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CHAPTER1

INTRODUCTION

For Thai learners, English is more important than just being a required subject
jtjance examinations. Its importance reflects

/ subject area in the current national

(A.D. 2001). According to the

in schools and a subject for university
clearly in the four strands for
curriculum, the Basic Ec
four strands, English is <2 Ssan. for exchanging information
and ideas, for underst: Salkion, for seeking further for
education, and for car communication tool, Thai
students need to be abl n when they are in authentic
situations.

Even though the governh "ed to promote English for

37 T
communication for (T4 ; v fTirriculum B.E. 2544

(A.D. 2001), newsp |

%,
|

"= il have low English
communication competence They reported that although Thai students have studied

English for m(ﬁ FH H y'}r%El w&wgf}ﬂnﬁmcme in English in a

real situation (Post Today, 2005). Jeganuttha Kijjgagksuwanich (cigggl in Kom Chad
ok RGN 8 URIN! ’lﬁ &l

students just studied English for examinations and their communication competence

was not good. When these students graduated, they had problems communicating in

English. In addition, Adisai Bodharamik (cited in Matichon, 2004) stated that 80-90 %

of Thai students are afraid and are not able to speak English. Besides, Farang-Thong



(2006), an English teacher from a college in Thailand, argued that many Thai people
could not even give directions or information when foreign tourists ask.

One of the most common comments for Thai students’ lack of communication
abilities tended to focus on learners’ opportunities to use language. Farang-Thong
, 2005) both claimed that Thai students

ﬁullavanij aya argued that students

did not have much chanc . € UNZ = ause most teachers of English

(2006) and Kullavanijaya (cited in M«gi gh

have limited opportunities to_#

were not confident in tf-“' ' ' g, 0N the other hand, focused
, : -~ :
on students’ use of Er / 1= RN o Talkhat students had little use

of English because the S AN i Thailand.

Apart from lim] tun 44 HiW=search in second language
acquisition have shown (#f di\%ﬁ;’_ & Jance’ WY as attitudes, motivation,

s

anxiety, confidence, and willin
ZeT M)A

communication in I/ L < fidies have shown that

R e — -
-
)
)

motivation, attitudess 5‘ . T "0 enhance L2

f.icate can influence learners’

communication. Hashlmoto (2002) found motlvatlon ana w1111ngness to communicate

having a dlrecﬂ%go’}%ﬂst wxﬂl{rl;ﬂf‘jnma et al. (2004)

presented that a?f‘ﬂudes toward intergational affaigg, or called interggtional posture in
the stu% mf]llaﬁn jrmumfl}llﬂ :]ﬁﬂlon of L2
learners. Students whose attitudes toward international affairs and willingness to
communicate were high tended to perform communication in L2 more frequently than
low attitudes and willingness to communicate. On the other hand, anxiety could
hinder communication in L2. MacIntyre (1995) said that if anxious students had to

give an answer in L2 classroom, their anxiety might lead to worry and rumination,



which diminished their communication behaviors in classroom. Similarly to Park and
Lee (2005) they found that anxiety had a negative relation while confidence had a
positive relation with oral communication in English of Korean students.

Among the individual differences that can influence learner’s communication

behaviors, willingness to communicatg ¢ TC) is the recent variable claimed to

directly influence communica / target language. Willingness to
communicate is regardec i le s lual which is stable across
situations and interlocutz; ‘ ‘ / - that varies in different
speaking contexts and 14 4 _ N a0 (2002), Clément, Baker
& Maclntyre (2003) a : y / 7 = ‘ 3 \ izu (2004), all finding
showed that reported L L ‘ '- B W ariable had a direct effect on
their L2 communication 4 Eney i _. A h aMaclntyre et al. (1998),

1
Maclntyre (2005) and Maclnty1
== "_ A U/

s all confirmed WTC, regarded as

situational variable [ ¢ Communication.

e ——— ..v
el

_ %,
Willingness To2, % _ ' ed as a direct variable

influencing communlcatlé)n in L2, but it is also valued to be a variable influencing 1.2

commumcauoﬂe%dys’a %ﬂ%jt%ﬂﬂ ﬂe‘ﬁomyel (2003) stated

that WTC and communlcatlve compgtence are nofethe same. Dornggi extended that
there agrm"azmnﬁ m%l mf] gLY](El(’l a ﬂd to avoid L2
commumcatlon, whereas some less proficient learners tried to seek opportunities to
engage in L2 communication. Dornyei argued that the avoidance to use English of
competent second language learners may be caused by students’ low willingness to

communicate. Similarly, Matsuoka and Evans (2005) presented that less proficient



learners who are willing to speak English can be more successful in communication
than high proficient learners who are not willing to speak.

Indeed, previous studies up to date have shown that the construct of
willingness to communicate involves directly and is an immediate variable before L2

communication and influencing L2 ccggginication regardless of the communicative

proficiency. Research has shox P 0 communicate is a predictor of
frequency of L2 commuis - Mear =i ch WTC take more part in

conversation than those 7

willingness to engage i 48 co -’- 5 ssible, can be a very
influential factor affectird r Iﬁ wh , focus in Yashima et al.
Eﬂe

relationship with fr¢dyex ' ofai the classroom and three

. - s
-
%,
)

individual differencw , e 1ables also showed direct

(2004)’s study, willingness to c udents in Japan had a direct

effects on WTC and communlcatlon behaV10rs Cons1der1ng that the contexts of

English 1eam1ﬂ %%Jh’} WHIW @W%}aﬁ;‘qﬂ ‘jmllar the effect of

WTC and affectlve variables on congmunication igaikely to be theggme. However, no
studles%M r]calﬁﬂtﬁnmgim :f]g M:;Lﬁ ’EJ'TC and the
affectlve Varlables on communication behaviors. The present study, thus, attempted to
investigate the levels of affective variables, WTC and communication behaviors in
English of Thai secondary school students as well as the relationships between these
constructs. In addition, the study aimed to investigate the model of English

communication in Thai contexts.



Research Questions
1. What are the levels of affective variables, willingness to communicate in
English, and English communication behaviors of Thai secondary school

students?

2. What are the relationships g -geen affective variables, willingness to

communicate in Ei s munication behaviors of Thai
secondary sck
3. What is the m . 1ER in Thai contexts?
Research Objectives
W willingness to

% rihication behaviors of

2. To investigate the reT
e '

"Cen affective variables, willingness to

commuirj 1% ta ' urfCition behaviors of Thai

Y

seconda ! .

3. To 1nvest1gate the model of Enghsh commumcatlon in Thai contexts.

Biypatheses ﬂﬂﬂ’)ﬂﬂﬂiﬂﬂl’lﬂ‘i

Based on the study of Yashiwia et al. (20044, three affectivgyariables
(1ncluc%m:rlla\ﬂvﬂ i m umllgommlﬁoziience in
English communication), WTC in English, and English communication behaviors had
significant relationships. In Japanese EFL contexts, the model shows that WTC and
international posture had a direct effect on English communication behaviors.

Motivation and confidence had a direct effect on WTC in English. Additionally,



international posture had a direct effect on WTC in English. The present study thus
set the hypotheses as follows:
1. WTC in English has the relationship with English communication
behaviors at the significant level of .05.

2. Three affective variables bg g ghe relationships with WTC in English at

the significant leve

Behaviors

wAEIANIUTTIINY 1A Y

The population of this study was Thai secondary school students in public
schools under Bangkok Educational Service Area 1-3. The participants were eleventh
grade students. Two conditions were used to choose the participants for this study.
First, eleventh grade students have studied English in school for a certain period of

time, so their communication competence should be adequate to interact in English



with foreign teachers in class. Second, eleventh grade students might not worry about
studying English for the university entrance examination as much as twelfth grade
students do.

The variables that are the focus of the study are:

1. Affective variables which jeggist of international posture, English learning

motivation, and co " ¢ ommunication.

English commu e dbl o b 8Wehaviors of students to

express their ideas and rd and outside classroom such as

Vi

-F/i- / ._ v_‘-'-'_

volunteering to participate 1n cl& tsking the teachers questions outside

~fljy two instruments which

-l
-
%,

)

were the questionnair =, = »s and the classroom

the class period. Cq ™

observation scheme adapted from Cao and Phllp (2006). (See Chapter 3 for details).

English comrﬁ uoﬂ 1:3 ¥ E}%@ N Beb i Gtcutated mean score

of the reported English communicatin behaviorsggeasured by thegguestionnaire and
o e BB LA S HIAL AN B 1R E

2. Willingness to communicate in English

Willingness to communicate in English refers to an intention or a desire of
learners to initiate or enter into English discourse when they are free to do or have a
chance to choose. In addition, willingness to communicate in English is considered as

a trait variable across four types of situations (including dyad, group, meeting, and



public) and three types of receivers (including friends, acquaintances, and strangers).
To measure willingness to communicate in English, the questionnaire adapted from
Yashima et al. (2004) was used. (See Chapter 3 for details). In the present study,
willingness to communicate in English (WTC in English) which is operationally

defined as the calculated mean score of geported willingness to communicate in

English measured by the ques
3. Affective vais

Affective variabl= s.affecting learners” WTC in

English and English c: Wibles can enhance or hinder

WTC and communica dkcused on three affective

variables which were 11 asling motivation, and

. . . L/ . ~ 7..7 J '_ . .
confidence in English co#in Sicatf "_; ¥ /5 ¥les were measured using the

: ) Sy
questionnaire adapted from Yas:®

2T T
interview questions(C g o 4 f jive variables in the study

..
el

: %,
operationally define&#=, ¢ 4 . eported international

) and Gardner (2004) and the

posture, English learnlng motlvatlon and confldence in bnghsh communication

measured by tﬂﬁ% zﬂ ﬁg ﬂdﬂaﬂc@ w %ﬂ?wbles obtained from

the interview. The definition and de#ils of each affective variablegye presented
elowq Wf] GQﬂﬁm u“f]q w EJ’] a EJ
4. International posture
International posture refers to a general attitude of learners toward the
international community which influences their English learning and communication.
In the present study, international posture construct was observed through three

variables which were interest in foreign affairs, intergroup approach- avoidance



tendency, and interest in international vocation/activities. International posture was
measured using a questionnaire adapted from Yashima et al. (2004). The details of
three variables are presented as follows.

4.1 Interest in foreign affairs refers to learners’ interests in

International issues and situations. Thg pgerests include watching, reading, and/or
listening and talking about the s in foreign countries with their
family and/or friends.
4.2 Inter : | . Sagzdency refers to the learners’
%k h foreigners both inside and
W o talk, sit next to, share a
bmmunicating, and/or have
friends from other count#C: an unwillingness to do the
mentioned activities.

4.3 L%y, tfiises refers to the degree of

-
-
LY

. . i ! . .
learners’ interest in o=y " b =< studying, working or
[}

living overseas.

s eRUERREN NN

English learning motivation gfers to effogggxpanded to acjigeve a goal, a
desire g] mf]eavﬁn im u ml’ll]cgj fl/ﬁ &lleammg
English learmng motivation in the present study was observed through three
variables: motivational intensity, desire to learn English, and attitudes toward learning
English. English learning motivation was measured using a questionnaire adapted

from Gardner (2004). The details of three variables are presented as follows.



10

5.1 Motivational intensity refers to the degree of effort and attention of
the learners to learn English from school such as seeking information when have a
problem understanding English in classroom, handing in homework and assignments,
and paying attention to comments/feedback from their English teachers .

¢ refers to the degree of wish and

5.2 Desire to learn En gl

expectation
to learn English such as « s glish and an expectation to be
influent in English.

rs to a favorable attitude of

ers like/enjoy leaning

Confidence in English ¢ Crers to the learners’ feeling that they

LI
are capable to comi 1M ig g of fiow or no tension and

- - -
-
W,

. . . i ) . .
apprehension in usirig = . = 2nce in English

9|

communication was observed through two Varlables Wthh were communication

anxiety in Enﬁ.uiyr’a vYEE 7 PeRht) Efence in Engish

commumcatlon was measured usinggh questionnajsg adapted fromgYjashima et al.
oo PRI LA S HLE TR At

6.1 Communication anxiety in English refers to the feeling of
apprehension of learners in using English in four types of situations (including dyad,
group, meeting, and public) and with three types of receivers (including friends,

acquaintances, and strangers).
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6.2 Perceived communicative competence in English refers to self-
judgment of learners in their English communication competence in four types of
situations (including dyad, group, meeting, and public) and with three types of

receivers (including friends, acquaintances, and strangers).

Service Areas 1-3.

AULINENINYINT
IR TN ININY



CHAPTER 11

REVIEW OF THE LITERATURE

The purpose of this chapter is to review related and previous documents on
five variables in order to design rese

The first review starts with Ex , ﬂehaviors which are presented the

importance, definition, a e, N s struct of willingness to

ag'y ramework and instruments for the study.

communicate is presenfes and measurement. Third,

three affective variabl: W 1glish learning motivation,
and English communi " mportance, the definition,
and the measurement. ' \\ \bits the previous study of the
relationships among corn4 Lngess to communicate, and

affective variables which lead t " : Fof fhe present study. The last part
presents the releva LA
English communica i )

One of ultimate ggals in teaching and learnmg second language is using the

language for cﬂr% Ejl&a %H%% W) 5} Fpogea L2 communication

and a primary goal of L2 teaching at learning. Sgpilarly to counfgigs like China,

s, QLN 3 SUNAAINEIAL, e .

111ustrate, Wen and Clément (2003) and Peng (2006) presented that English for oral

- |
-
A

communication is important in China and should be more encouraged in school. In
Japan, the Ministry of Education, Culture, Sports, Science, and Technology’s
guidelines for foreign language teaching in school curriculum have emphasized more

on communication (Yashima, 2002). Like in Thailand, Ministry of Education has put
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more emphasis on teaching foreign languages for communication (Basic Education
Curriculum A.D.2001 (B.E. 2544)). Communication in English, therefore, has
become an important objective of the teaching and learning for learners.

The review of definition, measurement, and previous studies of English

communication behaviors, both insideg g4 outside classroom are presented

respectively.

Definition of Er—

To start with &% / o scroul and non-verbal behaviors
that an individual periorn 228\ 1niormation. Smith (1946)
defined term of comniun’ #fv e U " yomie action by one person as a

I \\

stimulus to another persor el . ’1 = approximately same meaning.
Smith indicated communic| S = %8 rbal and non-verbal such as

uttering a sound, talking, poiniziibzi = 4 and so forth. Similarly to Parker and

French (1971), they¥ ;, — 4 can be both verbal and

non-verbal like talkingf{fespOiis vand wgiing.
In term o commfniﬁti_on in lan u%a’learning McCroskey and Richmond
(1990) define M!ﬂe:%m ﬂa ct fmﬂ:‘l@ zﬁa verbal behavior

¢ o

L AT N otV Wk 13 13 R

non-verbhl behaviors. MacIntyre et al. gave examples of communication behaviors
such as speaking up in class, reading L2 newspaper, watching L2 television, utilizing
a L2 on the job. Raising a hand was also considered as a communication behavior that

show intension of L2 learners to communicate.
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Measurement of English communication behaviors

To measure English communication behaviors, a self-report questionnaire and
the observation method were used in the previous studies. For a self-report
questionnaire, many previous studies employed this instrument to measure the

eir studies (Hashimoto, 2002; Maclntyre

frequency of communication behaviorg |
& Charos, 1996; Maclntyre el é v & Richmond, 1990, Yashima et
al., 2004; and Yashima & =
For the questio'“' . ‘ ' / N L Seasprevious studies, they all
measured verbal beha: p _ N90), Maclntyre and Charos
(1996), Hashimoto (21

Donovan, L.A. (2003) CWE to measure communication

‘.
of learners in four types 4 1r$ A hnter RN three types of receivers. The

=

format is a seven-point Likert sC
Tk ,u ]

Il never to many, many times.

Differently, Yashinja% g -Nishide (2007) used a

: A J
five-item questionnaif=," . The format is a five-

¥

point Likert scale rangm% from not at all to Very frequently.

For obﬂvunﬂ ’gﬁﬁ%ﬁ!} § P& Y Pio-taped or video-

taped record Were employed. Kang @005) recordgd, conversationsgf participants both
on vid%am%adﬁgsimmm&grnﬂ ;lﬁ £J interviews to
see the fabtors affecting the participant communications. Similarly, Cao and Philp
(2006) collected the data by four methods. Two of four were observing
communication in classroom and audio recording. Cao and Philp used classroom
observation scheme to check frequency of communication behaviors of each

participants and employed stimulated recall to talk about the factor affecting
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communication behaviors. The class observation scheme consists of two parts:
communication behavior between students and a teacher in whole class and
communication behaviors among students in group and dyad. In part one, there was
one non-verbal behavior mentioned, raising a hand when the student would volunteer

to answer.

To conclude, commun
behaviors which can be & : ﬁstwnnalre and the
observation of the resear : / » communication behaviors
above, most of them r 11> 3 ; B munication behaviors.
Consequently, the cor study focused on verbal
communication which jstionnaire, and an
observation.
Willingness to Communlcate

.-'f A

Willingness(1¥4cg b f iprences that was claimed

..
el

%,
¢ i .
to enhance communic=, " = .1gness to communicate

construct refers to w1111n%ness to commumcate in Enghs (WTC in English) which

was reviewed ﬂ ) ’J, %E’%@ N BIQiF}EMany previous studies

have found WT%/l in L2 having a dirett influence gg I.2 communigggion (MacIntyre &
Charos, 9w @ﬁ ﬁﬂaﬁlgu u m;.t])}m (Ejmla &3 Yashima et
al., 2004); Kang, 2005; Cao & Philp, 2006; and Maclntyre, 2007). WTC is seen as an
intention to initiate communication behavior when free to choose to do. In the sense,
WTC is considered as a last step before actual behavior. If a person intends to
communicate, s’/he would do it (MaclIntyre, 1994). Maclntyre et al. (1998) stated that

the primary goal of language instruction, instead of emphasizing on communication



16

proficiency, should focus on learners’ willingness to communicate. The language
program that failed to produce learners who are willing to communicate in the target
language is considered as a failed program.

Besides the influential effect of WTC in L2 on L2communication, WTC in L2
can enhance L2 communication beha g ggof learners regardless of language

WTC in L2 tend to

communicate in L2 more . ths lead ow WTC. Matsuoka and

proficiency. It means that L2
Evans (2005) revealed the re willing to speak second

language can be more g Ce 4 (s) _ ‘I NN ‘* igh proficient learners who
are not willing to spea, \ N d that many L2 learners
who have high compet W oid communication
situations whereas less c/

- opportunities to engage in the

target language talk. Dornyei fu® = a1at the cause of the avoidance to use

P

English of compete|i} _VTC.

.y . x4
Definition o™ £
The construct v Was seen at two 1evels at a trait or endurmg level and at a

situational levﬂAun%JaQ Vl, W %W q ﬂr@n or a tendency of an

individual to 1n11II ate communicationgwhen free togdp so (McCroskgy & Baer, 1985).
At theau“r] ﬁq ﬂ imu mf] QOmHIJ (ﬁ(ﬁle ata
partlcular time with a specific person or persons, using a L2 (Maclntyre et al., 1998).
At the trait level, WTC is regarded as a personality that shows a tendency of a
person to approach or avoid communication across types of communication contexts
and receivers, while WTC at the situational level is viewed a transient variable which

is dependent on the context and with the interlocutors. Although WTC at the trait
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level is stable across communication contexts and receivers, it does not mean that a
person must have the same level of WTC in all communication contexts and with
every receiver. WTC at the trait level can be impacted by situational variables such as
the feeling at that moment, previous communication with other person, or who the

receiver is (McCroskey & Richmond. ¢ 30). To illustrate, if Student A has higher

WTC than Student B, Student oher than Student’s in all
communication contexts — | resivessmmmmmlent A does not have the same

level of WTC in all com= : ' \ Wl recelvers.

To conclude, V' AR \““ 'pdividual’s general

person and time.

Measurement of willing vicate in English

The most cqi 14 g V) is WTC scale of

..
el

)

McCroskey and Ba V:-‘ ' ‘ adapted WTC scale of

McCroskey and Baer to rneasure w1111ngness to commumcate (Maclntyre, 1994,

MacIntyre & ﬂ u ﬁ%ﬂaﬂa@%ﬂqﬁ@m Yashima, 2002;

Kim, 2004, and%’ashlrna et al., 2004 The scale vgag designed to nggasure the
R RER T TAUNBIANENAY
communication. McCroskey claimed that his instrument could measure WTC level of
speakers across all types of situations and interlocutors.

The WTC scale consisted of twenty items (Zakahi & McCroskey, 1989).
Twelve items measure WTC in three types of receivers: friends, acquaintances, and

strangers, and four types of communication contexts: dyad, group, meeting, and
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public. The other eight items are fillers which are not scored. Statement measuring
WTC are, for example, ‘Present a talk to a group of strangers.’, “Talk with an
acquaintance while standing in line.’, and ‘Talk in a large meeting of friends.” Fillers
items are, for example, ‘Talk with a salesperson in a store.’, and ‘Talk with a garbage

collector’. Table 2.1 shows the statemgrggin types of communication contexts and

receivers in WTC scale.

Table 2.1
The statements in types | N wexeceivers in WIC scale.
Types of Filler
Items
receivers items
1 Talk with a serv, v
attendant.
2 Talk with anysi g v
3 Present a tasd: Stranger

strangers.

AR ‘VTHTI o] ‘W gn ‘T"

standl 1n line.

6 q1"alk in a large meeting of friends. Meeting Friend
7  Talk with a police officer. v
8 Talk in a small group of strangers. Group Stranger

(Table continues)



Table 2.1 (Continued)
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Types of
Types of Filler
Items Statements communication
receivers items
contexts

9 Talk with a friend while standi Dyad Friend

line.
10 Talk with a wait- v

restaurant.
11 Talk in a large Z ‘ S Acquaintance

acquaintances
12 Talk with a str k \ N, Stranger

standing in line.
13 Talk with a secre( v
14 Present a talk to 3. Friend

friends. | ;
15 Talk in a sm, _E group 01 Acquaintance

i ‘o o
acquﬁt es. | v
1118 211N
16 Talk'ﬂt' gaTbagt cOllecTor. - N w v
¢ = LY.
TARTAITFUNRTIND 18
q strangers.

18  Talk with a girl/boy friend. v
19 Talk in a small group of friends. Group Friend
20 Present a talk to a group of Public Acquaintance

acquaintances.
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To indicate the level of WTC, the learners can indicate the percentage of times
they will choose to communicate in each type of situation ranging from 0 to 100. If
the learners indicate ‘0’, it means the learners are never willing to communicate in the

given situation. If the learners indicate ‘100’, it means the learners are always willing

to communicate in the given situation

To compute the scores ﬂing WTC in each type of
d

communication context (s we1p, and dyad) are summed and

divided by 3. [tems meac eiver (including friends,

acquaintances, and str. . The total score of WTC

is the sum of WTC sc irangers and divided by 3.

The criteria of scoring

Public: 3 + 14 + #; fide ffA Ak

—

' L :
Meeting: 6 + 11 + 17, d i

_‘alr-

L

Group: 8 + [N

Dyad: 4 + 9 1! ,

Stranger: 3 + 8 + 12 + 17; divide by 4.

U RN

Friend: gl+ 9 + 14 + 19; divide by 4
amargmmumm UIRY
In the study of Cao and Philp (2006), the two researchers adapted WTC scale
from McCroskey in order to constructed WTC scale measuring WTC in classroom.
The WTC scale of Cao and Philp consisted of twenty-five items. Twelve items were
adapted from twelve items of McCroskey’s and eight fillers were changed to different

situations from the WTC scale of McCroskey such as ‘Talk with an acquaintance in
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an elevator.” and ‘Talk with a shop clerk.” In addition, Cao and Philp added five
classroom communication situations such as ‘Ask a question in class.” and ‘Help
others answer a question.” To calculate WTC score, Cao and Philp summed all twenty
—five items to be the representative of WTC score. However, the WTC scale of Cao

and Philp was based on the WTC of Mcf joskey.

questionnaire consisting ¢ ‘ ' : / \ N questions to elicit the

se their second language,
and also of the situatior ‘ —) AR \ ling to communicate in their
second language. In the 4 oririts AN | were asked to include who

they were speaking to, the cWcation (e.g.; home, school,

) iz
work), and also any other details
LM IA T

'luae about the situation. In this sense,

WTC was aimed to 8 paeticipants were both most

willing and least wil 28 N

Although theres

a self—repoﬂedﬁ?ﬁﬁﬁmﬂwgw ﬂ@rﬂmjmaire of was used the

most frequent 1ﬂlnany research. It w‘as also examlned to show the Va11d1ty and

wQRARIRTUHRI TN TN G o

WTC level of participants.

vere different characteristics of &=#truments to measure WTC,

Affective variables
As mentioned earlier in Chapter I that the contexts of English learning and
teaching in Thailand and Japan are quite similar, students in both countries learn

English in EFL contexts and have limit opportunities to communicate in English,
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three affective variables (including are international posture, English learning
motivation, and confidence in English communication) based on the study of Yashima
et al. (2004) with Japanese students have been reviewed and presented as follows.

International posture

people like British or A gfe: uép -r-

International pos: " as by e IR adzrnative to Gardner’s (1985)

N %
integrativeness’, with a view o

; ,,.-f_,, ; -
communication rathch ' S f 2 group (Yashima &

iguage for international

. 7 x4 .
Zenuk-Nishide, 2003 % = o (Yashima, 2002;

Yashima et al., 2004; and Yashlma & Zenuk Nishide, 2Ul)8) international posture of

Japanese 1eanﬂ PHSEJ ’ar ¥ quﬁ BRI} T Frnected to the

international communlty, to have cogicerns for intggpational affairggnd a readiness to
1nteracﬂ/ m’lﬂﬁn zm um;lai mﬂflﬁhﬂther hand,
1ntegrat1veness explains the learners’ willingness and the interest to interact with
members of L2 people and community. In the sense, L2 people refer to English-
speaking people. The construct predicts the tendency of language learners to integrate
into English-speaking group. However, integrativeness, in EFL context, is rather

impossible for learners to get involve with the English speakers and the English-
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speaking community. Humphreys and Spratt (2008) also support another dimension
of integrativeness that integrativeness should be redefined with regard to English in
the modern world, where the language is no longer necessarily associated with the
cultures of its native speakers.

In the studies of Yashima (2002 ynd Yashima et al. (2004), international

posture is operationalized to _’_ , ¢ of intercultural competence and
attitudes postulated by C o an==— | ) (cited in Yashima et al.,
2004). The results of invg ‘ N ctural equation modeling
(SEM) in two Japanes : ) Wl sture motivates learners to
N glish. Motivation, in turn,
\ \glish communication that
again influences WTC ird

®[n Yashima et al. (2004), WTC

predicted frequency of self-initi . 1on in English in and outside school.

b
The definiti{n4ag : o> jure was reviewed and
presented as follows ==

Definition of mternattonal posture

1ntemﬂ ‘u)ﬂ;@ Vg ﬂ@w fefua}fi st in foreign or

international affalrs willingness to gb overseas tqgfay or work, angla readiness to
1nteracﬂ/ m:lﬁ ﬂlﬂnimfu n ']]‘1 nﬂ lﬁ £J1d
communication. To operate international posture, three variables underlying the
construct should be presented.

Interest in foreign affairs refers to learners’ interests in international issues
and situations. The interests include watching, reading, and/or listening and talking

about the situations and events in foreign countries with their family and/or friends.
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Intergroup approach — avoidance tendency refers to the learners’ tendency to
approach or avoid English communication with foreigners both inside and outside the
country. The approach tendency is, for instance, a willingness to talk, sit next to, share
a room with a foreigner, help a foreigner having problem communicating, and/or have
friends from other countries. The avo'g g ge tendency is an unwillingness to do the

L

1tios ,/acﬁr"""_s to the degree of learners’

mentioned activities.
Interest in interne

interests in an internatio ¢ ing, working or living

overseas.
Measurement
To assess interr, : 4.5 W -assessment questionnaire
. . : \ 7..7 i [ - . .
was employed. In Yashin B erest 1% naires included four observed

variables: intercultural friendshi ‘earning English, interest in

d ﬁ,-?:

international vocatip*§ag b<f1d intergroup approach-

..
-
%,

)

avoidance tendency. ™ = -u that three variables
except intercultural fnendshlp orientation in learmng Enghsh could predict

international ﬂ %E} ’aaw W % WyH ?Iaﬂn@et al.’s (2004) study,

three variables (1nclud1ng interest ingnternational gpcation/activitigs interest in
trcir 04, b ich 3 Bl NI DL B & o
q
questionnaires to examine international posture concept.
The items used to assess international posture were developed from several
measures in previous studies (Yashima et al., 2004). Items for measuring intercultural
friendship orientation were taken from Yashima’s factory analysis of Japanese

learner’s orientations (2002). The measure of interest in international
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vocation/activities was developed on a work by Tanaka, Kohayama, and Fujiwara
(1991). For purpose of assessing intergroup approach-avoidance tendency, items from
the studies by Gudykunst (1991) and Gouran and Nishida (1996) were taken and
developed.

All three sub-tests are presenteg g3 a seven-point Likert scale. Interest in

dance tendency measure consists

NPt =m——c St in international vocation or

foreign affairs consists of twoREEs
of seven items: five posi‘s

activities, three positive < tements are used.

English learning mot,

As stated in th % ate, motivation construct

that many researchers ( » Hashimoto, 2002; Yashima

et al., 2004; and Peng, 204 n®ip to WTC and

communication in L2 is motivat? fegrative motive construct in the

[ C :" £ | g 1 05).

-

E Y
In the early st¢ . . =%, cited in Ehrman, Leaver,

socio-educational

& Oxford, 2003), two KlndS of motivation Wthh were 1ntegrat1ve and instrumental

were studied. ﬂe% Ejm’J %oﬂ W§ wpﬂu’}ﬂ @e toward the L2

culture and a des1re to participate asgl member of gge [.2 communigywhich produced
non- 111@ ﬂlﬁﬁ E] im unm fl’uq Y]lﬂ):l] anms defined as a
goal of acquiring language in order to use it for a specific purpose, such as career
advancement or entry to postsecondary education which produced linguistic outcomes
of L2 learners. Several studies conducted by Gardner and his co-researchers suggested
that integratively motivated learners were more successful language learners than

those who were instrumentally motivated (Ehrman et al., 2003). Therefore, integrative
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motivation was extendedly investigated over a decade in many studies (Gardner &
Maclntyre, 1993; Maclntyre and Charos, 1996; Gardner, Tremblay, & Masgoret,
1997; Hashimoto, 2002; Lamb, 2003; Masgoret & Gardner, 2003; Gardner, Masgoret,
Tennant & Mihic, 2004; Shedivy, 2004; Mori & Gobel, 2006; and Peng, 2006).

Integrative motivation, accord g j g Gardner (1985), consists of three

components: integrativeness. s rning situation, and motivation.
First component, integras -—
social interaction with mz ' 1 —— assessed by three observed
variables: attitudes tov F 4 g, N ion Languages, and an
integrative orientatior tamhe ponent, attitudes toward the

learning situation, refe: M1 instruction. This

l1\".

component is measured ¥2 course evaluation. The third

observed variable, motivation, 1 fiation of the learner's attitudes,

y f}_}':_ A ¥4

aspirations and effq i g0 t is measured by attitudes

-
L

toward learning the . ’ ' *0Onal intensity. The first

and second constructs nave been found to support the third construct. Figure 2.1

e AUHARBAT NN
RN ITUUMING AT
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Integrative Interest in Attitudes towards
Orientation Foreign Languages L2 Community

Integrativeness Desire to
Learn the L2

Motivational
Intensity (Effort)

Attitudes toward
the learning
situation

Attitudes towards
Learning the L2

Evaluation of
the 1.2 Teacher

Figure 2.1
In the previous st ‘ VA S8 :hip R W fect of integrative motivation
' T
on the other variables such as ”-ﬁ firdner, 1985; Gardner et al., 1997;

Yashima, 2002; and#{ag ), nication (Maclntyre &

Charos, 1996; and 'V;, . 3 d t al., 1997; Yashima,

2002; Kim, 2004; and™ ashlma et al., 2004) and WTC 1t L2 (Peng, 2006), the results

of all findings ﬁ;%&}%ﬂﬁw&&lﬂ@m either higher

relationship to ﬂ! proficiency, L2 cgnmumcatlorhconﬁdence an TC in L2 than
meer M BN 3 DU Ealfld&&lﬂueme on L2
pr0f1c1ency, L2 communication, confidence, and WTC in L2.

As motivation construct is either the strongest factor or the direct effect to
many goals in L2 learning than integrativeness and attitudes toward learning situation

in many previous studies, the present study focuses on motivation.
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Definition of English learning motivation

Motivation refers to an effort expanded to achieve a goal in learning, a desire
to learn a second language and favorable experiences toward the learning the
language. In the present study, the term motivation was called English learning

motivation. Hence the second languag ing was applied to English leaning.

To investigate the exte , o motivation of learners, the
variables operating the ¢ —clus I1g == | intensity, desire to learn
English, attitudes toward_ : "soa.cxamined should be defined.

The definition of three Y : : W CBng motivation is as follows.

prmation when have a
problem understanding E# g i WA : N 1 0%1 homework and assignments,

and paying attention to commer® "1 their English teachers.

AT N
Desire to le¢ "y B g i<f ond expectation to learn

..
el

%,
®.pectation to be influent in

i
- .

.,i it

W ¥

English like a wish t
English.

Ammﬂ,(%gfeﬁ%@% FPRPAR Frsce o tamen

toward their learning of English; to #lustrate, leargpgrs like or enjog Jeaning English,
i B ANDL ARSI NE TR E
Measurement of English learning motivation
To measure English learning motivation, items in Attitude/Motivation Test
Battery (AMTB) of Gardner were used in many previous studies. Along the decades
of integrative motivation studies, AMTB, assessing learning motivation as well as the

other constructs, has been developing.
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In AMTB version 1985, items to measure attitudes toward L2 leaning
consisted of ten items: five positive and five negative statements. The learner
indicated the attitudes toward L2 learning using seven-point Likert scale ranging from
strongly disagree to strongly agree. For the other two observed variables which are

motivational intensity and desire to le g 2. ten positive statements were presented

in a multiple choice format. Iy ir motivational intensity and desire
to learn L2 by choosing - ey ﬂ described them.

In 1993, Gardnf ‘ ‘ ' ‘ =0 the measurement on attitudes
and motivation using ° i1 ved variables, including
attitudes toward L2 le \ Ssire to learn L2, were
adjusted. Instead of the

format, Gardner and Mad 1 “" : o%e seven-point Likert scale.

The statements in each construc
/‘J

1 items: five positive and five

negative ranging frqi) af e (+3).

-

- Y
The later stu&Z e _ ' version 1993 in their

studies. For examples Uardner and associates (Gardner et al., 1997; Gardner, 2004;

and Gardner eﬂ %(ﬂ @ WE}W@WWW‘%& al., 2001; and

Maclntyre et al., 2003) and Masgoraf & Gardner, 2003 employed ghe items and scale
in AMﬁ mfl @ﬂn ﬁsmu na:l'}mu’lﬁhﬂ (1996) using
the same items and seven-point Likert scale format, but changed the ranging scale
from strongly disagree-strongly agree to very little-very much. For Hashimoto (2002)
and Peng (2006), differently to the mentioned researchers, they employed the brief
version of AMTB in their studies. To assess motivation, three items were used. In the

other world, one item was used to measure one observed variable. The format is
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seven-point but the ranging scales were different. For motivational intensity, the scale
ranged from very little to very much. For desire to learn English, the scale ranged
from very low to very high. For attitudes toward learning English, the scale ranged
from unfavorable to favorable.

im (2004), and Yashima et al. (2004)

//(_]972) in their studies. In the study
d '

ssvever, Yashima and Yashima

On the contrary, Yashima (2002}

employed AMTB version of (

of Kim, three observed v

N

et al. investigated only t wional intensity, and desire to

learn English. Numbe: 2 were also different from

the AMTB (version 14

As pointed out 4 WTB to assess motivation

construct, Table 2. 2 pre: 53"%sed in the previous studies.

Table 2.2

The AMTB used in )

-
-
LY

AMTB version - p ' =S of items Format

Gardner and - Yasmma (2002)

et EEFN ﬂVIiWW

(1972) Yashlma et al. (20@4)

A ﬂﬁﬂimﬂﬁﬂ’mﬂﬂfﬁﬂ

(2004)

7-point Likert

(Table continues)
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Table 2.2 (Continued)
Gardner - Gardner (1985) MI 10 Multiple-
(1985) DL 10 choice
AL 10 7-point Likert
scale
Gardner and - Gardner an¢g 4 10 7-point Likert
Maclntyre - Maclnt- &% . 10 scale
(1993) W s AR T
- Mac! '
- Mac!
- Masg
- Gardnf,
- Garder e |
A mini AMTB - Hashimotasss- 1 7-point Likert
- F ;— '-,:' J R scale

1

2421 - motivati(ﬁlﬂeﬁﬁ)ﬁ Eis% t%éw lﬁ ﬁL ﬁ itudes toward learning
ARTRIAT NN T e

frequentgr. Therefore the present study employed the items of AMTB used in
Gardner’s (2004) study which is the most recent study to assess English learning
motivation. To assess English learning motivation, AMTB version 2004 for Croatian,

Japanese, Polish, Portuguese, and Romanian was used in this study since the contexts
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of English learning and teaching in Thailand and Japan are similar. English is used as
a foreign language, not the main medium of communication, in both countries.

The AMTB to examine English learning motivation in the present consists of
thirty items measuring three variables: motivational intensity, desire to learn English

and attitudes toward learning Enghch t~ble 2.3 exhibits items used to measure

observed variables underlyin )Vation.

Table 2.3

Items used to measure ok “uolish learning motivation

Item

I see and hear.

ost every day.

119 in my English class, I always

| el
ask my teacher for | 1e1p -%

LS MYIA

4 TIreally worlmgard

5 When Iam %l P pay attention to my task.

6  Idon’tpay mu,l attention to the feedback I recei™ in my English class.

. CER EWT? Wﬂf“ﬁ ﬁ?“k o

Enghsh%acher

9 ?tend to give up and not pay attention when I don’t understand my English

teacher’s explanation of something.

10 Ican’tbe bothered trying to understand the more complex aspects of English.

(Table continues)
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Table 2.3 (Continued)

Item Desire to Learn English
11 Thave a strong desire to know all aspects of English.
12 If it were up to me, I would spend all of my time learning English.
13 I want to learn English so we g f gt it will become natural to me.
14 I would like to learn
15 T'wish I were flues-
16 Knowing Engl o : ;“: a0 my life.
17 I sometimes
18  I’'m losing ar;
19  To be honest, R
20 Thaven’t any gr at sh & . ¢ basics of English.
earning English
21  Learning
wdi
22 Ireally enjoy 1
23 English is an imgQgant part of the gchool program.
| NS
24 Iplanitdl mch S S ild
U
25 ¢ ~ 'y
JMEH

§ hate English.

26

27 I would rather spend my time on subjects other than English.
28  Learning English is a waste of time.

29  Ithink that learning English is dull.

(Table continues)
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Table 2.3 (Continued)

Attitudes toward Learning English

30  When I leave school, I shall give up learning English entirely because I'm

not interested in it.

Confidence in English com

Confidence or se? 7 e, idual differences that SLA

researchers have been t ain the achievement in

learning and using sec "l Noels (1994), Yashima

(2002), Yashima et (2 at self-confidence has both

direct and indirect infl 400t N Mienier (1985, cited in

Gardner et al., 1997) foui t seily g ed'motivation and that

s :f:': (4 '

motivation caused achievement 1994 presented that L2 students with
L ...!f

linguistic self-confi{1chq _J L2 behavior positively.

’ = =5
| LY

Similar to Park and 1 ’ ' icarners of English whose

- ¥

communication confldenge was high would ughly show their oral performance. In

addition, Yasﬂ wggs’g %(E’ w.ﬁzw Hd?ﬁ@ et al., 2004) and Kim

(2004) found that communication cdfidence in I&gdirectly influegged willingness to
conm B M NI ARSI AN ELLRE
The definition and measurement of confidence in English communication is

presented as follows.
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Definition of confidence in English communication

The definition of confidence in English communication is defined in a broad
term of L2 self-confidence. Clément et al. (1994), Gardner et al. (1997), and MaclIntye
et al. (1998) defined self-confidence in learning L2 similarly. L2 Self-confidence

~jv or absent of anxiety/apprehension when

refers to a state of being competent an
using the target language. L’) ts of two components: perceived
i = 1poﬁitive and corresponds to the
self-evaluation or the jlf" ‘ ‘ / N " S ‘hile the latter component is
affective and correspc g (4 C | : Irmers when using a L2. It

% in terms of high perceived

researchers. Park and Lee opera —= elf-confidence with four
e
components: situatij)i

fcnce, language potential

.. A i
confidence, and lang=f=,>

To conclude, W self confidence Wthh is apphed to confidence in English

communlcatloﬂn% E} gt} %ﬁ%gjow Hﬁé}ﬂ ifommunication and

having low or no anx1ety in commuugcation in Engli
A WL DA 12NN
Even though self-confidence in L2 is measured by two main factors— anxiety
and perceived competence, the batteries assessing this construct are different. Clément
et al. (1994) and Gardner et al. (1997) measured L2 self-confidence both in learning
and using aspects. Clément et al. (1994) measured self-confidence of English learners

by three sub-tests: English use anxiety, English class anxiety and self-evaluation of
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English language ability. All three factors were presented in a six-point Likert scale.
English use anxiety consisted of four items, two positively and two negatively worded
while English class anxiety consisted of five items. Self-evaluation of English ability
measured reading, writing, speaking, and comprehension competence.

Similarly, the instruments of Cgglger et al. (1997) used to examine self-

confidence in learning Frenchs served variables as well, but they

are different factors— lan , and self-rated proficiency. To

measure three factors, se: revious studies. Language

anxiety was measured use anxiety and French

class anxiety adapted \ T8 et al., 1997) and French

language classroom an W Horwitz, and Cope (1986,

cited in Gardner et al., 1% c®ured by three subtests which

F ihnas
were self-confidence adapted fr i 1denier (1985, cited in Gardner et
Lk AJ J

al., 1997), self-conf{ (ng of iidence (given ability). The

-

)

i ! .
last factor, self-rated =y~ *¥perceived competence,

was assessed by Can do (‘gdapted from Clark 1984, 01tec1 in Gardner et al., 1997). The

scale of the suﬂ uB ’gu%, %ﬁ@%ﬂﬂrﬂo disagreement (-3) to

strong agreemeg (+3), except Can dd that rangedggom ‘very diffigylt to me’ to ‘very
ey BN TANTIIEU RNINGIN Y

Related to WTC and confidence in communication studies, the test battery
employed to examine confidence in English communication is the same. Yashima and
associates (Yashima, 2002; Yashima et al., 2004) and Kim (2004) employed
Maclntyre and Charos’s (1996) instruments. The instruments consisted of two

variables: communication anxiety and perceived communication competence. Each
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factor was described by 12 items. The items requested takers to indicate their self-
assessed anxiety and competency in each of four communication situations (public
speaking, talking in meetings, talking in small groups, and talking in dyads) and three
types of receivers (strangers, acquaintances, and friends) between the numbers 0 and

100. For anxiety, number 0 means I wgrg'4 never feel nervous and number 100 means

I would always feel nervous. fence, O refers to completely
incompetent and 100 ref:

For Park and Lee 4 A W sonfidence with 11 items.

Table 2.4show the sur ' . % confidence in English

communication.

Table 2.4 \

The summary of the batt#ic ¥ y e y hf in English communication
Studies ~ Characteristic / Format

o (if items

-
-
x

A
Clément et al. —ive) 2 and

(1994) - (negative) 2)

6-point

Likert scale

Self evaluation of English

QW'@SQ?’QJNWTJVIEJ’IRB

(Table continues)
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Table 2.4 (Continued)
Studies Variables Characteristic / Format
Numbers of items
Gardner et al. Language anxiety
(1997) - French use anxi ‘ 10 (+ 5and - 5)

- French cl v (+ 5 and - 5) 7-p0int

= French Likert scale
classz AR - anxiety &

state)

; d- 3)
/5 eh' J
-l ;%
L -

Selférasgd proficiency g N/A

AULANENINEINS

QRRNTAUNRINIA T
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Table 2.4 (Continued)
Studies Variables Characteristic / Format
Numbers of items
- MaclIntyre and Perceived 12
Charos (1996) communicative

- Yashima ( 2002) compete: 7-point
- Yashima et al. 12 Likert scale
(2004)
- Kim (2004)
Park and Lee 1 N/A
(2005)
The relationships between af willingness to communicate, and
communication b=}

As stated eu P a1 ' ~1n L2 not being a single

-y i¥

variable that could 1nﬂueiace L2 commumcatlon so but being manifested by other

—— V@u@@ INT PR VA G e e on

WTC in L2 can also have direct effe€ts on L2 conggaunication.

LRIV AR A HEL, 2L wrc oo
anticipated variables such as affective variables, the previous research relevant to their
relationships are presented chronologically as follows.

WTC was first introduced to language acquisition in a first language by
McCroskey and Baer (1985). These two researchers proposed WTC construct based

on the study of Burgoon (1976, cited in MacIntyre, 1994)’s Unwillingness to
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Communicate (UWTC) and defined WTC as predictor of first language speaking
which was stable across various situations. Besides the study of McCroskey and Baer,
Maclntyre (1994) did a similar study on trait WTC in L1 based on Burgoon’s (1976)
study. MacIntyre examined five affective variables underlying WTC in L1 (including

anomie, alienation, self-esteem, introyvg gpn, and communication apprehension)

ﬂnstruct, self-perception to

communication compete — i x M meV TC. The findings showed

proposed in Burgoon’s studv

that communication apn . communication competence

were directly related t: s ¥a v weon had a negative relation
while self-perception ° ats i1 SRha positive relation to WTC

(see Figure 2.2).

Anomie

-.26

20 Self-Estee &k —P
7'y '

Willingness to
Communicate

31 ¢ -21 17

i ) o 1 YR ¢!
ntr V 5 ommunicati
-.18 ¢ Competencg,

Flgma,zm AINTUNAINEIAY

Maclntyre’s (1994) model of WTC in L1 and affective variables

1

The study of WTC and affective variables has further developed from first
language acquisition to second language acquisition by Maclntyre and Charos (1996).
Shifting from L1 to L2, MacIntyre and Charos examined the antecedents of WTC in

L2 based on the variables in the studies of Maclntyre’s (1994) model of willingness to
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communicate and Gardner’s (1958) socio-educational model of language learning. In
this study, Maclntyre and Charos investigated the relationship between affective
variables and WTC in L2, and the impact of affective variables and WTC in L2 on the
frequency of L2 communication. For the relationships between affective variables and
aived competent, L2 anxiety, contexts, and

ﬂ result was consistent with

n competence and negative

WTC in L2, the results revealed tha

agreeableness had direct effec

anxiety were the direct]y. 71 ' he relationship among all

" .
W perceived, and contexts had

%’ (45) = 55.75, n.s.
Goodness ot Fit = .92
Adusted GOF = .84

Root MS Restdual = .067

Perceived l BT e

4 Compereng =ik --',
ap L i

Agreeable- | .. ___ . 2 - &= Communication
Frequency

dlib)
/’;’ o et
THARTINENRE

Emotional
Stability

Figure 2.3
Maclntyre and Charos’s (1996) model of L2 communication, WTC in L2, and
affective variables

Based on the study of MaclIntyre and Charos (1996) on the relationships

between affective variables, WTC, and communication, there are previous studies
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mainly focused on the relationships between motivation, WTC in L2, and L2
communication as well as other affective variables (Hashimoto, 2002; Yashima, 2002;
Kim, 2004; Yashima et al., 2004; and Peng, 2006). The variables that were found to
have significant relationship with WTC in L2, and L2 communication were slightly

t were found to have direct and indirect

/rward, the results about the
é

s munication behaviors in

different. Table 2.5 present the variab'gy’

effect on WTC in L2, and L2
relationships between aff
each study are presented
Table 2.5

The variables that dir Nin L2 and L2

communication
Yashima
Kim Peng
Variables et al.
) (2006)
(2004)
WTC in L2 v
competence
commu iCd in
v v v v
anxiety
Motivation v v v v v v

(Table continues)
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Table 2.5 (Continued)

Maclntyre
Yashima
and Hashimoto Yashima  Kim Peng
Variables et al.
Charos (2002) (2002)  (2004) (2006)
(2004)
(1996)
Integrativeness v
Attitudes toward
v
learning situation
International
v v
posture
Hashimoto (2002', ; Rieree s | ste.dents in ESL context while

Yashima (2002) did a study in U3 " EFL context. The results of two study

shared both similarj & " Js replicated the findings

| 5 3\

of Maclntyre and Cha g . = 1n L2 directly affected L2

- ¥

communication behav1oré and positive percelved communicative competence and

w12 1 LI ANRIRT PSR Frtens vasima ao

found the 31m11ar results that positiv€ perceived camamunicative capetence and
negatl\%_n:(lﬁfm jd%urm:]:’a nEJ fl] a Hmct directly
affected WTC in L2. Differently from Maclntyre and Charos, and Hashimoto,
motivation in Yashima’s study was found to have direct effect on L2 communication
confidence instead. Besides, the additional variable in Yashima’s study, international
posture, was found to have a direct effect on WTC in L2 and an indirect through

motivation and L2 communication confidence.
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Kim (2004) replicated Yashima’s (2002) study and found both similar and
different result. Kim did a study with Korean students learning English as a second
language in Korean and found that L2 communication confidence, manifested by
positive perceived communicative competence and negative L2 anxiety, had a direct
ound to have direct effect on L2

/l tional posture was found only an

=2 communication confidence.

effect on WTC in L2 and motivation “gg

communication confidence. C

Yashima et al. (225 7N S SS2) study by adding L2
communication in the ¥ Co " &£ FFy =8| \ % he similar results as in
M@V TC in L2 had a direct
effect on L2 communicy ML e o unicative competence and
negative L2 anxiety, for1 onfidence, had direct effects
on WTC in L2. In addition, | Yas

- ﬁ-:l- L . h.‘I!
international postur>¥a3 i 2 fVTC in L2 and an indirect

" the similar results as in Yashima that

-l
W,
|

through motivation &#=.% " = ..ermore, international

posture was found to havi a direct effect on L2 commumcatlon behavior (see Figure

24 ﬂﬂﬂ’&‘ﬂﬂﬂ?ﬂﬂl’lﬂ‘i
QW?MﬂﬁfuﬁJﬁﬂ’mEﬂﬂB
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Frecquency of
Communication

Intematienal Vocation

/L2 Communication ) ~39 )
Cenfidence
\?6

Interestin . : ]
: ) / \~=___ . ! ‘ Perceived Competence

Foreign Affams

e 1o learn

‘ Appreach Avardance ‘

=nahish

Figure 2.4
Yashima et al.’s (2004> 'C in L2, and affective
variables

Peng (2006) studied thes= ween WTC in L2 and motivation

construct based on C¥dg vestigated in MacIntyre

and Charos (1996) Y. 3 d ts of the study reported

'i
that motivation was the strongest predictor of the WTC i L2.

e L BN T HEA G v

Kim (2004), ana'lY ashima et al. (20Q#) were that TC in L2 had iglrect effect on L2
conm Bl VN 3 EW LA 2} VbR & resive 2
anx1ety, in which some studies formed as an L2 communication confidence construct,
have direct effects on WTC in L2. For the different results, Hashimoto found
motivation as a direct factor on communication while the other researchers found

motivation as a direct factor on WTC in L2.
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From the previous research, it can summarize that the most frequent variables
found to have direct effects on WTC and communication were international posture,
motivation, and WTC itself. Table 2.6 presents the summary variables that directly

influenced WTC in L2 and L2 communication.

Table 2.6
The summary of variables tha F @ WTC in L2 and L2 communication
Yashima
Peng
.Variables : et al.
. 2004) (2006)
(2004)
WTC in L2 CBVv
L2 confidence
- Perceived
WTCY  WTC v
competence
- L2 anxiety
Motivation ! WTCY
International l WTC v

ﬂumwﬂw%’%mmw

*WTC v =a dlrect influence on W&'C in L
o ATLLANTD SoLamANeNaY

As presented in table 2.6, confidence, motivation, and international posture
have the direct effect on WTC and communication in L2. The studies of Yashima and
associates (Yashima , 2002; and Yashima et al, 2004) and Kim (2004) which were
conducted in EFL contexts had similar results about the relationships between English

communication , WTC in English, and affective variables. In addition, the study of
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Yashima et al. was more extended than other two studies. Communication in L2 was
added into the model of Yashima et al. The relationships in Yashima et al.”s model
showed that WTC in L2 had the direct effect on L2 communication. Three affective
variables which were international posture, learning motivation, and confidence in L.2

communication had the direct effect ¢ and L2 communication. Consequently,

the research framework of the ’ lationships between English
communication behavior

Yashima et al (2004) as £ g

g

qmmnimummmaﬂ

Figure 2.5
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Relevant studies of communication behaviors, willingness to communicate,
international posture, English learning motivation, and confidence in English
communication.

The previous studies that are relevant to five constructs are presented in three

parts: the relationships between variahleg gnd communication behaviors, the

relationships between affectivs &and the relationships between

affective variables and la

The relationships betwe: behaviors

Maclntyre and y 15S se Mliions among affective
S 1ation, motivation,
perceived competence. _ l Wt of affective variables on the

frequency of L2 commu e ¥inglish-speaking students. The

(ki « 14
findings replicated the study of l 4) that negative communication
b T

[=
anxiety and positivq Mg g o f "were that most immediate

e ——— ..v
el

)

antecedents of WTCH 5‘ = o ' s otivation, and WTC

influenced L2 communlcatlon

s FRURT WG 20

classrooms of J apanese ESL studentg: 56 Japanesgqindergraduate gpd graduate
studen%n%aﬁmﬁm{ua“tngamﬂgllﬁlﬂ. The study
adapted tﬁe socio-educational model and the WTC model as a conceptual framework
of partially replicating a study by MacIntyre and Charos (1996). The results showed
that motivation and WTC affect L2 communication frequency in classrooms as
hypothesized. Variables underlying WTC were also examined. Perceived competence

and L2 anxiety were found to be causes of WTC, which led to more L2 use, and L2
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anxiety was found to negatively influence perceived competence. In addition a path
from WTC and perceived competence to motivation was found to be significant.
Maclntyre, Baker, Clément and Donovan (2003) investigated differences
between immersion and non-immersion experiences of students in willingness to
communicate, communication appreh gog'gn, perceived competence, and frequency of

ﬁrsity students enrolling in first-

UN (s UNivVersity in a unilingual,

communication. Samples of ﬂ
year conversational Frere
Anglophone community | . : N Savious immersion experience
seemed to promote an 4 ! S| ‘I \ \:\ pte and frequency of
communication in the
Yashima, Zenu ##N- __ : , x r ,' \ >stigated results and
antecedents of L2 WTC 4 h 2, z _. “A.(i%as conducted with Japanese
adolescent learners of Englsh u ork of Yashima (2002)’s. In the first

L A S
investigation, involj e b ic f upsed on the hypothesis

v - s |
e
)
)

that WTC results in =, - #.="T and that international

posture leads to WTC ang communication behav1or Investlgated variables in this

model were mﬁ'\uﬁljp’st% ﬁmr@w Jopfp Gmmunication

confidence, WT% and frequency ofd.2 communiggfion. The resulggpwere that
e B Rbo N L EH LM pYitTe AL
and an 1nd1rect effect on WTC and L2 communication through motivation and
confidence. The second investigation with 60 students who participated in a study-
abroad program in the United States confirmed the results of the first. Finally,
frequency of communication was shown to correlate with satisfaction in interpersonal

relationships during the sojourn.
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Park and Lee (2005) examined the relationships between anxiety, self-
confidence, and oral performance of L2 learner. The participants were 132 Korean
college students who enrolled in the English conversion classes in 2004. The
researchers employed the questionnaire to collect data and used factor analysis and
correlation to analyze the data. The fing gpogs, from factor analysis revealed that anxiety

of the Korean participants cor’ ﬂon anxiety, criticism anxiety, and
- N ‘

examination anxiety. Fox , thesssss— consisted of situational

confidence, communicat: atial confidence, and language

ability confidence. Th Saanxiety and self-confidence
had a significant effec \ " . The higher confident they
were, the higher oral pt W-lation of anxiety and self-

e sb
rf.{

confidence on oral perfo 1%gatively correlates to L2 oral

performance and self- confldenc
.-"‘

*Clated to L2 oral performance of the
participants. £)
The relationships . X ,i"‘

Maclntyre (1994) examlned relatlons of antecedents of WTC as proposed in

Burgoon’s (19ﬁ) %Ej\faaaw &%ﬁlvﬁr WOH f}lﬂa‘t§> self-esteem,

introversion, communlcatlon anxiety competencgmand WTC. Thggesults from the
causalanmr(]vﬁ ﬁﬂﬁnm u‘nm)q‘gsmﬂ ’lﬁ'eﬁlompetence
directly affected WTC. Self-esteem and introversion indirectly affected WTC through
communication apprehension and perceived competence. However alienation and
anomie had insignificant relations to WTC.

Maclntyre, Babin and Clément (1999) examined WTC at the trait and

situational perspectives. The questionnaires measuring trait WTC, extraversion,
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emotional stability, self-esteem, communication apprehension, and competence were
administered to 226 university students. The results showed that perceived
competence directly influenced WTC while communication apprehension had an
indirect effect through competence. In addition, 70 of participants participated in a

communication laboratory. Influencesgg gait WTC related to the proportion of the

laboratory participation and si *d to initiating a difficult

communication task.

Yashima (2002) = arning and L2

¢ MacIntyre and Charos’s
yasiramework with 297
Japanese university stu : 0.5 - A\ Vi \'udy were international

posture, L2 learning mot#a i, LA ’ ' c®amunication confidence, and

s -
L2 WTC. The findings showed 'ﬂ % posture influenced motivation,

which, in turn, inflycfye (¢, communication

..
el

)

confidence which le&#= . =T study that international

posture directly affected }NTC while prof1c1ency 1ns1gn111cantly affected

i A NYNTNYN T

Kim (201'_!4) examined the rdliability of Mgclntyre et al.’ggnodel in
explala WT'J ﬁlﬁﬂim um f]l% m Eﬂlu;] a gJ reliability of
Maclntyre et al.’s model relies on the determination of whether WTC is more trait-
like than situational. Samples were 191 Korean university students doing survey
instruments Depending on data analysis, the researcher concluded that implying

WTC is more likely to be trait-like than situational, Maclntyre et al.’s model was
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reliable in the Korean context, and that Korean students’ low levels of WTC in

English might be responsible for their less successful results in English learning.

Kang (2005) conducted the study on the dynamic emergence among

situational-specific willingness to communicate in a second language. The four

voluntary Korean students stud 4 university were assigned to have a

/éo fulfill the requirement of
——

university’s English Lo St LN as ' ¢{ion was video-taped and

conversation with Americ
audio-recorded. After tn> ; mulated recalls to collect the
data. Retrospectively, th 4 N ded conversation with the
researcher and were able &\ y wanted in order to explain
why they decided to engz t that scene. The findings

4 Ayt
reported that situational W #Z i y1at ,1601310n concerning on the act of
communication in a specificgida s ds on intgrlocutor(s), topic, and
conversational cont] y \:" é interacting
psychological conditi} i of excliCliicue, rospousibility, & 1 security. Moreover, based

on the fmdmgﬁaﬁgﬁ% ﬂjﬁ? uational-specific
0 in L

willingness to ogjnmunicate and a new deflmtlon Wthh is a dynamic
atuaﬂ@alwea)ﬂﬁﬂﬁ‘ﬁj%%q@% Ej]é'}la ﬂalt -like
predlspo ition

Cao and Philp (2006) investigated WTC in L2 in both trait and situational
dimension in ESL classroom. The WTC scale, the class observation scheme and the
semi-structured interview were used to obtain the data from 10 participants who

enrolled in an intensive general English program at a university- based private
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language in New Zealand. The participants were taught and assigned to work as a
whole class, dyad, and group work in order to study the effect of group size on level
of willingness to communicate. Since the participants came from different countries,
the cultural background was also in focus. The results showed that group size,

s g locutor’s participation, self-confidence,

familiarity of interlocutors and topic

medium of communication, a ﬂ affected situational WTC of the

participants.

Yashima and Zen 4 up study of Yashima et al.

(2004) aiming to expl: Siiding study abroad and

stay-home) and instru yrammar-translation) on

proficiency, internatior ashima and Zenuk-Nishide

collected the data from t students who entered the

IGEE ,
school in April 1999 and 2000 "l March 2002 and 2003 respectively.

The participants arg T4 < al. (2004). The

-
-
%,

. . i ) . . .
instrument used in tii#= *fained international

)

posture, WTC in Enghs

indicated that ﬂ MQQ%E%% WH '}ﬂd@tage in all of the

indicators over groups who stayed hgme. This regdt implies that tggrdevelopment in
proﬁclqwdf] ﬁcﬁn irmtlj “ l])‘gcm&;]ﬂaaﬂes could take

place When the learners fully participated in a foreign community and teachers in the

and frequency of Enghsh communlcatlon The results

class that linked learners to an imagined international community.
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The relationships between affective variables and language proficiency/
achievement

Gardner and MaclIntyre (1993) did a study to investigate the validity of the
Attitude/Motivation Test Battery. Data were obtained from 92 students of university -

level French. There were four issues tg'g g focused in the study. The first issue deals

with whether the various subta 4 tes they are presumed to measure.
A multitrait/multimethoé — the T = cated that they did. The

second issue focuses on. £ higher order constructs. A

factor analysis provide rder constructs of

Integrativeness, Attitu IONLanguage Anxiety, and

Motivation. The third i % strategy used to measure

affective variables influed asures of achievement. The

results revealed that there were ween the variables, but some measures
LRI L
of achievement wer - "% L <fiinn were others. The

il E— - 0
-
%,
)

fourth issue measurcs =, < P = on, their relationship to

|
¥

each other and to achlevement The results demonstrated more communality among

integrative onﬂ ugm’}%%‘g' PR pfntal orientation

measures. Nelther correlated that highly with achjggement, but theggorrelations were
shghtlyq ﬂlaﬂlg im um;l]a‘tn ﬂ Ej ’] a EJ

Gardner et al. (1997) studies the relationships among individual
difference which were language attitudes, motivation, anxiety, self-confidence,
language aptitude, learning strategies, field independence, and measures of
achievement in the language. The study collected data from 102 university students

enrolled in introductory French. The results indicated substantial links among the
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affective measures and achievement. Support was found for these connections in the
proposed causal model.

Masgoret and Gardner (2003) estimated the magnitude of the contributions
that motivation and attitudes make to achievement in the second language in the

research conducted by Gardner and hig g gociates. This meta-analysis investigates the

relationship of second langua /’ 1ve attitude/motivation variables

from Gardner's socioedu - -’ e, attitudes toward the learning

situation, motivation, ints xental orientation. The

questions focused on rrelations in the population

between various asper “and the five attitudinal/

motivational characteri re there other variables,

such as the availability o %y or the age of the learners,

. . Sy
that influence the magnitude of &
LI

is? These relationships were

s<fNing the AMTB, and three

-
%,
|

achievement measurd } =", and grades. In total, the

examined in studieg

- ¥

meta-analysis examined 75 1ndependent samples involving 10,489 individuals. The

sl URIIBIRTI HRGord motvaion e

uniformly hi gher than those betweeachievemengeand integrativeigss, attitudes
towarcﬂemrgm@ifﬁﬂjtmiu(mnaig,mrﬂu’:leaﬂgjentation, and
that clearly the population correlations are greater than 0. In general, neither the
availability of the language nor age had clear moderating effects on these

relationships.
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Gardner et al. (2004) studied the effect of affective variables on language
achievement and achievement and the effect of experiences in language learning
on affective variables. Five classes of variable are emphasized: integrativeness,
attitudes toward the learning situation, motivation, language anxiety, and

instrumental orientation. The pres: f a 1-year intermediate-level French

course revealed that some

than others, and that pafi=— : = »moderated by achievement

measures from one CTass 44 £ a4 Y-to-day levels of state
motivation are largel’y ir gfr, gh U< g N tiight be influenced by

environmental events.

¥ e :
Shedivy (2004) explor t lead some students to persist in

u!r'

L v
#
—"Jl-"_ % T,

foreign language sgi’}y icfopl. The findings showed

-
-
| L

that factors that havces & , d ' sude language aptitude,

iy JF

integrative motivation, %rades 1ntellectual and cultural curiosity, language

learning stra@ u&jo’a # ﬂ%lp@fw B dF |ogrd the target

languaﬁ Wj iiﬁ ﬁ ﬂng ﬁégf y
experlelq:es tudents who spent ext nded periodS engage abroad study

in Spanish-speaking countries for the purposes of enhancing their proficiency and
experiencing the culture. Data from the five interviews were categorized into five
themes that represented several factors that lead some students to persist in the

study of a foreign language.
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Mori and Gobel (2006) investigated two concepts of motivational models:
Expectancy-value theory, and Gardner’s socio-educational model. The study aimed to
first define foreign language learning motivation in a particular EFL setting and

explore differences in motivational sub-constructs based on the variable of gender. A

previously tested motivational scale v g glministered to 453 second-year non-English
majors. Factor analysis of the /1 idimensional construct comprised
of Integrativeness, Intrin shtic sserinment value, together

explaining 54.4% of the = ; wmo2n performed with gender as
the independent variat _ 2\ nalicated a significant

Mk scoring significantly

to both the socio-

educational model and incy 14 ry, < &l With reference to their relevance

|/ i
in the EFL classroom. 'ﬂ

‘ e h ‘ »
—r/:' . e

<

ﬂuEJ’J'ﬂEWIiWEI'm‘i
QW'WMﬂ?WNWW’JVIB’mB



CHAPTER III

METHODS

The present study aimed to investigate the levels of affective variables,

willingness to communicate in Englis’ English communication behaviors of Thai

ﬂs between these constructs, and to

examine the model of Er - o ati s Ontexts. This study used both

secondary school students as

quantitative and qualitat:z ads of instruments to collect

the data: a questionna’ and interview questions.

First, the researcher u: S about willingness to

communicate, commur riables. Second, the

researcher used observat# ‘y®ata about English classroom

communication behaviors. Thir& Mused interview to collect

} _IE}E."_ A

supplementary dataa% ' offi\the observations and the
o LY AX
Interviews was used o=, : L ald.

)

Population and Partlcq?nts

The pﬂ ‘HnEj % %Hm W%’ﬂ ﬁ?students in public

schools in Bang?ok The participants’ were elevengh erade studentgyhose schools
were uq m’;{a &ﬂ j m\u u’] g'lm zrlfllﬁ Ele to study
eleventh grade students because they have studied English in school for a certain
period of time (at least five years in the secondary education level), so their
communication competence should be adequate to interact in English with foreign

teachers in class. In addition, eleventh grade students might not worry about studying



59

English for the university entrance examination as much as twelfth grade students do.

There were two groups of participants in the present study: the participants in the

survey phase and the participants in the observation and interview phase.
Participants in the Survey Phase

The participants in the survey ghgge were selected based on two criteria. First,

the participants studied in a rej , n English program, in extra-large
secondary schools (schous ¢ (N |=mme—e1ts) under Bangkok

Educational Service Are g =had at least one class period in

a week studying Engl: “‘ pnglish as the medium of

instruction in classroc

To select the pz jresearcher calculated the

number of participants b# 17ing techniques. First of all, the

number of participants in the su 7 calculated using Yamane (1967)’s
- -"'1-' / ,_ "'.
formula with a 95% ¥§nd P ifCjevel.

y.‘- Y

n = - "= o1 of participants

1+ N(‘)
AUY ANYN 5 WA PIrgesion 009

Since the total number of elegenth grade sggdents in extra lgpge schools under
pans BN SLT1-3 U, i) VI MBEL. ucaion

Commlssmn, 2009), the total number of participants, according to Yamane (1967),

= the tota1 number of students

should be at least 396 to obtain good representatives for the population.
Then, the researcher calculated the number of participants to participate in the
present study. Since the number of students in each service area was not the same, the

size of representative number of participants from each service area was calculated
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based on the proportion of participants needed to have a significant sample size of the
total number (see Table 3.1). For example, the number of participants from
Educational Service Area 1 was calculated as follows.

The number of participants = _ The sample size (396) x The number of

from Educational Service her of population  students in Educational

The rg-

Area 1 (141) Service Area 1 (11,898)
After obtaining t 77 ' ~ service area, the researcher

calculated the number . 0 e present study. The

Se number of participants by

Table 3.1
The calculated number and actie == tiéipants in the survey phase
Bangkok | g ctual  The number of
Educational \Y; : v“i er of participated
Service Area _! 1dents SRIALS | p , icipants schools *
Service Area 1 14,393 144 4 147 4

AULINYRINYIDS
Service Areal2 4 hi1id 4
Y ¢ _
Servigs @A~ 029% e 1 0 18h A A o ’10.] a"ﬂ 3
b & 8 = - “—

* Number of participants were rounded up to the whole number

Later on, the researcher employed the simple random sampling technique to
select the schools in each educational service area by drawing lots and the convenient

sampling technique to select a class of each school. To select the classes, the
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researcher contacted the head of the Foreign Language Department of each school and
asked the head to select one class for the study according to their convenience.
Totally, the participants participated in the survey phase were 438 (see Table 3.2)
Table 3.2

The number of participants in the surigj ghase from each school

Bangkok
Number of
Educational
participants
Service Area
Service Area 1 28
(n=147) 46
, 38
- S e f ‘oyal Patronage 35
[ .
of HRH. se—— atanarajsuda School
Service Area 2 o 4=Ja School 47
| y: L ‘
(n=171) T 43
- W@ng School Y, 37

AUSINENINEINT #

“HaaITieay

- Panyaworakun Schoo 45

- Wat Nuanoradit School 45

Total number of participants 438
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Participants in the Observation and Interview Phase

The purpose in this phase was to triangulate the observation and interview data
with the survey data. For the observation and interview phase, the researcher selected
the participants from one of eleven schools in the survey phase. The school for the

observation and interview was chos 4er two conditions. The first condition was

ﬂ week studying English with

truction. The second condition

that the participants had at lea
foreign teachers who usew

was that the school wou! <. assistant researcher to observe

the participants in the | wo criteria, the school that

was chosen to particip S phase was one of the

schools in Educational
The participants ! STV h.ri X Pt ase were selected based on

‘ T :‘E":, - '
their WTC levels in the selt- rep ire. The WTC scores of all
participants in Satrijv%th P . HiGhest to lowest scores,

— =
)

from 5.00-0.00. Six Y ' ' , ants with the highest

i
5
.-!

WTC scores and three part101pants with the lowest WTC scores. Then, the six

participants wﬁ %ﬂ@;w By ﬁ@ B Y Preien teacher ana

were asked to part101pate in the intewiews.
A WA TUNRIANEIAR B
real names to keep their identities confidential. The participant’s information is

presented in Table 3.3.
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Table 3.3

The information of participants in the observation and interview phase

WTC  Year of learning

Abbreviations Participants Gender
scores English
H1 High WTC particic g Female  5.00 11
H2 High WTC ’ 4.50 11

H3 High ‘s

4.08 13

L1 Low AR\ _ 1.08 11

L2

1.17 11

L3

1.17 11

Research Instruments

The research instruments

R 2nsist of one self-reported

questionnaire, one (heAal sJiew questions. The
/5 I" d
description of the thre i s Omts.

¥

1. Questionnaire‘ .

e B U TNBITHGART oo

from Yashima et al. (2004) and Garffner (200@]i1ﬁ a Thai versiofle
WA ARG R
As stated above, the researcher developed the questionnaire from Yashima et
al. (2004) and Gardner (2004). The items used to measure four constructs:
international posture, confidence in English communication, willingness to
communicate in English, and frequency of English communication behaviors were

adapted from Yashima et al. (2004). The items used to measure the other variable,
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English learning motivation, were adapted from the Attitude/Motivation Test Battery
by Gardner (2004) to measure all three variables (including desire to learn the L2,
motivational intensity, and attitudes toward learning the L.2) as in other studies
(Gardner, 1985; Gardner, 2004; Hashimoto, 2002; MacIntyre & Charos, 1996; and

gt al. (2004) and Gardner (2004) were

Peng, 2006). All the items from Yash’
translated into Thai.

The questionnair: - s B < pendix B).

%ain the participants’

d student identification

number.
Part 11
ﬁ"?: , '
The second part of the q isists of 69 items that were used to

_‘alr-

investigate three coji ‘ . &£ cprning motivation, and
{7 o
confidence in Englib = —

1. International Posture

Internﬂnu%gjr’ea Yok j PR E p Framers toward the

international communlty which influ€nces their Epglish learning aggt communication.
Accorﬂ walﬁqm (;mtu'nnrllg meﬂnla ﬂed through
three Var1ables which are interest in foreign affairs, intergroup approach - avoidance
tendency, and interest in international vocation/activities. The questionnaire in this
part consists of fifteen items. The details of the three observed variables are described

as follows.
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1.1 Interest in foreign affairs

Two items were used to investigate the participants’ interests in international
issues and situations. The two items are as follows.

- I often read and watch news about foreign countries.

- I often talk about situations g gvents in foreign countries with my family

and/or friends.

1.2 Intergroup ap —

Seven items wers . L\ ' SSeats’ tendency to approach or
avoid English commu: S waoutside Thailand. Examples
of the items for this v

- I would share 42§ § . b5l ﬁ\ 1dents.

- I would help a {#e | municating in a restaurant or

at a station.

1.3 Interest (1§

. ————————— -
r
| %,

. . ™ ! . . .
Six items werd=’ L= cipants’ interest in an

international career ana 11V1ng overseas. The followmgs are examples of the items

used o examﬂh%%iﬂ@ NENINYINT

-I'd rather avoid the kind ofgvork that sends me overseas fggquently.

There was an adaption of one item in interest in international vocation or
activities component. The original statement is ‘I’m interested in volunteer activities
in developing countries such as participating in Youth International Development.’
The statement might not be suitable in Thai context because Thai students rarely

participate in volunteer activities in developing countries so the researcher changed
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the statement into ‘I’m interested in an exchange program in foreign countries such as
AFS International Intercultural Programs.’, the activity which are more familiar to
Thai students.

To complete the questionnaire in this part, the participants read the statements

listed and indicated their agreement oy gereement to the statements. In the original

ﬁ scales are seven-point Likert

s ¢ researcher changed the

version of Yashima et al.’s (2
scales which are not very -—
scales to be five-point scg ' ' ™SThe meaning of each number
is as follows.
5 means 4 n g \ Shfement
4 means

3 means ao%:e with this statement

2 means , s statement

1 meay ¥ ' vi fSintement

| <3
2. English -
To assess Enghsh leammg motlvatlon Gardner’s Att1tude/Mot1vat10n Test

Battery (AMTﬁ R H@“ﬁ Hﬁé}j 4 PP} Ppruguese, and

Romanian was used in this study singe the contexgg,of English leaggung and teaching
in Thaﬂmg aﬂﬂnmgu‘l“ull n&flaalﬂ not the main
medium of communication, in both countries. The questionnaire in this part consists
of thirty items to measure three variables: motivational intensity, desire to learn

English and attitudes toward learning English.
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2.1 Motivational intensity

Ten items, five positive and five negative, were used to examine the degree of
effort and attention to learn English of the participants. Examples of these items are:

- I make a point of trying to understand all the English I see and hear.

- I keep up to date with Englis’y/ppworking on it almost every day.

2.2 Desire to learn En
Ten items, five p s used to investigate the degree
of participants’ wish to 12 sa items are as follows.

- Knowing En: y 4 - & my life.

Ten items, five p e are L) 1@ used to index a favorable
attitude toward learning Englis ; —= fiese 1tems are as follows.
- Ilove leary M &

- I hate Engli#=
|

- I would rather sgend my time on subjects other" tnan English.

To corﬂFuhH ’3[ V44 9/]@ PPN B Pfelps read the statements

listed and indicz?fledtheir agreement @r disagreemgat to the statemeyys using five-point
Likert%ﬁa talﬁmtﬁmsum argem (ﬂ)ﬂ ﬁlﬂ questionnaire,
the scales are six-point Likert scales, but the researcher changed the scales to be five-
point scales ranging from 1-5. The meaning of each number is as follows.

5 means I strongly agree with this statement

4 means I agree with this statement

3 means I neither agree nor disagree with this statement
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2 means I disagree with this statement

1 means I strongly disagree with this statement

3. English communication confidence

To examine the participants’ English communication confidence, twenty-four

items were used. The twenty-four itenje g jere constructed to investigate two variables,

communication anxiety in En munication competence in

English.
3.1 Communicat’
s apprehension in using
Mlelt nervous in four types of

situations (i.e. dyad, gr b ‘\\  three types of receivers

(i.e. friends, acquaintan s®f the items measuring

J-""": .
communication anxiety in Enghu
.,-"*"' .
“How often ¥ ‘ . s f jommunicate in English
| I'“ "‘"
in each of the follow .-.‘ : — o

- Present a talk to a group of strangers

Tk ﬂhﬂﬁ%ﬂﬂ% FNHANT

In Yashlrna et al. (2004), thedtems used tQgpvestigate thisggriable required
the pafaqim:t]) aﬁfplrj\m um ;clgonﬂlgﬁegl:sent study,
the items were adapted from fill-in items to five-point Likert scale for the consistency
in the format of the questionnaire. The scale rages from 1-5. The measuring of each
number is as follows.

5 means I would always feel anxious (approximately 76 - 100%).

4 means I would often feel anxious (approximately 51 - 75%).
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3 means I would sometimes feel anxious (approximately 26 — 50%).
2 means I would hardly feel anxious (approximately 1 - 25%).
1 means I would never feel anxious (0%).

3.2 Perceived communicative competence in English

Twelve items were used to invge§ gate the participants’ self-judgment in their

English communication com ts have to indicate how often they

feel competent in Englis? — of situations and three types of
receivers. The questionr ' \\ int Likert scale which ranges
s follows.

5 means N imately 76 - 100%).
4  means N0 ately 51-75%).
3 means fapproximately 26 - 50%).
means IV t (approximately 1 - 25%).

1 meaj S

Part 1T !

In the last sectlon of the questlonnalre there are 43 items which were used to

investigate twﬂpu‘lﬂ ’gﬂwgﬂ ﬂ jnwnﬂtqnﬁm‘gsh and English

communication ehav1ors

Twenty items consist of twelve items for measuring WTC and eight filler
items to cover the situations of communication. The twelve items (number 3, 4, 6, 8,
9,11, 12, 14, 15, 17, 19, and 20) measured participants’ WTC in English in four types

of communication contexts and with three types of receivers. The other eight items
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are filler items which were not calculated in WTC scores. Examples of the filler items
are:

- Talk with a police officer.

- Talk with a girl/boy friend.

Similarly to the items used tQ 1« pjure communication anxiety and perceived

/overe also changed fill-in items to

w—0llOWS.

communicative competence. |
five-point Likert scale. Ts

5 means | W\ “ssusate in English (approximately

4 means in English (approximately

M unicate in English
atf 1n English (approximately

1 means

e UHINBRI NN

To 1nves$!gate the participan#’ English cqggmunication befggviors, five items
adapteg ma& Ell (i)mu niq'Qfmlﬂrlﬁeunmunlcatlon

behav1ors indicated how often students volunteer to communicate in and outside the

I would never commumcate in English (0%)

classroom. Example items are as follows.
- I 'volunteered to answer or ask questions in class.

- T asked teachers questions or talk to them outside the class period.
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To rate the frequency of English communication behaviors, five-point Likert

scale was used. The meaning of the scales is as follows.

5 means I always communicate in English (approximately 76 —
100%).
4 means I often cgpgnunicate in English (approximately 51—

3 means — 2tirs s> in English (approximately
2 means . fy T=nu) S lish (approximately 1 —

I means N Wi\ N Netish (0%)

O\
The summary of #r fin tk «4 gairt ) Mesented in Table 3.4.

y i
Table 3.4 iﬁ

f!F' ."

L MIA Y
The summary of th

Constructs " ' ' Sample items
1]

Sy

Varlal%les Number
=9

u 4
Posture forel n affairs £ about foreign@duntries.

A AN I AN ITEIA .

and events in foreign countries

with my family and/or friends.

(Table continues)
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Constructs Observed Part & Items Sample items
variables Number
Intergroup PartII, 3-9 -Iwantto make friends with
approach - international students studying
avoidance ﬁTbailand.
- try to avoid talking with
yvoners if [ can.
t to live in a foreign
\ I Orather avoid the kind of
ies L\ Ork that sends me overseas
| frequently.
English >4 work hard to learn
Learning intens .E
Motivation - I put off my English

AU I ANUNTNLIDT, e possibe

QW’Tm’fT‘ifﬁ i’lm’s CALEE

English English.

- Knowing English isn’t really

an important goal in my life.

Attitudes toward  Part II, 21 - - I love learning English.

learning English 6. 2 30 - I hate English.

(Table continues)
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Table 3.4 (Continued)
Constructs Observed Part & Items Sample items
variables Number
Confidence in Communication  Part II, 1-12 - Present a talk to a group
English anxiety in of strangers.
Communication ~English - Talk with an

acquaintance while

standing in line.

Talk with strangers in a

arge meeting.
- Talk with friends in a

small group.

Willingness to - Talk with a police

communicate in ~ X2 Aificer.
<A

English' alk with friends in a

s

¥

15,17,  small group.

ﬂﬂﬂ’&‘ﬂﬂﬂ?ﬂﬂo’lﬂ‘i

I volufitéered to answer
Comm%m)q @ ﬁnﬂ iiu u ﬁ r] q ﬂ ﬂl@ uns in class.
Behaviors behaviors - I asked teachers
questions or talk to them

outside the class period.

" The remaining items in WTC in English (1,2, 5, 7, 10, 13, 16, and 18) are fillers

items which were added to cover communication situations, but were not calculated
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2. Classroom Observation Scheme

The second research instrument used in the present study was a classroom
observation scheme. The classroom observation scheme was used to investigate the
frequency of actual English communication behaviors in the English classroom. The

data obtained from the observations v g'g jised to triangulate with the data obtained

from the questionnaire (see P:

The classroom ok from Cao and Philp (2006).

The observation scheme < on individual communication

behaviors in the prese: of the teacher (see

Appendix C). The firs M nication behaviors of the

participants when the t or talks directly to the
participants. The second #ar JFf thg ’_‘;' 1 consists of five items
, o et <
measuring communication behz
WA T

when the participants work in pair or

in group without thy ¥ cHfNior are presented in
Vi X

3. Interview Que ‘[lons

Intemﬂ %H\’g wﬁ}%{a}ﬁo‘wﬂﬂqﬂ fective variables

which are 1nternat10na1 posture, Engdish learning gaptivation, and gonfidence in
ensin bk 1N T AUk od HL.E) 188,

supplementary data to triangulate with the data obtained from the questionnaire. The

Appendix D.

interview questions were developed using the same framework as the questionnaire.

The interview questions consist of twenty-two questions as follows.
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Table 3.5

The interview questions

Observed variables Items Questions

1.International Posture

1.1 Interest in ‘ou watch or read news about situations

foreign affairs

£amily and/or friends?

1.2 Intergroup a foreigner (e.g.

Approach- ...'_ teachers) at your school?
Avoidance

.4 A
Tendency 4 ( nc Jto them?

rr.r Y

LT ad sharing a room with an

I.' d
"no7f in trouble communicating

¥

¢ 1N a restaurantgy at a station, what will you do? Why?

ol mnim“im“‘f"i’wm Ny

countries?
- What do you do to make friends with those people?

(e.g. Do you talk or help foreigners in public places?)

(Table continues)
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Table 3.5 (Continued)

Observed variables Items Questions
1.3 Interest in 6 Do you know any exchange program in other
International countries?

Vocation/

Activities /jin the program? Why/ why not?

m= to apply to: the job that

requently / stay in a

it is domestic? Why?

2. English Learning N

2.1 Motivational : - \ R\ : ave a problem

intensity . 2l mel W g in your English class?

mave homework from your English

I" d
Polmiirn it in on time?

1
i o i¥

IQ What do you When you receive comments/feedback

A 1) M&M@H&lﬂﬂ‘i

ammnmumfmmaﬁ““"“““““)
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Table 3.5 (Continued)

Observed variables Items Questions

2.2 Desireto Learn 11 ~ How do you learn English, only from the teacher in

English class, by yourself, or from a tutor?

') ) ypou want to learn English?

2.3 Attitudes =bor [i=) : school, is English an

¥ /ou learn English?

toward Learning

English

don’t like learning English?

By’ |) learning when you

’ CdvV iSO

3. Confidence ﬁ R pnieaion &
| _

3.1Communicapn 17  In which situation do you feel most relaxed to speak

s QAR T RV REAG o

9 Why?

18  In which situation do you feel most anxious to speak
English: in pair, in a group, in a meeting, or in public?

Why?

(Table continues)
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Table 3.5 (Continued)

Observed variables Items Questions

19  With whom do you feel most anxious to speak English:

friend, acquaintance, or stranger? Why?

3.2 Perceived 20 t do you think you are to communicate

communicative

competence in 1 feel most competent to speak

English a meeting, or in public?
yost competent to speak
jce, or stranger? Why?
Validity Check
Before using-the @ e & schame, and interview

questions, the resea s g htent validity of the three

research instruments. = Vision of the instruments was n*#&le according to the experts’

o ﬂuﬁl’mﬂﬂi‘iﬂﬂl’lﬂ‘i

For the estionnaire, the res:‘¢archer asked the experts to check the translation
oo ARANIAIUNAAINY IR e
learning and teaching in Thailand. No major changes were suggested to be made nor
were any items suggested to be taken out. The experts only suggested some items to

be rephrased to make them clearer. The examples of the modification are as follows.
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- Item 13 (International posture)

suaulananssuuanilagulusvissma 1y Tasnisien97y  ieenieging

NIPANHIASUANL AL YT LA TN UL TR

“I’'m interested in an exchange program in foreign countries such as AFS

International Intercultural Progrg

The item was chang

suaulalulpsanT AR A7NTLENNTY  LaLalagLiNe

i

= A
NTANE LA LANLLAEI

(I'm interested 1r

International Interculturs

- Item 20 (Englisk

o = L — ', E . ~ - d’
ulaidiaaulszny LR AT uanwide [1/ann 12 euEed

Wujﬁuﬂl@ﬂﬂ’)ﬂﬁﬂﬂﬂ 3 i
“I haven’t |5l
[J
The item was Ciianged to:

fan . i R

X basics of English.”

L1
!
T

AN DINEY HNADILI

For the other two instruments, the classroom observation scheme and the

interview questions, the three experts approved the two instruments with no changes.
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Reliability Check

After checking the validity, the three instruments were tried out to check the
reliability.

To examine the internal consistency of the questionnaire, the researcher tried

out the questionnaire with forty-severyg e genth grade students whose characteristics

-

ronbach’s Alpha Coefficient was

' 3.6 exhibits that all observed

were similar to the population
used to check the reliabi’s -—
variables in the questionz ' \\q Coefficient higher than 0.6,
which means that all v _ (Cronbach, 1970).

Table 3.6

Cronbach’s Alpha Coe#Ci § b I \ n the questionnaire (N =47)

% ronbach’s Alpha Coefficient

Interest in foreign affairs .65

Intergroup approacl -} .69

Interest in internatioir ke (— .61

Motivational intensity l .80

= Y ol
U |

Attitudes toward learning English ¢ -9 U&%g7|
H— I gl &

Perceived communicative competence in English 91

Willingness to communicate in English 93

English communication behaviors 81
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To assure the reliability of the classroom observation scheme, the researcher
and a research assistant practiced observing the participants together before using the
instrument to collect the data. The consistency of the data obtained from two
observers in the try out was examined as follows.

Before collecting the data, the geggarcher and the assistant practiced using the

/)mumcatlon behaviors of a

. After finishing each practiced

observation scheme together {
student in the participantes
observation, the researchs ‘. experience in using the

w to use the scheme in
uency of English
classroom communicat g ’ i« .o \ assroom observation scheme
cited in Krippendorff and Block,

investigate the interrater reliabi‘

2009). The results g i 'r "0 by the researcher and the

A J

assistant significanti .91 and 0.93).

|

To check the reuablllty of the 1nterv1ew questlons the researcher coded the

transcription ﬂ b H ’J Yeiahe %Iw Pif €l B data, the rescarcher

and the assistant practlced coding the transcriptiogspf one participguy to create an
undersaq@dm atacﬁﬂl‘ﬁ mltljfm lc.]d’lggm\ilﬁ:]ealrﬂr and the
assistant were also analyzed for consistency using Pearson correlation coefficient. The
results revealed that the coding from the two coders was significantly correlated at a

very high level (r = 0.98).
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Data Collection

In the present study, the data were collected by three instruments: a
questionnaire, a classroom observation scheme, and interview questions. For the
questionnaire, the researcher administered the questionnaire to the participants in

eleven schools in the first semester of ghg gcademic year 2009 (B.E. 2552). In four

schools, the researcher was al ) e questionnaire to the participants
= S, 1‘$maire was distributed to the
participants by the schoo ‘ . : ‘ d were returned.

\ ' from their reported WTC,
N ants’ English classroom
Whof a foreign teacher in
August 2009. The obser#ii iz “" : %:ek due to the schedule of the
foreign teacher. He only taght “i10d a week. The students in this class

e : -
' Lo interaction in verbal

e
-
)

4 ' =fcn students and students.

studied in a regular(L¥pg
communication betw# -
The activities were, for example a guessmg unknown word game with the teacher,

asking for 1nf(ﬁ H\H% %dEJJ ﬁﬁaw&ﬂg"}.ﬂr@ play. To observe the

participants, the researcher employed time-intervghobservation tegnique (Johnson &
Chrlsteg Wg&)ﬁvﬁﬂog m(ua“lf]rg mtﬂvfleasﬂ/ed Each
part1c1pant was observed approximately two minutes each time, then the researcher
switch to observe another participant. The researchers switch their observation from
one participant to another participant until completing the circle. Once all six
participants were observed, the researcher and the assistant started another cycle and

observed the first participant again. During each observation, the researcher and the
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assistant tallied the frequency of English communication behaviors and wrote field
notes to record supplementary information such as the sentences that the participants
spoke.

For the interviews, the researcher conducted a semi-structured interview in

Thai with each participant individuall ¢ Fgch participant was interviewed

approximately one to one and ' )Views were audio-recorded and
transcribed.
Data Analysis
Questionnaire
The survey da»‘ G 4 Sre ' VO tistics, Pearson

product moment correl 4 An8:ling.

First, descriptive #the mean scores of the five
constructs and the observed varie—=
- ﬁbflp " . h.:

The mean sqU% gbles were interpreted

4

using the following 5

s
.-E
!
L

4.51-5.00 c}ans students reported Ving the particular variable
= L
AU INBRTNEANT
3.51-4.50  means ¢students repggted having theggrticular variable
YRIANNIUN RN E
q
2.51-3.50 means students reported having the particular variable
at a “moderate” level
1.51-2.50 means students reported having the particular variable

at a “low” level
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1.00 -1.50 means students reported having the particular variable
at a “very low” level
(Bowarnkitiwong, 2005)
Second, the data were analyzed using correlation to investigate whether there

were the significant relationships betvig gpten observed variables.

ﬂowing criteria.

The correlation was in

r>.8 s relationship between variables

b6<r<.8 & : W ationship between variables

4<r<.6 lationship between variables
vel

2<r<4 means Positive relationship between variables

d<r<2 ' Tuonship between variables

ata Very low” level

- AUBAY R TIEARG o o

(Bogarnkitiwong, 2005)
%3’1’1 AN imuzmblg NEAALL...o.
basic assumpt1on of the significant relationship among observed variables in the
model analyzed by structural equation modeling in the following part.
Third, the data were analyzed by structural equation modeling using LISREL
8.72 (Joreskog and Sérbom, 2005) to investigate the relationships between the five

constructs by testing how the theoretical model fit in with the empirical data. To
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validate the theoretical model, the goodness of fit indices should be as follows.

Minimum Fit Function Chi-Square (%) Should be lesser than 20
P —value Should be higher than 0.05
(p>0.05)

Should be close to 1

// Should be close to 1
.d

Root Mean Squ == IR s}, ould be close to 0

Goodness of Fit Index (GFQ

Adjusted Goodnessa

(Wiratchai, 1999)
Observation d,
To analyze thiOs # £ §J37 uency of English

classroom communica: i ' \ llied by the researcher and

the assistant was calcula' e e ericy. Then the frequency of the

English classroom communicati

. = presented in relation to the level of
FeMIA

WTC in English of j;:4

Interview data ! , -
-y i¥

To analyze the in&egew data, the trsl}scriptions of the six participants were

analyzed usinﬂb%&aﬁ}%c&liﬂ ﬁfw tﬂf;l;ﬂcﬁ of three affective
variables (inclugiln international 0€ture, EnglislEearning motivbn, and
confid%cﬂ;]gagnjmuhm;lg mﬂ;lhﬁaﬂthe research
assistant. Each affective variable was indicated by its observed variables. The
frequency of observed variable under international posture and English learning
motivation from two coders was summed to find the average as one construct. For

confidence in English communication, the frequency of two observed variables was

presented separately.
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To analyze the observed variables, the coding was constructed (See Appendix
F). For all codes, the data were tallied. The data were read and searched for target
words or phrases as set before the coding in order to indicate the observe variables. If
the target word or phrase was found, it was tallied. For all codes, they were tallied

only once. Later, the frequency of codjrg jgvas summed to represent each affective

variable. The examples _ ’ as follows.
Example 1
Interviewer:
ations in foreign countries?
HI:
Interviewer:
Avlpaper, radio?
£y l.' d
H1: s e iR T nasimiag
g .
AUTIRN N e {E e M.
The phrqeuvery ay’” was tallied for the code IP1 to indicate interest in
¢ o o/
e RIANNIUANIINETAE
9
Example 2

1 £ 2
Interviewer:  uduesesiingenuauluaseunsiie

Do you often talk about them (the situations) with your family?

v 3 v Y 1Y ] o oAy Ia [
HI: AN NAYNUUDN AINUNWD AINUNNAULAIAS NUTUNARATNDYLLAT
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Yes. I talk with my younger sibling, talk with my father, talk

with everybody. My family also updates the news.
The phrase “Yes. I talk with my younger sibling, talk with my father, talk with
everybody” was tallied for IP2.1 to indicate interest in foreign affairs.

Furthermore, the examples of g ¥

ts from the transcriptions were presented

as the supplementary data.

AULINENINYINT
IR TN ININY



CHAPTER IV

FINDINGS

This chapter aims to report the findings of the present study which were

obtained from the questionnaire, the cioggvations, and the interviews. The results are

presented in order to answer f uestions as follows:

1. What are the ‘s s | [ingness to communicate, and
English comng ‘ ' ‘ ondary school students?
riables, willingness to

communic 4% > 4 - “2viors of Thai secondary
3. Whatis the n A / (1% in Thai contexts?

Research question [ 3 aiffiibles, willingness to

-
-
| L

. ! A .
communicate, and ="nai secondary school

students?

In the ﬁ &4 By’ah?{e] #34 Wlﬁnlﬂ figinternational posture,

English leammg motivation, and cosfidence in Egglish communigggon), WTC in
Enghsﬁn’}a Mim IZJ mrlvgmﬂ ,lﬁ’ uvestlgate
these flve constructs, ten observed variables were measured. Two constructs, WTC in
English and English communication behaviors were measured directly while the other

three constructs were measured through eight variables (see Table 4.1).
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Table 4.1

Constructs and observed variables in the present study

Constructs Observed variables

1. International Posture (Interpost) 1.1 Interest in Foreign Affairs (IFA)

Niensity (MI)

(Motivation) English (DLE)
A\ Wrd Learning English (ALE)
3. Confidence in Englis 47 53 m1 %-avon Anxiety in English (CA)

communication (Confidence) _ 2ved Communicative Competence in

L7 ' ¥
4. Willingness to Con 1 1 ¥omommunicate in English

L A¥

English (WTC) ¢a (WT@

The results from the questionnaire were analyzed to find the mean scores. The
mean scores of each variable were interpreted using the following criteria.
4.51-5.00 means students reported having the particular variable

at a “very high” level
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3.51-4.50 means students reported having the particular variable
at a “high” level

2.51-3.50 means students reported having the particular variable
at a “moderate” level

1.51-2.50 means & ents reported having the particular variable

2.

sssenaving the particular variable

1.00-1.50

Table 4.2 pres:
Table 4.2
communication behaviors

Levels of affective variy

of Thai secondary schoo#t; fnts g

Variables S.D. Levels

LTI

International postuij.- 0.47 Moderate

L7

English learning moti 1 1 0.55 High
Confidence in English cqmgunication Y 2.86 0.46 Moderate
WTC in Engli 2 | | 2 0.79 Moderate

Moderate

The findings in Table 4.2 revealed that among the five constructs, the students
reported having English learning motivation at the high level (* = 3.79) and the other

four constructs at the moderate level (* =2.34, 2.86, 2.71, 2.92 respectively).

The details of each construct are presented as follows.
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International Posture

To investigate the levels of international posture, three observed variables
which are interest in foreign affairs, intergroup approach-avoidance tendency, and
interest in international vocation/activities were measured using the questionnaire.

The questionnaire in this part consists g Efteen items (Section 2 of the questionnaire,

see Appendix B). The data oh ﬁ items were analyzed to find the

mean SCore.

Table 4.3

Level of international dents (N=438)

S.D. Levels
Interest in foreig F 2 A | . 0.74  Moderate
Intergroup approacli-a: g« 7' : : . 0.57 High
Interest in international V_O‘ | . 0.61  Moderate

0.47 Moderate

V.
[J
The data in Table(4&showed that tlvarticipants reported having intergroup

e UL NN WHAN T

rning motivatio

To investigate the levels of English learning motivation, three observed
variables which are motivational intensity, desire to learn English, and attitudes
toward learning English were measured using the questionnaire. The researcher used

thirty items to measure the levels of English motivation learning. Each observed
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variable were measured by ten items, five positive and five negative. The data were
analyzed to find the mean score.
Table 4.4

Levels of English learning motivation of Thai secondary school students (N=438)

Variables X S.D. Levels

Motivational Intensity é 3.56  0.55 High

Desire to Learn Eng(?® 393 0.66 High

Attitudes toward I

387 067  High

379 055  High

\ paits reported having

A

The results in

motivational intensity, desi o 145 . Wtitudes toward learning English

at the high level which indicates

s T f English learning motivation.

Confidencegea ™" ENEENEE - -
Y’ A

In order to ass I MU ation, communication

L ¥

anxiety in English and pqrcﬁved communic"lyve competence in English were

investigated u%u ﬂgm&mr@ﬂﬂ&ﬂg twenty-four items to

investi t&ﬁﬁt\ﬁcﬁs Vﬁl‘,ﬁ’ iaf 1384 'ﬁeﬁeﬁrﬁfﬁ ' Ejﬂ types of
: \ ' .
commlacati n context ?i‘r]cl ding dyad, group, mee 1ngf&n?j3u ic) and three types

of receivers (including friends, acquaintances, and strangers), were used to investigate
communication anxiety in English. Similarly, the other twelve items were used to

examine perceived communicative competence in English.
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Table 4.5
Levels of confidence in English communication of Thai secondary school students

(N=438)

Variables X S.D. Levels

Communication anxiety in Englis 2.83 0.79 Moderate

Perceived competence in Ei 0.63 Moderate

0.46 Moderate

Willingness to com jFnic=
To investigate the leve_lc ish, the researcher conducted a

survey using 20 ratiges—————— 2>41aire, see Appendix B).

Sare T level of WTC in English

¥

The questionnaire con 1l ts
=l }

and 8 items used as fillengitggns. The twelvegtgms measure WTC in English in four

communicatio@lowigltmﬂym ;M;];Qd ublic) and with three
RN, MR EY ek )

from thegwelve items were anal to find the mean score of each type of receivers
and communication contexts.

Overall, from the questionnaires, the participants reported having willingness
to communicate in English at the moderate level (;c =2.70, S.D.=0.84). The

detached results are presented in Table 4.6.
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Table 4.6

Levels of WTC in English of Thai secondary school students (N=438)

Types of receivers and
X S.D. Levels of WTC
communication contexts

Friends 0.88 Moderate
Receivers 0.86 Moderate
0.85 Low
0.84 Moderate
Communication vy ¥ .87 Moderate
contexts e NG \ 30 Moderate
Moderate
Total ere ‘ . Moderate
‘When con s 4 — \4+) nts’ reported having
Y X
WTC in English difte j , 0 ' 10re willing to communicate

with someone they know‘t in with a strang r, With friends and acquaintances, the

levels of Wﬂh@ u&%m& Vﬁ B A Qrace 1evel 285 and
2.84 reﬁe ) wh @ ﬁhﬁ\'@] awﬁrﬁe}s] toMEJmumcate in

English g att e low leve (x =

When considering the types of communication contexts, the participants’
reported having WTC at the same level, moderate in all contexts. Thus, we may
conclude that willingness to communicate doesn’t seem to change because of

communication contexts.



English communication behaviors
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English communication behaviors were measured by five statements focusing

on the communication behaviors both inside and outside classroom. The data were

later calculated to find the mean score.

Table 4.7
Level of English communicatio | 8 condary school students (N=438)
X S.D. Levels
I participate in classr 342 1.01 High
I volunteer to answ. 2.72 098  Moderate
I answer when I an: 334 1.02  Moderate
I ask teachers questi 271 1.03  Moderate
class period.
I talk with friends or acqaln % 1.05  Moderate
F b
English. p
0.77  Moderate

The dﬂrﬂﬁfj Mﬂ%é{wa‘nﬂﬁrwd having English

commumcatlong'loehawors at the querate level. hen cons1der1

come W?@ﬁﬂ@ﬁﬂﬂ%?@%&’l@eﬂf

commun1cat10n behaviors. When answering or asking the teachers questions both

inside and outside classroom, talking to the teachers, friends or acquaintance outside

classroom, they reported communication behaviors were at moderate levels. When

participating in class activities such as pair work, they reported communication

behaviors were at the high levels (;c =3.42).
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To summarize, the students reported having English learning motivation at a
moderate level while having international posture, confidence in English
communication, WTC in English and English communication behaviors at a moderate
level.

Research question 2: What are the rolcg’gnships between affective variables,

willingness to communicate. ) \l/ P nication behaviors of Thai
secondary school studer:

To answer this rez ection 2 and 3 of the

questionnaires were u’ the classroom

observations, and the ° N ry data. The findings are

presented in three secti hip between the five

constructs obtained fro > Wesents the findings of the

actual English classroom comni# tors of high WTC and low WTC

participants obtaine 1 %§¢ - A 13 the interview results

: %,
that investigate the (=" X . ¥all three sources were then

¥

used to discuss the relauonshlps among the flve constructs.

Section 1 Thﬂl%ﬂ ’}@}%’,%@%Hﬁ}] qupsGpnnaire

The fll’ldll’lgS in this section afiswered hypgthesis 1 that whegther affective
Varlabli W’]rﬁﬂ ﬂimeunm f] ? mﬂ’l a l&lavwrs have
relationships at the significant level of .05.

To investigate the relationship between five constructs, the data from the
questionnaire were analyzed using Pearson correlation coefficient. The correlation

coefficients were interpreted using the following criteria.



r>.8 means the relationship between observed variables is at

a very “high” level

b6<r<.8 means the relationship between observed variables is at

a “high” level

4<r<.6 ‘R ’ﬂl tionship between observed variables is at
ﬁevel
2<r<4 thsfrel: s tween observed variables is at
d<r<2 een observed variables is at
r=0 oo ‘een observed variables
Table 4.8
The correlation majr'y a i - ~ommunicate, and

English communica : y ' V:438 )

o o

v

Interpost Motivation Confidence WTC Behavior
€ o v

Interpost P ki ; 4

Motivation 59** 1.00¢
Conﬁcac“q @*ﬂ ﬂﬁm u“f])g V] EJ’] a B
28%* 27 37 1.00
Behavior 3T7E 38%* 30%* 60%* 1.00
Mean 3.34 3.79 2.86 2.71 2.92
S.D. 0.47 0.55 0.46 0.79 0.77

#p<.05 *p<.01
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The data in Table 4.8 shows significant relationships between all pairs of the
five constructs at the significant level of .05, except between confidence in English
communication and English learning motivation.

To focus on the relationship between WTC in English and English

communication behaviors, the findingg g-pw that they have the relationship at the

, ﬂ!dents who have higher WTC are

more likely to communie : 1des®; wﬁ""'_ver WTC.

moderate level (r =.60). It cai

Considering the r< ariables and English
communication behav_ gic variables have low
relationships with Eng show that international
posture and English le: \er relationship with
communication behavion# .- y2 than confidence in English
communication (r = .30).

To focus on( % 2 a‘)les and WTC in English,

the three variables he . o . er, when considering
each pair of relatlonshlp w1th WTC in Enghsh confldence in English communication

shows shghtlyﬁk% IE}Q. w Hl%ﬁ Wrﬂ "I(ﬂ ﬁ) than with

international poq!ure and English leafning motivagign (r = .28 andg27 respectively).
AN T MANUIB L. o
show that the relationship between international posture and English learning
motivation is at the moderate level (r = .59) and between international posture and
confidence at the very low level (r = .13), while there was no significant relationship
between English learning motivation and confidence in English communication (r =

.03).
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Section 2 Findings from the observations about the actual English classroom
communication behaviors of high WTC and low WTC participants

To investigate the actual English communication behaviors in classroom, the
researcher conducted four observations. A school that participated in the survey phase

u t~p ‘g in the selected school were chosen to

was purposively selected, then six s

participate in the observation ﬂTC in English was used as the

criteria to select the six pp s scudonyms are used instead of

their real names. H1 — H2.= ats 1 —3 and L1 — L3 refer to

% ¢ of the reported affective

“nication behaviors of six

participants.
Table 4.9
The mean scores of reported af by l ———= p WTC in English, and English
classroom commun (o r . "- Tarticipants (N=6)
Participants | WTC Behavior
H1 4.40
H2 3.80
3.20
2.80
2.00

L3 2.07 2.73 2.79 1.17 2.00
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The data in Table 4.9 show that high WTC participants reported having higher
levels of English classroom communication behaviors than low WTC participants, but
they reported having similar levels of affective variables.

To observe English classroom communication behaviors, the researcher
(Johnson & Christensen, 2000) to observe

ﬂn teacher. The participants’

/eré bs e mes by the researcher and the

employed time-interval sampling te

byigr
six participants in an English

English communication *

assistant using the classrz | W\ Sstopendix C). The participants’

%ay. Using the classroom

%a-d on two types of

Win the presence of the

teacher and the commun ej :‘f; ‘fr tig h\ _,pating in pair or group work
(FEr

in the absence of the teacher. Ti®

- nglish classroom communication
e TSl

furs were summed and

f.:. 4.10

- ¥

AULINENINYINT
IR TN ININY

behaviors tallied b

calculated to find thg, ,
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Table 4.10
The frequency of English classroom communication behaviors in the four

observations (N=6)

Behaviors in the presence of the teacher H1 H2 H3 L1 L2 L3

Volunteer to answer

Give an answer to the teacher’s «

(a) Provide information — ge

(b) Learner-responding

(c) Non-public response

Ask the teacher a question

Guess the meaning of the 1

Try out a difficult form on
./

(lexical/morphosyntactic)

Present own opinions in class.

4.5 23 12

45 24 135

L2 L3

(lexical/morphosyntactic)

Present own opinions in class. - - - - - -

Give the meaning of the unknown word. - - - - - -

Total 0 0 0 0 0 0
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The data in Table 4.10 revealed that the participants performed only the
communication behaviors in the presence of the teacher. The data showed that high
WTC participants communicated in English more frequently than low WTC
participants. The total frequency of English classroom communication behaviors in
the presence of the teacher from the fop

WTC and low WTC participa /){2, and H3 who reported having

high WTC performed thes sor JUUH_‘,aViors 74, 44, and 37 times

servations shows differences between high

respectively. Differently ‘ . : NS o ving low WTC performed
their English commur, : T ¥ - . In addition, H1 whose

' olish the most frequently
municate in English the
least frequently. The resufs s _;. i > MM nsistent with the results from
the questionnaire about the rela . " WTC in English and English

b

communication beh1%0 1f.ystudents who have higher

v - s |
e
)

WTC are more likel yl . A ' ‘ e lower WTC.

Considering the 1nd1V1dual English commumcatlon behavior, the data show

that both high ﬂduqup%cﬂl%q ?.wgquﬂ;g imilar behaviors,

except H1 and ﬂ To illustrate, H2 43, L2, and J§ gave answersgg the teacher’s
questloq M 1ﬁ>ﬁn im umf];{g nﬂl’lia Eﬂlform on the
target language around four times and H3 volunteered to answer only once. H1
communicated in English using more varied behaviors than the other participants. She
did not only volunteer to answer or participate in class activities, gave answers to the

teacher’s questions, and tried out a difficult form on the target language, but she also
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asked the teacher questions and guessed the meaning of the unknown word. For L1,
he only participated in class activities.

To summarize, the survey data and the observation data show that WTC had
the direct influence on English communication behaviors. The survey data reveal that
d English communication behaviors is at

ﬂa exhibit that high WTC

= 0N behaviors more frequently

the relationship between WTC in En

the moderate level. Consisten
participants performed E
than low WTC participarg
Section 3 The intervi , G2 th "1™ ariables

After the obse: Scrviewed to investigate

their international post rnd confidence in English

communication. The thr# "iriables which were

F e ,
hypothesized to influence WTCH Zaty-two questions were constructed

b
Mo Tihree affective variables:
- 2

. i ) .
questions 1-7 were GF=° "= questions 8-16 were used to

using the same fra

examine English leamm%motwatlon and quest10nsl7 2 were used to examine

commumcatloﬂ Jide Hn’} K &l]ﬂn% N BE i Gce in English tha

indicated conﬁdence in English comghunication (g&¢ Appendix D)g¥hen, the
1nterv1a mr'e.]rﬁ ﬁ)ﬂ ﬁ m'u ur]:ql nﬂ ’1 a uresearcher and
an assistant to find the frequency of the affective variables. The coding scheme for the
analysis can be found in Appendix F. The results of content analysis are presented in

Table 4.11.
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Table 4.11

The frequency of affective variables from the interviews (N=6)

Variables H1I H2 H3 L1 L2 L3

International posture 15 14 12 4 10 9

English learning motivation 13 12 10 5 7 7

Confidence in English ¢

Communication zee 2 2 3 3
- 1 - -
- - 1 1
1 - 1 1

Public ¢ & 'Y 1 - _ _ _

iR O | T 1 1 1

ARAINIUNAINEGA Y

Il Table 4.10, the results show that there are little different trends in
international posture and English learning motivation between high and low WTC
participants, but there are no clear trends in confidence in English communication.
International posture and English learning motivation of high WTC participants are
little higher than of low WTC participants. The frequency of international posture of

high WTC participants: H1, H2, H3 was 17, 14, and 12 and of low WTC participants:
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L1, L2, L3 was 4, 10, 9 respectively. For English learning motivation, the frequency
H1, H2, H3 reported having was 13, 12, 10 and of L1, L2, L3 was 5, 7, 7 respectively.
For confidence in English communication, high and low WTC participants reported

having anxiety when communicating in English with strangers in a meeting or in

The supplement 2 g : » es from the interviews are

presented in the follov 4 <. 13 : WlCript excerpts.

Interview quest ##is : 350, \ hic international posture of
English learners. The quigi 3) by -"- it 1. i tional posture of the

participants in three aspects th I foreign affairs, intergroup approach-

avoidance tendency ¢ aptivities. Both high and

..
el

)

low WTC participar 2 . ¥loreign situations and they

tended to approach forel %ners but high WTC part1c1pants seemed to have more

interests in mﬂ b )¢ Tl} 3 B ﬁ W I Gripancs

For the1r interests in foreign dffairs, high gad low WTC pagticipants reported
that tha mlaﬂﬂﬁbm u M fl q El Hrﬁlﬂlﬂ as politics,

economy, technology, entertainment, and sport. In addition, they often talked about
the situations with their family and friends (see Excerpt 1 and 2).

Excerpt 1

. ' { [ o 1 1 9
Interviewer: sg]mmﬁmﬂ‘umqmam“lumaﬂizmﬁmﬂm

Do you often watch news about situations in foreign countries?



H1:

Interviewer:

H1:

Interviewer:

H1:

Excerpt 2

Interviewer:

106

Every day.

Aognniid 9 Mnmiede i Ing
You watch from TV, the Internet, newspaper, radio?

/Tmﬁ'ﬁﬁﬁz

= chsite and TV.

!‘
. il
il

Umm.. arw do you share wzth riends? I mean whether you talk with

yowfﬂdUH’m&lﬂiw gng

o

UL auaw

QW"lﬁﬂﬂ‘imﬁmﬂﬂmﬂﬂ

Interviewer:

L2:

1 talk with friends.

N8I
All issues?

' A & o oA
ﬁ"l,u'*qmsaa mm’ammnm"lmugu 9

Not all issues. It depends whether it’s the hot issue.
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Interviewer: LLé“mmLa'mqmﬁﬂ Mot uAaINET WI877130 AN U A LRINDULRSNNITAAT

When you talk (about the situations), you initiate or wait for friends’
initiation and then you share?

L2: usud sanlngaziaasizas

It depends. Mostly

The high and low

éi ted that they would approach to

ext to, or making friends

room with the foreign stu g &6 = | N WTC participants reported
i Il
that they would help a fore #ie % o8 m communicating with Thai

people. Besides Excerpt 3 -4 gdc - .3 g to make friends with foreigners

through the Internei] v

fy' Jind game online.

Excerpt 3 '-i

H2: FWJ E] ?Wﬁﬂgﬂ‘%{ww% ﬁu%mﬁuﬁuﬁwaﬁﬁw

I s good if I have. If ce-to face(f eign) friends, er never had. If

mm»mmumw BIae

Interv1ewer: lilmaruealalud

How did you met on MSN?

o o

H2: AaRaullauILLeiaegAy udaRTNBALTY UYRLAETERINALLINN
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I was posting on webboard and by chance chatted with them. Then I

asked for their email.

Excerpt 4

Interviewer:  Hiaugnasies v adraaunueauladudaaeiu wiliaenu

b Jlike you met from game online and

L3:

Interviewer:

L3:
onl m hhy Y gh the Internet.

L T
W smads . .
Besides the interests in :ﬁ vd the tendency in approaching
‘.,Ef !:- L "'
i ffoy were interested to

e
Y

participate in an ex S Fuboard. Even L1 who

; ‘
!
tended to avoid talkmg wzth forezgners was mterested towork with foreigners. (see

Escerpt5) ﬂumwﬂmwmm

fﬁiﬁfif%i BN A INENGEL o

@nwmﬂuu

foreigners, high anq

If you could select a hotel (to work), between cooking for Thais only

and for foreigners, which hotel would you like?

L1: l5adin1e aulnendnlg acl@Beussoele

a
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Both foreigners and Thais can come. 1 will also learn.

Interviewer:  Guujerls

Learn what?

L1: nmslsaiu Addnmeuenmsuuyluu gnlaluw

May be the langs ' # it food they like. Are they satisfied?

Interview quest- ! ssine English learning
motivation. To examir g ; %ivational intensity, desire to
wing were in focus of the

questions. The results sh,

motivation between high a1. i1 *-%

u!r'

—P/ it o .. . .
English learning moH W atig i sinazss. The interview data

t trend in English leaning
ts, except L1 who reported having

reported that high a V_ ,‘F"{ to learn English and had

positive attitudes towa® learning English. To illustrate, cerpts 6-8 exhibit that they

had effort and ﬁfu)ﬂ Wﬂsﬂr? woﬂral\ﬂ ﬁkmg information

when having a blem understandna,g English in classroom handm in homework

i A SN BN afmm ) Encis

teachers. Be31des they valued English as an importance subject at school and never

thought of stopping learning English.



110

Excerpt 6

Interviewer:  flddnlanmdanguie FeweluiissFauindgaleding

If you didn’t understand something in English class, what would you

do?
H3:
/ ther they understand

Interviewer: ——

H3:

would ask the teacher.
Interviewer: T A | 77 A _ 19 ~"~. i.
You asked the teds . . ’ clas;room or saw her at the office?
LRI
H3: Atinlclng p Ll L 0w lutiesi i vnises
RRLYE]

Ty

If the teacﬁer allowed me to sk in classroom, I would ask. If the

el %’&Mﬂﬂ? WBAN I
Excer@W'l AINTUNNINYIA Y

Interv1ewer. Lmemsmunﬂmq”Luu

Did you always hand in homework?

L3: A9AFU

1 handed in.

Interviewer: wzazlny
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Why?
L3: ABNAZLLL
To get marks.

Interviewer: ua 55’1134' NACLLURNS

What about if there 1za

L3:
Excerpt 8
Interviewer:  udvaenefe pio e d B TRAT N viseludiasanuusiinguan i
Mnatinelsiusu
When you hanc_lﬂ T signment and the teacher gave
COMMENtS NG -
| y-l 'l, d
H2: Bl N A g TG R INIE P PGSV EY
Sy

¥

udofieun 14 ﬂ’]’ﬂﬁl"‘qu@”VLNLLNuL?’ﬂQLMJN’] @NN[’*]L?IEINEI@L‘J‘@\? EI@‘LW]’]%L?I‘@\TMQ IR

- BUHANA NS
QRN T AT TN T o

Whether it was good. Then I would use the comments for the next assignments.
I’m not accurate in grammar. When I wrote a brief story, a brief tale, the
teacher corrected it. I took a look first. There were many mistakes.
For desire to learn English, the data showed that high WTC participants
seemed to have higher desire to learn English than low WTC participants. For

example, high WTC participants reported that, besides school, they learnt English
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from various sources like the Internet, songs, films, magazines, and tutor’s. However
low WTC participants learnt English at school, tutor’s, and through game online. In
addition, high WTC participants reported that they would like to learn more than the
basis of English and be fluent in English communication, but low WTC participants

would like to learn only the basics of grdish and be able to use English for simple

communication in the daily li sent the differences of desire to

Excerpt 9
Interviewer:
mething like this?
H3:
like to know.
Interviewer: - m finite verb, non-finite verb

Isiti~A4 &) laining finite verb and
| y: "\, d
non-finite vero i

L ¥

H3: finnaaslsifigepguuniiu usfifieqguuansnsnien 1 hiinla

ANEINININLINS.

vigailan
What is to use in a daily life. Everybody answered the same, but I don’t
know if you mean the same or not.
H3: Aatan 1 fAe anndduaatAnslszmafauisoen 115

To be able to use is like if I stay aboard, I can communicate.
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Excerpt 10

Interviewer:  onisounuoIngy luu

Would you like to learn English?

L1: Feuersoidouluiasou

Learn at a tutor’s or jr

. =3 3 v =3 a = 1 =
Interviewer: iSouez1snld ret o’ < l1/asiioudn grammar @n asiseu
= = 1 3 ¥
Weuana ozlsnld

You car#® AN . [ would take a grammar

L1: Aoenl

I want 1# o N Nriously learn.

4

Interviewer:  1¥iden eeq :f‘ SRR 0 W vieeenFuATug Y 10 wA 1319

a9

If you can choos, f}:’:_ , now all aspects of English or just
only the basg24
P | y:

L1: Wugw 1%
iy

Cane

Know only thg basics. 'Y

contitence b Ehedut K] T WB TN
U |
R R e .
f |
perceiveg communicative competence in English that indicated confidence in English
communication in different communication contexts and receivers. The findings
present that the intimacy and number of receivers seemed to have an effect on
confidence in English communication. For illustration, high and low WTC
participants were anxious to speak English with strangers and were competent to

communicate in English with friends. For the numbers of interlocutors or listeners,
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high and low WTC participants reported that they would be anxious when
communicating in English with a big group people like in a larger meeting or in
public. On the contrary, they would be competent to communicate in English when
numbers of people were smaller like in a small group or in dyad.

picative competence, the data presented that

ﬁercepﬁon of communicative

s, could communicate in

In the aspect of perceived com
high WTC participants seeme
competence. High WTC

English while low WTC g were not good in speaking

English. Low WTC ps hey had to initiate a long

conversation or offer ' mpanied by some friends

\ e of low WTC participants,

hcWvas not ready because he was

who could speak Engli
was interested in joining#
J| "

not good in English. Besides, h ants perceived that they could speak
English 60 to 75 pe{ tied that they were able to
. LY.

speak English only J%=

Excerpt 11

e AUHHIRBNTNYINT
. YWIEEAEARE

If I had knowledge, I would go.

Interviewer: hludsAnauedlifinnuda:
Why do you think you don’t have knowledge?
L3: Taid Taziorez s Tauaianumn

I don’t know what to compete with them.
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. a 3 { I
Interviewer:  udrandes lsdluanug fveliuasnumn 1@
So what is the knowledge which you can compete with them?
L3: Aan hlaaszmadestinnuiammpidangeasy mu'lild seunusingy

1 think that to go abroad, I must have English language knowledge. 1

don’t have. I’'m 1
In conclusion, hig® . ; ,ant e, aving higher international
posture and English le~: _ A\ Ssarticipants, but their

To summarizegfic 4 LAt AT W) the observation data and
the interview data that o oAl \\ ip with communication
behaviors, and affective Tar _ g ; : i p with WTC in English and
English communication behayib = " the data from all sources showed that
Jjation behaviors at the

¥

‘nunication behaviors .

WTC in English ha{'Xa
higher level than affec I =
Research question 3: Wkat is the model of English communication in Thai

ﬂﬂﬂ?ﬂﬂﬂﬁwmﬂﬁ

To anal ze the data in thlS #&t, Structuraldquation ModeéJ EM) was

the empirical data of the present study.

t in well with

Before testing the theoretical model with the empirical data, the correlation of
ten observed variables were first analyzed. The analysis in this part aims to examine
whether all observed variables correlate in order to further the analysis of goodness of

fit between the theoretical model and the empirical data in structural equation
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modeling. In addition, the direction and the level of observed variables were
examined. The correlation coefficients were interpreted using the following criteria.
r>.8 means the relationship between observed variables is at
a very “high” level

b6<r<.8 means

y glationship between observed variables is at

4<r<.6 ssetween observed variables is at
2<r<4 "kcen observed variables is at
d<r<2 Aveen observed variables is at

hip between observed variables

-
X
Y
-

¥ |
]
L) :

AULINENINYINT
IR TN ININY
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Table 4.12

Correlation matrix of observed variables (N=438)

Observed IFA AAT IVA MI DLE ALE CA PC  WTC Behav

Constructs .
variables

Interpost IFA 1.00

AAT 28%%  1.00

IVA

21%% 474
Motivation MI
DLE
ALE
Confidence CA ! .‘ - S -.19%% 1,00
PC . - N 237 03 1.00
WTC WTC 26 23%% .06 .60%* 1.00

Behavior ECB 9% vy ) . NFT 34 08 52%*  60%*  1.00

Mean . e ( , £ 3.87 283 289 271 292

SD. . b —— : 0. 067 068 063 079 077

*p<.05 **p<.01

The data in Taj |} 4. elajfins between observed

variables at the s'gnificafth’el of .05, excdpf the iairs of communication anxiety in

ensitand i b D) L Dbl competcnce i
R R TR AN Y Ta Y

and -.08 espectively). The findings show that communication anxiety in English does
not have significant relationship with interest in foreign affairs, perceived

communicative competence in English, WTC in English, and English communication

behaviors.
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For the direction of the relationships, all variables have positive relationships,
except those with communication anxiety in English. This implies that when
communication anxiety in English is higher, the other variables will be lower.

Considering the relationship between observed variables within each

vod g7griables in international posture are at the

ﬂns of observed variables in
d

w3 - .74). For confidence in

construct, the relationships of obser
low to moderate level (r = .21
English learning motivats

English, there is no sign*% a.observed variables in

communication (r = -.

The next step ¢ S ructural equation modeling

was analyzed using LI \\ 2005) to investigate whether

1

the goodness of fit of the# h"®¥.e empirical data. To validate

the theoretical model or, in othe "ne the goodness of fit between the

TR T

theoretical model ay %h Spodness of fit statistics

should be as the foll [ = ' ’

Minimum Fit u‘pction Chi-Square ‘(52) Should be less than 20
=3

Pﬁj. U ANYUNT WY FEF: bicher tan 005
RIBINIUNMIENAL.

Adjusted Goodness of Fit Index (AGFI) Should be close to 1
Root Mean Square Residual (RMR) Should be close to 0
The theoretical model of the relationships among affective variables, WTC
in English, and English communication behaviors in the present study was

constructed based on the framework of Yashima et al. (2004) (see Figure 4.1).
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English Learning
Motivation

Confidence in
English
Communication

International
Posture

Figure 4.1
The theoretical model ¢ W contexts in the present study
To adjust the mo ameters in the model were

used. The modification indices%e : == ¥chi-square will be decreased when a

particular paramete;™® The researcher adjusted

-
-
LY

some particular par' Y : - itil goodness of fit

statistics revealed that % e theoretlcal model fitted in witls the empirical data. The

goodness of flﬂﬁ“{}%ﬁi&iﬂ!% w Hﬂ fﬂt‘%’ 28, p-value = 0.15,

GFI = 0.984, A 1=0.969, and RMR = 0.068.
ARARNTL LU AL AANEVALL e
in well w1th the empirical data, path coefficients from English learning motivation to
confidence in English communication, and from confidence in English
communication to WTC in English as well as factor loadings of two observed

variables underlying confidence construct are not consistent with the previous studies

(See Figure 4.2)
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English Learning
Motivation

Interest in Foreign

89> Affairs 34k

¥ g Confidence in
47— Intergroup Approach- ‘ / English
Avoidance Tendency 3 ¢ Anunication

Interest in
.60—p| International
Vocation/Activities

Figure 4.2
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Motivational
Intensity — .50
Desire to Learn
.34
English «
Attitudes toward
21
English Learning «
Communication |g— .01
Anxiety
Perceived €« 99
Competence

99
—»| WTC in English .

Communication
Behaviors

he theoretical model (N =438)

Chi-square = 35.81.0%% ’ 5% ] SF1 = 0.969, RMR =

0.068, p<.05. []

confidenge in English communication. On the contrary, the results of the study show a

nstruct on the other

NG FleN (28 A
construct. Acco&ing tﬁe previous ﬁhes of Yashima ’lﬁ,‘s ashima et al. (2004),
~ RRTRATO SN TINTEY

negative effect (P = -.25). Furthermore, many previous studies such as Clément et al.

(2003), Maclntyre et al. (1999), MaclIntyre et al. (2001), Yashima (2002), Yashima et

al. (2004), and Kim (2004) found that confidence in English communication had a

significant effect on WTC in English; by contrast, confidence in English

.01
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communication in the study is found to have no significant effect on WTC in English
(P =.02).

The factor loadings are the correlation coefficients between the observed
variables and the construct. Confidence in English communication construct was

observed by positive perceived comm grjgative competence and negative

communication anxiety (Clén “Intyre et al., 1999; Maclntyre et al.,

2001; Yashima, 2002; Y. 7 #:004). However, the results
exhibit the insignificant s apetence (r = -.04) and the
positive effect of com: a dence in English
communication.
ies, the researcher adjusted
v:l based on the studies of Kim

J' ‘ri - ’ )
(2004) and Peng (2006). The re“&e tical model in the present study was

called the new mod[:¥ss " ; d T4t international posture

- -
- -
| %,

had no direct effect &2 ' s .ernational posture to

WTC in English in the new model was removed In addluon Peng (2006) found that

English learmw\ﬂo’} V} E’eﬂﬁzw El‘q.ﬁ @sh so the path from

English leammg motivation to WT@in English wag added and theypath from English
learannw';]oaoﬁ:ﬂdj mE;J]m rlng.!mﬂ)'\:laa:rﬂ'ed Figure 4.3

presents the adjusted theoretical model.
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English Learning
Motivation

Be added

Confidence in
English
Communication

International
Posture

Figure 4.3

The adjusted model of | texts in the present study

After adjusting Walyzing the data using

structural equation mode #i¢ le 1t prRI new model fits in well with

'
the empirical data and all paths ”-"ﬁ
r f}_}':_ ;'

constructs and ten variables are

consistent with the ragvig

‘ v. , I" d
Interest in Foreigi = '

.84—p &
Affairs !
»

.80 Motlvatl_onal « .
Intensity

Englisiild arning ) 79 =
Motivation

International

Intergroup i Posture Desire to Learn
A7 Approach-Aygoidance —y v/ ] English -
Tedipdkcq | € VMY
SLIEIReYiira —
i 6o = 3 titudes towar,
Interes®n ) 25%% English -
.61 International =

97— tommunication
Anxiety

.61 **
A

-.09—p| Perceived Communication '99| Communication |q
Competence Behaviors Behavior

Figure 4.4
Results of path coefficients and factor loadings of the adjusted model (N = 438) Chi-

square = 18.51, df = 30, P-value = 0.95, GFI = 0.99, AGFI = 0.97, RMR = 0.033, p<.05.
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The goodness of fit statistics between the new model and the empirical data is
acceptable as the criteria presented.
Minimum Fit Function Chi-Square (x*) = 18.51  which is lesser than 20
P —value =0.95 which is higher than 0.05

(p>0.05)

Goodness of Fit Inda which is close to 1

Adjusted Goodriee which is close to 1

Root Mean Sc: which is close to 0

Considering th ' all pairs of constructs and

factor loadings betwe the results are consistent

with the previous studi . g motivation has a positive

significant effect on WTE i flnglida =5 nce uglish communication had a

positive significant effect on W

— - 0 addition, factor loadings of the
S by

observed variable yjcdaf S g4yjication exhibit positive
X J
]

relationship with perci— ¢ #Cc= 1d negative relationship

. .l! ¥

with communication anx&s:t

raw ) LIRS WYING oo

However, the statlstlc presents onl ¢he coefficiensef direct effect@Etween the
constrl%mf’al aﬂﬁj ;iJ b“ Melc.t] a nu;l aeEJct on the other
constructs. Table 4.13 presents the direct effect, and indirect effects of five constructs.

Additionally, correlation matrix of five constructs is presented.
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Table 4.13
The effects and the correlation matrix of affective variables, WTC in English, and

English communication behaviors (N=438)

Motivation WTC Behavior

TE 1IE DE TE 1IE DE TE IE DE

Unstandardized solution

Kl .06%* .25

Interpost O1%*

(.05) (.05) (.00
Confidence 00%% .00%* -
(.00) (.00) -
Motivation .10%* 2% -
(.05) (.05) -
WTC 61%* - 61%*
(.06) - (.06)
Standardized solution
Interpost 31 .06 25
Confidence .40 .40 -
Motivation .08 .08 -
7 4 61 . 61

|

Statistic Chi-ﬁﬁa 2 g 30, =0 997AG 97, RMR = 0.033
Variabl Wxﬁ aA I ﬂit | E.I?i.l @ WTC  FECB
R—Squaa " Yie gﬂﬁ 3'] 3 '8 ﬂ:.] . 71 99

Constructs Motivation WTC Behavior

R-Square .59 49 54

*p<.05 **p<.01; TE = total effect, IE = indirect effect, DE = direct effect

As shown in Table 4.12, all pairs of constructs have positive effects at the

significant level of .05. The results of direct effects and indirect effects are presented
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by the statistic of standardized solutions. Considering the effects on English

communication behaviors, WTC in English and international posture have positive
direct effects on the construct (0.61 and 0.25). The data show that WTC in English
has a higher effect on English communication behaviors than international posture.

Furthermore, all three affective variabieg gncluding international posture, confidence

/'otivation) have positive indirect

-— ' 0, and 0.08 respectively).

in English communication, an

effects on English commnms

N

Comparing the indirect 245 m-English communication

behaviors, confidence h higher effect than the
other two constructs. |
Considering they dence in English
communication and Eng I‘ ositive direct effects on the
construct (0.65 and 0.13). s th = '2d, confidence in English

communication has(d'}ig A fuitionally, international

)

posture has a positivef=,~ o~ L).

As aresult, the mgdel of English commun1cat1on 1n Thai contexts in the

s S HANEN NN
ammmmummmau
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Figure 4.5

The model of English cc M the present study

Summary

The levels of affective v. b Jawunicate, and English

communication behaviordf Ftasss - = ch™Hl students

. LA A ) ) ) ..
Thai secondary schoaire 2 e zno English learning motivation at

the high level and h ; ,i; ) English communication,

WTC in English, and | ..! munication veraviors at the nddlerate level.

The relationslﬁs ﬁﬁ@ﬂﬁﬂ%ﬂlﬁﬁOﬁmmunkat@ and

English commujication behaviors of Thai secondary school students
, =9 Q'
PRARIATUUNIINRBNE oo
participa%ts with high WTC communicated in English in classroom more frequently
than the participants with low WTC.
The interview data showed that there was little different international posture
and English learning motivation between the participants with high and low WTC, but

there was similar confidence in English communication between two groups.
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For the relationships between affective variables and WTC in English, the
survey data and the interview data were not consistent. The correlation showed that,
among three affective variables, confidence in English communication had slightly
higher relationship with WTC, but the interview data did not show the differences

between high and low WTC participa g

The model of English comm1 ' ¥ texts
The data yielded = ’ s lish communication in Thai

context which is differer‘.q n framework of Yashima et

al. (2004). The paths i lish had a direct effect on

English communicatic tion and confidence in

English communicatioy N glish and an indirect effect

on the English communi Win English. International

VIaidinid - 2 :
posture had a direct effect on Eiffe—= ation behaviors and English learning

motivation as well {s%n i< 1rough English learning

A

motivation.

¥

AULINENINYINT
IR TN ININY



CHAPTER V

DISCUSSIONS AND SUGGESTIONS

This chapter presents the summary of the study, findings, and discussion. Then

the researcher presented the limitatiorg gfathe present study and proposed pedagogical

implications and suggestions._

Summary of the study

behaviors, WTC in Er . e %cl S he relationships between
S model of English

presents three research

1. To investigate the le : variables, willingness to
commur|i (g o w1 fCition behaviors of
Y )
secondar ;¥ =%

To 1nvest1gate the relatlonshlps between affecuve variables, willingness to

coﬂ uanl’g %ﬂ%l%ﬂrﬁlﬂu behaviors of Thai

secondary school students.
qWAAN M ANLIR e
Along with the research objectives, hypotheses of the study were set as
follows.
1. WTC in English has the relationship with English communication

behaviors at the significant level of .05.
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2. Three affective variables have the relationships with WTC in English at
the significant level of .05.

3. Three affective variables have the relationships with English
communication behaviors at the significant level of .05.

4. The model of English com

the model of Yash , é

To answer the rese lves#he H",ivided into two phases: the

sication in Thai contexts is consistent with

survey phase and the ob<g e data from the observation
i from the survey phase. The
S with the relationship
between WTC in Engli ‘ . Al '\\ W The interview findings were
. 1= ve variables and WTC in
English and English communlc 1he details of two phases are as
follows. £)
The survey 4 ' T‘
The part1c1pants 1n the survey phase were 438 eleventh grade students in

eleven public ﬂ u LE,e?Jz %lﬂ %6]1% W Hﬂeﬂm 1-3. The participants

were selected by multi-stage sampligg techniquesgl'o collect the dga, a questionnaire
e RPN DO A BN E orx! guestonnir
consists of three parts. Part I was used to obtain demographic information of the
participants. Part II consists of 69 items used to examine international posture,
English learning motivation, and confidence in English communication. Part III
consists of 25 items used to investigate WTC in English and English communication

behaviors. Items in Part IT and III were in five-point Likert scale format.
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Before collecting the data, the researcher found the validity by asking three
experts to check content validity and tried out the questionnaire with forty-seven
students to find the reliability. The Cronbach’s Alpha Coefficient was from .61 - .93.
In data collection, four schools allowed the researcher to collect data from the

students and the other seven schools ag-gpistered the questionnaire to students and

A

N the s 1cStiONS, Mean score,

later returned to the researche

To analyze the ds
correlation, and structur=2 yed. Mean score of the
survey data was calcu’ icts. Pearson correlation
coefficient was used t: affective variables, WTC in
English, and English c« j ctural equation modeling
using LISREL 8.72 was # bi®inglish communication in Thai
contexts.

The observiu'{

..
el

%,
i ) . .
There were sit=, T = niterview phase. The six

participants were selected from a school in the survey phase using WTC score as the

criteria. Three@% Hﬂ’% V']DHSW@ Yol PG were selected to

participate in th1s phase. To collect tdie data, the clagsroom observgtjon scheme
adapteg Mcf]) aiﬂuf(] amuﬁ fl’l waﬂ ’Jra EJlassroom
communication behaviors. In addition, the interview questions constructed by the
researcher were used to elicit affective variables.

As stated above, two instruments were used to collect the data. The classroom
observation scheme consists of two parts: the communication behaviors in the

presence of the teacher and the communication in the absence of the teacher (i.e. dyad
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and group work without the teacher). All items in two parts investigate verbal
behaviors of the participants. For the interview questions, the twenty-two questions
were constructed to find international posture, English learning motivation, and
confidence in English communication of the participants. Both instruments were

validated by the three experts and alscyf prgnd the interrater reliability.

To collect the observa ﬂr and the research assistant

observed six participants class of the foreign teacher.

The two researchers emn observe six participants in

each time. For the inte =d each participant and
audio recorded the int " unication behaviors were
tallied. Each interviewt D b Nr9nd a half hours.

For data analysis# researchers were summed and

calculated to find the average fI Ferview data were analyzed using

L b/s 7

content analysis to {1yl 4 ' k! f iy the researcher and the
. V. X

assistant. =

Findings )

n oAU SRENT NN

The levels of affective variables, W&C in Englishsgnd English cqgemunication
behava‘m'f] aﬂﬂ ilgu unrl ’J ﬂ EJ f] a EJ

The Thai secondary school students in the present study reported having
English learning motivation at the high level and having international posture,
confidence in English communication, WTC in English and communication behaviors

at the moderate level.
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The relationships between affective variables, WT'C in English, and English
communication behaviors of Thai secondary school students

The relationships between affective variables, WTC in English, and English
communication behaviors were analyzed from three sources: questionnaire,

observation, and interview. The data ficgythe questionnaire presented significant

relationships between all pairg P4 s at the significant level of .05,
except between confidern — M =.nd English learning

motivation. The relation:'q and English communication

behaviors was at the r ‘* ween all pairs of three

affective variables anc; “lifective variables with

English communicatio#fe S WS r

The observation ¢ 10Wj 2L itt Wig¥er WTC communicated more
s
frequently than the ones with 10
data that WTC coulT)f o U students.
~ 00 ; ‘
- zher WTC had a little

rindings supported the questionnaire

The intervieve =

higher international posture and English motlvatlon than the students with lower

e U HIRUN WA e

commumcatlonqll‘he interview findigfgs supportedethe survey findigigs that affective
arlablq Mrlﬂﬁoﬂi muvm fl‘a nﬂﬁnﬂiﬂsh
communication behaviors.
The model of English communication in Thai contexts

The results of the structural equation modeling presented a new model of
English communication in Thai contexts. The paths in the model exhibit that WTC in

English had a direct effect on English communication behaviors. English learning
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motivation and confidence in English communication had a direct effect on WTC in
English and an indirect effect on the English communication behaviors through WTC
in English. International posture had a direct effect on English communication
behaviors and English learning motivation as well as an indirect effect on WTC in
English through English learning mot g4

=

o r tCmmmmmvecls of the five constructs, the

Discussion
The discussion is

relationship between W14 punication behaviors, the

relationships between ‘and English

communication behav;, “Baunication in Thai contexts.

The levels of commun \ommunicate in English,

and three affective vari i
Thai secondary school s sent study reported having English

AT
()

communication beh 1% pgf°ipte level. Similar findings

..

-
%,

)

were found in other S¥=, ¢ == as Japan and Korea. For

English commun1cat1on behaV10rs Yashlma et al. (2004 ) tound that the Japanese

students in thﬂ (e E}@%ﬁﬂ@ W BYTh e} punication behaviors

Similarly, the EFL learners in Koreagwere found {gshave moderateglgvel of WTC in
Enghs%(m r(]ﬁ ﬁﬂvﬁnm u% f]eqnnﬂa:] ay&je limited
opportunity to use English in EFL contexts. According to Brown (2007), learners in
EFL contexts do not have much opportunity to use English. The students in Thailand,
Japan, and Korea in the present study and in Yashima et al and Kim do not use

English as a main language in daily life; therefore their English communication



134

behaviors and WTC in English may be affected by the limited exposure to English in
their countries.

On the other hand, students in English-speaking environment have been found
to have high level of English communication behaviors and WTC in English. For

example, Yashima et al.(2008) found  jtgbetween two groups of Japanese students,

the students who had experiers d reported having higher levels of

WTC in English and Engss . ani timﬁ"_‘ than the students who studied

English in Japan. In addi snorted having higher WTC in

English and English c: they left Japan.

Consistently, a study ¢ “ing students conducted in

Canada by Clément an agu -’- 1"t the students reported
having WTC in English 4 1£

F e s
For the levels of the thrc ‘oles, the students reported having
i AJ z

English learning mq 3 i f1pl posture and confidence

..
el

_ Y
at the moderate lever®=, < 4 ' ,vere consistent with the

studies in Korea (K1m 2004) and Japan (Yashlma et al., 1004) Korean and Japanese

students did nﬂ utgv’r} %hyv% 5 wuajj)’}‘]ﬂ ‘%e and confidence in

English commun1cat1on either. The @ffect of contggf with English-gpeaking people or
being in ﬂ;mf] ﬁ ﬁ\ﬂ ﬁemnu mlgnmﬂa a; H and
confldence in English communication behaviors of the students. To illustrate,
Yashima et al. (2008) found that, after having experience in studying abroad,
Japanese students reported having higher international posture than the time they left
Japan and than the students who just studied English in Japan. Furthermore, Matsuda

and Gobel (2004) found that Japanese students had low self-confidence in English
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communication and overseas experience could affect their confidence, which in turn,
enhance English communication. Matsuda and Gobel presented that students who had
spent time overseas had greater opportunities to communicate in the target language,
so their confidence in communication could be increased.

ivation, the findings from the present

For the level of English learni

study are not consistent with u N s Boonnimit (1999), Kim (2004)

and Yashima et al. (200Z dy dgher level of English learning

motivation than these pr“‘ : English is now one important

tool for learning on th | language’ for people who

do not share the same No%k learning motivation found

\l'\
in the present study me W portance of English at the

present time. A more re 4 1iohd (Mokkarawut, 2006)

supported that Thai students wh& g high motivation in learning English

E N

saw the importanceU% L r work in Thailand or in
: : : A d
foreign countries. - ;

The relationship between wzllmgness to commumcate m English and the English

e R NEART

The resu%!s obtained from the' questionnaiggyrevealed that WFC in English had
2sen AN i Bl L L) Al
hypothes1s 1 is accepted. The relationship found is consistent with previous studies
conducted in both EFL contexts (Yahsima et al., 2004; and Hashimoto, 2002) and
ESL contexts (Clément et al., 2003: and MacIntyre and Charos, 1996). Consistently,
the findings from the observation showed that high WTC students performed English

classroom communication behavior more frequently than low WTC students.
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Moreover, high WTC participants initiated conversations with the teacher while low
WTC participants only responded to the teacher. Similarly to Yashima et al. (2004),
Japanese students who reported having higher WTC in English reported
communicating in English more frequently than low WTC in English. The findings

~5 WTC tend to initiate or participate in

support that students who possess hig
English communication morey / > who possess lower WTC.
The relationships betwe — va JbIéess to communicate in
English, and English cos ‘
In this section pnstructs are discussed in
two sections. The first N ptween the three affective
variables and commun # WA lish. The other section
compares the relationshi/ ; i iv §b&aviors and WTC in English

and between communication be affective variables.

b

Firstly, the f1%iz g 1) Sjudy revealed that all

-

: %,
three affective varia?=" v ' 2"Clish and English

communication behav1ors at the s1gn1f1cant level of .05; tnus hypothesis 2 and 3 are

accepted. Theﬂ N%M Y4 ‘§ A BYT1Rq Rines in his stuay are

consistent with ?ashlma (2002) andgY ashima et gls(2004). These gwo studies also
found a maaa\ﬁlnm u:mf]rglnm ﬁn thsh and
English communication behaviors of Japanese students were not at high level.

The interview conducted in the present study also found evidences to support
the relationship between affective variables and WTC in English and English

communication behaviors. The interview revealed that students with higher levels of
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WTC in English and English communication behaviors reported having similar levels
of affective variables as the ones with lower levels.

Secondly, when comparing the relationship between English communication
behaviors and WTC in English with the relationships between English communication

MI'C in English was found to have stronger

behaviors and three affective variable:
relationship with English cory / s than the affective variables. The
relationship between Wk = sh &1 E s nunication behaviors was
found to be at the moder= | ‘ ‘ N '- o hetween affective variables
and English communi. wihe low level. It can imply
that the affective variz N on English
communication behavi

] __C" biia ' i 1g is consistent with previous
studies that found WTC #F ;liﬁ;‘_; Al dii % "N d influential factor on English

o - F EE
communication behaviors such & -
e AJ 4
(1998), Hashimoto | )@ L ¢ al. (2004), Kang (2005),

~d

*u Charos (1996), Maclntyre et al.

Cao and Philp (200 x

The model of Enghsh C(‘mlmunlcatlon in Thal contexts

The f1rﬁ1%&l%’ ’gewcﬁxﬂ W glswoﬂn’luﬂj in Thai contexts from

the present study yield a rejection ofghypothesis 4gince the theoreggal model adopted
o Rl ANNDOL-2 Bl D d T ERLR £ o
proposed; Most paths in the two models are similar but three paths are different.

The similarities between the two models are as follows. First, international
posture was found to have a direct effect on English learning motivation and English

communication behaviors. Second, confidence in English communication was found
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to have a direct effect on WTC in English. Last, WTC in English was found to have a
direct effect on English communication behaviors.
The three differences found in the new model are that two paths are not shown

and one new path is found. The two paths that were not found in the new model are

the paths showing the effect of Englis'y g grning motivation on confidence in English
communication and the effect / ure on WTC in English. The new
path found is the direct p — - | 1 s vation to WTC in English.
These findings car. ‘ =ch of Thai secondary school
students can be affecte W international posture. In
addition, Thai student \ - SAtion is not affected by

motivation.

« JFfect ?"‘- fi nternational posture on WTC
i

The findings about

in English are consistent with p1
S
motivation, Peng al. g S o) had a direct effect on

-7 |
el

veng, 2006; Kim, 2004). For

i l\
WTC in English of &f=2 ¥ ="Tvation was found to be the
strongest influential factor for WTC in Enghsh About the effect of international

posture on wﬁ .‘HDEJSQI% Hrﬂhﬁ W.Edj '}ﬂ) ‘ﬁre had no direct effect

on WTC in Eng?lsh Instead, it was #und to havegp indirect effeqgon WTC in
enais Pl LI Ea AL AN,

N evertheless, the finding that English learning motivation of Thai students had
no direct effect on confidence in English communication is not consistent with
previous studies (Yashima et al., 2004; Kim, 2004; and Yashima, 2002). All these
three studies found that English learning motivation had a direct effect on confidence

in English communication. Unfortunately, no other studies about the relationship
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between English learning motivation and confidence in English communication have
been conducted in Thai contexts; therefore no other evidence can be used to discuss
why the finding from the present study is different from the studies conducted in other
countries.

Limitations of the Study

The present study conta ﬂ follows.
‘A

First, the data colle only from eleventh grade

students, not secondary <. efore, the generalization of

the findings may be 1i: % lents only.

Second, the nun tion and interview phase

was quite small. There igh WTC and three low

WTC students. Therefoi T phe | | e®ation and the interview might

be limited to represent the grou " WTC participants.

/'

Third, the dat{™ #Om only the students in

-
-
%,

regular program sch&® ' 4 ' *Cats in English program
schools in which the contexts of English learnmg and us1ng resemble ESL contexts.

Therefore, theﬂ%s&'aﬂ % H%@ Wfﬂﬁ] Mhm English

commumcatlonﬂehavmrs and affeofive variablesgf Thai secondagy school students
1nEFL%J&'L@Q,ﬂ1§m3J1ﬂ'I’JﬂEJ’Iﬁ d
Pedagoglcal Implications

The findings from the present study suggested the following pedagogical
implications.

First, the results showed that WTC in English has stronger relationship with

English communication than affective variables do. It is important for English
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language teachers and schools in Thailand to find ways to enhance WTC in English of
Thai secondary school students. Considering that Thai students have limited
opportunity to use English in their daily life, English language teachers and schools
can help enhance WTC in English of their students by providing more opportunities

to use English both inside and outside ghe gclassroom.

Second, the results revs , 1 1 posture, English learning
motivation and confiden: h c% nmﬁ"",ad significant relationships

with WTC in English ar2 English teachers can help the

=

students maintain or f sjicrnational posture, Yashima

and Zenuk-Nishide (24 \ Slte an simulated

international communi’, in confidence, Brown

(2001) suggested that tecd '®onverbal feedback to affirm a

-’:@;

-"'1-' . ,_ '

belief in the students’ ablhty 0 learning motivation, Mokkarawut

(2006)

~A S e
Y

suggested that teachp ? “ *caching English.
Suggestions for Further Studles

e ANHRT N s vrcs

English and its g!fects on English cafhmunicationggehaviors. The gggults of this study
have par mfl:a ﬁrﬂ itguou“ 1‘2 nﬂ’ﬁllﬁﬂe suggestions
for future studies are as follows.

Since the present study has only investigated the extent of WTC in English of
eleventh grade students in public schools in Bangkok, more studies should be

conducted with Thai students at the other levels including lower secondary school
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students and university students to provide a bigger picture of WTC in English of
Thai students.

Second, as found in the present study that the level of WTC of Thai students is
different from those in ESL context, future studies can be conducted in English
ilar contexts to ESL contexts, in order to

/)ram as in the present study.

ssosture, English learning

program schools in Thailand, which hgep)

compare the results with stude

Third, since the ss
motivation, and confideng ; \) s 2ad significant relationships
with WTC in English s, future studies on how to
enhance international . and confidence in English
communication should,

Finally, since the llec \ e data from students, future

studies may consider collecting
A D

C teachers to investigate factors

related to teaching 1. ifiyes that may affect the

-
-
%,

students’ WTC in E yi . 4 ' sviors.

ol o
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Appendix A
Questionnaire

(Thai version)
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Appendix B
Questionnaire
(English version)
Influential Variables on Willingness to Communicate in English and English

Communicatiorgfichaviors Questionnaire

This questionnaire ;= i =S influencing willingness to

10rs of eleventh grade students.
o g

Section 3 Willingnes #F ce—== = ol 48 and English communication
rf:"I 3

behaviors consi# = 571 4/
—F/l- o _"‘

Please answ S be kept confidential and
| y: "\, d
there will be no effect o & Biesirolled in.

..E : —
-y ¥

s o FRHIRRN T NN

Instructions: Plgse fill in or put v/ inghe given Spacge

QW?NMMD@L

Class: M. 5/ Identification number

2. Gender Male Female

Section 2 Variables influencing willingness to communicate in English
There are 3 parts in section 2 which are used to investigate International Posture,

English Learning Motivation, and Confidence in English Communication.



Part 1 International Posture
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Instructions: Please put v to indicate how much each of the following statements applies to

you.
5 means Student strongly agrees with this statement
4 means Student agrees with this statement
3 means o disagree with this statement
2 means
1 means s statement
Item 4 1
1 I often read and -
countries.
2 I often talk aboﬁ?
countries with my fe ##
3 I want to make friends 3 _,_/a
studying in . -
L7
4 I try to avoid tz T ng
5 I would talk to an‘ngnatlonal studen@there is
~
AU INUNINYING
6 ) I wouldn t mind sharing an apfrtment or roojy, A Q
'%W']ﬁaﬁﬂﬁeﬁullﬁﬁ')'f ga
7 I want to participate in a volunteer activity to help
foreigners in the neighboring community.
8 I would feel somewhat uncomfortable if a

foreigner moved in next door.
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Item Statement 5 4 3 2 1

9 I would help a foreigner who is in trouble

communicating in a restaurant or at a station.

10 | I would rather stay in my hometown.

11 | I want to live in a foreign country.

12 | I want to work in an inter

such as the United g

13 | I’m interested in
countries such™®

Programs.

14 | I don’t think v

to do with my ¢4

15 | I’d rather avoid th€

overseas frequently.

Part 2 English Leari*

Instructions: Please put

" AUINININYINT

§$ans  Student stron ly agrees Wlth this statement

AN ﬂﬂ’iﬂm%’ﬁﬁm 18 Y

means  Student neither agrees nor disagree with this statement

¥

to indicate how much each of th&%llowing statements applies to

2 means  Student disagrees with this statement

1 means  Student strongly disagrees with this statement
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Item Statement 5 4 1
1 I make a point of trying to understand all the
English I see and hear.
2 I keep up to date with English by working on it
almost every day.
3 When I have a problem ugs
in my English class
help.
4 I really work L
5 When [ am stéSyir
and pay attent
6 I don’t pay muc
receive in my Englis!
7 I don’t bother checklng n
get them bag
8 I put off my |
possible.
TN TN 1N
don’t uffjferstand my English teacher S explanatlon
/ s Y
QWﬂMﬂifuﬁJﬂT)V ga
10 can ’t be bothered trying to understand the more
complex aspects of English.
11 | IT'have a strong desire to know all aspects of

English.
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Item Statement 5 4 3 1
12 | If it were up to me, [ would spend all of my time
learning English.
13 | I want to learn English so well that it will become
natural to me.
14 | I would like to learn as 1
15 | I wish I were fluens,
16 | Knowing Englisis
my life.
17 | I sometimes d&
18 | 'm losing any
19 | To be honest, I 4l
English
20 | I'haven’t any great wish t¢
basics of E A
21 | Learning ‘.V:- ;
22 | Ireally enjoy 1% ning EnglishA
t R HHAN EI“VT‘“J"W g%
progranflJ
. .
3 W WIINT A
25 alove learning English.
26 | I hate English.
27 | I would rather spend my time on subjects other
than English.
28 | Learning English is a waste of time.
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Item Statement 5 4 3 2 1

29 | I think that learning English is dull.

30 | When I leave school, I shall give up learning

English entirely because I’'m not interested in it.

Part 3 Confidence in Englisk, <
~ation: Communication Anxiety

in English and Perceived Cz ‘

3.1 Communication Anx
Instructions: Below are ! ’ \ £y \ % "Nase put v to indicate how often
you would feel anxious to ¢ ‘ 2 8\ lowing situations.

5 means NV S = : as ious approximately 76— 100%.

4 means Studeze e A axious approximately 51 — 75%.

i

3 meary = approximately 26 — 50%.

2 means ! . eAaloU T pproximately 1 - 25%.
1 means § dent would neveUel anxious. (0% )
ﬂﬂEJ'JVIEW]?WEl’ ]
Item 7 Statemenf 5 o0 3 2 1
1 el Q el
1 rabdht altOldto" gréu nds.F | ool D

q

2 Talk with an acquaintance while standing in line.

3 Talk in a large meeting of friends.

4 Talk in a small group of strangers.

5 Talk with a friend while standing in line.

6 Talk in a large meeting of acquaintances.
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Item Statement 5 4 3 2 1
7 Talk with a stranger while standing in line.
8 Present a talk to a group of friends.
9 Talk in a small group of acquaintances.
10 | Talk in a large meeting of strangers.
11 | Talk in a small group of {3 |
12 | Present a talk to a

3.2 Perceived Commur’®e

Instructions: Below aiCT 1?2

you would feel compet: y ca | i ] Crowing situations.

5

4

means o oximately 76-100%.
means approximately 51 — 75%.
means Lompetent approximately 26 - 50%.

mean>¥ i orfimately 1 - 25%.

2 ";‘

mea V;,

- ﬁUEl”TTIﬁV]ﬁWH’T’ﬁ" i
1 Present @Jtalk to a group of strangers '
v
2 t e
3 aaik in a large meetil-lg of frinds. — -
4 Talk in a small group of strangers.
5 Talk with a friend while standing in line.
6 Talk in a large meeting of acquaintances.
7 Talk with a stranger while standing in line.
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Item Statement 5 4 3 2 1

8 Present a talk to a group of friends.

9 Talk in a small group of acquaintances.

10 | Talk in a large meeting of strangers.

11 | Talk in a small group of friends.

12 | Present a talk to a group ¢

Instructions: Below a# 2 S P \ ' Presume you were in an
English-speaking countr a i .' s “%rec choice to communicate or
not, how often you would comr ’ﬂ 9 ish. Please put v to indicate how
often you would cog -— LA&ation.

L7 Y )

5 means E = 1n English approximately

i 6-100%.
4 ﬂ H m wgdw %(WME‘:&I ﬂﬁmh approximately
51 -75%.
q W%] INIUNBRAIINYIEY s
26 - 50%.
2 means Student would hardly communicate in English approximately
1-25%.

1 means Student would never communicate in English (0%)
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Item Statement 4 3 1
1 Talk with a service station attendant.
2 Talk with a physician.
3 Present a talk to a group of strangers.
4 Talk with an acquaintance while standing in line.
5 Talk with a sales person i |
6 Talk in a large mees
7 Talk with a poliz
8 Talk in a smal®gior
9 Talk with a fricnd
10 | Talk with a w
11 | Talk in a large
12 | Talk with a stranger
13 | Talk with a secretary
14 | Present a talz )
15 | Talk ina smis i
16 | Talk with a garv ge collector
”Tmﬂﬂﬁ%ﬂﬂﬂ3Wﬂ
18 | Talk w1m a girl/boy friend. o
TRRANATRINNITN 6 Y
20 gresent a talk to a group of acquaintances.
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Part 2 Frequency of English Communication Behaviors
Instructions: From your real experience, Please put v to indicate how often you
communicate in English in the following situation.

5 means Student always communicate in English approximately 76—100%.

4 means Student often communicate in English approximately 51 — 75%.

3 means ; # unicate in English approximately
2 glish approximately 1 —25%
1 511Sh (0%)

Item

’ ‘ta‘kﬂ‘ﬂmﬂﬂmﬁﬂ”m

in Engl

Thank very much for your kind participation in this study.
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Appendix C
Classroom Observation Scheme

Section 1 Demographic information

1. School Class Number

2. Gender: Male Female

3. WTC level:

Section 2 Communicatic : fin} : i in the presence of the teacher

Note

1 | Volunteer to ans¥we

2 | Give an answer t
(a) Provide inform¢
(b) Learner-respondit ‘.

(c) Non-public response

3 | Ask the teachey @

4 | Guess the mear ;
..:

5 | Try out a difficulf 0rm on the target language

g et S 9 2191 SN S

6 | Present owopinions in class.

RN AN 1A

Comments




Section 3 Communication behaviors for pair and group work in the absence of the

teacher

167

Behaviors

Tally

Note

1 | Guess the meaning of the unknown word.

2 | Ask group member/partner a question.

Comments

AULINENINYINT
IR TN ININY
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Appendix D

The descriptions of each behavior in the classroom observation scheme

Item Behaviors Descriptions

Part I Individual communication behaviors in the presence of teacher

1 Volunteer to answer

The student’s English classroom communication

/she answers a question raised by the

2 Give an answer tc ! to demonstrate three patterns:

teacher’s questioil.

(a) Provide informe-

Jassroom communication

general solicit. yesponds to teacher’s question

1 classroom communication

(b) Learner-respondin.

e/she responds to teacher’s question

‘
- -

X

ud —
(c) Non-publicT: =SL00m communication

behaviors When he/she r bponds to teacher’s question

ﬂ u Ej ’J VI Elm wlﬁkq'ﬁ ﬂsnher individual student

3 Ask the (3Bther a Th& student’s Enghsh classroom commun1cat1on

FRIANN I HIARPIEIR B i

being asked to do so.

4 Guess the meaning of the = The student’s English classroom communication
unknown word. behaviors when he/she guesses the meaning of the

unknown words.
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Item Behaviors Descriptions

5  Try out a difficult form on The student’s English classroom communication
the target language behaviors when he/she tries to communicate using three

(Iexical/morphosyntactic)  linguistic forms: lexical, grammatical and syntactical

6  Present own opinions in The student’s English classroom communication

class. ghe/she makes a point of view known to
é ﬁ; called upon to do so by the
7  Volunteer to par 2 d S room communication
class activities A W%, ta®s part in an activity without

Part IT Individual comr ing in pair or group work in

the absence of teacher

1 Guess the meaning of an Cuglish classroom communication

207 f0rs to guess the meaning of

-
e

P ,rking in pair or in the
group.

unknown worM

|

2 Ask groFI u ET(“J ﬂ'lﬁ W{Wﬂﬁ ommunication

member/f@tner a aviors when he/she asks 1s er group

_ RN TRHNYINLTE ey =

GWve an answer to the The student’s English classroom communication
question. behaviors when he/she responds to his/her group

members/partner’s question.
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Item Behaviors Descriptions

4 Try out adifficult formin The student’s English classroom communication
the target language behaviors when he/she tries to communicate using three

linguistic forms: lexical, grammatical and syntactical

5  Present own opinions in The student’s English classroom communication

pair/group. ghe/she makes a point of view without

=50 so by his/her group members

AULINENINYINT
IR TN ININY
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Appendix E
Interview Questions
International Posture

v a g A 1 dl o 1 1 =
1. UNLIYURIUNTE AUNIILNEINL mam?m"lumqm:m ALiaenesla

How often do you watch or read news about situations in foreign countries?

o A dl 1 =
LA waz/vIaNauLas e e

év foreign countries with your family

and/or friends?

3. uniFeuazniasing’ b 199 391N (T80

W atlszinavize

What would you do . b U-TR 4 . bnai students, foreign teachers) at

- Would you s | eX o

an international student?

- Would you m/nd o =
LRI,

4. HinFawdiuregsig 813 #N1a NI A T U AT

o a 3
UNLIEUISNID 7 A d

LA S 1

1

- i¥

If you see a fore/gner who is in trouble commun/cat/ng in"a restaurant or at a station, what

W'"”WHH’JVIEWI?W BN

5. uﬂL?HHNLW@‘L&‘]]’]’Jﬁl’]\‘iﬂﬁ‘vmﬁﬂﬁ"ﬂi‘
RIMATUUNAINY N Y
- uﬂL‘J‘F;IuV]’]'ﬂEI’NVLﬂuﬂW‘J‘MWLW@“L&IMNV]L‘]JWH’]Q ANNUIEINA 1 1N Li‘ﬂuWﬁﬂﬂ‘Mi‘@
doewesasnassmalufiansnsositels
Do you have any foreign friends?
- Would you like to have friends from other countries?
- What do you do to make friends with those people? (e.g. Do you talk or help

foreigners in public places?)
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6. unFewdanlasanauanilasullselssimaiselyl
o a Y o v
- umiﬂug@ﬂimqmm ?.5]15‘1_I’1\‘1
v a ¥ | d” A '
- uﬂLi‘ﬂu@iﬂ’ﬂLﬂﬁ?QNIﬂNﬂ’]?m@’]uM?‘ﬂN L‘wmmwﬂm
Do you know any exchange program in other countries?
- What are they?
- Are you interested in the program? Why or why not?

7. dniFeunnaLnuazaAsnulsya: B paauifeanisliinBewmuniellsnedssmea

vae vizelininGauinet

- gz Lo

What kind of job you= g i ‘ ires you to go overseas frequently /

stay in a foreign cr:

-Why?

L2 Learning Motivati€ii

8. vnEeuazined #a in (= IR tuBeuNEaaIng

Do you regula ;
- Do you : s

Sy

- Do youTturn it in on time?

I | o I o o dl o A o o a
What d ‘ ck r use of English?
. uﬂLiiluLﬁ‘?;Iuﬂ’Tiﬂ’Yﬂ\‘iﬂi]‘ifl’ﬁnil')ﬁﬂ’]iﬂ‘i_l’w ’Q’]ﬂﬂi‘I@Li‘ﬂuLWﬂ\iﬂﬂ’]\iLﬁw L?ﬂumﬂmuma ‘1)1?@

%W?f NI INE &

Hbw do you learn English, only from the teacher in class, by yourself, or from a tutor?

12, inGFauenEauNEaInENIntesiesl

o o - o = R

- UNLTEUBEINZLTANVINLTAUNEINLATHIANNG HUT LLﬂLi‘ﬂuLi"ﬂ\iwug’]u
o a a a_ a o = '

- uﬂLiﬂumﬂV’]Wﬂm@ﬂL?ﬁuﬂ’}‘]ﬂﬁﬂx‘iﬂq‘]ﬂﬂﬁ‘ﬂvlu

How much do you want to learn English?
- Do you want to learn all aspects of English or only the basics?
- Have you ever thought of dropping English?

v a o a o
13. uﬂLiﬂummmmx”l@'lummaummmnqw



173

What do you expect about learning English?
P A a a A = v A a ia o @ a o o A '
14. LJJ’BLLE‘E]ULV]E]UQ?J’W!ﬂ')‘ﬂ’W]INLiEm uﬂL?ﬂuﬂmwmmmmﬂqmﬂmmmmmmv’mgmﬂ”l,u
al o = o o vy A 1
- ﬂ’]ﬁ‘Lﬁ‘ﬂuﬂﬁH’W'ﬂ\iﬂE]HNﬂQ’m@’] ALY ﬁ]’ﬂuﬂLﬁ‘ﬂu@ﬂ’]\ﬂﬁ‘
Comparing all subjects at school, is English an important subject?
- How important is it for you to learn English?

v a v R 1 o a o
15. ‘LlﬂLiilug@ﬂ’ﬂil’]\ﬂ?ﬂ‘i_lﬂ’]i‘Lﬁ‘ﬂuﬂ’liﬂ’q’mﬂq‘iﬂ’

o a =2 . al [ %
- Lwrlxmusﬂmumiﬂuw B IRUTEHUNHN BN I
How do you feel when yo: '
- Why do yoe
o a o ] - = al
16. umiilu@;‘mﬂ’ﬂiﬂﬂiﬁ‘lﬁ‘-— =211 1A N 199U

What will you do ah chool?

17. Tuanrunisadlatineg WO AN WeATUAL 1 AL YA

In which situation dc #: s p [ glish: in pair, in a group, in a
meeting, or in public?
- Why?

18. lusnuninilay 2N EAAINN: IHaNATUAL 1 AL WA

Tungu W lun e - ~
° 4 ‘ V_. l.' d
In which situatio 1 % nTrh: in pair, in a group, in a

ol o

meeting, or in pu

o mea ANYNTWE VNG s s

/c?

MR TRUATINEATE:

20. tinFEauAndIAuiANamnInluN AN ESIngEantiasiesle
How competent do you think you are to communicate in English?

21. TummummﬂmﬁwﬁﬁﬂGﬂu’éﬁndﬂmmmﬁmqum'1mm’Lummmmmﬁmqwmﬂﬁqm: Slana
AuAt 1 AU HAlUNGN mmiuﬁﬂizfqu u?@mm“luﬁmmimx

- gnzme e
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In which situation do you feel most competent to speak English: in pair, in a group, in a

meeting, or in public?

- Why?
o a o o v ¥R P = o A o o
22. inzauyanmsangivlasuddgand nuesiiaimnsnlunisyanIniga: Watuiew ALGAN
A ¥
WIaAULL AN
-NIEUR A

With whom do you feel most ¢

speak English: friend, acquaintance, or
stranger?

- Why?

AULINENINYINT
IR TN ININY
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Appendix F

The codes for analyzing the interview data

Constructs /
Codes Description Examples of words and phrases
observed variables

1.International Posture

1.1 Interest in IP1

- 7(219)NNU
foreign affairs Watch (news) everyday
ALiag
Seaich often
N ' ' A a &
292/ 1U(U19)ANNT BULATLBR
\ A a & a
SVANRRITEN] ﬁqmmm
\ vWch/read(news) from TV, the

ternet, newspaper, listen from

the radio

- ALt

Talk often

- peuiaunNu

d

= o 7NTU

Imost everyday

="k everyday

IP2.¥ gxTalk with friendibout _ Atiln
AUYANLNINYNR
U - @mﬁ@unn@

ARSI Ing e

Talk everyday

1.2 Intergroup IP3.1  Would talk to a foreigner  _ \§+'11/%n /as1n9in

Approach- at school Go to greet/ want to greet

4 a
. - dinldag / onauanulaauans
Avoidance -
ARLTL

Tendency Go to talk/exchange opinions
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Constructs /
Codes Description Examples of words and phrases
observed variables

IP3.2 Would sit next to a - @ﬂqﬂ(lﬁﬁ’q%qqu)

foreigner in a classroom Would like him/her to sit next to

me

-39 l5AR

Sitting next to is preferable

- aen(WildagFae)

Yould like him/her to share a
am with me
a5/ 514

N Lhat's alright

L A
\ "
- eirlFe/ daauanm
Help the foreigners/ giving the
directions
o efifien

kY | help with friends

e "
Tl

forelgn friend Would like to have

ﬂummmw Vil F

IP5.2  Have tri€d to make friggd  _ &p&uinddn 1alns ml afln
Q wf] GQﬂﬁmu‘Mr]q V]‘\Haq a?%jam msn / hi5 /
facebook

- 1@l game online / webboard &2
L3

Meet from game online/ webboard
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Constructs /

Codes Description Examples of words and phrases
observed variables
1.3 Interest in IP6.1  Know exchange programs - give at least three programs
International correctly (e.g., AFS, YES, and
Vocation/ Activities EF)

IP6.2 -asnnll / aula

Would like to participate in/ be

interested in the program

“nennllFeusaiiasuan/

1szine
"% u/d like to study abroad

W AndnazluFeusiaiasuen/

s NUssina

Plan to study abroad

- 7anl§a viaaulne

Both foreigners and Thais

A5 Fasifin

A ng with foreigners is

Ll W ferable
IP7. z. Be interested to work ”],ﬂ mqqumqqﬂg‘ww]ﬂ
ﬂ Ue? %%l 1 5 ‘W B) VY oy our aroas

-galduan/lusnglssmnea

Aboard Stay abroad
- Talogjun

Stay abroad for a long time
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Constructs /
Codes Description Examples of words and phrases

observed variables

2. English Learning Motivation

2.1 Motivational Ml.1 Would ask a teacher - DNNAT

intensity Ask a teacher

M1.2 - pudien

Ask friends

MI1.3 : w— _ 173109 /AR

Ask the uncle/ sisters/ etc.

ANBULAB IR ﬂuLﬁy@
“ll-rch Internet / Google

1N (ANADL) LD

\//1d the information him/herself

W uannuiede

Read from books

-/ Raen
Do/ always do
_ 7

v ") in/ must hand in

AT falefifiaads

T/ R4

¥

Do/ a/ways do

as51gnments
A u H ANYNTNY TG e
ust hand in
Pay attghtion to - 1BNE &S

QWW ANN IR INEARY

- @untFudge / Wi

about their use of English
Take the comments/feedback for
improvement
- Tlonsieu /eyd/ augan wivali
A5LNY
Ask friends/ relatives/

acquaintances for explanation
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Constructs /

Codes Description Examples of words and phrases
observed variables
2.2 Desire to Learn M4 Learn English from - Learn English at least from
English various sources three sources (e.g., film, song,
the Internet.)

M5 - RENGYNEDY / fieey)
Want to know all aspects
- aen & ldnndinu /13 4 skills

n Want to be good in all/ four skills

o BunddeanslE

' 1t to use English for
munication

N aen 18 15mndu

Want to be good in all skills
-l Feusing Uszimaudona 1
Be able to communicate when

studying abroad

2.3 Attitudes : P Loivian

toward Learning ¥ Bt ost important

ey
¥ o

English school

Important

A UH ANBNINYINT ™

Like / Enjoy/ It's good

AN SNSRI AR

a ' a dl ellel
- LlTgUmR / Lﬁ‘?_lubLﬂLﬁ"ﬂEI"] [ RNLTEU

)

Continue studying
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Constructs /
Codes Description Examples of words and phrases

observed variables

3. Confidence in English Communication

3.1Communication  Cl.1 Feel anxious to speak Farasy / wikmavits / uitandls /

ADIFRADY / ABIAU /2 AL

Anxiety in English English i
One by one / dyad/ in person

lunguian / 56 A

In a small group / 5-6 people

Ml sen / 10-15 A

M a meeting / 10 — 15 people

Mo lvny / Nansrsnue / wiindies /

30-40 AL
In a big group/ in public/ in front of
class/ 30 — 40 people

o o A
NULNAY / AENLILNRU

- iends/ talk with friends

)
Y

i v o
— AUIAN

¥

¢ o English with g With acquaintances

AUYINENINYING

ARNASN SRR YRy

9
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Constructs /

observed variables

Codes Description Examples of words and phrases

3.2 Perceived
communicative
competence in

English

C4.1  Feel competent to speak  gapiasa / uilasanil / wikanil /

English in dyad ABIFIRARY / ABIAU/ 2 AL

One by one / dyad/ in person

lunguian / 56 A

In a small group/ 5-6 people

Tuiitlszga /10-15 Au

w1 @ meeting / 10 - 15 people

Sl / Nanansnie / witkding /

WN30-40 AL
' a big group/ in public/ in front of
class/ 30 — 40 people

o o
NULWAL / AENULNRY

With friends/ talk with friends

v" :ﬁn

18 h acquaintances

nmuu, @rmm / ﬂuyLN‘J“ﬂﬂ

QW'] AN TUNATINETHY




The following lines w
interpost confid.LPJ

TI The relations amon
DA NI=10 NO=438 MA=K

KM

1.000

0.275 1.000
0.210 0.472
0.318 0.447
0.217 0.463
0.285 0.524
0.010 -.194
0.316 0.255
0.256 0.235
0.294 0.334
SD

0.74 0.57 0
LA

Phone:
Copyright by S«
Use of thi

.000
.370
.457
.462
.144
.148
.116
.185

OO O | OO o+

(&

1.000
0.628 1.00

Appendix G

LISREL Printout

DATE:

LISRETL

3/ 1/2010

TIME: 23:43

BY

8.72

.61 0.55'56 0.67 0.68 U.05 0.79 0.77

Dag S&rbom

Inc.
= 100
LA

ion.

.000

¥

tlusively by
‘nal,

L (847)675-2140
fal, Inc.,

1981-2005
specified in the

rel CH.IV\5 variables -

communication beahvior
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affair approach acthl‘lﬂten51ty desinfgittitudes anxiety competence wtc behv

a2 ’Mﬂﬂiﬂ&l’]ﬂ’a’

Motivati WTIC Behavior

SE

456 9101
MO NX=5 NY=5

LE

LK
In
FI
FR
FR
VA
VA
VA
VA
VA
VA
VA
VA
VA
VA
VA
VA
VA

ter

ammmmumfmmaﬂ

GA(2,2)

1 LY

0.
0.
0

0.
0.

(1,1)

(3,1)

84 LY (4,2
98 LY (5,3

06 TE(

4
07 TE(5,

)
)
.01 LX(5,2)
-0.09 TE(3,1)
)
)

,1
1

-0.03 TE(5,2)
0.01 TE(5,5)
0.07 TD(4,1)
-0.08 TD(4,2)
-0.04 TD(4,3)
0.11 TD(5,1)

LX(1,1)

LX(2,1)

LX(3,1)

LX(4,2)

BE(2,1)

BE (3,2)

GA(1,1)



VA -0.03 TD

VA 0.16 TD(
VA 0.08 TH(
VA 0.07 TH(
VA 0.06 TH(
VA 0.08 TH(
VA -0.07 TH
VA -0.04 TH
VA 0.11 TH(
'fr td 5 1
st .14 td 5
'fr te 5 1
st .1 te 5
'fr th 4 3
st -.05 th
'fr th 3 4
st —.04 th
'fr th 4 2
st —.07 th
'fr th 4 1
st -.05 th
'fr te 4 1

st .09 te 4 1

PD

OU SL=0 PC RS EF FS S¢

TI The relations am

Covariance Matrix

intensit
desire
attitude
wtc

behv
affair
approach

£ RIAINTUNAIINIRY

1

intensit T

FE‘EH

O 45

?Wﬂﬂ%ﬂﬂﬂﬂiw

0.22
0.46

Covarlance Matrix

approach activity
approach 1.00
activity 0.47 1.00
anxiety -0.19 -0.14
competen 0.26 0.15

TI The relations

Parameter Specifications

0.28
0.52

anxiety

among affective variables,

WIC,

0.26
O 23

competen

O 29

loNeoNeNeN S

pd Communication beahvior

.00
.28
.21
.01
.32

and communication beahvior
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LAMBDA-Y
Motivati WTC Behavior
intensit 0 0 0
desire 1 0 0
attitude 2 0 0
wtc 0 0 0
behv 0 0 0
LAMBDA-X
Interpos
affair
approach
activity
anxiety
competen
BETA
Motivati
Motivati
WTC
Behavior
GAMMA
Interpos
Motivati
WTC
Behavior
PHI
Interp
Interpos
Confiden
PST

AU ANINITNYIN

aTﬁihmﬁfummm Jabt]

THETA-DELTA

affair approach activity anxiety competen

TI The relations among affective variables, WTC, and communication beahvior
Number of Iterations = 66

LISREL Estimates (Maximum Likelihood)
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LAMBDA-Y
Motivati WTC Behavior
intensit 1.00 - - - -
desire 1.00 - - - -
(0.05)
18.30
attitude 1.17 - - - -
(0.06)
18.08
wtc -
behv -
LAMBDA-X
Interpos
affair 0.39
(0.05)
7.63
approach 0.73
(0.05)
15.18
activity 0.62
(0.05)
12.61
anxiety -
competen -
BETA
Motivati I Iﬁﬂq‘ﬁ gﬂ:ﬁ "H’Ii Ii
O 16
Behav1o 0. 61
(0.06)
9.78
GAMMA
Interpos Confiden
Motivati 0.61 - -
(0.05)
13.23
WTC - - 0.01

(0.00)
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Behavior 0.25 - -
(0.05)
4.95

Covariance Matrix of ETA and KSI

Motivati WTC Behavior Interpos Confiden
Motivati 0.63
WTC 0.25
Behavior 0.30
Interpos 0.61 1.00
Confiden 21.58 .38 9488.15
PHI
Interpos
Interpos 1.00
Confiden 35.38
(5.10)
6.93
PST

Note: This m¢

Motivati

Squared M ,{’1tions
Motivath

0.59 M . '

Squared Multlp‘é&)rrelatlons fo educed Form

AUYIN &mw BInNT

0.48 0.35
ammmmw’nwmaﬂ
Motivatl 0.61 - -
(0.05)
13.23
WTC 0.10 0.01
(0.05) (0.00)
2.00 3.67
Behavior 0.31 0.00
(0.05) (0.00)
5.79 3.46

THETA-EPS
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intensit desire attitude wtc behv

intensit 0.36
(0.03)
10.71

desire - - 0.37

(0.03)

12.89

attitude -0.09 - - 0.13

wtc 0.

behv 0. 0.01
Squared Multip!

intensit behv

 o.ca  0.99
THETA-DELTA-ET

intensit behv

atfair  0.08  0.06

approach - - -

activity - -0.07

anxiety =0 b ol S e - -

competen 0. -

THETA-DELTA

o A Hﬁ?‘l ﬁﬂ'swmﬂ—

14 99
9 41
activity - - - - 0.61
(0.05)
12.09
anxiety 0.07 -0.08 -0.04 0.96
(0.07)
14.50
competen 0.14 - - -0.03 0.16 0.02

(0.24)
0.09
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Squared Multiple Correlations for X - Variables

affair approach activity anxiety competen

Goodness of Fit Statistics

Degrees of Freedom = 30
Minimum Fit Function Chi-Square = 18.51
Normal Theory Weighted Least Squares Chi-Square

0.18)

cell of Freedom = 2465.41

CrICTOOmm = 1202.648
' Adjusted Goodness of Flt Index AGFI = 0. 98
Parsimony Goodneffs of Fit In (PGFI) = 0.

- QRARNTUNRINGIRY- -

Fltted Covariance Matrix

intensit desire attitude wtc behv affair
intensit 0.99
desire 0.63 0.99
attitude 0.65 0.73 0.99
wtc 0.30 0.21 0.24 0.98
behv 0.40 0.27 0.35 0.57 0.97
affair 0.32 0.24 0.28 0.18 0.24 1.00
approach 0.45 0.44 0.52 0.21 0.33 0.29
activity 0.38 0.46 0.44 0.14 0.21 0.24
anxiety -0.09 -0.11 -0.10 -0.11 -0.10 0.04
competen 0.33 0.21 0.25 0.56 0.49 0.28



approach
activity

anxiety
competen

intensit
desire
attitude
wtc

behv
affair
approach
activity
anxiety
competen

approach
activity

anxiety
competen

Summary Statistics for F:

Smallest
Median
Largest

Stemleaf

- 8|65

- 61420

- 4132

- 215327

- 017299
011223
210017
4158
65

intensit
desire
attitude
wtc

behv
affair
approach
activity
anxiety
competen

Fitted Covariance Matrix

approach
0.99
0.45
-0.13
0.26

activity

1.
-0.
0.

Fitted Residuals

intensit

00
08
19

desire

Fitted Residual =
Fitted Residual =

Fitted R' dug

Plot

320

anxiety

0.
-0.

99
03

attitude

compe

ten

[eNeNeNeNoNe)

Eéééﬁﬁ“ﬂ?ﬂﬂﬂiw BN
QW”rﬁﬁeﬂﬁfuuﬂﬂmﬂﬁﬂ

attitude

intensit

0.54

desire

.99
.82
.16
-0.
-0.

0.
-0.
-1.
-1.

33
71
88
02
92
69

Standardized Residuals

.91
.49
.20
.32
.17

.94
.10

wtc

.50
.15
.83
.00
.58
.04
.45

.03
.06
.01
.02
.01
.03

behv

|
NDNO OO

.82
.60
.33
.83
.42
.08

.00
-0.
-0.
-0.
.04

01
03
03

affair

.20
-0.
-1.
-0.
.94

56
18
69
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o 3RO Z-

RO e R TR i e

approach activity anxiety competen
approach 1.29
activity 1.26 0.30
anxiety -1.43 -1.34 0.41
competen -0.15 -1.39 0.20 1.65

Summary Statistics for Standardized Residuals

Smallest Standardized Residual = -1.94
Median Standardized Residual = 0.30
Largest Standardized Residual = 2.45

Stemleaf Plot

- 11997

- 114443221

- 019877665

- 0143110
011122233344
0157899
110012233
115678889
21011
215

TI The relations amc iommunication beahvior

- H . X

AU Ineninenns
AMANITUNRTNNAD

X*
X XX

*x
*x
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Standardized Residuals
TI The relations among affective variables, WTC, and communication beahvior

Modification Indices and Expected

Modification Indice

Motivati

intensit - -
desire - -
attitude - -
wtc 0.14
behv 0.14

Expected Ch

Motivati

intensit
desire
attitude
wtc -0.05
behv

Standardized Exp-,teﬂzi;:.

— -
Motivati b .’ﬁ:’::: . ;‘-'»“
intensit
desire
attitude -
wtc -0.04
behv 0.03 ¥

Completely Sta'ﬁ dized Expecte Change for LAMBDA-Y

ﬂ%@lﬂ’lﬁ'ﬁ YNINYINT

intensit 0.05 _ 0.04
desire -0.03 -0.01

att“ﬁW"ﬁﬁ\‘lﬂﬁNﬁW]’mmaEJ

Modlflcatlon Indices for LAMBDA-X

Interpos Confiden

affair - - 0.85
approach - - 0.19
activity - - 0.42
anxiety 3.74 - -
competen 5.52 - -

Expected Change for LAMBDA-X

Interpos Confiden
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affair - - 0.00
approach - - 0.00
activity - - 0.00

anxiety -0.12 - -
competen -0.47 - =

Standardized Expected Change for LAMBDA-X

Interpos Confiden
affair - - 0.04
approach - - 0.02
activity - -
anxiety -0.12
competen -0.47
Completely Stand-
Interpos
affair -
approach -
activity - -
anxiety -0.12
competen -0.47
Modificatior
Motivati
Motivati -
WTC - -
Behavior 0.14

Expected Change

Motivati

Motivati
WTC
Behavior

Standardizecl

Motivati

— ﬁﬁﬂ?ﬂﬂﬂﬁﬂﬂﬂﬂi

Behavior

ammmmﬁmmmaﬂ

Motivatl - - 0.10
WTC 1.29 - =
Behavior - - 0.14

Expected Change for GAMMA

Interpos Confiden

Motivati - - 0.00
WTC 0.15 - -
Behavior - - 0.00

Standardized Expected Change for GAMMA

cor LAMBDA-X

Behav1o
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Interpos

Motivati - -
WIC 0.15
Behavior - -

Confiden

No Non-Zero Modification Indices for PHI

Modification Indices for PSI

Motivati WTC
Motivati - -
WTC 1.29
Behavior 0.14
Expected Change _©
Motivati
Motivati - -
WTC -0.06
Behavior 0.01
Standardiz
Motivati
Motivati - -
WTC -0.08
Behavior 0.01
Modification I!
intensit
intensit - -
desire 0.
attitude 0.
wtc 0.
behv 0.:2
Expected for T
intensit 51re
intensit
desire
attitude 0.01
wtc O OO -0.01

AR INIAUNRIINUNNY

intensit

intensit - -

desire 0.00

attitude 0.00

wtc 0.00

behv 0.02
Modification

intensit

affair 0.18

approach 0.16

desire

Behavior

attltu

F’I‘Hﬂ’m EIW?WFﬂﬂ'i'

-0.01

attitude

Indices for THETA-DELTA-EPS

desire

attitude

behv
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activity 0.04 0.35 0.83 0.00 0.24
anxiety 0.05 0.25 0.50 2.62 0.07
competen 0.66 0.91 0.00 0.73 0.00

Expected Change for THETA-DELTA-EPS

intensit desire attitude wtc behv
affair -0.01 -0.01 0.02 0.03 0.02
approach -0.01 0.02 -0.02 0.03 -0.01
activity -0.01 -0.02 0.02 0.00 -0.02
anxiety -0.01 -0.01 -0.02 0.07 0.01
competen 0. 0 0.01
Completely Standardig for THETA-DELTA-EPS
intensit behv
affair -0. 0.02
approach -0. -0.01
activity -0. -0.02
anxiety -0. 0.01
competen 0. 0.01
Modificati
affair competen
affair
approach 0.
activity 0.
anxiety 0.
competen 0. - -
Expected Change
affair appr~ﬁfgkﬁrﬂj_ 3 i competen
affair -
approach -0.
activity -0. 5’;
anxiety 0.00 7
competen O.OOILL -0.01L — . | - -

Completely Sta'ﬁ dized Expecte Change for THETA-DELTA

.. Aud M Eﬂﬂﬁ WEANT-

approach 70 02

i%i%ZﬂW'kﬁ\‘lﬂqifuuﬁTmm of

Maximum Modification Index is 5.52 for Element ( 5, 1) of LAMBDA-X

Covariance Matrix of Parameter Estimates

LY 2,1 LY 3,1 LX 1,1 LX 2,1 LxX 3,1
LY 2,1 0.00
LY 3,1 0.00 0.00
LX 1,1 0.00 0.00 0.00
LX 2,1 0.00 0.00 0.00 0.00
LX 3,1 0.00 0.00 0.00 0.00 0.00
LX 4,2 0.00 0.00 0.00 0.00 0.00
BE 2,1 0.00 0.00 0.00 0.00 0.00
BE 3,2 0.00 0.00 0.00 0.00 0.00

0.00
0.00
0.00

194



GA
GA
GA
PH
PH
PS
PS
PS
TE
TE
TE
TE
TD
TD
TD
TD
TD

BE
BE
GA
GA
GA
PH
PH
PS
PS
PS
TE
TE
TE
TE
TD
TD
TD
TD
TD

PH
PS
PS
PS
TE
TE
TE
TE
TD
TD
TD
D
D

TE
TE
TD
TD

1,1 0.00 0.00 0.00 0.00 0.00 0.00
2,2 0.00 0.00 0.00 0.00 0.00 0.00
3,1 0.00 0.00 0.00 0.00 0.00 0.00
2,1 -0.03 -0.04 0.05 0.03 0.02 0.00
2,2 -4.16 -4.00 9.02 1.98 1.30 1.22
1,1 0.00 0.00 0.00 0.00 0.00 0.00
2,2 0.00 0.00 0.00 0.00 0.00 0.00
3,3 0.00 0.00 0.00 0.00 0.00 0.00
1,1 0.00 0.00 0.00 0.00 0.00 0.00
2,2 0.00 0.00 0.00 0.00 0.00 0.00
3,3 0.00 0.00 0.00 0.00 0.00 0.00
4,4 0.00 0.00 0.00 0.00 0.00 0.00
1,1 0.00 0 i 0.00 0.00 0.00
2,2 0. 0 [ 0. 0.00 0.00
3,3 0. 0 0. 0.00 0.00
4,4 0. " 0.00 0.00
5,5 0. 0.00 0.00
Covariance Matr™
BE 2,1 GA 3,1 PH 2,1
2,1 0.
3,2 0.
1,1 0.
2,2 0.
3,1 0. 0.00
2,1 0. 0.02 26.05
2,2 134. 14.02 2357.94
1,1 0. 0.00 0.02
2,2 0. 0.00 0.06
3,3 0. 0.00 0.01
1,1 0. 0.00 0.00
2,2 0. 0.00 0.00
3,3 0. 0.00 0.00
4,4 0. 0.00 -0.02
1,1 0. 0.00 0.00
2,2 0. 0.00 0.01
3,3 0. 0.00 0.00
4,4 0. 0.00 0.00
5,5 -0. : 0.00 -0.08
-
Covariance MLL ix of Parenmesssss liates
PH 2,2 PS 2, PS 3,3 TE 1,1 TE 2,2
ﬁﬁﬂ’m EWI?WFﬂﬂ’i'
1,1
2,2 0.00 0.02
3,3 7 44 0.00 & 0.00 £0-00
ARTANTAURINRY -
, 0.00
4,9 -16. 0. 0. 0.00
1,1 —0.57 0.00 0.00 0.00 0.00 0.00
2,2 -3.51 0.00 0.00 0.00 0.00 0.00
3,3 0.80 0.00 0.00 0.00 0.00 0.00
4,4 -2.50 0.00 0.00 0.00 0.00 0.00
5,5 -568.03 0.00 -0.03 0.00 0.00 0.00
Covariance Matrix of Parameter Estimates
TE 3,3 TE 4,4 ™D 1,1 TD 2,2 TD 3,3 TD 4,4
3,3 0.00
4,4 0.00 0.00
1,1 0.00 0.00 0.00
2,2 0.00 0.00 0.00 0.00
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TD 3,3 0.00 0.00 0.00 0.
TD 4,4 0.00 0.00 0.00 0.
TD 5,5 0.00 0.00 0.00 0.

TD 5,5 0.06

TI The relations among affective variables, WTC,

00
00
00

and

communication beahvior

0.
0.
0.

00
00
00

LY 2,1 X 3,1 LX 4,2
LY 2,1 1.
LY 3,1 0.
LX 1,1 -0
LX 2,1 0
LX 3,1 0 1.00
LX 4,2 -0 -0.01 1.00
BE 2,1 0 -0.01 0.48
BE 3,2 0 0.01 -0.03
GA 1,1 -0 0.15 -0.04
GA 2,2 0 0.00 -0.70
GA 3,1 -0 0.01 0.07
PH 2,1 -0 0.07 0.05
PH 2,2 -0 0.01 0.72
PsS 1,1 -0 0.06 0.04
PS 2,2 -0 0.00 0.56
PS 3,3 0 0.00 0.04
TE 1,1 0 0.00 0.00
TE 2,2 -0. -0.01 0.00
TE 3,3 0. 0.02 0.01
TE 4,4 0. 0.01 -0.08
D 1,1 0. 0.00 -0.02
D 2,2 0. 0.08 -0.02
D 3,3 -0. -0.31 0.00
D 4,4 -0. -0.01 0.13
D 5,5 0. . 0.00 -0.70
-
CorrelationilL i G ——TMates

BE 2,1 GA 1, GA 2,2 GA 3,1 PH 2,1
Fﬁﬁm‘ﬂﬂmwmﬂ’i
BE 3,2
GA 1,1 0.00 1.00
GA 2,2 70 71 -0.03 & o0.04 o100
GA
ARIANINRINEY
PH 2, o 19
ps 1,9 0. 0.09
PS 2,2 0.53 —0.42 —0.03 —0.75 0.27 0.09
PS 3,3 0.05 -0.41 0.01 -0.03 0.10 0.04
TE 1,1 0.04 -0.02 -0.14 -0.01 0.00 -0.02
TE 2,2 -0.01 -0.01 -0.04 0.01 0.01 0.00
TE 3,3 0.01 0.01 0.17 -0.01 -0.01 0.02
TE 4,4 -0.04 0.64 0.00 0.07 -0.32 -0.07
™ 1,1 0.00 -0.01 0.01 0.00 0.01 0.00
D 2,2 -0.05 -0.04 0.15 0.04 0.05 0.03
D 3,3 0.00 0.00 0.07 0.00 0.01 0.01
TD 4,4 -0.03 0.00 0.00 0.02 0.00 0.01
D 5,5 -0.69 0.06 0.04 0.97 -0.11 -0.07

Correlation Matrix of Parameter Estimates
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TI The relations among affective variables, WTC, and communication beahvior

Factor Scores Regressions

ETA
intensit desire attitude wtc behv affair
Motivati 0.24 0.10 0.49 0.00 0.00 -0.01
WTC -0.20 0.07 0.07 0.57 0.28 -0.09
Behavior -0.23 0.12 0.02 0.01 1.04 -0.06
ETA
approach
Motivati 0.05
WTC -0.02
Behavior 0.00
KST
intensit behv affair
Interpos 0.0 L . 0.12 0.08
Confiden -20.98 . A A . 3.88 -12.97
KST
approach
Interpos 0.37
Confiden 0.67 £
TI The relations among aifec ﬂ.:ﬁ and communication beahvior
Standardized Solution
LAMBDA-Y
Motivath
intensit 0.79 # .
desire 0.79 - - - -
attitude 0.93
wtc
LAMBD
affallll [)EQi I?mquq Ilﬂqaﬂ
approac 0.73
activity 0.62 - -
anxiety - - -0.19
competen - - 0.97
BETA
Motivati WTC Behavior
Motivati - - - - - -
WTC 0.13 - - - -
Behavior - - 0.61 - -

GAMMA
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WTC
Behavior

Motivati

WTC
Behavior
Interpos
Confiden

Note: This matrix i

intensit
desire
attitude
wtc
behv

affair
approach
activity
anxiety
competen

affair
approach
activity
anxiety
competen

Motivati
WTC
Behavior

TI The r

Total an

Motivati

- - 0.65
0.25 - -

Correlation Matrix of ETA and KSI

Motivati WTC Behavior Interpos Confiden
1.00
0.31 1.00
0.38 0.70 1.00
0.77 0.34 0.46 1.00
0.28 0.69 0.51 0.36 1.00
PSI

Motivati

THETA-EPS

intensit
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intensit
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0.77 - -
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0.31 0.40

elations among affective variables, WTC, and communication beahvior

d Indirect Effects
Total Effects of KSI on ETA

Interpos Confiden

0.61 - -
(0.05)
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13.23
WTC 0.10 0.01
(0.05) (0.00)
2.00 3.67
Behavior 0.31 0.00
(0.05) (0.00)
5.79 3.46

Indirect Effects of KSI on ETA

Interpos Confiden
Motivati - -
WTC 0.10
(0.05)
2.00
Behavior 0.06
(0.03)
1.95
Total Effect
Motivati
Motivati -
WTC 0.16
(0.08)
1.99
Behavior 0.
(0.0
1. ik
Largest Eigenval - = .377

=
Indirect Effccts of ETA on ETA

o AUEINENTNETAS
~QRIANTAUNMIING 1A Y

1.95

Total Effects of ETA on Y

Motivati WTC Behavior
intensit 1.00 - - P
desire 1.00 - - _
(0.05)
18.30
attitude 1.17 - - _

(0.06)



18.08
wtc 0.14 0.84 - -
(0.07)
1.99
behv 0.10 0.60 0.98
(0.05) (0.06)
1.95 9.78

Indirect Effects of ETA on Y

Motivati
intensit -
desire -
attitude -
wtc 0.14
(0.07
1.99
behv 0.10
(0.05
1.95

intensit 0.61
(0.05)
13.23

-

desire 0. bt
(0.0¢

13.2 v‘

attitude 0.71 ¥
(0.05)
15.07
wtc

3.67

RIAAIN NN Y

and communication beahvior

TI The relations among affective variables,

Standardized Total and Indirect Effects

Standardized Total Effects of KSI on ETA

Interpos Confiden

Motivati 0.77 - -
WTC 0.10 0.65
Behavior 0.31 0.40

Standardized Indirect Effects of KSI on ETA
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Interpos Confiden
Motivati - - - -
WTC 0.10 - -
Behavior 0.06 0.40
Standardized Total Effects of ETA on ETA
Motivati WTC Behavior
Motivati - - - - - -
WTC 0.13
Behavior 0.08
Standardized Indi;
Motivati
Motivati
WTC
Behavior
Standardized
Motivati
intensit 0
desire 0
attitude 0.
wtc 0
behv 0
Completely Stand: iz = . (WBETA on Y
Motivati
intensit 0
desire 0.
attitude 0.¢
wtc 0.
behv 0.08
Standardized ndirect Effects of ETA on Y
intensit I I ﬁ H q‘ﬁ gﬂ:ﬁ w Hq i Ii
desire
attitude

QWN\‘Iﬂ‘iWNﬁﬂWEﬂﬁW

Completely Standardized Indirect Effects of ETA on Y

Motivati WTC Behavior

intensit - - - - - -
desire - - - - - -
attitude - - - - - -
wtc 0.11 - - - -
behv 0.08 0.61 - -

Standardized Total Effects of KSI on Y

Interpos Confiden

intensit 0.61 - -



desire 0.61 - -
attitude 0.71 - -
wtc 0.08 0.55
behv 0.31 0.39

Completely Standardized Total Effects of KSI on Y

Interpos Confiden

intensit 0.61 - -
desire 0.61 - -
attitude 0.72 - -
wtc 0.08 0.55
behv 0.31 0.40

Time used: 0.094 Seco
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