reading, choosing appropriate online reading materials, implementing online reading
strategies, and evaluating one’s learning. Considering the sessions available in the
training, the students had the opportunity to be exposed to each step of self-directed
learning in online reading, these sessions gradually facilitate the learners to take

initiatives and gain control of their learning towards online reading.

Also, as the training offers required and voluntary consultations that aids
students in setting goals, planning their learning, and providing more spaces for
learners to get general advice on online English reading, the participants enhance the
ability to self-directed their learning in online English reading at the end of the
training. This providing consultation was in line with Kato and Mynard (2015) and
consistent with other recent studies (e.g. Mitchell, 2023; Olivier & Trivedi, 2021;
Stewart, 2021) suggesting that having consultation helped guiding and prompting the

learners to be more effective strategies planners. These unique characteristic of
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providing consultation in the training can be the part that contributed to the

enhancement of self-directed learning in online English reading at the end.

Moreover, in the training, the students have chances to employ what they had
learned from the session as they went through self-learning tasks requiring them to be
independent and reading online English text by themselves in their free time outside
of the classroom. This findings were consistent with the previous studies (e.g. Mirza
et al., 2021; Tyagi, Gaur, & Sharma, 2020) revealing that the students gained control
over their own learning once sufficient training is provided and enough time is

allocated for students to carry out the self-practice by themselves.

Motivation in learners can also be a major part of the success in the
enhancement of self-directed learning in online English reading of this study. This
was evidently found in other research about the role of motivation on self-directed
learning (Bodkyn & Stevens, 2015; Deci & Ryan, 1981; Wong, Tang, & Cheng, 2021;
Zhu, Bonk, & Doo, 2020). Since this training in the study was optional and on a
voluntary basis. Anyone who was interested in developing self-directed learning may
join and it can be said that those who joined were likely to be more motivated than the
other groups of students in the same school. Therefore, the current participants should
have already possessed to some degree of motivation that they decided to participate
and thrived in the training for the 10 whole weeks. Not only did they have to complete
sessions in the training, but they also had to go through consultations and self-learning
tasks which required them to learn by themselves and write learning logs describing
their learning process. The commitment on attending the training, joining the

consultations, and working on the self-learning tasks may be explained by the level of
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motivation in learning English of the current participants. This motivation therefore
can take a big role in the enhancement of self-directed learning in online English

reading of this current study.

In addition, the role of the teachers or the trainers was confirmed to be
considerably important for a self-directed learning classroom. The role of the teacher
that helped promoted self-directed learning was proved by previous studies (Morris,
2020; Thornton, 2013). The finding of the current study suggested that teacher’s role
greatly contributed to the enhancement of self-directed learning in online English
reading. This is because the supportive teachers who play the role as a guide,
facilitator, and motivator rather than a directive teacher during the training and the
consultation times foster the students to gain more control and make decision on their
own terms about their individual learning. Supportive teachers as in this training
provided an environment and opportunities for the students to explore, questions, and
discover knowledge and skills on their own. Also, the training offered a space for
learning to get the guidance after which they used and implemented them in their self-

learning outside of classroom.

Lastly, the findings of this study also confirmed that the integration of two
models from Knowles’s (1975) self-directed learning framework and Romeo &
Hubbard’s (2010) CALL learner training framework can provide an effective model
for learners as a training in order to promote and facilitate effective uses of
technology towards English reading in a self-directed learning mode outside of
classroom setting. This model yields values for other Thai school contexts where

technology such as computers, smartphones, high speed internet was vastly available,
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but still most of the students going to school rely on traditional classrooms and have

limited skills and awareness of how technology can be used for educational purposes.

The limitations of the study

The results of this study can be limited due to the following limitations.

First, the training that focused on introducing the technology was quite limited
and this should be given more attention. The current study only provided four sessions
for technology that helped online reading including annotation tool, click-access
online dictionary, online mind mapping, and readability checker. Also, more time
should be allocated for these individual tools so that the students spend more time
using and interact with the technology more effectively. Also, more useful technology
can be introduced to emphasize the important of technology for online English
reading. By following these suggestions, the underlining theory of CALL learner

training should be strengthened.

Second, since the qualitative data only derived from self-report including
learning logs, interviews and consultation recordings, the finding can be somewhat
biased. Other research tools that involved other individuals’ perspectives were not

taken into account in the current study.

Pedagogical implications
Two pedagogical implications can be drawn from the findings of this current

study as follows.

Since this study proved that CALL learner training developed self-directed
learning of the students who attend, schools can adopt such programs or training as a

part of a yearly training in an extracurricular activity event or during a club hour. This
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can increase the chance of students being exposed to the training and greater

developing self-directed learning once they finish the program.

In a similar vein, the training can be adapted and integrated as a part of an
English course where the teacher introduces the elements of the training in the course.
For example, in an English reading and writing course for high school, the teacher
teaches a variety of texts from different topics. At this stage, the teacher may take a
few minutes to introduce the needs analysis where the students think of what topic
they can read and what topic they feel the needs of practicing more. Then, the later

elements of the training can gradually be introduced in the later periods of the course.

Recommendations for further research
In order to understand and fulfill the rigor in research on self-directed
learning, further research can explore different areas and the following

recommendation should be considered.

The current participants’ background were quite homogenous and this may
contribute to the enhancement of self-directed learning. Therefore, other sampling
methods such as random sampling that may address different and various types of
participants can be used. This can be used to understand the differences between

different groups of participants who have different levels of motivation.

This research is only aimed at studying students’ self-directed learning after
attending the training without considering the improvement of the language skill or

students’ reading ability. Future study may further explore this variable.
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Throughout this study, the study of self-directed learning has illuminated the
method of enhancing students' abilities to take charge of their learning process,
especially in an online environment. The exploration of CALL learner training has
provided significant implications for educators and curriculum designers seeking to
enhance students' self-directed learning skills within digital language learning

contexts.

By analyzing the students' experiences in self-directed online English reading,
this thesis has contributed to a deeper understanding of the self-directed learning.
Moreover, it has shed light on the crucial role of CALL learner training in fostering

self-directed learning in online English reading among secondary school students.

In conclusion, the findings of this thesis underscore the importance of
enhancing self-directed learning skills among secondary school students engaged in
online English reading, particularly within the framework of CALL learner training.
These insights serve as a foundation for educators, policymakers, and stakeholders to
develop more effective strategies and resources that empower students to become

proactive, autonomous learners in their language acquisition journey.
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APPENDIX A
Training Plan 0: Set climate

Session 0: Set climate
Time: 50 minutes
Learning outcomes
At the end of the session,
1. students will be able to discuss what self-directed learning is.
2. students will be able to discuss why self-directed learning is important to
them.
2. contents
This session includes the explanation of self-directed learning and the
discussion on why self-directed learning is important and beneficial to the students. In
addition, the students will be introduced with the key characteristics of self-directed
learners, such as being proactive, self-motivated, and able to set and achieve goals.
3. Materials
Self-directed Learning: A guide for classroom teachers, teacher aides and students
(https://www.itac.edu.au/blog/teaching-strategies/self-directed-learning)
4.In-class activities (50 minutes)

Description Teacher Students

(3 minutes) (greetings) (greetings)

(Making a small talk and build rapport) | (Small talk)

Course (Overview the training program) (Listen)
introduction (3 | [iusuenseuswillanda 1w

minutes) feniniSoudesUfiailadniumssusu ]

- This course will train you to be
responsible for your learning, which is
called self-directed learning. In
addition, we will focus on the use of
technology that helps improve English
reading.
[Mé’ﬂgjmﬁ%:ﬁﬂlﬁﬁm‘%'muﬁmm%’uﬂmau@iamsﬁmu
j5§0L§Uﬂd1nwsL‘§ﬂu§ﬁaumuLaa
uaﬂmﬂf:ma:Lﬁumﬂ“ﬁmﬂ‘[u‘[aﬂﬁ“ﬁmw”@ummia'm
Muasngm]

-For the details of the training, [ will
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inform you later on after we finish the
activity of this session.
[fwsuuaziBamssusuazudslinmumensaias

vfianssuveImsausuasIi)

objectives
(5 minutes)

(Overview and introduce the objectives
of the session)
[e5unsnamaniifiaaininouesldsuanianssund
s
Lm:ﬁn%;jﬁanswﬁﬁﬂﬁﬁﬂL’%ﬂufﬁ‘i’ﬂﬂﬁﬁmﬁﬁmmul.

03]

-Today, we will explore a concept that
helps you be responsible for your
learning, which is a very useful concept
in English learning, especially during
these days that we have more digital
tools such as the internet and
computers!
[fuitiszannsuwfedsolminSouianusude
TOUADNITIUIVRIUNLIEL
FaduumfendvslominnlunmsSoumessinn e
IﬂaLaww:‘lus_qlﬂﬂﬁ)ﬁ;ﬂ'uﬁmﬁm%‘aaﬁaﬁ%ﬁamnf’fu St

a & & a :'
AULNDILUALLREADNNILABDT ]

-Today's activities will help you to
explore two things: first, what self-
directed learning is and second, why
self-directed learning is important to
you.

[Ranssuduitazioliinisunnufsasis: funde
ﬁfﬂL‘%mmzmmmsﬁmuqi?uuu%ﬁmmaahﬁaazvls
Lmtzﬁﬂﬁaaa

= v v 2 a o i 1 a =
msﬂﬂmsrﬁmugm YAWLBITINAINURIATYABUN Li&l%]

(Listen)

Self-directed
learning
discussion
(20 minutes)

(Elicit students’ idea about self-directed
learning)

-Does anyone know anything about
self-directed learning?
[ﬁlﬂsjﬂwaLﬁmﬁ‘umn‘%'mujl,mu%ivﬁmmaaﬂwa?]

(various answer)

[suafianssufildiniSouinimasouidoauias

foazls]
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-Now, we are going to explore more
deeply into the definition of self-
directed learning.

[nouil
ma:u’umzﬁﬂﬂ's’mﬁmwaamsﬁ'wﬁuuu’ﬁﬁ’mmaa
anndulaglFi5uldi]

(Direct students to the website: Self-
directed learning

A guide for classroom teachers, teacher
aides and students)
(https://www.1tac.edu.au/blog/teaching-
strategies/self-directed-learning)
(Appendix A)

(Ask students to read the text and share
their thoughts of what self-directed
learning is on Mentimeter: an online
discussion board.)

-What does self-directed learning
mean?
- You may share on the discussion
board.

a [ o =< VL l?
[ﬂ']ﬁlﬁil%zﬂ’lEIﬂ']‘i%’W]uLBG%N']UﬂG@: S

TaginiSoumaninudsiudeaulduwnszainii]

(Study the material)

(Analyze the key
points from the
material and post
the ideas of “what”
self-directed
learning.

is on the discussion
board.)

(expected answer)
-Self-directed
learning means that
a student takes
responsibility for
their own learning,
including making
decisions on what,
when, where and
how they will learn.
-Self-directed
learners do not rely
on teachers. They
rely on themselves
when learning.

(Show the diagram of the training plan
that illustrates the process of self-
directed learning)
[meLqumsﬁ'uu;ﬁLazﬂfmauﬂuadmiﬁﬂmiﬁ'mﬁﬁazJ

AwLal]

-First, I will let you look at the diagram
of the training and we will explore the

(look at the diagram
of the training plan)



https://www.itac.edu.au/blog/teaching-strategies/self-directed-learning
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concept of self-directed learning.
[foudw
azzlitiniSouguannGvaanstlneusunazininiud

nuwIRaTaIMITuMBauLed]

- Based on the diagram, what does a
self-directed learner do?

[Tnuamnn fSsusansaihmasouidauasle

1nvezlsine?]

(expected answer
on the discussion
board)

-be able to analyze
needs, set a goal,
choose material,
use strategies, and
assess the
outcomes.

-So, do you think that the teacher does
these (analyze needs, set goals, choose
material, use strategies, and assess the
outcomes for students or do the
students do these by himself?
[LLﬁlﬁﬂL%&luﬁﬂ’i’ﬂﬂﬂﬂu@?@lyﬂﬁ%ﬂ’]iﬂi:ﬁ’]md’]ﬁ

' =) L a l?
s:mwmgmaummu f ]

(expected answer)
The students do by
themselves

(Ask the students to read the same text
again, but focus on why self-directed is
important)

[ieuafanssuiliinSeuwnnuin mala

Fsdndudasiammasouidoauiad]

-Now, we should examine thoroughly
why self-directed learning is important
to you as an English learner.

[nouil
Li’]ﬂ’ﬁ@li’&'ﬂ]ﬁﬂ‘ﬂElF.i’]x‘]azLailﬂ’i']L%@ﬂ@ﬂ’]iL?&l%i@hEI@]‘LLL

asdsfianuiaydainiFoulupusdiSounmmamns

]

(Analyze the key
points from the
material and post
the ideas of “why”
self-directed
learning.

1s important onto
the same discussion
board.)

(expected answer)
-it helps us to be
better at English
language.

-we can learn by
ourselves anywhere
and anytime.

-we can discover
new things that
might not be taught
in a classroom.
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Relationship-
building

(15 minutes)

(Make a transition to the next activity.)
-Now after we have some initial ideas
of self-directed learning, it is important
that we adjust ourselves to the
environment of the self-directed
learning classroom.
[Fdngianssuainnudunisuszunmlnasznin

snguazinSouluguzfinasouidaman)

-Is a self-directed learning classroom
similar or different from a traditional
classroom ?
[FauSounaSouimuaueandounionandrsnni

a a a 2
SILIUURHUULANNLINLOILIT Y .]

-What are the differences then?
[usraslsndsiuimas]

(provide the answer)

-The role of the teacher and the roles of
the students are different from a
traditional classroom.
[UY]U'W]'I.II’NF]ELLRZUY]U’W]‘Ha\‘iﬁ:ﬂL?U%LL@]ﬂ@i’Nﬁ]’kadL

a a
SuuLULLG]

(Listen attentively)

(expected answer)
-I believe that a
self-directed
learning classroom
is different from a
teacher-directed
classroom.

(various answer)

(State the objective of the activity)

“This activity is to help learners adjust
themselves to the new roles in a self-
directed environment.”
[Ransswseluifazliinsoudsududrivumunl
wizasiniSomelfinanziuanwuagoslwamdn

niFpwSouidemaiauad]

(Listen attentively)

(Ask the students to form groups of five
and take five minutes to think about the
following information.)

[WiniSoudunguaz 5
ﬂuLLa:'h?nmlumsﬁnLauaﬁ]’agad’mﬁ'smuﬁwmuﬁ@i&a

1]

1.What are you?-students status,

Form groups and
think about what to
share

(answer the
question in the
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English learning experience, what about
learning English that interests you,
knowledge, or relevant learning
experience on reading.

2. Who are you?- one thing about you
that makes you different from others.
[1.qmufeezls - amuciiniFou,
tszrumsaimsiSsummaIng,
é‘%aﬁlﬁmﬁumsﬁwmmé’anqwﬁqmaﬂa,
mmjﬁ%aﬂi:aumstﬁmaﬁquﬁl,r"iu’rﬁaaﬁun’ﬁa'm
2. qouilulas -

a & 44 o o a0 99 ' 4
ﬁ\‘i%%ﬂ“ﬂmF_I’Jm_l(?"I’]QMﬂﬂWI%QMLLﬂﬂﬂﬂdﬂﬂﬂﬂua%5]]

group)

Before the groups begin to share the
information, the teacher gives the
information to himself.
[riaw?il,wiazﬂajmzﬁuﬁmaua

ayuaadligiudratnsandszaumsniaiivesng]

1. “Tam an English teacher but
before this I was an English
learner like yourself. I became
attracted to English because I
like to watch English
entertainment. Until recently, |
discovered that reading English
books is super fun. Not only can
I learn new English through
reading, but I also gain
wonderful facts and knowledge
from the books.”

[1. smfiagmoummdsnny
Lm’riau%ﬁwf’:ﬁfuﬁLﬂu@?mmméﬁﬂqwmﬁauqm
5ul,§lmuﬁlammé"anqmwmzﬁwﬁaugﬁumsﬂ'mﬁm
NHEINnE unTeriadass 9
ﬁﬁuﬁuwudwmsa’m%ﬁaﬁammé‘anquuakmﬁg@ 9
liisudausaninFouinmsamngulng g
HumMsBuiL

Lwia;ifuﬂ'avl@ﬁaLﬁﬁm%um:mmjﬁﬂaﬂLﬁum’mvﬁ SERh)

nene]

2. “One thing that makes me
different from others is that if I
happen to like something, I
really invest my time into it. For

(Listen to the
teacher’s model
attentively.)
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example, I started fixing my
computer. Despite having no
computer degree, I started to
learn things by myself at a very
first stage. I started to adapt the
process of self-directed learning
into it. In the end, I was able to
assemble a whole new computer
and install some essential
programs by myself alone.”
[2.5miafivnldsunandnsnaudug da
dhduzavazly duazunnmlinudiuaiag
fetnaTu swsugaunonfiaas
LLiTﬂ:"L&iﬁﬂ’%tyzywﬁmﬂauﬁamaﬁwidfuﬁﬁuL’%'muiﬁwh
3 9 Mzauadluszezusn
5%L§Nﬁ7ﬂ5:u1uﬂ’ﬁﬁ&lufl.mu%ﬁ’]@mmdL‘fﬁ&ﬂﬂ‘;‘iﬂ‘ﬁ
luflge
wufigunsnysznaunaninaasindadlnananiosuas

fanslusunsunsnduunsednelddsanudn|

(Ask students to share the students’
knowledge of 1.what you are and 2.who
are you in the group.)

(Each student takes
1 minute to share
the knowledge or
information.)

(Conclude the role of the teacher and
the learners in a self-directed
environment.)

[ryunumaasey uastiniou]

-What do you think our role should be
like in this environment?
[aaudaiunumuasnarnduatnslsluanimuiede

uil?]

(Listen attentively)

(expected answer)

- Teacher is now a
facilitator who does
not plan the
learning, but helps
me plan my own
learning. Moreover,
I will not wait for
the teacher to input
new knowledge, but
he will guide me.

-Also, my new role
is to take more
responsibility in my
learning. I will see
my friends as my
company. We won’t
be competitive and
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fight over each
other, but be
cooperative and

provide help to the
others.
Course [sulasgeifniufanssuiviniGouesldvinlsiudazdt | (Listen)
overview

(2 minutes)

a¥]

(Overview the plans in detail and show
the table of the long-ranged plan.)

- For the first four weeks, you are going
to participate in activities such as
finding your own reading challenges,
setting your goals, selecting reading
materials, using strategies, and
checking your achievement.
[lusredsileniusn quuezlafsusanlufianssuengg
LT @i”ummmﬁaamﬂum‘sa'mmmqmtad
dahwany Wanfan1sau Idnagnt

LAZATIAFEUAAEITITaNM]

-For the last four weeks, we will set
goals for what we want to achieve in
their learning, and establish a plan to
get there. Then, we are going to gather
the resources we need to achieve these
goals, including online news, websites,
reading articles and other materials.
[luzrsadlanings
'ﬁfﬂL?ﬂmuﬂu;j@faLﬂ’mmUém{uﬁaﬁﬁfﬂﬁwﬁaamiﬁ
2132y LLR::'J"IGLLN%IHTHSL%EI%E mmfu
ﬁfm?umznmww%’wmnsﬁﬁ‘inflmﬁalﬁmsqtﬂwm
pmandt 11w 9meawlarl Buled unanudwiueny

& 4
uaztitornaug]

-In the self-directed learning task, you
must take control of your progress and
check your performance regularly.
[wnunaeuiiuhnuauies
AMABINILANANNINIBINLAz AR U Sz AN TN WY

asqoudutlezin]

- we will seek feedback from the
consultation that I provide and reflect
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on their progress and areas for
improvement. We will make some
adjustments to our learning plans.
[uszinazldsudynmiagdaly
LLa:a:ﬁauﬁam']uﬁwﬁmazﬂszLﬁu‘ﬁ'ﬁaaﬂ%‘uﬂ;a
ﬁ]’]ﬂ‘ﬁulﬁ"l'ﬂtﬁﬁﬂ"ﬁlﬁlﬂLﬂsU%LLN%ﬂ']iL%f.lui@l']NﬂT]ﬁJL

wanzaw]

Wrap-up
(2 minutes)

[wsufanssuinil]

(Conclude the point of today’s class)
-Today in the training, we learned more
about self-directed learning as we went
through 1)Building a new role to have
the relationship for a self-directed
learning environment. 2)Why and What
is self-directed learning

[lunsilneuswiuil
Li’]"L@TL%'ijﬁmﬁuLﬁmﬁ'umiﬁﬂufﬁ’aUmiﬁn@mam’
w 1)
miadaununwiielddanusumusiniuanin
1a8BNNIFIUIT M IINaRLes

2)mluuazezlsfemaSouiiuumhauies]

(Listen attentively)

(farewell)

(farewell)

1. Out-of-class learning task
There is no out-of-class learning task given after this session.

2. Consultation

There is no consultation for this week.
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Self-directed learning: A guide for classroom teachers, teacher aides and

students
J 1300858191  Blinfo@itaceduau ¢ CONTACT FORM HAFACEBOOK @ LANGUAGES & LOGIN
Breaking news: Gov funding for QLD residents ends Friday Nov 3 (or earlier if the cap is ) - get your app 1in now!
’it = c [ gt o Teccnr Home Courses ~ Enrol About Blog ~ More ~  Contact
(o QP

L B Faam = B

A guide for classroom teachers, teacher aides and students ——

% All articles

Self-directed learning — a student directs their own learning (including setting

goals, finding resources and seeking support). T=%

How to choose a training provider

What is an integrated course?
And why it matters.

How to become a teacher aide
What do teacher aides do?

How much do teacher aides get
paid?

Should you enrol in an online
teacher aide course?

¢ Teacher aide certificates and
qualifications

Self-directed learning happens when a student takes responsibility for all aspects of their own
learning, including making decisions on what, when, where and how they will learn. Self-directed

source: Itac, A. G. (n.d.). Self-directed learning.

https://www.itac.edu.au/blog/teaching-strategies/self-directed-learning



https://www.itac.edu.au/blog/teaching-strategies/self-directed-learning
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APPENDIX B
Training plan 1: Explore needs

Session 1: Explore needs

Time: 50 minutes

1. Learning outcome

At the end of the session, students will be able to tell the challenges they have
in online reading.
2. Content

In this session, the students will be guided to conduct a self-analysis to explore
the needs of online reading in regards to academic articles. In the self-analysis, the

students are prompted to include assessing their current reading challenges.

3. Materials

Writing reflection

4. In-class activities

Description Teacher Students
(State (greetings) (greetings)
session’s
?bjgc,twi and (Reviewing the previous session) (expected answers)
ea, _,m the [mwsiniFouiviniseuldiouielsl)luslovinau] | -we learn some
a;tw}ty)t concepts about
minutes . .
( ) -Can you tell me what we learned last self-directed learning
time? and we adjust the
[ lizougos sl IumuFoudrnman) roles to adapt

ourselves to a self-
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directed learning
environment.

(Overview and introduce the objectives
of the session)
[shiauafsfiananisasionssuluing

farniSauardasiiniuasnuaNdaInslunise

TUBDIALEY]

-Today, we are going to find the needs.
We will see how we can understand
ourselves more in online reading.
[’Yuftn’m:L?umwaauﬁdmwﬁaﬂms

uazymlunsawnmsInguea

e & .
iz ladasindulumssueanla]

(Listen)

(Introduce
Pedagogical
training)

(15 minutes)

-Why do we need to understand our
needs?
[vlundaadhlaanudasinsvann?]

(various answers)

(provide the answer to why)

-This will later help you to set up
certain and accurate goals for your
learning.

[Eéaf:ﬁ]:m sliiniSouinuahmanofiuiuouuasian

ddmiumaseuslunonai]

-So, in this session, we will find online
reading needs that can be a part of your
self-directed learning journey.

[favi Tuauit
azfnsanadainsiumasueenlaifiesi il

' = v o %
mu%mmaamsﬁmugm ﬂmmawaauﬂﬁm‘lﬂ]

(listen)

[lwiniSouaasiinfadyminyldanmssmunan
MuaInn ]

-After we know that finding needs is
useful, we will start from guessing what
the reading challenges or sometimes
we call the needs that people generally
have when they read academic text
online.
[M&mnﬁmjﬁf’]msﬁummwﬁadmsfuﬁﬂsﬂwﬁ

(Various answers-
post on the discussion
board)
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azisNnmMTeIanumslumseudansls
#IaUATITISENIANNdaIMsRauna W dilasud

annuMIATIMsaanlaii]

(Use Mentimeter: an electronic
discussion board to get the thoughts
posted.)

[ﬁnLauaﬂmvmmiéhuﬁu”ﬂwuﬂamém%’mjﬂ%'mummﬁ
191l3zina]

- You suggested some challenges from
online reading. Now, we are going to
see what real needs that people have
when reading online. This is from
researchers such as Anderson (2004),
Romeo & Hubbard (2011) and Brun-
Mercer (2019)
[sinFouldaasudsinanuimeinmssuasnlasd
mauﬁnw:m@ﬁ'mw;jﬂuﬁmmﬁaomiﬁuﬁﬁaa:vlsﬁw
adlesumitadasawlay fsfildaninsuitu
Anderson (2004), Romeo &
Hubbard (2013) uaz Brun-Mercer

(2019)]

(Identify areas of the needs of Online
English reading)

-In English reading and online reading,
there are some areas that emerge from
English learners when reading English
text either online or printed.
[lumssrumsnssnguuazmsswoanlan
ﬁmaﬂiuﬁuﬁrjﬁuummé”aﬂqwmminehu"l,@ﬁf}aém

Fonnummsangunsaan lainiofeRuw]

(Write these challenging areas of
reading on the board)

1.Slow reading speed

2.Insufficient vocabulary
3.Distractions & non-linear nature of
online texts

4.Low motivation in reading English
texts

5.Use aids tools such as dictionaries and
translations too often
6.0verwhelmed with data from the

(Listen)
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internet

7.Cannot identify facts from opinions
8.Scrolling too fast and mis some detail
or ideas

-Now, we know what reading needs are,
and as we discussed in the beginning,
finding the needs will be useful in
learning. Next, we will identify what
our reading needs are.
[SufianssuitenzianudasmslumsgmuesgiFoul
(ﬂUL%N%WﬂﬂW?ﬁWRaﬂﬁﬂ’]%ﬂ’]ifﬁﬁfmﬁﬂ%@i’umﬂﬁaL‘%}ﬂ\‘il,

a a
nIa LLﬂ:ﬂzLLu%'ﬂIid Liﬂu]

(introduce the way to diagnose reading
needs by using an analogy)

-Let’s look at some sample situation
-Let’s use a sample from your study at
school.

“At mattayom 4 I got grade 4 in
English conversation but I got grade
2 in English reading and writing.”

[- sganwumsaidaadnemi
x> ' = o A o a
- adldaatnannmsdnsvasinisauilsasou
“ A y o v
aauagmuisondnndn 4 duldinia 4
TwdmaunmssInge uebainse 2

ludmeuuazidsnnmoinny’ |

-From this situation, How do I know my
weakness and the areas that need to be
improved?

[snsnwnsalil
dfngﬁmdaumam”aLaaLm:ﬁgﬂﬁ@i’mﬂ%’uﬂgﬂﬁarha"l,s?

]

(expected answer)
-I look at the grade.

-Yes, you look at the grade and that is
your evidence of learning, right?

[l
inFeugiinsaussiufensngmmaFouvaninGeonl
7lwa?]

-What if we don’t have the grade, what
do we know if we need to improve this
subject?

(expected answer)
-we can notice from
the performance in
the subject. For
example, I know that
I need to improve
when I cannot answer
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[frlifinsamazildadnelridasiugseimi?]

the questions.

(lead to reflections of online reading)
[drgianssunimananrildinsouiienesiuasiug

ANNFBIMIFIUNTETUDDIAL]

-Right, and that is called self-reflection.
-So, today we will self-reflect on online
reading in order to find what we need.

[inawsarldiumsTiesiauneslasdouasian

Uszaunsal]

@
2

Wb

—
=€

9

A o ' ¢ A o a d
uuma:wumumLaa‘lumsmuaau"lamwaﬂummw

€

Pe)

15da9M3]

(listen)

(Introduce
strategic
training)

(15 minutes)

(Using these guided questions to help
students reflect their thoughts and
experience reading English texts)
[vouninsdmuldinGouda Snnzianies

nndszaumsaimsswunanunmaIng s

-Please think about the times that you
read English texts outside the
classroom, then try to answer these
following questions.
[TWsaiindsnmiiiniseusmteanummsingsuan

v a @ ° ' A
NaIlIuH LLa’Jaaﬂ@]aUﬂ’]ﬂ’]u@]a‘lﬂu]

-If you don’t ever read English outside
the classroom, please think about the
time when you read English texts in
English courses or English tests.
[wninisanlinsgmmsainguuaniasison
Tsafinfonmdiinsousnudannumunsingeluim

mMuaingunlsasounsalumimasaunsnaings]

(Provide these guided questions on the
handout)

-How much time did you spend to
complete a text, a chapter, or an article?
-What points of academic English

(Think about the
experience of English
reading)
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reading do you feel you need to work on
the most?

-What topic of reading are you currently
working on?

-How do you use aid tools such as
dictionaries and translation to help you
understand the text?

(Ask students to reflect their thoughts,
feelings, and experience of online
reading in a self-reflection in the
booklet.)

[vouminsldinSoudanetunsdszaumsainseua

asaurnuayasziaunada]

-After this, we are going to write about
our experiences on the self-reflection
sheet.

[wasannil
mmndowiinudszaumniveanlusesasiaus:

suMsaluoIauLed]

(Students spend time
writing the
reflections)

[unzrinliiniSanaasTiaseinnudosnmsuosawasd
wiunmasulwnmauiaiaanuiisins]
(Recommend the students to reassess
their online reading challenges at other
times.)

-Is it enough to only explore the need in
this classroom? Why?

[sn5oudain
imfTenudeinsudluesSouiiiomenseold

']

(expected answer)
-No, because I may
perform differently
when it is in different
places and times.

-How can we make sure? that this is
your actual reading challenge?
[siniSuuazwilaleadngls?

oAa o ' A o a o 2
'J']uﬂaﬂ'l']&lﬂ']qfnUiuﬂqiaquqﬂLLﬂﬁ]iﬂ“ﬂaﬁuﬂljﬂu { ]

-To make sure that
this is my reading
challenge, it is better
that we read online at
different places and
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times, try to notice
the challenges.”

-That’s right. Once you finish this
session, you should recheck yourself as
you can read online more to find what
your actual reading challenges are.
[andaa. laviniSauavsaluauus
wneumasnanaseusiesdnasadenniSous i
wdunaoanla

wazinlse aummiﬁfum’imﬁﬁmm@Taamﬂumia'm

a a
PostnTon]

(listen)

(Reflection)
(15 minutes)

(Set the students in groups and ask the
students to share their thoughts about
finding the reading area that needs
improvement; Online reading
challenges.)

[udsngusiniSuwialiinisauoaniaranudainislun

' o A A '
AIDTRENWBALILUA DI Gﬂ%ﬂi‘!&l]

-What do you think about this method
to find your reading area that needs
improvement?
[ﬁm’%‘ﬂuﬁmazha"lsl,ﬁlmﬁ'ui‘%mﬁﬁ’lumsmnaaumm

dasmslumsssunanuimmsaonla]

(Participate in the
group discussion and
share the answer in
the online discussion

board.)

(Assign the students to have an
agreement on the needs before meeting
in the first consultation.)
[voumansliinSowdenanudainnfaiuniseiu

1 saelslunswansludaluslidnysnm]

-Everyone, after you know how to
diagnose your needs, what you need to
be sure of before meeting me at the
consultation?

[nau
m"amnﬁﬁfﬂL?qu’i%ﬁﬁﬁ]iﬂmmﬁmﬂ’]ﬂaaqmué’a

audasudleszlsneufisznudunisninm?]

(Listen attentively)

-After today’s
training, I will
monitor and make
sure that I find the
actual needs before
the consultation.
Because this will help
me decide other plans
in the learning such
as goals, materials,
strategies, and
evaluations to be
used.
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Wrap-up
(2 minutes)

(Conclude the point of today’s class
Script)

-Today in the training, we learned the
ways to diagnose the learning needs
regarding reading skill. Also please
make sure that you have the right needs
because we will be focusing on
improving the area.

(Listen attentively)

1. Assignment
1) Students diagnose the needs again a couple more times.

2) Students finalize the needs that they want to improve and write the

students’ booklet(reflection) for the consultation.

2. Consultation

No required consultation



Guided questions for self-reflection writing

wnSoulthaulsluminsantaniny un nIaunany
gﬂl@’uaamsémmmébnqm%ﬁmmsﬁﬁnL‘%’aujﬁn’hﬁmﬂuﬁaaﬁwmnﬁq@?

o o o o o o ' & Aa A Y v o A \ a a
iniSsuiaidwiatonz ey wiadlemarlsidanuisidesnintou wulwininmemand

inissulfintasiletromiatunamunsuuazmaudaatiliinowdhladeanaldadnils

-UnfiusainSouiismssuunanainisasubaradels

Explore needs

Instructions: Please read the sample experience of reading English texts
outside the classroom

Reflection NOTE

iRlla]
ﬂ'.u:i'luﬁ’-iauwHmﬁiﬂn‘ﬁnm‘lﬁqnqmﬁmﬁuwnﬁ rﬁwﬁﬁ;ﬂuﬂmﬁunﬁma anu

duldianissnauntidibhrmssnusnd ladawmanmeamudd

THLﬁlmnﬁ:hummﬁ'mqwn’m'mﬁﬂ' sugdninsioe mUsugainus fumssu
wredwineduilamrulussusdubild moamotwinineTurmdala

e Teluumaminnedenms sulueddwiiavn:

Tunwamumaruil suldiedolovwathanannsuoolalusshlwer
ulanwudathalumae Taddmillidune dussmbudmitulidTamsat

Fhdmidudan udnin ldumomamandluaoyasy

Instructions: Please think about the times that you read English texts
outside the classroom(at least 100 words). The writing can be in Thai or
English.
Guided questions
1. How much time did you spend to complete a text, a chapter, or an
article?
2. What reading area of academic English do you feel you needto
work on the most?
3. What topic of reading are you currently working on?
4. How do you use aid tools such as dictionaries and translation to help
you understand the text?
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Reflection NOTE
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APPENDIX C
Training plan 2: Set a learning goal

Session 2: set a learning goal

Time: 50 minutes

1. Learning outcome
At the end of the session, students will be able to set learning goals for

online reading in self-directed learning.

2. Content
In this session, the students will be introduced to setting learning goals

for self-directed learning. The students will firstly be explained the importance
of creating specific, measurable, achievable, relevant, and time-bound
(SMART) goals. And then, they are prompt to set a goal that is based on the
individual's needs and interests, and should be aligned with a clear purpose.
Materials

1) Setting goals with SMART Goal
(https://www.youtube.com/watch?v=_FY4xrNW6gs&ab_channel=Col
legeofNursesofOntarioCNO )

2) SMART goal setting form

3. In-class activities

Description Teacher Students
(State (greetings) (greetings)
session’s
?bjgc-twi and (Review the previous training) (answer the

cad-1n ¢ 65 -Can you remind me what we learned questions)
acj[1V1ty) ( from the session last time? -we learn to analyze
minutes) [aanpuanagldlnudnaldisougerlsthsanawey | our online reading

suaTInEU] needs



https://www.youtube.com/watch?v=_FY4xrNW6gs&ab_channel=CollegeofNursesofOntarioCNO
https://www.youtube.com/watch?v=_FY4xrNW6gs&ab_channel=CollegeofNursesofOntarioCNO
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(Overview and introduce the objective
of the session)
[Wiauefsimawisasfionsanluwinil
ﬁaﬁﬂL?Uu%zﬁﬂdﬂ%Lﬂﬂ%Nﬂﬂ1uﬂ’]§L§Uu§1ﬁ]

-In the previous period, we learned how
to find our online reading needs.
[lugrsriounsiit
mldiFeuiasnmsdumanudamslunisdimeanlag

28913

-So, today, we will use the online
reading needs to create our goal for
your learning.
[Foriwiutlinazldanadasmslunsemesulafinas

Fadhnanemaiouvasgm]

(listen to the
objective)

(Introduce
pedagogical
training)

(15 minutes)

[wouwneliinspudnsanidlameanmdlades
ﬁuLﬁU?ﬁUﬂ’]‘NﬁLﬂ’m&l’]f_lﬂ’l‘iﬁf_mi]

-You may now have different views of
goal setting. Now, we will look at the
video together and explore what the
learning goal is.
[cﬂauf:qmmaﬁyuuaaﬁl,mﬂ@mﬁ'u‘l,ums@%L‘ﬁhv\mﬂ
@1auf:n'm:g?ﬁ“[aﬁuﬁ'w,l,azml,%'yu;i?tﬁmﬁ'uLi‘humzfl

a 9
umsisoug]
UG

(Give students the link to the material
and ask them to watch the video)
https://youtu.be/ FY4xrNWo6gs

- Now, we are going to watch this video
about setting learning goals for our
learning. We are going to find me the
answers to the two questions

First, what is setting goals?

and second, why do we need to set
goals?
[LLa:f‘:ﬁ'aiﬁlaﬁLﬁmﬁumiﬁmuﬂLﬂmmmmsﬁmuﬁ
ﬁm%’umiﬁmufmam
imsmdaausnsaasfnaitlnau

o

Fof 1 m3aathwansdaszls?

o

Foit 2 ilusndasasuhwane?]

(listen to the
instruction)

(study from the
video)



https://youtu.be/_FY4xrNW6gs
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(encourage the students to share the (expected answer
answers of what and why) from the students)
[masinisousasdnu 1.ezlsfamansmaioug

2. inlandasfihmanomuious]

-what is the learning goal?

[Mydahnanofiaels?] -Learning goal is the

learning that we
want to achieve. It
reflects from the

-wh t t 1s?
why do we need to set goals needs.

[vnlusdasaaihmany?]

-Having clear
learning goals is
important for us as
this will guide us to
organize the learning

-It can make the
learning be effective
because we focus at
the right point

-With clear learning
goals, we can plan
strategies that will
help us to achieve
the goals

-we will also
monitor their
progress towards
achieving these
goals.

-In setting goals, it

makes the direction
of learning clear to

us.

-It can increase our
motivation because
we learn the way that
we want.

[uendmauiigndas] (listen to the answer)

(provide the answer to what the
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learning goal is)

-Learning goal is an aim that we set for
ourselves with the intention to gain
knowledge or skills. This is usually a
statement that we set.

[ihnanemaSoud da
aqmjmmuﬁm@ﬁ’fmaa@hﬂﬂﬁm%hﬁﬁ]ﬂéf%‘u@ﬂ@

wiavinwe lasundeziduddafiinasli]

(why we need to set goals)

-It sets us a direction of what we learn
and this helps us to have a clear
purpose for our learning and this will
guide us to organize our learning in the
future.
[ﬁ'uﬁmmﬁﬂmwaaﬁlaﬁmﬁﬂufl,l,a:ﬁ'af:mn‘lﬁmﬁﬁ;
ﬂﬂizaaﬁﬁ*’f@L%uﬁ’m%’umiﬁuujﬂjaaLi’lLLa:ﬁaf:ﬁlszlu

wwanlunsdaninsauizaanivewinal

(Direct the students to the previous
website and ask them to study the
SMART goals)

v A a jaa a 4 = a
[lJauﬁu’]ﬂ‘lﬁuﬂLiﬂu@ﬂaﬂ’l(ﬂiaL@NLWaﬂﬂH’]i’]ﬂaztaﬂ

afipanunsdaathwnelaslfinns’ SMART]

https://youtu.be/ FY4xrNW6gs

- Now, go back to the same video again,
but this time we are going to study how
you can set your learning goals.
[nauludisaledusnass
l,wimnf:ma:ﬁnmﬁﬁ@)‘mmmsnﬁmumﬂmmnm

S uuivenm
G4 9

- After you study you may post some
thoughts into the discussion board.
[Mé’qmﬂﬁqmﬁnmuﬁa
malﬁqm‘[wa@i’mmﬁﬂmaLﬁmﬁ'ﬂmi@fuﬂmmﬂuns

LAUFUNW]

(study the website
again, but focus on
how learning goals
can be set)

(share thought into
the online discussion
board)

(expected answer)
-Specific
-Measurable
-Attainable
-Relevant
-Time-bound



https://youtu.be/_FY4xrNW6gs
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O

O

(Introduce
strategic
training) (25
minutes)

-As you begin to see how SMART
goals is used, we are going to use this
as an example of learning goals using
SMART criteria
[ileqausuiinindnisléithnins SMART egnsls

maldfiidudainmanihnansmasouilasldin

i SMART]

(Show a goal statement examples and
ask the students to identify if the
statement is appropriate)

-1 will be able to summarize the
information that I read about the
components of a tree for biology class
to my friends without using a
dictionary within September 1.
[«’Lifuﬁ]:mmmagﬂﬁagaﬁémﬁmﬁumuﬂiznaumaaﬁ

v o o & a A a o A
wlidwnsuamsaniainmldineus

lalaglidasldwamunsy meluiud 1 dusou]

(give opinions)

(Put the statement on the screen and ask
the following questions)

-1 will be able to retell the
information that I read about the
components of a tree for biology class
to my friends within September 1.

-First, is this goal Specific enough?
-Tip* use specific topics or terms to
show the specificity.

[Uszmisusn whnnsifamnznzanismendeld
REET

ldwadaniafmdniianiziNouaainnuanizianzad |

-Second, is this goal Measurable?
-Tip* use an action verb(s) so that you

(analyze the
statement)
(expected answer)

- First, it is very
specific. I can tell
the topic of what you
want to read.
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can see your achievement of what you
want to learn.
[Uszmsiiges whwnefisnansaialaniela?

& o %k
LARASL
lnFousaanansziudelinauiuanudniavesd

a 1% a o]
ﬂ@lm@la\‘]ﬂqilﬁﬂug]

-Third, is this goal Attainable?

-Tip* think of the resources you can get
and the difficulty of the tasks. Neither
too easy nor too hard.

[Wszmsfienn whmaneiiussglaniala?

\ndaaL* ﬁﬂﬁaw%‘wmniﬁqmﬁuazmmmnmadmu

TaienAnlwsasmnifinly]

-Fourth, is this goal relevant?
-Tip* how is this relevant considering
your position or you as a learner?
[Usznsfid wWwhwanediifsdoanse L

& o %k
LARANLY
ﬁaﬁlﬁmﬁaaaaha"l,ﬁl,fiaﬁmsmwmﬂu?uwuaaqmlugﬂ

uztiniSou)

-Fifth, is this goal time-bound?
-Tip* set a specific time.
[Usemsiin iWhwansidveuwanamialy?

& o % &
RN @]GL'}R'}LQW"I:]

-Second, I believe it
is measurable. When
I can summarize the
information, it
means | finish my
goal.

-Third, it can be
attainable because I
have the resources to
attain this data.

-Fourth, it is relevant
because this
semester I learn this
topic in biology
class.

-Fifth, it is time-
bound because it
tells the exact date.

-As you have analyzed a goal from an
example, now you are going to look
back at your online reading needs and
think about your goal in learning by

(Think about the
needs analysis and
try to formulate
goals by SMART
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following SMART criteria.

[WinSouganudamemaswiinisouiienzdanl
< A < a @

uassiawdeltlunsautminenasouilasldinu

+ SMART]

(Ask the students to analyze the needs
from the previous class)

- In the next five minutes, we are going
to set our learning goals

criteria)

-You have tried to set your own goal
from SMART criteria. Now, we are
going to share your goals and we are
going to check together.
[IWinSouudazauuaniufouhnaned le

wazldiniSoundazausisamasey]

(Random a student to share their stated
goal)

(share a goal)

[gudatahnunaosdaninSouaaiaidudiadng
pad
Tumsurtlalw@dn)

-Everyone, please look at the statement
and tell if it is SMART or not. If it isn’t,
what should we adjust?
[nneulusagiduasuszuaniniu SMART
wiold dlails ensusues1s?]

(Ask students to look at the goal and
analyze)

(Analyze the goal of
a friend)

(example dialog)

-I think that is not
specific enough.

-1 think you need to
check the time.

(Assign the students to try to monitor
the goal.)
[vaununeliinSoudunguazamaseuiihwanoast
ﬂL%EI%LﬁaG‘ﬂ']ﬂLﬂ']'ﬁ3\1'1F_|B']‘ﬂtﬂaltluvlﬂ%']ﬂﬁ;ﬂﬁﬂuﬁﬂlﬂi
nussquhmineduiaslilduda]

-Everyone, after you learn the SMART
goals setting, you might consider
checking your goals once again before
meeting me at the consultation.

[nnew wasanfigauseuinisaadhmins SMART
WA
Qmmaﬁmimﬂmmaamﬂmmﬂmadqmﬁnﬂ%ﬁauﬁ%

o do &
swuaundLSnu]

(listen attentively)

(expected answer)
-because sometimes
we change what we
need.

-Sometimes, we
have already
achieved it and we
can move to the next
goal.
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-Why do we need to monitor the goal?
[vlunassasiasauiimans ?]

(Set the student in groups and ask the
students to share the way to monitor
their goal.)

-What can we do to monitor our goal?
[iaziaddlafeamaseuithwansvasn”]

(participate in the
group discussion and
share the answer in
the online discussion
board.)

-we can look at
ourselves and notice
if we can complete
the task easily or not.
-If we complete the
tasks easily, it means
that this might not be
the goal anymore.

(provide an answer to monitoring the
goal)

-That’s right! We try to notice ourselves
if we can complete the task easily, it
means that we can overcome these
needs.

[andas!

NN ENFINaABITTIEN N TaYulRESa b
aw3olyl uugaain

LIFINNIALETUE AN ADIN LA L]

(listen to the answer)

Wrap-up
(Sminutes)

(Conclude the point of today’s class)
-Today in the training, we learned the
ways to set goals regarding reading
skill. As we used the SMART goal
setting, you can now better set the goal
that is specific to the area of reading
that you want to improve.
[‘lumiamufufmﬁ?qu’i‘ﬁ'mwﬁLﬂmmr_lLﬁmﬂ”uﬁ'n
HENITEU Lﬁadﬁ]’]ﬂLi’]l‘ﬁﬂ’]i@fdﬁ’]l,ﬂ'lﬂu'mLL‘UU

SMART

@auﬁq mmmmﬁ’]‘v\u@Lﬂmmmaww:ﬁmmsémﬁq

. - oad
wudaImIuiudyelaaau)

(listen attentively)

4. Out-of-class learning task
1) Students prepare the goal according to the SMART goal setting
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2) Students finalize the goal that they want to achieve for the self-directed
learning task.

5. Consultation

At the end of the week, students are appointed to meet at the required
consultation to check the needs analysis and the goals setting. For details of the plan,

see consultation plan- required session 1.

Setting goals with SMART Goal

ARE YOUR LEARNING GOALS SMART?

COLLEGE OF NURSES

OF ONTARIO

ORDRE DES INFIRMIERES

ET INFIRMIERS DE LONTARIO

THE STANDARD OF CARE.

Are your Learning Goals SMART?
o

Listensble  Relsted  From Collegeof | >
G covseotsescromarocro - qm— FEl) G G ) @
! TSR e Value of Practice Reflection

https://www.youtube.com/watch?v=_FY4xrNW6gs&ab_channel=CollegeofN

ursesofOntarioCNO

Source: College of Nurses of Ontario CNO. (2015, March 5). Are your
Learning Goals SMART? [Video]. YouTube.

https://www.youtube.com/watch?v=_FY4xrNWo6gs



https://www.youtube.com/watch?v=_FY4xrNW6gs&ab_channel=CollegeofNursesofOntarioCNO
https://www.youtube.com/watch?v=_FY4xrNW6gs&ab_channel=CollegeofNursesofOntarioCNO
https://www.youtube.com/watch?v=_FY4xrNW6gs

SMART Goal setting form

Setting Goals
Instructions:

1. Study the description of SMART goal setting and example in order to set

up your goal accordingly.
2. Look back at the online reading needs you have.
3. Set a goal that reflect your online reading needs

SMART Goal setting

Criteria Description Tips

S=5pecific The goal should be clear *don't write general
and specific statement

M=Measurabile The goal should be *use action verbs - to tell,
trackable and quantifiable to summarize, to write
using action verb

A=Attainable The goal should be at your *understand yoursel§ and
level not too hard or too limitations suech as time
easy limitation, English

proficiency

R=Relevant The goal should ba “how is this relevant
relatable to the big goal considering your position or
which is online reading you as a learner

T=Time-bound The goal should have a *set exact date
defined start and end date.

Sample learning goal: | will be able to summarize the information that |
read about the components of a tree for biology class to my friiends without
using a dictionary within September 1.

shatrailmanonisiSoust dulsainsnagUdoy aﬂﬁud‘iuﬁmﬁu aulssnou
sl wduiodriin @ lnolidaddivauunsuaneluiwd 1 funeu

Instructions: please see SMART goal setting and the sample learning
goal, then create your own leaming goal

My learning goal is that

182
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APPENDIX D

Training plan 3: Design a learning plan

Session 3: Design a learning plan

1. Learning outcome

At the end of the session, students will be able to create a learning

plan.

2. Content

The content focuses on the importance of goal setting, using a variety
of learning strategies, and regularly reflecting on progress. And, it
presents how a learning plan is created which includes specific goals,
reading materials, learning strategies, schedules and assessment
methods. At the end, the need for flexibility and adjustment of the

learning plan is presented.

3. materials

The learning plan form

4. 1In-class activities ( 50 minutes)

Stages

Teacher Students

State the

lead-in
(5 minutes)

objective and

(greetings) (greetings)

(recheck the last activity)
-Can you tell me what we learned last -We set the goals for
time? our learning

[niseulaisouioslsluludiainau]

-Yes, after we have the goal, we can (Listen)
plan our learning from the goal.
M4 wasanfsfidhnansuda
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maanIaMIkEUSeuive sy ld]

(Overview and introduce the objective
of the session)
[thisnefsnaanisasianssuluing

ﬁaﬁm’%‘mmzmmmL“ﬁmu’mLmumsﬁmfmamumﬂ

]

-Today, we are going to learn the steps
to create a learning plan. So, at the end
of the session, you will create a
learning plan for yourself.
[fuftnw:mL?qumxumaum‘sﬁ'@ﬁmmmiﬁwﬁ
sin lumaurovasanuil

inSouazdasaounumasouidmiaainisowaes)

Pedagogical
training
(10 minutes)

(Divide the students into groups to
share their experience related to the
concept of planning)
[LLLiaﬁfﬂL‘%'mmf]umg;uLﬁameﬂﬁyuﬂimumitﬁmmﬁn
Souiildsunmdmsuriutediunsedng

e lingadsanianuasauas]

-What was the last plan you had?
-please share your last plan with the
members in the group.

[ unugarhenvniFouiidee:ls?

HodunuigazasinSounusninlungalviisldl

wal]

(Various answers)
-example answer

- I planned a trip to
Ratchaburi.

-So, when you planned, what did you
do?

-Did you write things you would do
before you took action?

A o oA o A o ?
[‘ LUBWNEILBINTLNT umm%mazvli {

o o ~ a do o o d' Ao A .t?
uﬂLiﬂulﬂ]Uuﬁ@ﬂuﬂLiﬂuﬁ]z“fnﬂau“ﬂ'ﬂzﬂ@&lﬂ“{]']ﬁialel H

]

(Various answers)
-example answer
-Before I went to
Rachaburi, I had
written down some
restaurants and
temples I wanted to
visit.

(Draw a connection between the
students' experience and the concept of
a learning plan.)
[ﬂi:ﬁﬂﬂiz@iam‘nwLmuﬁﬁ’ﬂL‘%'uumﬁﬁwﬁumsa%au

(Listen)
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HumMISERISnILNIEuMmainge]

-When we write things down, that is
called the plan.

-Today, we will make a plan that
focuses on English learning,
specifically online reading.

-So, can you assume what a learning
plan in this training looks like?

A a < A '
['LNQLT‘I‘«]@]&G@]’N"] ’stll] WILIBNITLN Y

TutmazdarusuiniunaSouinmsingslasan
1emsauealalt

e . > ¥
inFounamsldlnaiununisiiouilunmsiinausuil

Tuassls]

(expected answer)
-It can be a plan that
we set before we
take actions in
English learning.

(Take the students back to the same
group and focus on WHY a learning
plan is needed)
[WsiniSounaasmnufaduinyinlusdsindudaad

HULKUMITEU]

- After you know what the learning plan
1s, now let’s discuss the other questions.
[Adanfidnisaunauununaisouius

& 2 o A 9
mauummwﬂmmmmu aue ﬂu]

-Why did you make a plan?

-For example, why did you make a plan
before you went to Ratchaburi?

[ AlausinFouiianunmn

-aghagu Mlufinaunutewldnoys?]

(Various answer)
(Sample answer)
-because it made me
know where to go
and what to do. And
I could read the
review if this place
was worth visiting.
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(Draw a connection between the
student’s experience and the learning
plan of this training)

-So, why do we have to make a learning
plan in this training?
[udavnlumndasriusmmsisouilumseusunisi ?]

-Yes, when you plan learning, you will
know what to do.
[l WerkniFownaunumeisoug

o v v o
ummm:ga’madmaﬂs]

(Expected answer)
-because we can
know what to do in
the learning. We can
follow a thoughtful
plan.

(Introduce
strategic
training)

(25 minutes)

[Sumadouunuaaduaaui 1 9 Juaeuil 4
Tas@nwandatnefidli]
-Now, first we will try to plan (sample

of the plan can be observed in Appendix
K)

(Listen to the
instruction and look
at the learning plan)

(Give the handout appendix K)
-Now, we are going to study the
guideline step-by-step of making a
learning plan.

-Then, we will go step-by-step together.
-Write what you plan in the appendix L
[aauiinazanfinmisnsusumaSouiiazduaau

N

- e luRaziuaaudonu

a A do o
= L'IJElumﬂuﬂLSUWJ’NLLN%IMN’]F\NWJF\ L]

(study the handout)

(Step 1:Understanding your goals)
-The first step to creating a learning
plan is to understand your goals.

-Every plan starts with a goal, so I will
give you one minute to write your goal
that we set last time.

[Tuaouusnlunssfounumasouiionsdnlam

WBVBIUNITEY

- Vqlml,wul,’%mﬁ"uﬁamﬂmmm
o & o 9 o A A = A
asnuanazliiainiSounilsunlunmsdoudnang

o A A & &,
vasnSounasliluasisgal

(write down the
goal)
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(Step 2: Setting a timeframe and the
schedule)

-The next step is to set a timeframe and
the schedule.

-How long do you think that you will
take to achieve your goals?

-When will you do it?

[- Tuaaudellfamsmnuaniaunaiuazansanm
inFoudaigldinwuud nulumsussgiiwang
?

- Wnisowazriuda’ni?]

(various answer)
(write down the
timeframe and the
schedule)

(example answer)

-I will do it for 2
weeks and 30
minutes after school.

(Step 3: Identifying
resources/materials)

-the third step is to identify resources. -
What resources or materials do you
need to achieve your goals?
[mzumauﬁmuﬁamﬁ:qLmﬁia"ﬂaga WwIaunaAwN

ﬁfﬂL’%'m@'fmnﬁtmdﬁ]’ﬂgﬂmnLﬁu"L‘muiTNLﬁ'ﬂiﬁmiqt,

thwang]

(various answer)
(example answer)
-online news, online
articles

(Step 4: Assessment)

-the last step is the assessment or the
progress review.

-How would you review your progress
whether you have achieved your goal?
[-
mgumauq@ﬁ’lUﬁamiﬂs:Lﬁuﬁamiwumumwﬁﬂ’m
w1

TS suaznUNINANNAURINTasinsouag LIy

sidhnanewiali?]

(various answer)

(Look at the students’ plan and give
comments)

(revise the plan from
the comments)

(assign the student to keep the learning
plan with themselves every time they
join the training session)

-As you know, today we wrote the plan
for our learning. However, the plan can
be adjusted if things don't go as
planned.
[aﬂwaﬁmmﬁuﬁdwfufﬁﬁLﬁuul,l,wumﬂ%'muﬁmaam

(listen)
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' = o a 1% a
aﬂﬁlﬂvljﬂ(ﬂﬁlu LLNuaﬁllniﬂllTﬂLﬂaﬂu‘l@%qﬂﬁﬂ@nﬂ6]

Taidwldanaunn]

Reflection (5
minutes)

(Set the students in groups and ask the
students to share their thoughts about
making the learning plan)
[a‘i’umﬁu‘lﬁﬁﬂL’%'UmmﬂﬁﬁﬂL'%ﬂuuammmﬁmﬁwﬁm
AUNIINUNBMTE U mudnmaasse Ui

1. dniFowsouieslsmnmasiroununiafou

2 mwsnutlousuiingyldniolai]

-What did you learn when making a
learning plan?

- Can we adjust the plan or do we keep
it this way for the rest of the time?

o a a @ 4 o a )
[‘l«l:ﬂLﬁﬂ%Liﬂ%EatvLiLNElﬂ']LLN%ﬂ']iLiFJME .

dSuunwlalng?]

(various answer)

Wrap-up
(5 minutes)

(Conclude the point of today’s class)
-Today in the training, we learned the
ways to make a learning plan. As we
make a careful plan before we take
actions in our learning, it can help us to
follow the guideline and also help us
reach our expected goals.
[fufﬁumsaum"lﬁlﬁ%‘ng?l,l,mmamﬁﬂﬁ']u,mum'il,‘%’n
msﬁmawLmuas_h:]sm.lﬂauﬁauﬁa:mﬁaﬂﬁﬂmum
U3V

dusannssliinuufauwwineuszgitislwin

a v a o W
U‘i‘i@]Lﬂ’]ﬂN’m‘ﬂﬂ"lﬂﬂ’Naﬂ(ﬂ’lﬂ ]

Listen attentively

1. Out-of-class learning task
Students revise or add more detail or adjust the learning plan as needed.

2. Consultation

At the end of the week, students are appointed to meet at the required

consultation to check the practicality of the learning plan. For details of the plan, see

consultation plan- required session 2.
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Designing a Learning Plan: A Step-by-Step Guide

Step 1: Understanding Your Goals
What do you want to learn? Why do you want to learn it? What do you hope to
achieve through your learning? Clarifying your goals is an essential first step
in creating an effective learning plan. Take some time to reflect on what you
want to accomplish and how you want to grow through your learning.

Step 2: Setting a Timeframe and Schedule
When do you want to achieve your learning goals? Setting a timeframe and
schedule can help you stay focused and on track. Consider how much time you
have available for learning, and break your goals down into smaller,
manageable steps that you can work on consistently over time. You can use a
planner or calendar to map out your learning schedule.

Step 3: Identifying Resources/Materials
What online resources can you use to support your learning? The internet
offers so many learning resources, including online texts, blogs, news articles,
and more. Identify the online resources that will be most helpful in achieving
your goals, and make a list of them.

Step 4: Assessment
How will you know when you have achieved your learning goals? Assessment
can help you evaluate your progress and identify areas for improvement. This
might involve self-assessment, feedback from others, or formal testing.
Consider how you will assess your learning throughout the process and at the
end.

Additional Tips:
Stay motivated and focused by regularly reviewing your goals and progress.

Be open to adjusting your plan as needed based on feedback and new information.

Seek support and resources from teachers, mentors, or peers as needed.

Remember, a well-designed learning plan can help you stay on track, learn more

effectively, and achieve your goals. Good luck!
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The model plan setting: a sample learning plan

Goal: I will be able to summarize the information that I read about the
components of a tree for biology class to my friends without using a

dictionary within September 1.

Wee
k Days Reading Time Materials Assessment
1 30 min after https://www.scie ~ summarize the
Mon,
school (around ncefacts.net/part  information and tell that to
Wed

6 -6.30 p.m.) s-of-a-tree.html my friends.


https://www.sciencefacts.net/parts-of-a-tree.html
https://www.sciencefacts.net/parts-of-a-tree.html
https://www.sciencefacts.net/parts-of-a-tree.html

191

Learning plan template

Goal:

Week Days Reading Time Materials Assessment
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APPENDIX E
Training plan 4: Choose the materials

Session 4: Choose the materials

Time: 50 minutes

1. Learning outcome
At the end of the session, students will be able to choose an English

reading text that matches their goal.

2. Content
In this lesson on choosing online reading material for self-directed

learning, students will learn about the importance of selecting
appropriate reading materials. This includes choosing reading text that
matches 1) goal 2) interest 3) level. Also, they will use the criteria to
evaluate online reading materials that are reliable.

3. Materials
1) Handout 1: criteria for choosing online reading material

2) Handout 2 Credibility checklist
3) handout 3: tools for selecting text (readability checker)

4. In-class activities

Description Teacher Students
(State (greetings) (greetings)
session’s
;)b]g({tl\fti and [wsiniFouhsiniSoulaisouialsldludawinan] | (expected answer)
ead-in the . . ..
activity) (Review the previous training) - we learned to make
(5 min}llltes) -Can you tell me what we learned last a learning plan.
time?
( Relate back to the previous session) (listen attentively)

- Last time, we made a learning plan.
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Now, we are going to find online
reading materials
[Shianafsnenawisasianssuluing

A o oA A P o
fanniTawIzaInTalRenUNaANINa I nuL v

Souveiaulad]

(Introduce the objectives of the session)
-Today, we are going to“choose reading
materials and at the end of this session,
you will be able to choose reading
material that matches your goal.
[fuitisrazan
“iFenfeniaundedoyailidmiumsu
LLRZLﬁa‘ﬂUﬂ’]Uﬁ

AmazananInidenfemIdwinaliusIquimanavae

]

(Introduce
pedagogical
training)

10 minutes

(Introduce the activity and inform the
goal of this activity)
[sauafansulasfisasliiniSousuunany 1

unanumMwangeiagaionli]

-In this session, you will first select any
text to read and then tell me how you
feel.

[luanuit qauazdaafenunanaiidasmsu

mnuuliesuneiguifnatiils]

(use this task to illustrate the
importance of choosing the right
material that matches the goal.)

(listen to the
instruction)

(Ask the questions to reflect the
experience from choosing the text)
-1.Now, how do you feel about the text?
-2.Did the article match what you want
to improve or your goal?
Lileldemunanuidesnag 1.38nensls

2 .unanuassnuihnanglumsemaasnna]

(various answers)

-If now you can choose any text to read
next time, what would you choose to
read? Why?

[luassdaluidanldiniSouezidanas1s? ilu?]

(expected answer)
-The text that I like
to read. Or at least a
text that helps me
finish something.
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[such as my learning
goal]

-From the activity, can anyone think of
the reason WHY we need to choose the
right reading materials for ourselves
when learning outside the classroom?
[mﬂﬁﬁmﬁuﬁﬁnﬁ'wﬁmﬂ il
mfazdasliamuidiisiunsidenunanudim
8117?]

(expected answer)
-Sometimes, reading
is too hard to read.

-1 like to read only if
I read the text that |
like.

(Inform the reason WHY we need to
choose appropriate reading text.)

-We have a lot of reading available
online. We cannot read them all.

-When you read the text that you like, it
keeps your motivation up.

-Reading English text that is at your
level helps you learn English.

-Choose reading that matches your goal
can help you to learn too.

[idunenuldsrmanninsuulanduiaasiie

w ldsunsagwldninue

- iWegmautannunamay u”uﬁw‘lﬁqmﬁmagﬂﬁ]
midudaanummanguiiagluszauasgmnld
AmuTouinmmaangwled

\WWannIsnuna TN waNg1849 Ma1NNINT Ulﬁqm

Souslagunu]

(Listen)

(Introduce
strategic
training)
30 minutes

a a o & aa a
[LSQJ LSU%ET%@] au LLat’JﬁﬂﬁLaaﬂll“nﬂﬂ&laauvl,mi]

-Now, we will know how we can select
online reading material that
[aouiisnazisumsidaniiommssnueanla]

(listen)

(give the handout 1)

-We are going to read from this text for
5 minutes.

-Then, you will tell me what we keep in

(read the handout for
5 minutes)
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mind when we select a reading text.

1 v d“/ =)
[1azdwmandaanuiiduna 5 wif
PINUH
wniSsuazuanazinsazhezlsldthadamndamad

aNUNANNEMILNTEU]

(Elicit the answer from the handout)
-What should we keep in mind if we
want to select an online reading text?
[ansdnfisiises IsThamndosmsiiandannudng

vdmaonlal]

(tell the answer that
they get from
reading the handout)
-Choose reading
material that

-match goal

-match interest
-match ability

And we have to
-check credibility

(Introduce choosing material that
matches the goal)

-Now, we will start from choosing
material that matches the goal.

-Take this goal as an example. I will be
able to summarize science texts about
plants.

-From this goal, how can you choose
reading articles?
[‘Li'lfilzLé&l'ﬂ’]ﬂﬂ’]ﬁLﬁﬂﬂUYlﬂ’J’mﬁ@idﬁ‘ULﬂ’]‘ﬂ&l’lﬂ
-imeslEaragheiilumsmuna iy
5uﬁlzmmina§ﬂuwmwmﬁwmﬂ’lm%ﬁﬁmﬁ'ﬂﬁﬂn

-nnilhwaned quezndendmunanaldadings?]

(Various answers)

(Teach how to choose a material that
matches the goal)

-The answer is that, we start from
finding keywords that can give the
result to articles about plants. This
should be about plants in science
subject. Not about plants in the house
and decorations.

GREEHEGE

a

LIUIUINNTAIA

€ =

€ a ° ' A 4
fSiifafimaniash lugunanafiien
nung lwgdinoeneaay

Tlsnsnudzluninevesanuasinuuaz i)

(Listen)
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(Introduce choosing material that
matches the interest)

-From what you read, how can we
choose material that matches our
interests?

-Don’t forget to think about your goal
too.

[1nfiguan
imasdenitemifiasstuanuauliveanldensls?

(- - | v
'E]il’]é]iJ%ﬂﬂdLﬂ’]%SJ’]ﬁ”ﬂﬂGﬂM@’J EJ]

(Various answers)

(Teach choosing material that matches
interest)

-Assume that I like flowers, so I might
start looking for articles that discuss
flowers under the topic of plants in
scientific manners.

-Now, take 2 minutes to find one article
that matches your goal and interest.
[-aaaamﬁimgﬁamanvlﬁ

aztusumunaaiinsiuaan sl lwdinemmans]

[-¥niBouaasldiian 2
a A o PN o
wifiladumunanufiassnuhwinguszanuauloy

e —
aniniSaugd]

(Listen)

(find one reading
article that matches
the goal)

(Introduce choosing material that
matches the ability)

-For the reading that matches your
ability, we will learn this after I
introduce the technology that helps us
in the next 10 minutes.

o o A a A A
[fwsuBnfenide
MIRDNUNANUNATINLANUEINNTNYDIN L
° A v a o Ad A
ﬂga:mmuaLmastvlﬂLsmugLﬂﬂIuIamwﬂnqmmlumsm

anuUNAI]

(Listen)
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(Introduce choosing material that is
credible.)

-The last thing we need to think about
is whether the text is credible or
reliable. Can we trust this author(s)? or
Can we trust the information in the
text?

-Now, let’s find out from handout 2.
What do we look at to check if a
website is credible?

[a'- v v a A o <, oA a A
adqﬂmrmLi’ma\‘]wmmnﬂa’uaﬂ’s’muummanamal,
Fotialeansald?
'(ﬂa%ﬁﬂglﬁti’]vlﬂﬁﬂﬂ'lmﬂﬁ"liﬂizﬂa‘ﬂﬁ"miiﬂﬂﬂ 2

vt A o= VL e A A A VL.I?
=LINNNIRDUDS SLWQEI'J’]L'JU TARWBIDDNDNID LA .]

(Consider the
credibility of the
website by using the
criteria suggested in
the handout such as)

(we look at the date,
domain, publisher,
author)

(Provide three websites about
flowers/plants from different sources)
(Let the students discuss which one
should they choose)
1. https://www.trees.com/gardenin
g-and-landscaping/flowers
2. https://byjus.com/biology/flowe

r/
3. https://web.extension.illinois.ed
u/epe/casel/clfacts2d.html

(Expected answer)
-I think that this
website is not very
credible because it
doesn’t give the
name of the writer,
the domain is .com
which is for
commercial, but the
article is updated.

[WiniSousasidanmunanususruanies]

(Let the students find the material that
matches their goal)

-Now, it is time for you to find reading
material on your own for your self-
reading task.

-Don’t forget that we have the
considerations to keep in mind while
choosing your reading material.

=2 v do a 1% A
[‘ ﬂﬂL'Jﬁ‘nLLQ’J'ﬂuﬂLiﬂuﬁ]ﬂ(ﬂﬂaﬂlﬂﬂﬂﬂﬂﬂ’ﬂ&l

v

A aAa 4 o R A& 4 a 1
UNRNAININURIN E]Gﬂ']u\iﬂdlufﬂmz“ﬂLﬂﬂﬂU“ﬂﬂ’J’]Nﬂq

o]

(Choose one online
reading text that
explains the four
concepts discussed
earlier)

(observe each studentsand ask
questions that reflect the thought of

(choose one online
text and explain why



https://www.trees.com/gardening-and-landscaping/flowers
https://www.trees.com/gardening-and-landscaping/flowers
https://byjus.com/biology/flower/
https://byjus.com/biology/flower/
https://web.extension.illinois.edu/gpe/case1/c1facts2d.html
https://web.extension.illinois.edu/gpe/case1/c1facts2d.html
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choosing a text; the following are the
possible questions)

-How do you think this matches your
goal?
-Is it because you like....., so you

-Why do you think this website is
credible?

A a4 % , vl 2
[Qmﬂmwmumonmﬂmmwaaqmama 9 !
3 ?
=LNIETOY. ... LagLRaN...... !

o 2 a = e A a
- luguiifainivlodiingeie]

they chose this one)

(remind the students about the possible
changes of the goal)

-Now, let assume that you decide to
change your goal, do we use the same
reading material or resources?

[mauf: aw(ﬁd’lqmﬁ@§‘uflm1l§ﬂmﬂmmﬂumiﬁﬂuf

dndudaafsnunanudionialai]

(expected answer)
-No, we change how
we choose reading
material too.

Technological
training (10
minutes)

(Introduce Readability checker)
[unzsingn 1
wmaluladnzralunsniunanufmazsunuIzaun

NnawIsavasinisou)

-Please study handout B about the
readability checker.
[lWsadnsianastszneu B

gnAUfIeTIIEe UANNEINA UMY

(study the handout
about a readability
checker website)

(Introduce choosing material that
matches the ability)

-You found that some texts are very
formal and advanced in the language
they use. This can be difficult for
beginner English learners.

-So, we are going to use this to help us
decide which text is easy and which
text is hard. This can help you practice
your English.
[#ni3suaswuindoanuunsdaenudumeimamsu
azennifinlidmiuunsan

L o o {4 A o
VTS EWN I8 INn BRI
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- Q9%
wazlginaluladiwatiadaiulaindaanuladinous
saanulasn

s & e o o o
fofimansnsasiniSoulunsinduneisingwld]

-Now, go to the website and read the
instructions.
https://readabilityformulas.com/free-
readability-formula-tests.php

-How does it work?

[-aeuit dniSounnaulusliivlsduazauwitmsld

- diwinaueenels?]

(Various answers)

(Teach how readability checker works)
-This website was designed for
checking the complexity of writing.
However, we can adapt this to check
the difficulty of the text whether it’s too
hard or too easy for you.
[ulsdieenuuusniieasiasauanuen-
ovasmsniildlunadeu agnlsfion
Li’]mminﬂizqn@ﬂ%ﬁuiﬁammaaummmﬂmao"ﬁ
annwinsnniadoinlldamiumsauuassinizowl

]

-You can copy a sample of your text,
maybe one paragraph, and post it into
the box on the website. It reads the text
and tells us how hard the text is. Then,
we can consider whether we should
practice reading that text or should we
find a new one.
[-iniSousanIndaaandratnstannavasgm
p1vazwiladanitn usa Inadasluesnwulod
IﬂUﬁL%Uﬁ%‘ﬂ:é?u‘ﬁﬂﬂ’nNLLRZUBﬂlrﬂL%EI%'j’]“ITﬂﬂ’J’W&Iﬁ
WENNUA LAn
nniwdssRTanAineMTaanuunseaas
wisulwai]

-One thing you need to be careful of,
this website gives you the result of your
American English level. If it shows
grade 7-8, it means grade 7-8 at
American’s school. This is equivalent to

(listen)



https://readabilityformulas.com/free-readability-formula-tests.php
https://readabilityformulas.com/free-readability-formula-tests.php
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grade 10-12 of Thai school.

a Ao v oa = X o &< a
[fefidaarziafaivfiezuaniuszaunmuautwis s
weiaziduauiSouaaslssinaaiusn INIITas e
Budiensiunanyldszey 1.6 Twidhlainds

a = o o '
1.6 2a3au05m Fanlimmssngmdunisiu

Beomazioyldiuaisey 3-4 vassmnalnuas]

-Now, you may go to that website and
find one text that you want to know the
level of the text.
[qamunsnlufiiulsdiuuasdumdannanilsiqo

fIMINTIUIZALANNINNILVRITAN]

(use the readability
checker website to
check the difficulty
of an online text)

Reflection (5
minutes)

(Set the students in groups and ask the
students to share their thoughts about
choosing online reading material)
-What did you learn when choosing
materials?
[lﬁﬁfﬂL'%'mﬁflmf]unejmﬁiaLLamﬂﬁwmmﬁmﬁmﬁmﬁ'

umMaAenUNANNAMIIAIANNN T

- What do we think about when we
choose an online reading material?
[(@aadnilsdiasifenfanssmannlmi]

(various answer)

Wrap-up
(5 minutes)

(Conclude the point of today’s class)
-Today 1n the training, we learned the
ways to select our reading materials to
learn outside the classroom. As we
know that we have 4 things to think
about. 1)goal 2)interest 3)level of
English 4)reliability. Now, we can be
informed and choose the reading
materials that are appropriate and serve
your needs to motivate you to read
outside the classroom.

[lumsousuing

va waa A A ' A A v o a
mldisauiiTmaianfemdwiaiouiuanianse

oA o A, a A4 do a
w agnsmMNUNUEI 198 4 Gasfidasda
1)uhwang 2)anuaula 3)szaummsinge

oA A

4)aanidetie
AAUALIIENNNINIUNTILLAZI AN AN UALALZ A

meaUauaamnaJ@Taomsmaaqmﬁansx@iﬂﬁqmmu

(Listen attentively)




201

A v =
N aauanm\mmu]

5. Out-of-class learning task
Students find reading materials using the strategies and the program from the

training session.

6. Consultation
no required consultation



Handout 1: criteria for choosing online reading material
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Aspects The description Examples
Your Goal | Find reading texts that match what | My goal is to be able to
in English | you want to improve when reading | summarize English texts
reading | English. The goal that you set about scientific experiments.
translates into the reading material | Therefore, I should aim at
that you choose and it should finding English articles that
contain relevant content such as put the discussion on science
vocabulary and information. in English.

Your Keep in mind what you are I like science, so I may find
Topic of | passionate about or topics that you | texts that explain science
Interest | find interesting. This can help you | theories, famous

engage with the text more achievements, innovations,
meaningfully and this enjoyment or scientists.
can motivate you to read.

Your *Not too hard...Not too easy* My English level is B1. 1
English | Think about your English skill, choose reading materials that

Level then find English texts that are at | contain B1 or B2 elements

your level of English. When
English texts are too hard, you
may not understand the text. When

English texts are too easy, you will

such as B1-B2 vocabulary
and simple sentence

structures. This is
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find it unchallenging. These can challenging but still
make you feel bored and you don’t | understandable.
want to spend time reading.
*Reliable | Online texts are not fact-checked. [ Iread an online text that talks

Text This means some texts are about scientific discovery. I
unreliable such as fake news, check the date whether it is
opinions, false claims, unverified | updated or out-dated. I look
data. For these reasons, you should | at the domain to see if it is
always check the credentials of the |.com/.gov/ .edu.
text you are about to read. This
includes
1)Date
2)Domain
3)Publisher
4)Author
5)Information
(read more in handout 2)

source:

-In their Own Words: A Study of Suburban Middle School Students Using a Self-
selection Reading Program (Mercurio, 2005)
-Online Reading Strategies for the Classroom (Brun-Mercer, 2019)
-Selecting Reading Materials Wisely (Arias, 2007)



Handout 2 Credibility checklist
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* last ten vears N
*  last 20 years
*  not recent
Date * not indicated J
~
* .edu, .org, or .gov
* other domain
Domain
~
* indicated and reliable
* indicated but not reliable
Publisher | * not indicated
vy

~
* indicated and reliable
* indicated but not reliable

Author * not indicated

Information

AN

* always factual and verifiable

* sometimes factual and verifiable
* factual but not verifiable

* not factual J

Date

The date of publication is important because it indicates the
timeliness and relevance of the information. New
developments or changes in a particular field may render
older information obsolete or inaccurate. By checking the
publication date, you can ensure that the website or article
you are relying on provides the most up-to-date and reliable
information available.

Domain

The domain of a website refers to its web address or URL.
Different domain extensions serve different purposes and
can provide insight into the credibility of a website.

For example:

e Government websites often use the .gov extension.
These sites are typically reliable sources of
information as they represent official entities.

e Educational institutions use the .edu extension.
Websites with this extension are associated with
universities, colleges, and educational organizations,
indicating a higher likelihood of reliable and
authoritative information.

e Non-profit organizations often use the .org
extension. While this extension does not guarantee
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credibility, it suggests that the website represents a
registered non-profit organization, which may have
a specific mission or cause.

e [t's important to note that domain extensions alone
do not determine credibility, and websites with other
extensions (.com, .net, etc.) can still provide
accurate information. It's always a good idea to
consider other factors in conjunction with the
domain.

Publisher Assessing the publisher or organization behind a website
helps check credibility. Well-established publishers often
have a reputation for providing accurate and reliable
information. They may have editorial processes in place to
ensure quality content. Conducting a quick search on the
publisher's history, reputation, and expertise can give
valuable understanding of the website's credibility. Look for
publishers that are known for their expertise in the field,
have a long-standing presence, or have a good track record
of producing reliable content.

Author Considering the credibility of the author contributes to the
overall assessment of a website's reliability. Take note of the
author's qualifications, expertise, and experience in the
relevant field. Authors who have relevant credentials,
advanced degrees, or affiliations with reputable
organizations are more likely to provide accurate and
trustworthy information. Conducting a search on the
author's background and reputation can help determine their
credibility. However, it's important to acknowledge that not
all articles or web pages may explicitly state the author's
identity or qualifications. In such cases, it becomes more
challenging to assess the credibility based on the author
alone.

source

Online Reading Strategies for the Classroom (Brun-Mercer, 2019)
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Handout 3: tools for selecting text (readability checker)

Tool for selecting texts for online reading access

Readability checker: An online readability checker is a website that | https://re

tells you how difficult a text is and categorizes it into different adabilityf
English language levels such as grade 1. (Be careful, this is an ormulas.c
American grade system). It analyzes factors like sentence structure, om/free-

vocabulary, and word length to find out the text's readability. Users readabilit
can input their text into the checker to get insights into its difficulty y-

level. This tool is useful for educators, writers, and language learners | formula-

as it helps them understand if the content is appropriate. By using the | tests.php

readability checker, readers can make sure that they choose the right
level of difficulty for their reading practice.

How to use: You can just simply copy the text you are about to read
and paste onto the readability checker website. Then, it analyzes the
complexity of the text within a few seconds.

Automatic Readability Checker
(Our Free Text Readability Consensus Calculator)

=N C=l

Our Auntomatic Readability Checker takes a sample of your writing and calculates the
number of sentences, words, syllables, and characters in your sample. Our program takes the
output of these numbers and plugs them into seven popular readability formulas. These
readability formulas (see below) will let vou know the reading level and grade level of vour
text and help you determine if your audience can read your writing.

(Note: We also have separate readability teols to calculate grade levels using the Fry Graph,
Raygor Estimate Graph. Spache Formula, and New Dale-Chall Formula, located here: Free

Readability Calculators and Text Tools).

Directions: Paste in a sample of text and click "CHECK TEXT READABILITY." A
sufficient sample size consists of 4-5 full sentences; approximately 200 - 600 words total.
For larger texts. such as books. manuals. or dissertations, pull 1-2 sample sizes from each
chapter. (Note: We limit the sample size to 3000 words. Sample sizes over 3K words are
truncated )

Paste a sample of plain text in the box. Your sample can be between 150-3000 words. We do
not store or reuse your text in any way.

source: Readability formulas: Cautions and criteria (Meade & Smith,1991)


https://readabilityformulas.com/free-readability-formula-tests.php
https://readabilityformulas.com/free-readability-formula-tests.php
https://readabilityformulas.com/free-readability-formula-tests.php
https://readabilityformulas.com/free-readability-formula-tests.php
https://readabilityformulas.com/free-readability-formula-tests.php
https://readabilityformulas.com/free-readability-formula-tests.php
https://readabilityformulas.com/free-readability-formula-tests.php
https://readabilityformulas.com/free-readability-formula-tests.php
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APPENDIX F
Training plan 5-7: Use online reading strategies (Before, During, After reading)
Session S: Use online reading strategies (Before reading; quickly locate a useful site

that matches the goal)

Time: 50 minutes

1. Learning outcome
At the end of the session, students will be able to use an online reading

strategy (skim & previewing) with technology tools (text highlighter)
to quickly locate a useful text that matches the goal.

2. Materials
1) Handout: The strategy 1: before reading - quickly choose a useful site
that matches the goal.
2) Handout: Technology for strategy 1
3) Online highlighter
(https://www.youtube.com/watch?v=ISM3HZL. BWQE&ab_channel=
Weava )
3. Content
This session presents the strategies associate with the technology that help the

students evaluate the text and decide what to read. Before reading, the students
are prompted to set a clear purpose for their search and choose sources that
can provide the information they need. Once they can identify a potential
website, skim the text quickly to determine its usefulness, focusing on
headings, subheadings, and keywords. They are taught to take brief notes on
the key points or ideas to help them remember important information and
serve as a quick reference later on.

4. In-class activities


https://www.youtube.com/watch?v=lSM3HZLBWQE&ab_channel=Weava
https://www.youtube.com/watch?v=lSM3HZLBWQE&ab_channel=Weava
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Description

Teacher

Students

(objective and
lead-in)
(3 minutes)

(greetings)

(greetings)

(Review the previous training)
-Can you tell me what we learned last

(expected answer)
-We learned how to

time? find credible
[niseuldisouseslslulugiainau] sources.
-Yes, we use the guideline to find

reading materials that are credible.

[l i lfuwmaiadumFanssuiinseiial

(Overview and introduce the objectives | (listen)

of the unit)
[shianafsnienanisvasionssuluini]

-Today, we are going to learn the ‘use
reading strategies’. Today, we focus on
before reading.

[FutlnezanGauin MEnagnimssm’

Taguwinnansn)

Pedagogical
training
(5 minutes)

(Use an analogy of sports as an
example to make the students aware of
strategies.)
[1“13”@1”3azmmﬂﬁ‘mLﬁ'aﬁﬂﬁﬁfm‘%'mul,ﬁumwmﬂ%ﬂaq

I ' A Yo &
NIVNBEIN aFLVlﬁq Lia@nulﬂ'ﬂﬁlﬂﬂ]

- Does anyone here compete in sports
days at school? What sports do you
play?

[fasudsfimanlsasonlne? qusuinme:1s?]

(Expected answers)

(various answer)

-When you compete, your goal is to
win or to lose the game?
[\iaqgmusisdi WhnaingvasnmAaTuzwiaunlung?]

(expected answer)
-I want to win the
game.

-During the game, is there anything you
do to help you win the game?
[luszwinana

flarlshariiatoldnuzinunia’si?]

(various answer)
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(Connect the analogy to the focus
“strategy”)
[Feulusdmatafimnunisgumsnaimns]

-Yes, someone may use techniques,
someone may do some particular things
to help you win the game. This is called
strategy.

[l vvanaaldinafia
maﬂumaﬁwm\mmuﬁiamﬂ‘lﬁqmmu:mu

a da .
ad%lﬁﬂﬂ’.}’]ﬂaq"ﬂﬁs]

(listen)

-Online reading is similar to sports. So
can anyone tell me why we need
strategies when we read online?
[Mseusanladasanufinm
ﬁ'aﬁ?uﬁfm’%'yuﬁamJaﬂﬂgﬁhﬁﬂuL'ﬂéfaaﬁﬂaqwﬂﬁmi

Néuaonla]

(expected answer)
-strategies can help
us meet the goal

when we read online.

(conclude the point)

-that’s right, when we have strategies
we can complete our goals easier.
[Qﬂﬁaa Lfiamﬁﬂanqwf

I3 v A/
LS’meﬁﬂJ’]iﬂUii@] whwan FJVI,@’IGW EJ‘IJ‘I/L]

strategic
training
(15 minutes)

(Introduce online reading strategy 1
before reading: quickly choose a source
that is useful)

[iiauanagninsdmdszanii 1

Aowsusuunau]

(giving the handout) see appendix A

[WaainSeulunsfinsnagnimsguanuuuan

a3 appendix A]

-Now, here are the strategies to help
you meet your goal of quickly choosing
a source that is useful.
[@ia"lﬂfrl,ﬂuﬂaﬂqﬂfﬁa:“ﬁaﬂﬁqmmi@ﬂmmﬂlumil,ﬁ

anunsstayaniiszlomlldanimaiia]

-We now have 5 minutes to study the
handout.
[#nZouiinng S wifillumsdnwianaisuan]

(study the handout
A).
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(Ask the question related to the
handout)
[mwsaaieliiniSouaeinsanumslinagniieg

nansalfanelyldtngg

- Now, let's imagine that you read
online and what would be the first thing
we do?
[sesdummnmeigueunisiessnlaiuacFausniin

daozls?]

(expected answer)

-We should get the
main idea of the text
we are about to read.

- To get the main idea, how can we do
that?
[vWelwldlannudeny tsrasvinagsls]

-look at pictures
-look at headings
-look at repeated
words

-look at capitalized
words

-look at bold and
italic words

-look at keywords
-look at the first and
the last paragraph

-When we do this do we spend much
time or a little time?
[Wamvsuiinldnmunnwieies?]

(expected answer)
-I think we should
spend a little time
because we only
look at the words
and not reading
deeply.

-That's correct!

-Right, we need to look quickly and not
spend too much time on every website.
[andas
imdasgatnmaiiiuazatildiaannifiwliunniiy

lavef]

(listen)

(Let the students exercise the strategies
by giving them 5 minutes to find one
main idea of one text)

-Now, we will try to use the strategies
and decide what to read further by
looking quickly on the page.

(skim websites and
evaluate the
usefulness of the
website)
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K= o A o
[aouiifisnsnvassiniFouusn
ﬂg“uauau%mzﬂﬁﬁfm’%‘waaawmmul%ﬂaqwfmmﬂ

uszaaaulainzamer lsunanwesls]

Technical
training
(25 minutes)

-As you try to look for words on the
screen, you might feel dizzy because
one page can have so many words.
[wivimaluladimeliinGeulsnagnslaiouasd

a a &
UszAnSmwin)

-Now, with technology, we can skim
online text casier.

BRI
fmaluladfmansatisliinuendszduiamen

"wdawsnldinndu]
(give the handout) see appendix B

-Now we are going to study how we
can use technology to help us read.
[aouthiinas@nuwrinmezldinaluladsislunmsam

Idoeinels]

-Please spend 5 minutes to study the
handout B

[Wseldiaan 5 wifiednsienans B

(Listen attentively)

(study the handout)

(Introduce Weave - an online text
highlighter and annotation)
[Winsaudnunisls Weave nidls)

-Now, we will watch this video to
understand how we can use Weava to
highlight some key words in websites.
[(ﬂauf: ma:g’iﬁiaﬁlﬁaﬁwmmL“]Tﬂﬁ]i"nmmm'ml‘ﬁ

Weava wialglavidnadagunsdnluiuled]

https://www.youtube.com/watch?v=IS
M3HZLBWQE&ab_channel=Weava

(study from the
video)

(assign the students to pick one website
that they found from the search)

(select on website
and start highlighting
text on the page)



https://www.youtube.com/watch?v=lSM3HZLBWQE&ab_channel=Weava
https://www.youtube.com/watch?v=lSM3HZLBWQE&ab_channel=Weava
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-As you get some ideas from the video,
we will try to highlight some words on
the websites.

[ilaqauldsusumadoyaanidloudn Tuilisnazanslsd

Weava wialaladsnnasumiulod]

(Introduce search functions)

-Apart from text highlighter, what can
we do if we want to find a specific
word in a text?.

[wananthanustudannuud
swnsniaslsldtnsmndssmsauwmdnanizlug

anw]

(expected answer)
-we can use the
search keyword in
the text by pressing
CTRL+F on the
keyboard.

[Wiaaniinisen 10
wiilumssadlfinalulaineguuzsihmiannagninise
wliiuunanueanlmi]

-Now, I will give you 10 minutes to use
the internet to quickly find a source that
is useful.

-You can now cooperate the strategies
and the technology that we just learned
in this class

[azazldamqm 10
Pt va & & A o A
wnlumslEawnasidaiadurmunanuinasiwlayl

ilgtaannifnldlumssrunilaanudagvadios

wnispumanInaadlinaluladiwnunagninisuia

Fouflusudouilld]

(observe each students)

(use the strategies
and the technology)

(Reflection)
(5 minutes)

[WinSoudadunduiRauanifsuanudaimioan
o & ad '
umslinagnin 1 uazinaluladngiomasiu]

-Everyone, after you learn how to
strategically find a reading/article and
evaluate if the source is useful for your
purpose or not by skimming.

-How can these help you?

[nau

v\é’amﬂﬁqmL’%‘uuﬁ'ﬁ'ﬁummSmu/uwmwazmﬁnaq

(various answer)
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6 v
NTURD
A Y & a & o o o
Lm:ﬂszLuu’nLmaa"uaHauuuﬂi:‘[wummm@qﬂi:a
sdvaagunialilasnisduing

-Funaidioguldadnils?]

Wrap-up
(2 minutes)

(Conclude the point of today’s class)
-Today in the training, we learned the
ways to use reading strategies and
apply technology for finding the main
idea of reading texts. As we use the
strategies and the text highlighter, we
can now know the ways to get the main
idea when reading.

[lunseusuiuit
Li’]vl,ﬁl%il%é"jﬁﬂ’lﬂfﬂa%%ﬂ’]ﬁé’]utLaﬂ“ﬁLﬂﬂIuI&gLﬁa@T
WAUWIAARANVDINTIBUT DA
wmefinldnaituszthnmututoniny

aauinmuInIslumaiuuwAananidadu]

(Listen attentively)

5. Out-of-class learning task

Students apply and practice reading strategies with technology outside the

classroom.

6. Consultation
no required consultation
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The strategy 1: before reading - quickly choose a site that is useful

Skimming is a reading technique that allows you to quickly identify the main
ideas or key points of an online article or webpage. Here are some steps to help
you effectively skim online:

Preview the text: Start by previewing the text, paying attention to headings,
subheadings, and any bolded or italicized text or even pictures and media. This
will give you a general idea of the structure and content of the article.

Read the first and last sentences of each paragraph: By reading the first and
last sentences of each paragraph, you can get a sense of the main idea or topic
being discussed. This will help you determine if the content is relevant to your
purpose.

Look for keywords: Scan the text for important keywords or phrases that relate
to your purpose or the topic you're interested in. This will help you quickly
identify the key points of the article.

Ignore irrelevant information: When skimming, it's important to ignore any
information that is not relevant to your purpose or the key points of the article.
This will help you stay focused and save time.

Practice: Skimming effectively takes practice. Start with shorter articles and
gradually work your way up to longer and more complex texts. With practice,
you'll become more efficient and effective at skimming online.

By following these steps, you can skim online effectively and efficiently,
identifying the most important information and saving time in the process.
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Technology 1: before reading - quickly choose a site that is useful | Tools
Technology can play a helpful role in facilitating the process of
skimming online. Here are some ways that technology can help you
when skimming text online:
Weava
Digital highlighting and note-taking: Digital highlighting | (https://
and note-taking tools can help you quickly identify and save | www.we
important information as you skim, making it easier to revisit | avatools.
later. com/)
Search functions: The search function on a website or press
within a document can help you quickly locate specific (Ctrl+1f)
keywords or phrases, making the skimming process more
efficient.
provided
Online summaries and abstracts: Many websites, such as | by some
news sites, provide online summaries or abstracts of their websites

articles, making it easier to quickly identify the main points.

By using these technology tools, you can increase your efficiency
and effectiveness in quickly identifying key information online.



https://www.weavatools.com/
https://www.weavatools.com/
https://www.weavatools.com/
https://www.weavatools.com/

APPENDIX G

Training plan 8: Examine the learning

Session 8: examine the learning

Time: 50 minutes

1. learning outcome
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At the end of the session, students will be able to make a self-made checklist

to assess the learning goals.

2. Content

In this session, The way to assess learning goals in order to evaluate the

effectiveness of a learning plan is presented. The students are guided to

measure the progress and achievements that are based on the goal. In order to

examine the learning goals, the students are introduced with various methods,

such as self-assessment, writing reflection, and feedback from the teacher. The

students are suggested the importance of regularly assessing progress to

identify areas for improvement and make adjustments to the learning plan.

3. materials

Self-made checklist form

4. In-class activities

minut S e Wea o v e
& utes) [muiniFouhrinisowldisouies sl luddainan]

Description Teacher Students
(State (Greetings) (Greetings)
session’s
i)b]ggtlv; and (Review the previous training) (Expected answer)

ead-in the -Can you tell me what we learned last -we learned how to
activity) time? use online reading

strategies.
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(provide an answer)

-Yes, we learned the last strategy of
online reading strategies.

-Now, we have come to the last process
of self-directed learning.

[
¥ a @ 6 @ 6 ' €
mldiTeuinagnigarevesnagninmsdueaulan
o ¥
Ui
mmﬁa“ﬁ'umauqmﬁﬂwuaamiﬁ'ﬂufuuu%ﬁmmaau.a”a

]

(Overview and introduce the objectives
of the unit)
[shiaueFsiaanisvesfianssuluini]

-Today, we are going to learn the very
last step of self-directed learning. We
are going to examine the learning’ or
other educators call this as ‘to assess
the learning goal’.
[fuﬁLi’]ﬁ)izL?uuj’u&umauq@ﬁﬂwaamiﬁwjﬁaﬂmmaa

a 9 A dao = A
m'«a:mmaaumitmug RNIDNUNNIIANBIA UD€

a - | a a o
L3N LWBﬂSZL&I%LﬂW%NW?)ﬂ’]SLSUHE]

-and at the end of this session, you will
be able to assess your own learning
goals by making a self-made checklist.
[unzile fugauwasuil
Qmmza’lminﬂsuﬁumamiﬁuuj’ﬂmqml,aovl,@ﬂ@ﬂmi

o i o &
13N ﬂﬂﬂiﬂi)’ﬂﬁﬂuﬁﬁi’]ﬁ]%md]

(listen attentively)

(Introduce
Pedagogical
training)

(15 minutes)

(Use an analogy of classroom study as
an example)
[Fnianadainssaiunmsaianluioson fs
inFoujldadwlrininGouliwammslunsou

LTWITI AN B8N HININaNTiaw)

-So, when you finish your semester,
how do you know that you have
improved or not.

v a v ] ' dégl = '
[udraumeaisouazildadnglsidiuniala]

(expected answer)
-we look at the
grade.

-we compare the
grade.




218

-What do you look at? or What do you
compare?
[qaugfia=1s? wiaqmuuSouifinuesls?]

-From the previous answer, what is
assessing learning goal?
[udninFoufain matsfiumaiouifeszls?]

(Start discussing
“what” is assessing
learning)

(Expected answer)
-assessing learning is
when we check our
achievement.

(provide the answer)

-Assessing the learning is one process
that we check our understanding or skill
of whether we succeed in what we want
to learn on the subject by ourselves.
[miﬂi:Lﬁumsﬁ'nujﬁ]uns:mumwﬁoﬁmmwaa
Uﬂ']’]&lL"l‘]"’llﬂ%%aﬁ’ﬂﬂzﬂJadLS’]'jWLT]ﬂi:ﬁUﬂ'J']&IZ%’]L%%EL%

a de a A & v @ A \
aanmaamnmuj‘tmiaauu 9 @]'JLI@]’JLEN%?E]VLN]

-and we look at the evidence such as
your performance when reading online.
[Lm:mﬁ]z@%é’ngm@mq L

ﬂi:ﬁw%mwmaaqmtﬁaa’maauvlaﬂ

(Listen to the
lecture)

(Encourage students to brainstorm in
the discussion on WHY “assess the
learning goals” is important?)
[awdronuin

mafimidssfiuamasdanuidyadngls]
-Why do we need to assess the learning

goals?
[ilundasdszfiunaniasoug?]

(Use Mentimeter: an electronic

(Expected answer)
-This can help us
because we can
know whether we
have achieved what
we expect to
improve as we
planned in the
beginning or not.

-Moreover, it is good
because we can
know what to adjust
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discussion board as a means to get the
thoughts posted.)

and improve in the
later plan for the
future learning

(Provide the answer to the question
“why” assessing learning goals is
important)

-It is important because it can help us
realize whether we have achieved our
goal that we set at the beginning or not.
[Lﬂuﬁ'aé’lﬂ”@stwzmmsmj'aulﬁmi’mﬁussqLi‘hm

Tefinasiluaauusnniold]

-It also helps us to adjust some part of
the learning plan for a future study in
case we cannot accomplish the goal we
expected.
[uanmnﬁﬁﬁmlﬁmﬂ%’uLLNumiL’%'ﬂujmamuém%‘
umsinmluewaalunsaifin limunsoussguiman

pfionawivld]

(Listen to answer)

(Introduce
Strategic
training)

[winiZawinsezdiinmsdsailunaauiasldangls

iwazldnagnsals]

-Since now we understand ‘what’ and
‘why’ assessing the learning goals is
important, it is now the time that we
learn the strategic way to assess our
learning goal.

[ilasanaauitindnlain "azls" uaz "y
mydszdunaaninaiouiiadanudeny
ﬁaL’JmLLﬁaﬁmﬁ]zﬁwfﬂaaqwﬂumiﬂizt,ﬁmﬂmmm

95uuize )

(let the students share their thinking
about one way to assess the learning
goals)

-What do you think that we can do to
assess the learning goal?
[Qmﬁmnim:ﬁwama"l,ﬂﬂ"aﬂi:Lﬁmﬂmmﬂmﬁﬁuu:&f
?]

(Listen attentively)

(Share various
answers)

-we can do a test.
-we can make a
checklist on what we
have succeeded in.
-we can reflect on
the experience.

(Point out to the way that is presented
today in this session )
-Right, there are many methods to

(Listen)
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assess our learning goals, but in this
class we will focus on making a ‘self-
assessment’ because it is the most
obvious way to check your goal and
you can do the check by yourself.

[l3 SnaeislundsafiwtminonsiSouizenn
wiluamail imazuinliing eduanas'
LWTWzLﬂu%%ﬁfﬂLﬂu‘ﬁli‘zﬂluﬂ'ﬁﬂiﬁ’ﬂaEIULﬂ"IMN"IU“IJEN@J

o wazgmuauInaIRelddndiiad]

(Encourage the students to think of how
a self-assessment is made)

-What do we start from when we want
to make a self-assessment?
[mﬁ]:L?uﬁnna:"l,ﬂumiﬂsuﬁu@lmaa?]

(Expected answer)

-we have to look
back at the goal that
we set in the
beginning.

-That’s right! We look at the goal.
-Now, we are going to use this goal to
make a self-assessment.

[andaa! ueslyfthnang

sazldihwaineilunsyssdinewas]

(provide the handout 1 and the model
goal)

(study the handout)

-Now, we will use the goal to set up
some statements that will be used to
self-assess.
[iazlfumanaiansdsuialdlunmsdsaduaue

J

-Can anyone think of any statement that
reflects given the goal?
[laseansadiniistonnula q

fzvioufathwangldnials?]

(Listen)

(Expected answer
that can be written in
the self-assessment)
-1 read components
about trees.

-1 summarize the
idea of the
components of trees.
-without using
dictionary
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(show handout 2: the completed
example of the self-assessment form)

-Now, these are the statements that
reflect the goal.
[aouit Afedaanunanssvianainithnans]

(look at the
statement and see the
alignment of them
with the goal)

-When we have all the statements in the
self-assessment form, what should we
do next?
[iialdtaanuluunutsziduamaintuiiuudincne

thalsdalyd?]

(Expected answer)
-While we are
learning, we have to
be watchful of our
actions and notice
that if we have
succeeded in the
goal.

(Provide more detailed answer)

-We have to find the evidence that tells
us if we have reached the goal.
[indosmmangiuiivendnialufashnanaudndess

]

-In this case, we can monitor ourselves
if we can make a summary of the
components of a tree or not. OR if we
read online texts without using a
dictionary.

[lunsdiil
Liwa’m'ﬁnmwaaué’uLaa"L@T'j’lmminagﬂdmﬂiznau
apadulailensala

wiadundudaanuesnlaflaslailinawiunau]

(Give the keywords of self-assessment)
The key is that we have to keep
monitoring our actions.

(Listen)

(Let the students set up their self-
assessment form)

-Now, it is your turn that you are going
to set up your own assessment to assess
your goal.
[ﬁ«mqmLLﬁaﬁqmazﬁaa@fammsﬂizl,ﬁumaaqml,aaLﬁ

atzifuihnansuaigm]

-We will do it within 5 minutes. You
bring out your goal and write down

(Write the goal and
come up with self-
assessment
statements)
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some statements that reflect your goal.
[sazdfiumslvnngly 5 wid
aonhmansvesnmeenuazidisudanNunacyiou

=
fahnuevasgm]

(Give a suggestion on making a new
goal on handout 3)

- Once you finish one learning goal,
there can be something that you miss.
Don’t be worried because we can learn
from that and set a new goal.
[Lﬁa@)‘mmsagtﬂmmmmsﬁmuﬁauﬁaLm”a
mﬁ]ﬁmaﬁ'aﬁ'qmwm@‘lﬂ
"L;im”aﬂﬁmaLWﬂ:mmminL%'wjﬁ]’m?ufw,mm%l.ﬂ'm

wnelwdle

-Some people can complete the goal at

the first time. So you can proceed with

another goal too.
[pwaumunsaidmanoliduseldluasoun

aaiugmannInduauvnauhnansawldisuiu]

(study handout 3 on
making a new goal)

(Point out to making a new goal section
in the form)

-If you find out your missed points or a
new goal you want to pursue, write it
down in this box.
[mﬂqmwugﬂﬁ'wamvl‘ﬂ‘vﬁaLﬂmmﬂmiﬁ'qmﬁaami

faey Ididouaslutoadt)

(Listen)

(Wrap-up)
(2 minutes)

Conclude the point of today’s class
Script

-Today in the training, we learned the
ways to assess our learning goals.
[lunseusaiuit

v a waa a = v
Li’]vl,(ﬂ LELEACxIe smydezdiwmihnan gN3LILNI VDY Li’l]

(Listen attentively)

1. Out-of-class learning task
Students evaluate their learning goals using a proper assessment method.

2. Consultation

no required consultation
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handout 1: self-assessment vvvilszdivaues

HUUUSLIN UM LLDN

fdae: Tsadsuilmanoiinasdi Tugeaimane amiubisuundoanuooniiiu
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ithvano 578015 Uszidunilag
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handout 2: a completed example of self-assessment form

HUUYUSZIH ALY

fde: Tusadowihmanoiaaed Tugouihmny aniulisunndoanuaaniiiu
Uszidiusingg Tutosmuns anntdusnifiunsussfiusuedasnainaioaanslu v Tu
Pos mownulsaasuminanussanseliussaihvanowsoslivana

uuuissiinniag
huany s7UANS Usziiinmitiog
duaansnag 1 aguasdulsznovvosduliiTuion | QO F\”
Foyaniuau Tinenitenuan AUNAIL
=l - A w
ey Q lila
GRPSIEERITIRN , . N
silidmenien 2 sulaslilgwauunsu g "lr;l )
Trimn e awli ,3]:':',‘1 i
" &
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WAUIUNTH - a g
muluiud 1 Q leuedn
ALLEB O i'le
- N
Q leuwdm
Q Tilsy
Agd
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Source: Knowles, M. S. (1975). Self-directed learning: A guide for learners and

teachers.



Handout 3: the model of setting a new learning goal

adhathnunenisisoung T

fhda:
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Required session #1

APPENDIX H

Consultation plan required session 1: Checking the needs and goal

and goal & the goal statement

1. Outcome: Students will be able to create or revise to have a completed

learning goal that aligns with the needs.

2. The scope of consultation: In this session, a student will be asked with
questions to reflect how their needs and the goal align. The consultant
employs strategies such as actively listening, asking clarifying questions,
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focus: check the alignment between the needs

using reflective questions, exploring options. Also, the consultant incorporates
the SMART goal setting, specifically, on the R-relevant between the needs and
the goal. This ensures that the student's needs and goals are understood and a

learning plan can be further developed that aligns with their desired goal.

w

Materials: Students’ goal and needs analysis
4. Time allocation: 30 minutes

5. Question guidelines

Opening (3 minutes)

(Greetings)

—

(Build rapport by having a small talk with the student)
-How are you?

[#nisouaunedlna?]

-How have you been for the past week?

[fonsifirinuanlvieslsanine?]
(Ask the students about self-learning.)
-How do you do with the self-learning tasks?

[resluRniSougdhoamaududuadnglathe?]

(Repeat, summarize, and restate what the student says.)
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(Ask about the last session of the training)
-Can you tell me, what did we do in the last session?

[Fnsuvenagldlnuiaminusinieslslume?]

(Repeat, summarize, and restate what the student says.)

[

(Bring up the topic about the needs analysis and goals setting)

-Today, we are going to check the needs analysis and the goals setting
that you have done prior to this consultation session.

[uiisezanamseuinfsiivniSosasnnwam (needs) fuhwansfiinSouanen’ly
(goal) seandasnunials?]

Midway (25 minutes)

—

(Ask about the needs)

-Now can you show me the needs that you wrote from the last session.

[Fnspwhasndnisouamnaw (needs) wuaaslinzanian]

-Can you explain a bit how you got these needs?

[sin3eutsatineinsindunldenudasms(needs )iunaingls?]

(Ask about the goal)
- What do you think is your goal

[Fnsoudadudminslumasoui(goal) vasinisuudien:ls?]

- How did you set the goal?

[ihnanenaseuizesinsou(goal) eanndymla?]

-We are going to use SMART criteria to check if your needs match
with your goal.
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[5raslgmsasimanowuy SMART lunsasissauenusenadas]

-So, we will specifically look at R-Relevant

[o3 3azlanuadnludsnes R wia relevant dudahenafadosiu]

(8]

(Use questions that have the student reflect on R=Relevant)
-How does this goal address your current needs?

[hwane (goal) fasroulmifuisanudasmafiazian (needs) sl

-How do you see the needs and the goal connected?

[snispwAwianudasnsfiaziaw (needs) use whnanglunaisou; (goal)

R o g o '
sunusinanals]

(Check other aspects of the goal)
(Use questions that have the student reflect on S=Specific)
-Is the goal you set too broad?

[hnanadsniEauesliniafuldnsala?]

-Does it point to a specific area of your needs?

[ihnaneiulddasiuluianadamsiamzdusasinsouniela?]

-How would you make it more specific?

[snBasmarildithnansdanuanzasanzdulaadiels ?]

N

(Use questions that have the student reflect on M=Measurable)

-How do you know if you succeed in your goal?

o A v o A ° o & a .?
[#nisouaznnuldainslsmninSouwindiSaanuithnanenield ?]

-What action or behavior would be used to measure your success?

o A a 1 P rLa,u, o & o A ]
[ﬂ’liﬂiz“ﬂ’]‘ﬂiawt’]@]ﬂii&l ANALLTINAIURIIIVDIWNLIYW ¢ ]
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(Use questions that have the student reflect on A=Achievable)

-Do you have enough access to resources that help you accomplish
your goal? (e.g., technology, space, equipment, etc.)?

o A 1-» A a & A a lq,ud avlr?
[umsyummm ¥i] %iauqﬂﬂimLWﬂdWﬂ'ﬂ“ﬁ’)ﬂ %%ﬂLSHuUiiiﬂLﬂ’]’lﬂ&l’]ﬂﬂia ] ]

-How do your abilities and skills help you to accomplish the goal?

[aumansnuszinvesiniSoutoldinSouussgiimangldednsls?]

-Is this goal too difficult or easy for you? How would you change to
be more achievable from your perspective?

[hwanefisnnwiodeiinlddamsuinisen?

iniSouazfouez e liinFouursguhnangld?]

(Use questions that have the student reflect on T=Time-bound)

The following is the set of questions;
-How many activities would you do to achieve the goals?

o A o Ta a4 = slq, 2
unLsum:m[mmimamuwa %HSSQL?]’]%&I"IEI ]

-How long would you take to complete each activity?

o A 2 ' o a ' fl '?
[snBeuazldimuuud nulunsvifianssuudazagne?]

Closing (2 minutes)

—

(Conclude the revision of the goal)

-After we have checked with SMART criteria, can you review your
goal again?

[wasnfinenaseunuinausi SMART wasuriluus

o A a & ] o A oA
wnissunumuinaidldlnuinhwasvasinsauwiaszls |
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[\®)

(End the conversation)

-Hope our conversation helps you to have a certain goal for your self-
learning.

[pgwivimIsuniaaamazssliinSoufhminsiuisalumaSouidoauies]
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APPENDIX I
Consultation plan required session 2: Checking the learning plan

Required session #2 focus: check the learning plan

Outcome: Students will be able to revise the learning plan to be more
practical

The scope of consultation: In this session, a student will be asked with
questions to reflect their designed learning plan in order to check the
practicality of the learning plan. The consultant uses reflective questions to
urge them to think deeply on the feasibility of the timeframe, potential
challenges, the alignments with the student's goal with other elements such as
materials selected and strategies used.

Materials: Learning plan template

Time allocation: 30 minutes

Question guidelines

Opening (3 minutes)

(Greetings)

—

(Build rapport by having a small talk with the student)
-How are you?
[inSousunodlnu?]
-How have you been for the past week?

[lawiiruanlvies lsuning?]

(Ask the students about self-learning.)
-How do you do with the self-learning tasks?

[resludniSoudhoamausuiuadnglsge?]

(Repeat, summarize, and restate what the student says.)

(Ask about the last session of the training)

-Can you tell me, what did we do in the last session?
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[inssuvenagldlnaiasmiususnrerlslthe?]

(Repeat, summarize, and restate what the student says.)

3| (Bring up the topic that is to check the learning plan)
-Today, we are going to check the learning plan that you have
prepared prior to this consultation session. We are going to review
your plan with the criteria, adjust and revise your plan if needed. At
the end, you will have a practical version of your learning plan where
you can follow when learning outside the classroom.
[Huflnazinaneseuunumaiouiiindowldaasinailiteumslimusnmlunssi
lagldinuat LﬁﬂﬂﬁjﬂgdLm:tmwlmLLNumsﬁwj"nadﬁnﬁw
wgazanansain llfnwldsadeinisoueenluiFuuuenioisou]

Midway (25 minutes)
1| (Ask the students to bring up their finished learning plan

- As you designed the plan last time, please bring up the plan you
made.

EAd o o oa @ a @ v A o d o v o
[Iuﬂidﬂttﬂ'luﬂLif;l%vl,(ﬂﬂaﬂLLUULLNuﬂ’]SLSU%q‘%’LﬂLLﬂ’J ‘UalﬁuﬂLSEI%W‘ILLN%Y]YHVL'JT%N’]]

2| (Ask the student to reflect if the goals translate to the activities)

-What is the reason that you do this activity?

“ A A d 09 00 o o a a’i’r)
[uﬂLiﬂ%uL‘VWJNE]E]ZVLTYW]’]IWLLFILiﬂ%ﬁ]x'ﬂ’m?ﬂﬂiiwu ! ]

-How is the activity relevant to your goals?

a &4 v @ o A . 2
[ﬂﬁ]ﬂii&l%mFJ'J"IJadﬂ‘i_lLﬂ']%&l']f.l“llad%ﬂﬁf;l%af_lqﬁvlﬁ H ]

(Ask the student to reflect if the activities are practical with the limitations )

98]

-How will you manage the activity to complete in time?
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[ummm:ﬁmmiﬂammama ILARLRIINULIRNT ]

-How much time do you think it will take to advance this skill? and

Why?

[sinsaudairdasldnauriinslumswamineei? wszezl1s?]

-How long did it take you to ? and based on what you’ve written,
how long will it take you to complete ?
[fnFowasldiamumrinlsluns uazaINARNSwduuwan
wniseuAaiziduialasldiavile ?]

(Ask the student to reflect if the materials or websites match with the
activities)

-Why do you think that these resources are good for you?

“ A A& a o B 2 T
[LWSW:L%@I@uﬂLSUuNﬂ@mLma\ﬂlagama’m(ﬂﬁ’miuumiﬂu]

-How do these resources help you to develop a certain ability?

[undstayamaridsinisouiamanuamuInunsainsldadings?]

9]

(Ask the students to reflect on what and how they will use strategies)

- How will this strategy help you complete your goal?

[nagnifazdasliinSouussguhmanyldadngls]

Closing (2 minutes)

—_—

(Conclude the practicality of the learning plan.)

-Today we have checked the practicality of your learning plan with
the four criteria. Can you tell me one more time how we check our

learning plan?

o & 9 & 1y a 1y o A % ol
[’mul,mvl,ﬂm’maaummLﬂuvLﬂvLmJaaLmumiLmugﬂu IUNLIIUALNUNRUIZNNT
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(End the consultation)

-Hope our conversation helps you to have a practical learning plan for
your self-learning.

[agwivinsunuasmzslidniiouiuiumaiouifisanwiai lddlunmSouids

auLal]
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Consultation plan required session 3: Reviewing the learning plan

Required session #3 focus: The review of the learning plan

235

Outcome: Students will be able to revise and adjust the learning plan to the

current circumstances.

The scope of consultation: In this session, a student will be asked with
questions to reflect on the learning plan in order to check and review the
learning plan along with the student’s progress. The consultant mainly uses

reflective questions to prompt the students to think deeply on the feasibility of

the timeframe, potential challenges, the alignments with the student's goal
with other elements such as materials selected and strategies used.

Materials: The learning plan
Time allocation: 30 minutes

Question guidelines

Opening (3 minutes)

(Greetings)

—

(Build rapport by having a small talk with the student)
-How are you?

[sin5euaunedlnu?]

-How have you been for the past week?

[fonsifirinuanlvieslsanihe?]
(Ask the students about self-learning.)
-How do you do with the self-learning tasks?

[resludniSoudhoamaududuadnalathe?]

(Repeat, summarize, and restate what the student says.)

(Ask about the last session of the training)
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- Can you tell me, what did we do in the last session?

[insouvenagldlnuiasmfudusvnes1sluine?]

(Repeat, summarize, and restate what the student says.)

(8]

(Bring up the topic that is review & revise the learning plan)

- Today, we are going to see if you are able to carry out the learning
outside the classroom as you once laid out in your plan. If it is
necessary, we are going to revise some part of your plan with the
criteria. At the end, you will have a more practical version of your
learning plan that you can follow when learning outside the
classroom.

s
Tuit

o 4 o A o A a o [y a A v A 1
mmaznaTIreunwImnEsumEIndiunsauiuanianiouaainunulilanialu
wndndu 13nzdsdinisdsudasuunssinvesunulas lin st
A o a P a o o A o v A X
wainiSpwazfiununaSouiatuildnuldatanin

wazih ldSouiduauasuanieasoudaly ]

Midway (25 minutes)

—

(Ask the student to reflect on the plan in the aspect of Action.)

-What have you learned?

[FnisouldiFouseslnie?]

-How did you learn?

[Fnisowsousldadnils?]

-How well did you do?

[inisowinlaaualnu?]

(Ask the student to reflect on the plan in the aspect of Feelings.)

- How do you feel about the process?
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o o 2 . 4 o & a =%
[uﬂ Lmugaﬂamﬂim mnumumauﬂ’mmugu]

- How satisfied are you with your learning?

ar a e a v o a v =)
[un LIUUN E]I%ﬂllﬂ’]iﬁﬂug“ﬂ IBNLIUUBNINUD UL Udlﬂ]

(Ask the student to reflect on the plan in the aspect of Overview.)

- Do you think you are getting closer to achieving your goals? Why?
Why not?

o a A e a @ Y o A XA ] 2
[unLmuﬂm'mnLi&luwﬂﬂaLﬂ’mmwaaummumwumavm Y PR ]

- What can make you reach the goals easier? And What challenges
prevent you from achieving your goals?

o 9 s ="
[elsviliiniSouussquihmang ldiedu ua

anurimeeslsfidarnslilniSouussgiiwang]

- If you could do something in your plan e.g. strategies, resources,
assessment, what changes would you make?

o { & A . o A
[mndniSousmunilounitefs wu nagns niweans madszdiiu

Aniouazifuuuilasesls?]

4

(Ask the student to reflect on the plan in the aspect of From Now On.)

- What are some adjustments you will make for your future learning?

o« o .=|' v o o a o A
[uﬂ SHPCEIRST LﬂﬂUuﬂ:vlsuﬁlﬂﬁq%?ﬂﬂ"liLiUué’luﬂu'}ﬂﬂm 23un LSF_I‘LL]

- Why do you change them?

[wszezlsinBoniadfonFesin?]

- What is your next step?

[1unoudelivosinSoudons1s?]
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Closing (2 minutes)

—

(Conclude the reviewing of the learning plan. And revising in some cases.)

-Today we have reviewed (and also revised for some students) of your
learning plan with the four criteria. Can you tell me one more time
what we do to review our learning plan?

o dg/ v o o s =
[utinldanasoy (wazudludmsuinSauuran)
VoIUNUMIFIUIIaIUN S BU BN AT R TET

Hpuenazanaitid maiinaihezlsienoniuuszariseuununaiouivenn?]

[\®)

(End the consultation)

-Hope our conversation helps you to have a practical learning plan for
your self-learning.

[aawiriinssunuiasaztisliinSeuduumaSouiisanwieih luldlumaSouidee

wiod)
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APPENDIX K
Consultation plan voluntary session: General consultation

Voluntary session focus: general consulting

Outcome: Students will be able to reflect on their own problem(s) and
propose a solution(s) to the problem(s).

The scope of consultation: In this session, a student will be asked with
questions to reflect their self-directed learning and in any subject the students
want to talk about. The consultant employs reflective questions to prompt the
students to think deeply on the matters.

Materials: -

Time allocation: 30 minutes

Question guideline

Opening (3 minutes)

(Greetings)

—

(Build rapport by having a small talk with the student)
-How are you?
[sinBousnodlnu?]
-How have you been for the past week?

[fonsifirinuanlvieslsanine?]
(Ask the students about self-learning.)
-How do you do with the self-learning tasks?

[resluRniSougdhoamaududuadnglsthmaz ?]

(Repeat, summarize, and restate what the student says.)

Ask the student to point out the topic that they want to discuss today

- What should we discuss, today?
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[TuiviniSouasninmazisesezls?]

Repeat, summarize, and restate what the student says.

Midway (20 minutes)

—

(Ask the student to reflect on the topic he/she wants to discuss.)
or

(Ask the students about the goal of the students learning plan)

- Were you able to carry out your learning plan as planned?

o A o A a val qu,vlq, A vL o]
[uﬂLS&I%&’]&J"I‘SQ@’]L%%ﬂ’]E@]’]&ILLN%ﬂ"ISLiEJ‘l«LE‘YI’J’N A EANID LA ]

- Were you able to.....7

[#nisouaann...... ?]

- What made it difficult for you?

[alsvnlsisiniSoudinnla?]

- How did you learn.....7

[dniSowsaud. ... ... at19157?]

- Why do you think this situation happens?

“ A & a 2 ova X 2
[LW?’]zLﬂ@!l@%ﬂLiﬂ%ﬂﬂﬂﬂ')'}ﬁﬂ'}uﬂ’]im%ﬂﬂ‘l@Lﬂ@”ﬂu ]

(One word such as “So ...?” “Because?” and “And?” or silence is used if
clarification is needed.)

(Observe the reactions of the student along the way)

(Start using questions that help the student think about solutions)

- What would you do next?
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[sini5auazvindsladaly?]

- Why do you change them?

[iwnzmglainiSoudadfouiu?]

- What do you think will help improve this situation?

[snseudaiaslatioutlagnumaniild?]

- How would you proceed with this?

[sin5amazvinadelsnuisasii?]

Closing (2 minutes)

—

(Conclude today's consultation.)

- Today we have discussed......... Can you tell me one more time
what we should do?

[uinldquiuud......... touenazanaisldwainnaishednels?]

(motivate the student to have more consultation if needed.)
-Hope our conversation helps you to see what to do next.
[wishmssunwaasezeldinEounsiuiidesineslsda’ly ]
-You may schedule another appointment with me if needed.

[wninSoudasnsdinmaanintanansagle]
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Learning Log Handout

Learning report

| 2

Goal:
Data/ Reading ’ Strategies Procedura of
month Time WMatarials used raading

Reflection / comments
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APPENDIX M

Interview questions
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