
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

MANAGEMENT INNOVATION FOR THAI LANGUAGE 

AND CULTURE PROGRAM OF INTERNATIONAL 

SCHOOLS IN THAILAND BASED ON CONCEPT OF 

AGILE LEARNER CHARACTERISTICS 
 

Mrs. Charuwan Byrum 
 

A  Dissertation Submitted in Partial Fulfillment of the Requirements 

for the Degree of Doctor of Philosophy in Educational Management 

Department of Educational Policy,Management, and Leadership 

FACULTY OF EDUCATION 

Chulalongkorn University 

Academic Year 2019 

Copyright of Chulalongkorn University 
 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

นวตักรรมการบริหารโปรแกรมภาษาไทยและวฒันธรรมไทยส าหรับโรงเรียนนานาชาติในประเทศ
ไทยตามแนวคิดคุณลกัษณะผูเ้รียนท่ีมีความคล่องแคล่ว 

 

นางจารุวรรณ ไบรัม  

วทิยานิพนธ์น้ีเป็นส่วนหน่ึงของการศึกษาตามหลกัสูตรปริญญาครุศาสตรดุษฎีบณัฑิต 

สาขาวชิาบริหารการศึกษา ภาควชิานโยบาย การจดัการและความเป็นผูน้ าทางการศึกษา 
คณะครุศาสตร์ จุฬาลงกรณ์มหาวทิยาลยั 

ปีการศึกษา 2562 

ลิขสิทธ์ิของจุฬาลงกรณ์มหาวทิยาลยั  
 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3 

 

 

 

Thesis Title MANAGEMENT INNOVATION FOR THAI LANGUAGE 

AND CULTURE PROGRAM OF INTERNATIONAL 

SCHOOLS IN THAILAND BASED ON CONCEPT OF 

AGILE LEARNER CHARACTERISTICS 

By Mrs. Charuwan Byrum  

Field of Study Educational Management 

Thesis Advisor Assistant Professor CHANYAPIM USAHO, Ph.D. 
Thesis Co Advisor Professor PRUET SIRIBANPITAK, Ph.D. 

  
 

Accepted by the FACULTY OF EDUCATION, Chulalongkorn University in Partial 

Fulfillment of the Requirement for the Doctor of Philosophy 

  

   
 

Dean of the FACULTY OF 

EDUCATION 

 (Associate Professor SIRIDEJ SUJIVA, Ph.D.) 
 

  

DISSERTATION COMMITTEE 

   
 

Chairman 

 (Assistant Professor NANTARAT CHAROENKUL, Ph.D.) 
 

   
 

Thesis Advisor 

 (Assistant Professor CHANYAPIM USAHO, Ph.D.) 
 

   
 

Thesis Co-Advisor 

 (Professor PRUET SIRIBANPITAK, Ph.D.) 
 

   
 

Examiner 

 (Assistant Professor SUKANYA CHAEMCHOY, Ph.D.) 
 

   
 

Examiner 

 (SUEBSAKUL NARINTARANGKUL NA AYUDHAYA, 

Ph.D.) 
 

   
 

External Examiner 

 (Associate Professor Weerawat Utairat, Ph.D.) 
 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 iii 

ABST RACT (THAI) 
 จารุวรรณ ไบรัม : นวตักรรมการบริหารโปรแกรมภาษาไทยและวฒันธรรมไทยส าหรับโรงเรียนนานาชาติในประเทศไทยตาม
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การวิจยัคร้ังน้ีมีวตัถุประสงคเ์พ่ือ 1) ศึกษากรอบแนวคิดการบริหารโปรแกรมภาษาไทยและวฒันธรรมไทยส าหรับโรงเรียนนานาชาติในประเทศไทย และ

กรอบแนวคิดคุณลกัษณะผูเ้รียนท่ีมีความคล่องแคล่ว 2) ตรวจสอบความตอ้งการจ าเป็นในการพฒันานวตักรรมการบริหารโปรแกรมภาษาไทยและวฒันธรรมไทยส าหรับ

โรงเรียนนานาชาติในประเทศไทยตามแนวคิดคุณลกัษณะผูเ้รียนท่ีมีความคล่องแคล่ว และ3) พฒันานวตักรรมการบริหารโปรแกรมภาษาไทยและวฒันธรรมไทยส าหรับ

โรงเรียนนานาชาติในประเทศไทยตามแนวคิดคุณลกัษณะผูเ้รียนท่ีมีความคล่องแคล่ว ใชร้ะเบียบวิธีวิจยัแบบผสมวิธีพหุระยะ กลุ่มตวัอยา่งคือ โรงเรียนนานาชาติในประเทศ

ไทย สังกดัส านกังานการศึกษาเอกชนท่ีเป็นสมาชิกสมาคมโรงเรียนนานาชาติแห่งประเทศไทย รวมจ านวน 97 โรงเรียน ผูใ้ห้ขอ้มูลคือ ครูใหญ่ฝ่ายไทย หัวหน้าหมวด

ภาษาไทย หรือครูภาษาไทยท่ีสอนในระดับปฐมวยั ประถมศึกษา มธัยมศึกษาตอนต้นและมัธยมศึกษาตอนปลายจ านวนทั้งส้ิน 71 คน เคร่ืองมือท่ีใช้ในการวิจัย 

ประกอบดว้ย แบบสอบถาม แบบประเมินความเหมาะสมของกรอบแนวคิด แบบประเมินความเหมาะสมและความเป็นไปไดข้องนวตักรรม การวิเคราะห์ขอ้มูลเชิงปริมาณ 

ดว้ยการใชส้ถิติเชิงพรรณนา ไดแ้ก่ ความถ่ี ค่าเฉล่ีย ร้อยละ ส่วนเบ่ียงเบนมาตรฐาน ค่าดชันี PNImodified และการวิเคราะห์เน้ือหา 

ผลการวิจยัพบว่า 1) กรอบแนวคิดการบริหารโปรแกรมภาษาไทยและวฒันธรรมไทยส าหรับโรงเรียนนานาชาติในประเทศไทยประกอบดว้ย การพฒันา

หลกัสูตร การจดัการเรียนการสอน และการประเมินผล และกรอบแนวคิดคุณลกัษณะผูเ้รียนท่ีมีความคล่องแคล่วประกอบดว้ย 3 กลุ่มคุณลกัษณะหลกัดงัน้ี (1) กลุ่ม

คุณลกัษณะดา้นพุทธิพิสยั ประกอบดว้ยคุณลกัษณะยอ่ยคือ (1.1) ความมุ่งมัน่ในเป้าหมาย (1.2) การคิดวิเคราะห์ (2) กลุ่มคุณลกัษณะดา้นจิตพิสยั ประกอบดว้ยคุณลกัษณะ

ยอ่ยคือ (2.1) ความใฝ่รู้ใคร่เรียนเร่ืองใหม่ๆ (2.2) การยอมรับฟังค าวิจารณ์ (3) กลุ่มคุณลกัษณะดา้นทกัษะพิสยั ประกอบดว้ยคุณลกัษณะยอ่ยคือ (3.1) การมองหาโอกาส

ท่ีทา้ทาย (3.2) ความมีไหวพริบ (3.3) ความไวและพร้อมต่อการเปล่ียนแปลง (3.4) การส่ือสารคล่อง 2) ความตอ้งการจ าเป็นในการพฒันานวตักรรมฯสูงสุดตามล าดบั

ดงัน้ี การพฒันาหลกัสูตร การจดัการเรียนการสอนและการประเมินผล คุณลกัษณะคล่องแคล่วท่ีจ าเป็นตอ้งพฒันามากท่ีสุดคือ การมองหาโอกาสท่ีทา้ทาย การคิดวิเคราะห์ 

ความมีไหวพริบและการยอมรับฟังค าวิจารณ์ 3) นวตักรรมการบริหารโปรแกรมภาษาไทยและวฒันธรรมไทยส าหรับโรงเรียนนานาชาติในประเทศไทยตามแนวคิด

คุณลกัษณะผูเ้รียนท่ีมีความคล่องแคล่ว คือ นวตักรรมการบริหารโปรแกรมไทยสวอ็บค์ (SWABK) ท่ีส่งเสริมให้ผูเ้รียนมีคุณลกัษณะการมองหาโอกาสท่ีทา้ทาย การคิด

วิเคราะห์ ความมีไหวพริบและการยอมรับฟังค าวิจารณ์ ประกอบดว้ย 3 ส่วนคือ (1) การพฒันาหลกัสูตรท่ีมีการก าหนดผลลพัธ์การเรียนรู้ท่ีสอดคลอ้งกบัความตอ้งการของ

สงัคมไทยและสงัคมโลกและมีการจดัท าหน่วยการเรียนรู้ท่ีบูรณาการวิชาภาษาไทยและวฒันธรรมไทยกบัสภาวการณ์โลก (2) การจดัการเรียนการสอนท่ีเน้นการจดัท าส่ือ

การเรียนท่ีสามารถเรียนรู้ไดทุ้กท่ีทุกเวลา (3) การประเมินผล ท่ีเนน้การน าผลการประเมินหลกัสูตรไปพฒันาการเรียนรู้ของนกัเรียนให้มีความพร้อมต่อโลกอนาคต 
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ABST RACT (ENGLISH) 
# # 5884453627 : MAJOR EDUCATIONAL MANAGEMENT 

KEYWORD: THAI LANGUAGE AND CULTURE PROGRAM, AGILE LEARNER 

CHARACTERISTICS, MANAGEMENT INNOVATION 

 Charuwan Byrum :  MANAGEMENT INNOVATION FOR THAI LANGUAGE AND CULTURE 

PROGRAM OF INTERNATIONAL SCHOOLS IN THAILAND BASED ON CONCEPT OF 

AGILE LEARNER CHARACTERISTICS.  Advisor:  Asst.  Prof.  CHANYAPIM USAHO, Ph.D.  Co-
advisor: Prof. PRUET SIRIBANPITAK, Ph.D. 

  

This research aimed to 1) review the conceptual framework for the Thai language and culture program 

management of international schools in Thailand and the agile learner characteristics, 2) examine priority need to 

develop an innovation for the Thai language and culture program management of international schools in 

Thailand, and 3)  develop an innovation for the Thai language and culture program management based on the 

concept of agile learner characteristics. The study used the multiphase mixed method approach. The sample group 

was 97 international schools under the supervision of the Office of the Private Education Commission and the 

ISAT members. The informants were Thai Headmaster or Headmistress, Thai coordinator, Thai head department, 

or Thai teacher from early year to high school levels in the total of 71 people.  The research instruments included 

the conceptual framework evaluation form, the questionnaire, the innovation evaluation form of feasibility and 

appropriateness.  The data was analyzed by frequency, percentage, mean, standard deviation, PNImodified, and 

content analysis. 

The results showed as follows.  1)  The conceptual framework for the Thai language and culture 

program management of international schools in Thailand was composed of curriculum development, instruction, 

and evaluation.  The conceptual framework for the agile learner characteristics was composed of three main 

domains with eight characteristics as follows. (1) The cognitive domain composes of (1.1) being goal oriented, and 

(2.1)  being a cognitive thinker.  (2)  The affective domain composes of (2.1)  being eager and curious to learn new 

ideas, and (2.2)  welcoming feedback and criticism.  (3)  The phychomotor domain composes of (3.1)  seeking 

challenging situation, (3.2) knowing what to do when facing uncertain situations. (3.3) reacting promptly to change 

and ineffective strategies, and (3.4) having highly effective interpersonal skills. 2) The highest PNImodified to develop 

innovation was shown in the area of curriculum development followed by the instruction, and with the lowest 

need on evaluation, along with four characteristics; seeking challenging situation, being a cognitive thinker, 

knowing what to do when facing uncertain situations, and welcoming feedback and criticisms.  3)  Management 

innovation for Thai language and culture program of international schools in Thailand based on concept of agile 

learner characteristics was titled “SWABK” .  It consisted of three main components that promoting agile learner 

characteristics of seeking challenging situations, being a cognitive thinker, knowing what to do when facing 

uncertain situations, and welcoming feeback and critism:  ( 1)  curriculum development:  identifying learning 

outcomes that align with the need of Thai and global society and designing learning units by integrating Thai 

language and culture into global situations, (2) instruction: contructing learning tools and materials to be accessible 

anytime and anywhere, and (3) evaluation:  utilizing the curriculum evaluation’s result to further develop learners 

to be ready for the future. 
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Chapter 1 

Introduction 

 

1.1 Rationale and Problems of Practice 

 It is undeniable that we are living in a world of rapid change.  Technology has 

become a main part of our lives that provides us with conveniences in many ways, but 

it can become a major threat to us as evidenced by the rise of Artificial Intelligence. The 

academic contents that schools teach students today might not be useful for them to use 

at work or to live life with in the future.  In the 2018 OECD report on the Future of 

Education and Skill 2030, Schleicher, the OECD Director for Education and Skills 

states that “ we are facing unprecedented challenges -  social, economic and 

environmental –  driven by accelerating globalization and a faster rate of technological 

developments.  At the same time, those forces are providing us with myriad new 

opportunities for human advancement. The future is uncertain and we cannot predict it; 

but we need to be open and be ready for it.  Schools can prepare students for jobs that 

have not yet been created, for technologies that have not yet been invented, to solve 

problem that have not yet been anticipated” (Howells, 2018) .  Anderson mentioned that 

nobody can pinpoint of what the future will look like and it is not easy to even predict 

(Anderson, 2017) .  Therefore, schools must prepare students for the changing world by 

teaching them how to handle the unexpected situations.  

 Along the same line with the Twenty-Year National Strategy (2017-2036)  that 

contains six key strategies which are ( 1)  national security, ( 2)  competitiveness 

enhancement, (3)  development and empowerment of human capital, (4)  broadening 

opportunity and equality in society, ( 5)  environmental-  friendly development and 

growth, and (6) reforming and improving government administration (Education, 2017). 

It is undeniable that education has been an important vehicle to reach the above 

strategies.  The Thailand Ministry of Education’s policy is therefore aligned with the 

National Strategy. The expectations of the Thai people in 2036 are to have the capability 

to develop the country collaboratively, enable to adapt to the context of future 

development, be mentally and physically prepared and equipped with analytical and 

life-long learning skills, be immune to change, be culturally conscious mind and display 

Thai identity, be responsible, be solid foundation to community, society, and love the 

country and the monarchy.  We can develop and empower of human capital and equip 

Thai people with analytical and life-long learning skills by having agile people.  
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 Education should equip students with the right mix of skills to face in a world 

of rapid change. As quoted by Mandela in 2003 and cited in the World Development 

Report, “Education is the most powerful weapon we can use to change the world” (2018). 

Daggett referred to the American College Testing’s report of 2009 and suggested that 

schools need to do more to prepare students to be ready for college and career (Daggett, 

2010). As cited in Daggett’s article, David Conley, the Founder and CEO of the 

Educational Policy Improvement Center (EPIC), helps to create an operational 

definition of college readiness and outlines the essential skills that students need for 

college success. There are four facets of college readiness. Habits of the Mind used 

across all content areas involves intellectual openness, inquisitiveness, research, 

analysis, reasoning, providing proof in interpretation, precision and accuracy, and 

complex problem-solving skills. Key content means areas in which Habits of Mind can 

be used and demonstrated. Academic behavior largely consists of having good study 

skills and the ability to self-monitor. Contextual skills and awareness involve knowing 

how a college operated (Daggett, 2010).  

 In Britain, APPG or All-Party Parliamentary Group for Education held a 

meeting in May 2017 to discuss “How Well do Schools Prepare Children for their 

Future?” They see the importance of young people today to be equipped with skills that 

allow them to be adaptable to changing circumstances. Though basic literacy and 

numeracy skills are still essential for their success in employment, soft skills, character 

and resilience are vital skills that are lacking in young people claimed by most 

employers (Kinahan, 2017). 

 This idea flows along the same stream as NSW Department of Education, 

Australia. Literacy and numeracy will continue to be the building blocks on which all 

learning rests. In an era of acceleration and increasing uncertainty, we cannot be in the 

business of predicting what employers will want in 2030, much less 2050. But we can 

describe the kind of citizen we want to emerge from our school’s students who are 

critical and reflective, open to a lifetime of learning and relearning, who are comfortable 

with change, have empathy and a global outlook (Scott, 2017). Access to information is 

convenient at the fingertips, memorizing facts becomes less important. Although 

academic skills are still vital, they are not sufficient to foster thoughtful, productive, 

and engaged citizens. Future generations will live in a significantly different world of 

work, but the current education has been still in the face of changes. Students are being 

left behind with challenges which will only get accumulated over time. Students will 

need different set of skills to dive in disruptive technology environment and competitive 

job markets (Torii & O’Connell, 2017). With today technology driven world, the 

pressure of the workforces of today is immense, they need to adjust their skills to 
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perform existing jobs that they did not train for when they were in school. It is time now 

that governments, businesses, schools and society must work together to provide 

education that craft the skills needed for students. Although as much as we want to 

prepare students for the disruptive technology driven world, specialized skills for 

interacting with people including creativity and collaboration are highly important as 

well. “The world is facing a reskilling emergency (Zahidi, 2020).” Students needs to 

develop a greater breadth of skills, a growth mindset, and habits of mind to evaluate 

and apply knowledge in ways that meet the new demands of our changing society and 

economy, or another word they need to be agile learners.   

 Another drastic change is the rising number of international schools in Thailand 

due to gaining its popularity among Thai parents and serving children of expatriates. 

According to the International Schools Association of Thailand (ISAT), there were 

52,000 students in the academic year 2016 growing from 29,747 students in the 

academic year 2009. Among Thailand’s top three long established and biggest 

international schools, there are approximately 24% Thai national students, the remaining 

students are from 50 to 60 different countries. As claimed in Bangkok Patana School’s 

website, the school has a diverse student population of over 60 nationalities with 20% 

Thai nationality. While ISB (International School Bangkok) claims 22% of Thai national 

students among 60 countries in the school year of 2016-17. NIST has approximately 

29% of Thai national students among 50 nationalities. Students are surrounded by the 

international environment they are and will be growing up in the future of 

internationality. Therefore, it is vital that schools need to prepare students to be ready 

to encounter and handle any future rapid changes. Also, Thai students in international 

schools are from well to do family background indicated by the range of tuition fee per 

term from around 500,000 Baht to 700,000 Baht. These students will most likely 

become the future leaders in social, economic, and political sectors. The program of the 

Thai language and culture has an important role to develop students to their fullest 

potential and equip them with characteristics needed to live lives successfully and to 

become quality citizen in the future.  

 The vision of the Thai language and culture program for international schools 

documented by the Office of the Private Education Commission (OPEC) states that the 

subject of Thai language, culture and history is aimed to develop student’s skills to 

communicate in Thai at their fullest potential. Thai national students are the vital 

manpower to the nation’s future, they are to be good, capable and happy citizen living 

lives according to Thai tradition and culture, and adhering to the democracy of the 

constitutional monarchy (OPEC, 2016). However, teaching and learning Thai in 

international schools have been a challenge to both teachers and students due to multi-
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proficiency levels in a class and low student’s motivation to learn Thai. Students who 

begin their early year in international schools, find learning Thai is too hard. On the 

other hand, students who transfer to international schools from a Thai school find Thai 

is too easy and not challenging. Both groups of students become demotivated to learn. 

As the result, there are students who show limited ability in Thai literate and students 

who show no eager to maximize their Thai learning potential. This poses an obstacle to 

reach the objectives of the Thai language and culture program stating that Thai national 

students are to show Thai identity by using Thai language accurately, respecting and 

adhering to the democracy with King as Head of State, recognizing and carrying on 

Thai culture and tradition, being a responsible Thai citizen, and analyzing and 

understanding historical events of Thai history. Having low Thai language skills and 

limited in Thai cultural understanding mean that Thai students in international schools 

are lacking one of the most important skills of good leaders must have that is the 

communication. According to Hattori, leaders are to satisfy the needs of others in three 

areas: communication, connection, and understanding (Hattori, 2015). One of the top ten 

leadership soft skills according to Doyle is communication, a leader must be an 

effective communicator at all forms including being a good listener as well (Doyle, 

2019). 

 In search of preparation for Thai national students in international schools to be 

ready for a changing world and to motivate them to fully engage in learning Thai have 

led the focus towards the concept of agile learner characteristics. According to Spurgin, 

agile learners are ready for change and new learning, they are able to use what they 

know with new knowledge in new situations (Spurgin, 2016). Agile learners are ones 

who react promptly to change. As quoted in Galagan’s article, Korn Ferry (a leading 

global leadership, people and organizational advisory firm) defines “highly agile leaners 

as those who learn from past experiences and then apply what they learned to new 

situations, continually acquire new skills. Face new challenges, and perform well under 

changing conditions and ambiguity” (Galagan, 2015). Agile learners are proactive and 

always on the lookout to learn. They are engaged and inspired by the learning process. 

Their interpersonal skill is high and being used effectively. When coming across with 

any difficulties or problems, agile learners are not afraid to speak up or speak to as 

many people to gather as much information needed to accumulate all possibilities to 

solve the problem. They are comfortable to be out of their comfort zone and enjoy being 

in the learning zone where in which sustains their success in the world of rapid changes. 

As cited in Valcour’s article, David Peterson, director of executive coaching and 

leadership at Google says, being in your comfort zone will only build your readiness to 

handle today’s situations but not tomorrow’s (Valcour, 2015). 
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 To see improvements in student learning outcomes, Anderson learned that it 

was vital to combine the Habits of Mind with the development of a Growth Mindset to 

the concept of the Agile Learner, and he believes that mindset is the foundation of the 

agile learner (Anderson, 2017). Mindset can then be defined as a set of attitudes and 

beliefs about abilities, such as intelligence. Psychologist and author Carol Dweck 

coined the terms fixed and growth mindsets to describe the attitudes and beliefs people 

have about learning and intelligence (2006). Students with a fixed mindset believe that 

they are born with their abilities and that they are unchangeable. In contrast, students 

with a growth mindset believe that their abilities can be developed and improved over 

time with practice. The positive prove of the value of a growth mindset in education is 

shared by Carol Dweck in her TEDx talk as the following examples. First, a 

kindergarten class in Harlem, NY scored in the 95th percentile on the national 

achievement test within a year – many of those kids could not hold a pencil when they 

arrived at school. Second, 4th grade students in the South Bronx, way behind, become 

the number one 4th grade class in the state of NY on the state math test in one year. 

Third, Native American students in a school on a reservation went from the bottom of 

their district to the top, and that district included affluent sections of Seattle in a year to 

a year and a half.  

 Students who transferred from Thai schools would usually find learning Thai in 

an international school is too easy for them that they do not need to put any effort into 

the class to get an A. Some of these students find it amusing to see their classmates 

struggling with reading and writing simple text that is at times lower than their grade 

level. These A students would gradually turn into lazy A students, meaning they could 

perform just the least of their skills and still get A. The little work they perform is still 

far better than those struggling ones. They find no need to improve their learning. They 

are so called the SMART ones, and they believe they are. Teachers are one of the main 

factors supporting this mindset. Due to multi-proficiency levels in a class, teachers most 

likely spend more time on underachievers while leaving highflyers to do classwork on 

their own, and even sometimes asking these highflyers to lend their helping hands to 

other students who need it. These so called the SMART ones are receiving wrong 

messages that they are natural born smart and find no urge to learn to extend their 

learning. These students have a fixed mindset and their Thai ability will eventually 

descend. This also describes a fixed mindset among underachievers who see themselves 

incapable of being better. No matter how much they try, they still could not be near the 

level of those highflyers who perform well with no or the least effort. These 

underachievers would eventually stop trying and begin to believe in their limited talents. 

On the other hand, a growth mindset includes the belief that you can learn to be more 
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intelligent, improve your abilities, and develop talents. Any highflyers who have growth 

mindset would look for areas to learn more. Along the same line, those underachievers 

with the growth mindset would believe in their ability that they could do better with 

effective practices and effort. In order to develop the growth mindset in students, we 

certainly need to have teachers with a growth mindset. Teachers are powerful and 

influential towards student’s performance in both positive and negative directions. 

Teachers often label students unintentionally, as they are smart or otherwise. Hence, we 

must develop growth mindsets not only among students, but teachers also. Then 

combining a growth mindset into the concept of agile learner characteristics would 

result in the development of the learners’ fullest potential to be ready for a changing 

world. 

 Agile Learners understand that they are capable of changing themselves. They 

understand that they can develop their constructive habits to behave more intelligently. 

Agile learners know that doing their best would not be enough for success, they need 

to do better and are ready to change ineffective strategies to effective ones. With the 

previous stated problems, the concept of agile learner characteristics is focused 

assumingly that it would provide solutions for the preparation of today’s students to be 

ready for future rapid changes, and also to become quality Thai citizen who live lives 

successfully in global and Thai contexts.  

 

1.2 Research Questions 

1. What are the conceptual frameworks of the Thai Language and Culture program 

management for international schools in Thailand and the agile learner characteristics?  

2. What are the needs to develop the management innovation for the Thai language and 

Culture program of international schools based on the concept of agile learner 

characteristics?  

3. What does the management innovation for the Thai Language and Culture program 

of international schools in Thailand based on the concept of agile learner characteristics 

look like?  

1.3 Research Objectives 

1. To study the conceptual framework for the Thai language and culture program 

management of international schools in Thailand and the agile learner characteristics.  
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2. To examine the needs to develop the management innovation for the Thai Language 

and Culture Program of international schools in Thailand based on the concept of agile 

learner characteristics.  

3. To develop the management innovation for the Thai Language and Culture program 

of international schools in Thailand based on the concept of agile learner characteristics.  

1.4 Operational Definition of Key Terms 

1. Agile Learner Characteristics mean the learning behaviors in Thai class of 

international schools that react promptly to new situations and lead to success indicated 

in the curriculum, consisting of characteristics in the cognitive domain, the affective 

domain, and the psychomotor domain. 

2. Characteristics in the Cognitive Domain mean behaviors that involve learner’s 

intellectuality consisting of being a goal oriented and a cognitive thinker. 

3. Being Goal-Oriented means a learner who sets his goals and clearly practices to 

reach them with moral, ethics, and Thai identity. 

4. Being a Cognitive Thinker means a learner who is capable of examining data 

thoroughly and systematically in order to obtain suitable directions. 

5. Characteristics in the Affective Domain mean behaviors that involve learner’s 

feeling and emotions consisting of being eager and curious to learn new ideas and 

welcoming feedback and criticism. 

6. Being Eager and Curious to Learn New Ideas means a learner who is active to 

learning and finding unknown answers. 

7. Welcoming Feedback and Criticism means a learner who uses others’ opinions as 

a factor of self-development. 

8. Characteristics in the Psychomotor Domain mean behaviors that involve learner’s 

skillful performance consisting of seeking challenging situations, knowing what to do 

when facing uncertain situations, reacting promptly to change and ineffective strategies, 

and having highly effective interpersonal skills. 

9. Seeking Challenging Situations means a learner who look for various events as 

ways to progress his learning. 

10. Knowing What to Do When Facing Uncertain Situations means a learner who is 

able to identify problems and promptly provide suitable solutions. 

11. Reacting Promptly to Change and Ineffective Strategies means a learner who is 

aware of the constant changes and is always ready to adjust the ways of doing things to 

match up those changes. 
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12. Having Highly Effective Interpersonal Skills means a learner who is able to 

clearly and precisely perform two ways communication utilizing Thai reading, 

listening, speaking and writing skills. 

13. Management for the Thai Language and Culture Program of International 

School in Thailand means the curriculum development, the instruction, and the 

evaluation that equip learners with the agile learner characteristics.  

14. Curriculum Development means to identify learning outcomes that align with the 

need of Thai and global societies, to identify learning standard basing on proficiency 

level, and to design learning units by integrating Thai language and culture into global 

situations. 

15. Instruction means to identify learning objectives aligning with learning outcomes, 

to construct authentic learning activities connecting to community and engaging 

learners at each proficiency level, to construct learning tools and materials to be 

accessible anytime and anywhere, and to identify assessment evidences suitably to each 

learner differences. 

16. Evaluation means to examine learner’s quality according to indicated learning 

outcomes, to examine curriculum’s suitability to Thai and global societies, to examine 

the instructions reflecting on differences of each learner, and to utilize the curriculum 

evaluation’s result to further develop learner to be ready for the future. 

17. Management Innovation for the Thai Language and Culture Program of 

International Schools in Thailand means to define current and desirable states, to 

discover ideas to formulate innovation, to develop innovation, and to validate 

innovation for management for Thai language and culture program of international 

schools in Thailand based on agile learner characteristics. 

18. Defining Need for Innovation means to examine wanting conditions for curriculum 

development, instruction, and curriculum evaluation with the questionnaire, and to 

analyze needs to develop the Thai language and culture program management based on 

the concept of the agile learner characteristics. 

19. Discovering Ideas to Formulate Innovation means to draft the management 

innovation for the Thai language and culture program from literacy review and best 

practices by the researcher. 

20. Developing Innovation means to construct the draft of the management innovation 

for the Thai language and culture program by the experts. 

21. Demonstrating Innovation’s Feasibility means to examine the innovation’s 

suitability and possibility by the experts and stakeholders. 
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1.5 Conceptual Frameworks 

1. Management for the Thai Language and Culture Program of International Schools 

in Thailand is composed of three elements: 

1.1. Curriculum Development 

1.2. Instruction 

1.3. Evaluation 

2. Agile Learner Characteristics were grouped based on Bloom’s learning domains 

cited in Clark (Clark, 2015) as follows. 

2.1. Characteristics in the cognitive domain 

2.1.1. Being goal-oriented 

2.1.2. Being a cognitive thinker 

2.2. Characteristics in the affective domain 

2.2.1. Being eager and curious to learn new ideas 

2.2.2. Welcoming feedback and criticism 

2.3. Characteristics in the psychomotor domain 

2.3.1. Seeking challenging situations 

2.3.2. Knowing what to do when facing uncertain situations 

2.3.3. Reacting promptly to change and ineffective strategies 

2.3.4. Having highly effective interpersonal skills 

3.  Innovation Development has four phases as follows: (O'Sullivan & Dooley, 2009), 

(Hengsberger, 2018), (GROUP), &  (Ng, 2014) 

3.1. Define need for innovation 

3.2. Discover ideas to formulate innovation 

3.3. Develop innovation 

3.4. Demonstrate innovation’s feasibility
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Figure 1: Conceptual Framework 

Innovation Development 
Synthesized from O’Sullivan & Dooley (2009), Hengsberger (2018), 

Group, & Ng, (2014) 

1. Define need for innovation 

2. Discover ideas to formulate innovation 

3. Develop innovation 

4. Demonstrate innovation’s feasibility 

Management Innovation for Thai Language and Culture Program  

of International Schools in Thailand  

Based on Concept of Agile Learner Characteristics 

Thai Language & Culture 

Program Management of 

International Schools in Thailand 
Synthesized from WASC, NEASC, CIS, EDT, OPEC 

 

1. Curriculum Development 

 1.1 Identify learning outcomes 

 1.2 Identify learning standards 

 1.3 Develop learning Units 

2. Instruction 

 2.1 Identify learning objectives 

 2.2 Construct learning activities 

 2.3 Construct learning tools 

 2.4 Identify assessment evidences 

3. Evaluation 

 3.1 Examine learner’s quality 

 3.2 Examine curriculum 

 3.3 Examine instruction 

 3.4 Utilize curriculum evaluation’s result to 

further develop learner to be ready for future 

Agile Learner Characteristics 
Synthesized from Lombardo & Eichinger (2000), De 

Meuse & et al. (2010), Hallenback & et al. (2011), 
Mitchinson & Morris (2012), Lewis & et al. (2014), Burke 

(2015), Hallenbeck (2016), Anderson (2017) 
 

1. Characteristics in Cognitive Domain 

  1.1 Being goal-oriented 

  1.2 Being a cognitive thinker 

2. Characteristics in Affective Domain 

  2.1 Being eager & curious to learn new 

ideas 

  2.2 Welcoming feedback & criticism 

3. Characteristics in Psychomotor Domain 

  3.1Seeking challenging situations 

  3.2 Knowing what to do when facing 

uncertain situations 

  3.3 Reacting promptly to change & 

ineffective strategies 

  3.4 Having highly effective interpersonal 

skills  

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

11 

 

1.6 Scope of the Research Study 

1. Research Population 

     The population of this study consists of 128 international schools under the 

Office of Private Education Commission and the informants include Thai Headmaster 

and Headmistress, Thai coordinator, Thai Head Department, and Thai teachers from 

early year to secondary levels. 

 2. Research Content 

 The characteristics of an agile learner are studied, analyzed, and synthesized 

through the review of literature. The study of the current state and desirable state for the 

Thai language and culture program management of international schools in Thailand 

based on the concept of the agile learner characteristics is conducted through the 

questionnaire; the information acquired from the study is analyzed to identify the 

highest need using PNImodified. The study of the program management is conducted by 

analyzing and synthesizing through the review of literature relevant to international 

schools, and the result shows three elements: curriculum development, instruction, and 

evaluation. 

3. Research Timeframe 

The research study was conducted during the academic year 2019-2020. 

1.7 Benefits of the Research Study 

1. In the area of academic development: 

1.1 The new body of knowledge consisting of management innovation is 

developed to promote agile learner characteristics to be instilled among Thai 

national students in international schools.  

1.2 The research findings can be used for the study of management innovation 

for Thai schools based on the concept of the agile learner characteristics in 

further details. 

 

2. In the area of implementing innovation: 

2.1 Thai administrators of international schools in Thailand are able to 

implement the innovation into their schools to promote the agile learner 

characteristics in all learners. 
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2.2 Thai teachers of international schools in Thailand are able to implement the 

innovation into their practice to promote the agile learner characteristics in all 

learners. 

2.3 Students in international schools will be equipped with characteristics of 

agile learner which enable them to live lives successfully in the future. 

2.4 Thai department in international schools can employ the innovation by 

adjusting to meet their school context and developing a user handbook to 

promote agile learner characteristics among their students. 
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Chapter 2 

Review of Literature 

 

 Literature reviews and various research studies on the concepts, theories and 

practices relating to “Management Innovation for the Thai Language and Culture 

Program of International Schools in Thailand Based on the Concept of the Agile 

Learner Characteristics” have been conducted. This chapter has five sections which 

include the following; 

2.1 International Schools in Thailand 

2.2 Thai Language and Culture Program Management 

2.3 Management Innovation 

2.4 Agile Learner Characteristics 

2.5 Related Literature and Studies 

 

2.1 International Schools in Thailand 

2.1.1 Backgrounds of International Schools in Thailand 

 In 1951, the first international school to open in Thailand was called the 

International Children’s Center located on the grounds of the U.S. Embassy serviced 

U.S. Embassy families and other expatriates in Bangkok at the time. The International 

Children’s Center was growing rapidly and needed the expansion, at the same time 

Thailand Ministry of Education had ordered the Center to be legally registered which 

needed the Cabinet’s approval (Lawseriwanich, 1989). The establishment of any types 

of schools in Thailand, the licensee needs to be Thai national. Therefore, the 

International Children’s Center formed and registered the International School 

Association (ISA) in order to legalize the school registration in 1957 as International 

School Bangkok which is the first international school in Thailand.  

 The demand of international education was higher than the capacity of one 

international school which was ISB could handle, therefore in 1963 the Thai MOE 

approved the second international school to be opened and called Ruamrudee 

International School (RIS) with Thai Ministry of the Foreign Affair as the licensee 

(Trongtorgarn, 1997a). RIS was established in 1957 by the Redemptorist Fathers using 

American curriculum. In 1994, the third international school was approved to be opened 

and called Bangkok Patana School. In 1974, the Japanese Embassy submitted the 

proposal to the Royal Thai Government to open a school for Japanese families residing 

in Thailand which was originally opened within the property of the Japanese Embassy, 
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Thai-Japanese Association School was then approved to be opened to service Japanese. 

Ten years later, the Cabinet acknowledged the high number of expatriates working and 

residing in the area of Chiang Mai, therefore approved the establishment of Chiang Mai 

International School in 1983 with Ministry of the Foreign Affair as the licensee 

(Trongtorgarn, 1997a). This brought the total of five international school before 1990. 

 The number of international schools were limited and inadequate to provide 

proper education for children of the foreign investors, the corporate specialists and the 

diplomats who had to work in Thailand. There was also the demand for Thai children 

whose families had worked oversea with their children receiving education aboard, they 

were unable to find a school that was compatible to their ability when they were back 

to Thailand. Thai national students were not allowed to enroll in an international school. 

With this high demand on international education, on February 19, 1991, the Cabinet 

of the Prime Minister Anand Panyarachun passed a resolution to allow international 

schools to be opened case by case with rationale and necessity, children regardless of 

their nationality enable to enroll in an international school (MoE, 2007).   

 Since the regulation had changed in 1991, the International School Association 

of Thailand or ISAT was established in 1994 to be a link between its five members 

schools (ISB, Ruamrudee, Thai-Japanese, Bangkok Patana, and Chiang Mai 

international school) and the Thai Ministry of Education. Today’s ISAT tasks are to 

working collaboratively among its membership schools, providing professional 

development, promoting networking, working with the Government to implement the 

resolutions and to support Government policy and requests which are approved by the 

ISAT Committee. The starting number of five international schools which originally 

opened to service its own citizen who lived and worked temporarily in Thailand, had 

increased to 88 schools in 2004 (Admin, 2004). The number has been continuing to grow 

to 128 ISAT’s member schools in 2017 as shown in Figure 2. The number of 

international schools in Thailand has risen to 207 schools in academic year 2019 with 

110 schools in Bangkok Metropolis and 97 in other provinces as shown in Table 2-1 

(OPEC, 2019). There are a few schools to be opened in the academic school year of 

2020-21. International schools in Thailand offer a range of curriculums from American, 

British, International Baccalaureate and other national curriculums such as French, 

Swiss, Japanese, Korean and Singaporean. 
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Figure 2: Number of Thailand International Schools, Students and Teachers, 

ISAT, 2017 

  

Table 2-1: Number of international schools and students in international schools, 

Academic Years 2015-2019 (OPEC, 2019) 
 

 2015 2016 2017 2018 2019 

Number of 

international 

schools 

 

161 

 

175 

 

182 

 

206 

 

207 

Number of 

students in 

international 

schools 

 

44,497 

 

50,958 

 

53,754 

 

86,445 

 

87,343 

 

2.1.2 The 2007 Royal Gazette in regard of international school standards for early 

year, elementary and high school levels  
 In section one, number 3 mentions the meaning of “international school” as a 

school that administers using a foreign curriculum, an adjusted foreign curriculum, or 

a self-developed curriculum that is not curriculum of the Thai MOE. Foreign language 

is used as a medium of instruction to students regardless of races, ethnicity or religions, 

and not violating Thai moral or national security. 

 In section two, number 8 mentions the curriculum as following. The licensee 

must submit the curriculum to be used or using to the MOE for approval. The curriculum 
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can be a foreign curriculum, an adjusted foreign curriculum, or a self-developed 

curriculum. The school must provide the class of Thai language and culture to all 

students in all levels. Foreign students are required to learn Thai language and culture 

as a compulsory subject one period of 50 minutes weekly. Thai national students are 

required to learn Thai language and culture as a compulsory subject minimum of five 

periods of 50 minutes weekly. 

 In section three, number 14.2 covers that every international school except early 

year program must apply for a membership of an international accreditation 

organization within 12 months of receiving the license to operate the school. The 

number 14.3 covers that every international school except early year program must be 

accredited from an international accreditation organization that is recognized by Thai 

MOE within 6 years of the first operational school day. The school is required to report 

every step of the way to the Office of the Private Education Commission. 

  

2.2 Thai Language and Culture Program Management 

2.2.1 Thai Language and Culture Program (as reviewed from the OPEC document) 
 Background of the Thai language and culture program: The National 

Education Act 1999 states that educational management must be for developing Thai 

citizen to be completed in psychical, mental, knowledge, moral, ethical and cultural to 

live life with self and others happily. In 1995, the MOE required international schools 

to offer the Thai language and culture class for all students. Foreign students would 

learn one period per week as a compulsory subject from grade 1 to 8, and as an elective 

subject from grade 9 to 12 using English as a medium language of communication. In 

case of a student entering in between grade 9 to 12 must take Thai class for the 

minimum of two years. Thai national students would take Thai class for the minimum 

of five periods per week, with the length of 50 minutes per period. Later in 2007, the 

MOE regulated the curriculum of international schools to offer Thai language and 

culture class to students in every level. Foreign students are to take Thai language and 

culture class as a compulsory subject one period per week, and five periods per week 

for Thai national students with the length of 50 minutes per period.    

 The Office of the Private Education Commission (OPEC) recognized the 

importance of the Thai language and culture program, and worked in closed 

collaboration with the International School Association of Thailand (ISAT) in 2008 to 

firstly develop the Thai language and culture curriculum to meet diverse context of 

international schools. The working committee consisted of experts from international 

schools to develop standard and benchmark for the subject of Thai language and Thai 

culture that each international school is able to apply to meet its context. In 2015, the 
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Thai language and Thai culture curriculum was revised aligning to the policy of Royal 

Thai Government and MOE to instill the long-lasting love of the nation, religion, and 

monarchy, to communicate and use Thai language correctly and suitably in academic 

and social context, to appreciate, adhere to, and carry on the valuable Thai tradition and 

culture, to not only know but understand Thai history and make connections then apply 

to current Thai society smoothly.  

 Vision of the Thai language and culture program: The common core of Thai 

language, culture and history subject is aimed to develop student’s skills to 

communicate in Thai at the fullest potential. Thai national students are the vital 

manpower to the nation’s future, they are to be good, capable and happy citizen living 

lives according to Thai tradition and culture, and adhering to the democracy of the 

constitutional monarchy. The aim for foreign students is to develop knowledge and 

understanding that leads to show respect towards culture of the host country. Students 

are to communicate appropriately in Thai society and live quality and happy lives while 

residing in Thailand. 

 Principles of the Thai language and culture program:  

 1. It is the curriculum that aims to develop Thai citizenship at the fullest guided 

by learning goals and learning standards to develop Thai identity among Thai children 

to have knowledge, skills and attitudes that display the ancestor’s wisdom in the areas 

of language, culture, tradition and leisure. 

 2. It is the curriculum that instills the love and honor the Royal patronage of the 

Thai Monarchy, the nation and their religion. 

 3. It is the curriculum that instills the love and respect towards the past Kings 

and the ancestors who influenced major changes in the past of Thai nation, and makes 

Thais proud of Thai wisdom. 

 4. It is the curriculum that supports the accurate understanding with positive 

attitude of foreign students towards Thai culture, history and Monarchy. Students are 

able to communicate in Thai with culturally appropriate gestures at their level.  

 5. It is the curriculum that has flexible structure to identify contents, units of 

study, length of each unit, and various learning activities that highly emphasize on 

interdisciplinary and students. 

 6. It is the curriculum that emphasizes on analytical, creative and innovative 

thinking to integrate knowledge and utilize technology in learning.  

 Objectives of the Thai language and culture program: 

 1. For Thai national students: To show Thai identity by using Thai language 

accurately, respecting and adhering to the democracy with King as Head of State, 

recognizing and carrying on Thai culture and tradition, being a responsible Thai citizen, 
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analyzing and understanding situations of Thai history. Students are expected to be as 

follows. 

  1.1 To show Thai identity with morals, ethics and expected values, to be 

proud and follow Thai tradition and culture to be carried on into future. 

  1.2 To be an effective communicator in Thai language. 

  1.3 To love and honor the nation, religion, and Monarchy, to be 

consciously aware of being a Thai and global citizen, and to hold on to the democracy 

with King as Head of State. 

  1.4 To conserve Thai culture and wisdom, and to have service mind to 

give back to Thai and global society.  

  1.5 To have self-discipline and follow the principles of Buddhism or own 

religion, and to practice the sufficiency economy philosophy. 

 2. For foreign students: To know, understand and respect Thai culture, and to 

practice Thai culture and communicate in Thai appropriately. 

 Structure of the curriculum for the Thai language and culture program: 

The curriculum for Thai language and culture consists of two subjects; one is for Thai 

national students and the other is for foreign students.  

 The Thai language, culture and history subject for Thai national students 

consists of two strands; 1) Thai language comprised of reading, writing, listening, 

speaking, language and literature, 2) Thai culture and history comprised of religions, 

morals, ethics, Thai geography, Thai history, civic duty, Thai arts, Thai culture and 

Thai ways of living. 

 The Thai language, culture and history subject for foreign students consists of 

three strands; 1) Thai language for communication, 2) Thai culture and culture of 

students, and 3) Thai society, geography and history. 

   Management of the Thai language and culture program 

 The Office of the Private Education Commission (OPEC) provides procedures 

for the Thai language and culture program management as follows. 

1. Preparation in personnel and information technology 

1.1. Raise the awareness among administrators, teachers and stakeholders within 

school through various ways such as organizing workshop to build up 

understanding regarding to curriculum design that is aligned with school 

vision, mission and context. 

1.2. Set up a curriculum committee. 

1.3. Work on curriculum overview that is aligned with school mission and context. 

1.4. Provide professional development regarding to the curriculum design of the 

Thai language and culture program to all Thai teachers when occasions arise. 
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1.5. Survey stakeholders for basic information and needs for curriculum 

development. 

2. Curriculum design of the Thai language and culture subject 

2.1. Arrange a stakeholder meeting to analyze school’s strengths and weaknesses, 

brainstorm for vision, mission, goal, learner characteristics, activity structure 

to develop learners, and learning schedule. 

2.2. Design curriculum that is aligned with school’s philosophy and its context 

including units of learning, learning activities, scopes and sequences. 

3. Curriculum Implementation 

3.1. Utilize level benchmark 

3.2. Plan learning activities 

3.2.1. During school hours 

3.2.2. Extra curriculars such as after school activity, social club or others 

3.2.3. Special events, assembly, field trip    
3.3. Evaluate learning 

4. Curriculum monitoring and evaluation 

 

2.2.2 Program management  

 Clare defined curriculum or program management that is “a structured set of 

activities designed to assess and adjust your curriculum”. The set of activities are as 

followed (Clare, 2014).  

1. Curriculum mapping: It is a process of linking the structural elements of the 

curriculum with each other and with learning outcomes and contents areas. 

2. Content and structure analysis: It is a process to assess whether the content is 

relevant, or the structure supports its learning goals.  

3. Student assessment: The assessment results provide vital information regarding 

to the quality of the curriculum. 

4. Program evaluation: It is as important as student assessment, and it provides 

insight into curriculum problems, and a great source of curriculum feedback.  

5. Research, review, and revise: It is a process of combining all data collected 

above and making decision whether or not curriculum changes are needed. 

 

The review from published documents of international accreditation 

organizations 

 International schools in Thailand are required to be accredited by one or more 

of the following international accreditation organizations; ACS WASC, NEASC, CIS, 

and EDT. The accessed information in the area of program management was from their 

published documents. 
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 1. The Accrediting Commission for Schools, Western Association of Schools 

and Colleges (ACS WASC) is a world-renowned accrediting association.  ACS WASC 

provides standard criteria for the accreditation of international schools that is relative 

to the program management under Category B, which includes curriculum, instruction, 

and assessment (WASC, 2016).  Criteria under Category B are as follows. 

1. What Students Learn Criterion 

2. How Students Learn Criterion 

3. How Assessment is Used Criterion – Reporting and Accountability Processes 

4. How Assessment is Used Criterion - Classroom Assessment Strategies 

 

 2. New England Association of Schools and Colleges (NEASC) is an 

independent, voluntary, nonprofit membership organization, which has been working 

to establish and maintain high standards for all levels of education.  NEASC provides 

standard criteria for the accreditation of international schools that is relative to the 

program management under LEARNING STRUCTURE. “The school has in place clear 

statements that express a definition of learning and a set of learning principles and 

objectives that shape and drive its programs and practices. A curriculum articulating 

learning outcomes, expected teaching practices, and principles of assessment exists 

(NEASC).”  LEARNING PRINCIPLES include the following. 

1. Learning Goals 

2. Dimensions of learning 

3. Assessment for, of, and as Learning 

4. Learning Perspectives 

5. Learner Engagement & Autonomy 

6. Research and Reflection on Learning 

7. Inclusiveness of Learning 

8. Governance and Leadership 

9. Learning Space and Time 

10. Learning Community 

  

 3. Council of International Schools (CIS) is a membership community working 

collaboratively to shape international education through professional services to 

schools, higher education institutions, and individual. CIS provides standard criteria for 

the accreditation of international schools that is relative to the program management 

under Domain C: the curriculum, and Domain D: teaching and assessing for learning.  

The details are followed (CIS).   
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Domain C: The Curriculum 

1. The documented curriculum is broad, balanced and sequenced in a way to 

promote students’ access and progression.  It is guided by the mission of the 

school and the needs of the enrolled students. (CORE) 

2. The scope and sequence of the curriculum is thoroughly documented and 

articulated horizontally and vertically. 

3. The curriculum promotes the development of global citizenship and 

intercultural learning. 

4. The curriculum promotes the development of digital citizenship. 

5. The curriculum offers challenge, supports the students’ academic, social, 

physical and emotional needs. It fosters the development of skills, attributes and 

abilities relevant to their development. 

6. The curriculum is reviewed and evaluated on a systematic and planned basis 

with the outcomes of such reviews providing a means of developing the 

curriculum in line with the students’ changing needs. 

7. The school offers a breadth of programs and activities to complement the formal 

curriculum in supporting the school’s Guiding Statements. 

Domain D: Teaching and Assessing for Learning 

1. Teaching enables all students to gain access to the curriculum and to have the 

opportunities for success in their learning, relative to their abilities. (CORE) 

2. There are effective procedures in place, supported by policies, to identify the 

varied needs of students, both at admission and whilst enrolled, to ensure that 

all students may benefit from the school’s programs. (CORE) 

3. Teaching and the assessment of learning are monitored and evaluated in a 

planned manner in response to students’ needs, data from varied assessment of 

students’ learning and reflection upon pedagogy. 

4. Students’ progress is tracked systematically, using a range of achievement data 

in order to support the students in maximizing their potential. 

5. Teaching engages the students in their learning to ensure that planned learning 

outcomes may be achieved. 

6. The assessment of students’ learning and its reporting is based on clear, shared 

and intelligible criteria that represent the attainment of knowledge, 

understanding, skills and behaviors. 

7. Teaching draws on appropriate cultural and authentic contexts to provide 

meaning to the students in their intercultural development. 

8. A range of high-quality media and information technology is used meaningfully 

to enrich the quality of the students’ learning. 
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9. There are formal processes in place for recording, analyzing, and reporting 

evidence of both school-wide achievement and individual student’s performance 

to parents and other appropriate stakeholders as a means of measuring success 

in meeting stated goals. 

10.  There is sufficient teaching time allocated throughout the school to enable the 

planned curriculum to be taught effectively. 

11.  Students with specific learning needs, including gifted and talented students, 

are given support from suitably qualified personnel to gain access to the 

curriculum and to make suitable progress, relative to their capabilities. 

12.  Students with specific language needs are given support from suitably qualified 

personnel to gain access to the curriculum and to make suitable progress, 

relative to their capabilities. 

  

 4. Education Development Trust (EDT) provides its own inspection 

framework specifically for international schools called International Schools Quality 

mark (ISQM), that is relative to the program management under Standard 1, 3 and 4.  

The details are as followed. 

 Standard 1: The standards reached by students in their work and the 

progress they make 

 1.1 The levels of knowledge, understanding and skills that students reach, 

demonstrated in tests and examinations. 

 1.2 Attainment against appropriate international standards. 

 1.3 The progress students make towards the standard in relation to their level 

when they entered the school. 

 Standard 3: Teaching learning and assessment 

 3.1 The teachers’ command of the areas of learning, subjects and courses they 

teach. 

 3.2 The extent to which the teachers plan effectively, with clear learning 

objectives and suitable teaching strategies. 

 3.3 How well the teaching methods engage the students’ interest and encourage 

and challenge them to do their best. 

 3.4 How well the teachers deploy teaching assistants and any other support staff. 

 3.5 How well the teachers use their assessment of the students’ work to plan for 

their needs and help them to make progress. 

 3.6 The extent to which the students acquire new knowledge and skills, develop 

ideas and increase their understanding. 
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 3.7 How well the students understand what they are doing, how well they have 

done and how they can improve. 

 3.8 The extent to which the students develop the skills and capacity to work 

independently and collaboratively. 

 Standard 4: The curriculum 

 4.1 The extent to which the curriculum provides worthwhile experiences that 

cater for the interests, aptitudes and particular needs of the students, so that they all 

have an equal opportunity to participate and make progress in their learning. 

 4.2 How fully the school satisfies the requirements of its chosen “declared” 

curriculum. 

 4.3 How well the curriculum provides for students who have special educational 

needs and/or disabilities. 

 4.4 The quality of the schools’ provision for personal, social and health 

education. 

 4.5 How well the school guides and prepares the students for subsequent stages 

of education or employment. 

 4.6 The extent to which the curriculum is enriched through additional provision, 

including, as appropriate. 

 

 The information above can be summarized that the Thai Language and Culture 

Program management consists of three main elements; curriculum development, 

instruction, and evaluation.  As the result, this study focuses on curriculum innovation, 

instructional innovation, and assessment innovation. 

  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

24 

 

Table 2-2: Synthesis of the Thai language and culture program management 
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 Program 

Management 

For this study 
What students learn criterion       

 
Curriculum 

Development 

Curriculum learning outcomes      
The Curriculum (Domain C)      
The Curriculum (Standard 4)      
Development of school’s Thai 

language, culture & history 

program 

     

How students learn criterion       

 

 
Instruction 

Expected teaching practices      
Teaching and Assessing for  

Learning (Domain D) 
     

Teaching learning and 

assessment (Standard 3) 
     

Curriculum implementation      
How assessment is used 

criterion- classroom assessment 

strategies 

     

How assessment is used 

criterion – reporting & 

accountability processes 

      

 

 
Evaluation 

Principles of assessment exists      
Appropriate definition of high-
quality learning & identified 

expected learning outcomes at 

each stage of a student’s 

pathway through the school 

(Domain A7) 

     

The standards reached by 

students in their work and the 

progress they make (Standard 1) 

     

Curriculum monitoring and  

evaluation 
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2.2.3    Innovation of Program Management 

2.2.3.1 Curriculum Innovation 

 What we teach in schools has to align with our rapidly changing world.  Students 

need to be equipped with knowledge and skills for personal and professional success in 

the future. The report of the UK’s National Foundation for Educational Research 

suggests to aiming towards personalized approaches to innovative curriculum design 

and planning. Curriculum innovation comprises of the following components 

(Williamson & Payton, 2009).   

 21st century skills 

 Children’s and young people’s experiences 

 Competences 

 Continuous professional development 

 Critical thinking skills 

 Cross-curricular/interdisciplinary connections 

 Emotional literacy 

 Global learning 

 Media literacy 

 Stakeholder engagement 

 Partnership pedagogy 

 Personalization 

 Student voice 

 Teacher-student relations 

 Thematic curricula 

 Well-being 

  

 The Office for Standards in Education of UK has conducted a survey to identify 

the factors, which contribute to successful curriculum innovation in schools.  Their key 

findings of curriculum innovation are identified four broad categories as followed 

(Ofsted, 2008). 

1. Organizing the curriculum through themes or inter-disciplinary links rather 

than discrete subjects, themes are to be developed according to students’ 

interests and abilities. 

2. Using curriculum time flexibly to pursue a particular theme or project in depth. 

3. Providing alternative curriculum pathways towards either vocational education 

or traditional one. 

4. Developing learning skills; research skills, sophisticated information and 

communication technology competences, personal and social skills such as 
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teamwork, negotiation, independent thinking, decision-making, self-review and 

target-setting. 

 Curriculum innovation in this study refers to the ways in which school leaders 

and teachers design curriculum based on students’ needs and interests.  Curriculum 

focuses highly on developing students’ personal, learning and thinking skills so that 

they are well equipped and ready for the future. Curriculum is organized through 

themes including Thai social, culture, history and monarchy. 

 

2.2.3.2 Instructional Innovation 

 According to Bruce (Bruce, 1989), instructional innovation means the learning 

that is interacted between the learners and the learning environment, adopting 

technology in teaching and using suitable strategic skills to produce better learning 

outcomes.   

 Lee (Lee, 2008) mentioned that instructional innovation meant the creative ways 

that teachers prepare lessons, teaching and learning activities, and assessment that 

address students’ individual differences and result in satisfied learning outcomes.   

 According to ERIC Thesaurus, instructional innovation means the introduction 

of new teaching ideas, methods, or devices.  

 The needs of all students can be met by the digital curriculum that offers 

personalized learning experience, supporting every single student who has different 

learning needs, and actively student’s engagement (Frank, 2018). 

 Innovative Instruction will provide opportunities for students to develop the 21st 

century skills through learning process that involves collaboration, critical thinking, 

accessing information locally and globally, problem solving, and feedback giving and 

providing (Edler).  

 Professional development is also important to maintain teacher’s quality in 

providing quality learning experiences to students. As Lee  mentioned that teachers 

must have good professional ethics, which have direct impact on the teaching’s quality 

(Lee, 2008). The basic professional ethics are being responsible to his profession and 

devotion to the quality of his teaching.  Teachers need to regularly update their 

knowledge in all areas including ICT in order to cruise along with the rapidly changing 

world and meet the demands of innovation.  Looney  pointed out a worldwide focus on 

the substance of developing students’ ICT literacy, as well as its use as a learning tool 

therefore teacher development must cover ICT related field (Looney, 2009).  Teachers 

are to work corroboratively, share resources and skills with colleagues.   

 Instructional innovation can be concluded as new teaching approaches with or 

without ICT that actively engage students in learning, offer opportunities to personalize 
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the learning experiences according to the learning needs and interests of individual 

students, and provide adequate scaffolding to support all students to the next level.  

 

2.2.3.3 Assessment Innovation 

 According to Looney, assessment innovation gears towards identifying where 

students’ learning at so that teachers would be able to adjust teaching and learning 

activities suitably to students’ needs, instead of judging their achievement (Looney, 

2009).  ICT-based assessment is an undeniable assessing tool in this era.  It provides 

efficient feedback, measures students’ complex cognitive skills, facilitates scoring of 

large-scale assessments, and it is cost-effective (Looney, 2009).  Assessment is preferred 

if it directly connects to students’ life or interests, or reflects real life situations.  

Teacher’s feedback is considered as valuable tips to move students’ learning forward 

(Bevitt, 2014).  Students also need to have opportunities to self-assessed in order to 

navigate their learning to right directions.   

 Assessment innovation can be concluded as an assessing tool responding to real-

time of students’ learning by providing meaningful feedback on students’ performance.  

It must support diversity and complexity, accurately and efficiently assess, monitor and 

communicate student progress. Students are able to demonstrate mastery of their 

learning in different ways at their level. 

 

2.3 Management Innovation 

2.3.1 Definitions of innovation 

 Business Dictionary(Dictionary) provides the definition of innovation as the 

process of translation an idea or invention into a good or service that creates value or 

for which customers will pay. 

 Innovation is defined in Oxford Advanced Learner’s Dictionary as 1) the 

introduction of new things, ideas or ways of doing something, and 2) a new idea, way 

of doing something, etc. that has been introduced or discovered (Hornby, 2000) (p.700). 

 Sullivan & Dooley define that innovation is “the process of making changes, 

large and small, radical and incremental, to products, processes, and services that results 

in the introduction of something new for the organization that adds value to customers 

and contributes to the knowledge store of the organization” (O'Sullivan & Dooley, 

2009)(p. 5).  

 Stamm defines that innovation is “the art of making new connections, and 

continuously challenging the status quo –without changing things for change’s sake” 

(Stamm, 2008)(p.10).  
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 Innovation is the creation of something new and better, or a change for better of 

its existence. Innovation is not necessary to be a thing, task or technology, but it is a 

way of thinking to considering concepts, processes, and potential outcomes (Couros, 

2015) pp.19-20. 

 In the study titled “Towards a multidisciplinary definition of innovation”, 

innovation is defined as “the multi-stage process whereby organizations transform ideas 

into new or improved products, service or processes, in order to advance, compete and 

differentiate themselves successfully in their marketplace” (Baregheh, Rowley, & 

Sambrook, 2009). 

 Innovation is a new idea, item, or method that is expected to generate better 

result in relation to aimed goals (Nicholls, 2018). 

 Innovation is an idea, practice, or object that is recognized as new by a person 

or a group of people, and is later adopted, used or rejected (Rogers, 1983). 

 Innovation is the creation of a new product, service, or process (Tushman & 

Nadler, 1986). 

 Innovation is “turning an idea into a solution that adds value from a customer’s 

perspective” (Skillicorn, 2016). 

 Innovation is “the application of ideas that are novel and useful. Creativity, the 

ability to generate novel and useful ideas, is the seed of innovation but unless it’s applied 

and scaled it’s still just an idea” (Burkus, 2016) cited in Skillicorn, 2016. 

 Innovation is about staying relevant. An organization needs to adjust itself to 

constant changes. The past success is not guaranteed another success of the future 

(Shapiro, 2016) cited in Skillicorn, 2016. 

 Innovation is either a big or small, but great idea that creates something new or 

totally transforms an existing one. It must attract and cater a basic human need (Foley, 

2016)  cited in Skillicorn, 2016. 

 Innovation is “a feasible relevant offering such as a product, service, process or 

experience with a viable business model that is perceived as new and is adopted by 

customer” (Wulfen, 2016) cited in Skillicorn, 2016. 

 Innovation is “the introduction of new products and services that add value to 

the organization” (McFarthing, 2016) cited in Skillicorn, 2016. 

 Innovation is something new that serves customer needs and wants (Brands, 

2016) cited in Skillicorn, 2016. 

 Innovation is “the fundamental way the company brings constant value to their 

customer’s business or life, and consequently their shareholders and stakeholders” 

(Hobcraft, 2016) cited in Skillicorn, 2016. 
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 Innovation is “work that delivers new goodness to new customers in new 

markets, and does it in a way that radically improves the profitability equation” 

(Shipulski, 2016) cited in Skillicorn, 2016. 

 Innovation is something creative, new and being implemented (Sloane, 2016) 

cited in Skillicorn, 2016. 

 Innovation is a creative and cost effective idea that being implemented to 

generate more revenues (Baumgartner, 2016) cited in Skillicorn, 2016. 

 Innovation is something new and useful. It can be something simple but 

surprising (Boyd, 2016) cited in Skillicorn, 2016. 

 Innovation is “new, organic value creation by applying creativity, in-depth 

relationships with consumers and customers, and new thinking” (Graber, 2016) cited in 

Skillicorn, 2016. 

 Innovation is something new and unique in which elevates people’s lives (Barba, 

2016) cited in Skillicorn, 2016. 

 All the above definitions of innovation can be analyzed and concluded that 

innovation is a new or radical idea that is adopted for the benefit of people. Innovation 

can occur in anywhere from a small household to a big corporate, and in any forms both 

tangible and intangible.  Therefore, having clear focus on a specific type of innovation 

can lead one to be an effective and strategic innovator (Baer, 2017). Baer mentioned 

three types of innovation as follows. 

1. Product Innovation: There are three forms which are 1) the development of a 

new product, 2) an improvement of the performance of the existing product, and 

3) a new feature to an existing product. 

2. Process Innovation: It is various ways combining to make changes on how a 

product or service being created or delivered. 

3. Business Model Innovation: It is a major transformation of an organization by 

disrupting its existing business model. 

 

 Zapfl  stated that innovation can occur anywhere within an organization 

therefore knowing what is being innovated is a starting point (Zapfl, 2018). Zapfl 

mentioned four types of innovation as follows. 

1. Product innovation: It includes both tangible products and intangible services 

that address client needs. 

2. Service innovation: It is related directly to customers. 

3. Business model innovation: It is how a company functions and earns revenue. 
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4. Process and technology innovation: It is the production process that involves 

technology 

 

 Tidd, Bessant, and Pavitt  stated that innovation is about change that can take 

several forms (Tidd, Bessant, & Pavitt, 2005). They categorized four types of innovation. 

1. Product innovation - changes in products or services 

2. Process innovation – changes how products or services being created or 

delivered 

3. Position innovation – changes how products or services being introduced 

4. Paradigm innovation – changes in the underlying mental models which frame 

what the organization does.  

 

2.3.2  Management Methods 

 Management methods represent specific types of management. Different 

management styles and techniques have different outcomes in terms of effectiveness, 

organizational culture, work performance, and other key factors influencing an 

organization.   

According to Picincu, there are six different styles of management as followed (Picincu, 

2019). 

1. Authoritative style: Leaders hold absolute power, require no inputs from staff, 

and provide no room for creativity. 

2. Directive style: It is suitable with emergency situations that need prompt 

decision-making. 

3. Affiliate style: It focuses on harmonious working environment with constant 

positive feedback at most times.  The downside of this style is to achieve at 

highest and fullest potential. 

4. Democratic (participative) style: It promotes collaboration and effective 

communication.  Staff’s inputs are vital for decision-making process.  The 

downside of this style is that disagreements and procrastination may arise. 

5. Coaching style: Leaders acts as a mentor or a coach to support the staff to grow 

professionally and reach their full potential. 

6. Pacesetting style: It is suitable to use with experience team members who know 

their roles.  Leaders hold high standards and expect staff to follow their example 

and to strive for the best. 
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 Sling Team has provided 10 types of management, three of them are the same 

as Picincu mentioned that are democratic style, authoritative style, and affiliative style. 

Ten types of management by Sling Team are as followed (Team, 2018). 

1. Democratic management style 

2. Inspirational management style: Leaders hold high people skills with 

determination to provide full support in helping staff to develop to their fullest 

potential. 

3. Authoritative management style 

4. Results-based management style: It focuses on efficient results. 

5. Laissez-Faire management style: Leaders have high trust on their staff that they 

can get their work done. 

6. Collaborative Management Style: It is similar to democratic style, but involves 

staff participation to provide feedback and possibly innovative solutions. 

7. Example-Setting Management Style: Leaders ensure high expectations occurred 

in their organization by being a flawless example. 

8. Strategic Management Style: Leaders focus on long-term goal and lay their trust 

on their staff to perform day-to-day operation. 

9. Affiliative Management Style: Leaders are a part of the team and support their 

staff when needed.  Staff has high regard for this type of leaders. 

10. Charismatic (Persuasive) Management Style: Leaders focus on building personal 

relationships with staff that leads to cooperative working environment. 

 According to Pra Thepsophon, the best management method is Dharmacratic.  

This management style focuses on dharma.  Leaders must hold four forces as principles; 

scholar, perseverance, honesty and human relations (PraThepsophon, 2003).  

 Scholar: Being knowledgeable and wise 

 Perseverance: Having high effort and determination 

 Honesty: Being truthful and moral 

 Human relations: Having high EQ and interpersonal skills 

 

2.3.3 Management Innovation 

 Hamel defined as cited in (Dearlove & Crainer, 2006) that “management 

innovation  is innovation in management principles and processes that ultimately 

changes the practice of  what managers do, and how they do it. It is different from 

operational innovation; which is about how the work of transforming inputs into outputs 

actually gets done” (para.1). It significantly alters traditional management processes such 

as strategic planning, capital budgeting, project management, hiring and promotion, 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

32 

 

employee assessment, executive development, internal communications, and 

knowledge management (Hamel, 2006). 

 Birkinshaw & Mol  defined that management innovation is “the implementation 

of new management practices, processes and structures that represents a significant 

departure from current norms, and it has over time dramatically transformed the way 

many functions and activities work in organizations” (J. M. Birkinshaw & Mol, 2006) 

(p.81). 

 Birkinshaw, Hamel & Mol  defined that management innovation is “the 

invention and implementation of a management practice, process, structure, or 

technique that is new to the state of the art and is intended to further organizational 

goals” (J. Birkinshaw, Hamel, & Mol, 2008) (p.825). 

 Damanpour & Aravind defined that management innovation is changes in 

management functions in order to reach organization goals successfully (Damanpour & 

Aravind, 2012). 

 From the above definitions on management innovation, a single perspective can 

be obtained on the notions and concepts to suit the context of this study. The 

management innovation is the implementation of a new management practice and 

process in the areas of curriculum, instruction and assessment that drastically impacts 

student quality as expected. 

  

2.3.4 Innovation Development 

 Hengsberger  shared similar concept that there are four steps of innovation 

process (Hengsberger, 2018). 

1. Idea: Searching for innovation potentials. 

2. Concept: Finalizing the innovative idea. 

3. Solution: Developing the selected innovation. 

4. Market: Launching the innovation with the target group and collecting feedback 

to increase satisfaction. 

 

 Ng  mentioned that innovation is turning ideas into reality by following these 

innovation process (Ng, 2014). 

1. DEFINE the problem: It begins with an intention or idea, and ends with a very 

clear idea of the problem or opportunity. 

2. DISCOVER relevant insights: This phase is to search for more information on 

the problem or opportunity for affirmation.  

3. DESIGN the solution: This phase is to come up with possible and detailed 

solutions.  
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4. DEVELOP the solution: This phase is to turn the possible idea for solution into 

reality. 

5. DEPLOY the solution: This phase is to try out the developed innovation for 

validation. 

 

 Sullivan & Dooley mentioned that innovation starts from generating ideas, 

recognizing opportunity to pursue on an innovative idea, developing the idea into a 

potential innovation, and realizing the innovation which details are followed (O'Sullivan 

& Dooley, 2009). 

1. Idea Generation: Looking for threats and opportunities within and outside 

organization, or solutions to problems that can be turned into an innovation. 

2. Opportunity recognition: Selecting one idea that is most likely worth pursuing 

to be developed as innovation. 

3. Development: Turning selected idea into innovation where in which can be a 

tangible product, process or service that is expected to meet organizational 

goals. 

4. Realization: Validating the innovation whether it meets set goals or expected 

needs. 

 

 Lean Methods Group(GROUP) showcases their D4 Methodology that consists 

of: 

1. Define the opportunity by establishing teams to identify the Job To Be Done, 

2. Discover ideas to solve the problems from external sources in order to gain new 

knowledge, diminish outcome expectation gaps, and finalize ideas for further 

development and design, 

3. Develop designs which is turning great ideas into workable models by 

identifying functions and formulating designs, strengthening and optimizing the 

designs, and communicating and selling designs internally, 

4. Demonstrate feasibility by developing prototypes, piloting and testing with a 

select and representative group of customers.  

 With the above reviews, the process of the innovation development can be 

analyzed and synthesized as four phases. 

1. Define need for innovation.  

2. Discover idea to formulate innovation by gathering, as much information 

regarding to needs as possible in order to take actions on its importance 

accordingly. 

3. Develop innovation with the help from experts. 

4. Demonstrate feasibility by stakeholders’ evaluation 
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Table 2-3: Synthesis of the innovation development 
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Innovation 
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for this study 

Idea: Searching for innovation 

potentials 
    Define needs 

for innovation 

DEFINE the problem     

Idea Generation     

Define the opportunity     

Concept: Finalizing the innovative 

idea 
    Discover ideas 

to formulate 

innovation DISCOVER relevant insights     

Opportunity recognition     

Discover ideas     

Solution:      Develop 

innovation DESIGN the solution     

DEVELOP the solution     

Development:     

Develop designs     

Market:      Demonstrate 

feasibility DEPLOY the solution     

Realization     

Demonstrate feasibility     

 

   

2.4 Agile Learner Characteristics  

2.4.1 Definitions 

 According to Cambridge Dictionary, the definition of agile is to be able to move 

your body quickly and easily, or to be able to think quickly and clearly. The Oxford 

Dictionary defines agile as being able to think and understand quickly. 

 An agile learner is one who is able to figure way out when encountering never 

experienced situation and has no clue what to do at first (Hoff, 2018).  

 Agile learners are open-minded, willing to learn new ideas and change their 

ways of doing things to find success (Mitchinson & Morris, 2012).  
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 Agile learners are reflective, quick in adjusting to change, and able to apply 

experiences to new situations (Valcour, 2015). 

 Agile learners are comfortable to put themselves out of their comfort zone to 

explore new experiences and skills, they learn from success in the past and move on to 

the new (Taylor, 2014). 

 Agile learners are flexible and adaptable to new situations because the past 

success will not repeat the same path to new success (Ruyle, 2010).  

 As cited in Galagen, Vicki Swisher defines agile learners as who are always 

ready to learn new ideas and use them to accomplish their goals. Korn Ferry defines 

agile learners as who continue learning new skills, encounter challenging situations and 

handle uncertain situations well (Galagan, 2015). 

 

2.4.2 Characteristics of Agile learners 

 Lombardo and Eichinger conducted a research to look for the characteristics of 

agile learners. The results are as follows (Lombardo & Eichinger, 2000). 

1. Being eager to learn about self, others, and ideas. 

2. Showing genuine willingness to learn from feedback and experience and 

change their behavior and viewpoints as a result. 

3. Being interested in helping people think and experiment. 

4. Being resilient and philosophical about what happens to people who push 

change. 

5. Being uncompromising with their notions that are well-thought-through ideas 

and logic.  

  

 De Meuse (cited in Flora, 2016) defines “Learning agility is the ability and 

willingness to learn quickly, and then apply those lessons to perform well in new and 

challenging leadership situations.” De Meuse’s research completed in 2014 shows 7 

factors of learning agility as follows (Flora, 2016). 

1. Cognitive Perspective: Thinks critically and strategically, approaches 

organizational situations from a broad high-level viewpoint, and focuses on 

multiple inputs rather than from only one or two functional/technical 

perspectives. 

2. Interpersonal Acumen: Interacts effectively with a diversity of people, 

understands their motives, values, and goals as well as their strengths and 

limitations, instills confidence in them, and leverages them to perform well. 
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3. Change Alacrity: Relishes change, demonstrates curiosity and eagerness to 

learn new ideas and ways of behaving, open-minded to new situations, and 

continuously seeks innovative (and at times risky) approaches to perform jobs. 

4. Drive to Excel: Sets challenging personal and organizational goals, 

resourceful, and delivers outstanding results in new and untested jobs. 

5. Self-Insight: Understands themselves, their capabilities, weaknesses, beliefs, 

values, feelings, and personal goals as it relates to the workplace. 

6. Environmental Mindfulness: Observes their external surroundings carefully, 

attends fully to changing job duties and requirements in new organizational 

roles, approaches environmental changes in a nonjudgmental manner, and 

regulates emotions effectively. 

7. Feedback Responsiveness: Solicits, listens to, and accepts personal feedback 

from others, carefully considers its merits, and subsequently takes corrective 

action for performance improvement.  

  

 The Korn Ferry Institute has published a number of articles regarding to 

learning agility. One article under Lewis, Orr, and Buxton (2014) defines agile learning 

as the ability and willingness to learn from experience, and to subsequently apply that 

learning to perform successfully under new or first-time conditions. The Korn 

Ferry/Springboard survey assessed the agile learning abilities of participants, and its 

result reveals the following attributes (J. Lewis, Orr, & Buxton, 2014). 

1. Tolerance of ambiguity – comfort with vague or contradictory information and the 

ability to make decisions when things are uncertain. 

2. Intellectual curiosity – The extent to which a person is likely to tackle problems 

in a novel way, see patterns in complex information, and pursue deep understanding. 

3. Emotional intelligence - The ability to influence, collaborate, and communicate 

effectively with others and use interpersonal awareness in a way that advances 

collective goals. 

 

 The other article under (G Hallenbeck, Swisher, & Orr, 2011) provides seven 

profiles of high learning agility people as follows. 

1. Problem Solver: Being in a challenging situation, they thorough determine its 

difficulties, come up with solutions by utilizing variety of sources, involve 

stakeholders and maximize their potentials and possibilities. 

2. Thought Leaders: Tenacious explorers of insight and fact, they look thoroughly 

at all angles to make possible connections. They are progress oriented. 
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3. Trailblazers: They are confident and clear in their path and strategies of moving 

forward. 

4. Champions: They cannot only handle difficult situations but people at ease. They 

are result oriented.  

5. Pillars: They strive to refine best solutions for improvement involving insightful 

thinking, focused actions, and an open, inclusive manner. 

6. Diplomats: They are highly capable of handling people in difficult or confronted 

situations. 

7. Energizers: They are goal-oriented, very hardworking, and able to inspire others 

to strive for success. 

 

 Mitchinson and Morris state that learning agility is a vital leadership attribute 

that is the ability to let go their current practice and look for new knowledge and skills 

to equip them to handle future challenges. The research team at Teachers College, 

Columbia University worked collaboratively with CCL displayed the characteristics of 

agile learners as follows. (Mitchinson & Morris, 2012) 

1. Not afraid to challenge the status quo 

2. Calm in the face of difficulty 

3. Take time to reflect on their experiences 

4. Purposefully be in challenging situations 

5. Open to learning and resist the temptation to become defensive in the face of 

adversity 

 

 Burke defines “Learning agility is a combination of motivation; that is being 

willing to face new and perhaps ambiguous situations by taking actions that help one 

to stay engaged, and the skill to discern quickly the consequences of these actions and 

then determine what to do next to continue the process of learning” (Flora, 2016). Based 

on his research at Columbia Teachers’ s College and the Center for Creative Leadership, 

Burke identifies 9 cognitive and behavioral processes that construct learning agility 

which are cited in (Jaw-Madson, 2015) as follows. 

1. Flexibility: Being open to new ideas and proposing new solutions. 

2. Speed: Acting on ideas quickly so that those not working are discarded and other 

possibilities are accelerated. 

3. Experimenting: Trying out new behaviors (such as approaches, ideas) to 

determine what is effective. 
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4. Performance Risk Taking: Seeking new activities (tasks, assignments, roles) that 

provide opportunities to be challenged. 

5. Interpersonal Risk Taking: Confronting differences with others in ways that lead 

to learning and change. 

6. Collaborating: Finding ways to work with others that generate unique 

opportunities for learning. 

7. Information Gathering: Using various methods to remain current in one’s area 

of expertise. 

8. Feedback Seeking: Asking others for feedback on one’s ideas and overall 

performance. 

9.  Reflecting: Slowing down to evaluate one’s own performance to be more 

effective. 

  

 Agile learners show their eagerness and ability to learn from experience 

where in which guides their performance to success in unfamiliar and challenging 

situations (George Hallenbeck, 2016). Hallenbeck refers to CCL’s research that shows 

four sets of behaviors of agile learners as follows. 

1. SEEKING: Agile learners always eye different and challenging situations that 

enhance their experiences. They view these unfamiliar situations as 

opportunities for development and growth. 

2. SENSEMAKING: Agile learners are constantly alert and curious about their 

surroundings. Questioning “Why?” “How?” and “Why not?” are vital to gaining 

the insight and perspective that ignites learning. They learn from mistakes and 

correct mistakes. They welcome criticism and use it as a drive to solutions. 

3. INTERNALIZING: Agile learners take time for reflections and look for 

feedback in order to better prepare themselves with other challenges to come. 

4. APPLYING: Agile learners utilize and apply what they have learned to 

maneuver unfamiliar and challenging situations. They react promptly to 

situations and ready to adjust their ways when needed. 

  

 Anderson defines an agile learner is someone who is aware of the world he or 

she lives in that is uncertain. Therefore, they realize that their present education does 

not equip them with capabilities to solve all problems they are likely to encounter.  

However, the agile learner understands that they are capable of adjusting themselves, 

behaving intelligently and engaging effectively in Virtuous Practice in order to get 

themselves through difficult problems. To develop agile learners, Anderson claims that 
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three concepts needed which are the Growth Mindset by Dweck, the Habits of Mind by 

Costa and Kallick, and Virtuous Practice by Ericsson. The characteristics of agile 

learners are as follows (Anderson, 2017).  

1. Embrace challenges 

2. Celebrate success of others and learn from them 

3. Persist when encountering difficulty 

4. Learn from feedback and criticism 

5. Apply effort to learn something new 

6. Seek help and support  

7. Learn from mistakes 

 The characteristics previously reviewed have been synthesized to find their 

similarities, and connections as shown in Table 2-4. The result shows eight 

characteristics of agile learners as follows. 

 Agile Learner Characteristics are composed of: 

 1. Being eager and curious to learn new ideas 

 2. Welcoming feedback and criticism 

 3. Having highly effective interpersonal skills 

 4. Seeking challenging situations 

 5. Being a cognitive thinker 

 6. Being goal-oriented 

 7. Knowing what to do when facing uncertain situations 

 8. Reacting promptly to change or ineffective strategies 
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Table 2-4: Synthesis of the Agile Learner Characteristics 
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people think and experiment 
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effective 
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Being resilient and 
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Calm in the face of difficulty         
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difficulty 
        

Being uncompromising with 

their notions that are well-
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cognitive 
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Conceptual 

Framework 

Tolerance of ambiguity 

 

 

        Knowing 

what to do 

when facing 

uncertain 

situations. 

Problem Solver         

Speed 

 

 

        Reacting 

promptly to 

change and 

ineffective 

strategies. 

Applying         

 

 

2.4.3 Grouping of the agile learner characteristics 

 The agile learner characteristics in this research are grouped based on the 

Bloom’s Taxonomy of learning domains. The Bloom’s Taxonomy involves three types 

of learning domains that are widely used in learning process to make learning better for 

different learning needs among students. The three domains of learning are cognitive, 

affective, and psychomotor. 

 The cognitive domain focuses on developing knowledge and intellectual skills 

of individual. There are six categories of cognitive domain starting from the simplest to 

the most complex as follows. 1) Knowledge involves the ability to remember or recall 

learned information. 2) Comprehension involves the ability to understand learned 

information then explain in his own words. 3) Application involves the ability to apply 

learned knowledge into new situations. 4) Analysis involves the ability to identify each 

component of information. 5) Synthesis involves the ability to put together pieces of 

information to form a new idea or meaning. 6) Evaluation involves the ability to make 

judgements about situations or ideas (Khan, 2019). 

 The affective domain involves individual’s feelings, emotions and attitudes. 

There are five categories of affective domain as follows. 1) Receiving information 

involves the ability to be willing to hear or listen to others with respect. 2) Responding 
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to the situation involves the ability to participate actively and attentively. 3) Valuing 

involves the ability to demonstrate appreciation on something or someone. 4) 

Organization involves the ability to recognize or prioritize the need. 5) Characterization 

involves the ability to form the internalized value to guide their behavior (Khan, 2019). 

 The psychomotor domain involves physical movement and the use of motor 

skills. There are seven categories of psychomotor domain starting from the simplest to 

the most complex as follows. 1) Perception involves the ability to detect sensory cues to 

guide motor reaction. 2) Set involves the mental, physical, and emotional ability to react 

promptly on given opportunity. 3) Guided response involves the ability to follow 

directions to further develop skills that need practices. 4) Mechanism involves the ability 

to assemble product or process using learned knowledges with fluency. 5) Complex clear 

response involves the ability to assemble product or process using learned knowledges 

with high fluency and accuracy. 6) Adaptation involves the ability to adapt skills or 

knowledge to suit a new situation or requirement. 7) Organization involves the ability to 

create new product or knowledge indicating highly developed skills (Khan, 2019). 

 The synthesis result of eight characteristics of agile learners were grouped into 

three learning domains of Bloom’s Taxonomy as shown in Table 2-5.   

 

 

Table 2-5: Synthesis of the Agile Learner Characteristics grouped by basing on the 

Bloom’s Taxonomy of Learning domains (Bloom, 2006) 
 

                                   Bloom’s Taxonomy 

Learning domains    
 

Agile learner characteristics 

Cognitive 

domain 

Affective 

domain 

Psychomotor 

domain 

Being eager and curious to learn new ideas    

Welcoming feedback and criticism    

Having highly effective interpersonal skill    

Seeking challenging situations    

Being a cognitive thinker    

Being goal-oriented    

Knowing what to do when facing with 

uncertain situations. 
   

Reacting promptly to change and 

ineffective strategies. 
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The agile learner characteristics are grouped into three learning domains and reordered 

for suitability as follows. 

1. Characteristics in cognitive domain: 

1.1. Being goal-oriented 

1.2. Being a cognitive thinker 

2. Characteristics in affective domain: 

2.1. Being eager and curious to learn new ideas 

2.2. Welcoming feedback and criticism 

3. Characteristics in psychomotor domain: 

3.1. Seeking challenging situations 

3.2. Knowing what to do when facing with uncertain situations. 

3.3. Reacting promptly to change and ineffective strategies. 

3.4. Having highly effective interpersonal skill  
 

2.5 Related Literature and Studies 

2.5.1 Related literature in the area of agile learner characteristics 

 A learning community formed with faculty members from six public 

universities in the US did the research and came up with “Agile Manifesto for Teaching 

and Learning” to enhance collaboration and creation among learners in higher 

education. Agile way has proven to be successful and beneficial to positive learning 

outcome (Krehbiel et al., 2017). 

 The outstanding characteristics of being agile learners are to seeking feedback 

along with to self-reflecting which would lead to better in learning, performance, 

adaptability, and well-being. These characteristics are identified to be important for the 

success in 21st century(Anseel, 2017). 

 Learning agility is essential attribute of successful leaders. A group of 

researchers at the Center for Creative Leadership and Teacher  College, Colombia 

University studied and provided the answer on how to be agile, and to assess how agile 

we are (Mitchinson & Morris, 2012). 

 Learning agile person is who can quickly adjust their strategies to situation or 

problem they are in. They are active, information finding, welcoming feedback, self-

reflecting, and most importantly avoiding being defensive (Burke, Roloff, & 

Mitchinson, 2016). 

 In the rapid changing world, organizations need leaders who are learning agile. 

Key characteristics of highly agile learners were grouped into five areas of learning 
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agility. Mental agility composes of being curious, getting to root cause, being 

comfortable with ambiguity and complexity, finding parallels and contrasts easily, 

questioning conventional wisdom, finding solutions to difficult problems, and reading 

broadly and having wide interests. People agility composes of being open-minded and 

tolerant, having self-awareness, being comfortable with differences of opinions, being 

effective communicator. Change agility composes of enjoying new experiences, being 

out of the comfort zone, being a risk taker, and offering initiative. Result agility 

composes of being a goal getter, having high determination, being flexible and 

adaptable, and having presentable personalities (De Meuse, Dai, & Hallenbeck, 2010). 

 We are in a technologically driven world, teaching and learning have to change 

and adopt technology into learning process. Students need to be equipped with 21st 

century skills including problem solving, information processing, working 

collaboratively, and knowing what to do when facing with uncertain situations (Daggett, 

2010). 

 All-Party Parliamentary Group for Education of the United Kingdom had put 

together the report in 2017 titled “How well do schools prepare children for their future? 

This was due to the fact that the job vacancies in the UK are unable to be filled by the 

youth unemployment because they lack of the skills needed. Other than literacy and 

numeracy skills that are still essential, soft skills are also not to be overlooked. These 

soft skills includes confidence, motivation, and self-awareness along with life skills as 

problem-solving and working collaboratively (Kinahan, 2017). 

 Schools that prepare future-ready students focus highly on students’ well-being, 

and they work closely with parents and local companies to provide authentic learning 

experiences or real-world situations. Schools emphasize on individual learning needs 

and interests. Teaching literacy and numeracy are definitely still important, but 

additional skills like digital literacy, problem-solving, globally competent are as of 

importance (Price et al., 2017). 

 Learning agility is evidence in the science classroom that practices Scrum 

method. It is a student-centered that evolves students in collaborative group work which 

provides opportunities to develop 21st century skills of creativity, critical thinking, 

communicating, and collaborating. Students fully engage during class activity and 

achieve learning objectives and performance expectations (Cook, 2017). 

 As cited in Hardie, Tony Wagner (2008) has identified “Survival Skills” for 

students in the 21st century: critical thinking and problem solving, collaboration across 

networks and leading by influence, agility and adaptability, initiative and 

entrepreneurship, effective oral and written communication, accessing and analyzing 
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information, and curiosity and imagination. A typical classroom provide unrelated and 

meaningless lesson to students, agility and adaptability are absolutely missing from the 

classroom. Students need learning to be active, challenging and meaningful (Hardie, 

2019). 

 

2.5.2 Related literature in the area of international schools in Thailand 

 Vacharakittanond studied the implementation of Thai language and culture 

curriculum in international schools accredited by international organization in three 

areas; curriculum management, instruction, and the support of the curriculum 

implementation in order to compare opinions on using the Thai language and culture 

curriculum of Thai teachers and Thai administrators. The finding revealed as follows. 

The overall current state of implementing the Thai language and culture curriculum was 

at the moderate level. Considering each element found that the curriculum 

implementation in the instruction was at the high level, the curriculum management and 

the support of the curriculum implementation were at the moderate level 
(Vacharakittanond, 2008). 

 Trongtorgarn studied the academic management of international schools in 

Bangkok and found as follows. There are two types of curriculum used in international 

schools; the American and the British curriculum. The American curriculum 

emphasizes on student development in communication skills, analytical thinking skills, 

balancing of physical, mental and social skills, social responsibility, and respect 

differences of others and the culture of the host country. The British curriculum 

emphasizes on designing teaching and learning experiences strictly to the UK National 

Curriculum. Students are to be fully developed in academic contents and skills of both 

core and foundation subjects (Trongtorgarn, 1997b). 

 Kotarak studied the feasibility of Agile philosophy for educational management 

in order to propose advantages of establishing an Agile international school. The 

findings showed that an agile international school would provide students with equity, 

international context with decent ability to communicate in English, and collaborative 

learning experiences. Management of an agile international school would be dynamic 

and prompt to reach goals (Kotarak, 2017). 

 Thontua studied the factors affecting Thai parents’ decisions on enrolling their 

primary aged child into a British curriculum international school in Thailand. The 

finding showed that parents who graduated from aboard indicated the number one 

factor in academic area was the learning experiences and activities promoting student’s 

creativity. Parents who graduated within Thailand indicated the number one factor in 
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academic area was the homework assigned to students on a regular basis (Thongtua, 

2009). 

 Lertprasertkong studied the situation and problems of the Thai language and 

culture program management within international schools in Thailand. The findings 

showed that parents and school administrators under supported the program, inadequate 

number of experienced Thai teachers, inequity of compensation between Thai and 

foreign teachers, lack of thorough understanding on curriculum by administrators, 

multi-level of students’ Thai language proficiency in a class leading to difficulty in 

instruction and evaluation, and lack of suitable learning materials for international 

school context (Lertprasertkong, 2009). 

 Phiewthon studied the next decade scenario of international schools in primary 

level and found as follows. The change in the next ten years caused by globalization, 

informational technology, and education reform has led to following planning for the 

future. Management aims towards the same goal, flexibility, and collaboration. Teachers 

are proactive and skillful in their field of teaching. Curriculum is international, flexible 

and democratic. Teaching and learning activities are varied and suitable to students 

aligning with internationalism. Standard and benchmark of being internationalism are 

explicitly identified. Government offers adequate financial support and suitable policy. 

International image is promoted. Schools are able to develop their own learning and 

teaching materials. Students are bilingual and able to communicate effectively. 

Buddhism international school is promoted to be further presented in international level 

(Phiewthon, 2019). 

 Sangkhapun studied teamworking among faculty in international schools and 

showed the finding related to Thai language and culture program as follows. Schools 

lack of qualified Thai teachers. Faculty plays no part in goal setting process of the 

school. There is minimum offer on professional development (Sangkhapun, 2013).  
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Chapter 3 

Research Methodology 

 

 This chapter describes the research design employed in the study of 

Management Innovation for the Thai Language and Culture Program of International 

Schools in Thailand based on the concept of agile learner characteristics. The study 

explored the characteristics of the agile learners, the management for the Thai language 

and culture program of international schools under the Office of Private Education 

Commission (OPEC) relating to curriculum development, instruction, and evaluation; 

and the development of management innovation. The purposes of the study were to 

study the conceptual framework of the agile learner characteristics and the Thai 

language and culture program management; to examine the current and desirable states 

of management to promote agile learner characteristics in the Thai language and culture 

program for international schools in Thailand; and to identify needs to develop 

innovation for the Thai language and culture program management based on the 

concept of agile learner characteristics. The chapter explains the process of research 

design, the research population, the sample selection, the research instrument, the 

methods of data collection and data analysis. 

 

3.1 Research Design 

 This research used a multiphase mixed method design of quantitative and 

qualitative analysis comprised of three stages. 

 

3.2 Research Process 

 The research study has been designed based on the research objectives. There 

are three stages of the research process.  

 Stage One. To study the conceptual framework of the Thai language and culture 

program management for international schools in Thailand and the agile learner 

characteristics.  

 Stage Two. To examine the current and desirable states for the Thai language 

and culture program of international schools in Thailand based on the concept of agile 

learner characteristics.  

 Stage Three. To develop the management innovation for the Thai language and 

culture program of international schools in Thailand according to the concept of agile 

learner characteristics. There are three steps in this stage. 
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Stage One: To study the conceptual framework of the Thai language and culture 

program management of international schools in Thailand and the agile learner 

characteristics.  

 Related literature and researches in the areas of Thai language and culture 

program management and agile learner characteristics are studied in order to formulate 

conceptual frameworks and its evaluation form to be further presented and evaluated 

by experts. The process details are as follows. 

 

1.1 Informants 

 1.1.1 Related literature, text books, and researches in the areas of the Thai 

language and culture program management, agile learner characteristics, and 

innovation development are studied.  

 1.1.2 Five experts selected from purposive sampling consisted of two experts in 

the area of agile learner characteristics, two experts in the area of Thai language and 

culture program management, and one in the area of management innovation 

1.2 Research instruments 

 1.2.1 Tables of content analysis in the areas of the Thai language and culture 

program management, the agile learner characteristics, and the innovation development 

 1.2.2 Conceptual framework’s evaluation form consisted of two parts 

 Part I: Conceptual framework’s evaluation form for its suitability using checklist 

 Part II: Additional comments and suggestions 

1.3 Data collection 

 1.3.1 The study of related literature, theories, text books, articles, and researches 

in the areas of the Thai language and culture program management, the agile learner 

characteristics, and the innovation development is conducted following with content 

analysis. The summary and data organization are conducted by using frequency and 

content analysis into categories. Then the conceptual framework is finalized. 

 1.3.2 The quantitative data are collected from five experts in the areas of the 

Thai language and culture program management, the agile learner characteristics, and 

the innovation development to evaluate the conceptual framework. The process is as 

follows 

 1) The data collection process starts with requesting the letter asking for 

cooperation in conceptual framework validation from the Graduate School, 

Chulalongkorn University submitted to the experts to evaluate the conceptual 

framework for the Thai language and culture program management of international 

schools in Thailand based on the concept of agile learner characteristics. 

 2) The specialists are contacted via email and phone call for the appointment. 
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 3)The specialists examine and evaluate the conceptual framework using the 

evaluation form with quantitative data collection including the open-ended questions 

for additional comments and suggestions. 

 4) The revised conceptual framework is further recommended by the dissertation 

advisor and co-advisor. 

1.4 Data analysis 

 1.4.1 Frequency and content analysis are conducted. The key ideas are finalized 

as the first draft of the conceptual framework. 

 1.4.2 Data collected from the conceptual framework’s evaluation are analyzed 

using frequency and percentage to find correlation between the conceptual framework 

and the research objectives. The comments and suggestions are analyzed with content 

analysis. 

 1.4.3 The percentage between 80-100 % meaning the conceptual framework is 

suitable to be used for the research. 

1.5 Expected result 

 The conceptual framework of the Thai language and culture program 

management, agile learner characteristics and innovation development 

 

Stage Two: To examine the current and the desirable states, and analyze needs to 

develop the Thai language and culture program management of international 

schools in Thailand based on the concept of agile learner characteristics 

(The process of management innovation development, Phase One: Define needs for 

innovation) 

 The constructed questionnaire is used to collect quantitative data for the current 

and desirable states of the Thai language and culture program management. 

2.1 Population and sampling 

 Population used in this research are 128 international schools in Thailand under 

the Office of Private Education Commission and ISAT members which use American, 

British, International Baccalaureate, and another national curriculum. 

 Sampling is 97 international schools in Thailand.  

a. The sample size is determined by the calculation using the Yamane 

formula with the confidence interval at 95% and allowable error (e) at 

 5% (YAMANE, 1973). The calculation using Taro Yamane formula 

is displayed below. 
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 n =   

      1+ Ne  

     N = the population of 128 schools 

     e = allowable error at 5% 

     n = the sample size required 

 

b. The selection of sample schools is conducted using simple random 

sampling from 5 regions:  

 

North = 15 schools 

South = 10 schools 

Northeast = 5 schools 

East = 8 schools 

Central = 59 schools 

   

 The informants include the administrators of the Thai department and Thai 

teachers of all grade levels.  

 

2.2 Research instruments 

 The research instrument employed in this study is the questionnaire which 

contains three parts. 

 Part 1: Questions about the informant’s demographic data: The informant can use 

a checklist to answer question about his/her gender, age, the highest education level, 

and the current working position. 

 Part 2: Questions about the current and desirable states of the Thai language and 

culture program management based on the concept of agile learner  characteristics. The 

informant can answer questions by selecting a number from a rating scale of 1 to 5; 

each number represents the level of practices. 

The rating scale of 1 to 5 in the current state refers to the level of practices as 

follows: 

     5 = the highest level of practice 

4 = the high level of practice 

 3 = the middle level of practice 

    2 = the low level of practice 

    1 = the lowest level of practice 
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The rating scale of 1 to 5 in the desirable state refers to the level of need for 

the practices as follows: 

       5 = the highest level of need for practice 

4 = the high level of need for practice 

 3 = the middle level of need for practice 

    2 = the low level of need for practice 

    1 = the lowest level of need for practice 

 Part 3: Additional comments and suggestions to develop the Thai language and 

culture program management based on the concept of agile learner characteristics. 

 The process to construct a questionnaire is as follows. 

 1) Related literature, article, and researches in the areas of Thai language and 

culture program management and agile learner characteristics are studied. 

 2) Analysis table of each variable structure aligning with the conceptual 

framework and the operational definition of key terms are created, then questions are 

formulated. 

 3) The created questionnaire is presented to the dissertation advisor and co-

advisor to examine the content validity of questions, the language usage in the 

questionnaire and the breadth of coverage based on the conceptual framework and the 

operational definition of terms. 

 4) Five experts evaluate the feasibility, the coverage and the content validity of 

the questionnaire using Index of item Objective Congruence (IOC) to find correlation 

between the questions and the research objectives. Questions with the IOC starting from 

0.50 and above are selected to be used. The comments and suggestions are analyzed 

with content analysis. 

   IOC = 
Σ𝑋

𝑋
 

  IOC =  the value of the index of consistency between the 

   questions and objectives 

    Σ𝑋 = the total scores of the experts’ opinions 

    N   = the total number of the experts 

 Scoring criteria: 

  +1 = agree to use this question 

    0 = not certain to use this question 

  -1 = disagree to use this question  

 5) The evaluated questionnaire by the experts is tried out with thirty Thai 

teachers of international schools in Thailand whom are not the sample group (six 

teachers from British curriculum schools, thirteen teachers from American curriculum 
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schools, and eleven teachers from International Baccalaureate curriculum schools) to 

validate reliability. The Cronbach’s Alpha Coefficient formula is used to compute the 

data collected to identify the reliability value of the questions; the alpha reliability 

coefficients are 0.96 for the questions inquiring about the current state and for those 

inquiring about the desirable state meaning the questionnaire has a high reliability value 

and can be used to collect data. 

2.3 Data collection 

 The quantitative data collection using the questionnaire to examine the current 

and desirable states for the Thai language and culture program management of 

international schools in Thailand from the sample population of 97 international schools 

has detailed process as follows. 

 1) Request the letter asking for cooperation in research data collection from the 

Faculty of Education, Chulalongkorn University to be emailed to the Thai 

administrators of 97 international schools to fill out the questionnaire for the Thai 

language and culture program management of international schools in Thailand based 

on the concept of agile learner characteristics. 

 2) Email the letter of cooperation for data collection from the Faculty of 

Education, Chulalongkorn University along with the questionnaire in the google form 

to 97 administrators of international schools.  

 3) Response of the questionnaire received via google form. 

2.4 Data analysis 

 2.4.1 To examine current and desirable states for the Thai language and culture 

program of international schools in Thailand based on the concept of agile learner 

characteristics.  

The data analysis of the questionnaire consists of two parts. 

 Part 1: The informant’s basic information is analyzed using the descriptive 

statistics to identify frequency distribution and percentage. 

 Part 2: The information on the current and desirable states of Thai language and 

culture program management of international schools in Thailand is analyzed using a 

statistical tool, SPSS for Windows, to identify mean and standard deviation (S.D.). The 

analysis is conducted to find the �̅� and S.D. of the overall environment. The criteria to 

define the range of the mean scores are described as follows: 
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 The current state of the Thai language and culture program management for 

international schools in Thailand based on the concept of agile learner characteristics 

4.51 – 5.00 = the highest level of practice 

3.51 - 4:50 = the high level of practice 

2.51 - 3.50 = the middle level of practice 

   1.51– 2.50 = the low level of practice 

0.51– 1.50 = the lowest level of practice 

 The desirable state of the Thai language and culture program management for 

international schools in Thailand based on the concept of agile learner characteristics 

4.51– 5.00 = the highest level of need for practice 

3.51- 4:50 = the high level of need for practice 

2.51- 3.50 = the middle level of need for practice 

1.51– 2.50 = the low level of need for practice 

0.51– 1.50 = the lowest level of need for practice 

 Part 3: Additional comments on 1) new ways to develop curriculum that 

promotes agile learner characteristics, 2) new ways to develop instruction that promotes 

agile learner characteristics, 3) new ways to evaluate learning that promotes agile 

learner characteristics, and 4) new management that promotes agile learner 

characteristics.  

 2.4.2 To conduct need analysis for developing management innovation of the 

Thai language and culture program based on the concept of agile learner characteristics. 

  The Priority Needs Index technique (PNImodified ) used in the computation 

to prioritize need is described below. 

PNImodified  = (I-D)/D 

 I = The desirable state of Thai language and culture program 

management 

 D = The current state of Thai language and culture program management  

2.5 Expected result 

 1) The current and desirable states of the Thai language and culture program 

management of international schools in Thailand based on the concept of agile learner 

characteristics  
 2) Needs for the Thai language and culture program management of 

international schools in Thailand based on the concept of agile learner 
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Figure 3: Questionnaire’s structure 

Agile learner 
characteristics

Curriculum 
Development

1. Identify learning 
outcomes that align 
with the need of Thai 
and global societies

2. Identify learning 
standard basing on 
proficiency level

3. Design learning 
units by integrating 
Thai language and 
culture into global 
situations

Instruction

1. Identify learning 
objectives aligning 
with learning 
outcomes

2. Construct authentic 
learning activities 
connecting to 
community & 
engaging learners at 
each proficiency level

3. Construct learning 
tools & materials to be 
accessible anytime & 
anywhere

4. Identify assessment 
evidences suitably to 
each learner 
differences

Evaluation

1. Examine learner's 
quality according to 
indicated learning 
outcomes

2. Examine 
curriculum's 
suitability to Thai & 
global societies

3. Examine the 
instructions reflecting 
on differences of each 
learner

4. Utilize the 
curriculum 
evaluation's result to 
further develop learner 
to be ready for the 
future

1. Characteristics in Cognitive Domain 

  1.1 Being goal-oriented 

  1.2 Being a cognitive thinker 

2. Characteristics in Affective Domain 

  2.1 Being eager & curious to learn new ideas 

  2.2 Welcoming feedback & criticism 

3. Characteristics in Affective Domain 

  3.1 Seeking challenging situations 

  3.2 Knowing what to do when facing uncertain situations 

  3.3 Reacting promptly to change & ineffective strategies 

  3.4 Having highly effective interpersonal skills  

 

The current & desirable states of Thai language & culture 

program of international schools in Thailand based on  

concept of agile learner characteristics
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Stage Three: To develop management innovation for the Thai language and 

culture program based on the concept of agile learner characteristics 

(The process of management innovation development, Phase Two: Discover new ideas 

to formulate innovation, Phase Three: Develop innovation, and Phase Four: 

Demonstrate feasibility) 

 This stage involves qualitative and quantitative data analysis with the following 

details. 

 

3.1 Draft the management innovation for the Thai language and culture program 

management based on the concept of agile learner characteristics 

(The process of management innovation development, Phase Two: Discover new ideas 

to formulate innovation) 

3.1.1 Informants 

 1) Literature and researches of best practices in relation to the program 

management based on the concept of agile learner characteristics 

 2) The open-ended questions from the questionnaire 

 3) The current and desirable states, and need analysis results for the Thai 

language and culture program management based on the concept of agile learner 

characteristics 

 4) Suggestions from the dissertation advisor and co-advisor 

3.1.2 Data analysis 

Frequency and content analysis are conducted. 

3.1.3 Expected result 

 The first draft of the management innovation for the Thai language and culture 

program of international schools in Thailand based on the concept of agile learner 

characteristics 

 

3.2 Develop a draft of management innovation for the Thai language and culture 

program of international schools in Thailand based on the concept of agile learner 

characteristics via focus group  

(The process of management innovation, Phase Three: Develop innovation) 

3.2.1 Informants 

 Nine experts and stakeholders selected from purposive sampling in the areas of 

educational management, agile learner, and Thai language and culture program 

management 
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3.2.2 Developing a draft innovation 

 1) Invite experts and stakeholders to attend the focus group 

 2) Present the first draft of innovation 

 3) Begin the focus group to develop the suitability and possibility to utilize the 

draft innovation for the Thai language and culture program management based on the 

concept of agile learner characteristics, record dialogues of the experts and stakeholders 

for further adjust the draft of the innovation 

 4) Adjust the draft of the innovation as recommended by the experts and 

stakeholders, and consult with the dissertation advisor and co-advisor. 

3.2.3 Data analysis 

 Content analysis is conducted to conclude each aspect. 

3.2.4 Expected result 

 The second draft of the management innovation for the Thai language and 

culture program of international schools in Thailand based on the concept of agile 

learner characteristics. 

 

3.3 Evaluate the feasibility and suitability of the innovation by individual  

(The process of management innovation development, Phase Four: Demonstrate 

feasibility) 

3.3.1 Informants 

 Fifteen stakeholders selected with purposive sampling 

3.3.2 Research instrument 

 The evaluation form for the feasibility of the innovation for the Thai language 

and culture program management of international schools in Thailand based on the 

concept of agile learner characteristics consists of three parts. 

  Part 1: Demographic information of informants using checklists 

  Part 2: Evaluation form on content coverage, suitability and possibility 

of its implementation using rating scale 

  Part 3: Additional comments or suggestions  

 The scoring guide is as follows. 

The suitability level: 

5= the suitability at the highest level with highest need for practice 

4= the suitability at the high level with high need for practice 

  3= the suitability at the middle level with moderate need for practice 

  2= the suitability at the low level with low need for practice 

  1= the suitability at the lowest level with highest need for practice 
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  The possibility level: 

          5= the possibility at the highest level for practice 

          4= the possibility at the high level for practice 

          3= the possibility at the middle level for practice 

          2= the possibility at the low level for practice 

          1= the possibility at the lowest level for practice 

3.3.3 Data analysis 

 1) The demographic information is analyzed using frequency (f) and percentage 

(%) with descriptive report. 

 2) The rating scale is utilized to evaluate the feasibility and possibility of the 

management innovation.  

 The analysis is conducted to find mean (�̅�) and standard deviation (S.D.). The 

criteria to define the range of the mean scores are described as follows: 

  4.51 – 5.00 = the highest level of the suitability and possibility level 

  3.51 – 4.50 = the high level of the suitability and possibility level 

  2.51 – 3.50 = the middle level of the suitability and possibility level 

  1.51 – 2.50 = the low level of the suitability and possibility level 

  0.51 – 1.50 = the lowest level of the suitability and possibility level 

 

3.3.4 The feasibility’s evaluation by individuals for the 2nd draft of the management 

innovation for the Thai language and culture program of international schools in 

Thailand based on the concept of agile learner characteristics  
 1) Email the evaluation form created in google form to the stakeholders 

individually 

 2) Analyze the collected data received back via google form 

 3) Adjust the second draft of the management innovation for the Thai language 

and culture program of international schools in Thailand based on the concept of agile 

learner characteristics as suggested by the stakeholders and finalize the final draft into 

the complete management innovation 

3.3.5 Expected result 

 1) The result of the suitability and possibility of the second draft of the 

management innovation for the Thai language and culture program of international 

schools in Thailand based on the concept of agile learner characteristics 

 2) The complete management innovation for the Thai language and culture 

program of international schools in Thailand based on the concept of agile learner 

characteristics 
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Table 3-1: Research Process 

 

Objectives Process 

Participant/ 

Sampling/ 

Population 

Instruments 
Data 

Analysis 
Result 

1. To study 

conceptual 

framework of 

Thai language 

& culture 

program 

management 

for 

international 

schools in 

Thailand, & 

agile learner 

characteristics 

 

Stage  1 :  To study, synthesize, and evaluate the conceptual 

framework of the Thai language and culture program 

management for international schools in Thailand, agile 

learner characteristics, and innovation development  

1.1 Study 

related 

literature & 

to researches 

Thai language 

 &culture 

program 

management, 

agile learner 

characteristics,

 and 

innovation 

development 

Related 

literature & 

researches to 

Thai 

language & 

culture 

program 

management, 

and agile 

learner 

characteristics  

Synthesis 

table 

 

1.Content 

Analysis 

2. 

Frequency 

1) Draft of the 

conceptual 

framework 

for the Thai 

language & 

culture 

program 

managment  

2) Draft of the 

conceptual 

framework 

for agile 

learner 

characteristics  

3) Draft of the 

conceptual 

framework 

for innovation 

development 

1.2 Synthesize 

concepts 

related to Thai 

language & 

culture 

program 

managment, 

agile learner 

characteristics,

 and 

innovation 

development  

1.3 Evaluate 

the conceptual 

framework for 

this study 

 

Five 

specialists in 

the areas of 

educational 

management, 

agile learner 

characteristics, 

innovation 

development 

Conceptual 

framework 

evaluation 

form 

 

Frequency 

and 

Percentage 

 

Revised 

conceptual 

framework for 

Thai language 

& culture 

management, 

agile learner 

characteristics, 
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Objectives Process 

Participant/ 

Sampling/ 

Population 

Instruments 
Data 

Analysis 
Result 

and innovation 

development 

2. To study 

 the needs to

develop the 

language  Thai

 &culture 

program 

management 
based on  the 

concept of 

agile learner 

characteristics 
 

 

 

Stage 2: Preliminary study the current and the desirable states, and 

analyze needs to develop the Thai language & culture program 

management based on the concept of agile learner characteristics 

(The process of management innovation development, Phase 1: Define 

needs for innovation) 

2.1 Draft the 

questionnaire 

  

Revised 

conceptual 

framework for 

Thai language 

& culture 

management, 

agile learner 

characteristics, 

and innovation 

development 

Questionnaire 

Structure 
Content 

analysis 

Draft the 

questionnaire 

to study the 

current and 

desirable states 

of the Thai 

language & 

culture 

program 

management 

based on the 

concept of 

agile learner 

characteristics 

2.2 Evaluate 

validity of the 

questionnaire 

5 Professionals 

in the areas of 

1. Educational 

management 

2. Agile learner  

3. Research 

Questionnaire’s 

Evaluation form 
 IOC 

Analysis 
Draft of the 

validated 

questionnaire to 

study current 

and desirable 

states for the 

Thai language 

& culture 

program 

management 

based on the 

concept of agile 

learner 

characteristics 

2.3 Try out the 

questionnaire 

for its 

reliability 

Administrators, 

and Thai 

teachers of 

international 

schools that are 

not the sample 

group 

The 

questionnair

es with the 

IOC more 

than 0.70 

Validity 

Analysis 

The complete 

questionnaire to 

study current & 

desirable states 

for the Thai 

language & 

culture program 
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Objectives Process 

Participant/ 

Sampling/ 

Population 

Instruments 
Data 

Analysis 
Result 

management 

based on the 

concept of agile 

learner 

characteristics 

2.4 To study 

current and 

desirable states 

Thai 

administrators 

and Thai 

97 teachers of 

international 

 schools in 

Thailand 

Questionnaire

 to study 

current and 

desirable 

states of the 

Thai 

language & 

culture 

program 

management 

based on  the 

concept of 

agile learner 

characteristics 

Mean and 

Standard 

deviation 

analysis 

The current 

and desirable 

states 

 

2.5 Need 

Analysis 

urrent The c

and 

desirable 

states 

 

PNIModified 

 

1) Need 

analysis 

 via

PNIModified  
2) 

Prioritize 

needs 

Needs for the 

Thai language 

 &culture 

program 

management 
based on  the 

concept of agile 

learner 

characteristics 

3. To develop 

the 

management 

innovation for 

the Thai 

language & 

culture 

program 

 of 

international 

schools in 

Thailand 

based on  the 

concept of 

agile learner 

characteristics 

 

Stage 3: Develop management innovation for the Thai language & 

culture program management based on the concept of agile learner 

characteristics  
(The process of management innovation development, Phase 2: Discover 

ideas to formulate innovation, Phase 3: Develop innovation, and Phase 4: 

Demonstrate feasibility) 
3.1 Draft the 

management 

innovation for 

the Thai 

language & 

culture 

program based 

on the concept 

of agile learner 

characteristics 

 

1) Literature & 

researches of 

best practices 

related to the 

program and 

the concept of 

agile learner 

characteristics 

2) The analysis 

result of the 

current and 

desirable 

Synthesis

 table  

 

Content 

analysis 

1st Draft of the 

management 

innovation for 

the Thai 

language & 

culture 

program of 

international 

schools in 

Thailand based 

on the concept 
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Objectives Process 

Participant/ 

Sampling/ 

Population 

Instruments 
Data 

Analysis 
Result 

(The process of 

management 

innovation 

development, 

Phase 2: 

Discover ideas 

to formulate 

innovation)  

states, and 

needs  
 

of agile learner 

characteristics 

 

3.2 Develop 

management 

for  innovation

Thai the 

language & 

culture 

program 

management 
based on  the 

concept of 

agile learner 

characteristics 

via focus 

group 

(The process of 

management 

innovation 

development, 

Phase 3: 

Develop 

innovation)  

9 experts & 

stakeholders in 

the areas of: 

1) Thai language 

& culture 

program 

management 

2) Agile learners 

3) Innovation 

development 

1st Draft of 

the 

management 

innovation for 

the Thai 

language & 

culture 

program for 

international 

schools in 

Thailand 

based on the 

concept of 

agile learner 

characteristics 

 

Content 

analysis 

 

2nd Draft of the 

management 

innovation for 

the Thai 

language & 

culture 

program for 

international 

schools in 

Thailand based 

on the concept 

of agile learner 

characteristics 

 

3.3 Evaluate 

of feasibility  

 the 

innovation by 

sindividual  
(The process of 

management 

innovation 

development, 

Phase 4: 

15 

Stakeholders 

or innovation 

users  

  

1) 2nd Draft of 

the 

management 

innovation for 

the Thai 

language & 

culture 

program of 

international 

schools in 

Thailand 

based on the 

concept of 

agile learner 

characteristics 

1) Mean 

and 

Standard 

deviation 

analysis 
2)  

Content 

analysis 

1) The 

feasibility 

analysis result 

for the 2nd Draft 

of the 

management 

innovation for 

the Thai 

language & 

culture program 

of international 

schools in 
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Objectives Process 

Participant/ 

Sampling/ 

Population 

Instruments 
Data 

Analysis 
Result 

Demonstrate 

feasibility) 
  

2) The form to 

evaluate 

feasibility of 

the 

management 

innovation 

 

 

Thailand based 

on the concept 

of agile learner 

characteristics  
2) Completed 

draft of the 
management 

innovation for 

the Thai 

language & 

culture program 

of international 

schools in 

Thailand based 

on the concept 

of agile learner 

characteristics  
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Chapter 4 

Results of Data Analysis 

 

 

 In this chapter the study presents the results of the data analysis of the research 

study on “Management Innovation for the Thai Language and Culture Program of 

International Schools in Thailand Based on the Concept of Agile Learner 

Characteristics”. The data collection through the conceptual framework evaluation form 

is employed twice to gather inputs from five experts each time. The survey 

questionnaire is used to collect data from 97 international schools that are the member 

of the International School Association of Thailand (ISAT). The informants include a 

Thai Headmaster or Headmistress, one Thai Head Department or Thai Coordinator, or 

one Thai teacher. The focus group of nine experts and stakeholders is conducted to 

collect data to develop the innovation. Fifteen stakeholders are asked to validate the 

innovation. The analysis result is presented in narrative along with tables describing 

frequency distribution, percentage, means, standard deviation (S.D.) and PNImodified 

index. The content analysis was used on the qualitative study. The results of data 

analysis are presented as follows: 

 

4.1 The conceptual framework for the Thai language and culture program management, 

agile learner characteristics, and innovation development 

4.1.1 Draft the conceptual framework  

4.1.2 The suitability of the draft conceptual framework (1st evaluation) 

4.1.3 The suitability of the draft conceptual framework (2nd evaluation) 

4.1.4 The completed conceptual framework 

4.2 The current and desirable states for the Thai language and culture program 

management based on the concept of agile learner characteristics 

4.2.1 Demographic data of the informants 

4.2.2 The current and desirable states 

4.2.3 Need analysis of the current and desirable states 

4.3 Management innovation for the Thai language and culture program of international 

schools in Thailand based on the concept of agile learner characteristics 

4.3.1 Best practices in relation to the program management that promotes the 

concept of agile learner characteristics 
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4.3.2 The 1st Draft of management innovation for the Thai language and culture 

program of international schools in Thailand based on the concept of agile learner 

characteristics  

4.3.3 Suitability and feasibility of the 1st draft of management innovation for the 

Thai language and culture program of international schools in Thailand based on 

the concept of agile learner characteristics (1st Draft) 

4.3.4 The 2nd Draft of management innovation for the Thai language and culture 

program of international schools in Thailand based on the concept of agile learner 

characteristics  

4.3.5 Suitability and feasibility of the 2nd draft of management innovation for the 

Thai language and culture program of international schools in Thailand based on 

the concept of agile learner characteristics  

4.3.6 Management innovation for the Thai language and culture program of 

international schools in Thailand based on the concept of agile learner 

characteristics (Completed innovation) 

 

4.1 The conceptual framework for the Thai language and culture program 

management, agile learner characteristics, and innovation development 

4.1.1 Draft the conceptual framework for the Thai language and culture program 

management of international schools in Thailand based on the concept of agile 

learner characteristics 

 The conceptual framework for the Thai language and culture program 

management of international schools in Thailand based on the concept of agile learner 

characteristics was drafted by basing on literature review, theories and researches in 

the areas related to the Thai language and culture program management, agile learner 

characteristics, and innovation development. The findings were synthesized and 

presented to the doctoral dissertation advisor and co-advisor for further improvement 

as shown in the Figure 4. 
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Figure 4: Draft Conceptual Framework 

 

4.1.2 The suitability of the draft conceptual framework for the Thai language and 

culture program management based on the concept of agile learner characteristics 

(1st evaluation) 

The suitability evaluation result of the draft conceptual framework collected from five 

experts in the areas of the Thai language and culture program management, agile learner 

characteristics, and innovation development was analyzed as table 4-1 below. 

 

 

 

 

 

 

 

 

 

 

 

Agile Learner Characteristics 
Synthesized from Lombardo & Eichinger (2000), De Meuse 

& et al. (2010), Hallenback & et al. (2011), Mitchinson & 

Morris (2012), Lewis & et al. (2014), Burke (2015), 

Hallenbeck (2016), Anderson (2017) 

1. Being eager and curious to learn new 

ideas  

2. Welcoming feedback & criticism 

3. Having highly effective interpersonal 

skills 

4. Seeking challenging situations  

5. Being a cognitive thinker 

6. Being goal-oriented 

7. Knowing what to do when facing 

uncertain situations 

8. Reacting promptly to change and 
ineffective strategies 

 

Program 

Management  
Synthesized from the 

accreditation standards of 

WASC, NEASC, CIS, EDT 

 

1. CURRICULUM 

2. INSTRUCTION 

3. EVALUATION 
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Table 4-1: The suitability evaluation result of the conceptual framework for the 

Thai language & culture program management (1st evaluation) 
 

 

 

Evaluation List 

Evaluation’s result 

Suitable Need 

improvement 
Not 

suitable 
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P
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P
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Thai language & culture program management 

1. Curriculum  5 100 - - - - 

2. Instruction 5 100 - - - - 

3. Assessment 5 100 - - - - 

TOTAL  100     

Agile Learner Characteristics 

1.Being eager and curious to learn new ideas that lead 

to new opportunities 

5 100 - - - - 

2. Welcoming feedback and criticism, and taking 

corrective action for improvement 

5 100 - - - - 

3. Having highly effective interpersonal skills, and 

inspiring others to strive for success 

5 100 - - - - 

4. Seeking challenging situations that provide 

opportunities for learning, development, and growth 

5 100 - - - - 

5. Being a cognitive thinker who strives to refine viable 

solutions for improvement 

5 100 - - - - 

6. Being goal oriented and confident, having clear path 

and strategies for moving forward 

5 100 - - - - 

7. Knowing what to do when facing uncertain situations 5 100 - - - - 

8. Reacting promptly to both change and ineffective 

strategies 

5 100 - - - - 

TOTAL  100     

Innovation Development 

1. Define current and desirable states 5 100 - - - - 

2. Discover ideas to formulate innovation 5 100 - - - - 

3. Develop innovation 5 100 - - - - 

4. Validate innovation 5 100 - - - - 

TOTAL  100     
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 The synthesis of experts’ opinions and suggestions are overall in agreement to 

the conceptual framework with additional suggestions as follows. 

1. The concept of the Thai language and culture program management 

 1.1 Review the MOE regulations and Curriculum and Standards by OPEC. 

 1.2 Accreditation standards of Overseas Accrediting Agencies (WASC, 

NEASC, CIS, and EDT) can be used as reference. 

 1.3 Professional Development should be considered. 

2. The concept of the Agile Learner Characteristics 

 2.1 Review good language learner characteristics.  

            2.2 Define each term to align with Thai language and culture program of 

international schools in Thailand. 

 2.3 Classify characteristics into three types of Bloom’s learning domain. 

3. The concept of management innovation development 

 3.1 Provide a clear statement in the last phase on how to validate the innovation, 

which format the innovation will hold either a model or a handbook, and whether the 

innovation will be implemented. 

 

4.1.3 Suitability of the draft conceptual framework for the Thai language and 

culture program management of international schools in Thailand based on the 

concept of agile learner characteristics (2nd Evaluation) 

 The conceptual framework has been adjusted according to the experts’ opinions 

and rewrote the 2nd draft for evaluation. The suitability evaluation result of the 2nd draft 

conceptual framework collected from five experts in the areas of the Thai language and 

culture program management, the agile learner characteristics, and the innovation 

development was analyzed as table 4-2. 

 According to the table 4-2, the data analysis found that the conceptual framework 

for the Thai language and culture program management displays suitability in every 

factor with the percentage from 95 to 100. 

 The synthesis of experts’ opinions and suggestions including the consultation with 

the dissertation advisor and co-advisor are overall in agreement to the conceptual 

framework with additional suggestions as follows. 

1. The concept of the Thai language and culture program management 

1.1. Professional development can be integrated in each element of curriculum 

development, instruction and evaluation. 

1.2. The evaluation of the academic management has to pertain to learners; 

therefore, the evaluation has to emphasize on student’s learning. 
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2. The concept of the agile learner characteristics 

2.1. Adjustment on the definition of some characteristic is needed to explicitly 

define its meaning as intended. 

3. The concept of the innovation development 

3.1. Place the consideration into organizing a user handbook for innovation’s 

implementation 
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Table 4-2: The suitability evaluation result of the conceptual framework for the 

Thai language and culture program management (2nd evaluation) 
 

 

 

Evaluation List 

Evaluation’s result 

Suitable Need 

improvement 
Not suitable 

F
re

q
u

en
cy

 

P
er
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P
er
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F
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P
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n
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Thai language & culture program management 

1. Curriculum Development 5 100 - - - - 

2. Instruction 5 100 - - - - 

3. Evaluation 5 100 - - - - 

TOTAL  100     

Agile Learner Characteristics 

1. Characteristics in cognitive domain 

1.1 Being goal-oriented เป้าหมายชดั 5 100 - - - - 

1.2 Being a cognitive thinker ปัญญาเปร่ือง  5 100 - - - - 

2. Characteristics in affective domain 

2.1 Being eager & curious to learn new 

ideas  

4 80 1 20 - - 

2.2 Welcoming feedback & criticism ใจกวา้ง 5 100 - - - - 

3. Characteristics in psychomotor domain 

3.1 Seeking challenging situations  5 100 - - - - 

3.2 Knowing what to do when facing 

uncertain situations  

5 100 - - - - 

3.3 Reacting promptly to change & 

ineffective strategies  

4 80 1 20 - - 

3.4 Having highly effective interpersonal 

skills 

5 100 - - - - 

TOTAL  95  5   

Innovation Development 

1. Define need for innovation 5 100 - - - - 

2. Discover ideas to formulate innovation 5 100 - - - - 

3. Develop innovation 5 100 - - - - 

4. Demonstrate feasibility 5 100 - - - - 

TOTAL  100     
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4.1.4 The completed conceptual framework for the Thai language and culture 

program management of international schools in Thailand based on the concept 

of agile learner characteristics 

The suitability results have been gathered from both evaluation of the conceptual 

framework collected from experts, adjusted as recommended and later presented to the 

advisor for the final and complete conceptual framework as figure 4-2 and details 

follow. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 5: The completed conceptual framework 

Agile Learner Characteristics 
Synthesized from Lombardo & Eichinger (2000), 

De Meuse & et al. (2010), Hallenback & et al. (2011), 
Mitchinson & Morris (2012), Lewis & et al. (2014), 
Burke (2015), Hallenbeck (2016), Anderson (2017) 

1. Characteristics in cognitive domain 

1.1. Being goal-oriented 

1.2. Being a cognitive thinker 

2. Characteristics in affective domain 

2.1. Being eager and curious to 

learn new ideas 

2.2. Welcoming feedback and 

criticism 

3. Characteristics in psychomotor 

domain 

3.1. Seeking challenging situations 

3.2. Knowing what to do when 

facing uncertain situations 

3.3. Reacting promptly to change 

and ineffective strategies 

3.4. Having highly effective 

interpersonal skills 

Thai Language and Culture 

Program Management 

of international schools in 

Thailand 
Synthesized from WASC, NEASC, 

CIS, EDT, OPEC 

1. Curriculum Development 

   1.1 Identify learning outcomes 

  1.2 Identify learning standard 

  1.3 Develop learning units 

2. Instruction 

  2.1 Identify learning objectives 

  2.2 Construct learning activities 

  2.3 Construct learning tools 

  2.4 Identify assessment evidences 

3. Evaluation 

  3.1 Examine learner’s quality 

  3.2 Examine curriculum 

  3.3 Examine instruction 

  3.4 Utilize the curriculum evaluation’s result to 

further develop learners to be ready for the future 

 

s Innovation Development 
Synthesized from (O'Sullivan & Dooley, 2009), (Hengsberger, 2018), (GROUP), &  (Ng, 2014) 

1. Define need for innovation 

2. Discover ideas to formulate innovation 

3. Develop innovation 

4. Demonstrate feasibility 

s Management Innovation for the Thai Language and Culture Program  

of International Schools in Thailand 

Based on the Concept of Agile Learner Characteristics 
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1. Thai language and culture program management of international schools in 

Thailand means the curriculum development, the instruction, and the evaluation that 

equip learners with agile learner characteristics. 

1.1. Curriculum development means to identify learning outcomes that align with 

the need of Thai and global societies, to identify learning standard basing on 

proficiency level, and to design learning units by integrating Thai language and 

culture into global situations. 

1.2. Instruction means to identify learning objectives aligning with learning 

outcomes, to construct authentic learning activities connecting to community 

and engaging learners at each proficiency level, to construct learning tools and 

materials to be accessible anytime and anywhere, and to identify assessment 

evidences suitably to each learner differences. 

1.3. Evaluation means to examine learner’s quality according to indicated learning 

outcomes, to examine curriculum’s suitability to Thai and global societies, to 

examine the instruction reflecting on differences of each learner, and to utilize 

the curriculum evaluation’s result to further develop learner to be ready for the 

future. 

2. Agile learner characteristics means the learning behaviors of Thai national students 

in Thai class of international schools in Thailand that react promptly to new 

situations and lead to success indicated in the curriculum, consisting of 

characteristics in the cognitive domain the affective domain, and the psychomotor 

domain. 

2.1. Characteristics in Cognitive Domain mean behaviors that involve learner’s 

intellectuality consisting of being a goal oriented and being a cognitive thinker. 

2.1.1. Being goal-oriented means a learner who sets his goals and clearly 

practices to reach them with moral, ethics, and Thai identity. 

2.1.2. Being a cognitive thinker means a learner who is capable of examining 

data thoroughly and systematically in order to obtain suitable directions. 

2.2. Characteristics in Affective Domain mean behaviors that involve learner’s 

feeling and emotions consisting of being eager and curious to learn new ideas, 

and welcoming feedback and criticism. 

2.2.1. Being eager and curious to learn new ideas means a learner who is active 

to learning and finding unknown answers. 

2.2.2. Welcoming feedback and criticism mean a learner who uses others’ 

opinions as a factor of self-development. 

2.3. Characteristics in Psychomotor Domain mean behaviors that involve learner’s 

skillful performance consisting of seeking challenging situations, knowing 
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what to do when facing uncertain situations, reacting promptly to change and 

ineffective strategies, and having highly effective interpersonal skills. 

2.3.1. Seeking challenging situations means a learner who looks for various 

events as ways to progress his learning. 

2.3.2. Knowing what to do when facing uncertain situations means a learner 

who is able to identify problems and promptly provide suitable solutions. 

2.3.3. Reacting promptly to change and ineffective strategies means a learner 

who is aware of the constant changes and is always ready to adjust the 

ways of doing things to match up those changes. 

2.3.4. Having highly effective interpersonal skills means a learner who is able 

to clearly and precisely perform two ways communication utilizing Thai 

reading, listening, speaking and writing skills. 

3. Management innovation for the Thai language and culture program for international 

schools in Thailand means to define need for innovation, to discover ideas to 

formulate innovation, to develop innovation, and to demonstrate innovation’s 

feasibility.  

3.1. Defining need for innovation means to examine wanting conditions for 

curriculum development, instruction, and evaluation with the questionnaire, 

and to analyze needs to develop the Thai language and culture program 

management according to the concept of agile learner characteristics. 

3.2. Discovering ideas to formulate innovation means to draft the innovation 

management for the Thai language and culture program from literature review 

and best practices by the researcher. 

3.3. Developing innovation means to construct and develop innovation from the 1st 

draft of the innovation by the experts. 

3.4. Demonstrating innovation’ s feasibility means to examine the innovation’ s 

suitability and possibility by stakeholders. 

 

4.2 Current and desirable states, and need analysis to develop management 

innovation for the Thai language and culture program based on the concept of 

agile learner characteristics 

(The process of management innovation development, Phase 1: Define needs for 

innovation)  

 The need analysis for the development of the Thai language and culture program 

management based on the concept of agile learner characteristics is presented in two 

parts as follows. 
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4.2.1 Demographic data of informants:  

 Presented in the table format including descriptive text as follows. The number 

and percentage of the questionnaire received was 71 people (73.20%). 50.70% of the 

informants work in the British curriculum schools, 21.13% work in American 

curriculum schools, 8.45 % work in the International Baccalaureate curriculum 

schools, and 19.72 % work in other national curriculum schools such as French 

curriculum or Singaporean curriculum. 94.37% of the informants are female and 5.63% 

are male. The biggest group of the informants, 30 people, aged between 41- 50 years 

old, is 42.25%. The other groups of the informants are 30 – 40 years old, 51 – 60 years 

old, 30 years old or below, and 61 years old or above, respectively. 43 people or 60.56% 

of all the informants have a Master’s Degree as their highest level of education; the 

others have Bachelor’ s Degree and Doctoral Degree respectively. The biggest group 

of the informants whose position is the Thai head department are 24 people or 33.80% 

of all the informants. The others are Thai Headmaster or Headmistress 19.72%, Thai 

teacher of many grade levels 18.31%, Elementary teacher 14.08%, Middle school 

teacher 7.04%, High school teacher 4.23%, and Early Year teacher 2.82%, respectively. 
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Table 4-3: Number and Percentage of Informants 

 

Informants 

 

 

 

Demographic Data 

B
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sh
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C
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O
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C
u
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u
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m
 (i
.e
., 

F
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n
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) Total (N=71) 

N
u

m
b

er
 

P
er

ce
n

ta
g

e 

Gender Male 1 1 0 2 4 5.63 

Female 35 14 6 12 67 94.37 

 

 

Age 

Below 30 4 0 0 1 5 7.04 

30-40 7 4 1 7 19 26.76 

41-50 13 8 4 5 30 42.25 

51-60 9 3 1 0 13 18.31 

61 up 3 0 0 1 4 5.63 

 

Highest 

level of 

education 

Bachelor’s 

Degree 

10 3 1 7 21 29.58 

Master’s 

Degree 

20 11 5 7 43 60.56 

Doctorate 

Degree 

6 1 0 0 7 9.86 

 

 

 

 

 

 

 

 

Current 

position 

Thai 

Headmaster/ 

Headmistress 

10 2 1 1 14 19.72 

Thai Head 

department 

13 6 2 3 24 33.80 

Thai Teacher 

in early year  

0 0 0 2 2 2.82 

Thai Teacher 

in Middle 

school 

4 0 0 1 5 7.04 

Thai Teacher 

in High School 

0 2 1 0 3 4.23 

Thai Teacher 

in Elementary 

3 4 0 3 10 14.08 

Thai Teacher 

in various 

grade levels 

6 1 2 4 13 18.31 

Total number 36 15 6 14 71 100 

Total percentage 50.70 21.13 8.45 19.72 100  
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4.2.2 The current and desirable states, and need prioritization of the Thai language 

and culture program management based on the concept of agile learner 

characteristics  

 The analysis of the overall current and desirable states, and need prioritization 

of the Thai language and culture program management are presented in the table 

including descriptive text as follows. 

 

Table 4-4: The overall current and desirable states, and need prioritization of the 

Thai language and culture program management for international schools in 

Thailand based on the concept of agile learner characteristics 

 

Thai Language and 

Culture Program 

Management 

 

Current state Desirable state Need 

X  S.D. 
L

ev
el

 

O
rd

er
 

X  S.D. 

L
ev

el
 

O
rd

er
 

P
N
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o
d
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d
 

O
rd
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1. Curriculum 

Development 

3.61 0.77 high 3 4.51 highest  2 0.249 1 

2. Instruction 3.64 0.73 high 2 4.53 highest  1 0.245 2 

3. Evaluation 3.65 0.77 high 1 4.49 high  3 0.230 3 

TOTAL 3.63 0.76 high  4.51 highest     

 

 

 The table 4-4 shows the overall current state of the Thai language and culture 

program management based on the concept of agile learner characteristics at the high 

level (X= 3.63, S.D. = 0.76). Considering each factor finds that the evaluation has the 

highest average score at the high level (X= 3.65, S.D. = 0.77), following with the 

instruction at the high level (X=3.64, S.D. = 0.73), and the curriculum development with 

the lowest average score at the high level (X=3.61, S.D. = 0.77). 

 The overall desirable state of the Thai language and culture program 

management based on the concept of agile learner characteristics is at the highest level 

(X=4.51, S.D. = 0.67). Considering each factor finds that the instruction has the highest 

average score of the desirable state at the highest level (X =4.53, S.D. = 0.67), following 

with the curriculum development at the highest level (X =4.51, S.D. = 0.65), and the 

evaluation with the lowest average score at the high level (X =4.49, S.D. = 0.70). 

 The need analysis indicates that the curriculum development is needed to be 

further developed with the highest PNImodified = 0.249. The second highest is the 

instruction with the PNImodified = 0.245, and the evaluation comes in last with the 

PNImodified = 0.230. 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

77 

 

 

Table 4-5: The current and desirable states, and need prioritization of the Thai 

language and culture program management for international schools in Thailand 

based on the concept of agile learner characteristics in the element of curriculum 

development 

 

Thai Language & Culture 

Program Management  

in the element of  

curriculum development 

Current state Desirable state Need 

X  S.D. 
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X  S.D. 
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1. Identify learning 

outcomes that align with the 

need of Thai and global 

society 

3.61 0.76 high 2 4.51 0.65 highest 
2 0.249 1 

1.1 Characteristic in 

Cognitive Domain 

3.58 0.76 high 2 4.48 0.68 highest 
3 0.251 2 

1.1.1 Being goal-oriented 3.68 0.73 high 1 4.49 0.65 high 1 0.220 2 

1.1.2 Being a cognitive 

thinker 

3.48 0.79 mod

erate 
2 4.46 0.71 high 2 0.282 1 

1.2 Characteristic in 

Affective Domain 

3.73 0.71 high 1 4.53 0.61 highest 
1 0.214 3 

1.2.1 Being eager & curious 

to learn new ideas 

3.76 0.73 high 1   4.58 0.60 highest 
2 0.218 1 

1.2.2 Welcoming feedback 

& criticism 

3.70 0.68 high 2 4.48 0.61 high 1 0.211 2 

1.3 Characteristics in 

Psychomotor Domain 

3.57 0.79 high 3 4.52 0.66 highest 
2 0.266 1 

1.3.1 Seeking challenging 

situations 

3.51 0.81 high 3  4.52 0.61 highest 
2 0.288 1 

1.3.2 Knowing what to do 

when facing uncertain 

situations 

 

3.61 

 

0.73 

 

high 
  
2 

  
4.52 

  
0.65 

 
highest 

  
2 

 

0.252 
 

3 

1.3.3 Reacting promptly to 

change & ineffective 

strategies 

  
3.66 

   
0.79 

 

 

high 

  
1 

  
4.56 

  
0.60 

 
 

highest 

  
1 

 

0.246 
 

4 

1.3.4 Having highly 

effective interpersonal skills 

 

3.51 

 

0.84 

high  3  

4.48 

 

0.77 

high 3 0.276 2 

2. Identify learning standard 

basing on proficiency level 

3.61 0.78 high 2 4.50 0.64 highest 
3 0.247 2 
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Thai Language & Culture 

Program Management  

in the element of  

curriculum development 

Current state Desirable state Need 

X  S.D. 

le
v
el

 

o
rd

er
 

X  S.D. 

le
v
el

 

o
rd

er
 

P
N

I M
o

d
if

ie
d
 

O
rd

er
 

2.1 Characteristics in 

Cognitive Domain 

3.61 0.75 high 2 4.46 0.69 high 3 0.235 3 

2.1.1 Being goal-oriented 3.68 0.75 high 1 4.51 0.63 highest 
1 0.226 2 

2.1.2 Being a cognitive 

thinker 

3.54 0.75 high 2 4.41 0.75 high 2 0.246 1 

2.2 Characteristics in 

Affective Domain 

3.68 0.76 high 1 4.55 0.56  highest 
1 0.236 2 

2.2.1 Being eager & curious 

to learn new ideas 

3.77 0.72 high 1 4.58 0.55 highest 
1 0.215 2 

2.2.2 Welcoming feedback 

& criticism 

3.59 0.80 high 2 4.51 0.56 highest 
2 0.256 1 

2.3 Characteristics in 

Psychomotor Domain 

3.58 0.80 high 3 4.51 0.65 highest 
2 0.260 1 

2.3.1 Seeking challenging 

situations 

3.51 0.81 high 4 4.52 0.63 highest 
2 0.288 1 

2.3.2 Knowing what to do 

when facing uncertain 

situations 

 

3.59 

 

0.69 

 

 

high 

 

2 

 

4.48 

 

0.65 

 

 

high 

 

3 

 

0.248 
 

3 

2.3.3 Reacting promptly to 

change & ineffective 

strategies 

 

3.69 

 

0.84 

 

 

high 

 

1 

 

4.54 

 

0.63 

 
highest 

 

1 

 

0.230 
 

4 

2.3.4 Having highly 

effective interpersonal skills 

3.54 0.86 high 3 4.48 0.69 high 3 0.266 2 

3. Design learning units by 

integrating Thai language 

and culture into global 

situations 

3.62 0.78 high 1 4.52 0.66 highest 
1 0.249 1 

3.1 Characteristics in 

Cognitive Domain 

3.59 0.74 high 3 4.54 0.67 highest 
1 0.265 1 

3.1.1 Being goal-oriented 3.59 0.75 high 1 4.49 0.67 high 2 0.251 2 

3.1.2 Being a cognitive 

thinker 

3.59 0.73 high 1 4.58 0.67 highest 
1 0.276 1 

3.2 Characteristics in 

Affective Domain 

3.66 0.79 high 1 4.51 0.67 highest 
3 0.232 3 
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Thai Language & Culture 

Program Management  

in the element of  

curriculum development 

Current state Desirable state Need 

X  S.D. 

le
v
el

 

o
rd

er
 

X  S.D. 

le
v
el

 

o
rd

er
 

P
N

I M
o

d
if

ie
d
 

O
rd

er
 

3.2.1 Being eager & curious 

to learn new ideas 

3.73 0.74 high 1 4.54 0.65 highest 
1 0.217 2 

3.2.2 Welcoming feedback 

& criticism 

3.58 0.84 high 2 4.48 0.69 high 2 0.251 1 

3.3 Characteristics in 

Psychomotor Domain 

3.62 0.79 high 2 4.52 0.65 highest 
2 0.249 2 

3.3.1 Seeking challenging 

situations 

3.61 0.80 high 3 4.45 0.65 high 4 0.233 4 

3.3.2 Knowing what to do 

when facing uncertain 

situations 

3.55 0.77 high 4 4.52 0.65 highest 
3 0.273 1 

3.3.3 Reacting promptly to 

change & ineffective 

strategies 

3.68 0.75 high 1 4.56 0.63 highest 
1 0.239 3 

3.3.4 Having highly 

effective interpersonal skills 

3.62 0.83 high 2 4.54 0.65 highest 
2 0.254 2 

 

The table 4-2 shows that the overall current state of the Thai language and 

culture program management based on the concept of agile learner characteristics in 

the element of curriculum development is at the high level. Considering each factor finds 

that designing learning units by integrating Thai Language and culture into global 

situation has the highest average. The second orders show two factors. The first factor 

is identifying learning standard basing on proficiency level which is at the high level (

X=3.61, S.D. = 0.76). The characteristics in affective domain show the highest average 

score at the high level (X= 3.73, S.D. = 0.71), following with the characteristics in the 

cognitive domain at the high level (X= 3.58, S.D. = 0.76), and the characteristics in the 

psychomotor domain at the high level (X= 3.57, S.D. = 0.79). The second factor is 

identifying learning outcomes that align with the need of Thai and global society which 

is also at the high level (X=3.61, S.D. = 0.78). The characteristics in affective domain show 

the highest average score at the high level (X= 3.68, S.D. = 0.76), following with the 

characteristics in the cognitive domain at the high level (X = 3.61, S.D. = 0.75), and the 

characteristics in the psychomotor domain at the high level (X = 3.58, S.D. = 0.80). 

The overall desirable state of the Thai language and culture program 

management based on the concept of agile learner characteristics in the element of 
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curriculum development is at the highest level (X=4.51, S.D. = 0.67). Considering each 

factor finds that designing learning units by integrating Thai Language and culture into 

global situation has the highest average score of the desirable state at the highest level 

(X=4.52, S.D. = 0.66). The characteristics in cognitive domain show the highest average 

score at the high level (X= 4.54, S.D. = 0.67), following with the characteristics in the 

psychomotor domain at the high level (X= 4.52, S.D. = 0.65), and the characteristics in the 

affective domain at the high level (X= 4.51, S.D. = 0.67). 

The second order is identifying learning outcomes that align with the need of 

Thai and global society at the highest level (X=4.51, S.D. = 0.65). The characteristics in 

affective domain show the highest average score at the highest level (X = 4.53, S.D. = 0.61), 

following with the characteristics in the psychomotor domain at the highest level (X = 

4.52, S.D. = 0.66), and the characteristics in the cognitive domain at the highest level (X = 

4.48, S.D. = 0.68). 

The third and last order is identifying learning standard basing on proficiency 

level with the lowest average score at the highest level (X =4.50, S.D. = 0.64). The 

characteristics in affective domain show the highest average score at the highest level (

X= 4.55, S.D. = 0.56), following with the characteristics in the psychomotor domain at the 

highest level (X= 4.51, S.D. = 0.65), and the characteristics in the cognitive domain at the 

high level (X= 4.46, S.D. = 0.69). 

 The need analysis indicates that identifying learning outcomes aligning with the 

need of Thai and global society of characteristics in psychomotor domain is needed to 

be further developed with the highest PNImodified = 0.249. Furthermore, designing 

learning units by integrating Thai language and culture into global situation of 

characteristics in cognitive domain is also needed to be further developed with the same 

highest PNImodified = 0.249. Identifying learning standard basing on proficiency shows the 

lowest PNImodified = 0.247. 

 

  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

81 

 

Table 4-6: The current and desirable states, and need prioritization of the Thai 

language and culture program management for international schools in Thailand 

based on the concept of agile learner characteristics in the element of Instruction 

 

Thai Language & Culture 

Program Management  

in the element of  

instruction 

Current state Desirable state Need 

X  S.D. 

le
v
el

 

o
rd

er
 

X  S.D. 

le
v
el

 

o
rd

er
 

P
N

I M
o

d
if

ie
d
 

O
rd

er
 

1.Identify learning 

objectives aligning with 

learning outcomes 

 

3.71 

 

0.72 

 
high 

 

1 

 

4.59 

 

0.59 

 
highest 

 

1 

 

0.237 
 

3 

1.1 Characteristic in 

Cognitive Domain 

3.74 0.72 

 

high 2 4.61 0.58 highest 
1 0.233 2 

1.1.1 Being goal-oriented 3.79 0.70 high 2 4.62 0.54 highest 
2 0.219 2 

1.1.2 Being a cognitive 

thinker 

3.68 0.73 high 6 4.59 0.62 highest 
3 0.247 1 

1.2 Characteristic in 

Affective Domain 

3.75 0.72 high 1 4.60 0.58 highest 
2 0.227 3 

1.2.1 Being eager & curious 

to learn new ideas 

3.80 0.67 high 1 4.65 0.56 highest 
1 0.234 1 

1.2.2 Welcoming feedback 

& criticism 

3.70 0.76 high 4 4.55 0.60 highest 
6 0.230 2 

1.3 Characteristics in 

Psychomotor Domain 

3.67 0.74 high 3 4.57 0.59 highest 
3 0.245 1 

1.3.1 Seeking challenging 

situations 

3.65 0.74 high 4 4.52 0.56 highest 
4 0.238 3 

1.3.2 Knowing what to do 

when facing uncertain 

situations 

3.66 0.63 high 3 4.59 0.58 highest 
2 0.254 2 

1.3.3 Reacting promptly to 

change & ineffective 

strategies 

3.68 0.73 high 2 4.62 0.57 high 1 0.255 1 

1.3.4 Having highly 

effective interpersonal skills 

3.69 0.84 high 1 4.55 0.65 highest 
3 0.233 4 

2.Construct authentic 

learning activities 

connecting to community & 

engaging learners at each 

proficiency level 

3.62 0.74 high 3 4.54 0.66 highest 
2 0.254 2 
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Thai Language & Culture 

Program Management  

in the element of  

instruction 

Current state Desirable state Need 

X  S.D. 

le
v
el

 

o
rd

er
 

X  S.D. 

le
v
el

 

o
rd

er
 

P
N

I M
o

d
if

ie
d
 

O
rd

er
 

2.1 Characteristics in 

Cognitive Domain 

3.53 0.72 high 3 4.49 0.66 high 3 0.272 1 

2.1.1 Being goal-oriented 3.54 0.72 high 1 4.51 0.65 highest 
1  0.274 1  

2.1.2 Being a cognitive 

thinker 

3.51 0.71 high 2 4.46 0.67 high 2  0.271  2 

2.2 Characteristics in 

Affective Domain 

3.70 0.80 high 1 4.56 0.61  highest 
1 0.232 3 

2.2.1 Being eager & curious 

to learn new ideas 

3.72 0.78 high 1 4.58 0.58 highest 
1 0.231 2 

2.2.2 Welcoming feedback 

& criticism 

3.68 0.81 high 2   4.54 0.63 highest 
2 0.234 1 

2.3 Characteristics in 

Psychomotor Domain 

3.63 0.74 high 2 4.55 0.68 highest 
2 0.253 2 

2.3.1 Seeking challenging 

situations 

3.59 0.71 high 3 4.51 0.67 highest 
4  0.256 2 

2.3.2 Knowing what to do 

when facing uncertain 

situations 

3.59 0.69 high 3 4.56 0.69 highest 
2 0.270 1 

2.3.3 Reacting promptly to 

change & ineffective 

strategies 

3.72 0.76 high 1 4.62 0.62 highest 
1 0.242 4 

2.3.4 Having highly 

effective interpersonal skills 

3.61 0.78 high 2 4.52 0.73 highest 
3 0.252 3 

3.Construct learning tools & 

materials to be accessible 

anytime & anywhere 

3.57 0.72 high 4 4.50 0.67 highest 
3 0.261 1 

3.1 Characteristics in 

Cognitive Domain 

3.55 0.68 high 3 4.49 0.68 high 2 0.265 1 

3.1.1 Being goal-oriented 3.56 0.67 high 1  4.51 0.65 highest 
1  0.267 2 

3.1.2 Being a cognitive 

thinker 

3.54 0.69 high 2 4.46 0.71 high 2  0.260 1 

3.2 Characteristics in 

Affective Domain 

3.59 0.73 high 1 4.54 0.64 highest 
1 0.265 1 
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Thai Language & Culture 

Program Management  

in the element of  

instruction 

Current state Desirable state Need 

X  S.D. 

le
v
el

 

o
rd

er
 

X  S.D. 

le
v
el

 

o
rd

er
 

P
N

I M
o

d
if

ie
d
 

O
rd

er
 

3.2.1 Being eager & curious 

to learn new ideas 

3.61 0.67 high 1 4.56 0.60 highest 
1 0.263 2 

3.2.2 Welcoming feedback 

& criticism 

3.56 0.79 high 2 4.51 0.67 highest 
2 0.267 1 

3.3 Characteristics in 

Psychomotor Domain 

3.57 0.74 high 2 4.49 0.68 high 2 0.258 2 

3.3.1 Seeking challenging 

situations 

3.54 0.75 high 3  4.52 0.63 highest 
1 0.277 2 

3.3.2 Knowing what to do 

when facing uncertain 

situations 

3.55 0.71 high 2 4.45 0.71 high 4 0.254 3 

3.3.3 Reacting promptly to 

change & ineffective 

strategies 

3.66 0.70 high 1 4.51 0.71 highest 
2  0.232 4 

3.3.4 Having highly 

effective interpersonal skills 

3.51 0.79 high 4 4.49 0.67 high 3  0.279 1 

 

4.Identify assessment 

evidences suitably to each 

learner differences 

 

3.66 

 

0.72 

 
high 

 

2 

 

4.49 

 

0.74 

 
high 

 

4 

 

0.227 
 

4 

4.1 Characteristics in 

Cognitive Domain 

3.69 0.68 high 1 4.48 0.76 high 2 0.214 3 

4.1.1 Being goal-oriented 3.70 0.66 high 1  4.48 0.79 high 2 0.211 2 

4.1.2 Being a cognitive 

thinker 

3.68 0.69 high 2 4.58 0.73 highest 
1 0.245 1 

4.2 Characteristics in 

Affective Domain 

3.69 0.73 high 1 4.55 0.71 highest 
1 0.233 2 

4.2.1 Being eager & curious 

to learn new ideas 

3.68 0.75 high 2  4.54 0.69 highest 
2  0.234 1 

4.2.2 Welcoming feedback 

& criticism 

3.70 0.70 high 1  4.55 0.73 highest 
1  0.230 2 

4.3 Characteristics in 

Psychomotor Domain 

3.63 0.74 high 2 4.48 0.73 high 2 0.234 1 

4.3.1 Seeking challenging 

situations 

3.54 0.73 high 4  4.44 0.73 high 3 0.254 1 
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Thai Language & Culture 

Program Management  

in the element of  

instruction 

Current state Desirable state Need 

X  S.D. 

le
v
el

 

o
rd

er
 

X  S.D. 

le
v
el

 

o
rd

er
 

P
N

I M
o

d
if

ie
d
 

O
rd

er
 

4.3.2 Knowing what to do 

when facing uncertain 

situations 

3.66 0.70 high 2  4.49 0.73 high 1  0.227 3 

4.3.3 Reacting promptly to 

change & ineffective 

strategies 

3.63 0.74 high 3  4.49 0.71 high 1   0.237 2 

4.3.4 Having highly 

effective interpersonal skills 

3.70 0.80 high 1  4.48 0.75 high 2  0.211 4 

 

 

The table 4-6 shows that the overall current state of the Thai language and 

culture program management based on the concept of agile learner characteristics in 

the element of instruction is at the high level. Considering each factor finds that 

identifying learning objectives aligning with learning outcomes has the highest average 

score at the high level (X = 3.71, S.D. = 0.72). The characteristics in affective domain show 

the highest average score at the high level (X = 3.75, S.D. = 0.72), following with the 

characteristics in the cognitive domain at the high level (X = 3.74, S.D. = 0.72), and the 

characteristics in the psychomotor domain at the high level (X = 3.67, S.D. = 0.74). 

The second order is identifying assessment evidences suitably to each learner 

differences at the high level (X =3.66, S.D. = 0.72). The characteristics in cognitive and 

affective domains show the highest average score at the high level (X = 3.69, S.D. = 0.68, 

and X  = 3.69, S.D. = 0.73). Lastly, the characteristics in the psychomotor domain are at the 

high level (X = 3.63, S.D. = 0.74).  

The third order is constructing authentic learning activities connecting to 

community and engaging learners at each proficiency level at the high level (X =3.62, 

S.D. = 0.74). The characteristics in affective domain show the highest average score at 

the high level (X = 3.70, S.D. = 0.80), following with the characteristics in psychomotor 

domain at the high level (X = 3.63, S.D. = 0.74), and lastly the characteristics in cognitive 

domain at the high level (X =3.53, S.D. = 0.72). 

The fourth and last order is constructing learning tools and materials to be 

accessible anytime and anywhere at the high level (X =3.57, S.D. = 0.72). The 

characteristics in affective domain show the highest average score at the high level (X = 

3.59, S.D. = 0.73), following with the characteristics in psychomotor domain at the high 
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level (X = 3.57, S.D. = 0.74), and lastly the characteristics in cognitive domain at the high 

level (X  =3.55, S.D. = 0.68). 

The overall desirable state of the Thai language and culture program 

management based on the concept of agile learner characteristics in the element of 
instruction is from high to the highest level. Considering each factor finds that 

identifying learning objectives aligning with learning outcomes has the highest average 

score at the highest level (X = 4.59, S.D. = 0.59). The characteristics in the cognitive domain 

show the highest average score at the highest level (X = 4.61, S.D. = 0.58), following with 

the characteristics in the affective domain at the highest level (X = 4.60, S.D. = 0.58), and 

the characteristics in the psychomotor domain at the highest level (X = 4.57, S.D. = 0.59). 

The second order is constructing authentic learning activities connecting to 

community and engaging learners at each proficiency level at the highest level (X =4.54, 

S.D. = 0.66). The characteristics in the affective domain show the highest average score 

at the highest level (X = 4.56, S.D. = 0.61), following with the characteristics in the 

psychomotor domain at the highest level (X = 4.55, S.D. = 0.68), and the characteristics in 

the cognitive domain at the high level (X = 4.49, S.D. = 0.66). 

The third order is constructing learning tools and materials to be accessible 

anytime and anywhere at the highest level (X  =4.50, S.D. = 0.68). The characteristics in 

the affective domain show the highest average score at the highest level (X = 4.54, S.D. = 

0.64), following with the characteristics in the cognitive and the psychomotor domains 

at the same high level (X = 4.49, S.D. = 0.68). 

The fourth and last order is identifying assessment evidences suitably to each 

learner differences at the high level (X =4.49, S.D. = 0.74). The characteristics in the 

affective domain show the highest average score at the highest level (X = 4.55, S.D. = 

0.71), following with the characteristics in the cognitive and the psychomotor domains 

at the same high level (X = 4.49, S.D. = 0.76, and X = 4.49, S.D. = 0.73 accordingly). 

 The need analysis indicates that constructing learning tools and materials to be 

accessible anytime and anywhere with the characteristics in the cognitive and the 

affective domains are needed to be further developed with the same highest PNImodified 
= 0.265. The characteristics in the psychomotor domain shows the lowest PNImodified = 

0.258. 

 The second highest PNImodified = 0.254 is constructing authentic learning 

activities connecting to community and engaging learners at each proficiency level with 

the characteristics in the cognitive domain at the highest PNImodified = 0.272. The 

characteristics in the psychomotor domain with the PNImodified = 0.253, and the 

characteristics in the affective domain with the PNImodified = 0.232 come second and last. 
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 The third highest PNImodified = 0.237 is identifying learning objectives aligning 

with learning outcomes with the characteristics in the psychomotor domain with the 

highest PNImodified = 0.245. The characteristics in the cognitive domain with the 

PNImodified = 0.233, and the characteristics in the affective domain with the PNImodified = 

0.227 come second and last. 

 The lowest PNImodified = 0.227 is identifying assessment evidences suitably to 

each learner differences with the characteristics in the psychomotor domain with the 

highest PNImodified = 0.234. The characteristics in the affective domain with the PNImodified 

= 0.233, and the characteristics in the cognitive domain with the PNImodified = 0.214 come 

second and last. 

  

Table 4-7: The current and desirable states, and need prioritization of the Thai 

language and culture program management for international schools in Thailand 

based on the concept of agile learner characteristics in the element of evaluation 

 

Thai Language and Culture 

Program Management  

in the element of  

evaluation 

Current state Desirable state Need 

X  S.D. 

le
v
el

 

o
rd

er
 

X  S.D. 

le
v
el

 

o
rd

er
 

P
N

I M
o
d
if

ie
d
 

o
rd

er
 

1.Examine learner’s quality 

according to indicated 

learning outcomes 

 

3.69 

 

0.74 

 
high 

 

1 

 

4.52 

 

0.67 

 
highest 

 

1 

 

0.225 
 

3 

1.1 Characteristic in 

Cognitive Domain 

3.73 0.70 

 

high 1 4.46 0.71 high 3 0.196 3 

1.1.1 Being goal-oriented 3.73 0.68 high 1 4.48 0.69 high 1 0.201 1 

1.1.2 Being a cognitive 

thinker 

3.72 0.72 high 2 4.44 0.73 high 2 0.194 2 

1.2 Characteristic in 

Affective Domain 

3.69 0.75 high 2 4.57 0.59 highest 
1 0.238 1 

1.2.1 Being eager & curious 

to learn new ideas 

3.69 0.75 high 1 4.56 0.55 highest 
2 0.236 2 

1.2.2 Welcoming feedback 

& criticism 

3.68 0.75 high 2 4.58 0.62 highest 
1 0.245 1 

1.3 Characteristics in 

Psychomotor Domain 

3.69 0.76 high 2 4.53 0.68 highest 
2 0.228 2 

1.3.1 Seeking challenging 

situations 

3.62 0.74 high 3 4.52 0.67 highest 
2 0.249 1 
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Thai Language and Culture 

Program Management  

in the element of  

evaluation 

Current state Desirable state Need 

X  S.D. 

le
v
el

 

o
rd

er
 

X  S.D. 

le
v
el

 

o
rd

er
 

P
N

I M
o

d
if

ie
d
 

o
rd

er
 

1.3.2 Knowing what to do 

when facing uncertain 

situations 

3.72 0.70 high 1 4.56 0.63 highest 
1 0.226 3 

1.3.3 Reacting promptly to 

change & ineffective 

strategies 

3.72 0.74 high 1 4.52 0.67 highest 
2 0.215 4 

1.3.4 Having highly 

effective interpersonal skills 

3.68 0.87 high 2 4.52 0.75 highest 
2 0.228 2 

2.Examine curriculum’s 

suitability to Thai & global 

societies 

3.68 0.76 high 2 4.48 0.72 high 3 0.217 4 

2.1 Characteristics in 

Cognitive Domain 

3.74 0.82 high 1 4.49 0.74 high 2 0.201 3 

2.1.1 Being goal-oriented 3.76 0.87 high 1 4.48 0.77 high 2  0.191 2  

2.1.2 Being a cognitive 

thinker 

3.72 0.76 high 2 4.49 0.71 high 1  0.207  1 

2.2 Characteristics in 

Affective Domain 

3.73 0.72 high 2 4.50 0.69  highest 
1 0.206 2 

2.2.1 Being eager & curious 

to learn new ideas 

3.76 0.73 high 1 4.48 0.73 high 2 0.191 2 

2.2.2 Welcoming feedback 

& criticism 

3.70 0.70 high 2   4.52 0.65 highest 
1 0.222 1 

2.3 Characteristics in 

Psychomotor Domain 

3.63 0.75 high 3 4.47 0.72 high 3 0.231 1 

2.3.1 Seeking challenging 

situations 

3.62 0.74 high 2 4.46 0.71 high 2  0.232 3 

2.3.2 Knowing what to do 

when facing uncertain 

situations 

3.59 0.75 high 3 4.46 0.69 high 2 0.242 2 

2.3.3 Reacting promptly to 

change & ineffective 

strategies 

3.59 0.71 high 3 4.48 0.71 high 1 0.248 1 

2.3.4 Having highly 

effective interpersonal skills 

3.70 0.80 high 1 4.46 0.69 high 2 0.202 4 
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Thai Language and Culture 

Program Management  

in the element of  

evaluation 

Current state Desirable state Need 

X  S.D. 

le
v
el

 

o
rd

er
 

X  S.D. 

le
v
el

 

o
rd

er
 

P
N

I M
o

d
if

ie
d
 

o
rd
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3.Examine the instructions 

reflecting on differences of 

each learner 

 

3.64 

 

0.76 

 
high 

 

3 

 

4.49 

 

0.71 

 
high 

 

2 

 

0.234 
 

2 

3.1 Characteristics in 

Cognitive Domain 

3.65 0.79 high 2 4.49 0.72 high 2 0.230 2 

3.1.1 Being goal-oriented 3.68 0.81 high 1  4.46 0.77 high 2  0.212 2 

3.1.2 Being a cognitive 

thinker 

3.62 0.76 high 2 4.51 0.67 highest 
1  0.246 1 

3.2 Characteristics in 

Affective Domain 

3.70 0.76 high 1 4.53 0.65 highest 
1 0.224 3 

3.2.1 Being eager & curious 

to learn new ideas 

3.69 0.75 high 2 4.52 0.69 highest 
2 0.225 2 

3.2.2 Welcoming feedback 

& criticism 

3.70 0.76 high 1 4.54 0.61 highest 
1 0.227 1 

3.3 Characteristics in 

Psychomotor Domain 

3.61 0.75 high 3 4.48 0.73 high 3 0.241 1 

3.3.1 Seeking challenging 

situations 

3.62 0.74 high 2  4.45 0.63 high 3 0.229 3 

3.3.2 Knowing what to do 

when facing uncertain 

situations 

3.61 0.75 high 3 4.52 0.71 highest 
1 0.252 2 

3.3.3 Reacting promptly to 

change & ineffective 

strategies 

3.54 0.79 high 4 4.49 0.71 high 2  0.268 1 

3.3.4 Having highly 

effective interpersonal skills 

3.66 0.72 high 1 4.45 0.67 high 3  0.216 4 

 

4.Utilize the curriculum 

evaluation’s result to further 

develop learners to be ready 

for the future 

 

3.59 

 

0.82 

 
high 

 

4 

 

4.46 

 

0.71 

 
high 

 

4 

 

0.242 
 

1 

4.1 Characteristics in 

Cognitive Domain 

3.56 0.82 high 3 4.46 0.75 high 2 0.253 1 

4.1.1 Being goal-oriented 3.54 0.86 high 2 4.44 0.79 high 2 0.254 1 
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Thai Language and Culture 

Program Management  

in the element of  

evaluation 

Current state Desirable state Need 

X  S.D. 

le
v
el

 

o
rd

er
 

X  S.D. 

le
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el

 

o
rd

er
 

P
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I M
o

d
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o
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4.1.2 Being a cognitive 

thinker 

3.58 0.77 high 1 4.48 0.71 high 1 0.251 2 

4.2 Characteristics in 

Affective Domain 

3.61 0.86 high 1 4.49 0.66 high 1 0.244 2 

4.2.1 Being eager & curious 

to learn new ideas 

3.65 0.83 high 1  4.48 0.69 high 2  0.227 2 

4.2.2 Welcoming feedback 

& criticism 

3.56 0.89 high 2  4.49 0.63 high 1  0.261 1 

4.3 Characteristics in 

Psychomotor Domain 

3.60 0.80 high 2 4.44 0.71 high 3 0.233 3 

4.3.1 Seeking challenging 

situations 

3.52 0.79 high 3  4.41 0.69 high 4 0.253 1 

4.3.2 Knowing what to do 

when facing uncertain 

situations 

3.58 0.82 high 2  4.44 0.73 high 3  0.240 2 

4.3.3 Reacting promptly to 

change & ineffective 

strategies 

3.65 0.79 high 1  4.46 0.69 high 1   0.222 3 

4.3.4 Having highly 

effective interpersonal skills 

3.65 0.79 high 1  4.45 0.71 high 2  0.219 4 

 

 

The table 4-7 shows that the overall current state of the Thai language and 

culture program management based on the concept of agile learner characteristics in 

the element of evaluation is at the high level. Considering each factor finds that 

examining learner’s quality according to indicated learning outcomes has the highest 

average score at the high level (X = 3.69, S.D. = 0.74). The characteristics in the cognitive 

domain show the highest average score at the high level (X = 3.73, S.D. = 0.70), following 

with the characteristics in the cognitive and the psychomotor domain at the same high 

level (X  = 3.69, S.D. = 0.75). 

The second order is examining curriculum’s suitability to Thai and global 

societies at the high level (X =3.66, S.D. = 0.75). The characteristics in the cognitive 

domains show the highest average score at the high level (X = 3.74, S.D. = 0.82), following 

with the characteristics in the affective domain at the high level (X = 3.73, S.D. = 0.72), 

and the characteristics in the psychomotor domain at the high level (X = 3.63, S.D. = 0.75).  
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The third order is examining the instructions reflecting on differences of each 

learner at the high level (X =3.64, S.D. = 0.76). The characteristics in the affective domain 

show the highest average score at the high level (X = 3.70, S.D. = 0.76), following with the 

characteristics in the cognitive domain at the high level (X = 3.65, S.D. = 0.79), and lastly 

the characteristics in the psychomotor domain at the high level (X =3.61, S.D. = 0.75). 

The fourth and last order is utilizing the curriculum evaluation’s result to further 

develop learners to be ready for the future at the high level (X =3.59, S.D. = 0.82). The 

characteristics in the affective domain show the highest average score at the high level 

(X = 3.61, S.D. = 0.86), following with the characteristics in the psychomotor domain at 

the high level (X = 3.60, S.D. = 0.80), and lastly the characteristics in the cognitive domain 

at the high level (X =3.56, S.D. = 0.82). 

The overall desirable state of the Thai language and culture program 

management based on the concept of agile learner characteristics in the element of 

evaluation is from high to the highest level. Considering each factor finds that 

examining learner’s quality according to indicated learning outcomes has the highest 

average score at the highest level (X = 4.52, S.D. = 0.67). The characteristics in the affective 

domain show the highest average score at the highest level (X = 4.57, S.D. = 0.59), 

following with the characteristics in the psychomotor domain at the highest level (X = 

4.53, S.D. = 0.68), and the characteristics in the cognitive domain at the high level (X = 

4.46, S.D. = 0.71). 

The second order is examining the instructions reflecting on differences of each 

learner at the high level (X =4.49, S.D. = 0.71). The characteristics in the affective domain 

show the highest average score at the highest level (X = 4.53, S.D. = 0.65), following with 

the characteristics in the cognitive domain at the high level (X = 4.49, S.D. = 0.72), and the 

characteristics in the psychomotor domain at the high level (X = 4.48, S.D. = 0.73). 

The third order is examining curriculum’s suitability to Thai and global societies 

at the high level (X =4.48, S.D. = 0.72). The characteristics in the affective domain show 

the highest average score at the highest level (X = 4.50, S.D. = 0.69), following with the 

characteristics in the cognitive domains at the high level (X = 4.49, S.D. = 0.74), and lastly 

the characteristics in the psychomotor domain at the high level (X = 4.47, S.D. = 0.72). 

The fourth and last order is utilizing the curriculum evaluation’s result to further 

develop learners to be ready for the future at the high level (X =4.46, S.D. = 0.75). The 

characteristics in the affective domain show the highest average score at the high level 

(X = 4.49, S.D. = 0.66), following with the characteristics in the cognitive domain at the 

high level (X = 4.46, S.D. = 0.75), and the characteristics in the psychomotor domain at the 

high level (X  = 4.44, S.D. = 0.71). 
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 The need analysis indicates the highest PNImodified = 0.242 of utilizing the 

curriculum evaluation’s result to further develop learners to be ready for the future with 

the characteristics in the cognitive domain (PNImodified = 0.253) that is needed to be further 

developed. The characteristics in the affective domain with the PNImodified = 0.244, and 

the characteristics in psychomotor domain with the PNImodified = 0.233 come second and 

last order. 

 The second highest PNImodified = 0.234 is examining the instructions reflecting on 

differences of each learner with the characteristics in the psychomotor domain at the 

highest PNImodified = 0.241. The characteristics in the cognitive domain with the 

PNImodified = 0.230, and the characteristics in the affective domain with the PNImodified = 

0.224 come second and last order. 

 The third highest PNImodified = 0.225 is examining learner’s quality according to 

indicated learning outcomes with the characteristics in the affective domain with the 

highest PNImodified = 0.238. The characteristics in the psychomotor domain with the 

PNImodified = 0.228, and the characteristics in the cognitive domain with the PNImodified = 

0.196 come second and last order. 

 The lowest PNImodified = 0.227 is examine curriculum’s suitability to Thai and 

global societies with the characteristics in the psychomotor domain with the highest 

PNImodified = 0.231. The characteristics in the affective domain with the PNImodified = 0.206, 

and the characteristics in the cognitive domain with the PNImodified = 0.201 come second 

and last order. 

 

4.2.3 Need analysis of the current and desirable states of the Thai language and 

culture program management based on the concept of agile learner characteristics 

 The PNImodified of each aspect is presented in table along with the descriptive 

text. (see Table 4-8 below). The highest PNImodified of each characteristic domain is 

indicated as the weakness except for the psychomotor domain that its top two highest 

PNImodified are selected. The data is later used to present an innovation to decrease 

weaknesses. The data synthesis is also used to develop the first draft of innovation.  
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 According to the table 4-8, the agile learner characteristics of psychomotor 

domain shows the highest PNImodified = 0.245 and is indicated as weakness. The top two 

sub-characteristics with the highest PNImodified are 1) seeking challenging situations with 

the PNImodified = 0.254, and 2) knowing what to do when facing uncertain situations with 

the PNImodified = 0.242. 

 The second highest is the cognitive domain with PNImodified = 0.239. The highest 

sub-characteristic that is the weakness is being a cognitive thinker with the PNImodified = 

0.247. 

 The third highest is the affective domain with the PNImodified = 0.232. The highest 

sub-characteristic that is the weakness is welcoming feedback and criticism with the 

PNImodified = 0.239. 

 

 Other than need prioritization of the desirable states of the Thai language and 

culture program management of international schools in Thailand based on the agile 

learner characteristics, the data collected from the open-ended questions is also 

analyzed and the findings show as follows. 

 

Table 4-9: The desirable states of the Thai language and culture program 

management for international schools in Thailand based on the concept of the 

agile learner characteristics in the element of curriculum development from the 

open-ended questions 

 

No Comments Frequency 

1 Flexible, adjustable, and current to local and global issues 28 

2 Active learning curriculum 16 

3 Incorporate expected learner’s characteristics into curriculum 14 

4 Aware of different learning needs 8 

5 Technology driven curriculum 2 

 

No.1: Curriculum is flexible enough to be adjusted suitably to school’s context, 

and emphasizes on cognitive thinking skills and application to real life situations. It is 

interdisciplinary and current to local and global situations. Students become quality 

global citizen while maintaining Thai’s identity. 

No.2: Curriculum features active learning at its core. Students are provided with 

opportunities to explore, be curious, and find out answers or solutions on their own with 

teacher as the facilitator. Curriculum is promoting hands-on activities and constant 
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student-student and student-teacher interactions to enhance not only interpersonal skills, 

but also life skills. 

No.3: Setting clear curriculum’s goals and objectives by incorporating expected 

characteristics into curriculum is the main principle. 

No.4:  Curriculum is designed to cater different learning needs of each student, 

to captivate student’s engagement, and to motivate and arouse their interest to learn. 

Learning is meaningful and students are aware of its importance or why they are 

learning it. 

No.5: Technology is utilized to maintain consistency in using curriculum among 

teachers. Also, technology is used to enhance student’s engagement and motivation to 

learn at their conveniences.  

 

Table 4-10: The desirable states of the Thai language and culture program 

management for international schools in Thailand based on the concept of the 

agile learner characteristics in the element of instruction from the open-ended 

questions 

 

No Comments Frequency 

1 Provide authentic learning experiences, problem-based learning 

or project-based learning to enhance communication skills 

44 

2 Personalized learning 10 

3 Design learning experiences by incorporating agile learner’s 

characteristics into. 

6 

4 Teacher training to keep up with new pedagogy 5 

5 Using technology as a learning tool 2 

 

 No.1: Authentic learning experiences are provided to promote independence, 

decision making, collaboration, creativity, discussions, and problem solving. Students 

are guided to explore, question and discover the unknown matters. Teachers act as 

facilitators who guide students to be on the right track and provide constructive 

feedback for their learning. 

 No 2: Personalized learning is to provide the ownership of student’s own 

learning. Learning is meaningful and beneficial to themselves. 

 No 3: Learning objectives incorporating agile learner’s characteristics is 

identified to ensure expected learning outcomes for all students.  

 No.4: Teachers must be on professional training on a regular basis to be up to 

new educational pedagogy and teaching strategies that benefit to student’s learning. 
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 No.5: Technology is used as a learning and teaching tool enabling students to be 

engaged in learning. Technology can make learning accessible to students anytime and 

anywhere. 

 

Table 4-11: The desirable states of the Thai language and culture program 

management for international schools in Thailand based on the agile learner 

characteristics in the element of evaluation from the open-ended questions 

 

No Comments Frequency 

1 Focus on formative assessment 8 

2 Self, peer and teacher assessment 15 

3 Assess skills not contents 24 

4 Use various types of assessment including technology to suit 

different learning needs. 
9 

 

 No.1: Formative assessment is crucial to inform where student’s learning is so 

that teacher can design or adjust learning experiences to support and extend their 

learning.   

 No.2: Students set their learning goals and self-assess themselves, by doing so 

students are accountable for their learning. Students get to practice giving and receiving 

feedback to and from peers in order to develop interpersonal skills and working 

collaboratively with others. While teacher’s assessment is still important to ensure 

expected learning outcomes being performed or presented by students. 

 No.3: The focus of assessment is on skills not contents. Assessment criteria must 

be stated to students explicitly thus they know what is expected of them and move their 

learning forward to the right directions. 

 No.4: Using various types of assessment including technology to meet different 

learning needs is suggested.  Each student has different learning styles, they should be 

given opportunities to show their learning in the way they are comfortable to.  

The need analysis of the Thai language and culture program management shows 

that curriculum development has the highest need with the PNImodified = 0.249. There are 

two elements of the curriculum development that have the highest need with the same 

PNImodified = 0.249. Firstly, identifying learning outcomes that align with the need of Thai 

and global society with the characteristics in psychomotor domain shows the highest 

need with the PNImodified = 0.266, and the highest need among the sub characteristics with 

the PNImodified = 0.288 is to seeking challenging situations. The suggestion from the open-

ended questions is to provide active learning curriculum. The main issue is that the 
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learning outcomes do not align with the need of Thai and global society (PNImodified 

= 0.249). The characteristics in psychomotor domain are needed to be instilled in students 

starting with seeking challenging situations, having highly effective interpersonal 

skills, knowing what to do when facing uncertain situations, and reacting promptly to 

change and ineffective strategies. 

Secondly, designing learning units by integrating Thai language and culture into 

global situations with the characteristics in affective domain shows the highest need 

with the PNImodified = 0.265, and the highest need among the sub characteristics with the 

PNImodified = 0.276 is to being a cognitive thinker. The suggestion from the open-ended 

questions is to integrate local and global issues into the units of learning. The main 

issue is that learning units are lacking the integration between Thai language and 

culture and global situations. The characteristics in affective domain are needed to be 

instilled in students starting with being a cognitive thinker, and being goal oriented. 

 The instruction is the second highest need with the PNImodified = 0.245. The 

element of the instruction that has the highest PNImodified = 0.261 is to constructing 

learning tools and materials to be accessible anytime and anywhere with the two 

characteristics’ domains that have the same highest PNImodified = 0.265; the cognitive and 

the affective domains. The suggestions from the open-ended question are to provide 

authentic learning experiences to engage student’s interest and to use more technology 

as a learning tool. The main issue is the convenient access to learning materials 

anytime and anywhere. The characteristics in cognitive domains are needed to be 

instilled in students starting with being goal oriented, and being a cognitive thinker. The 

characteristics in affective domains are also needed to be instilled in students starting 

with welcoming feedback and criticism, and being eager and curious to learn new ideas. 

 The evaluation shows the lowest need with the PNImodified = 0.242. The element 

of the curriculum evaluation that has the highest PNImodified = 0.242 is to utilizing the 

curriculum evaluation’s result to further develop learners to be ready for the future. The 

characteristics in cognitive domain show the highest need with the PNImodified = 0.253 

starting with being goal oriented, and being a cognitive thinker. The suggestions from 

the open-ended questions are to assess skills not content, to conduct not only teacher 

assessment, but self and peer assessment, and to use various types of assessment 

including technology to suit different learning needs. The main issue is the lack of 

using the curriculum evaluation’s result to further develop learners to be ready 

for the future. The characteristics in cognitive domain is needed to be instilled in 

students starting with being goal oriented, and being a cognitive thinker. 
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Table 4-12: Define Need for Innovation 

 

Thai language & 

culture program 

management  

High Need Define Need  

for Innovation 

 The characteristics in the 

psychomotor domain showed 

the highest need with the 

PNImodified = 0.245. 
 

The sub characteristics in the 

psychomotor domain that 

showed the highest need was 

to seeking challenging 

situation with the PNImodified = 
0. 254.  The second highest 

needed characteristic was to 

knowing what to do when 

facing uncertain situations 

with the PNImodified = 0.249. 

Thai language and culture 

program is needed to develop 

management innovation that 

promotes two characteristics 

which are; seeking 

challenging situations, and 

knowing what to do when 

facing uncertain situations 

CURRICULUM 

DEVELOPMENT 

The elements of the curriculum 

development that showed the 

highest need were 1)  to 

identifying learning outcomes 

that align with the need of Thai 

and global society, and 2)  to 

designing learning units by 

integrating Thai language and 

culture into global situations 

with the same PNImodified = 
0.249. 

Curriculum development 

needs to focus highly on two 

elements.  
 

First element is to identifying 

learning outcomes that align 

with the need of Thai and 

global society that promotes 

the characteristic of seeking 

challenging situation and 

knowing what to do when 

facing uncertain situations. 
 

Second element is to 

designing learning units by 

integrating Thai language and 

culture into global situations 

which promotes the 

characteristics of seeking 

challenging situation and 

knowing what to do when 

facing uncertain situations. 
INSTRUCTION The element of the instruction 

that showed the highest need 

was to constructing learning 

Instruction needs to focus 

highly on constructing 

learning tools and materials to 
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Thai language & 

culture program 

management  

High Need Define Need  

for Innovation 

tools and materials to be 

accessible anytime and 

anywhere with the PNImodified = 
0.261. 

be accessible anytime and 

anywhere that promotes the 

characteristics of seeking 

challenging situation and 

knowing what to do when 

facing uncertain situations. 
EVALUATION The element of the evaluation 

that showed the highest need 

was to utilizing the curriculum 

evaluation’s result to further 

develop learner to be ready for 

the future with the PNImodified = 
0.242. 

Evaluation needs to focus 

highly on utilizing the 

curriculum evaluation’s result 

to further develop learner to 

be ready for the future that 

promotes the characteristics 

of seeking challenging 

situation and knowing what to 

do when facing uncertain 

situations. 
 

4.3 Management innovation for the Thai language and culture program based on 

the concept of agile learner characteristics  

(The process of management innovation development, Phase 2: Discover ideas to 

formulate innovation, Phase 3: Develop innovation, and Phase 4: Demonstrate 

feasibility) 

 This research is conducted under the process of management innovation 

development phase 1 which is to define needs for innovation by studying current and 

desirable states of the Thai language and culture program management based on the 

concept of agile learner characteristics. Then the need analysis is conducted to define 

needs which are brought into phase 2 to discover ideas to formulate innovation. 

Literature reviews, content analysis of feedbacks from open-ended questions, and best 

practices are studied and later to formulate the first draft of the innovation. The focus-

group of nine experts and stakeholders is conducted to obtain suggestions and to move 

along to phase 3 which is to develop innovation. The first draft of innovation is adjusted 

according to the expert and stakeholder’s inputs and resulted in the second draft of 

innovation. The second draft of the innovation is to evaluate its suitability and 

possibility by 15 stakeholders or innovation users individually. 
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4.3.1 The reviews of literature, researches, theories, methodologies and best 

practices in relation to the program management that promotes the concept of 

agile learner characteristics 

 The reviews cover the following. 

1. Agile/Scrum classroom 

2. Project-based learning 

3. Future-ready curriculum, instruction and assessment 

4. Summit Public Schools in the US 

1. Agile / Scrum classroom: Scrum is a learning process that engaged students in a 

meaningful and enjoyable way. Students organize their own learning starting with 

setting measurable and realistic goals, establishing action plan, activating the plan 

where in which is regularly self-inspected to maintain on the right track toward the goals 

(Rossum, Kadras, & Miller, 2013).  

 Himmelsbach  states that educators today need to design their course to be agile 

and engaging with the following strategies (Himmelsbach, 2018). 

1. Learning sprints: It requires achieving a specific outcome in a specific duration 

of time by starting with setting learning goal or expected outcome, then dive 

into the learning in sprint mode. Once the learning is completed followed up 

with assessment to see progress or areas for improvement. 

2. Scrums: It is a process that students work in a small team with specific role of 

their interests or expertise in effort to complete the task effectively. 

3. Backchannel is a high-tech version for students to ask questions or share 

opinions online in a real time. This technique is helpful for shy students to be a 

part in learning. Questions are projected on screen either with student’s name or 

an avatar or anonymously. 

4. Open Curriculums involve student to set the agenda and determine the path that 

makes sense to them as learners. 

5. Think-Pair-Share: It is a way to encourage participation by using interactive 

learning technologies or apps that can help analyzing student responses. 

 Agile is about teamwork and collaboration to accomplish either group or 

personal goals in a set time. The team will start with goal setting and end each class 

with reflection toward the set goal as expected, areas for improvement, what worked or 

did not (Prieto, 2016). 

 Scrum is a project-based learning framework where students would work in 

small teams to achieve the learning objectives by completing a project that is a real 

world issues or related to them (Krebs, 2018b). 
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 In summary of the agile and scrum classroom, it emphasizes highly on the 

outcome, collaboration, goal and action plan setting, and implementing the plan 

effectively. 

 

2. Project-based learning: PBL is claimed by many researchers that it is the suitable way 

to take today’s students to their future success. PBL offers opportunities to students to 

be engaged with real-world problems. It is challenging and interdisciplinary. Students 

are required to apply knowledge and skills in different context or situations and create 

products to solutions at the end. It is a student-centered that empower student’s 

ownership of their learning. Students must be prepared for the rapid changing world, 

and PBL help develop 21st century skills for critical thinking, communication, 

collaboration, and creativity that they need to live life successfully in the future 

(O’Brien). 

 

3. Future-ready curriculum, instruction and assessment: Future Ready Schools (FRS) is 

the nation’s largest network of innovative and passionate educators of America. FRS 

believes that if schools want to prepare student to be ready for the future, then the future-

ready skills needed to be integrated into curriculum, instruction and assessment. FRS 

sees the importance of engaging students in 21st century skills, personalized, 

technology-enabled, deeper learning. Curriculum and instruction must highly 

emphasize on authentic and real-world problem solving. Students are able to interact 

with digital content 24/7.  Assessment is geared toward performance-based and 

technology integrated. Self-reflection and critical thinking become a common practice 

(FRS). There are four ways to prepare student to be future-ready. First is to include future-

ready skill outcomes in assessment, second is to design instruction in a way that 

supports achievements of those outcomes, third is to create a classroom environment 

that supports development of future-ready skills, and last is to model and encourage 

classroom discussions around each skill (Bednar). 

 

4. The model of Summit School  in the United States is studied (Summit, 2017). Summit 

Public School was founded in 2003 by Diane Tavenner, CEO and Co-Founder of 

Summit, with the vision of preparing a diverse student population for success in a four-

year college or university, and to be thoughtful, contributing members of society. It is 

a reputable and innovative school that offers effective personalized learning and 

project-based curriculum that empowering students to drive their learning and success. 

The schools engage students in interdisciplinary and real-world projects. Students 

would set their learning goal weekly and surround with peers so they could help each 
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other solving problems. By internalizing a sense of purpose, self-direction, self-

sufficiency, collaboration, students learn the cognitive and life skills needed. The 

Summit model emphasizes on four measurable outcomes; cognitive skills, content 

knowledge, habits of success, and sense of purpose. Cognitive skill is essential and 

transferable lifelong skills, such as communication, critical thinking, collaboration, and 

creativity. Summit places the grading on the cognitive skills at the top priority where 

the rubric has been created to assess student work. Content knowledge is a vital element 

to exercise cognitive skills. Students need to master and understand what they are 

learning thoroughly, and they engage in learning at their own pace and can only move 

on when they demonstrate proficiency. Habits of success are mindsets and behaviors 

that support well-being and develop purpose. Students are to develop and demonstrate 

habits independently and able to transfer these habits to various life situations. Sense 

of purpose is self-awareness and pursuit of interests and goals.   

 
 

Figure 6: Summit Learning Student Outcomes (Learning, 2017) 
 

 1. Summit’s focus on cognitive skill is based on various researches and 

reputable frameworks. Summit has worked closely with Standard Center for 

Assessment in developing cognitive skills rubric in the total of 36 cognitive skills under 

seven domains: 

1. Textual Analysis: Theme/central idea, point of view/purpose, development, 

structure, word choice 

2. Using Sources: Selecting relevant sources, contextualizing source, synthesizing 

multiple sources 
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3. Inquiry: Asking questions, predicting/hypothesizing, designing processes and 

procedure 

4. Analysis and Synthesis: Identifying patterns and relationships, 

comparing/contrasting, making connections and inferences, critiquing the 

reasoning of others, justifying/constructing an explanation, interpreting 

data/information modeling 

5. Composing / Writing: Argumentative claim, narrative, counterclaims, 

informational/explanatory thesis, selection of evidence, explanation of 

evidence, integration of evidence, organization (transitions, cohesion, structure), 

introduction and conclusion 

6. Speaking and Listening: Discussion/contribution, preparation, norms/active 

listening 

7. Products and Presentation: Style and language (tone, academic language, 

syntax), oral presentation, multimedia in writing production, multimedia in oral 

presentation, conventions, precision 

Students are engaged in learning to develop and improve their cognitive skills through 

project-based learning where students get to showcase their learning and are assessed 

based on their performance 

  

 2. Content knowledge is a vehicle to cognitive skills development. Summit has 

developed standards-aligned resources to teach content knowledge in each subject. The 

content has been divided into key focus areas that are closely aligned to the Common 

Core Standards. Power focus areas are specific focus areas that are required for 

advancement to the next course. Each focus area contains playlists of various learning 

materials that students have the access to learning at all times. Students manage their 

own learning time at their pace and act as a responsible self-directed learner. Teachers’ 

roles are facilitator of self-directed learning, guiding students who might need support 

in content and in self-directed learning. Students also have access to peers and teachers, 

they are empowered to organize when and how to learn. 

  

 3. Habits of success are mindsets, behaviors, and the social and emotional skills 

that lead and guide students to be successful at both academic and non-academic tasks. 

Summit has adopted the Building Blocks for Learning framework developed by Dr. 

Brooke Stafford-Brizard on behalf of Turnaround for Children (2016) cited in (Summit, 

2017). There are five categories to development of skills. 

1. Healthy Development (attachment, stress management, self-regulation) 
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2. School Readiness (self-awareness, social awareness/relationship skills, 

executive functions) 

3. Mindsets for Self and School (growth mindset, self-efficacy, sense of belonging, 

relevance of school) 

4. Perseverance (resilience, agency, academic, tenacity) 

5. Independence and Sustainability (self-direction, curiously, civic identity) 

 

 

Figure 7: Building blocks for learning: A Framework for comprehensive student 

development (Stafford-Brizard, 2016) 
 

 Summit has designed the framework to the development of Habits of Success 

as follows. 

1. Individualized, Weekly Mentoring: Teacher’s role is as a mentor who provides 

one on one support weekly in setting goals, constructing action plans, and 

providing feedback on progress. Teacher as a mentor would closely oversee 

student or mentee overall progress in both academic content and social 

experiences. 

2. Self-Directed Learning has played vital part in developing Habits of Success as 

it is about learning content knowledge. Teacher would closely monitor and 

guide students to develop self-awareness, academic tenacity, curiosity, and self-

direction. Students use the Self-Directed Learning Cycle to set goals, develop a 

plan to achieve those goals, learn what they need to know, show evidence of 

what they have learned, and reflect on the process. 
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3. Project-Based learning provides opportunities and spaces for Habits of Success 

to be integrated into. 

4. Professional Development for Teachers would provide strategies that teachers 

could use to promote the Habits of Success.  

5. Home-School Connections further support Habits of Success. Knowing 

student’s background, home culture and language are beneficial to tailor habits 

supporting students’ contexts. 

6. Belonging in a Community enables students to make connection and see 

themselves as a part of community they live in. Interaction with community 

would provide real life experiences and urge students to do projects that address 

community’s issues. 

7. Restorative Practices help improving relationships between people and 

communities to foster positive and healthy school environment and atmosphere. 

8. Assessment on Habits of Success is used to support student’s improvement and 

growth as individuals, it is not used for student reporting.  

 
 

Figure 8: Self-Directed Learning Cycle (Summit, 2017) 
 

 4. Sense of Purpose is student’s interests, values, and skills which are articulated 

to be translated into fulfilled lives. Summit has laid out five critical components for 

Sense of Purpose. 

1. Self-Awareness (Interest, Skills, Knowledge, and Habits): Students are exposed 

to varied interests, encouraged to explore interests and to pursue those interests. 
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2. Values: Students need support understanding what they value and how to live 

those values in order to lead a fulfilled life. 

3. Relationships: Students build relationships effectively, and associate 

themselves with people who want them to be their best selves. 

4. Credible Path Toward Long-Term Goals: Students need to be able to articulate 

their future goals and have a credible path toward meeting those goals. 

5. Transition: Next step plan aligned with their interests, skills, knowledge, habits, 

values, and the long-term goals is set and supported by family members, 

teachers, and other important people in their life. 

  

 Summit has designed ways that students are able to develop purpose as follows. 

1. Goal-Setting: Students get to practice setting short-, medium-, and long-term 

goals in almost every learning activity. The goals are revisited regularly and 

frequently in order to keep track on their path to reach the goals. 

2. Mentor Community: Each student is a part of a mentor group that meets 

about one hour each week to build self-awareness and interact with those 

who hold different values, life experiences, interests and cultural norm to 

providing bonding, academic belonging, and the development of Habits of 

Success. 

3. Expeditionary Learning: Expeditions, Internships, and Service Trips: 

Students have opportunities to explore their interests and to pursue passions 

in-depth, authentic and projected-based learning for two weeks at a time, 

eight week per year. 

 Summit has been developing the assessment of sense of purport as they believe 

that any outcomes that the school values should have an aligned assessment. Currently, 

there are three components. 

1. Portfolio: It is an accumulative body of evidence that a student has selected 

and thoroughly analyzed in writing, along with the student’s long-term plan 

and next step. The portfolio should project the student’s growth and whom 

s/he has become. Other evidence in the portfolio includes peer testimonials, 

mentor testimonials, and outside-of-school artifacts. 

2. Personal Advisory Board: It is assembled at the end of the school year, the 

board comprises of family members, teachers, mentors, Expedition leaders, 

and other adults in the student’s life whom are chosen by the student. The 

board is the key audience for the oral defense other than reviewing and 

providing feedback on the portfolio. 
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3. Oral Defense: It is a golden opportunity for a student to present his or her 

portfolio to a personal advisory board which includes the following 

components. 

a. A brief narrative of overall learning journey including a 

discussion of his or her strengths, areas for growth, interests, and 

passions. 

b. A discussion of a student’s transition that aligns with his or her 

self-knowledge and values and includes a possible path toward 

accomplishing a long-term goal. The transition must be explained 

and defended relative to past and future. 

c. A descriptive and thank-you to members of the advisory board 

that have been major parts of shaping who s/he has become. 

 

4.3.2 Draft the management innovation of the Thai language and culture program 

based on the concept of agile learner characteristics (1st Draft) 

(The process of management innovation development, Phase 2: Discover ideas to 

formulate innovation) 

Phase 2: Discover ideas to formulate innovation is to bring the analysis result of the 

current and desirable states and need defined for synthesis. The findings showed that 

the agile learner characteristics are needed to be implemented in the Thai language and 

culture program management. Also, literature and researches of best practices related to 

the Thai language and culture program management based on the concept of agile 

learner characteristics had been obtained.  
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Table 4-13: Analysis and synthesis to formulate innovation for the Thai language 

and culture program management based on the concept of agile learner 

characteristics 

 

Innovation 

Development 

Define Needs  
Phase 1 

Discover new ideas  

to formulate innovation 

Phase 2 
Curriculum 

Development 

From the analysis of current 

and desirable states of Thai 

language and culture program 

for international schools in 

Thailand based on the concept 

of agile learner characteristics 

found the highest need in 

curriculum development as 

follows. 

1. Identifying learning 

outcomes that align with 

the need of Thai and global 

society which promotes the 

characteristics of seeking 

challenging situation and 

knowing what to do when 

facing uncertain situations. 

2. Designing learning units 

by integrating Thai 

language and culture into 

global situations and 

promoting the 

characteristic of seeking 

challenging situation, 

being a cognitive thinker 

and knowing what to do 

when facing uncertain 

situations. 

Literature and researches of best 

practices in the area of new way 

for curriculum development had 

been conducted and found the 

following. 

1. Project-based curriculum is a 

student-centered pedagogy 

that students acquire a deeper 

knowledge through active 

exploration of real-world 

challenges and problems. 

2. Curriculum is interdisciplinary. 

Thai subject is integrated to 

global context. 

3. Curriculum promotes 

characteristics of seeking 

challenging situations, being a 

cognitive thinker and knowing 

what to do when facing 

uncertain situations. 

4. Curriculum promotes problem 

finding to enhance intellectual 

and imaginative vision. 

Instructions From the analysis of current 

and desirable states of Thai 

language and culture program 

for international schools in 

Thailand based on the concept 

of agile learner characteristics 

Literature and researches of best 

practices in the area of new way 

for instruction had been 

conducted and found the 

following. 
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Innovation 

Development 

Define Needs  
Phase 1 

Discover new ideas  

to formulate innovation 

Phase 2 
found the highest need in 

instruction as followed. 

Constructing learning tools 

and materials to be accessible 

anytime and anywhere with the 

characteristics of seeking 

challenging situation, being a 

cognitive thinker and knowing 

what to do when facing 

uncertain situations. 

 

1. Learners have opportunities to 

interact with what they are 

learning or content, with peers 

or classmates, with teacher, 

and with community to 

practice cognitive thinking 

skills, collaborative skills, and 

taking or giving criticisms via 

project-based learning. 

2. Learning is personalized to 

meet individual interests and 

needs. Instruction is designed 

to support learner’s voice and 

choice. 

3. Technology enables 

personalized pathways for 

student learning through 

active and collaborative 

learning activities. Technology 

offers anywhere, anytime 

learning opportunities. 

Technology provides pathway 

for learner’s interaction with 

content, peers, teachers, and 

community. 

Evaluation From the analysis of current 

and desirable states of Thai 

language and culture program 

for international schools in 

Thailand based on the concept 

of agile learner characteristics 

found the highest need in 

instruction as followed. 

Utilizing the curriculum 

evaluation’s result to further 

develop learner to be ready 

Literature and researches of best 

practices in the area of new way 

for curriculum evaluation had 

been conducted and found the 

following. 

 

1. Build in future ready skill 

outcomes in formative and 

summative assessments 

and encourage more 
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Innovation 

Development 

Define Needs  
Phase 1 

Discover new ideas  

to formulate innovation 

Phase 2 
for the future with 

characteristics of seeking 

challenging situation, being 

a cognitive thinker and 

knowing what to do when 

facing uncertain situations. 

performance-based or 

contributing assessments. 

2. Assessment is data-driven 

decision making that 

impacts, informs, and 

improves learning in real 

time. 

 The innovation development for the Thai language and culture program 

management based on the concept of agile learner characteristics that is the result of 

this research study is called “SBK” Innovation with following details.  

1. Innovation Title:  
 Management Innovation for the Thai Language and Culture Program of 

International Schools in Thailand: “SBK Innovation” 
 

2. Principles and Rationale of Innovation 

 It is undeniable that we are living in a world of rapid change. Technology has 

become a main part of our lives that provides us with conveniences in many ways, but 

it can become a major threat to us as evidenced by the rise of Artificial Intelligence. The 

academic contents that schools teach students today might not be useful for them to use 

at work or to live life with in the future. The rise of the number of Thai national students 

attending international schools has ignited the question on the effectiveness of the Thai 

language and culture program has to offer our future leaders. The Thai language and 

culture program structures the pathway to future in hoping that it will equip students 

with characteristics needed to live successfully in future life. 

 Agile learner characteristics are needed to be instilled in today’s students to 

prepare them to be ready for the future. As the future is unpredictable and rapidly 

changing, we do not know what we teach students today will be useful for them in the 

future. Therefore, students are to be evolved with characteristics needed for future. Agile 

individual is flexible, adaptable, applying knowledge to perform successfully under 

new or first-time situations (De Meuse et al., 2010). Collaborative work, stepping out of 

comfort zone, welcoming feedback and criticisms, learning from success and failure 

are also vital characteristics of agile learners. 

 The literature and best practices were studied to obtained new ways and 

principles to draft the innovation. The Scrum for Education was studied, its theory 
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coincides with agile learner characteristics. Scrum is used in schools to support more 

effective learning where it keeps students to be accountable for their own learning 

objectives by completing a project through working in small groups. The eduScrum 

Theory is established on empirical process control theory that experience generates 

knowledge, and knowledge is the solid ground for decision making. There are three 

elements supporting every implementation of empirical process control; transparency, 

inspection, and adaptation. Transparency means process involving learning outcomes 

must be visible and agreeable to all participants; teacher and students. Inspection means 

the measurement of the progress toward learning goals to detect undesirable deviations. 

Adaptation means the instant correction of the plan to limit further deviation (Delhij, 

van Solingen, & Wijnands, 2015). Scrum is the project-based learning framework that 

would equip students with future-based mindset and characteristics; curiosity, initiative, 

persistence, adaptability, social and cultural awareness (Krebs, 2018a). The Scrum 

Framework enhance student’s collaboration, meaningful learning, locally and globally 

connectedness, and content creation. Hence Scrum could be the new way to manage the 

Thai language and culture program in the elements of curriculum development, 

instruction, and curriculum evaluation to promote the following characteristics to 

students; seeking challenging situations, being a cognitive thinker, and knowing what 

to do when facing uncertain situations.  

 Management Innovation for the Thai Language and Culture Program of 

International Schools in Thailand Based on the Concept of Agile Learner 

Characteristics derived from the innovation development as following. Phase one was 

to study the current and desirable states of the Thai language and culture program 

management based on the concept of agile learner characteristics via qualitative and 

quantitative data collection, and the highest needs were identified. The top two of the 

highest needs were; seeking challenging situations, and knowing what to do when 

facing uncertain situations, and were utilized in phase two of the innovation 

development process; discover ideas to formulate innovation. The analysis in phase one 

showed that curriculum development, instruction, and curriculum evaluation were vital 

elements to promote agile learner characteristics. The study of Scrum theory was 

conducted and utilized in promoting agile learner characteristics in students. 

 

3. Objective of the Innovation:  

 To develop the program management that is integrated agile learner 

characteristics into curriculum development, instruction, and evaluation.  
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4. Result of the Innovation 

  “Management Innovation for the Thai Language and Culture Program of 

International Schools in Thailand Based on the concept of Agile Learner Characteristics 

with SBK Innovation” will promote the effectiveness of the Thai language and culture 

program management to instill agile learner characteristics in students so that they are 

well equipped and ready to live life successfully in the future. 

5.  Innovation Features 

 SBK is the Thai language and culture program management in the elements of 

curriculum development, instruction, and curriculum evaluation to instill agile learner 

characteristic within students, and emphasize highly on two characteristics; seeking 

challenging situations, being a cognitive thinker, and knowing what to do when facing 

uncertain situations. 

 

6. Structure and infographic of Innovation

 
Figure 9: The 1st Draft of the Management Innovation for the Thai Language and 

Culture Program of International Schools in Thailand Based on the Concept of 

the Agile Learner Characteristics with SBK Innovation 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

112 

 

7. Essence, Practice, and Benchmark of Innovation 

 

Table 4-14: Essence, Practice and Benchmark of Innovation 

Essence of Innovation Practice  Benchmarks 

Management Innovation for the Thai Language and Culture Program of 

International Schools in Thailand with SBK Agile Learners 

The Thai Language and 

Culture program 

management with SBK 

Agile Learners. S stands 

for seeking challenging 

situation, B stands for 

being a cognitive thinker, 

and K stands for knowing 

what to do when facing 

uncertain situations. 

1. SBK Curriculum 

Development 

2. SBK Instruction 

3. SBK Evaluation 

Curriculum development, 

instruction, and 

curriculum evaluation 

promote the 

characteristics of seeking 

challenging situations, 

being a cognitive thinker, 

and knowing what to do 

when facing uncertain 

situations. 

Innovation 1: SBK Curriculum Development 

Curriculum is current to 

local and global issues, 

combined Thai and other 

subjects together, 

challenging to enhance 

intellectual, 

collaboratively oriented, 

and content creation 

oriented. 

 

1. Identifying learning 

outcomes that align with 

the need of Thai and 

global society which 

promotes the 

characteristics of seeking 

challenging situation, 

being a cognitive thinker, 

and knowing what to do 

when facing uncertain 

situations.  

2. Designing learning 

units by integrating Thai 

language and culture into 

global situations and 

promoting the 

characteristic of seeking 

challenging situation, 

being a cognitive thinker, 

and knowing what to do 

when facing uncertain 

situations. 

1. The number of student’s 

projects in relation to 

local and global issues. 

2. Student’s engagement 

and motivation to learn 

3. Positive and 

constructive atmosphere 

in classroom. 

 

Innovation 2: SBK Instruction 

Instruction provides 

opportunities for students 

to interact with peers, 

content, community, and 

Constructing learning 

tools and materials to be 

accessible anytime and 

anywhere with the 

1. Hybrid instruction is 

regularly offered 

throughout the year, and 
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teacher, and engage in 

learning activities before, 

during, and after the face 

to face class or 24/7 

through Scrum 

framework. 

characteristics of seeking 

challenging situation, 

being a cognitive thinker, 

and knowing what to do 

when facing uncertain 

situations. 

becomes norm of learning 

activity. 
2. Agile classroom 

3. Students interact with 

peers online and on site 

collaboratively. 
4. Students interact with 

community online and on 

site to experience real 

issues or to learn from. 
5. Students interact with 

content which is 

accessible anytime 

anywhere at their 

convenience happening 

24/7 in asynchronous 

lessons.  
Innovation 3: SBK Evaluation 

Evaluation inspects 

future-ready pathways for 

students. 

Utilizing the curriculum 

evaluation’s result to 

further develop learner to 

be ready for the future 

with characteristics of 

seeking challenging 

situation, being a 

cognitive thinker, and 

knowing what to do when 

facing uncertain 

situations. 

 

1. Future-Ready 

Curriculum: current, 

interdisciplinary, 

meaningful or relevant to 

students, and requires 

collaboration and 

contribution 

2. Future-Ready 

Instruction: accessible 

24/7, and Agile classroom 

3. Future-Ready 

Assessment:  
a. Assessment FOR learning to 

inform where the learning 

b. Assessment AS learning to 

reflect on self or their own 

performance in order to 

improve the learning. 
c. Assessment OF learning to 

make an impact. Student’s 

contribution or creation is 

assessed to showcase what 

they can create with content 

or knowledge they have 

learned. 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

114 

 

8. Implementation of the innovation:  

8.1 Schools form a committee consisting of Thai Principal, Thai Head department, 

Thai coordinator, and Thai teachers from all divisions to formulate an SBK 

Agile Learner implementation plan. 

8.2 The committee study the Thai language and culture program management 

thoroughly to instill SBK Agile Learner within students. 

8.3 The committee study school context, suitability and possibility to implement the 

SBK Agile Learner. 

8.4 The committee run a pilot class starting with strategic planning, action planning, 

executing as planned, and evaluating for whole school implementation. 

4.3.3 Suitability and feasibility of (1st draft) Management innovation for the Thai 

language and culture program of international schools in Thailand based on the 

concept of agile learner characteristics 

(The process of management innovation development Phase 3: Develop Innovation) 

 The focus group consisted of nine experts and stakeholders was conducted 

online via Zoom Meeting to evaluate the first draft of the innovation and to brainstorm 

the most suitable and feasible way to develop the innovation. The result of the focus 

group is as follows. 

 

Table 4-15: Demographic data of the experts and stakeholders evaluating 

innovation’s feasibility and suitability 

Group Demographic Information Total 

Quantity Percentage 

1 Expert in Innovation and Management 

Innovation 

2 22.22 

2 Expert in Agile learner Characteristics 2 22.22 

3 Thai Headmaster / Headmistress 2 22.22 

4 Thai Teachers from grade 1 -12 3 33.34 

  9 100 

 

Table 4-16: Evaluation of the 1st draft of the innovation 

Question Description Number of People 

Agree Disagree 

1 Innovation title 6 3 

2 Principle and Rationale of the Innovation 9 0 

3 Objective of the innovation 9 0 

4 Result of the Innovation 7 2 

5 Innovation Features 8 1 

6 Structure and infographic of Innovation 5 4 

7 Essence, Practice and Benchmark  7 2 

8 Implementation 9 0 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

115 

 

 The result showed in table 4-16 revealed that majority of the experts and 

stakeholders agreed with the feasibility and suitability of the 1st draft of the innovation. 

Additional comments were recorded for further adjustment as follows. 

1. Innovation title needs to be short and easy to remember. Considering the use 

of the word “Agile” might make the name becomes easier to read and 

remember. Also, agile is the characteristics as a whole and it is the main 

focus of the research. Therefore, using it should be justified. 

2. The characteristic in the affective domain with the highest PNImodified should 

be brought into developing the innovation in order to have all domains 

represented in the innovation.  

3. The essence, practices and benchmark section should be narrated instead of 

the table format. 

4. The practice needs to be explicitly elaborated with clear steps of actions. 

 

4.3.4 (2nd Draft) Management innovation for the Thai language and culture 

program of international schools in Thailand based on the concept of agile 

learner characteristics 

(The process of management innovation development Phase 3: Develop Innovation) 

 All suggestions and comments from the focus group were analyzed and the 

innovation was adjusted into the 2nd draft of the innovation titled “SWABK”. The 

characteristic in affective domain of welcoming feedback and criticism with the highest 

PNImodified was added so that characteristics from all three learning domains were 

covered. There was the rearrangement of each characteristic’s abbreviation in order to 

make the innovation title easy to call and remember. “A” standing for agile learner has 

been added so that the innovation title can be pronounced as a word. Details of the 

innovation was presented in the descriptive format instead of the table as follows. 

 

1. Innovation title: “SWABK” 

2. Principles and Rationale of Innovation:  

 The rapid change of the world today has created a question whether what 

schools teach students today, it would still be useful for students to live successful life 

in the future. Also, the rise of international schools in Thailand has generated another 

question on the effectiveness of the Thai language and culture program in international 

schools that would definitely affect the lives of Thailand’s future leaders. Students who 

study in international schools are from well to do family judging by the tuition’s fee. 

Therefore, it is fair to say they will become our future leader in economy, political 

sector or society. Thai language and culture program has an important role to craft Thai 
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identity for our quality-future leaders, and to serve as a tool to instill characteristics 

needed for students to live successful life in the future. Agile learner characteristics are 

believed to shape and prepare our students to be ready for the future. 

 “SWABK” is the management innovation for the Thai language and culture 

program according to the concept of agile learner characteristics. It emphasizes the 

academic management consisting of curriculum development, instruction, and 

evaluation. This innovation was developed under four phases of innovation 

development as follows. 

 1. Define needs for innovation by studying the current and the desired states 

 2. Discover ideas to formulate innovation by studying best practices and 

quantitative and qualitative content analysis  

 3. Develop innovation by brainstorming of experts during the focus group 

 4. Demonstrate feasibility of innovation 

 The study of current and desirable states of the Thai language and culture 

program management according to the concept of agile learner characteristics found 

that the characteristics with the highest need are Seeking challenging situation, Being a 

cognitive thinker, Knowing what to do when facing uncertain situations, Welcoming 

feedback and criticism. 

 The study of best practices to promote agile learner characteristics indicates that 

curriculum need to be interdisciplinary and meaningful. Students are parts of learning 

process, who need to develop deeper and critical thinking, and skills needed beyond 

classroom. Learning enhances cognitive thinking, communication, creativity and 

collaboration. 

 The data above including suggestions from the experts and stakeholders have 

been brought into the innovation development for the Thai language and culture 

program management according to the concept of agile learner characteristics titled 

“SWABK”. SWABK derives from five characteristics which are Seeking challenging 

situations, Welcoming feedback and criticism, Agile, Being a cognitive thinker, and 

Knowing what to do when facing uncertain situations. This innovation would enhance 

the effectiveness of the academic management of the Thai language and culture 

program and also promote and develop the characteristics that students need to face 

with the uncertain world in the future. 

3. Objective of the innovation:  

 To develop the Thai language and culture program management comprised of 

the curriculum development, the instruction, and the evaluation that promote the 

following characteristics within students; Seeking challenging situations, Welcoming 

feedback and criticism, Agile learner, Being a cognitive thinker, and Knowing what to 

do when facing uncertain situations. 
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4. The result of the innovation:  

 SWABK aims to develop three elements which are the curriculum development, 

the instruction, and the evaluation that enable international schools to develop its 

management that leads to promoting the future-ready characteristics as follows. 

 S = Seeking challenging situations: Students are courageous to stepping out of 

their comfort zone to explore and try new experiences which lead to constantly 

new learning. 

 W = Welcoming feedback and criticism: Students practice giving constructive 

criticism and critically listen to other’s criticism to refine their work, their ways 

of learning and practices to achieve their set goals. 

 B = Being a cognitive thinker: Students are able to think critically, connect and 

apply what they have already known to new knowledge to benefit their current 

work. 

 K = Knowing what to do when facing uncertain situations: Students calmly 

figure out ways to overcome hurdles and obstacles to finally accomplish their 

goals. 

5. Features of the innovation:  

 SWABK aims to develop three elements which are the curriculum development, 

the instruction, and the evaluation as follows. 

 1. Curriculum development: Curriculum is designed to be flexible to the local 

and global society around students. Curriculum is meaningful and related to students. 

Thai subject is integrated into other subjects. Collaborative learning is promoted to 

develop the expected characteristics “SWABK” which are seeking challenging 

situations, welcoming feedback and criticism, being a cognitive thinker, and knowing 

what to do when facing uncertain situations. The ways of practices are as follows. 

 1.1 Identify learning outcomes aligning with the need of Thai and global society 

and promoting the characteristic of seeking challenging situations. Students are 

courageous to stepping out of their comfort zone to experience the un-experiences and 

to enjoy the challenge. 

 1.2 Identify learning outcomes aligning with the need of Thai and global society 

and promoting the characteristic of welcoming feedback and criticism to adjust and 

improve their work, and finally accomplishing the goal. 

 1.3 Identify learning outcomes aligning with the need of Thai and global society 

and promoting the characteristic of being a cognitive thinker who is able to connect the 

knowledge s/he knows to new knowledge that leads to thorough understanding and 

beneficial application. 
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 1.4 Identify learning outcomes aligning with the need of Thai and global society 

and promoting the characteristic of knowing what to do when facing uncertain 

situations. Students are able to overcome hurdles and obstacles, finally solve problem 

and accomplish their goals. 

 1.5 Designing learning units by integrating Thai language and culture into global 

situations and promoting the characteristic of seeking challenging situations. Units of 

study are relative to real-world issues and meaningful to students that stimulate students 

to further study and offer solutions to problems using knowledge from various subjects 

and skills. 

 1.6 Designing learning units by integrating Thai language and culture into global 

situations and promoting the characteristic of welcoming feedback and criticism. The 

units of study highlight collaboration and creation of knowledge which later presented 

to the class for feedback and suggestions to further improve the work as expected. 

 1.7 Designing learning units by integrating Thai language and culture into global 

situations and promoting the characteristic of being a cognitive thinker who connect 

new knowledge to what they have already known into thorough understanding and 

finally create completed work. 

 1.8 Designing learning units by integrating Thai language and culture into global 

situations and promoting the characteristic of knowing what to do when facing 

uncertain situations. Units are designed for students to experience hurdles and obstacles 

so that they learn strategies to solve problems and finally reach the goals. 

 2. Instruction is to design learning experiences to associate students with 

content, teacher, peers and community at their convenient time beyond classroom 

setting. The ways of practices are as follows. 

 2.1 Constructing learning tools and materials to be accessible anytime and 

anywhere and promoting the characteristic of seeking challenging situations. Students 

are encouraged to step out of their comfort zone, to find problem surrounding them 

locally and globally including problems that have not yet existed but possibly to happen. 

Problem finding would enhance student’s intellectual and visionary. 

 2.2 Constructing learning tools and materials to be accessible anytime and 

anywhere and promoting the characteristic of welcoming feedback and criticism. 

Students are provided with spaces to give and receive feedback or criticism in physical 

and virtual classroom, and in synchronous and asynchronous ways at their convenient 

time. 

 2.3 Constructing learning tools and materials to be accessible anytime and 

anywhere and promoting the characteristic of being a cognitive thinker. Learning 

activity stimulates students to identify problem, study related information, discuss 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

119 

 

finding, evaluate finding, identify solutions, propose solutions, and evaluate the 

learning. 

 2.4 Constructing learning tools and materials to be accessible anytime and 

anywhere and promoting the characteristic of knowing what to do when facing 

uncertain situations. Learning materials structure learning activity that leads to solving 

problems with principles as follows; identify problems from information at hands, 

identify things that already know, identify what can help to solve the problems, plan 

the most possible ways to solve the problems, select the best way, minister as indicated 

in the plan selected, and promptly select another plan if the current plan is ineffective. 

After the accomplishment, reflection is deployed to evaluate the lesson learned and 

lesson to be learned. 

 3. Evaluation is conducted in various ways to assess student’s learning 

according to their proficiency level in three ways. Assessment for learning to inform 

where the learning is. Teacher is then able to adjust learning activity to meet learner’s 

needs. Assessment as learning to reflect on self or their own performance in order to 

improve the learning. Students regularly perform self-reflecting to adjust their learning 

plan to meet their learning goal or expected outcomes. Assessment of learning to make 

an impact. Student’s contribution or creation is assessed to showcase what they can 

create with content or knowledge they have learned. The ways of practices are as 

follows. 

 3.1 Utilizing the curriculum evaluation’s result to further develop learner to be 

ready for the future with characteristic of seeking challenging situation. Assessment 

happens in three ways; assessment for learning, assessment as learning, and assessment 

of learning. The assessment of learning focuses highly on new learning outcomes or 

knowledge creation that has yet been done, students place themselves out of the comfort 

zone. 

 3.2 Utilizing the curriculum evaluation’s result to further develop learner to be 

ready for the future with characteristic of welcoming feedback and criticism. 

Assessment happens in three ways; assessment for learning, assessment as learning, 

and assessment of learning. Process of learning is examined while learning and at the 

end of the learning that includes continually practice of giving and receiving feedback 

which eventually becomes a norm in learning. 

 3.3 Utilizing the curriculum evaluation’s result to further develop learner to be 

ready for the future with characteristic of being a cognitive thinker. Assessment happens 

in three ways; assessment for learning, assessment as learning, and assessment of 

learning. The assessment of learning focuses highly on knowledge creation derived 

from critical thinking and problem-solving skills. 
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 3.4 Utilizing the curriculum evaluation’s result to further develop learner to be 

ready for the future with characteristic of knowing what to do when facing uncertain 

situations. Learning activity promoting creative thinking, brainstorming, reflection, 

thinking outside the box is examined. Teachers are to provide learning activity to 

encourage problem-solved thinking and value solutions to problems. Teachers ask open-

ended questions to stimulate critical thinking. Teacher acts as an observer while students 

are working collaboratively through argumentative discussions, exchanging ideas for 

solutions to promote learning atmosphere with freedom of thoughts. Teacher is a role 

model of being a problem solver to unexpected situations, and of being friended to 

failure as a part of learning journey. 

6. Implementation of innovation 

 6.1 In policy level: Formulate a working committee consisting of Thai 

Headmaster or Headmistress, Thai Head Department or Thai Coordinator, teacher 

representative from each division (early year, elementary, middle school, and high 

school). 

 6.1.1 Curriculum Development: 

  1) Examine the current curriculum of the Thai language and culture 

program whether it contains the following; flexible and current to Thai and global 

situations, relative and meaningful to students, integrated into other subject areas, 

promoting collaboration, emphasizing characteristics of SWABK (seeking challenging 

situations, welcoming feedback and criticism, being a cognitive thinker, and knowing 

what to do when facing uncertain situations). 

  2) The committee collects weaknesses to guide crafting solutions in 

policy level. 

  3) Pilot the use of curriculum development’s policy to promote the 

expected characteristics (SWABK). 

  4) Evaluate the use of curriculum development’s policy for success and 

areas needed improvement to further implement the policy across the school. 

 6.1.2 Instruction: 

  1) Examine learning activity, learning tools and materials whether it 

contains the following; providing opportunities for students to interact with content, 

with peers, with teacher, and with community at their convenient time beyond the 

physical classroom, highly emphasizing on convenient access to learning anytime and 

anywhere. 

  2) The committee collects weaknesses to guide crafting policy and 

practices to support teachers in designing learning activity and creating learning 
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materials promoting expected characteristics that enable students to access learning 

anytime anywhere. 

  3) Pilot the policy of constructing learning activity and materials to be 

accessible to students anytime and anywhere. 

  4) Evaluate the use of instruction’s policy for success and areas needed 

improvement to further implement the policy across the school. 

 6.1.3 Evaluation: 

  1) Examine the variety of assessment types, frequency of assessment, 

and whether it assesses the expected agile learner characteristics. 

  2) The committee collects weaknesses to guide crafting policy and 

practices to support teachers in designing assessment to serve the differences of 

individual learning needs and the expected characteristics. 

  3) Pilot the policy that highly emphasizes on the differences of individual 

learning needs and the expected characteristics. 

4) Evaluate the use of evaluation’s policy for success and areas needed improvement to 

further implement the policy across the school. 

 6.2 In operational level: The opened communication and involvement of non-

committee members are crucial to the success of the implementation. Non-committee 

members are continually informed and able to provide inputs starting at the policy level 

in order to engage them in transparency of decision-making process. Therefore, the 

policy and the practices are acknowledged, accepted and led to full cooperation to 

improve student’s learning with expected characteristics. The operational committee of 

each level is formed and included every teacher. 

 6.2.1 Curriculum development: 

  1) The committee sets the parameter and timeline for developing the 

curriculum that is measurable. 

  2) The committee outlines the plan to develop curriculum considering 

these guidelines; within student’s interests, current and timely to Thai and global 

society, integration of other subjects, aligning with the learning outcomes stated in the 

OPEC’s curriculum (Office of the Private Education Commission), and explicitly 

identifying the expected characteristics. 

  3) Examine the feasibility of the curriculum 

  4) Pilot the use of developed curriculum 

  5) Evaluate the use of the curriculum, adjust during its use, and evaluate 

after the use by teachers and students for further improvement that promotes the 

expected characteristics: seeking challenging situations, welcoming feedback and 
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criticism, being a cognitive thinker, and knowing what to do when facing uncertain 

situations. 

 6.2.2 Instruction: 

  1) Schools provide technology needed for teachers to construct learning 

materials and design learning activity that serve student’s interaction with content, with 

peers, with teacher, and with community anytime and anywhere. 

  2) Schools provide professional development on new applications, 

platform or technology that would be beneficial to construct learning materials and 

design learning activity with 24/7 access. 

  3) Teachers construct learning material and design learning activity that 

serve the differences of individual’s learning needs, align with learning outcomes, and 

promote the expected characteristics SWABK (seeking challenging situations, 

welcoming feedback and criticism, being a cognitive thinker, and knowing what to do 

when facing uncertain situations). 

  4) Teachers design learning activity that encourages student’s 

collaboration to develop expected agile learner characteristics; seeking challenging 

situations, welcoming feedback and criticism, being a cognitive thinker, and knowing 

what to do when facing uncertain situations. 

 6.2.3 Evaluation 

  1) Teachers design various types of assessment to serve the differences 

of student’s learning needs. The assessment is to measure individual progress. 

  2) Teachers create opportunities for students to self-reflect and peer-

assess in order to practice giving and receiving feedback and criticism, and to use 

received feedback to further improve the learning or the work. 

  3) Teachers and students collaboratively set the criteria for assessment 

indicating expected characteristics: seeking challenging situations, welcoming feedback 

and criticism, being a cognitive thinker, and knowing what to do when facing uncertain 

situations. 

  4) Assessment happens anytime; before, during and after the learning so 

that the unknown will lead to further study and fulfill the knowledge gap. 

  5) Assessment focuses on the result of the knowledge not the knowledge 

itself. 

  6) Students have opportunities to assess teachers for further 

improvement to be an effective learning facilitator. 
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7. Structure and Infographic of the Innovation 

 

 
 

Figure 10: Structure and Infographic of Innovation “SWABK” 

 

4.3.5 Suitability and possibility of (2nd draft) Management innovation for the 

Thai language and culture program of international schools in Thailand based on 

the concept of agile learner characteristics  
(The process of management innovation development, Phase 4: Demonstrate feasibility) 

 The first draft of the innovation has been revised and adjusted according to the 

experts’ and stakeholders’ feedback and opinions, and resulted in the 2nd draft of the 

innovation. The 2nd draft of the innovation is later evaluated its suitability and possibility 

by 15 individual stakeholders. 

 The table 4-17 shows that the stakeholders who evaluate the suitability and 

possibility of the second innovation’s draft are from schools that use different 

curriculum as follows; four people from the British curriculum schools, four people 

from American curriculum schools, two people from IB curriculum schools and five 

people from other national curriculum schools. Four people out of the fifteen are the 

Thai headmaster or headmistress. Three people serve as the head of Thai department 

whom also teach some classes as well. The rest are teachers from all grade levels. 
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Table 4-17: Demographic data of the stakeholders evaluating innovation’s 

suitability and possibility 

 

Informants 
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) Total (N=15) 

N
u
m

b
er

 

P
er
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n

ta
g

e 

Gender Male 1 1 0 1 3 20 

Female 3 3 2 4 12 80 

 

 

Age 

Below 30 0 0 0 0 0 0 

30-40 1 1 0 1 3 20 

41-50 2 3 2 3 10 66.67 

51-60 1 0 0 1 2 13.33 

61 up 0 0 0 0 0 0 

 

Highest 

level of 

education 

Bachelor’s 

Degree 

0 0 0 1 1 6.66 

Master’s 

Degree 

2 2 2 3 10 66.67 

Doctorate 

Degree 

2 2 0 0 4 26.67 

 

 

 

 

 

 

 

 

Current 

position 

Thai 

Headmaster/ 
Headmistress 

3 1 0 0 4 26.67 

Thai Head 

department 

0 2 1 0 3 20 

Thai Teacher 

in early year  

0 0 0 1 1 6.66 

Thai Teacher 

in Middle 

school 

0 0 0 2 2 13.33 

Thai Teacher 

in High 

School 

1 0 0 2 3 20 

Thai Teacher 

in Elementary 

0 0 1 0 1 6.66 

Thai Teacher 

in various 

grade levels 

0 1 0 0 1 6.66 

Total number 4 4 2 5 15 

Total percentage 26.67 26.67 13.33 33.33 100 
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Table 4-18: The suitability and possibility of the (2nd draft) management innovation 

for the Thai language and culture program of international schools in Thailand 

based on the concept of agile learner characteristics 

 

SWABK Innovation Suitability Possibility 

X  S.D. Result 
X  S.D. Result 

1. Innovation Title: “SWABK” 4.27 0.594 high 4.33 0.488 high 

2. Principles and Rationale of the 

innovation 
4.87 0.352 highest 4.67 0.488 highest 

3. Objective of the innovation 4.93 0.258 highest 4.73 0.458 highest 

4. Result of the innovation 4.73 0.458 highest 4.53 0.516 highest 

5. Features of the innovation in the 

element of curriculum 

development 

4.73 0.458 highest 4.67 0.488 highest 

6. Features of the innovation in the 

element of instruction 
4.87 0.352 highest 4.73 0.458 highest 

7. Features of the innovation in the 

element of evaluation 
4.73 0.458 highest 4.53 0.640 highest 

8. Implementation in the policy level 4.87 0.352 highest 4.73 0.458 highest 

9. Implementation in the operational 

level 
4.80 0.414 highest 4.73 0.458 highest 

10. Structure and infographic of the 

innovation 
4.60 0.632 highest 4.60 0.507 highest 

 

 The result in table 4-18 shows that the innovation title has high suitability (X = 

4.27) and high possibility (X = 4.33). The principles and rationale of the innovation has the 

highest suitability (X = 4.87) and the highest possibility (X = 4.67). The objective of the 

innovation has the highest suitability (X 4.93) and the highest possibility (X = 4.73). The 

result of the innovation has the highest suitability (X = 4.73) and the highest possibility 

(�̅�=4.53). The features of the innovation in the element of curriculum development has 

the highest suitability (X = 4.73) and the highest possibility (X = 4.67). The features of the 

innovation in the element of instruction has the highest suitability (X = 4.87) and the 

highest possibility (X = 4.73). The features of the innovation in the element of evaluation 

has the highest suitability (X = 4.73) and the highest possibility (X =4.53). The 

implementation in the policy level has the highest suitability (X = 4.87) and the highest 

possibility (X = 4.73). The implementation in the operational level has the highest 

suitability (X = 4.80) and the highest possibility (X = 4.73). The structure and infographic of 

the innovation has the highest suitability (X = 4.60) and the highest possibility (X = 4.60).    

 In the element of curriculum development finds that designing flexible 

curriculum, current to local and global situations, meaningful and relevant to students, 
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integrating other subjects to Thai, promoting collaboration and expected characteristics 

show the suitability and possibility at the highest level (X = 4.73 and X = 4.67) respectively.  

 In the element of instruction finds that designing learning activity that allows 

students’ interaction with content, teacher, peers, and community at their own pace and 

conveniences show the suitability and possibility at the highest level (X = 4.73 and X = 

4.53) respectively. 

 In the element of evaluation finds that providing variety of assessment to serve 

different learning needs, teacher using the assessment data to adjust learning activity to 

reach learning goals, assessment for, as, and of learning, students’ self-reflection and 

peer assessment show the suitability and possibility at the highest level (X = 4.87 and X = 

4.73) respectively. 

 The stakeholders have suggested for improvement as follows. 

1. The title of innovation has three folds of comments; first group said the title is 

short and easy to remember, the second group said the title is difficult to say 

and hard to remember, and the third group said it sounds odd but interesting. 

2. The principles and rationales of the innovation are precisely stated, suitable and 

aligned with the title and enable to visualize its elements. One comment was 

whether this innovation can be implemented in other subjects. 

3. The objective of the innovation is clearly stated and aligned with the principles 

and rationales. One comment was on the word choice, it is slightly different 

between listening to feedback and accepting feedback.  

4. The result of the innovation covers all three elements of the academic 

management; curriculum development, instruction, and evaluation. 

5. The features of the innovation in the area of curriculum development is suitable 

to local and is flexibly adjusted to Thailand’s and the world’s situations. The 

integration to other subjects and relation to students would lead students to make 

connections and value the learning. 

6. The features of the innovation in the area of instruction is clearly stated and 

stimulates students to be reflective learner in order for self-improvement. 

7. The features of the innovation in the area of evaluation is suitable, some 

correction on word choices to limit redundancy. One point to consider is to 

define “the future world”. 

8. The implementation in the policy and operational level are clearly stated and 

possible for practices. 

9. The structure and infographic of the innovation needs some slight adjustments; 

the image representing S is unclear, add the arrows among curriculum 

development, instruction and evaluation to address its relations, use a smoother 
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color instead of the green circle around each letter, and add the innovation’s title 

in the inner circle. 

 

4.3.6 Management innovation for the Thai language and culture program of 

international schools in Thailand based on the concept of agile learner 

characteristics (Completed Innovation) 

 The comments and suggestions for improvement from the stakeholders have 

been used to finalize the completed innovation for the Thai language and culture 

program management of international schools in Thailand based on the concept of 

agile learner characteristics titled “SWABK”. The differences between second draft 

and final draft are as follows. The infographic with the innovation title “SWABK” in 

the central circle was replaced with “Agile Learner” using a bigger font size on “A” so 

that it looked as a part of the title “SWABK”. The positions of each characteristic in 

the infographic were rearranged by having “S” at the far left so that it could be read 

easier as “SWABK”. The green rings around each characteristic’s abbreviation were 

removed to eliminate the contrast. The image for the characteristic of seeking 

challenging situations or S as the abbreviation was redrawn to better represent its 

meaning.  

 

1. Innovation Title:  

“SWABK”  

The Management Innovation for International Schools’ Thai Program 

 

2. Principles and Rationales: 

 The rapid change of the world today has created a question whether what 

schools teach students today, it would still be useful for students to live successful life 

in the future. Also, the rise of international schools in Thailand has generated another 

question on the effectiveness of the Thai language and culture program in international 

schools that would definitely affect the lives of Thailand’s future leaders. Students who 

study in international schools are from well to do family judging by the tuition’s fee. 

Therefore, it is fair to say they will become our future leader in economic, political or 

society. Thai language and culture program has an important role to pave the way for 

stability for our students in the future, and to serve as a tool to instill characteristics 
needed to live life successfully in the future. Agile learner characteristics are believed 

to shape and prepare our students to be ready for the future. 
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 “SWABK” is the management innovation for the Thai language and culture 

program based on the concept of agile learner characteristics. It emphasizes the 

academic management consisting of curriculum development, instruction, and 

evaluation. This innovation was developed under four phases of innovation 

development as follows. 

1. Define needs for innovation by studying the current and the desired states 

2. Discover ideas to formulate innovation by studying best practices and quantitative 

and qualitative content analysis  

3. Develop innovation by brainstorming of experts during the focus group 

4. Demonstrate feasibility of innovation 

 

 The study of current and desirable states of the Thai language and culture 

program management based on the concept of agile learner characteristics found that 

the characteristics with the highest need are Seeking challenging situation, Being a 

cognitive thinker, Knowing what to do when facing uncertain situations, Welcoming 

feedback and criticism. 

 The study of best practices to promote agile learner characteristics indicates that 

curriculum need to be interdisciplinary and meaningful. Students are parts of learning 

process, and develop deeper and critical thinking, and skills needed beyond classroom. 

Learning enhances cognitive thinking, communication, creativity and collaboration. 

 The data above including suggestions from the experts and stakeholders have 

brought into the innovation development for the Thai language and culture program 

management according to the concept of agile learner characteristics titled “SWABK”. 

SWABK derives from five characteristics which are Seeking challenging situations, 

Welcoming feedback and criticism, Being a cognitive thinker, and Knowing what to do 

when facing uncertain situations. This innovation would enhance the effectiveness of 

the academic management of the Thai language and culture program and also promote 

and develop the characteristics that students need to face with the uncertain world in 

the future. 

 

3. Objective of the innovation:  

 To develop the Thai language and culture program management comprised of 

the curriculum development, the instruction, and the evaluation that promote the 

following characteristics within students; Seeking challenging situations, Welcoming 

feedback and criticism, Agile learner, Being a cognitive thinker, and Knowing what to 

do when facing uncertain situations. 
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4. The result of the innovation:  

 SWABK aims to develop three elements which are the curriculum development, 

the instruction, and the evaluation that enable international schools to develop its 

management that leads to promoting the future-ready characteristics as follows. 

 S = Seeking challenging situations: Students are courageous to stepping out of 

their comfort zone to explore and try new experiences which lead to constantly 

new learning. 

 W = Welcoming feedback and criticism: Students practice giving constructive 

criticism and critically listen to other’s criticism to refine their work, their ways 

of learning and practices to achieve their set goals. 

 B = Being a cognitive thinker: Students are able to think critically, connect and 

apply what they have already known to new knowledge to benefit their current 

work. 

 K = Knowing what to do when facing uncertain situations: Students calmly 

figure out ways to overcome hurdles and obstacles to finally accomplish their 

goals. 

 

5. Features of the innovation:  

 SWABK aims to develop three elements which are the curriculum development, 

the instruction, and the evaluation as follows. 

 1. Curriculum development: Curriculum is designed to be flexible to the local 

and global society around students. Curriculum is meaningful and related to students. 

Thai subject is integrated into other subjects. Collaborative learning is promoted to 

develop the expected characteristics “SWABK” which are seeking challenging 

situations, welcoming feedback and criticism, being a cognitive thinker, and knowing 

what to do when facing uncertain situations. The ways of practices are as follows. 

 1.1 Identify learning outcomes aligning with the need of Thai and global society 

and promoting the characteristic of seeking challenging situations. Students are 

courageous to stepping out of their comfort zone to experience the un-experiences and 

to enjoy the challenge. 

 1.2 Identify learning outcomes aligning with the need of Thai and global society 

and promoting the characteristic of welcoming feedback and criticism to adjust and 

improve their work, and finally accomplishing the goal. 

 1.3 Identify learning outcomes aligning with the need of Thai and global society 

and promoting the characteristic of being a cognitive thinker who is able to connect the 
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knowledge s/he knows to new knowledge that leads to thorough understanding and 

beneficial application. 

 1.4 Identify learning outcomes aligning with the need of Thai and global society 

and promoting the characteristic of knowing what to do when facing uncertain 

situations. Students are able to overcome hurdles and obstacles, finally solve problem 

and accomplish their goals. 

 1.5 Designing learning units by integrating Thai language and culture into global 

situations and promoting the characteristic of seeking challenging situations. Units of 

study are relative to real-world issues and meaningful to students that stimulate students 

to further study and offer solutions to problems using knowledge from various subjects 

and skills. 

 1.6 Designing learning units by integrating Thai language and culture into global 

situations and promoting the characteristic of welcoming feedback and criticism. The 

units of study highlight collaboration and creation of knowledge which later presented 

to the class for feedback and suggestions to further improve the work as expected. 

 1.7 Designing learning units by integrating Thai language and culture into global 

situations and promoting the characteristic of being a cognitive thinker who connect 

new knowledge to what they have already known into thorough understanding and 

finally create completed work. 

 1.8 Designing learning units by integrating Thai language and culture into global 

situations and promoting the characteristic of knowing what to do when facing 

uncertain situations. Units are designed for students to experience hurdles and obstacles 

so that they learn strategies to solve problems and finally reach the goals. 

 2. Instruction is to design learning experiences to associate students with 

content, teacher, peers and community at their convenient time beyond classroom 

setting. The ways of practices are as follows. 

 2.1 Constructing learning tools and materials to be accessible anytime and 

anywhere and promoting the characteristic of seeking challenging situations. Students 

are encouraged to step out of their comfort zone, to find problem surrounding them 

locally and globally including problems that have not yet existed but possibly to happen. 

Problem finding would enhance student’s intellectual and visionary. 

 2.2 Constructing learning tools and materials to be accessible anytime and 

anywhere and promoting the characteristic of welcoming feedback and criticism. 

Students are provided with spaces to give and receive feedback or criticism in physical 

and virtual classroom, and in synchronous and asynchronous ways at their convenient 

time. 
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 2.3 Constructing learning tools and materials to be accessible anytime and 

anywhere and promoting the characteristic of being a cognitive thinker. Learning 

activity stimulates students to identify problem, study related information, discuss 

finding, evaluate finding, identify solutions, propose solutions, and evaluate the 

learning. 

 2.4 Constructing learning tools and materials to be accessible anytime and 

anywhere and promoting the characteristic of knowing what to do when facing 

uncertain situations. Learning materials structure learning activity that leads to solving 

problems with principles as follows; identify problems from information at hands, 

identify things that already know, identify what can help to solve the problems, plan 

the most possible ways to solve the problems, select the best way, minister as indicated 

in the plan selected, and promptly select another plan if the current plan is ineffective. 

After the accomplishment, reflection is deployed to evaluate the lesson learned and 

lesson to be learned. 

 3. Evaluation is conducted in various ways to assess student’s learning 

according to their proficiency level in three ways. Assessment for learning to inform 

where the learning is. Teacher is then able to adjust learning activity to meet learner’s 

needs. Assessment as learning to reflect on self or their own performance in order to 

improve the learning. Students regularly perform self-reflecting to adjust their learning 

plan to meet their learning goal or expected outcomes. Assessment of learning to make 

an impact. Student’s contribution or creation is assessed to showcase what they can 

create with content or knowledge they have learned. The ways of practices are as 

follows. 

 3.1 Utilizing the curriculum evaluation’s result to further develop learner to be 

ready for the future with characteristic of seeking challenging situation. Assessment 

happens in three ways; assessment for learning, assessment as learning, and assessment 

of learning. The assessment of learning focuses highly on new learning outcomes or 

knowledge creation that has yet been done, students place themselves out of the comfort 

zone. 

 3.2 Utilizing the curriculum evaluation’s result to further develop learner to be 

ready for the future with characteristic of welcoming feedback and criticism. 

Assessment happens in three ways; assessment for learning, assessment as learning, 

and assessment of learning. Process of learning is examined while learning and at the 

end of the learning that includes continually practice of giving and receiving feedback 

which eventually becomes a norm in learning. 

 3.3 Utilizing the curriculum evaluation’s result to further develop learner to be 

ready for the future with characteristic of being a cognitive thinker. Assessment happens 
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in three ways; assessment for learning, assessment as learning, and assessment of 

learning. The assessment of learning focuses highly on knowledge creation derived 

from critical thinking and problem-solving skills. 

 3.4 Utilizing the curriculum evaluation’s result to further develop learner to be 

ready for the future with characteristic of knowing what to do when facing uncertain 

situations. Learning activity promoting creative thinking, brainstorming, reflection, 

thinking outside the box is examined. Teacher must provide learning activity to 

encourage problem-solved thinking and value solutions to problems. Teacher asks open-

ended questions to stimulate critical thinking. Teacher acts as an observer while students 

are working collaboratively through argumentative discussions, exchanging ideas for 

solutions to promote learning atmosphere with freedom of thoughts. Teacher is a role 

model of being a problem solver to unexpected situations, and of being friended to 

failure as a part of learning journey. 

 

6. Implementation of innovation 

 6.1 In policy level: Formulate a working committee consists of Thai Headmaster 

or Headmistress, Thai Head Department or Thai Coordinator, teacher representative 

from each division (early year, elementary, middle school, and high school) 

 6.1.1 Curriculum Development: 

 1) Examine the current curriculum of the Thai language and culture program 

whether it contains the following; flexible and current to Thai and global situations, 

relative and meaningful to students, integrated into other subject areas, promoting 

collaboration, emphasizing characteristics of SWABK (seeking challenging situations, 

welcoming feedback and criticism, agile learner, being a cognitive thinker, and 

knowing what to do when facing uncertain situations). 

 2) The committee collects weaknesses to guide crafting solutions in policy level. 

 3) Pilot the use of curriculum development’s policy to promote the expected 

characteristics (SWABK). 

 4) Evaluate the use of curriculum development’s policy for success and areas 

needed improvement to further implement the policy across the school. 

 6.1.2 Instruction: 

 1) Examine learning activity, learning tools and materials whether it contains the 

following; providing opportunities for students to interact with content, with peers, with 

teacher, and with community at their convenient time beyond the physical classroom, 

highly emphasizing on convenient access to learning anytime and anywhere. 

 2) The committee collects weaknesses to guide crafting policy and practices to 

support teachers in designing learning activity and creating learning materials 
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promoting expected characteristics that enable student to access learning anytime 

anywhere. 

 3) Pilot the policy of constructing learning activity and materials to be accessible 

to students anytime and anywhere. 

 4) Evaluate the use of instruction’s policy for success and areas needed 

improvement to further implement the policy across the school. 

 6.1.3 Evaluation: 

 1) Examine the variety of assessment types, frequency of assessment, and 

whether it assesses the expected agile learner characteristics. 

 2) The committee collects weaknesses to guide crafting policy and practices to 

support teachers in designing assessment to serve the differences of individual learning 

needs and the expected characteristics. 

 3) Pilot the policy that highly emphasizes on the differences of individual 

learning needs and the expected characteristics. 

 4) Evaluate the use of evaluation’s policy for success and areas needed 

improvement to further implement the policy across the school. 

 6.2 In operational level: The opened communication and involvement of non-

committee members are crucial to the success of the implementation. Non-committee 

members are continually informed and able to provide inputs starting at the policy level 

in order to engage them in transparency of decision-making process. Therefore, the 

policy and the practices are acknowledged, accepted and led to full cooperation to 

improve student’s learning with expected characteristics. The operational committee of 

each level is formed and included every teacher. 

 6.2.1 Curriculum development: 

 1) The committee sets the parameter and timeline for developing the curriculum 

that is measurable. 

 2) The committee outlines the plan to develop curriculum considering these 

guidelines; within student’s interests, current and timely to Thai and global society, 

integration of other subjects, aligning with the learning outcomes stated in the OPEC’s 

curriculum (Office of the Private Education Commission), and explicitly identifying the 

expected characteristics. 

 3) Examine the feasibility and possibility of the curriculum 

 4) Pilot the use of developed curriculum 

 5) Evaluate the use of the curriculum, adjust during its use, and evaluate after 

the use by teachers and students to further improvement that promotes the expected 

characteristics. 
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 6.2.2 Instruction 

 1) Schools provide technology needed for teachers to construct learning 

materials and design learning activity that serve student’s interaction with content, with 

peers, with teacher, and with community anytime and anywhere. 

 2) Schools provide professional development on new applications, platform or 

technology that would be beneficial to construct learning materials and design learning 

activity with 24/7 access. 

 3) Teachers construct learning material and design learning activity that serve 

the differences of individual’s learning needs, align with learning outcomes, and 

promote the expected characteristics SWABK. 

 4) Teachers design learning activity that encourages student’s collaboration to 

develop expected agile learner characteristics; being a cognitive thinker, welcoming 

feedback and criticism, seeking challenging situations, and knowing what to do when 

facing uncertain situations.  

 

 6.2.3 Evaluation 

 1) Teachers design various types of assessment to serve the differences of 

student’s learning needs. The assessment is to measure individual progress. 

 2) Teachers create opportunities for students to self-reflect and peer-assess in 

order to practice giving and receiving feedback and criticism, and to use received 

feedback to further improve the learning or the work. 

 3) Teachers and students collaboratively set the criteria for assessment 

indicating expected characteristics. 

 4) Assessment happens anytime; before, during and after the class so that the 

unknown will lead to further study and fulfill the knowledge gap. 

 5) Assessment focuses on the result of the knowledge not the knowledge itself. 

 6) Students have opportunities to assess teachers for further improvement to be 

an effective learning facilitator. 
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7. Structure and Infographic of the Innovation 

 

 

Figure 11: Structure and Infographic of Completed Innovation “SWABK” 
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Chapter 5 

Summary of Research Findings, Discussion and Recommendations 

 
 The objectives of this research were to 1) study the conceptual framework for 

the Thai language and culture program management of international schools in 

Thailand and the agile learner characteristics, 2) examine priority need to develop 

innovation for the Thai language and culture program management of international 

schools in Thailand, and 3) develop management innovation for the Thai language and 

culture program management of international school in Thailand based on the concept 

of agile learner characteristics.  

 The research population of the research study included 128 international schools 

under the membership of the International School Association of Thailand (ISAT) and 

under the supervision of the Office of the Private Education Commission (OPEC) in the 

academic year 2019-2020. The sample population included 97 schools received an 

electronic mail of invitation to participate in answering the electronic survey 

questionnaire. The total of 71 schools (73.20%) responded to the survey, the participants 

include a Thai Principal, a Thai Headmaster/Headmistress, a Thai Head of Department, 

a Thai Coordinator, or a Thai teacher from each division, the total of informants are 71 

people.  

 The research instruments included a survey questionnaire conducted in the 

google form and an evaluation form for the draft of management innovation. The 

quantitative data analysis of the questionnaire uses the descriptive statistics to identify 

frequency distribution, percentage, means and standard deviation (S.D.) and the 

PNImodified. The qualitative data analysis uses the content analysis. 

 In this chapter, the summary of research findings, discussion and 

recommendations include the following details. 

 

5.1 Summary of Research Findings 

 5.1.1 The conceptual framework of Thai language and culture program 

management for international schools in Thailand and agile learner 

characteristics 

 The study of literature, researches, and theories related to the Thai language and 

culture program management and the agile learner characteristics have gone through a 

group of five experts’ evaluation twice. The experts agreed on the suitability of the 

framework and provide suggestions on grouping the characteristics based on Bloom 

taxonomy, and defining the operational definition of terms to be more explicit. The 

conceptual framework can be concluded as follows. 
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1) The conceptual framework for the Thai language and culture program consists 

of curriculum development, instruction, and evaluation 

2) The conceptual framework for the agile learner characteristics consists of 

characteristics in three domains and eight sub-characteristics in total as 

following; 1) Cognitive Domain 1.1) being goal oriented, 1.2) being a cognitive 

thinker, 2) Affective Domain 2.1) being eager and curious to learn new ideas, 

2.2) welcoming feedback and criticism, 3) Psychomotor Domain 3.1) seeking 

challenging situations, 3.2) knowing what to do when facing uncertain 

situations, 3.3) reacting promptly to change and ineffective strategies, and 3.4) 

having highly effective interpersonal skills. 

3) The conceptual framework for the innovation development consists of four 

phases; 1) define need for innovation, 2) discover ideas to formulate 

innovation, 3) develop innovation, and 4) demonstrate feasibility 

   
 5.1.2 Needs to develop the Thai language and culture program management 

for international schools in Thailand based on the concept of agile learner 

characteristics 

 The current and desirable states were studied in order to analyze and prioritize 

needs to develop the Thai language and culture program management of international 

schools in Thailand based on the concept of agile learner characteristics. The finding 

showed the following. 

 5.1.2.1 The overall current state of the Thai language and culture program 

management based on the concept of agile learner characteristics is at the high level (X

= 3.63). Considering each factor finds that the evaluation has the highest mean value (X = 

3.65), following with the instruction at the high level (X = 3.64), and the curriculum 

development with the lowest mean value at the high level (X =  3.61). 

 The overall desirable state of the Thai language and culture program 

management according to the concept of agile learner characteristics is at the highest 

level (X = 4.51). Considering each factor finds that the instruction has the highest mean 

value at the highest level (X = 4.53), following with the curriculum development at the 

highest level (X = 4.51), and the evaluation with the lowest mean value at the high level 

(X = 4.49). 

 The need analysis indicates that the curriculum development is needed to be 

further developed with the highest PNImodified = 0.249. The second highest is the 

instruction with the PNImodified = 0.245, and the evaluation comes in last with the 

PNImodified = 0.230. 
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 5.1.2.2 In the element of curriculum development, the overall current state of the 

Thai language and culture program management based on the concept of agile learner 

characteristics is at high level. Considering each factor finds that designing learning 

units by integrating Thai language and culture into global situation has the highest mean 

value at the high level (X = 3.62).  The characteristics in affective domain show the highest 

mean value at the high level (X = 3.66), following with the characteristics in psychomotor 

domain at the high level (X = 3.62), and the characteristics in the cognitive domain at the 

high level (X = 3.59). 

 The second order shows two factors. The first factor is identifying learning 

outcomes that align with the need of Thai and global society which is at the high level 

(X = 3.61). The characteristics in affective domain show the highest mean value at the 

high level (X = 3.73), following with the characteristics in the cognitive domain at the 

high level (X = 3.58), and the characteristics in the psychomotor domain at the high level 

(X = 3.57). The second factor is identifying learning standard basing on proficiency level 

which is also at the high level (X = 3.61). The characteristics in affective domain show the 

highest mean value at the high level (X = 3.68), following with the characteristics in the 

cognitive domain at the high level (X = 3.61), and the characteristics in the psychomotor 

domain at the high level (X = 3.58). 

 The overall desirable state of the Thai language and culture program 

management based on the concept of agile learner characteristics in the element of 

curriculum development is at the highest level (X = 4.51). Considering each factor finds 

that designing learning units by integrating Thai language and culture into global 

situation has the highest mean value at the highest level (X = 4.52). The characteristics in 

cognitive domain show the highest mean value at the high level (X = 4.54), following 

with the characteristics in the psychomotor domain at the high level (X = 4.52), and the 

characteristics in the affective domain at the high level (X = 4.51). 

 The second order is identifying learning outcomes that align with the need of 

Thai and global society at the highest level (X = 4.51). The characteristics in affective 

domain show the highest mean value at the highest level (X = 4.53), following with the 

characteristics in the psychomotor domain at the highest level (X = 4.52), and the 

characteristics in the cognitive domain at the highest level (X = 4.48). 

 The third and last order is identifying learning standard basing on proficiency 

level with the lowest mean value at the highest level (X = 4.50). The characteristics in 

affective domain show the highest mean value at the highest level (X = 4.55), following 

with the characteristics in the psychomotor domain at the highest level (X = 4.51), and 

the characteristics in the cognitive domain at the high level (X = 4.46). 
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 The need analysis indicates that identifying learning outcomes aligning with the 

needs of Thai and global society of characteristics in psychomotor domain is needed to 

be further developed with the highest PNImodified = 0.249. Furthermore, designing 

learning units by integrating Thai language and culture into global situation of 

characteristics in cognitive domain is also needed to be further developed with the same 

highest PNImodified = 0.249. Identifying learning standard basing on proficiency shows the 

lowest PNImodified = 0.247. 

 

 5.1.2.3 In the element of instruction, the overall current state of the Thai 

language and culture program management based on the concept of agile learner 

characteristics is at the high level. Considering each factor finds that identifying 

learning objectives aligning with learning outcomes has the highest mean value at the 

high level (X = 3.71). The characteristics in affective domain show the highest mean value 

at the high level (X = 3.75), following with the characteristics in the cognitive domain at 

the high level (X = 3.74), and the characteristics in the psychomotor domain at the high 

level (X = 3.67). 

  The second order is identifying assessment evidences suitably to each learner 

differences at the high level (X = 3.66). The characteristics in cognitive and affective 

domains show the highest mean value at the high level (X = 3.69). Lastly, the 

characteristics in the psychomotor domain are at the high level (X = 3.63).  

 The third order is constructing authentic learning activities connecting to 

community and engaging learners at each proficiency level at the high level (X = 3.62). 

The characteristics in affective domain show the highest mean value at the high level (

X = 3.70), following with the characteristics in psychomotor domain at the high level (X

=  3.63), and lastly the characteristics in cognitive domain at the high level (X = 3.53). 

 The fourth and last order is constructing learning tools and materials to be 

accessible anytime and anywhere at the high level (X = 3.57). The characteristics in 

affective domain show the highest mean value at the high level (X = 3.59), following with 

the characteristics in psychomotor domain at the high level (X = 3.57), and lastly the 

characteristics in cognitive domain at the high level (X = 3.55). 

 The overall desirable state of the Thai language and culture program 

management based on the concept of agile learner characteristics in the element of 

instruction is from high to the highest level. Considering each factor finds that 

identifying learning objectives aligning with learning outcomes has the highest mean 

value at the highest level (X = 4.59). The characteristics in the cognitive domain show the 

highest mean value at the highest level (X = 4.61), following with the characteristics in 
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the affective domain at the highest level (X = 4.60), and the characteristics in the 

psychomotor domain at the highest level (X = 4.57). 

 The second order is constructing authentic learning activities connecting to 

community and engaging learners at each proficiency level at the highest level (X = 4.54). 

The characteristics in the affective domain show the highest mean value at the highest 

level (X = 4.56), following with the characteristics in the psychomotor domain at the 

highest level (X = 4.55), and the characteristics in the cognitive domain at the high level 

(X = 4.49). 

 The third order is constructing learning tools and materials to be accessible 

anytime and anywhere at the highest level (X = 4.50). The characteristics in the affective 

domain show the highest mean value at the highest level (X = 4.54), following with the 

characteristics in the cognitive and the psychomotor domains at the same high level ( X

= 4.49). 

 The fourth and last order is identifying assessment evidences suitably to each 

learner differences at the high level (X = 4.49). The characteristics in the affective domain 

show the highest mean value at the highest level (X = 4.55), following with the 

characteristics in the cognitive and the psychomotor domains at the same high level (�̅� 

= 4.49, and X = 4.49) respectively. 

 The need analysis indicates that constructing learning tools and materials to be 

accessible anytime and anywhere with the characteristics in the cognitive and the 

affective domains are needed to be further developed with the same highest PNImodified 
= 0.265. The characteristics in the psychomotor domain shows the lowest PNImodified = 

0.258. 

 The second highest PNImodified = 0.254 is constructing authentic learning 

activities connecting to community and engaging learners at each proficiency level with 

the characteristics in the cognitive domain at the highest PNImodified = 0.272. The 

characteristics in the psychomotor domain with the PNImodified = 0.253, and the 

characteristics in the affective domain with the PNImodified = 0.232 come second and last. 

 The third highest PNImodified = 0.237 is identifying learning objectives aligning 

with learning outcomes with the characteristics in the psychomotor domain with the 

highest PNImodified = 0.245. The characteristics in the cognitive domain with the 

PNImodified = 0.233, and the characteristics in the affective domain with the PNImodified = 

0.227 come second and last. 

 The lowest PNImodified = 0.227 is identifying assessment evidences suitably to 

each learner differences with the characteristics in the psychomotor domain with the 

highest PNImodified = 0.234. The characteristics in the affective domain with the PNImodified 
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= 0.233, and the characteristics in the cognitive domain with the PNImodified = 0.214 come 

second and last. 

 

 5.1.2.4 In the element of evaluation, the overall current state of the Thai language 

and culture program management based on the concept of agile learner characteristics 

is at the high level. Considering each factor finds that examining learner’s quality 

according to indicated learning outcomes has the highest mean value at the high level (

X = 3.69). The characteristics in the cognitive domain show the highest mean value at the 

high level (X = 3.73), following with the characteristics in the cognitive and the 

psychomotor domain at the same high level (X = 3.69). 

 The second order is examining curriculum’s suitability to Thai and global 

societies at the high level (X = 3.66). The characteristics in the cognitive domains show 

the highest mean value at the high level (X = 3.74), following with the characteristics in 

the affective domain at the high level (X = 3.73), and the characteristics in the 

psychomotor domain at the high level (X = 3.63).  

 The third order is examining the instructions reflecting on differences of each 

learner at the high level (X = 3.64). The characteristics in the affective domain show the 

highest mean value at the high level (X = 3.70), following with the characteristics in the 

cognitive domain at the high level (X = 3.65), and lastly the characteristics in the 

psychomotor domain at the high level (X = 3.61). 

 The fourth and last order is utilizing the curriculum evaluation’s result to further 

develop learners to be ready for the future at the high level (X = 3.59). The characteristics 

in the affective domain show the highest mean value at the high level (X = 3.61), 

following with the characteristics in the psychomotor domain at the high level (X = 3.60), 

and lastly the characteristics in the cognitive domain at the high level (X = 3.56). 

 The overall desirable state of the Thai language and culture program 

management based on the concept of agile learner characteristics in the element of 

evaluation is from high to the highest level. Considering each factor finds that 

examining learner’s quality according to indicated learning outcomes has the highest 

mean value at the highest level (X = 4.52). The characteristics in the affective domain 

show the highest mean value at the highest level (X = 4.57), following with the 

characteristics in the psychomotor domain at the highest level (X = 4.53), and the 

characteristics in the cognitive domain at the high level (X = 4.46). 

 The second order is examining the instructions reflecting on differences of each 

learner at the high level (X = 4.49). The characteristics in the affective domain show the 

highest mean value at the highest level (X = 4.53), following with the characteristics in 
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the cognitive domain at the high level (X = 4.49), and the characteristics in the 

psychomotor domain at the high level (X = 4.48). 

 The third order is examining curriculum’s suitability to Thai and global societies 

at the high level (X = 4.48). The characteristics in the affective domain show the highest 

mean value at the highest level (X = 4.50), following with the characteristics in the 

cognitive domains at the high level (X = 4.49), and lastly the characteristics in the 

psychomotor domain at the high level (X = 4.47). 

 The fourth and last order is utilizing the curriculum evaluation’s result to further 

develop learners to be ready for the future at the high level (X = 4.46). The characteristics 

in the affective domain show the highest mean value at the high level (X = 4.49), 

following with the characteristics in the cognitive domain at the high level (X = 4.46), and 

the characteristics in the psychomotor domain at the high level (X = 4.44) 

 The need analysis indicates the highest PNImodified = 0.242 of utilizing the 

curriculum evaluation’s result to further develop learners to be ready for the future with 

the characteristics in the cognitive domain (PNImodified = 0.253) that is needed to be further 

developed. The characteristics in the affective domain with the PNImodified = 0.244, and 

the characteristics in psychomotor domain with the PNImodified = 0.233 come second and 

last order. 

 The second highest PNImodified = 0.234 is examining the instructions reflecting on 

differences of each learner with the characteristics in the psychomotor domain at the 

highest PNImodified = 0.241. The characteristics in the cognitive domain with the 

PNImodified = 0.230, and the characteristics in the affective domain with the PNImodified = 

0.224 come second and last order. 

 The third highest PNImodified = 0.225 is examining learner’s quality according to 

indicated learning outcomes with the characteristics in the affective domain with the 

highest PNImodified = 0.238. The characteristics in the psychomotor domain with the 

PNImodified = 0.228, and the characteristics in the cognitive domain with the PNImodified = 

0.196 come second and last order. 

 The lowest PNImodified = 0.227 is examine curriculum’s suitability to Thai and 

global societies with the characteristics in the psychomotor domain with the highest 

PNImodified = 0.231. The characteristics in the affective domain with the PNImodified = 0.206, 

and the characteristics in the cognitive domain with the PNImodified = 0.201 come second 

and last order. 
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5.1.3 Innovation development for the Thai language and culture program 

management of international school in Thailand based on the concept of agile 

learner characteristics.  

 This research has developed the management innovation for the Thai language 

and culture program management of international school in Thailand based on the 

concept of agile learner characteristics titled “SWABK” the innovation for Thai program 

management of international schools. The innovation derives from the study of the 

current and desirable state of the Thai program management for international schools 

in Thailand based on the concept agile learner characteristics and the study of best 

practices. Then entering the process of innovation development consists of four phases 

which are to define needs, discover new ideas to formulate innovation, develop 

innovation, and demonstrate feasibility of the innovation. Details are the following. 

 Principles and Rationale of the Innovation: The rapid change of the world 

today has created a question whether what schools teach students today, it would still 

be useful for students to live successful life in the future. Also, the rise of international 

schools in Thailand has generated another question on the effectiveness of the Thai 

language and culture program in international schools that would definitely affect the 

lives of Thailand’s future leaders. Students who study in international schools are from 

well to do family judging by the tuition’s fee. Therefore, it is fair to say they will become 

our future leader in economic, political or society. Thai language and culture program 

has an important role to pave the way for stability for our students in the future, and to 

serve as a tool to instill characteristics needed to live life successfully in the future. 

Agile learner characteristics are believed to shape and prepare our students to be ready 

for the future. 

 “SWABK” innovation emphasizes the academic management consisting of 

curriculum development, instruction, and evaluation. The study of current and desirable 

states of the Thai language and culture program management based on the concept of 

agile learners’ characteristics found that the characteristics with the highest need are 

Seeking challenging situation, Being a cognitive thinker, Knowing what to do when 

facing uncertain situations, Welcoming feedback and criticism. 

 The study of best practice and related literature to promote agile learner 

characteristics indicates that curriculum need to be interdisciplinary and meaningful. 

Students are parts of learning process, and develop deeper and critical thinking, and 

skills needed beyond classroom. Learning enhances cognitive thinking, communication, 

creativity and collaboration. 

 The data above including suggestions from the experts and stakeholders have 

brought into the innovation development for the Thai language and culture program 

management based on the concept of agile learner characteristics titled “SWABK”. 
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SWABK derives from four characteristics which are Seeking challenging situations, 

Welcoming feedback and criticism, Being a cognitive thinker, and Knowing what to do 

when facing uncertain situations. This innovation would enhance the effectiveness of 

the academic management of the Thai language and culture program and also promote 

and develop the characteristics that students need to face with the uncertain world in 

the future. 

The result of the innovation: SWABK aims to develop three elements which are the 

curriculum development, the instruction, and the evaluation that enable international 

schools to develop its management that leads to promoting the future-ready 

characteristics as follows. 

 S = Seeking challenging situations: Students are courageous to stepping out of 

their comfort zone to explore and try new experiences which lead to constantly new 

learning. 

 W = Welcoming feedback and criticism: Students practice giving constructive 

criticism and critically listen to other’s criticism to refine their work, their ways of 

learning and practices to achieve their set goals. 

 B = Being a cognitive thinker: Students are able to think critically, connect and 

apply what they have already known to new knowledge to benefit their current work. 

 K = Knowing what to do when facing uncertain situations: Students calmly 

figure out ways to overcome hurdles and obstacles to finally accomplish their goals. 

 Features of the innovation: SWABK aims to develop three elements which are 

the curriculum development, the instruction, and the evaluation as follows. 

 1. Curriculum development: Curriculum is designed to be flexible to the local 

and global society around students. Curriculum is meaningful and related to students. 

Thai subject is integrated into other subjects. Collaborative learning is promoted to 

develop the expected characteristics “SWABK” which are seeking challenging 

situations, welcoming feedback and criticism, being a cognitive thinker, and knowing 

what to do when facing uncertain situations.  

 2. Instruction is to design learning experiences to associate students with 

content, teacher, peers and community at their convenient time beyond classroom 

setting.  

 3. Evaluation is conducted in various ways to assess student’s learning according 

to their proficiency level in three ways. Assessment for learning to inform where the 

learning is. Teacher is then able to adjust learning activity to meet learner’s needs. 

Assessment as learning to reflect on self or their own performance in order to improve 

the learning. Students regularly perform self-reflecting to adjust their learning plan to 
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meet their learning goal or expected outcomes. Assessment of learning to make an 

impact. Student’s contribution or creation is assessed to showcase what they can create 

with content or knowledge they have learned.  

 Implementation of the innovation 

 1. In policy level: Formulate a working committee consists of Thai Headmaster 

/ Headmistress, Thai Head Department or Thai Coordinator, teacher representative from 

each division (early year, elementary, middle school, and high school) to examine the 

current curriculum of the Thai language and culture program whether it contains the 

following; flexible and current to Thai and global situations, relative and meaningful to 

students, integrated into other subject areas, promoting collaboration, emphasizing 

characteristics of SWABK (seeking challenging situations, welcoming feedback and 

criticism, being a cognitive thinker, and knowing what to do when facing uncertain 

situations). The committee collects weaknesses to guide crafting solutions in policy 

level, then piloting the curriculum and evaluating the piloting curriculum for further 

improvement and implementation across school. 

 Instruction: Examine learning activity, learning tools and materials whether it 

contains the following; providing opportunities for students to interact with content, 

with peers, with teacher, and with community at their convenient time beyond the 

physical classroom, highly emphasizing on convenient access to learning anytime and 

anywhere. The committee collects weaknesses to guide crafting policy and practices to 

support teachers in designing learning activity and creating learning materials 

promoting expected characteristics that enable student to access learning anytime 

anywhere, then pilot the policy and evaluate its use. 

 Evaluation: Examine the variety of assessment types, frequency of assessment, 

and whether it assesses the expected agile learner characteristics. The committee 

collects weaknesses to guide crafting policy and practices to support teachers in 

designing assessment to serve the differences of individual learning needs and the 

expected characteristics, then pilots the policy and evaluates its use. 

 2. In operational level: The opened communication and involvement of non-

committee members are crucial to the success of the implementation. Non-committee 

members are continually informed and able to provide inputs starting at the policy level 

in order to engage them in transparency of decision-making process. Therefore, the 

policy and the practices are acknowledged, accepted and led to full cooperation to 

improve student’s learning with expected characteristics. The operational committee of 

each level is formed and included every teacher. 

 Curriculum development: The committee sets the parameter and timeline for 

developing the curriculum that is measurable. The committee outlines the plan to 
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develop curriculum considering these guidelines; within student’s interests, current and 

timely to Thai and global society, integration of other subjects, aligning with the 

learning outcomes stated in the OPEC’s curriculum (Office of the Private Education 

Commission), and explicitly identifying the expected characteristics, then examines the 

suitability and possibility of the curriculum, pilots the curriculum, evaluates its use by 

adjusting during the use, and evaluation after the use by teachers and students to further 

improvement that promotes the expected characteristics. 

 Instruction: Schools provide technology needed for teachers to construct 

learning materials and design learning activity that serve student’s interaction with 

content, with peers, with teacher, and with community anytime and anywhere. Schools 

should also provide professional development on new applications, platform or 

technology that would be beneficial to construct learning materials and design learning 

activity with 24/7 access. Teachers construct learning material and design learning 

activity that serve the differences of individual’s learning needs, align with learning 

outcomes, and promote the expected characteristics SWABK. Teachers design learning 

activity that encourages student’s collaboration to develop expected agile learner 

characteristics; being a cognitive thinker, welcoming feedback and criticism, seeking 

challenging situations, and knowing what to do when facing uncertain situations. 

 Evaluation: Teachers design various types of assessment to serve the differences 

of student’s learning needs. The assessment is to measure individual progress. Teachers 

create opportunities for students to self-reflect and peer-assess in order to practice giving 

and receiving feedback and criticism, and to use received feedback to further improve 

the learning or the work. Teachers and students collaboratively set the criteria for 

assessment indicating expected characteristics. Assessment happens anytime; before, 

during and after the class so that the unknown will lead to further study and fulfill the 

knowledge gap. Assessment focuses on the result of the knowledge not the knowledge 

itself. Students have opportunities to assess teachers for further improvement to be an 

effective learning facilitator. 

 

5.2 Discussion 

 5.2.1 Conceptual framework for Thai language and culture program 

management of international schools in Thailand and agile learner characteristics 

 5.2.1.1 The conceptual framework for Thai language and culture program 

management of international schools in Thailand consists of 1) curriculum development 

comprised of identifying learning outcomes that align with the need of Thai and global 

society, identifying learning standard basing on proficiency level, designing learning 
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units by integrating Thai language and culture into global situations, 2) instruction 

comprised of identifying learning objectives aligning with learning outcomes, 

constructing authentic learning activities connecting to community and engaging 

learners at each proficiency level, constructing learning tools and materials to be 

accessible anytime and anywhere, identifying assessment evidences suitably to each 

learner differences, and 3) evaluation comprised of examining learner’s quality 

according to indicated learning outcomes, examining curriculum’s suitability to Thai 

and global societies, examining the instructions reflecting on differences of each 

learner, and utilizing the curriculum evaluation’s result to further develop learners to be 

ready for the future.  This conceptual framework is aligned with the accreditation 

criteria of four international organizations (WASC, NEASC, CIS, EDT) that 

international schools work closely with to obtain their accreditation.  

 School’s curriculum has clear statements of learning principles, a definition of 

learning and objectives. A curriculum articulating learning outcomes, expected teaching 

practices, and principles of assessment exists (NEASC).  

 School’s curriculum promotes global and digital citizenship, aligns with 

school’s mission, and adjustable to meet student’s needs. Teaching is authentic and 

engages learners with different learning needs. Assessment is varied responding to 

various learning needs and shows students’ knowledge, skills, understanding and 

behavior (CIS).  

 School’s curriculum caters student’s interest and needs. Students are engaged in 

challenging learning activities through effective teaching strategies. Assessment is 

ongoing to assess where students are and to help guiding them to reach their learning 

goals (EDT).  School’s curriculum is challenging, coherent and relevant to 

international context to fulfill its purpose and result in student achievement. Learning 

activities are variety and engaged students. Assessment is ongoing and as of learning 

and teaching process to measure student’s learning and teaching approaches (WASC, 

2016).  

 5.2.1.2 The conceptual framework of agile learner characteristics consists of 

characteristics in three domains and eight characteristics in all 1) characteristic in 

cognitive domain (1.1) being goal-oriented, (1.2) being a cognitive thinker, 2) 

characteristics in affective domain (2.1) being eager to learn new ideas, (2.2) welcoming 

feedback and criticism, and 3) characteristics in psychomotor domain (3.1) seeking 

challenging situations, (3.2) knowing what to do when facing uncertain situations, (3.3) 

reacting promptly to change and ineffective strategies, (3.4) having highly effective 

interpersonal skills. The term “agile” has been originated from software industry and 
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later has been brought into the education. Even at the present, employers still look to 

employ agile employees. Agile learners promptly develop new effective behavior based 

on new experiences or knowledge. They are comfortable with uncertainty and excited 

with new learning or experiences. Learning agility as defined by Dr. W. Warner Burker 

cited in Eleni (Eleni, 2019) are flexibility (open to new ideas and solutions), speed (acting 

quickly), experimenting (trying new behaviors), performance risk-taking (taking on 

novel challenges), interpersonal risk-taking (discussing differences in opinions), 

collaborating, information gathering, feedback seeking and reflecting. Agile 

characteristics are credible to prepare students to be ready for the future. We do not 

know what the future will be like, but agile learners can handle the unknown. 

 

 5.2.2 Needs to develop the Thai language and culture program management 

for international schools in Thailand and agile learner characteristics 

 5.2.2.1 The research findings reveal that the overall current state of the Thai 

language and culture program management based on the concept of agile learner 

characteristics is at the high level (X = 3.63). The aspect that has the highest mean value 

is the evaluation (X = 3.65).  

 This finding can be discussed that international schools depend highly on 

learning data. The data driven decision making determines teaching and learning 

activities that teacher needs to design or adjust so that students achieve the learning 

goals and outcomes. Assessment informs practices. As Clash mentioned that assessment 

data provides various kinds of information that has many different implications for 

different stakeholders (Clash, 2018). Assessment for learning is very crucial part of the 

learning process to improve student’s performance and increase student’s involvement 

in their learning via questioning, teacher’s feedback, understanding what successful 

work looks like, peer assessment, and self-assessment (Cambridge). 

 

 5.2.2.2The research findings reveal that the overall desirable state of the Thai 

language and culture program management based on the concept of agile learner 

characteristics is at the highest level (X = 4.51). The aspect that has the highest mean value 

is the instruction (X = 4.53).  

 This might be that the instruction has the direct impact on student’s learning 

progress and outcomes. Research confirms that teachers have the most impact on 

student success (Babu & Mendro, 2003). Therefore, it requires teacher’s effectiveness 

for having effective students. The effective learning starts with how teachers deliver the 

instruction. A dynamic classroom where teachers offer control over content and pace of 
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instruction to students seem to cause better learning happened (Hattie, 2009). Teachers 

employ explicit approach of instruction to ensure student’s comprehension until master 

in new concept and later apply knowledge into future situations. The following are 

features of an explicit approach for teachers (Archer & Hughes, 2010).  

 1. Teacher selects the learning area to be taught. 

 2. Teacher sets criteria for success. 

 3. Teacher informs students of criteria ahead of the lesson. 

 4. Teacher demonstrates to the successful use of the knowledge/skills through 

modelling. 

 5. Teacher evaluate student acquisition. 

 6. Teacher provides remedial opportunities for acquiring the knowledge/skills, 

if necessary. 

 7. Teacher provides closure at the end of the lesson. 

 Classroom management is another important element that affects student 

achievement. Teachers should create a classroom atmosphere that maximizes learning 

with a positive mood and tone. Effective ongoing assessment is required to have 

effective teacher and students. Feedback or formative assessment is claimed to be an 

vital tool for improving student performance (Hattie, 2009). Last vital element is 

teacher’s soft skills. Teachers must be enthusiastic and excited for the subject they teach 

and enable to stimulate student’s interest in learning. Teachers create the learning setting 

comfortable and safe. Better teacher-student relations support elevated student academic 

performance and positive classroom atmosphere by reducing disruptive student 

behavior (Cornelius-White, 2007).    

 

 5.2.2.3 The research finding shows the highest need that is the curriculum 

development with two sub elements of the highest need. First is to identify learning 

outcomes that align with the need of Thai and global societies promoting characteristics 

in psychomotor domain of seeking challenging situations. Second is to design learning 

units by integrating Thai language and culture into global situations promoting 

characteristics in cognitive domain of being a cognitive thinker. 

 The finding can be discussed ways to identify learning outcomes that align with 

the need of Thai and global societies promoting characteristics of seeking challenging 

situations. The quality curriculum enables students to obtain and develop the 

knowledge, skills and values, and the associated capability and competencies, to lead 

meaningful and productive lives (Stabback, 2016). The nature of Thai students in 

international schools who view Thai class is too difficult. Especially students who begin 
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their early year in international schools, international context are evolving resistance to 

learning Thai. Majority of their day use English as their medium of communication, 

Thai becomes less proficient language of communication. Therefore, they look for 

simple or less challenging assignments. 

  The finding can be discussed ways to design learning units by integrating Thai 

language and culture into global situations promoting characteristics of being a 

cognitive thinker. Thai language and culture program in many international schools 

operates as Thai subject in Thai schools meaning those schools use and follow text 

books that Thai schools are using. The content covered in Thai text book is alienated to 

Thai students in international schools. Students are unable to make connections with 

what they are learning and why they are learning which leads to boredom. However, 

international schools’ Thai program can definitely follow the language section so that 

students are prepared to be literate in Thai. Units of study therefore are designed by 

integrating other subjects, including current events in both Thai and global context 

emphasizing the characteristics of being a cognitive thinker. Thai students in 

international schools expose to little Thai inputs which is inadequate for them to 

develop cognitive thinking skills. Language and language development are cognitive 

processes that involve the ability to understand and express thoughts through spoken 

and written words. It helps us to communicate with others and plays a vital role in 

thought. Perception is also a cognitive process that allows students to take in 

information through their senses and then use the information to react with the world 

(Cherry, 2020). Without a thorough understanding of what they are learning, developing 

cognitive thinking skills can be a challenge.  

 

 5.2.2.4 The research finding shows the second highest need is the instruction 

with the element of constructing learning tools and materials to be accessible anytime 

and anywhere and promoting characteristics in cognitive domain of being goal oriented 

and characteristics in affective domain of welcoming feedback and criticism. 

 The finding can be discussed ways to construct learning tools and materials to 

be accessible anytime and anywhere and promoting characteristics in cognitive domain 

of being goal oriented. Lewis (B. Lewis, 2019) defines TLM or teaching/learning 

materials as a spectrum of educational materials that teachers use in the classroom to 

support specific learning objectives, as set out in lesson plan. Learning tools and 

materials are important to provide effective learning activities. This metaphor can be 

used to paint the picture, “a carpenter cannot build a house without the necessary tools 

and material”. Likewise, an effective teacher cannot develop academic and social skills 

for his/her students without the necessary tools and materials. Effective learning tools 
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and materials would keep and maintain student’s engagement and lead to learning 

achievement. Today technology has become a common practice in our daily life and it 

can also be commonly used as a regular learning tool. As Shukla mentioned (Shukla, 

2018) that some conceptual knowledge requires examples and familiarity with the 

concept’s engagement and experience. It draws attention and sticks longer. Learning 

unnecessary happens within the four-wall of classroom nor students need to be 

physically right in front of the teacher to learn. Learning is happening around us all the 

time either in or out of the classroom. Within our today digital world, teachers who are 

technology users themselves need to improvise ICT into learning tools and materials 

that students are able to access from anywhere at any time they prefer.  

 To be engaged in learning anytime and anywhere, students need to practice goal 

setting. Goal setting can motivate student’s learning, when they set a small and 

manageable goal and reach it, they feel encouraged to keep going which positively 

impacts their self-confidence. Goal setting can also be used to measure student’s 

progress. Locke and Latham (Locke & Latham, 2006) stated that goal is a focus of action 

that needs to be reached. It includes various level of goal difficulty, levels of 

performance, and amount of efforts have been putting in to obtain the expected 

outcomes.  

 

 5.2.2.5 The research finding shows the lowest need is the evaluation with the 

element of examining curriculum’s suitability to Thai and global societies and 

promoting the characteristics in cognitive domain of being goal oriented. 

 This finding can be discussed ways that international schools have been doing 

well in examining curriculum’s suitability to Thai and global societies and promoting 

the characteristics in cognitive domain of being goal oriented. The finding reflects that 

curriculum revision regularly occurs annually. International schools have the academic 

department that manages all academic matters; professional development, sharing new 

research or pedagogy, curriculum development and revision to meet the new practices 

which lead to maximize student’s learning.  

 

5.2.3 Management innovation for the Thai language and culture program of 

international schools in Thailand based on the concept of agile learner 

characteristics 

 “SWABK” the management innovation of the Thai language and culture 

program developed from this research study is suitable to promote expected 

characteristics: seeking challenging situations, being a cognitive thinker, welcoming 

feedback and criticism, and knowing what to do when facing uncertain situations.  
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 5.2.3.1 The curriculum development with SWABK innovation would craft 

curriculum that is flexible and adjustable to change, current to local and global society, 

relevant to students, interdisciplinary, collaborative, and promoting the expected 

characteristics; seeking challenging situations, welcoming feedback and criticism, 

being a cognitive thinker, and knowing what to do when facing uncertain situations. 

Schools must transform curriculum for the 21st century in order to have impact on 

wellbeing and fulfillment of today’s students and future generations. According to the 

International Bureau of Education (IBE) document, curriculum needs to be 

reconceptualized as follows (Marope, Griffin, & Gallagher, 2017).  

 1. The first operational tool for ensuring the sustained development-relevance of 

education and learning systems 

 2. A catalyst for innovation, disruption, and social transformation 

 3. A force for social equity, justice, cohesion, stability, and peace 

 4. An integrative core of education systems 

 5. An enabler of lifelong learning 

 6. A determinant of the quality of education and learning 

 7. A determinant of key cost drivers of education and learning system 

 8. A lifelong learning system in its own right  

 SWABK innovation flows along with the future competences mentioned in IBE 

document; lifelong learning, self-agency, interactively using diverse tools and 

resources, interacting with others, interacting with the world, multi-literateness, and 

trans-disciplinary (Marope et al., 2017). Lifelong learners seek new knowledge, explore 

the unknown and challenging situations, they basically know how to learn. Self-agency 

is a drive to empower you to figure out the unknown situations and lead to success and 

fulfilled life. Trans-disciplinary curriculum requires cognitive thinking to integrate 

knowledge from various disciplines into new application. Learning should no longer be 

isolated by subjects. 

 5.2.3.2 The instruction with SWABK innovation would design learning units 

that provide interactions between students and content, peers, teacher or community 

anytime anywhere. The instruction should be sensitive to the differences of each student 

of individual strengths and needs, and provide interaction that is prompt and responsive. 

Variety of learning activities and embedded technology are clearly witnessed. With 

today’s technology, teaching and learning can happen anytime anywhere, the learning 

can begin even before students enter the classroom. Providing real-time feedback can 

easily happen. When it comes time to assign work, differentiation can be handled at 

ease. 
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 5.2.3.3. The evaluation with SWABK innovation would provide various type of 

assessments to serve different learning needs which contain three phases of assessment; 

for, as, of learning. Schools have been practicing the assessment of knowledge for as 

long as we could remember. This ineffective assessment must be reformed nimbly 

because it obstructs cognitive thinking. Assessment needs to inform the learning and 

should involve students during planning the success criteria and even selecting 

assessment tasks. Student’s self-, or peer assessment during learning process to improve 

learning should be conducted. Finally, assessment of learning to showcase performance 

as product or result of the learning should be evidenced. All three phases of assessment 

evolve expected characteristics; seeking challenging situations, welcoming feedback 

and criticism, being a cognitive thinker, and knowing what to do when facing uncertain 

situations. 

 

5.3 Recommendations 

 5.3.1 Recommendations for implementing the research findings 

 5.3.1.1 International schools in Thailand utilize the SWABK innovation for the 

Thai language and culture program management by highlighting the element of 

curriculum development promoting the characteristics of SWABK which is considered 

as a roadmap to students’ success. 

 The research findings show that the process of curriculum development needs 

to identify learning outcomes that align with the need of Thai and global society 
promoting characteristic of seeking challenging situations, and to design learning units 

by integrating Thai language and culture into global situations promoting characteristic 

of being goal oriented. What students learn is essential to determine how students learn. 

Thai teachers in international schools need to include not only Thai but global context 

when developing curriculum. Curriculum needs to be current and relevant to students. 

Schools that still use Thai subject text books as used in Thai school need to urgently 

consider revising the curriculum. It is not mandatory for international schools to use the 

text as used in Thai schools as long as schools develop its Thai curriculum following 

within the OPEC’s Thai language and culture curriculum standards. It might seem 

justified using the same text books as used in Thai subject in Thai schools, Thai national 

students in international schools could be Thai literate just like Thai students in Thai 

schools. We could only wish for this thinking to work. Thai class in international schools 

need to integrate other subjects into it as well. For instance, when learning Thai history, 

other country’s history can be learned by comparing or contrasting and debating good 

or bad lesson learned from each nation’s history. Schools that already use their own 

developed curriculum should revisit whether it is current to Thai and global society and 
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relevant to students. Performance rubric to assess expected characteristics should be 

created.  

 Based on the research finding, identifying learning standard basing on 

proficiency level is currently being handled in the satisfactory level. Stage not age is the 

key word here. International schools value the differences among students and believe 

that each and every student is unique in his/her own way. One size does not fit all. With 

suitable learning activity, students would progress accordingly on his/her proficiency 

level.  

 

 5.3.1.2 International schools in Thailand utilize the SWABK innovation for the 

Thai language and culture program management by providing instruction anytime 

anywhere and promoting the characteristics of SWABK. 

 The research findings show that teachers need to construct learning tools and 

materials to be accessible anytime and anywhere promoting characteristics of being 

goal oriented and welcoming feedback and criticism. Learning is unnecessary 

happening only in the physical classroom with students physically in front of teacher. 

Technology can be utilized as a learning and teaching tool that students can interact 

with the learning at their own pace beyond the classroom setting. Now a day, there are 

many technological platform and apps that teachers can use as asynchronous lessons 

for students to revisit after the physical class for better understand the learned concept 

or pre-study before coming to the physical class with questions or some background 

knowledge to further explore collaboratively in the class. The used platform should be 

interactive that students can either post responses, ideas or ask questions, and generate 

interactions not only between teacher to students but students to students which provide 

opportunity to practice on both feedback giving and receiving. Students should also 

practice to be goal oriented to manage their learning effectively. Autonomy of their 

learning needs to be structured by students in order to reach expected learning goals. 

 Based on the research findings, the following areas are currently being handled 

in the satisfactory level; identifying learning objectives aligning with learning 

outcomes, constructing learning activities connecting to community and engaging 

learners at each proficiency level, and identifying assessment evidences suitably to each 

learner differences. These practices align with the best practice under the curriculum 

development that student’s different learning needs are highly valued. Also learning 

activity connecting to community is commonly witnessed in international schools. 

Students annually engage in at least one project related to community such as fund 

raising for orphanages, for smile operation, or for book donation to local Thai schools. 

Students learn to be a caring citizen to the community they live in. 
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 5.3.1.3 International schools in Thailand utilize the SWABK innovation for the 

Thai language and culture program management by utilizing the curriculum 

evaluation’s result to further develop learners to be ready for the future with the 

expected characteristics of SWABK. 

 The research findings show that teachers need to utilize the curriculum 

evaluation’s result to further develop learners to be ready for the future promoting 

characteristic of being goal oriented. Teachers need to examine starting from the 

curriculum, instruction and evaluation whether it is future-ready and serves student’s 

different learning needs. Assessment should occur before, during and after the learning. 

Especially during the learning is frequent in nature to inform where students are at so 

that teachers can adjust learning activity to meet the student’s needs. Students also need 

to set their learning goal each class. Self- and peer assessment should be common 

practices during the learning to see whether the set goal has been met or areas needed 

improvement. At the completion of learning, student’s knowledge should be assessed as 

how students apply the learned knowledge into creation for an artefact.  

 Based on the research findings, the following areas are currently being handled 

in the satisfactory level; examining learner’s quality according to indicated learning 

outcomes, examining curriculum’s suitability to Thai and global societies, and 

examining the instructions reflection on differences of each learner. This reflects the 

management cycle that there is assessment at the end in each element starting from the 

quality of learners that need to be aligned with the outcomes, the suitability of what 

students learn, any adjustment needed, and student’s engagement suitable for each 

student’s learning needs.   

 

 5.3.2 Recommendations for the Future Research studies 

 5.3.2.1 A study measuring the effectiveness of the curriculum development that 

promotes characteristics of seeking challenging situations and being a cognitive thinker 

should be conducted in the elements of identifying learning outcomes that align with 

the need of Thai and global society and designing learning units by integrating Thai 

language and culture into global situations. 

 

 5.3.2.2 Based on the research design, the agile learner characteristics were 

studied, analyzed and synthesized in the overall picture for all international school 

under the ISAT membership and the OPEC in order that they become the framework 

for developing the management innovation to promote the agile learner characteristics 

for all international schools regardless of sizes or curriculum of each school is using. 

However, the school size, the demographic of student body, and the type of national 
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curriculum that each school is using may have the effect on student’s characteristics. 

Some schools have majority of Thai national students which may have an impact on 

the learning environment and outcomes. This goes the same way as schools that their 

majority of student body are expatriates. Therefore, the future research study on the 

management innovation to promote agile learner characteristics should be conducted 

for international schools of a particular size of student demography and of a particular 

type of curriculum. Based on the school’s main curriculum, the differences in its 

mission, values, practices, and culture will require consideration. The research may be 

conducted to study on different innovation that may be suitable for the needs of each 

type of curriculum to enable schools to promote the agile learner characteristics within 

students. 

 

 5.3.2.3 The SWABK innovation can be extended and studied further to develop 

the user handbook to be used as the framework and the guideline for any international 

schools to develop the Thai language and culture program to promote the agile learner 

characteristics. Also, a rubric to assess expected characteristics can be developed. 

 

 5.3.2.4 After the implementation of the management innovation to promote the 

agile learner characteristics of students in international schools, the future research may 

be conducted on the impact of the innovation on student learning and achievement. 

 

 5.3.2.5 The agile learner characteristics were studied, analyzed and synthesized 

in an overall picture for the Thai language and culture program of international schools 

in Thailand. There might be a further study to extend this research findings in the other 

program management within international schools. 
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Appendix A 

Research Instruments 

 

1. Conceptual framework evaluation form (1st Evaluation) 
2. Conceptual framework evaluation form (2nd Evaluation) 
3. Questionnaire 

4. Feasibility and Possibility of the Innovation evaluation form 
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Evaluation Form of Conceptual Framework for the research titled 

Management Innovation for the Thai Language and Culture Program for 

International Schools in Thailand According to the Concept of  

Agile Learner Characteristics 

 

 The objective of this evaluation form is to receive your opinions and 

inputs regarding to the suitability of the elements in the conceptual 

framework that have been analyzed and synthesized from related literature, 

theories and researches.  
 

 As you are an experienced and professional educator, the researcher 

greatly values and respects your expert thoughts and opinions provided by 

you in this evaluation form and would be a fundamental part towards the 

development of research instruments to collect data, and of management 

innovation development for the Thai language and culture program for 

international schools in Thailand according to the concept of agile learner 

characteristics. 
 

 Thank you for your kind assistance. 
 

 

 

      Mrs. Charuwan  Byrum 

    Doctoral student in Educational Management 

 Department of Educational Policy Management and Leadership 

Faculty of Education, Chulalongkorn University 

081-4597874 email: charuwab@isb.ac.th 
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Explanation 

Three major concepts of the research have been studied, analyzed, synthesized and 

applied to develop a conceptual framework. 

1) The concept of Program Management 

2) The concept of Agile Learner Characteristics 

3) The concept of Management Innovation Development 

 

This research has three objectives. 

1) To study the conceptual framework of the Thai language and culture program 

management for international schools in Thailand and the agile learner characteristics. 

2) To study the needs to develop the management innovation for the Thai language and 

culture program of international schools in Thailand according to the concept of agile 

learner characteristics. 

3) To develop the management innovation for the Thai language and culture program 

of international schools in Thailand according to the concept of agile learner 

characteristics. 

 

 

There are two parts to this conceptual framework evaluation form. 

Part 1 Evaluation for the suitability of the elements in the conceptual framework   

Part 2 Additional comments/suggestions 

 

 

Evaluation Criteria 

+1 means agree that the elements are suitable for the research 

0   means not sure if the elements are suitable for the research 

  -1 means   disagree that the elements are suitable for the research 
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Part 1: Evaluation for the suitability of the elements in the conceptual framework  

In your opinion, are the research title and its objectives suitable? 

1.1 The Concept of Program Management 

 Program Management means the process of working in the areas of 

curriculum, instruction, and assessment; curriculum is what students are expected to 

learn, instruction is how the curriculum is delivered, and assessment is to know what 

the students learned. 

 Thai Language and Culture Program means a series of instructions in the 

areas of Thai language, Thai culture and Thai history that are taught in international 

schools in Thailand to students of Thai nationality and students of other nationalities. 

 International Schools in Thailand mean schools located in Thailand that 

provide basic education utilizing its national curriculum such as American, British, 

Australian, Singaporean, and etc., or international curriculum such as International 

Baccalaureate or self-developed curriculum, and use foreign language as the medium 

of instruction. Therefore, international schools do not use the curriculum from the 

Thailand Ministry of Education 

Concept of 

Program Management 

Not suitable  

(-1) 

Not sure 

(0) 

Suitable 

(+1) 

1. Curriculum    

2. Instruction    

3. Assessment    

The concept derived from synthesizing accreditation criteria, standards or 

domains of WASC, NEASC, CIS & EDT in relation to program 

management 
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1.2 The concept of agile learner characteristics 

 Agile Learner Characteristics means noticeable qualities that students in 

international schools in Thailand use to navigate successfully through unfamiliar 

situations. There are eight characteristics as follows. 1) Being eager and curious to learn 

new ideas that lead to new solutions, 2) Welcoming feedback and criticism, and taking 

corrective action for improvement, 3) Having highly effective interpersonal skills, and 

inspiring others to strive for success, 4) Seeking challenging situations that provide 

opportunities for learning, development, and growth, 5) Being a cognitive thinker who 

strives to refine viable solutions for improvement, 6) Being goal oriented and confident, 

having clear path and strategies for moving forward, 7) Knowing what to do when 

facing uncertain situations, and 8) Reacting promptly to both change and ineffective 

strategies. 

1. Being eager and curious to learn new ideas that lead to new opportunities means 

a student who enjoys the opportunity to learn and strives to figure out unknown answers. 

2. Welcoming feedback and criticism, and taking corrective action for 

improvement means a student who views both positive and negative comments from 

others as elements for growth. 

3. Having highly effective interpersonal skills, and inspiring others to strive for 

success means a student who uses clear communication and empathy to collaboratively 

work through situations. 

4. Seeking challenging situations that provide opportunities for learning, 

development, and growth means a student who is comfortable to put himself/herself 

in unfamiliar and uncertain situations as ways to progress his/her learning. 

5. Being a cognitive thinker who strives to refine viable solutions for improvement 

means a student who thinks critically and strategically from all high-level viewpoints 

to come up with a viable solution. 
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6. Being goal oriented and confident, having clear path and strategies for moving 

forward means a student who has a clear understanding of which direction is needed 

in order for him/her to reach his/her goals. 

7. Knowing what to do when facing uncertain situations means a student who finds 

ways to maneuver around and/or handle difficulties. 

8. Reacting promptly to both change and ineffective strategies means a student who 

responds quickly to change and discards unworkable methods without hesitation. 

Concept of 

Agile Learner Characteristics 

Not suitable 

(-1) 
Not sure 

(0) 
Suitable 

(1) 

1. Being eager & curious to learn new 

ideas that lead to new solutions 

   

2. Welcoming feedback & criticism, 

and taking corrective action for 

improvement 

   

3. Having highly effective 

interpersonal skills, & inspiring 

others to strive for success 

   

4. Seeking challenging situations that 

provide opportunities for learning, 

development, and growth 

   

5. Being a cognitive thinker who 

strives to refine viable solutions for 

improvement 

   

6. Being goal oriented and confident, 

having clear path and strategies for 

moving forward 

   

7. Knowing what to do when facing 

uncertain situations 

   

8. Reacting promptly to both change 

and ineffective strategies 

   

The concept derived from synthesizing conceptual framework of Lombardo & 

Eichinger (2000), De Meuse & et al. (2010), Hallenback & et al. (2011), Mitchinson & 

Morris (2012), Lewis & et al. (2014), Burke (2015), Hallenbeck (2016), Anderson (2017) 
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1.3 The concept of management innovation development 

 Program Management Innovation means the new process of effectively 

working in the areas of curriculum, instruction, and assessment in respond to agile 

learner characteristics by following four steps of innovation development; 1) define 

current and desired states, 2) discover ideas to formulate innovation, 3) develop 

innovation, and 4) validate innovation. 

Concept of Management 

Innovation Development 

Not suitable  

(-1) 
Not sure 

(0) 
Suitable 

(1) 

1. Define current & desired 

states 

   

2. Discover ideas to formulate 

innovation 

   

3. Develop innovation    

4. Validate innovation    

The concept derived from synthesizing of D4 Innovation Method by BMGI  
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Part 2: Any Additional comments/suggestions related to the better development of 

this conceptual framework to be added. 

 

1. The Concept of Program Management 

…………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………… 

 

2. The Concept of Agile Learner Characteristics 

…………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………… 

 

 

3. The Concept of Management Innovation Development 

…………………………………………………………………………………………………………………………………………

…………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………… 

 

 

……………………………………. 

 

(……………………………………) 

        The Expert 
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แบบประเมินกรอบแนวคิดการวิจัย 
เรื่อง นวัตกรรมการบริหารโปรแกรมภาษาไทยและวัฒนธรรมไทยส าหรับโรงเรียนนานาชาติใน

ประเทศไทย 
ตามแนวคิดคุณลักษณะผู้เรียนที่มีความคล่องแคล่ว 

 
 แบบประเมินกรอบแนวคิดการวิจัยฉบับนี้มีวัตถุประสงค์เพ่ือสอบถามความคิดเห็นของท่าน
เกี่ยวกับ ความเหมาะสมขององค์ประกอบของกรอบแนวคิดในการวิจัยที่ได้จากการสังเคราะห์เอกสาร 
ทฤษฎี และงาน วิจัยที่เกี่ยวข้อง ซ่ึงผู้วิจัยใช้จะน าไปใช้เป็นกรอบในการวิจัย  
 ผู้วิจัยใคร่ขอความอนุเคราะห์จากท่านในการตอบแบบประเมินที่ตรงกับความคิดเห็นของท่าน
มากที่ สุด เพ่ือผู้วิจัยจะได้น าข้อมูลที่ได้รับไปใช้ในการพัฒนาเครื่องมือที่จะใช้เก็บข้อมูล และพัฒนา
นวัตกรรมการ บริหารโปรแกรมภาษาไทยและวัฒนธรรมไทยส าหรับโรงเรียนนานาชาติในประเทศไทย
ตามแนวคิดคุณลักษณะผู้เรียนที่มีความคล่องแคล่วต่อไป 

 
ขอขอบพระคุณในความอนุเคราะห์ของท่านมา ณ โอกาสนี้ 

 
            นางจารุวรรณ   ไบรัม 

             นิสิตดุษฎีบัณฑิต สาขาวิชาบริหารการศึกษา 
         คณะครุศาสตร์ จุฬาลงกรณ์มหาวิทยาลัย 
          โทร. 081-4597874 Email: charuwab@isb.ac.th 

  

mailto:note.korranut@gmail.com
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ค าอธิบาย 

กรอบแนวคิดของการวิจัยที่สังเคราะห์จากทฤษฎีและงานวิจัยที่เกี่ยวข้องกับนวัตกรรมการ

บริหารโปรแกรมภาษาไทยและวัฒนธรรมไทยตามแนวคิดคุณลักษณะผู้เรียนที่มีความคล่องแคล่ว   

มีกรอบแนวคิดท่ี เกี่ยวข้อง ดังนี้ 

1. แนวคิดการบริหารโปรแกรมภาษาไทยและวัฒนธรรมไทย 
2. แนวคิดคุณลักษณะผู้เรียนที่มีความคล่องแคล่ว 
3. แนวคิดการพัฒนานวัตกรรมการบริหาร 

 

วัตถุประสงค์ของการวิจัยมีดังนี้  
1) เพ่ือศึกษากรอบแนวคิดการบริหารโปรแกรมภาษาไทยและวัฒนธรรมไทย และ 

คุณลักษณะผู้เรียน ที่มีความคล่องแคล่ว 
2) เพ่ือศึกษาความต้องการจ าเป็นในการพัฒนาการบริหารโปรแกรมภาษาไทยและวัฒนธรรม

ไทย ตามแนวคิดคุณลักษณะผู้เรียนที่มีความคล่องแคล่ว   
3) เพ่ือพัฒนานวัตกรรมการบริหารโปรแกรมภาษาไทยและวัฒนธรรมไทยส าหรับโรงเรียน

นานาชาติ ในประเทศไทยตามแนวคิดคุณลักษณะผู้เรียนที่มีความคล่องแคล่ว  
 

 

ค าชี้แจง 

 แบบประเมินกรอบแนวคิดการวิจัยฉบับนี้มีวัตถุประสงค์เพ่ือสอบถามความคิดเห็นของท่าน

เกี่ยวกับ ความเหมาะสมขององค์ประกอบของกรอบแนวคิดในการวิจัยที่ได้จากการสังเคราะห์เอกสาร 

ทฤษฎี และงานวิจัยที่เกี่ยวข้อง ซ่ึงแบบประเมินกรอบแนวคิดการวิจัยประกอบด้วย 2 ตอน ดังนี้ 

 ตอนที่ 1  การประเมินความเหมาะสมขององค์ประกอบของกรอบแนวคิดการวิจัย 

 ตอนที่ 2  ความคิดเห็นและข้อเสนอแนะเพ่ิมเติม 

 

เกณฑ์การพิจารณาความสอดคล้อง 

 +1 หมายถึง  เห็นด้วยว่าองค์ประกอบมีความเหมาะสมกับงานวิจัย 

   0 หมายถึง  ไม่แน่ใจว่าองค์ประกอบมีความเหมาะสมกับงานวิจัย 

     -1 หมายถึง     ไม่เห็นด้วยว่าองค์ประกอบมีความเหมาะสมกับงานวิจัย 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 177 

แผนภาพกรอบแนวคิด 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
  

การบริหารโปรแกรมภาษาไทยและวัฒนธรรมไทย 
ส าหรับโรงเรียนนานาชาติในประเทศไทย 

สังเคราะห์จากมาตรฐานการรับรองจากองค์กรนานาชาติ 4 
แห่งคือ  

WASC, NEASC, CIS, EDT  
1. การพัฒนาหลักสูตร 
1.1 การก าหนดเป้าหมายการเรียนรู้ 
1.2 การก าหนดมาตรฐานการเรียนรู้ 
1.3 การจัดท าหน่วยการเรียนรู้ 
2. การจัดการเรียนการสอน 
2.1 การจัดท าแผนการเรียนรู้ 
2.2 การจัดการเรียนการสอน 
2.3 การประเมินผลการเรียนรู้ 
3. การประเมินผล 
3.1 การวัดความส าเร็จตามเป้าหมายและมาตรฐานการเรียนรู้ 
3.2 การน าผลการประเมินหลักสูตรไปพัฒนาการเรียนรู้ 

 

คุณลักษณะผู้เรียนที่มีความคล่องแคลว่ 
สังเคราะหจ์าก Lombardo & Eichinger (2000), De Meuse 
& et al. (2010), Hallenback & et al. (2011), Mitchinson 
& Morris (2012), Lewis & et al. (2014), Burke (2015), 

Hallenbeck (2016),  
Anderson (2017) 

ดังนี ้
 

1. ด้านพุทธิพิสัย (Cognitive Domain) 
1.1 เป้าหมายชัด 
1.2 ปัญญาเปรื่อง 

2. ด้านจิตพิสัย (Affective Domain) 
2.1 ต่ืนรู้ 
2.2 ใจกว้าง 

3. ด้านทักษะพิสัย (Psychomotor Domain) 
3.1 แสวงหาโอกาส 
3.2 มีไหวพริบ 
3.3 ไวต่อการเปลี่ยนแปลง 
3.4 สื่อสารคล่อง 

 

การพัฒนานวัตกรรมการบริหาร 
สังเคราะห์จาก (O'Sullivan & Dooley, 2009), (Hengsberger, 

2018), (GROUP), และ (Ng, 2014) ดังนี้ 

1. การส ารวจสภาพความต้องการ 
2. การออกแบบนวัตกรรม 
3. การสร้างนวัตกรรม 

4. การประเมินนวัตกรรม 
  

นวัตกรรมการบริหารโปรแกรมภาษาไทยและวัฒนธรรมไทย 
ส าหรับโรงเรียนนานาชาติในประเทศไทย 

ตามแนวคิดคุณลักษณะผู้เรียนที่มีความคล่องแคล่ว 
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ตอนที่ 1   การประเมินความเหมาะสมขององค์ประกอบของกรอบแนวคิดการวิจัย 

1. 1 แนวคิดการบริหารโปรแกรมภาษาไทยและวัฒนธรรมไทย 

 การบริหารโปรแกรมภาษาไทยและวัฒนธรรมไทยส าหรับโรงเรียนนานาชาติในประเทศ

ไทย หมายถึง การพัฒนาหลักสูตรวิชาภาษาไทยและวัฒนธรรมไทยส าหรับนักเรียนสัญชาติไทยใน

โรงเรียนนานา ชาติในประเทศไทย การจัดการเรียนการสอนและการประเมินผล  

 1. การพัฒนาหลักสูตร หมายถึง การก าหนดเป้าหมายการเรียนรู้ที่สอดคล้องกับปรัชญาของ 

โรงเรียนโดยครูและฝ่ายวิชาการ การก าหนดมาตรฐานการเรียนรู้ที่สอดคล้องกับเป้าหมายการเรียนรู้

ตาม ระดับความสามารถทางภาษาไทย และการจัดท าหน่วยการเรียนรู้ที่บูรณาการ วิชาภาษาไทย 

สังคมศึกษา ประวัติศาสตร์และวัฒนธรรมไทย  

 2. การจัดการเรียนการสอน หมายถึง การจัดท าแผนจัดการเรียนรู้ที่ก าหนดจุดประสงค์การ

เรียนรู้ ผลการเรียนรู้ที่คาดหวังและประสบการณ์การเรียนรู้ด้วยกระบวนการจัดการเรียนรู้ที่

หลากหลาย การจัด กิจกรรมการเรียนการสอนตามแผนจัดการเรียนรู้ การประเมินผลการเรียนรู้ตาม

จุดประสงค์การเรียนรู้และ ผลการเรียนรู้ที่คาดหวังด้วยวิธีการที่หลากหลาย  

 3.การประเมินหลักสูตร หมายถึง การวัดความส าเร็จตามเป้าหมายการเรียนรู้และมาตรฐาน

การเรียน รู้ที่ก าหนดและการน าผลการประเมินหลักสูตรไปพัฒนาการเรียนรู้ของนักเรียน  

 โปรแกรมภาษาไทยและวัฒนธรรมไทยส าหรับโรงเรียนนานาชาติในประเทศไทย หมายถึง 

หลักสูตรวิชาภาษาไทยและวัฒนธรรมไทยส าหรับนักเรียนสัญชาติไทยที่เรียนในโรงเรียนนานาชาติใน 

ประเทศไทย  

 

แนวคิดการบริหาร 

โปรแกรมภาษาไทยและวัฒนธรรมไทย 

ไม่เหมาะสม 

(-1) 

ไม่แน่ใจ 

(0) 

เหมาะสม 

(1) 

1. การพัฒนาหลักสูตร    

2. การจัดการเรียนการสอน     

3. การประเมินหลักสูตร    

ที่มาของแนวคิด : สังเคราะห์จากมาตรฐานการรบัรองคุณภาพส าหรับโรงเรียนนานาชาติขององค์กรสากลทั้งสี่คือ 

WASC, NEASC, CIS, EDT และการจัดการบริหารหลักสตูรภาษาไทยวัฒนธรรมไทยและประวัติศาสตร์ไทยของ สช. 
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1.2 แนวคิดคุณลักษณะผู้เรียนที่มีความคล่องแคล่ว 

 คุณลักษณะผู้เรียนที่มีความคล่องแคล่ว หมายถึง ลักษณะเฉพาะของนักเรียนสัญชาติไทยที่

เรียน โปรแกรมภาษาไทยและวัฒนธรรมไทยส าหรับโรงเรียนนานาชาติในประเทศไทยทีส่ามารถ

ประยุกตใ์ช้การเรียน รู้และประสบการณ์ในสถานการณ์ใหม่ๆได้อย่างรวดเร็ว มีคุณธรรม จริยธรรม

และความเป็นไทย ประกอบด้วย   คุณลักษณะด้านพุทธิพิสัย คุณลักษณะด้านจิตพิสัย และ

คุณลักษณะด้านทักษะพิสัย  

1. คุณลักษณะด้านพุทธิพิสัย (Cognitive) หมายถึง ลักษณะเฉพาะด้านสติปัญญาของผู้เรียน 

ประกอบด้วย ความมุ่งมั่นในเป้าหมายและการคิดวิเคราะห์ 

1.1 ความมุ่งม่ันในเป้าหมาย (Being goal oriented) หมายถึง ผู้เรียนที่มีเป้าหมาย มีการ

ปฏิบัติที่ชัดเจนเพื่อให้บรรลุเป้าหมายนั้นอย่างมีคุณธรรมจริยธรรมและความเป็นไทย  

1.2 การคิดวิเคราะห์ (Being a cognitive thinker) หมายถึง ผู้เรียนที่มีความสามารถในการ

พิจารณาข้อมูลอย่างถ่องแท้และเป็นระบบเพ่ือให้ได้มาซึ่งแนวทางท่ีเหมาะสม  

2. คุณลักษณะด้านจิตพิสัย (Affective) หมายถึง ลักษณะเฉพาะด้านจิตใจของผู้เรียน ประกอบด้วย 

ความใฝ่รู้ใคร่เรียนเรื่องใหม่ๆและการยอมรับฟังค าวิจารณ์ 

2.1 ความใฝ่รู้ใคร่เรียนเรื่องใหม่ๆ (Being eager and curious to learn new ideas)  

หมายถึง ผู้เรียนมีความกระตือรืนร้นกับการเรียนและการหาค าตอบในสิ่งที่ยังไม่รู้  

2.2 การยอมรับฟังค าวิจารณ์ (Welcoming feedback and criticism) หมายถึง ผู้เรียนที่

น าความคิดเห็นของผู้อ่ืนมาเป็นส่วนหนึ่งในการพัฒนาตนเอง  

3. คุณลักษณะด้านทักษะพิสัย (Psychomotor) หมายถึง ลักษณะเฉพาะด้านการปฏิบัติงานได้อย่าง

ช านาญของผู้เรียน ประกอบด้วย การมองหาโอกาสที่ท้าทาย ความมีไหวพริบ ความไวและพร้อมต่อ

การเปลี่ยนแปลง และ การสื่อสารคล่อง 

3.1 การมองหาโอกาสที่ท้าทาย (Seeking challenging situations) หมายถึง ผู้เรียนที่

แสวงหาสถานการณ์ต่างๆเพ่ือใช้เป็นแนวทางในการเรียนรู้และการพัฒนาตนเอง  

3.2 ความมีไหวพริบ (Knowing what to do when facing uncertain situations) 

หมายถึง ผู้เรียนที่สามารถระบุปัญหาอุปสรรค และแสดงออกถึงแนวทางการแก้ไขได้อย่าง

เหมาะสมกับ สถานการณ์ที่ท้าทายได้ 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 180 

3.3 ความไวและพร้อมต่อการเปลี่ยนแปลง (Reacting promptly to change & 

ineffective strategies) หมายถึง ผู้เรียนที่ตระหนักถึงการเปลี่ยนแปลงที่เกิดข้ึนอยู่เสมอ

และพร้อมปรับวิธีการท างานให้ทันต่อการเปลี่ยนแปลง  

3.4 การสื่อสารคล่อง (Having highly effective interpersonal skills) หมายถึง ผู้เรียนที่

สามารถ รับสารและส่งสารด้วยทักษะการฟัง การพูด การอ่าน การเขียนภาษาไทย ได้อย่าง

ชัดเจนและตรงประเด็น   
ที่มาของแนวคิด : สังเคราะหจ์าก Lombardo & Eichinger (2000), De Meuse & et al. (2010), Hallenback & 

et al. (2011), Mitchinson & Morris (2012), Lewis & et al. (2014), Burke (2015), Hallenbeck (2016), 
Anderson (2017), Bloom, et al. (1956) 

คุณลักษณะผู้เรียนที่มีความคล่องแคล่ว ไม่เหมาะสม 

(-1) 

ไม่แน่ใจ 

(0) 

เหมาะสม 

(1) 

1. คุณลักษณะด้านพุทธิพิสัย ประกอบด้วย    

1.1 ความมุ่งม่ันในเป้าหมาย    

1.2 การคิดวิเคราะห์    

2. คุณลักษณะด้านจิตพิสัย ประกอบด้วย    

2.1 ความใฝ่รู้ใคร่เรียนเรื่องใหม่ๆ    

2.2 การยอมรับฟังค าวิจารณ์    

3. คุณลักษณะด้านทักษะพิสัย ประกอบด้วย    

3.1 การมองหาโอกาสที่ท้าทาย    

3.2 ความมีไหวพริบ    

3.3 ความไวและพร้อมต่อการเปลี่ยนแปลง    

3.4 การสื่อสารคล่อง    
 

ที่มาของแนวคิด : สังเคราะหจ์าก Lombardo & Eichinger (2000), De Meuse & et al. (2010), Hallenback & 
et al. (2011), Mitchinson & Morris (2012), Lewis & et al. (2014), Burke (2015), Hallenbeck (2016), 

Anderson (2017), Bloom, et al. (1956) 
  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 181 

1.3 แนวคิดการพัฒนานวัตกรรมการบริหาร 

 นวัตกรรมการบริหารโปรแกรมภาษาไทยและวัฒนธรรมไทยส าหรับโรงเรียนนานาชาติใน

ประเทศ ไทย หมายถึง ขั้นตอนการพัฒนาการบริหารโปรแกรมภาษาไทยและวัฒนธรรมไทยส าหรับ

โรงเรียนนานาชาติ ในประเทศไทย ประกอบด้วย การส ารวจสภาพและความต้องการ การออกแบบ

นวัตกรรม การสร้างนวัตกรรมและการประเมินนวัตกรรม  
1. การส ารวจสภาพความต้องการ หมายถึง ขั้นตอนในการตรวจสอบภาวะที่พึงประสงค์ของการ

พัฒนา หลักสูตร การจัดการเรียนการสอน และการประเมินหลักสูตรของโปรแกรมภาษาไทยและ
วัฒนธรรมไทย ส าหรับโรงเรียนนานาชาติในประเทศไทย และวิเคราะห์ความต้องการจ าเป็นใน
การพัฒนาการบริหาร โปรแกรมภาษาไทยและวัฒนธรรมไทยตามแนวคิดคุณลักษณะผู้เรียนที่มี
ความคล่องแคล่ว   

2. การออกแบบนวัตกรรม หมายถึง ขั้นตอนการจัดล าดับความต้องการจ าเป็นโดยน าผลการ 
วิเคราะห์ด้านการพัฒนาหลักสูตร การจัดการเรียนการสอนและการประเมินหลักสูตร ผลการ
สังเคราะห์ วิธีการบริหารและแนวปฏิบัติที่ดี มาใช้ในการร่างแนวคิดนวัตกรรมการบริหาร
โปรแกรมภาษาไทยและ วัฒนธรรมไทยส าหรับโรงเรียนนานาชาติตามแนวคิดคุณลักษณะผู้เรียน
ที่มีความคล่องแคล่ว   

3. การสร้างนวัตกรรม หมายถึง ขั้นตอนการน าแนวคิดมาพัฒนาเป็นนวัตกรรมการบริหาร
โปรแกรม ภาษาไทยและวัฒนธรรมไทยด้านการพัฒนาหลักสูตร การจัดการเรียนการสอน และ
การประเมิน หลักสูตรตามแนวคิดคุณลักษณะผู้เรียนที่มีความคล่องแคล่ว  

4. การประเมินนวัตกรรม หมายถึง ขั้นตอนการตรวจสอบความเหมาะสมและความเป็นไปได้ของ 
นวัตกรรมด้านการพัฒนาหลักสูตร การจัดการเรียนการสอน และการประเมินหลักสูตร ตาม
แนวคิด คุณลักษณะผู้เรียนที่มีความคล่องแคล่วโดยผู้ทรงคุณวุฒิและผู้มีส่วนได้ส่วนเสีย 

การพัฒนานวัตกรรม ไม่เหมาะสม 

(-1) 

ไม่แน่ใจ 

(0) 

เหมาะสม 

(1) 

1. การส ารวจสภาพความต้องการ    

2. การออกแบบนวัตกรรม    

3. การสร้างนวัตกรรม    

4. การประเมินนวัตกรรม    

ที่มาของแนวคิด : สังเคราะห์แนวคิดการพัฒนานวัตกรรมของ O’Sullivan & Dooley (2009), Hengsberger 

(2018), GROUP และ Ng (2014) 
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ตอนที่ 2 ความคิดเห็นและข้อเสนอแนะเพิ่มเติม 

 การให้ข้อมูลที่เป็นความคิดเห็นเพิ่มเติมเพ่ือการพัฒนากรอบแนวคิดการวิจัย ให้มีความ

สอดคล้องและครอบคลุมมากยิ่งขึ้น 

1. แนวคิดการบริหารโปรแกรมภาษาไทยและวัฒนธรรมไทยส าหรับโรงเรียนนานาชาติในประเทศไทย 

……………………………………………………………………………………………………………………………………………… 

……………………………………………………………………………………………………………………………………………… 

……………………………………………………………………………………………………………………………………………… 

………………………………………………………………………………………………………………………………………………

2. แนวคิดคุณลักษณะผู้เรียนที่มีความคล่องแคล่ว 

……………………………………………………………………………………………………………………………………………… 

……………………………………………………………………………………………………………………………………………… 

……………………………………………………………………………………………………………………………………………… 

……………………………………………………………………………………………………………………………………………… 

……………………………………………………………………………………………………………………………………………… 

………………………………………………………………………………………………………………………………………………

3. แนวคิดการพัฒนานวัตกรรมการบริหาร 

……………………………………………………………………………………………………………………………………………… 

……………………………………………………………………………………………………………………………………………… 

……………………………………………………………………………………………………………………………………………… 

……………………………………………………………………………………………………………………………………………… 

……………………………………………………………………………………………………………………………………………… 

……………………………………………………………………………………………………………………………………………… 

.......................................................................... 

(........................................................................) 

   

ผู้ทรงคุณวุฒิ 
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แบบสอบถามเพื่อการวิจัย 
เรื่อง สภาพปัจจุบันและสภาพที่พึงประสงค์ของการบริหารโปรแกรมภาษาไทยและวัฒนธรรมไทย 

ส าหรับโรงเรียนนานาชาติในประเทศไทยตามแนวคิดคุณลักษณะผู้เรียนที่มีความคล่องแคล่ว 
ค าชี้แจง 
1) การสอบถามครั้งนี้เป็นส่วนหน่ึงของการวิจัยเรื่อง นวัตกรรมการบรหิารโปรแกรมภาษาไทยและวัฒนธรรมไทย

ส าหรับโรงเรียนนานาชาติในประเทศไทยตามแนวคิดคณุลักษณะผู้เรียนท่ีมีความคล่องแคล่วตามหลักสูตร
ครุศาสตรดุษฎีบณัฑิต ภาควชิานโยบายการจัดการและความเป็นผู้น าทางการศึกษา สาขาวิชาบริหาร
การศึกษา คณะครศุาสตร์ จุฬาลงกรณ์มหาวิทยาลยั โดยมีวัตถุประสงค์เพื่อศึกษาสภาพปัจจุบันและสภาพท่ีพึง
ประสงค์ของการบริหารโปรแกรมภาษาไทยและวัฒนธรรมไทยเพื่อใหผู้้เรยีนมีคณุลักษณะคล่องแคล่ว (Agile 
Learner’s Characteristics) 

2) แบบสอบถามแบ่งออกเป็น 3 ตอน ได้แก ่
ตอนท่ี 1  สถานภาพผู้ตอบแบบสอบถาม  
ตอนท่ี 2  สภาพปัจจบุันและสภาพที่พึงประสงค์ของการบริหารโปรแกรมภาษาไทยและวัฒนธรรมไทย
ส าหรับโรงเรียนนานาชาติในประเทศไทยตามแนวคิดคณุลักษณะผู้เรียนท่ีมีความคล่องแคล่ว  
ตอนท่ี 3  ข้อเสนอแนวทางการบริหารโปรแกรมภาษาไทยและวัฒนธรรมไทยส าหรับโรงเรียนนานาชาติใน
ประเทศไทยเพื่อให้ผูเ้รียนมีคุณลักษณะคล่องแคล่ว 

3)  ข้อมูลจากแบบสอบถามจะน าไปวิเคราะห์สภาพการบริหารในภาพรวมเท่านั้น ไม่มีผลกระทบต่อผู้ตอบ
แบบสอบถามเป็นรายบุคคลทั้งสิ้น ดังนั้นการได้มาซึ่งข้อมูลที่ครบถ้วนตรงตามสภาพความเป็นจริง ส่งผลให้
งานวิจัยพบความจริง มีความน่าเช่ือถือ สามารถน าไปใช้อ้างอิงและการสร้างนวัตกรรมการบริหารโปรแกรม
ภาษาไทยและวัฒนธรรมไทยส าหรับโรงเรียนนานาชาติในประเทศไทยตามแนวคิดคุณลักษณะผู้เรียนที่มีความ
คล่องแคล่ว 

ผู้วิจัยหวังเป็นอย่างยิ่งว่าจะไดร้ับความร่วมมือจากท่านเป็นอย่างดี และขอขอบคุณในความอนุเคราะห์
ของทา่น เป็นอย่างสูงมา ณ โอกาสนี้ ทั้งนี้ขอความอนุเคราะห์จากท่านส่งกลับคืนผู้วิจัยตามที่อยู่ที่อยู่ในซองที่แนบมา
พร้อมนี้ หรือ ท่านสามารถตอบแบบสอบถามออนไลน์โดยแสกน OR Code ที่แนบมานี้ ภายในวันที่ 30 มีนาคม 
2563 จักเป็นพระคุณยิ่ง  

 

       นางจารุวรรณ  ไบรัม 
      นิสิตดุษฎีบัณฑิต สาขาวิชาบริหารการศึกษา  

      คณะครุศาสตร์ จุฬาลงกรณ์มหาวิทยาลัย 
charuwab@isb.ac.th 081-459-7874 

mailto:charuwab@isb.ac.th
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นิยามศัพท์เฉพาะ 
1. คุณลักษณะผู้เรียนที่มีความคล่องแคล่ว หมายถึง พฤติกรรมการเรียนภาษาไทยและวัฒนธรรม

ไทยที่ฉับไวต่อสถานการณ์ใหม่ๆไปสู่ความส าเร็จตามที่หลักสูตรก าหนด  ประกอบด้วย   
คุณลักษณะด้านพุทธิพิสัย คุณลักษณะด้านจิตพิสัย และคุณลักษณะด้านทักษะพิสัย  

2. คุณลักษณะด้านพุทธิพิสัย (Cognitive) หมายถึง พฤติกรรมด้านสติปัญญาของผู้เรียน 
ประกอบด้วย ความมุ่งม่ันในเป้าหมายและการคิดวิเคราะห์ 

3. ความมุ่งม่ันในเป้าหมาย (Being goal-oriented) หมายถึง ผู้เรียนมีการก าหนดสิ่งที่ต้องการไป
ให้ถึง และมีการปฏิบัติที่ชัดเจนเพื่อให้ไปถึงสิ่งนั้นอย่างมีคุณธรรมจริยธรรมและความเป็นไทย 

4. การคิดวิเคราะห์ (Being a cognitive thinker) หมายถึง ผู้เรียนมีความสามารถในการพิจารณา
ข้อมูลอย่างถ่องแท้และเป็นระบบเพ่ือให้ได้มาซึ่งแนวทางท่ีเหมาะสม 

5. คุณลักษณะด้านจิตพิสัย (Affective) หมายถึง พฤติกรรมด้านจิตใจของผู้เรียน ประกอบด้วย 
ความใฝ่รู้ใคร่เรียนเรื่องใหม่ๆและการยอมรับฟังค าวิจารณ ์

6. ความใฝ่รู้ใคร่เรียนเรื่องใหม่ๆ (Being eager and curious to learn new ideas)  หมายถึง 
ผู้เรียนมีความกระตือรืนร้นกับการเรียนและการหาค าตอบในสิ่งที่ยังไม่รู้ 

7. การยอมรับฟังค าวิจารณ์ (Welcoming feedback and criticism) หมายถึง ผู้เรียนที่น าความ
คิดเห็นของผู้อื่นมาเป็นส่วนหนึ่งในการพัฒนาตนเอง 

8. คุณลักษณะด้านทักษะพิสัย (Psychomotor) หมายถึง พฤติกรรมด้านการปฏิบัติงานได้อย่าง 
ช านาญของผู้เรียน ประกอบด้วย การมองหาโอกาสที่ท้าทาย ความมีไหวพริบ ความไวและพร้อม
ต่อการเปลี่ยนแปลง และการสื่อสารคล่อง 

9. การมองหาโอกาสที่ท้าทาย (Seeking challenging situations) หมายถึง ผู้เรียนที่แสวงหา
สถานการณ์ต่างๆเพ่ือใช้เป็นแนวทางในการเรียนรู้และการพัฒนาตนเอง 

10. ความมีไหวพริบ  (Knowing what to do when facing uncertain situations) หมายถึง 
ผู้เรียนที่สามารถระบุปัญหาอุปสรรคและแสดงออกถึงแนวทางการแก้ไขได้อย่างเหมาะสมกับ 
สถานการณ์ที่ท้าทายได ้

11. ความไวและพร้อมต่อการเปลี่ยนแปลง (Reacting promptly to change & ineffective 
strategies) หมายถึง ผู้เรียนที่ตระหนักถึงการเปลี่ยนแปลงที่เกิดขึ้นอยู่เสมอและพร้อมปรับ
วิธีการท างานให้ทันต่อการเปลี่ยนแปลง 

12. การสื่อสารคล่อง (Having highly effective interpersonal skills) หมายถึง ผู้เรียนที่สามารถ 
รับสารและส่งสารด้วยทักษะการฟัง การพูด การอ่าน การเขียนภาษาไทย ได้อย่างชัดเจนและ
ตรงประเด็น 
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13. การบริหารโปรแกรมภาษาไทยและวัฒนธรรมไทยส าหรับโรงเรียนนานาชาติในประเทศไทย  
หมายถึง การพัฒนาหลักสูตร การจัดการเรียนการสอน และการประเมินผล ที่ส่งเสริมให้นักเรียน
มีคุณลักษณะผู้เรียนที่มีความคล่องแคล่ว 

14. การพัฒนาหลักสูตร หมายถึง การก าหนดผลลัพธ์การเรียนรู้ที่สอดคล้องกับความต้องการของ
สังคมไทยและสังคมโลก  การก าหนดมาตรฐานการเรียนรู้ตามระดับความสามารถทางภาษาไทย
ไม่ใช่ตามระดับชั้นเรียน (stage not age) การจัดท าหน่วยการเรียนรู้ที่บูรณาการวิชาภาษาไทย
และวัฒนธรรมไทยกับสภาวการณ์โลก  

15. การจัดการเรียนการสอน หมายถึง การก าหนดจุดประสงค์การเรียนรู้ที่สอดคล้องกับผลลัพธ์การ
เรียนรู้ การจัดกิจกรรมการเรียนรู้ที่สมจริงเชื่อมโยงชุมชนและดึงดูดความสนใจของผู้เรียนในแต่
ละระดับความสามารถทางภาษาไทย  การจัดท าสื่อการเรียนที่สามารถเรียนรู้ได้ทุกที่ทุกเวลา 
การก าหนดหลักฐานการประเมินผลการเรียนรู้ตามจุดประสงค์ที่เหมาะกับความแตกต่างของ
ผู้เรียน 

16. การประเมินผล หมายถึง การตรวจสอบคุณภาพผู้เรียนตามผลลัพธ์การเรียนรู้ที่ก าหนด การ
ตรวจสอบความเหมาะสมของหลักสูตรต่อสังคมไทยและสังคมโลก  การตรวจสอบการจัดการ
เรียนการสอนที่ค านึงถึงความแตกต่างของผู้เรียน การน าผลการประเมินหลักสูตรไปพัฒนาการ
เรียนรู้ของนักเรียนให้มีความพร้อมต่อโลกอนาคต 
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ตอนที่ 1 สถานภาพผู้ตอบแบบสอบถาม 

ท าเครื่องหมาย 𝑋 ลงในช่อง 𝑋 หน้าข้อความที่ตรงกับสถานภาพของท่าน 

1) เพศ 

𝑋 ชาย                     𝑋 หญิง 

2) อายุ 

𝑋 น้อยกว่า 30 ปี           𝑋 30 – 40 ปี 

𝑋 41 – 50 ปี               𝑋 51 – 60 ปี           

     𝑋 60 ปีขึ้นไป 

3) ระดับการศึกษาสูงสุด 

𝑋 ปริญญาตรี               𝑋 ปริญญาโท              𝑋ปริญญาเอก 

4) ต าแหน่งปัจจุบัน 

𝑋 ครูใหญ่ไทย      𝑋 หัวหน้าภาควิชาภาษาไทย   

𝑋 ครูภาษาไทย ระดับชั้นที่สอน ........................ 
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ตอนที่ 2 สภาพปัจจุบันและสภาพที่พึงประสงค์ของการบริหารโปรแกรมภาษาไทยและวัฒนธรรมไทยส าหรับ
โรงเรียนนานาชาติในประเทศไทยตามแนวคิดคุณลักษณะผู้เรียนที่มีความคล่องแคล่ว 

ค าชี้แจง  โปรดท าเครื่องหมาย 𝑋 ลงในช่อง 𝑋 หน้าข้อความที่ตรงกับความคิดเห็นของท่าน โดยแต่ละช่องแสดง
ระดับความคิดเห็น ดังน้ี 

ข้อ
ที่ 

การบริหารโปรแกรมภาษาไทยและวัฒนธรรมไทย
ส าหรับโรงเรียนนานาชาติในประเทศไทย 

ตามแนวคิดคุณลักษณะผู้เรียน 
ที่มีความคล่องแคล่ว 

สภาพที่เป็นจริง สภาพที่พึงประสงค์ 
5 4 3 2 1 5 4 3 2 1 

การพัฒนาหลักสูตร  
1 โปรแกรมภาษาไทยและวัฒนธรรมไทยมีการก าหนดผลลัพธ์การเรียนรู้ที่สอดคล้องกับความต้องการของสังคมไทยและ

สังคมโลกที่ส่งเสริมให้ผู้เรียนมีคุณลักษณะความคล่องแคล่ว ในด้านต่อไปนี้มากน้อยเพยีงใด 
1.1 ด้านพุทธิพิสัย (Cognitive) 
1.1.1 ความมุ่งมั่นในเปา้หมาย  
(Being goal oriented) 

5 4 𝑋 2 1 𝑋 4 3 2 1 

1.1.2 การคิดวิเคราะห ์ 
(Being a cognitive thinker) 

5 𝑋 3 2 1 𝑋 4 3 2 1 

เกณฑ์ค่าระดับคะแนนในช่อง “สภาพปัจจุบันของการบริหารโปรแกรมภาษาไทยและวัฒนธรรม
ไทยส าหรับโรงเรียนนานาชาติในประเทศไทยตามแนวคิดคุณลักษณะผู้เรียนที่มีความคล่องแคล่ว” 

    5 หมายถึง สภาพปัจจุบันที่ตรงกับความเป็นจริงในระดับ มากที่สุด 
 4 หมายถึง สภาพปัจจุบันที่ตรงกับความเป็นจริงในระดับ มาก 
 3 หมายถึง สภาพปัจจุบันที่ตรงกับความเป็นจริงในระดับ ปานกลาง 
 2 หมายถึง สภาพปัจจุบันที่ตรงกับความเป็นจริงในระดับ น้อย 

1 หมายถึง สภาพปัจจุบันที่ตรงกับความเป็นจริงในระดับ น้อยที่สุด 
 เกณฑ์ค่าระดับคะแนนในช่อง “สภาพที่พึงประสงค์ของการบริหารโปรแกรมภาษาไทยและ
วัฒนธรรมไทยส าหรับโรงเรียนนานาชาติในประเทศไทยตามแนวคิดคุณลักษณะผู้เรียนที่มีความ
คล่องแคล่ว” 

          5 หมายถึง สภาพที่ควรจะเป็นในระดับ มากท่ีสุด 
 4 หมายถึง สภาพที่ควรจะเป็นในระดับ มาก 
 3 หมายถึง สภาพที่ควรจะเป็นในระดับ ปานกลาง 
 2 หมายถึง สภาพที่ควรจะเป็นในระดับ น้อย 
 1 หมายถึง สภาพที่ควรจะเป็นในระดับ น้อยที่สุด 
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ข้อ

ที่ 
การบริหารโปรแกรมภาษาไทยและ
วัฒนธรรมไทยส าหรับโรงเรียนนานาชาติใน
ประเทศไทย 
ตามแนวคิดคุณลักษณะผู้เรียน 
ที่มีความคล่องแคล่ว 

สภาพที่เป็นจริง สภาพที่พึงประสงค์ 

5 4 3 2 1 5 4 3 2 1 

การพัฒนาหลักสูตร  

1 โปรแกรมภาษาไทยและวัฒนธรรมไทยมีการก าหนดผลลัพธ์การเรียนรู้ที่สอดคล้องกับ
ความต้องการของสังคมไทยและสังคมโลกทีส่่งเสริมให้ผู้เรียนมีคุณลักษณะความ
คล่องแคล่ว ในด้านต่อไปนี้มากน้อยเพียงใด 
1.1 ด้านพุทธิพิสัย (Cognitive) 

1.1.1 ความมุ่งม่ันในเป้าหมาย  
(Being goal-oriented) 

5 4 3 2 1 5 4 3 2 1 

1.1.2 การคิดวิเคราะห์  
(Being a cognitive thinker) 

5 4 3 2 1 5 4 3 2 1 

1.2 ด้านจิตพิสัย (Affective) 
1.2.1 ความใฝ่รู้ใคร่เรียนเรื่องใหม่ๆ  
(Being eager & curious to learn 
new ideas) 

5 4 3 2 1 5 4 3 2 1 

1.2.2 การยอมรับฟังค าวิจารณ์  
(Welcoming feedback & criticism) 

5 4 3 2 1 5 4 3 2 1 

1.3 ด้านทักษะพิสัย (Psychomotor) 
1.3.1 การมองหาโอกาสที่ท้าทาย  
(Seeking challenging situations) 

5 4 3 2 1 5 4 3 2 1 

1.3.2 ความมีไหวพริบ (Knowing 
what to do when facing uncertain 
situations) 

5 4 3 2 1 5 4 3 2 1 

1.3.3 ความไวและพร้อมต่อการ
เปลี่ยนแปลง (Reacting promptly to 
change & ineffective strategies) 

5 4 3 2 1 5 4 3 2 1 
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ข้อ

ที่ 
การบริหารโปรแกรมภาษาไทยและ
วัฒนธรรมไทยส าหรับโรงเรียนนานาชาติใน
ประเทศไทย 
ตามแนวคิดคุณลักษณะผู้เรียน 
ที่มีความคล่องแคล่ว 

สภาพที่เป็นจริง สภาพที่พึงประสงค์ 

5 4 3 2 1 5 4 3 2 1 

1.3.4 การสื่อสารคล่อง (Having 
highly effective interpersonal 
skills) 

5 4 3 2 1 5 4 3 2 1 

2 โปรแกรมภาษาไทยและวัฒนธรรมไทยมีการก าหนดมาตรฐานการเรียนรู้ตามระดับ
ความสามารถ ทางภาษาไทย (Stage not Age) ทีส่่งเสริมให้ผู้เรียนมีคุณลักษณะความ
คล่องแคล่ว ในด้านต่อไปนี้มากน้อยเพียงใด 
2.1 ด้านพุทธิพิสัย (Cognitive) 
2.1.1 ความมุ่งม่ันในเป้าหมาย  
(Being goal-oriented) 

5 4 3 2 1 5 4 3 2 1 

2.1.2 การคิดวิเคราะห์  
(Being a cognitive thinker) 

5 4 3 2 1 5 4 3 2 1 

2.2 ด้านจิตพิสัย (Affective) 
2.2.1 ความใฝ่รู้ใคร่เรียนเรื่องใหม่ๆ 
(Being eager & curious to learn 
new ideas) 

5 4 3 2 1 5 4 3 2 1 

2.2.2 การยอมรับฟังค าวิจารณ์  
(Welcoming feedback & criticism) 

5 4 3 2 1 5 4 3 2 1 

2.3 ด้านทักษะพิสัย (Psychomotor) 

2.3.1 การมองหาโอกาสที่ท้าทาย  
(Seeking challenging situations) 

5 4 3 2 1 5 4 3 2 1 

2.3.2 ความมีไหวพริบ (Knowing 
what to do when facing uncertain 
situations) 

5 4 3 2 1 5 4 3 2 1 

2.3.3 ความไวและพร้อมต่อการ
เปลี่ยนแปลง (Reacting promptly to 
change & ineffective strategies) 

5 4 3 2 1 5 4 3 2 1 
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ข้อ

ที่ 
การบริหารโปรแกรมภาษาไทยและ
วัฒนธรรมไทยส าหรับโรงเรียนนานาชาติใน
ประเทศไทย 
ตามแนวคิดคุณลักษณะผู้เรียน 
ที่มีความคล่องแคล่ว 

สภาพที่เป็นจริง สภาพที่พึงประสงค์ 

5 4 3 2 1 5 4 3 2 1 

2.3.4 การสื่อสารคล่อง (Having 
highly effective interpersonal 
skills) 

5 4 3 2 1 5 4 3 2 1 

3 โปรแกรมภาษาไทยและวัฒนธรรมไทยมีการจัดท าหน่วยการเรียนรู้ที่บูรณาการวิชา
ภาษาไทยและวัฒนธรรมไทยกับสภาวการณ์โลก ทีส่่งเสริมให้ผู้เรียนมีคุณลักษณะความ
คล่องแคล่ว ในด้านต่อไปนี้มากน้อยเพียงใด 
3.1 ด้านพุทธิพิสัย (Cognitive) 
3.1.1 ความมุ่งม่ันในเป้าหมาย  
     (Being goal-oriented) 

5 4 3 2 1 5 4 3 2 1 

3.1.2 การคิดวิเคราะห์  
(Being a cognitive thinker) 

5 4 3 2 1 5 4 3 2 1 

3.2 ด้านจิตพิสัย (Affective) 

3.2.1 ความใฝ่รู้ใคร่เรียนเรื่องใหม่ๆ 
 (Being eager & curious to learn 
new ideas) 

5 4 3 2 1 5 4 3 2 1 

3.2.2 การยอมรับฟังค าวิจารณ์  
(Welcoming feedback & criticism) 

5 4 3 2 1 5 4 3 2 1 

3.3 ด้านทักษะพิสัย (Psychomotor) 

3.3.1 การมองหาโอกาสที่ท้าทาย  
(Seeking challenging situations) 

5 4 3 2 1 5 4 3 2 1 

3.3.2 ความมีไหวพริบ (Knowing 
what to do when facing uncertain 
situations) 

5 4 3 2 1 5 4 3 2 1 

3.3.3 ความไวและพร้อมต่อการ
เปลี่ยนแปลง (Reacting promptly to 
change & ineffective strategies) 

5 4 3 2 1 5 4 3 2 1 
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ข้อ

ที่ 
การบริหารโปรแกรมภาษาไทยและ
วัฒนธรรมไทยส าหรับโรงเรียนนานาชาติใน
ประเทศไทย 
ตามแนวคิดคุณลักษณะผู้เรียน 
ที่มีความคล่องแคล่ว 

สภาพที่เป็นจริง สภาพที่พึงประสงค์ 

5 4 3 2 1 5 4 3 2 1 

3.3.4 การสื่อสารคล่อง  
(Having highly effective 
interpersonal skills) 

5 4 3 2 1 5 4 3 2 1 

การจัดการเรียนการสอน 

4 โปรแกรมภาษาไทยและวัฒนธรรมไทยมีการก าหนดจุดประสงค์การเรียนรู้ที่สอดคล้องกับ
ผลลัพธ์การเรียนรู้ ทีส่่งเสริมให้ผู้เรียนมีคุณลักษณะความคล่องแคล่ว ในด้านต่อไปนี้มาก
น้อยเพียงใด 
4.1 ด้านพุทธิพิสัย (Cognitive) 
4.1.1 ความมุ่งม่ันในเป้าหมาย  
(Being goal-oriented) 

5 4 3 2 1 5 4 3 2 1 

4.1.2 การคิดวิเคราะห์  
(Being a cognitive thinker) 

5 4 3 2 1 5 4 3 2 1 

4.2 ด้านจิตพิสัย (Affective) 

4.2.1 ความใฝ่รู้ใคร่เรียนเรื่องใหม่ๆ 
(Being eager & curious to learn 
new ideas) 

5 4 3 2 1 5 4 3 2 1 

4.2.2 การยอมรับฟังค าวิจารณ์  
(Welcoming feedback & criticism) 

5 4 3 2 1 5 4 3 2 1 

4.3 ด้านทักษะพิสัย (Psychomotor) 

4.3.1 การมองหาโอกาสที่ท้าทาย  
(Seeking challenging situations) 

5 4 3 2 1 5 4 3 2 1 

4.3.2 ความมีไหวพริบ (Knowing 
what to do when facing uncertain 
situations) 

5 4 3 2 1 5 4 3 2 1 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 192 

ข้อ

ที่ 
การบริหารโปรแกรมภาษาไทยและ
วัฒนธรรมไทยส าหรับโรงเรียนนานาชาติใน
ประเทศไทย 
ตามแนวคิดคุณลักษณะผู้เรียน 
ที่มีความคล่องแคล่ว 

สภาพที่เป็นจริง สภาพที่พึงประสงค์ 

5 4 3 2 1 5 4 3 2 1 

4.3.3 ความไวและพร้อมต่อการ
เปลี่ยนแปลง (Reacting promptly to 
change & ineffective strategies) 

5 4 3 2 1 5 4 3 2 1 

4.3.4 การสื่อสารคล่อง  
(Having highly effective 
interpersonal skills) 

5 4 3 2 1 5 4 3 2 1 

5 โปรแกรมภาษาไทยและวัฒนธรรมไทยมีการจัดกิจกรรมการเรียนรู้ที่สมจริงเชื่อมโยงชุมชน
และดึงดูดความสนใจของผู้เรียนในแต่ละระดับความสามารถทางภาษาไทย ทีส่่งเสริมให้
ผู้เรียนมีคุณลักษณะความคล่องแคล่ว ในด้านต่อไปนี้มากน้อยเพียงใด 
5.1 ด้านพุทธิพิสัย (Cognitive) 
5.1.1 ความมุ่งม่ันในเป้าหมาย  
(Being goal-oriented) 

5 4 3 2 1 5 4 3 2 1 

5.1.2 การคิดวิเคราะห์  
(Being a cognitive thinker) 

5 4 3 2 1 5 4 3 2 1 

5.2 ด้านจิตพิสัย (Affective) 

5.1.1 ความใฝ่รู้ใคร่เรียนเรื่องใหม่ๆ 
(Being eager & curious to learn 
new ideas) 

5 4 3 2 1 5 4 3 2 1 

5.1.2 การยอมรับฟังค าวิจารณ์  
(Welcoming feedback & criticism) 

5 4 3 2 1 5 4 3 2 1 

5.3 ด้านทักษะพิสัย (Psychomotor) 

5.3.1 การมองหาโอกาสที่ท้าทาย  
(Seeking challenging situations) 

5 4 3 2 1 5 4 3 2 1 

5.3.2 ความมีไหวพริบ (Knowing 
what to do when facing uncertain 
situations) 

5 4 3 2 1 5 4 3 2 1 
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ข้อ

ที่ 
การบริหารโปรแกรมภาษาไทยและ
วัฒนธรรมไทยส าหรับโรงเรียนนานาชาติใน
ประเทศไทย 
ตามแนวคิดคุณลักษณะผู้เรียน 
ที่มีความคล่องแคล่ว 

สภาพที่เป็นจริง สภาพที่พึงประสงค์ 

5 4 3 2 1 5 4 3 2 1 

5.3.3 ความไวและพร้อมต่อการ
เปลี่ยนแปลง (Reacting promptly to 
change & ineffective strategies) 

5 4 3 2 1 5 4 3 2 1 

5.3.4 การสื่อสารคล่อง  
(Having highly effective 
interpersonal skills) 

5 4 3 2 1 5 4 3 2 1 

6 โปรแกรมภาษาไทยและวัฒนธรรมไทยมีการจัดท าสื่อการเรียนที่สามารถเรียนรู้ได้ทุกที่ทุก
เวลา ที่ส่งเสริมให้ผู้เรียนมีคุณลักษณะความคล่องแคล่ว ในด้านต่อไปนี้มากน้อยเพียงใด 
6.1 ด้านพุทธิพิสัย (Cognitive) 
6.1.1 ความมุ่งม่ันในเป้าหมาย  
(Being goal-oriented) 

5 4 3 2 1 5 4 3 2 1 

6.1.2 การคิดวิเคราะห์  
(Being a cognitive thinker) 

5 4 3 2 1 5 4 3 2 1 

6.2 ด้านจิตพิส ัย (Affective) 

6.2.1 ความใฝ่รู้ใคร่เรียนเรื่องใหม่ๆ  
(Being eager & curious to learn 
new ideas) 

5 4 3 2 1 5 4 3 2 1 

6.2.2 การยอมรับฟังค าวิจารณ์  
(Welcoming feedback & criticism) 

5 4 3 2 1 5 4 3 2 1 

6.3 ด้านทักษะพิสัย (Psychomotor) 

6.3.1 การมองหาโอกาสที่ท้าทาย  
(Seeking challenging situations) 

5 4 3 2 1 5 4 3 2 1 

6.3.2 ความมีไหวพริบ (Knowing 
what to do when facing uncertain 
situations) 

5 4 3 2 1 5 4 3 2 1 
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ข้อ

ที่ 
การบริหารโปรแกรมภาษาไทยและ
วัฒนธรรมไทยส าหรับโรงเรียนนานาชาติใน
ประเทศไทย 
ตามแนวคิดคุณลักษณะผู้เรียน 
ที่มีความคล่องแคล่ว 

สภาพที่เป็นจริง สภาพที่พึงประสงค์ 

5 4 3 2 1 5 4 3 2 1 

6.3.3 ความไวและพร้อมต่อการ
เปลี่ยนแปลง (Reacting promptly to 
change & ineffective strategies) 

5 4 3 2 1 5 4 3 2 1 

6.3.4 การสื่อสารคล่อง  
(Having highly effective 
interpersonal skills) 

5 4 3 2 1 5 4 3 2 1 

7 โปรแกรมภาษาไทยและวัฒนธรรมไทยมีการก าหนดหลักฐานการประเมินผลการเรียนรู้
ตามจุดประสงค์ที่เหมาะกับความแตกต่างของผู้เรียน ที่ส่งเสริมให้ผู้เรียนมีคุณลักษณะ
ความคล่องแคล่ว ในด้านต่อไปนี้มากน้อยเพียงใด 
7.1 ด้านพุทธิพิสัย (Cognitive) 
7.1.1 ความมุ่งม่ันในเป้าหมาย  

(Being goal-oriented) 
5 4 3 2 1 5 4 3 2 1 

7.1.2 การคิดวิเคราะห์  
(Being a cognitive thinker) 

5 4 3 2 1 5 4 3 2 1 

7.2 ด้านจิตพิสัย (Affective) 
7.2.1 ความใฝ่รู้ใคร่เรียนเรื่องใหม่ๆ 
(Being eager & curious to learn 
new ideas) 

5 4 3 2 1 5 4 3 2 1 

7.2.2 การยอมรับฟังค าวิจารณ์  
(Welcoming feedback & criticism) 

5 4 3 2 1 5 4 3 2 1 

7.3ด้านทักษพิสัย (Psychomotor) 
7.3.1 การมองหาโอกาสที่ท้าทาย  
(Seeking challenging situations) 

5 4 3 2 1 5 4 3 2 1 

7.3.2 ความมีไหวพริบ (Knowing 
what to do when facing uncertain 
situations) 

5 4 3 2 1 5 4 3 2 1 
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ข้อ

ที่ 
การบริหารโปรแกรมภาษาไทยและ
วัฒนธรรมไทยส าหรับโรงเรียนนานาชาติใน
ประเทศไทย 
ตามแนวคิดคุณลักษณะผู้เรียน 
ที่มีความคล่องแคล่ว 

สภาพที่เป็นจริง สภาพที่พึงประสงค์ 

5 4 3 2 1 5 4 3 2 1 

7.3.3 ความไวและพร้อมต่อการ
เปลี่ยนแปลง (Reacting promptly to 
change & ineffective strategies) 

5 4 3 2 1 5 4 3 2 1 

7.3.4 การสื่อสารคล่อง (Having 
highly effective interpersonal 
skills) 

5 4 3 2 1 5 4 3 2 1 

การประเมินผล 

8 โปรแกรมภาษาไทยและวัฒนธรรมไทยมีการตรวจสอบคุณภาพผู้เรียนตามผลลัพธ์การ
เรียนรู้ที่ก าหนด ที่ส่งเสริมให้ผู้เรียนมีคุณลักษณะความคล่องแคล่ว ในด้านต่อไปนี้มากน้อย
เพียงใด 
8.1 ด้านพุทธิพิสัย (Cognitive)  
8.1.1 ความมุ่งม่ันในเป้าหมาย  
(Being goal-oriented) 

5 4 3 2 1 5 4 3 2 1 

8.1.2 การคิดวิเคราะห์  
(Being a cognitive thinker) 

5 4 3 2 1 5 4 3 2 1 

8.2 ด้านจิตพิสัย (Affective) 
8.2.1 ความใฝ่รู้ใคร่เรียนเรื่องใหม่ๆ 
(Being eager & curious to learn 
new ideas) 

5 4 3 2 1 5 4 3 2 1 

8.2.2 การยอมรับฟังค าวิจารณ์  
(Welcoming feedback & criticism) 

5 4 3 2 1 5 4 3 2 1 

8.3 ด้านทักษะพิสัย (Psychomotor) 

8.3.1 การมองหาโอกาสที่ท้าทาย  
(Seeking challenging situations) 

5 4 3 2 1 5 4 3 2 1 
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ข้อ

ที่ 
การบริหารโปรแกรมภาษาไทยและ
วัฒนธรรมไทยส าหรับโรงเรียนนานาชาติใน
ประเทศไทย 
ตามแนวคิดคุณลักษณะผู้เรียน 
ที่มีความคล่องแคล่ว 

สภาพที่เป็นจริง สภาพที่พึงประสงค์ 

5 4 3 2 1 5 4 3 2 1 

8.3.2 ความมีไหวพริบ (Knowing 
what to do when facing uncertain 
situations) 

5 4 3 2 1 5 4 3 2 1 

8.3.3 ความไวและพร้อมต่อการ
เปลี่ยนแปลง (Reacting promptly to 
change & ineffective strategies) 

5 4 3 2 1 5 4 3 2 1 

8.3.4 การสื่อสารคล่อง (Having 
highly effective interpersonal 
skills) 

5 4 3 2 1 5 4 3 2 1 

9 โปรแกรมภาษาไทยและวัฒนธรรมไทยมีการตรวจสอบความเหมาะสมของหลักสูตรต่อ
สังคมไทยและสังคมโลก ทีส่่งเสริมให้ผู้เรียนมีคุณลักษณะความคล่องแคล่ว ในด้านต่อไปนี้
มากน้อยเพียงใด 
9.1 ด้านพุทธิพิสัย (Cognitive) 
9.1.1 ความมุ่งม่ันในเป้าหมาย  
(Being goal-oriented) 

5 4 3 2 1 5 4 3 2 1 

9.1.2 การคิดวิเคราะห์  
(Being a cognitive thinker) 

5 4 3 2 1 5 4 3 2 1 

9.2 ด้านจิตพิสัย (Affective) 
9.2.1 ความใฝ่รู้ใคร่เรียนเรื่องใหม่ๆ 
(Being eager & curious to learn 
new ideas) 

5 4 3 2 1 5 4 3 2 1 

9.2.2 การยอมรับฟังค าวิจารณ์  
(Welcoming feedback & criticism) 

5 4 3 2 1 5 4 3 2 1 

9.3 ด้านทักษะพิสัย (Psychomotor) 
9.3.1 การมองหาโอกาสที่ท้าทาย  
(Seeking challenging situations) 

5 4 3 2 1 5 4 3 2 1 
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ข้อ

ที่ 
การบริหารโปรแกรมภาษาไทยและ
วัฒนธรรมไทยส าหรับโรงเรียนนานาชาติใน
ประเทศไทย 
ตามแนวคิดคุณลักษณะผู้เรียน 
ที่มีความคล่องแคล่ว 

สภาพที่เป็นจริง สภาพที่พึงประสงค์ 

5 4 3 2 1 5 4 3 2 1 

9.3.2 ความมีไหวพริบ (Knowing 
what to do when facing uncertain 
situations) 

5 4 3 2 1 5 4 3 2 1 

9.3.3 ความไวและพร้อมต่อการ
เปลี่ยนแปลง (Reacting promptly to 
change & ineffective strategies) 

5 4 3 2 1 5 4 3 2 1 

9.3.4 การสื่อสารคล่อง (Having 
highly effective interpersonal 
skills) 

5 4 3 2 1 5 4 3 2 1 

10 โปรแกรมภาษาไทยและวัฒนธรรมไทยมีการตรวจสอบความเหมาะสมของการจัดการเรียน
การสอนที่ค านึงถึงความแตกต่างของผู้เรียน ทีส่่งเสริมให้ผู้เรียนมีคุณลักษณะความ
คล่องแคล่ว ในด้านต่อไปนี้มากน้อยเพียงใด 
10.1 ด้านพุทธิพิสัย (Cognitive) 
10.1.1 ความมุ่งม่ันในเป้าหมาย  
(Being goal-oriented) 

5 4 3 2 1 5 4 3 2 1 

10.1.2 การคิดวิเคราะห์  
(Being a cognitive thinker) 

5 4 3 2 1 5 4 3 2 1 

10.2 ด้านจิตพิสัย (Affective) 
10.2.1 ความใฝ่รู้ใคร่เรียนเรื่องใหม่ๆ 
(Being eager & curious to learn 
new ideas) 

5 4 3 2 1 5 4 3 2 1 

10.2.2 การยอมรับฟังค าวิจารณ์ 
(Welcoming feedback & criticism) 

5 4 3 2 1 5 4 3 2 1 

10.3 ด้านทักษะพิสัย (Psychomotor) 
10.3.1 การมองหาโอกาสที่ท้าทาย   
(Seeking challenging situations) 

5 4 3 2 1 5 4 3 2 1 
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ข้อ

ที่ 
การบริหารโปรแกรมภาษาไทยและ
วัฒนธรรมไทยส าหรับโรงเรียนนานาชาติใน
ประเทศไทย 
ตามแนวคิดคุณลักษณะผู้เรียน 
ที่มีความคล่องแคล่ว 

สภาพที่เป็นจริง สภาพที่พึงประสงค์ 

5 4 3 2 1 5 4 3 2 1 

10.3.2 ความมีไหวพริบ (Knowing 
what to do when facing uncertain 
situations) 

5 4 3 2 1 5 4 3 2 1 

10.3.3 ความไวและพร้อมต่อการ

เปลี่ยนแปลง (Reacting promptly to 
change & ineffective strategies) 

5 4 3 2 1 5 4 3 2 1 

10.3.4 การสื่อสารคล่อง (Having 
highly effective interpersonal 
skills) 

5 4 3 2 1 5 4 3 2 1 

11 โปรแกรมภาษาไทยและวัฒนธรรมไทยมีการน าผลการประเมินหลักสูตรไปพัฒนาการ
เรียนรู้ของนักเรียนให้มีความพร้อมต่อโลกอนาคต ที่ส่งเสริมให้ผู้เรียนมีคุณลักษณะความ
คล่องแคล่ว ในด้านต่อไปนี้มากน้อยเพียงใด 
11.1 ด้านพุทธิพิสัย (Cognitive) 
11.1.1 ความมุ่งม่ันในเป้าหมาย  
(Being goal-oriented) 

5 4 3 2 1 5 4 3 2 1 

11.1.2 การคิดวิเคราะห์  
(Being a cognitive thinker) 

5 4 3 2 1 5 4 3 2 1 

11.2 ด้านจิตพิสัย (Affective) 

11.2.1 ความใฝ่รู้ใคร่เรียนเรื่องใหม่ๆ 
(Being eager & curious to learn 
new ideas) 

5 4 3 2 1 5 4 3 2 1 

11.2.2 การยอมรับฟังค าวิจารณ์ 
(Welcoming feedback & criticism) 

5 4 3 2 1 5 4 3 2 1 

11.3 ด้านทักษะพิสัย (Psychomotor) 

11.3.1 การมองหาโอกาสที่ท้าทาย 
(Seeking challenging situations) 

5 4 3 2 1 5 4 3 2 1 
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ข้อ

ที่ 
การบริหารโปรแกรมภาษาไทยและ
วัฒนธรรมไทยส าหรับโรงเรียนนานาชาติใน
ประเทศไทย 
ตามแนวคิดคุณลักษณะผู้เรียน 
ที่มีความคล่องแคล่ว 

สภาพที่เป็นจริง สภาพที่พึงประสงค์ 

5 4 3 2 1 5 4 3 2 1 

11.3.2 ความมีไหวพริบ (Knowing 
what to do when facing uncertain 
situations) 

5 4 3 2 1 5 4 3 2 1 

11.3.3 ความไวและพร้อมต่อการ

เปลี่ยนแปลง (Reacting promptly to 
change & ineffective strategies) 

5 4 3 2 1 5 4 3 2 1 

11.3.4 การสื่อสารคล่อง (Having 
highly effective interpersonal 
skills) 

5 4 3 2 1 5 4 3 2 1 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 200 

ตอนที่ 3 ข้อเสนอแนวทางการบริหารโปรแกรมภาษาไทยและวัฒนธรรมไทยส าหรับโรงเรียนนานาชาติ

ในประเทศไทยเพื่อให้ผู้เรียนมีคุณลักษณะคล่องแคล่ว 

1. แนวทางการพัฒนาหลักสูตรแบบใหม่ที่ส่งเสริมให้ผู้เรียนมีคุณลักษณะคล่องแคล่ว 
 

…………………………………………………………………….…………………………………………… 
 ………………………………………………………………….…………………………………………… 
 ………………………………………………………………….…………………………………………… 
2. แนวทางการจัดการเรียนการสอนแบบใหม่ที่ส่งเสริมให้ผู้เรียนมีคุณลักษณะคล่องแคล่ว  

…………………………………………………………………….…………………………………………… 

…………………………………………………………………….…………………………………………… 

…………………………………………………………………….…………………………………………… 
3. แนวทางการวัดประเมินผลแบบใหม่ที่ส่งเสริมให้ผู้เรียนมีคุณลักษณะคล่องแคล่ว 

…………………………………………………………………….…………………………………………… 

…………………………………………………………………….…………………………………………… 

…………………………………………………………………….…………………………………………… 
4. แนวทางการบริหารแบบใหม่ที่ส่งเสริมให้ผู้เรียนมีคุณลักษณะคล่องแคล่ว 

…………………………………………………………………….…………………………………………… 

…………………………………………………………………….…………………………………………… 

…………………………………………………………………….…………………………………………… 

 

 ขอขอบพระคณุในความอนุเคราะห์ของท่านเป็นอย่างสูงมา ณ โอกาสนี ้
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แบบประเมินความความเหมาะสมและความเป็นไปได้ของนวัตกรรม 
เรื่อง นวัตกรรมการบริหารโปรแกรมภาษาไทยและวัฒนธรรมไทย ด้วย “SWABK” 

ค าชี้แจง 
1) การประเมินร่างนวัตกรรมครั้งนี้เป็นส่วนหนึ่งของงานวิจัยเรื่อง นวัตกรรมการบริหาร

โปรแกรมภาษาไทยและวัฒนธรรมไทยส าหรับโรงเรียนนานาชาติในประเทศไทยตามแนวคิด
คุณลักษณะผู้เรียนที่มีความคล่องแคล่ว ตามหลักสูตรครุศาสตร์บัณฑิต ภาควิชานโยบายการ
จัดการและความเป็นผู้น าทางการศึกษา สาขาวิชาบริหารการศึกษา คณะครุศาสตร ์
จุฬาลงกรณ์มหาวิทยาลัย โดยมีวัตถุประสงค์เพ่ือตรวจสอบความเหมาะสมและความเป็นไป
ได้ของร่างนวัตกรรมฉบับที่ 2 หลังจากมีการปรับเปลี่ยนตามค าแนะน าของผู้ทรงคุณวุฒิและ
ผู้เชี่ยวชาญในร่างฯ ฉบับที่ 1 

2) แบบประเมินนี้แบ่งออกเป็น 2 ตอน คือ 
  ตอนที่ 1 สถานภาพผู้ตอบแบบสอบถาม 
  ตอนที่ 2 ความเป็นไปได้และความเหมาะสมของร่างนวัตกรรมฯ โดยมีข้อประเมิน
ทั้งหมด 7   ข้อใหญ่ ในแต่ละข้อค าถามจะมี 2 ส่วน คือ 
   ส่วนที่ 1 ประเมินความเหมาะสมและความเป็นไปได้ของร่างนวัตกรรมฯ 
ตาม rating     scale ดังนี ้
    5 มีความเหมาะสมและมีความเป็นไปได้มากท่ีสุด 
    4 มีความเหมาะสมและมีความเป็นไปได้มาก 
     3 มีความเหมาะสมและมีความเป็นไปได้ปานกลาง 
    2 มีความเหมาะสมและมีความเป็นไปได้น้อย 
    1 มีความเหมาะสมและมีความเป็นไปได้น้อยที่สุด 
   ส่วนที่ 2 ความคิดเห็นเพ่ิมเติมของผู้ประเมิน (หากมี) 
 ขอความกรุณาอนุเคราะห์ส่งแบบประเมินกลับคืนผู้วิจัย ภายในวันที่ 17 มิถุนายน 2563 

  นางจารุวรรณ. ไบรัม 
นิสิตปริญญาดุษฎีบัณฑิต สาขาวิชาบริหารการศึกษา 

คณะครุศาสตร์ จุฬาลงกรณ์มหาวิทยาลัย 
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ตอนที่ 1 สถานภาพผู้ตอบแบบสอบถาม 

ท าเครื่องหมาย  ลงในช่อง  หน้าข้อความที่ตรงกับสถานภาพของท่าน 
1) เพศ 

  ชาย   หญิง 
2) อายุ 

  น้อยกว่า 30 ปี 

  30 – 40 ปี 

  41 – 50 ปี 

  51 – 60 ปี 

  61 ปีขึ้นไป 
3) ระดับการศึกษาสูงสุด 

  ปริญญาตรี 

  ปริญญาโท 

  ปริญญาเอก 
4) ต าแหน่งปัจจุบัน 

  ครูใหญ่ไทย 

  หัวหน้าภาคภาษาไทย 

  ครูภาษาไทยระดับอนุบาล 

  ครูภาษาไทยระดับประถมศึกษา 

  ครูภาษาไทยระดับมัธยมศึกษาตอนต้น 

  ครูภาษาไทยระดับมัธยมศึกษาตอนปลาย 
ตอนท่ี 2 การประเมินความเหมาะสมและความเป็นไปได้ของร่างนวัตกรรม ฉบับท่ี 2 

ค าช้ีแจง โปรดท าเครื่องหมาย  ลงในช่อง  หน้าข้อความที่ตรงกับความเห็นของท่าน โดยแต่ละช่อง
แสดงระดับความคิดเห็นดังนี้ 
 ความเหมาะสม 
 5 มีความเหมาะสมและระดับการน าไปปฏิบตัิมากท่ีสดุ 
 4 มีความเหมาะสมและระดับการน าไปปฏิบตัิมาก 
 3 มีความเหมาะสมและระดับการน าไปปฏิบตัิปานกลาง 
 2 มีความเหมาะสมและมีระดับการน าไปปฏิบัติน้อย 
 1 มีความเหมาะสมและระดับการน าไปปฏิบตัิน้อยท่ีสุด  
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ความเป็นไปได้ 
 5 มีความเป็นไปได้มากที่สุด 
 4 มีความเป็นไปได้มาก 
 3 มีความเป็นไปได้ปานกลาง 
 2 มีความเป็นไปได้น้อย 
 1 มีความเป็นไปได้น้อยที่สุด 
ข้อที่ 1 ชื่อนวัตกรรม “SWABK” (อา่น สว็อบค์) 

ความเหมาะสม  มากที่สุด  มาก  ปานกลาง  น้อย น้อยที่สุด 
ความเป็นไปได้  มากที่สุด  มาก  ปานกลาง  น้อย น้อยที่สุด 

ความคิดเห็นเพิ่มเติม: …………………………………………………………………………………………………………………………………….. 
 
ข้อที่ 2  หลักการและเหตุผลของนวัตกรรม 

 
ข้อ 2 ความเหมาะสม  มากที่สุด  มาก  ปานกลาง  น้อย น้อยที่สุด 
ความเป็นไปได้  มากที่สุด  มาก  ปานกลาง  น้อย น้อยที่สุด 

ความคิดเห็นเพิ่มเติม: 

……………………………………………………………………………………………………………………………………………………………………………………… 
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ข้อที่ 3  จุดประสงค์ของนวัตกรรม: 
 เพื่อพัฒนาการบริหารโปรแกรมภาษาไทยและวัฒนธรรมไทยให้มีหลักสูตร การจัดการเรียนการสอน และการประเมินผลที่
ส่งเสริมการพัฒนาผู้เรียนให้มีคุณลักษณะคล่องแคล่วดังนี้ S (Seeking challenging situations) แสวงหาโอกาสทีท่้าทาย, W 
(Welcoming feedback and criticism) การยอมรับฟังค าวจิารณ์, A (Agile learner) เป็นผู้เรียนที่มึความคล่องแคล่ว, B (Being 
a cognitive thinker) การคิดวิเคราะห ์และ K (Knowing what to do when facing uncertain situations) มีไหวพริบ 

ข้อ3. ความเหมาะสม  มากที่สุด  มาก  ปานกลาง  น้อย น้อยที่สุด 

ความเป็นไปได้  มากที่สุด  มาก  ปานกลาง  น้อย น้อยที่สุด 

ความคิดเห็นเพิ่มเติม: 

……………………………………………………………………………………………………………………………………………………………………………………… 

 

ข้อที่ 4 ผลลัพธ์ของนวัตกรรม: 

 
4. ความเหมาะสม  มากที่สุด  มาก  ปานกลาง  น้อย น้อยที่สุด 

ความเป็นไปได้  มากที่สุด  มาก  ปานกลาง  น้อย น้อยที่สุด 

ความคิดเห็นเพิ่มเติม: 

……………………………………………………………………………………………………………………………………… 
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ข้อที่ 5 ลักษณะส าคัญของนวัตกรรม:  

 นวัตกรรมการบริหารโปรแกรมภาษาไทยและวัฒนธรรมไทย “SWABK” มุ่งพัฒนาใน 3 สว่น คือ การพัฒนาหลักสูตร การ

จัดการเรียนการสอน และการประเมินผล ดังนี้  

5.1  ด้านการพัฒนาหลักสูตร 

 
5.1 ความเหมาะสม  มากที่สุด  มาก  ปานกลาง  น้อย น้อยที่สุด 

ความเป็นไปได้  มากที่สุด  มาก  ปานกลาง  น้อย น้อยที่สุด 

ความคิดเห็นเพิ่มเติม: 

………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………… 
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5.2   ด้านการจัดการเรียนการสอน 

 
5.2 ความเหมาะสม  มากที่สุด  มาก  ปานกลาง  น้อย น้อยที่สุด 

ความเป็นไปได้  มากที่สุด  มาก  ปานกลาง  น้อย น้อยที่สุด 

ความคิดเห็นเพิ่มเติม: …………………………………………………………………………………………………………………… 
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5.3  ด้านการประเมินผล 
3. การประเมินผล มหีลากหลายรูปแบบเพื่อรองรับความแตกต่างของนักเรียน มี 3 ระยะคือ การประเมินการเรียนรู้เพื่อการ

เรียนรู้ โดยครูจะน าผลการประเมินนั้นมาปรับกิจกรรมการเรียนการสอนให้เหมาะสมกับนกัเรียนเพื่อพัฒนาการเรียนรูใ้ห้ได้

ตามเป้าหมาย การประเมินการเรียนรูข้ณะเรียนรู้ นักเรียนจะต้องมีการประเมินตนเองขณะเรียนเพื่อน าผลการประเมินมา

พัฒนาปรับปรุงการเรียนของตนเพื่อให้ได้ผลลัพธ์ตามที่ตั้งเป้าหมายไว้ และการประเมินการเรียนรู้ของการเรียนรู้ เป็นการ

ประเมินเพื่อดูผลงานที่ถูกสร้างสรรค์มาจากการเรียนรู้ โดยมีแนวปฏิบัติดังนี้ 

3.1 การน าผลการประเมินหลักสูตรไปพัฒนาการเรียนรู้ของนักเรียนให้มีความพร้อมต่อโลกอนาคต และส่งเสริมคุณลักษณะให้
ผู้เรียนแสวงหาโอกาสที่ทา้ทาย ประเมนิใน 3 ระยะคือ ประเมินเพื่อเรียน ประเมินขณะเรียน และประเมินการเรียนโดย
ส่งเสริมผลลัพธ์การเรียนที่เป็นประสบการณ์ใหม่ของนักเรียน เป็นสิ่งที่ไม่เคยท ามาก่อน เอาตัวเองออกจาก comfort zone 
เช่น แต่งนิทานให้น้องอนุบาลอา่น ระดมทุนเพื่อช่วยเหลือเด็กก าพร้าโดยการแต่งเร่ืองสั้นแล้วน าไปจ าหน่าย เป็นต้น 

3.2 การน าผลการประเมินหลักสูตรไปพัฒนาการเรียนรู้ของนักเรียนให้มีความพร้อมต่อโลกอนาคต และส่งเสริมคุณลักษณะให้
ผู้เรียนยอมรับฟังค าวิจารณ์ ประเมินใน 3 ระยะคือ ประเมินเพื่อเรียน ประเมินขณะเรียน และประเมินการเรียน โดย
ตรวจสอบกระบวนการเรียนทั้งในขณะเรียนและช่วงสุดท้ายของการเรียนถึงกจิกรรมในส่วนที่นักเรียนได้ฝึกการให้ค าวจิารณ์
และการรับฟังค าวิจารณ์ที่ต้องมีอยา่งต่อ เนื่องเป็นวิถีปฏิบัติของกิจกรรมการเรยีนการสอน  

3.3 การน าผลการประเมินหลักสูตรไปพัฒนาการเรียนรู้ของนักเรียนให้มีความพร้อมต่อโลกอนาคต และส่งเสริมคุณลักษณะให้
ผู้เรียนมีความคล่องแคล่ว โดยตรวจสอบประเภทของการประเมินที่เหมาะสมต่อการประเมินพัฒนาการด้านการเรียนรู้ของ
นักเรียนในส่วนเน้ือหาและคุณลักษณะคล่องแคล่วที่พึงประสงค์ พร้อมตัวชี้วัดและเครื่องมือในการประเมินโดยอาจน า
เทคโนโลยีเข้ามาชว่ยใหก้ารประเมินมีประสิทธิภาพมากขึ้น โดยตรวจสอบการประเมินการเรียนรู้ทั้ง 3 ระยะคือครูประเมิน
การเรียนของนักเรียนเพื่อก าหนดแนวทางการเรียนในครั้งต่อไป นักเรียนประเมินตัวเองเพื่อส ารวจสิ่งที่ท าได้ดี และที่ควร
ปรับปรุงเพื่อให้ไปสู่เป้าหมายการเรียนทีก่ าหนด และประเมินสิ่งที่ได้จากการเรียนรู้พร้อมคุณลักษณะที่พึงประสงค์ 

3.4 การน าผลการประเมินหลักสูตรไปพัฒนาการเรียนรู้ของนักเรียนให้มีความพร้อมต่อโลกอนาคต และส่งเสริมคุณลักษณะให้
ผู้เรียนมีทักษะการคิดวิเคราะห์ ประเมินใน 3 ระยะคือ ประเมินเพื่อเรียน ประเมนิขณะเรียน และประเมินการเรียนโดยดกูาร
สร้างผลงานการเรียนที่มาจากการแก้ปญัหาและการคิดวิเคราะห์ 

3.5 การน าผลการประเมินหลักสูตรไปพัฒนาการเรียนรู้ของนักเรียนให้มีความพร้อมต่อโลกอนาคต และส่งเสริมคุณลักษณะให้
ผู้เรียนมีไหวพริบ โดยตรวจสอบกิจกรรมการเรียนที่ส่งเสริมการคิดอย่างสร้างสรรค์ การระดมความคิด การสะท้อนคิด การ
ท้าทายความคิดหรือคิดนอกกรอบ ครูต้องสร้างโอกาสในกจิกรรมการเรียนให้นักเรียนต้องใช้ความคิดแก้ปัญหาและเห็น
คุณค่าในการแก้ปัญหานั้น ๆ ของนักเรียน ครูตั้งค าถามปลายเปิดเพื่อกระตุน้ให้คิด ครูเป็นผู้สังเกตการณ์ขณะที่นักเรียน
ท างานกลุ่มผ่านการถกเถยีง แลกเปลีย่นความเห็นเพื่อแก้ปัญหาในขณะท างาน ส่งเสริมบรรยากาศการเรียนที่ใหอ้ิสระในการ
แสดงความคิดเห็น ครูเป็นตัวอย่างของการแก้ปญัหาเฉพาะหน้าและการยอมรบัข้อผิดพลาดวา่เป็นส่วนหนึ่งของการเรียนรู้ 

5.3 ความเหมาะสม  มากที่สุด  มาก  ปานกลาง  น้อย น้อยที่สุด 

      ความเป็นไปได ้  มากที่สุด  มาก  ปานกลาง  น้อย น้อยที่สุด 

ความคิดเห็นเพ่ิมเติม: 

…………………………………………………………………………………………………………………… 
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6. การน านโยบายไปใช้: ผลการวจิยัที่พบว่า นวัตกรรมการบริหารโปรแกรมภาษาไทยและวัฒนธรรมไทยส าหรับ
โรงเรียนนานาชาติในประเทศไทยตามแนวคิดคณุลักษณะผู้เรียนท่ีมคีวามคล่องแคล่ว ควรเป็นนวัตกรรมการ
บริหารโปรแกรมภาษาไทย “SWABK” เพื่อให้การบริหารวิชาการบรรลุเป้าหมายทีต่ั้งไว้ โรงเรียนควรด าเนินการ
ดังนี ้

6.1 ระดับนโยบาย ตั้งคณะท างานท่ีประกอบไปด้วย ครูใหญไ่ทยหรือหัวหน้าแผนกภาษาไทย ตัวแทนครูจาก

ทุกระดับคือ ระดับปฐมวยั ระดับประถมศึกษา ระดับมัธยมศึกษาตอนต้นและตอนปลาย 
1.1. ด้านการพัฒนาหลักสตูร 

1.1.1. ตรวจสอบหลักสูตรภาษาไทยและวัฒนธรรมไทยของโรงเรียนที่ใช้อยู ่ ถึงความยืดหยุ่นทันสมัยต่อ
สังคมรอบตัวนักเรียนทั้งในระดับทอ้งถิ่นและระดับโลก มีความหมายหรือสัมพันธ์ต่อนักเรียน บูรณา
การวิชาภาษาไทยเข้ากับวิชาอื่น ๆ ส่งเสริมการท างานร่วมกัน เน้นพัฒนาคุณลักษณะ SWABK คือ 
การแสวงหาโอกาสที่ท้าทาย การรบัฟังค าวิจารณ์ เป็นผู้เรียนท่ีคล่องแคล่ว เป็นนักคิดวิเคราะห์ และ
มีไหวพริบ มากน้อยเพียงใด 

1.1.2. คณะท างานรวบรวมจดุอ่อนที่ได้จากการตรวจสอบหลักสตูรฯ มาศึกษาเพื่อร่างแนวทางในการ
แก้ปัญหาในเชิงนโยบาย 

1.1.3. น านโยบายการพัฒนาหลักสูตรที่สง่เสริมคณุลักษณะพึงประสงคต์ามที่ก าหนดทดลองใช้ 
1.1.4. ประเมินนโยบายการพัฒนาหลักสตูรที่ส่งเสรมิคุณลักษณะพึงประสงค์เพื่อหาข้อดี ข้อควรปรับปรุง 

1.2. ด้านการจดัการเรียนการสอน 
1.2.1. ตรวจสอบการจัดท าสื่อการเรียนการสอนและการออกแบบการจัดการเรยีนรู้ว่าเปดิโอกาสให้

นักเรียนมีปฏิสมัพันธ์กับเนื้อหาที่เรียน กับเพื่อนร่วมชั้นเรียน กับครู และกับชุมชนไดต้ามความ
สะดวกของผู้เรียนนอกเหนือจากการเรยีนในห้องเรียน เน้นการเข้าถึงการเรียนรู้ของผู้เรยีนได้ทุกท่ี
ทุกเวลาหรือไม ่

1.2.2. คณะท างานรวบรวมจดุอ่อนที่ได้จากการตรวจสอบการจัดการเรยีนการสอน เพื่อก าหนดนโยบาย
และแนวทางปฏิบัติใหค้รูสามารถจัดท าสื่อและออกแบบการเรียนรูท้ี่นักเรียนสามารถเข้าถึงได้ทุกท่ี
ทุกเวลาและส่งเสริมคุณลักษณะคล่องแคล่วที่พึงประสงค ์

1.2.3. น านโยบายการจัดท าสื่อการเรียนการสอนและการออกแบบการเรยีนรู้ที่ส่งเสริมคณุลักษณะ
คล่องแคล่วที่พึงประสงค์ไปทดลองใช้ 

1.2.4. ประเมินนโยบายการจดัการเรียนการสอนที่นักเรยีนสามารถเขา้ถึงการเรยีนรู้ได้ทุกที่ทุกเวลาและ
ส่งเสริมคณุลักษณะพึงประสงค์เพือ่หาข้อดี ข้อควรปรับปรุง 

1.3. ด้านการประเมินผล 
1.3.1. ตรวจสอบความหลากหลายของวิธีการประเมินการเรียนรู้ และความถี่ในการประเมินการเรยีนรู้ว่า

สะท้อนคุณลักษณะคล่องแคล่วท่ีพึงประสงค์หรือไม่  
1.3.2. คณะท างานรวบรวมจดุอ่อนที่ได้จากการตรวจสอบการประเมินการเรียนรู้ เพื่อก าหนดนโยบายและ

แนวทางปฏิบัติให้ครสูามารถออกแบบการประเมินให้ตรงกับความแตกต่างของนักเรียนแตล่ะคน
และส่งเสรมิคณุลักษณะคล่องแคลว่ท่ีพึงประสงค ์
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1.3.3. น านโยบายการประเมินการเรยีนรูท้ี่ค านึงถึงความแตกต่างระหวา่งบุคคลและส่งเสรมิคุณลักษณะ
คล่องแคล่วที่พึงประสงค์ไปทดลองใช้ 

1.3.4. ประเมินนโยบายการประเมินการเรียนรู้ที่ค านึงถึงความแตกต่างระหว่างบุคคลและส่งเสริม
คุณลักษณะพึงประสงค์เพื่อหาข้อดี ข้อควรปรับปรุง 

6.1 ความเหมาะสม  มากที่สุด  มาก  ปานกลาง  น้อย น้อยที่สุด 

      ความเป็นไปได ้  มากที่สุด  มาก  ปานกลาง  น้อย น้อยที่สุด 

ความคิดเห็นเพ่ิมเติม: 

………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………… 

6.2 ระดับปฏิบตัิ การสื่อสารที่เปิดเผยและการมสี่วนร่วมมีความจ าเป็นและส าคัญเพื่อให้ครูที่ไม่ได้อยู่ใน

คณะท างานรับรู้ข่าวสารและมสี่วนในการแสดงความคิดเห็นในทุกข้ันตอนตั้งแต่ระดับนโยบาย เพื่อให้เกิดความ

ร่วมมือร่วมใจท่ีพร้อมจะปรับและเปลี่ยนเพื่อพัฒนาการเรียนรู้ของนักเรียนให้มีคณุลักษณะที่พึงประสงค์ จัดตั้ง

คณะท างานตามระดับช้ันท่ีมีครูทกุคนเป็นสมาชิก 

1.ด้านการพัฒนาหลักสูตร 

1.1 คณะท างานก าหนดขอบเขต เง่ือนเวลา เป้าหมายการพัฒนาหลักสูตรที่สามารถวัดความส าเร็จได้  
1.2 คณะท างานวางแผนการพัฒนาหลกัสูตร โดยค านึงถึงความสนใจของนักเรียน มีความทันสมัยทัน

เหตุการณ์ทั้งในสังคมไทยและสังคมโลก มีการบูรณาการวิชาภาษาไทยเข้ากับวิชาอื่น ๆ สอดคล้องกับ
เป้าหมายการเรียนรู้ที่ ส านักงานคณะกรรมการส่งเสรมิการศึกษาเอกชน (สช.) ก าหนด ก าหนด
คุณลักษณะคล่องแคล่วที่พึงประสงค์ในหลักสูตร 

1.3 ตรวจสอบความเหมาะสมของหลกัสูตรโดยสมาชิกในคณะท างาน 
1.4 น าหลักสตูรที่พัฒนาไปทดลองใช้ 
1.5 ประเมินการใช้หลักสูตร ทั้งในขณะที่ใช้หลักสตูรควบคูไ่ปกับการปรับปรุงและพัฒนาหลักสตูรที่

เหมาะสมต่อไป และประเมินหลังการใช้หลักสตูรโดยครูและนักเรียน และน าผลการประเมินมา
ปรับปรุงหลักสูตรเพื่อให้นักเรยีนมคีุณลักษณะคล่องแคล่วที่พึงประสงค์ 

2. ด้านการจดัการเรียนการสอน 
2.1 โรงเรียนจัดหาเทคโนโลยีเพื่อรองรบัให้ครูสามารถจดัท าสื่อและออกแบบกิจกรรมการเรียนรู้ที่

นักเรียนสามารถมีปฏสิัมพันธ์กับเนื้อหาที่เรียน กับเพื่อน กับครู และกับชุมชนได้ทุกท่ีทุกเวลา 
2.2 โรงเรียนจัดอบรมการใช้ platform หรือ application ต่าง ๆ  ที่เป็นประโยชน์ต่อการจัดท าสื่อและการ

ออกแบบกิจกรรมการเรยีนที่นักเรยีนสามารถเข้าถึงได้ทุกท่ีทุกเวลา 
2.3 ครูออกแบบและจดักิจกรรมการเรยีนการสอนที่ค านึงถึงความแตกตา่งระหว่างบุคคล สอดคล้องกับ

เป้าหมายการเรียนรู้ในหลักสตูรทีส่่งเสริมคณุลักษณะคล่องแคล่วทีพ่ึงประสงค์ 
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2.4 ครูออกแบบและจดักิจกรรมการเรยีนการสอนทีฝ่ึกการท างานร่วมกันเพื่อพัฒนาคุณลักษณะ
คล่องแคล่วที่พึงประสงค์คือ การก าหนดเป้าหมาย ความใฝ่รู้ใคร่เรยีนเรื่องใหม่ ๆ การคิดวเิคราะห ์
การยอมรับฟังความเห็นผู้อื่น การแสดงความคดิเห็นต่อผู้อื่น การสือ่สาร การแก้ไขปญัหาเฉพาะหน้า 
การปรับเปลี่ยนวิธีการท างานเพื่อให้ไปสูเ่ป้าหมายที่ก าหนด  

3. ด้านการประเมินผล 
3.1 ครูจัดการประเมินผลการเรียนรูด้ว้ยวิธีที่หลากหลาย รองรับความแตกต่างของนักเรียนแตล่ะคน และ

ประเมินท่ีพัฒนาการความก้าวหน้าเป็นรายบคุคล 
3.2 ครูเปิดและสร้างโอกาสให้นักเรียนฝึกการประเมินตนเองและการประเมินเพื่อนตามหลักฐานการ

เรียนรู้ เพื่อพัฒนาคณุลักษณะการยอมรับฟังค าวิจารณ์ของผู้อื่น และน ามาพัฒนาการเรียนของตนให้
ดีขึ้น 

3.3 ครูและนักเรียนก าหนดเกณฑ์การประเมินการเรียนรู้และพฤติกรรมที่พึงประสงค์ร่วมกันทีส่่งเสริม
คุณลักษณะคล่องแคล่ว 

3.4 การประเมินการเรยีนรู้ต้องเกดิขึ้นตลอดเวลา ทั้งก่อนเรียน ขณะที่เรยีน และหลังเรียน เพื่อให้รู้ในสิ่งที่
ยังไม่รู้และน าไปสู่การค้นคว้าหาความรู้เพื่อเติมเต็มส่วนท่ีหายไป 

3.5 การประเมินต้องเน้นประเมินที่ผลของการเรียนรู้ ไม่ใช่ประเมินความรู้ 
3.6 นักเรียนประเมินครูเพื่อเป็นแนวทางให้ครูไปปรบัการเป็น learning facilitator ที่มีประสิทธิภาพ 

6.2 ความเหมาะสม  มากที่สุด  มาก  ปานกลาง  น้อย น้อยที่สุด 

      ความเป็นไปได ้  มากที่สุด  มาก  ปานกลาง  น้อย น้อยที่สุด 

ความคิดเห็นเพ่ิมเติม: 

………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………… 
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7. โครงสร้างและภาพรวมของนวัตกรรม 

 
1. ความเหมาะสม  มากที่สุด  มาก  ปานกลาง  น้อย น้อยที่สุด 

      ความเป็นไปได ้  มากที่สุด  มาก  ปานกลาง  น้อย น้อยที่สุด 

ความคิดเห็นเพ่ิมเติม: 

…………………………………………………………………………………………………………………………………….. 

……………………………………………………………………………………………………………………………………… 

ขอขอบพระคุณในความอนุเคราะห์ของท่าน 
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Appendix B 

Name List of Experts and Stakeholders 

 

1. Name list of experts for evaluation of the 1st conceptual framework 

2. Name list of experts for evaluation of the 2nd conceptual framework 

3. Name list of experts for evaluation of the research instrument 

4. Name list of experts and stakeholders for the focus group 

5. Name list of stakeholders for evaluation of the innovation’s 

feasibility and possibility 
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Name list of experts for evaluation of the 1st conceptual framework 

Expert in the area of agile learner characteristics 

1. Dr. Andrew Davies Superintendent  

International School Bangkok 

2. Dr. Elizabeth Rossini Director of Curriculum and 

Professional Learning 

International School Bangkok 

Expert in the area of Thai language and culture program management 

3. Dr. Kaanwarin Polanunt School Director 

St. Andrews International School 

Bangkok 

Expert in the area of program management 

4. Assistant Professor Wichai 

Sawekngam, Ph.D. 

Associate Dean for Planning, 

Budgeting & Quality Assurance, 

Finance & Accounting and 

Inventory 

Faculty of Education,  

Chulalongkorn University 

Expert in the area of management innovation 

5. Dr. Sirima Monmai Expert in Educational Research 

Office of the Basic Education 

Commission (OBEC) 
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Name list of experts for evaluation of the 2nd conceptual framework 

Expert in the area of agile learner characteristics 

1. Dr. Angela Charumilinda School Director 

Tubtong School 

Expert in the area of research 

2. Dr. Sasithorn Kiewkor Science Teacher 

Phayathai School 

Expert in the area of Thai language and culture program management 

3. Dr. Kaanwarin Polanunt School Director 

St. Andrews International School 

Bangkok 

Expert in the area of program management 

4. Dr. Huruethai Anussornrajakit Associate Dean for Academic 

Faculty of Education,  

Rambhai Barni Rajabhat University 

Expert in the area of management innovation 

5. Dr. Sirima Monmai Expert in Educational Research 

Office of the Basic Education 

Commission (OBEC) 
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Name list of experts for evaluation of the research instrument 

Expert in the area of agile learner characteristics 

1. Dr. Angela Charumilinda School Director 

Tubtong School 

Expert in the area of research 

2. Dr. Sasithorn Kiewkor Science Teacher 

Phayathai School 

Expert in the area of Thai language and culture program management 

3. Dr. Kaanwarin Polanunt School Director 

St. Andrews International School 

Bangkok 

Expert in the area of program management 

4. Dr. Huruethai Anussornrajakit Associate Dean for Academic 

Faculty of Education,  

Rambhai Barni Rajabhat University 

Expert in the area of management innovation 

5. Dr. Sirima Monmai Expert in Educational Research 

Office of the Basic Education 

Commission (OBEC) 
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Name list of experts and stakeholders for the focus group 

 

Expert in the area of agile learner characteristics 

1. Dr. Angela Charumilinda School Director 

Tubtong School 

2. Dr. Pimolpun Burapharat School Director 

 Wanaluk kindergarten 

Expert in the area of management and innovation development 

3. Dr. Huruethai Anussornrajakit Associate Dean for Academic 

Faculty of Education,  

Rambhai Barni Rajabhat University 

4. Dr. Sirima Monmai Expert in Educational Research 

Office of the Basic Education 

Commission (OBEC) 

Expert in the area of Thai language and culture program management 

5. Ajarn Suwinai Viponchai School Director 

British International School, Phuket 

6. Ajarn Pannapat Wongtaweesup Thai Principal and Leader of Thai 

Teacher 

Wellington International School, Bangkok 

Stakeholders of Thai language and culture program  

7. Dr. Rattana Chanruam Head of Thai department and  

Thai Teacher  

Berkeley International School  

American Curriculum 

8. Dr. Nudtavadee Sapaprot Thai Teacher  

Harrow International School, Bangkok 

British Curriculum 

9. Ajarn Sanicha Thai Teacher 

KIS International School Bangkok 

IB Curriculum 
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Name list of stakeholders for evaluation of the innovation’s suitability and 

possibility 

Thai Administrator, Co-Ordinator or Head Department 

1. Dr. Sangwilai Charuwatee Thai Director 

Berkeley International School 

2. Ajarn Suwinai Viponchai School Director 

British International School, Phuket 

3. Ajarn Pannapat Wongtaweesup Thai Principal and Leader of Thai 

Teacher 

Wellington International School, Bangkok 

4. Dr. Rattana Chanruam Head of Thai department & Middle 

School Teacher  

Berkeley International School 

5. Ajarn Kanlayanan Omera Thai Co-Ordinator & High School Teacher 

NIST 

6. Ajarn Nichapa Srisuk Thai Co-Ordinator & High School 

Teacher 

RIS 

Thai Teachers in Elementary School 

1. Ajarn Kittapong Aryuyo  RIS Ratchapruek Campus  

2. Ajarn Supornpen Punmanee  

3. Ajarn Sanicha Intharasema 

International School Bangkok  

KIS International School 

Thai Teachers in Middle School 

1. Ajarn Pongsatorn Kaewgam International School Bangkok 

2. Ajarn Piyanuch Soontornwipart  International School Bangkok 

Thai Teachers in High School 

1. Ajarn Sucheera Ruangtrakool International School Bangkok 

2. Ajarn Passamon Moolasart  International School Bangkok 

3. Dr. Nudtavadee Sapaprot  Harrow International School, Bangkok 

4. Ajarn Manitsara Supakit Kolius KIS International School 
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Appendix C 

Results of Data Analysis 

 

1. IOC Analysis of the experts 

2. The validity of the questionnaire 

3. Data analysis of the questionnaire by individual question 
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IOC Analysis of the Experts 

 

ตอนที่ 1  ข้อมูลพ้ืนฐานของผู้ตอบแบบสอบถาม 

ข้อ รายการประเมิน ผู้เชี่ยวชาญคนที่ IOC 
1 2 3 4 5 

1 เพศ 

 ชาย 

 หญิง 

+1 +1 +1 +1 +1  

2 อายุ  

 30 ปีและน้อยกว่า 

 31 – 40 ปี 

 41 – 50 ปี 

 51 – 60 ปี 

 60 ปีขึ้นไป 

+1 +1 +1 +1 +1  

3 ระดับการศึกษาสูงสุด 

 ปริญญาตรี 

 ปริญญาโท 

 ปริญญาเอก 

+1 +1 +1 +1 +1  

4 ต าแหน่งปัจจุบัน 

 ครูใหญ่ไทย 

 หัวหน้าภาควิชาภาษาไทย 

 ครูภาษาไทย ระดับชั้นที่
สอน .................. 
 

+1 +1 +1 +1 +1  
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ตอนท่ี 2   ความคิดเห็นเกีย่วกับสภาพที่เปน็จริงและสภาพที่พึงประสงค์ของการบริหารโปรแกรมภาษาไทยและ
วัฒนธรรมไทยส าหรับโรงเรียนนานาชาติในประเทศไทยตามแนวคิดคุณลักษณะผู้เรยีนที่มีความคล่องแคล่ว 

รายการประเมิน ผู้เชี่ยวชาญคนที่ IOC 
1 2 3 4 5 

ด้านการพัฒนาหลักสูตร 
1)โปรแกรมภาษาไทยและวัฒนธรรมไทยในโรงเรียนนานาชาติมีการก าหนดเป้าหมายการเรียนรู้ที่สอดคล้องกับปรชัญาของ
โรงเรียน โดยครูและฝ่ายวชิาการที่ส่งเสริมให้นักเรียนมีคุณลักษณะผู้เรียนที่มีความคล่องแคล่วในข้อต่อไปนี้มากน้อยเพียงใด 
1.1 ด้านพุทธิพิสัย 
1.1.1 ความมุ่งมั่นในเป้าหมาย +1 0 +1 +1 +1 0.8 
1.1.2 การคิดวิเคราะห์ +1 0 +1 +1 +1 0.8 

1.2 ด้านจิตพิสัย 
1.2.1 ความใฝ่รู้ใคร่เรียนเร่ืองใหม่ ๆ +1 0 +1 +1 +1 0.8 
1.2.2 การยอมรับฟังค าวจิารณ์ +1 0 +1 +1 +1  

1.3 ด้านทักษะพิสัย 
1.3.1 การมองหาโอกาสที่ท้าทาย +1 +1 +1 +1 +1 1 
1.3.2 ความมีไหวพริบ +1 +1 +1 +1 +1 1 
1.3.3 ความไวและพร้อมต่อการเปลี่ยนแปลง +1 +1 +1 +1 +1 1 
1.3.4 การสื่อสารคล่อง +1 +1 +1 +1 +1 1 
2)โปรแกรมภาษาไทยและวัฒนธรรมไทยในโรงเรียนนานาชาติมีการก าหนดมาตรฐานการเรยีนรู้ที่สอดคล้องกับเปา้หมายการ
เรียนรู้ ตามระดับความสามารถทางภาษาไทยที่ส่งเสริมให้นักเรียนมีคุณลักษณะผู้เรียนที่มีความคล่องแคล่วในข้อต่อไปนี้มากน้อย
เพียงใด 

2.1 ด้านพุทธิพิสัย 
2.1.1 ความมุ่งมั่นในเป้าหมาย +1 0 +1 +1 +1 0.8 
2.1.2 การคิดวิเคราะห์ +1 0 +1 +1 +1 0.8 

2.2 ด้านจิตพิสัย 
2.2.1 ความใฝ่รู้ใคร่เรียนเร่ืองใหม่ ๆ +1 0 +1 +1 +1 0.8 
2.2.2 การยอมรับฟังค าวจิารณ์ +1 0 +1 +1 +1 0.8 

2.3 ด้านทักษะพิสัย 
2.3.1 การมองหาโอกาสที่ท้าทาย +1 +1 +1 +1 +1 1 
2.3.2 ความมีไหวพริบ +1 +1 +1 +1 +1 1 
2.3.3 ความไวและพร้อมต่อการเปลี่ยนแปลง +1 +1 +1 +1 +1 1 
2.3.4 การสื่อสารคล่อง +1 +1 +1 +1 +1 1 

3)โปรแกรมภาษาไทยและวัฒนธรรมไทยในโรงเรียนนานาชาติมีการจดัท าหน่วยการเรียนรู้ทีบู่รณาการวชิาภาษาไทย สังคม
ศึกษา ประวัติศาสตรแ์ละวัฒนธรรมไทยที่ส่งเสริมให้นักเรียน มีคุณลักษณะผู้เรียนที่มีความคล่องแคล่วในข้อต่อไปนี้มากน้อย
เพียงใด 

3.1 ด้านพุทธิพิสัย 
3.1.1 ความมุ่งมั่นในเป้าหมาย +1 +1 +1 +1 +1 1 
3.1.2 การคิดวิเคราะห์ +1 +1 +1 +1 +1 1 

3.2 ด้านจิตพิสัย 
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3.2.1 ความใฝ่รู้ใคร่เรียนเร่ืองใหม่ ๆ +1 +1 +1 +1 +1 1 
3.2.2 การยอมรับฟังค าวจิารณ์ +1 +1 +1 +1 +1 1 
3.3 ด้านทักษะพิสยั 
3.3.1 การมองหาโอกาสที่ท้าทาย +1 +1 +1 +1 +1 1 
3.3.2 ความมีไหวพริบ +1 +1 +1 +1 +1 1 
3.3.3 ความไวและพร้อมต่อการเปลี่ยนแปลง +1 +1 +1 +1 +1 1 
3.3.4 การสื่อสารคล่อง +1 +1 +1 +1 +1 1 
ด้านการจัดการเรียนการสอน 
4) โปรแกรมภาษาไทยและวัฒนธรรมไทยมีการก าหนดจุดประสงค์การเรยีนรูท้ี่สอดคล้องกับผลลัพธ์การเรียนรู้ ที่ส่งเสริมให้ผู้เรียน
มีคุณลักษณะความคล่องแคล่ว ในด้านตอ่ไปนี้มากน้อยเพียงใด 

4.1 ด้านพุทธิพิสยั 
4.1.1 ความมุ่งมั่นในเป้าหมาย +1 +1 +1 +1 +1 1 
4.1.2 การคิดวิเคราะห์ +1 +1 +1 +1 +1 1 

4.2 ด้านจิตพิสัย1 
4.2.1 ความใฝ่รู้ใคร่เรียนเร่ืองใหม่ๆ +1 +1 +1 +1 +1 1 
4.2.2 การยอมรับฟังค าวจิารณ์ +1 +1 +1 +1 +1 1 

4.3ด้านทักษะพิสัย 
4.3.1 การมองหาโอกาสที่ท้าทาย +1 +1 +1 +1 +1 1 
4.3.2 ความมีไหวพริบ +1 +1 +1 +1 +1 1 
4.3.3 ความไวและพร้อมต่อการเปลี่ยนแปลง +1 +1 +1 +1 +1 1 
4.3.4 การสื่อสารคล่อง +1 +1 +1 +1 +1 1 

5) โปรแกรมภาษาไทยและวัฒนธรรมไทยในโรงเรียนนานาชาติมีการจัดกิจกรรมการเรียนรู้ตามแผนจัดการเรียนรู้ที่ส่งเสริมให้
นักเรียน  
มีคุณลักษณะผู้เรียนที่มีความคล่องแคล่วในข้อต่อไปนี้มากน้อยเพยีงใด 

5.1 ด้านพุทธิพิสยั 
5.1.1 ความมุ่งมั่นในเป้าหมาย +1 +1 +1 +1 +1 1 
5.1.2 การคิดวิเคราะห์ +1 +1 +1 +1 +1 1 

5.2 ด้านจิตพิสัย 
5.2.1 ความใฝ่รู้ใคร่เรียนเร่ืองใหม่ ๆ +1 +1 +1 +1 +1 1 
5.2.2 การยอมรับฟังค าวจิารณ์ +1 +1 +1 +1 +1 1 

5.3 ด้านทักษะพิสยั 
5.3.1 การมองหาโอกาสที่ท้าทาย +1 +1 +1 +1 +1 1 
5.3.2 ความมีไหวพริบ +1 +1 +1 +1 +1 1 
5.3.3 ความไวและพร้อมต่อการเปลี่ยนแปลง +1 +1 +1 +1 +1 1 
5.3.4 การสื่อสารคล่อง +1 +1 +1 +1 +1 1 

6) โปรแกรมภาษาไทยและวัฒนธรรมไทยมีการจัดท าสื่อการเรยีนที่สามารถเรยีนรู้ได้ทุกที่ทุกเวลา ที่ส่งเสริมให้ผู้เรียนมี
คุณลักษณะความคล่องแคล่ว ในด้านต่อไปนี้มากน้อยเพยีงใด 

6.1 ด้านพุทธิพิสยั 
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6.1.1 ความมุ่งมั่นในเป้าหมาย +1 +1 +1 +1 +1 1 
6.1.2 การคิดวิเคราะห์ +1 +1 +1 +1 +1 1 

6.2 ด้านจิตพิสัย 
6.2.1 ความใฝ่รู้ใคร่เรียนเร่ืองใหม่ๆ +1 +1 +1 +1 +1 1 
6.2.2 การยอมรับฟังค าวจิารณ์ +1 +1 +1 +1 +1 1 

6.3 ด้านทักษะพิสยั 
6.3.1 การมองหาโอกาสที่ท้าทาย +1 +1 +1 +1 +1 1 
6.3.2 ความมีไหวพริบ +1 +1 +1 +1 +1 1 
6.3.3 ความไวและพร้อมต่อการเปลี่ยนแปลง +1 +1 +1 +1 +1 1 
6.3.4 การสื่อสารคล่อง +1 +1 +1 +1 +1 1 

7) โปรแกรมภาษาไทยและวัฒนธรรมไทยมีการก าหนดหลักฐานการประเมินผลการเรียนรู้ตามจุดประสงค์ที่เหมาะกับความ
แตกตา่งของผู้เรยีน ที่ส่งเสริมให้ผู้เรียนมีคุณลักษณะความคล่องแคล่ว ในด้านตอ่ไปนี้มากน้อยเพียงใด 
7.1 ด้านพุทธิพิสยั 
7.1.1 ความมุ่งมั่นในเป้าหมาย +1 0 +1 +1 +1 0.8 
7.1.2 การคิดวิเคราะห์ +1 0 +1 +1 +1 0.8 

7.2 ด้านจิตพิสัย 
7.2.1 ความใฝ่รู้ใคร่เรียนเร่ืองใหม่ๆ +1 0 +1 +1 +1 0.8 
7.2.2 การยอมรับฟังค าวจิารณ์ +1 0 +1 +1 +1 0.8 

7.3 ด้านทักษะพิสยั 
7.3.1 การมองหาโอกาสที่ท้าทาย +1 0 +1 +1 +1 0.8 
7.3.2 ความมีไหวพริบ +1 0 +1 +1 +1 0.8 
7.3.3 ความไวและพร้อมต่อการเปลี่ยนแปลง +1 0 +1 +1 +1 0.8 
7.3.4 การสื่อสารคล่อง +1 0 +1 +1 +1 0.8 

ด้านการประเมินผล 
8) โปรแกรมภาษาไทยและวัฒนธรรมไทยในโรงเรียนนานาชาติมีการวัดคุณภาพผู้เรียนตามมาตรฐานการเรียนรู้ที่ก าหนด ที่ส่งเสริม
ให้นักเรียนมีคุณลักษณะผู้เรียนที่มีความคล่องแคล่ว ในข้อต่อไปนี้มากนอ้ยเพยีงใด 

8.1 ด้านพุทธิพิสยั 
8.1.1 ความมุ่งมั่นในเป้าหมาย +1 0 +1 +1 +1 0.8 
8.1.2 การคิดวิเคราะห์ +1 0 +1 +1 +1 0.8 

8.2 ด้านจิตพิสัย 
8.2.1 ความใฝ่รู้ใคร่เรียนเร่ืองใหม่ๆ +1 0 +1 +1 +1 0.8 
8.2.2 การยอมรับฟังค าวจิารณ์ +1 0 +1 +1 +1 0.8 

8.3 ด้านทักษะพิสยั 
8.3.1 การมองหาโอกาสที่ท้าทาย +1 0 +1 +1 +1 0.8 
8.3.2 ความมีไหวพริบ +1 0 +1 +1 +1 0.8 
8.3.3 ความไวและพร้อมต่อการเปลี่ยนแปลง +1 0 +1 +1 +1 0.8 
8.3.4 การสื่อสารคล่อง +1 0 +1 +1 +1 0.8 

9) โปรแกรมภาษาไทยและวัฒนธรรมไทยมีการตรวจสอบความเหมาะสมของหลักสูตรต่อสังคมไทยและสงัคมโลก ทีส่่งเสริมให้
ผู้เรียนมีคุณลักษณะความคล่องแคล่ว ในด้านต่อไปนี้มากน้อยเพียงใด 
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9.1 ด้านพุทธิพิสยั 
9.1.1 ความมุ่งมั่นในเป้าหมาย +1 0 +1 +1 +1 0.8 
9.1.2 การคิดวิเคราะห์ +1 0 +1 +1 +1 0.8 

9.2 ด้านจิตพิสัย 
9.2.1 ความใฝ่รู้ใคร่เรียนเร่ืองใหม่ ๆ +1 0 +1 +1 +1 0.8 
9.2.2 การยอมรับฟังค าวจิารณ์ +1 0 +1 +1 +1 0.8 

9.3 ด้านทักษะพิสยั 
9.3.1 การมองหาโอกาสที่ท้าทาย +1 0 +1 +1 +1 0.8 
9.3.2 ความมีไหวพริบ +1 0 +1 +1 +1 0.8 
9.3.3 ความไวและพร้อมต่อการเปลี่ยนแปลง +1 0 +1 +1 +1 0.8 
9.3.4 การสื่อสารคล่อง +1 0 +1 +1 +1 0.8 

10) โปรแกรมภาษาไทยและวัฒนธรรมไทยมีการตรวจสอบความเหมาะสมของการจัดการเรียนการสอนที่ค านึงถึงความแตกต่าง
ของผู้เรียน ที่ส่งเสริมให้ผู้เรียนมีคุณลักษณะความคล่องแคล่ว ในด้านต่อไปนี้มากน้อยเพียงใด 
10.1 ด้านพุทธิพิสัย 
10.1.1 ความมุ่งมั่นในเป้าหมาย +1 0 +1 +1 +1 0.8 
10.1.2 การคิดวิเคราะห์ +1 0 +1 +1 +1 0.8 

10.2 ด้านจิตพิสัย 
10.2.1 ความใฝ่รู้ใคร่เรียนเร่ืองใหม่ ๆ +1 0 +1 +1 +1 0.8 
10.2.2 การยอมรับฟังค าวิจารณ์ +1 0 +1 +1 +1 0.8 

10.3 ด้านทักษะพิสัย 
10.3.1 การมองหาโอกาสที่ท้าทาย +1 0 +1 +1 +1 0.8 
10.3.2 ความมีไหวพริบ +1 0 +1 +1 +1 0.8 
10.3.3 ความไวและพร้อมต่อการเปลี่ยนแปลง +1 0 +1 +1 +1 0.8 
10.3.4 การสื่อสารคล่อง +1 0 +1 +1 +1 0.8 

11) โปรแกรมภาษาไทยและวัฒนธรรมไทยมีการน าผลการประเมินหลักสตูรไปพัฒนาการเรียนรู้ของนักเรียนใหม้ีความพร้อมต่อ
โลกอนาคต ที่ส่งเสริมให้ผู้เรียนมีคุณลักษณะความคล่องแคล่ว ในด้านต่อไปนี้มากน้อยเพียงใด 
11.1 ด้านพุทธิพิสัย 
11.1.1 ความมุ่งมั่นในเป้าหมาย +1 0 +1 +1 +1 0.8 
11.1.2 การคิดวิเคราะห์ +1 0 +1 +1 +1 0.8 

11.2 ด้านจิตพิสัย 
11.2.1 ความใฝ่รู้ใคร่เรียนเร่ืองใหม่ ๆ +1 0 +1 +1 +1 0.8 
11.2.2 การยอมรับฟังค าวิจารณ์ +1 0 +1 +1 +1 0.8 

11.3 ด้านทักษะพิสัย 
11.3.1 การมองหาโอกาสที่ท้าทาย +1 0 +1 +1 +1 0.8 
11.3.2 ความมีไหวพริบ +1 0 +1 +1 +1 0.8 
11.3.3 ความไวและพร้อมต่อการเปลี่ยนแปลง +1 0 +1 +1 +1 0.8 
11.3.4 การสื่อสารคล่อง +1 0 +1 +1 +1 0.8 
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Reliability Analysis of the questionnaire  

using Cronbach’s Alpha Coefficient 

 
 
 
 

The alpha reliability coefficients are 0.983 for  

the question inquiring about the current and desired states. 

 
 

The alpha reliability coefficients are 0.979 for  

the question inquiring about the current states,  

number of items are 88. 

 
The alpha reliability coefficients are 0.993 for  

the question inquiring about the desired states,  

number of items are 88. 
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Appendix D 

Letters of Cooperation 
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Mrs. Charuwan Byrum  

 

Education 

 Ph.D. Candidate, Educational Leadership and Policy, Educational 

Management,  Faculty of Education, Chulalongkorn University, 2019 

 MBA - City University, USA 1994 

 B.Ed., (Elementary) - Chulalongkorn University, 1992 

  

Educational Work Experiences 

 2004 - Present  International School Bangkok 

    Elementary School Thai teacher 

 2001 - 2004  Concordian International School 

    PYP Thai teacher 

 1997 - 2001  Thai-Chinese International School 

    K12 Thai teacher 

 

Workshops and Trainings 

• Agile Learners by James Anderson (2017) 
• Engaging Boy Writers 

• What do our kids need now to be successful & happy-and how we can help? 

• Teaching with stories 

• Learning Environment 

• TPRS (Teaching Proficiency through Reading and Storytelling) 
• Integrating Performance Assessment in the Foreign Language Classroom with 

Paul Sandrock at HKIS (September 8-9’ 2012) 
• Effective Assessment by Paul Sandrock (October 2011) 
• Multiple Intelligences by Dr. Howard Gardner (2011) 
• NTPRS Conference, Chicago (July’ 2010) 
• The Power of Reading in Second Language Acquisition by Dr. Stephen 

Krashen 

• Understanding by Design by Dr. Grant Wiggin 

 

Other Related Work Ecpereinces 

 2010 -Present: Trainer of the Thai Language, Culture and Professional 

Ethics Course for Expatriate Teachers at ISB 

 2012-2014: Trainer for the volunteer teachers to teach Thai language and 

culture in the United States of America, topic “How to teach 

Thai to non-Thai students” at Faculty of Education,  

 Chulalongkorn University 

 2008 Committee member to develop standards and benchmarks for 

Thai language and culture course for international students in 

Thailand 
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HOME ADDRESS 98/148 Bangpleeyai Bangplee Samutprakarn 10540 

PUBLICATION THAI LANGUAGE AND CULTURE PROGRAM 

MANAGEMENT OF INTERNATIONAL SCHOOLS IN 

THAILAND ACCORDING TO THE CONCEPT OF 
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