CHAPTER 1

INTRODUCTION

In the field of educatioﬁ, evaluation is very important because
it is the process of judging the effectiveness or worth of an education
experience as measured against instructional objectives. It seeks an
answer fo the question; #0f what value is this measure of agmount,status,
or progress when comparedsWwith the instructional objectives?"l The
value of an educational #esi’ 46/ the classroom teéacher is directly pro-
pertional to the extent #£o which the results obtained are transliated
into improved teaching practice by the teachers and improved learning
condition for the pupils;2

In general, tests are used as sources of information for super-
visory instructions; as aids to school surveys; and as reaearch équip-
me_nt.3 uHowever, in the field of language testing; six differnt
purposes are aimed at :-1) to determine readiness for an instructional

program; 2) to classify or place individuals in appropriate language

lSchwartz et él;, Evaliuating Stﬁdent Progress; (NaY. : Longmans
Green and Coe.y 1957) ¢ Dot Lo

. 2Green, Measurement and Evaluation in Secondary School (Rede&
nop-), Pe 89.

3Green, ibid.

4B. Spolsky; et ale, "Preliminary Studies in the Development
of Technigues for Testing Second Language Proficiency" Language Learn-
ing, 3 (August, 1968}, p. 79. )
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classes; 3) to diagnose the individual's specific strengths and weak-
nesses; 4) to measure aptitude of learning; 5) to measure the extent
of student achievement of the instructional goals; and 6) to evaluate

2 Among these purposes, only two-

the effectiveness of the instruction.
to determine rea&iness for an instructional program; and to diagnose
the individual's specific strengths and wealknesses - are directly
related to teacher-made tests; Such tesﬁs test general proficiency to
indicate "what an individual is capable of doing now;" (as the result
of his comulative learning experiences) and "may also serve és a basis
predicting future .a'l:1:a:i.n.m<an’(::,".6 ’

A good test should Mieét/the oriteria of validity, reliability,
objectivity, comparability; sampling adeqﬁécy; administratability,
economy and utility. '?However; the most important characteristic of

8,9,10;

any appraisal technique is validity. This refers to "the extent

to which the results of an evaluation serve to particular uses of which

5D.P.; Harris;;Tesfing fnglish as a Second Language (N.Y.:McGraw;
Hill Book Co., 1969), ppes 2V~ 3.

6Harris, dbidy

7Baron, Evaluation Technigues for Classroom Teaghers (N;Y;:Mc
Graw-Hill Book Co., 1958), p. 1lh.

8Scharwartz, Opscitey, Pe 52s

9Green; op.cit.,_p.}.

1ON.E. Grorland, Measurement and Evaluation in Teaching (N.Y.:
Macmillan Co., 1965), p.59.




it was intended." 11There are three main types of validity; content
validity, statistical validity, and psychological and logical validity.
Among them, statistical validity can be achieved indirectly by correla=
ting the obtained scores with other known tests which have already been
generally accepted as valid measurements, and which can serve as criteria
for vélidation.lz’IB_

Unfortunately; in the fiedd of langﬁage teaching, many new methods
are being experimented with 511 parts of the erld; and.many of them
are congidered successfuli The /methods of testing; however, has so far
failed to match the success ©f Gteaching methods; "partly because mary
of the skills being taught afe difficdlt to measure, and partly, perhaps,
because the purposes of teaching and testing are insufficiently co-ordi-
nated by those who teach and those who e);amine."14 Cérrolll5 states
that there are two ways in testing.a language; One is by the "Inter-
grative approach," (attémping to assess overall proficiency at oncef
and the other is by the discrete-point approach!' (attemping to break-

up knowing a language into a number of distinct points msking up each

llR. Lados Langudge Testing (NoYery Iongman 1Green and COQ; 1961);

P9300

12Green, opscitey, Pe 30.

13J.B,'Gerberich, Specimen Objective Test Items (N.Y.: Longman
Green and Co., 1956), pe 24

14

SPOISky1 0D Cit.o 4 P059-

15JQB. Carroll, et al., "An Investigation of Cloze items in the
Measurement of Achievement in Foreign Languages' CEEBRD Report (Mass:
Harward University, 1959), cited by Spolsky, oRe.cite



skill.) Robert Lado was obe of the pioneers who &eveloped discrete-point
tests in the form of "multiple-choice testsﬂl6 This type is testing ver&
welleknown and is now used in every school in Thailand, as well as in
other parts of the world;

The multiple-choice test has many advantages but also many limi;
tdtions which need to be conside;ed. Brown.gives four basic advantages
of mu;piple—choicé tests as & cpecific content, preciseness of problems
posed, rapid and accurate maxking, and purity of content.l7 These virtues
make the multiple-choice tgsts generally superior in reliability and
validity - two very important test characteristics -~ to composition
tests.18’19 Lado suggests that objective tests, or rmultiple-choice tests,
have two important valuesi saving time and sceoring with speed and ease;
There can be no doubt that they- test mewe fully and economically the
elements of & language than do other forms of testing; However, he says
"Uﬁless they are designed with great skill, objective tests can give the

appearance of validity without in fact being valid." It may be possible

for an examinee to score highly on a multiple-choice test, for example,

16Lado, OD.cite

. 17Jo Brown; Obijective Tests ¢ Their Qﬁgsﬁzggiiankggg Analysis
(London : Longman Green and Coe., 1966), Dpe 142

18Harris, opacgg;, pe 50,

19J0M- Ruch, The Objective or New Type Examination (California:
Berkley Book Co., 1929), p. 11l2.

201 do, opscite, pe 112.



without, in fact, being able to express himself in»the spoken or
written language at a level appropriate to his age; experience and
education level. That is; a multiple-choice test which achieves
objectivity and validity in testing the elements of a language is not
automatically testing the skill off an individual to use those
elements or to manipulate them in situation.21 In addition to this,
two basic limitations of any multiple-choice tests (or any type of '
objective test) are thal i does not afford any opportunity to the
examinee to display his powers of ordering his thought in a logical
or effective sequence; andfthe test writer must concern himself the
elemination-of cultural bias;za

At the present; the author considers the multiple-choice test
an ﬁneconbmical test; espécially for Thailand now where paper and
printing material shortage is a nationzl problem; Paper and printing
materials cost us approximately triple price now compared with the

23,2k Testing

price four years ageq with the price continuing to rise.
Engligh language in Thailand alms primaraly at its grammatical points

at all levels.'It is a.'must!’ for. tesdchers to test their students in

2l;. Brand, "Some Asbects of ‘the Tésting  and Teaching of English
Language in Schools! AIT (Bangkok:English Language Center Publication,
1970), P'5¢ ‘

228rand, ibide, Ded
23"Printing Material Shortage', Siam Ruth, November 11, 1973,p«3.

2k . .
"The Price of Printing Material in Near Future," Thal Ruth,
January 29, 1974, p.l and 16.

A}
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this aspect because it is required at both school and collesge levels.
This requirement means that multiple~choice tests have to be long or
have to be used very often if they are short, because there are a lot
of grammatical points to be tested in each level. Unfortunately, most
of the teacher—made multiple-choice tests in Thailand in all subjects
have very short life spans indeed. They .are usually used once or twice
and thrown away. Very few teachers are igterested in analizing the

test items for future use.27 As a result, a very large sum of money

is wasted yearly and ingreasingly. No one knows how much is wasted each
year on teacher-made multiple-choice tests that are not actually valid
due to their lack of both feedback from tést analysis and of essential
item-writing skills. When measured in money, the waste may run into
millions of baht. But, when measured in human terms, the waste becames
appalling; the costs of stunted education of students, the_frustrations
and negative attitudes arising from their failure to iearn, and the
contributions to the-“drop-out rate with its comsequences of unemploy-

ment and poverty result in a staggering drain.on the nation'!s resources.

2?English Curriculum Guide for M.Se Lios  {(Banghok |: Kuruspa
Publisher, 1971), pp. 1'& 3%

26Eng;lish Syllabus for the Certification of Education Level
(Bangkok : Kuruspa Publisher, 1971), pP. 3 - H.

2?“Evaluation in Secondary Schools,' Report on the First Seminar
in Supervised Professional Experiences. (Bangkok : Samsen School, 1973),

Ps 31l

28J.R. Bormuth, "Comparable Cloze and Multiple-choice Comprehen-
sion Test Scores" Journal of Reading, 10(February, 1967), p. 291.




Therefore, as a means of solving some of the problems of
maltiple-choicé test comstruction, its high cost, and limitations of
expression, the author wants to introduce the''cloze test'to be used
alternatively to multiple-choice test, if it is possible, in testing
the structure of the Fnglish language. This implies that the gramma-
tical points will be measured by.using reading comprehension as a
means,

A cloze test is a test constructed according to cloze procedure
which was introduced by Tayloxr in 1953.29 it is valuable because it is
highly reliable and valid and can be easily and objectively constructed
and scored.ao The ability to read with understanding can be measured
rather well by cloze test, At the dntermediate grade level, BorbuthBl
has shown that correlation between cloze test scores and maltiple-
choice test scores on seven different types of comprehension was very
high: He states that '"...the comparable scores could be said to be

32

highly reliable.® Taylor33 found that the eorrelation between AFQT

(Armed Forces Qualification Test) scores and pre-cloze, any-word

29W.L. Tayler s HCloze Precedure: A New. Tool for, Measuring
Readabilifty i Journalism Quarterly, 30 (1953), pp. B15-433,

3OBormuth, opscitey DPs 291,

e

)lBormuth,ggp.cig., Pe 295,

]
5EBormu'I:h, op.cit., p. 297.

341 Taylor, "Recent Developments in the Use of !Cloze Proce-
dure'” Journalism Quarterly, 33(1956), p. 45.




deletion test scores was .70 and post-cloze, noun~verb~adverb deletion
test scores was .80. Rankinsg'obtained a correlation of .78 between
the scores of a post-cloze, noun-verb deletion test and a criferilon.
JenkinsonBsfound a correlation of .82 between a pre—cloie, any-word
deletion test and a reading comprehension test at the adult level.
Friedman3§ obtained correlations rangiag from .90 to .91 between 20
pre-cloze, any-word deletion tests and 20 reading comprehension tests,
Tor non-native speakers, Oller, et alB?found that by using the accep-
table word scoring method, and by using Darnell's cloze-entropy
technique, cloze test scores have yielded correlations with the total
scores on the UCLA ESLRBE (University of galifornia at Los Angeles
English as a Second Language Placement Bxamination) and the TOEFL,
ranging between 83 and ,89.

For the reliability of cloze tests, all of the studies utiliz-
ing any-word deletion have reliabilities betwgen .80 and .98 when

33

measured by split-half and Kuder-Richardson foxmula 21, Oller” "states

3LPE.F. Rankin,-''The 'Clboze Procedure - Tts Validity and Utility"
Fifth Yearbook of the National Reading Conference, 8(1959), pp.131-1hl
cited by EeF..Renkin, Jr., "The Cloze Procedure — A Survey of Research”
Fourteen Yearbook of\ the National Reading Conferencs, (1965), p.l36.

35M.E. Jenkinson, "Selected Process and Difficulties in Reading

Compreheéension (Unpublished doctoral dissertation, the University of
Chicago, 1965) cited by Rankin, Jr., ibid.

36Friedman, cited by Rankin, Jr,, ibid.

37J.L’J. Oller, '"Cloze Tests of Second Language Proficiency and
ijhat they Measure," Language Learning, 23(June, 1973), p. 111.

38511er, ibid.



that cloze teats have more advantages than multiple-choice tests
because they have very high internal consistency, can be coastructed
and administered very easily by '"a person who is unkilled in the
technicalities of constructing multiple-choice tests," and can be
standardized (or criterion referenced) by simply comparing scores of
non-native speakers with scores achieved by native speakers. In one
study with Conrad, he concluded that ‘seethe cloze method is a very

promising device fer measuriﬁg ESL proficiency,“39 In addition, it
4o

notewopthe that in a latest study Hauska obtained correlation
coefficlent of yho = 1,00 #hen he compared reading comprehension

scores with cloze scores,

Therefore, the authoxr thinks that a c¢loze test might possibly
be used alternatively to & multiple-choice test for testing English
gragmatical points.

Purposes of Study

Genecral Purpose

The purpose of-this study was to find outdf the cloze test

39J.W. Oller and C.A. Conrad, "The Cloze Technique and ESL
Language Learning, 22(December, 1971), p. 285.

QOJ.T. Houska, "The Efficacy of the Cloze Procedure &s & Read-
ability Tool on Technical Content Matherial as Used in Industrial
Education at the High School Level,' Dissertation Abstracts Interna-
tional, 3 (February, 1972), p. 4500-A.
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could possibly be used alternatively to the multiple~choice test for
testing English grammatical points. The main reason behind this study
was to save the expense on printing'material and the time for prepar-

ing a valid structure test.

specific Purposes

The specific purposes of this study were:

1. To develop andevelddate| a cloze of English structure test
by correlating cloze test Mscores-with multiple-choice structure test
scoreSe

2, To find out if there were any order effects on the scores
of the two types of tests taken on the seme content, e.g. cloze test
first, and multiple-choige test second, and vice versa.

3, To find out if the differehces between sexes effects cloze
) &
test and multiple-choice test sScores.

L, mo provide a frame of reference for interpreting the cloze

test scores in terms of multiple-choice testescores.

Significance of the Study

The' author Jof “thisstudy expect the following benefits from

the study: !

1, It will introduce the use of cloze procedure to test English
structure és an alternative to multiple;choice tests. The former is
pmuch more economical in time, expense and energy.

2. It will provide 2 practical frame of reference for interpret-

ing cloze test scores in terms of multiple-choice test scores, It will
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be very useful for English teachers at the Certification of Education
Level, especially for those who are in Nakornsawan Teachers! College
%, It will be a pioneer research in utilizing cloze procedure
for testing the structure of\a Janguage
L4, Tt will provide the ideas of cloze procedure in measuring

other abilities to those who are iAfereated in it, and those who want

to do more research in this field.

Pelimitation of the Study

The scope of this study was as follows:

1. It was confingé especially ta 200 Thai second-year students
(120 boys; 80 girls) in NakornsSawan Teachers' College in the academic
year of 1973. They all had“had at least 8-yearfs?experience in learn-
ing English as a foreign language compulserily and were drawn by the
randon sSanpling wethod. They were learning "English 5%.

2. The seletion of subjects was made on the basis of the above

criteria,with no rcgardsto the subjeets?! socio-econonic background,

learning achievemcnt, intelligence guotient, health, motivation or
any other pcychalogical, vatiabkes.

3, .The study was purposely aimed at measuring of studeits'
English structure proficiency by utilizing a multiple-choice structure

test and a cloze test of English structure.
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Basic Assumptions

This study has the following basic assumptions:

1. The multiple-choice structure test and the cloze test
utilized in this study were suitable to the_subjects; abilities in
the areés of grammatical points, stpuetures, vocabulary, cultural
background of English language, and readability.

2., The multipleé=choice structure test utilized in this study
was reliable bacsuse it had been tested and all items were analized
statistically in the pidof study.

3, The testing ard s dministration were reliable because the

examinees and the proctors follawed the same test instructions.

HypotheSes

The author hypothesized that:
La Tﬁe gecores- of the multiple~choice structure test and the
cloze test would be significantly correlated at the .01l level of

~

confidence.

2. There would be no order effect on the scores of the multiple—'
choice structure test or the cloze L2t takKen on) tlie(some matters,
3, The differences belween sexes would not effect on the multi-

ple-choice structure test or the cloze test scores.

Imperfection of the Study

It was possible that this study was imperfect. The imperfection

might due to partly the subjects! unfamilerity with the cloze test,and
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partly the short span of cognative abilities. The tests were based

upon the grammatical points learned by the subjects in "English 1,

2, 3, % and 5". Only "English 5" was being learned.

Besides, the imperfection might possibly be caused from the

lack of very serious intention of some subjects in performing the

tests in the pilot and in the main studies.

Definition of Terums

Multiple~choice structure best :

Cloze test :

Validation :

refers to o 75-item with 4 alterna-
tives for each item, It is a research-
made test for measuring the subjects?
English, structure proficiency.

refers to a 690-word passage of which
only 75 3ramma£ical points based on-
the multiple-choice test, were deleted
and replacedaﬁith a blank ten spases
in | Tength 'for| each, It is a research-
made test for measuring the subjects!

Fnglish| Structuré proficiency by

using reading comprehension as a neans.

refers to the method of correlating
the scores of the cloze test with
the scores of mmltiple-choice struc-

ture test that has been proved valida.



Teachers! College

Certification of Education level:

Second-yéar student

English structure prificieac; =

14

refers to an officially owned insti-
tution where offers a 2-year and 2
L-year ctudies to teacher students

in Thailand,

refers-ftoc_a 2-year study in a teacher

college

refers to a teacher-student studying
in the second year in a teacher
college at the Certification of

Education Level,

refera to the scores of the sbjects
obtained from choosing the only
correct alternétive in each iten of
the multiple-choice structure test
and/or from filling up the gaps of
the elozes test-grarmatically and

contextually.
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