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CHAPTER |
INTRODUCTION

1.1 Research background and rationale

According to Powell (2014), education is truly one of the most powerful
methods for reducing poverty and inequality and it sets the foundation for sustained
economic growth. Same as in South Korea, education raised people’s ability, which
caused economic, political, social, and cultural growth in the country, and the results
increased national ability to generate more educational growth (Asiasociety, 2010).
Within this positive cycle, education and national growth created a cooperation
effect. Industrial market demand was satisfied by people who were trained and
acquired skills through the public education system. Five-year economic
development plans began in the 1960s, and an education plan to produce the
manpower needed was drawn up accordingly to go hand in hand with the national

development plan (Jang & Kim, 2004).

Korean people have confidence in equal education opportunities and believe
that their own success depends on their own effort and that “you will succeed if you
study hard” made the meritocracy a reality and led the way to social integration
(Diem, Levy, & VanSickle, 2003). and education was the force behind the citizenship
that achieved political democracy. Expanded education opportunities boosted the

education standard and thus heightened people’s political awareness.



Figure 1 Education and Economic Development in South Korea
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Source: Education in Korea (MOE, 2019)

Korean Passion for Education roots in their culture

The dramatic growth of the Korean economy is not the only factor that led
Korean people to value higher education. The belief that education help Korean
people to improved their life standard ignited their passion for education which has
been rooted in their soul since a long tradition of Confucianism has established a
society, which the scholar sits at the top of the social hierarchy and the attainment

of knowledge is considered a priority (Asiasociety, 2010).

The reason why education held an important place in Korea is because of the
influences from Confucian tradition, which put importance and respect on learning.
This can be seen in Korean parents’ interests and passion for their children’s
education. In the late 18th century when the status system was beginning to

crumble, education became a standard for people to move up their social status



(Asiasociety, 2010). Alongside this, a national drive against Japanese occupation from
1910 to 1945 placed a lot of focus on the importance of economic self-reliance and
national cultivation through education. This resulted in the establishment of
approximately 3,000 private schools across the nation, which boosted the Korean
education system. After independence, the sorrow and loss felt by the uneducated
led them to quench the thirst and caused an education boom. But the devastating
Korean War that followed left the country lacking social, physical, and economic
capital. The recovery process was done on Korea’s terms and through hard work
(Asiasociety, 2010). During Korea’s industrial era, continuous economic growth
opened up employment opportunities, and under the merit system, people could
take advantage of education to become successful. In Korean society, education was
the most legitimate means for an individual’s self-realization and them to climb up
the socioeconomic ladder and was at the same time a positive factor that

contributed to economic growth.

Korean school established around the world

Even though some Koreans have to be expatriates living abroad whatever the
reason is to work or to asylum but they are kept strong characteristics as Korean and
cherish their culture wherever they go. For Korean parents living abroad do not
burden their will to teach their children Korean culture, so the Korean overseas

community starts to have Korean Language school for Korean children and interested



people. Korean Government then came up with the policy to support educational
institutions that are providing education to the children of Korean expatriates living
abroad and to make sure those children can grow into a global talent with a firm
self-identity as Koreans with the same standard as the school established in Korean.
By supporting the school, not only the government can control the standard and
quality of education that Korean children are going to receive, but also they can
guarantee the quality of the person who might future be their workforce to develop

Korea.

Korean government policy has defined educational institutions as three types:
Korean school, Korean language school, and Korean education institutes. Thailand, as
one of the Southeast Asia countries which have a large community of Korean, also
has all three kinds of educational institutions established in-country. But we do not
have enough knowledge and detailed information on the character of the school and
the factors that impact the quality of education in Korean school and school

environments.

As mentioned above, this research aims to define the character of the school
and variables or factors that affected the school and prove external factors such as a
local culture that had influenced the school. In addition, this research will try to

show that the Korean policy of Korean school and the intentions of overseas Korean



parents are not in the same direction, Korean government goals are to educate

overseas Korean about their homeland culture and maintain Korean identities culture.

On the other hand, overseas Korean parents’ intention is both to let their
children know and learn about Korean culture and for their children to get
advantages to get into university in Korea. The qualification of students who can get
a special quota as overseas Korean requires both parents and children to be residing
abroad at least for 3 years. Especially for the family who stay more than 12 years will
get more advantages to enter university in Korean (Bae, 2020). As mentioned before
Korean people have a passion for education especially, they set high academic
expectations for their children. Korean parents are dedicated to their child’s
education. In BBC News (November 2018) said, some parents even spend them at a
local Buddhist temple or Christian church praying and prostrating, sometimes timed
to match the exam schedule and to wish for their children good results in CSAT
(Sharif, 2018), or send their children to hagwons for education. Some children receive

in-home tutoring despite the high cost to do so (K. Shin, Jahng, & Kim, 2019).

The desire for better opportunities in higher education of Korean parents for
their children might be one of many reasons why they decided to reside abroad. This

research will try to find out if this reason is significant or not.



1.2 Purpose of study
1.2.1 To understand the characteristics of the Korean school established abroad with

a Korean curriculum base.

1.2.2 To understand the purpose and expectations of parents that send their children

to the Korean School

1.2.3 Find out if those expectations are met with the purpose of school.

1.3 Research question

1.3.1 How does the Korean education policy affect Korean overseas?

1.3.2 What parents, students, and teachers expect from KS?

1.3.3 Is Korean education policy in education found by parents as supportive as they

expected?

1.3.4 Can Korean education policy facilitate the children who are currently living
abroad with parents to continue with their education when returning to their home

country?



1.4 Research Hypothesis
1.4.1 The educational goal and trend of the Korean curriculum have an impact on

the education of Korean students at Korean schools in Thailand.

1.4.2 Parents' expectations for choosing KS can be divided into two groups (1) for
younger students to learn Korean Culture, and (2) for older students to prepare and

get an advantage for entering university in Korea.

1.4.3 Korean policy is responding to parents' expectations in terms of providing a

trustworthy education quality and helping to maintain a strong Korean community.

1.4.4 Korean policy is responding to high school students, who are seeking an
opportunity to continue higher education in South Korea, in terms of helping

students to be prepared for different environments and cultures.

1.5 Scope of research

This research focuses on understanding the purpose and characteristics of
Korean schools and students in the Korean School that was established in Thailand
and to further understanding parents’ intentions and expectations concerning Korean
government policy. By collecting data from the questionnaire from students, parents,
and teachers of KIS and other background knowledge from the Korean government

organization’s document and in-depth interview with KIS principal.



1.6 Expected findings

The finding of this study should contribute towards a better understanding of
the characteristics of Korean schools and the purpose of creating Korean schools and
also a further understanding of Korean parents’ expectations on KS. It can be used as
guidance or background information for people who want to study deeper into this
topic or continue in relevant study and allow them to understand and adapt in their

works.

Moreover, the Ministry of Education of Thailand, Thai school, other
organizations related to education in Thailand may find this knowledge useful to
consider pros and cons in the policy of school for expatriates in foreign countries to
develop a quality educational system for Thais in foreign countries and might adapt

to Thailand education system and could derive benefits from this research.

1.7 Specific terms and definition

MOFA - Ministry of Foreign Affair of the Republic of Korea

MOE - Ministry of Education of the Republic of Korea

OK - Overseas Korean/Korean residing aboard. The term "Korean nationals residing
abroad or overseas Korean" means nationals of the Republic of Korea, who are

residing in foreign countries



KIS - Bangkok Korean International school that established in Thailand

KS - Korean International school or Korean school - means education institutions
established in foreign countries, after obtaining approval from the Minister of
Education, to provide a school education under the Elementary and Secondary

Education Act to Korean nationals residing abroad.

Natural Course and Humanity Course - the course for high school program which
opens in Korean International school in Bangkok. The Natural course is more focused
on Math and Science, on the other hand, the Humanity course is more focus on

linguistic and social.

Korean language school - means irregular schools established by organizations of
Korean nationals residing abroad on their own to provide education on the Korean
language, Korean history, and Korean culture, etc. to Korean nationals residing abroad,
which are registered with the heads of diplomatic missions abroad in charge of the

relevant regions.

Educational institutions aboard - means educational institutions established in
foreign countries to provide school education and lifelong education to Korean
nationals residing abroad, such as Korean schools, Korean language schools, and

Korean education institutes.

ASA - After school activities
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NCS - Korean National Competency Standards learning module

1.8 Conceptual framework

Figure 2 Conceptual framework

[ Korean’s education policy ]

¥ v

[ National Competency Standard (NCS) ] [ Benefits for Korean expatriates ]

}

Maintain Korean identity I
N
and education standard.
Korean school establishment J

Elementary level [ Secondary level ]

[ KIS parents’ expectation on school ]

The summary of the conceptual framework, the Korean education policy that
built NCS to help maintain Korean identity and education standards and benefits for
Korean expatriates. These two factors and the policy itself lead to the establishment
of KS. While KS parents’ expectations have been divided into two groups, elementary
level, and secondary level. The first group focuses on good education standards and
Korean identity, while the latter group focuses more to get benefits of expatriates to

enter a good university in South Korea.



CHAPTER Il
LITERATURE REVIEW

2.1 Korean’s education system in the present time

After the Fourth Industrial Revolution Korea’s technology and society, in
general, have been a rapid change that pushed the education and training systems
to be reform (Asiasociety, 2010; MOE, 2016). According to the Ministry of Education
(2017), the first Korean compulsory primary education started in 1950 and then
middle school in 1985. The development starts from outbound then moving into the
city until 2004 all primary and middle school education has been compulsory across
the country. This shows that the Korean government always has focused on
upgrading education since they were liberated from the Japanese. Their goal was to
satisfy the country's modernization and industrial revolution, so they used many
policies to fulfill a diverse society and the demand of various learners to produce

the best quality human resource (Diem et al., 2003).

It cannot be denied that secondary students in Korea are among the
strongest performers in foundation skill, as measured by the Program for
International Student Assessment or PISA (OECD, 2015). Nowadays Korea’s national
growth continued to have low birth rates and the education gap got widening,
caused by social polarization are two factors that challenge the Korean government

to overcome and build a stronger public education system by cooperated with
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schools on making efforts to innovate the education system to produce creative
talent (MOE, 2017). Moreover, they also face the unemployment issue of Korean
Youth which is caused by the performance at the secondary school level is not
matched at the higher levels and the low participation rate in vocational education
and training or VET (OECD, 2015). To boost up VET institutes the Korean government
had developed and implemented the National Competency Standards (NCS) to
education and training to make skills development more relevant for the labor

market (MOE, 2017).

Figure 3 Fewer than half of the young people aged 15-29 in Korea are employed

2.1. Youth employment and Education status, 2017 or latest available year

% BNot employed and not in formal education @ Not employed and in education OEmployed and in formal education B Employed and not in education

ea:e@%@m@;ﬁf{ggﬁf@@gﬂf&@f;f{ﬁ&gw@gﬁ@gwf

Source: Investing in Youth: Korea, (OECD, 2019a).
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2.2. Youth Unemployment, 2008 and 2017

|2017 ©2008

A PGP, ;f&&;ﬁf:ﬁﬁ%{@ﬁ%}{lﬁq‘y \%‘3#(‘;‘«;?&& #
o M ¥ N vy

Note: The reference year in panel A is 2017 except 2013 for New Zealand, 2014 for Japan, 2015 for Chile and Turkey and 2016 for the United
States. The calculations exclude individuals with missing educational information or who are in military service. Youth are defined as 15-29 year
olds.

Source: Investing in Youth: Korea, (OECD, 2019a).

Therefore, nowadays the goal of education policies still focuses on producing
human resources to go along with the fourth industrial revolution and the future
society. However, they slightly shifted in the education paradigm to happiness
education, producing creative and converged talents, in other words, an education
system that emphasizes creativity, cooperation, communication, and regard for
others. The following are the key assignments that Korean education is focusing on:
producing creative and converged talents, expanding convergence character
education, expanding education welfare, global education cooperation, and building

a lifelong learning society (MOE, 2017).



14

Recent school reform aims to create a “happy school” where learning is
enjoyable for everyone (Asiasociety, 2010). The education system, with its strong
focus on academic studies, must be balanced with greater attention to fostering
creative and entrepreneurial skills (OECD, 2015). Student-centered education, such as
well-rounded education that allows students to learn in safe and happy schools, has
taken root. These are some policies that are currently being enforced in school: 2015
Revised Curriculum with integrated education, the Free Semester System to grow
dreams and develop talents, a teaching and learning system focused on building

character, continuous development of teachers’ competence, and more (MOE, 2019).

In 2016, all middle schools in Korea accepted the Free Semester System,
which expanding a subject-specialized school system where students can choose the
subjects they want to concentrate on, and diversity courses to include the likes of
second foreign languages and convergence subjects so that students have a wider
range of subjects to choose from. This helped students develop their creativity and
build character in school and make the best of their aptitudes and talents (OECD,

2019a).

Additionally, to prepare Korea to be the leader in time of the intelligent
information society, they are also developing an “intelligent learning analytics
platform” which will use it to collect and analyze students’ learning activities to

diagnose each student individually and customized instruction to be fit well with
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that person. They also set up an education support system in the form of an internet
portal using a website and mobile application called “Edutalk” which will allow
study materials from private and public sectors to be shared and used by students in

accordance with their levels (MOE, 2016, 2017).

Furthermore, to ensure the success of various future-oriented education
policies, Korean teacher training institutes are being reformed with a focus on
practicality to enhance teachers’ ability. The teacher certification exams are also
being changed to test for practical proficiency. After the teachers are employed, both
pre-service and in-service teachers are given training according to their needs to

continuously boost up their skill and performance (Joo, 2020).

2.1.1 Korean Curriculum-Based on NCS (National Competency Standards)
The National Competency Standards (NCS) serve as a stepping stone towards
a society where everyone is evaluated and recognized fairly based on their ability
rather than their educational background or qualifications. Korean Ministry of
Education has developed NCS Learning Modules to enable NCS Competency Units to
be used in training and education. As the NCS-based curriculum gradually takes firm

root, the foundation for a competency-based society is being laid (MOE, 2017, 2019).

The NCS-based curriculum employs NCS Learning Modules to shift from the

previously knowledge-based content to one that is more performance-based so that
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the learner can perform well in the field by using the NCS-based curriculum,
evaluate and manage the student’s ability systematically and specifically, and
enhance the overall learner’s ability (Jang & Kim, 2004). Moreover, improved
education to job skills-focused “knowing how to do it” with a stronger emphasis on

field training (OECD, 2019a).

NCS Learning Modules have been developed and distributed, and are
currently being used in specialized high schools, Meister High Schools, junior colleges,
companies participating in the work-study dual system, and various private and
public vocational training institutes also included Korean school oversea in various

countries (MOE, 2016, 2017; OECD, 2019b).

Additionally, the Ministry of Employment and Labor has developed NCS for
new and promising industries in the future. Accordingly, the Ministry of Education is
planning to develop additional NCS Learning Modules for the new NCS in preparation
for education related to the Fourth Industrial Revolution. Developing the NCS
Learning Modules for the newly developed NCS is a strategic move to prepare for
future manpower needs and boost competitiveness in high value-added industries

(Jang & Kim, 2004).

2.1.2 Government focused and supported for education
The Korean education system was built and operated systematically by the

government. Education programs, curriculum, teacher policies, higher education
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policies, and so on. The whole education system was systematically controlled by
the government. Not only building the education system but the Korean government
also got their focus on developing education by expanding finances for education
and making efforts to increase the proportion of the education expenditure in the
total government budget and the GNP. The establishment of an “education tax” and
the “Local Education Subsidy Act” secured stable funding for education (B. Kim &

Park, 2018).

To satisfy the people’s thirst for education, the Korean government chose
policies to educate more students at minimum cost by having more capable
teachers take charge of more students (Webb * et al., 2004). Even though the ratio of
student-to-teacher is high, the wages for teachers are also kept relatively high too.
This helped encourage more capable manpower to enter the teaching profession.
Despite a limited budget and low investment in public education, Korean’s effective
strategy to enhance the quality of education was to boost teacher ability rather than
bringing down the student-to-teacher ratio. From the 1950s to the 1970s, programs
such as maximizing the number of students per class, multiple-shift classes (two to
three shifts), and night schools were all part of the low-cost approach to satisfy the

fast-growing demand for education (MOE, 2016, 2017).
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2.2 Korean Act on education for Korean Residing Aboard

The Korean government seeks to provide everyone with equal educational
opportunities from the early days of one’s life and to assist even those students with
learning difficulties such as underachievers and dropouts, even Korean who are
residing abroad so that everyone can learn and grow together, and be given hope
and opportunities. To develop overseas Korean societies, they build the foundation
of educating human resources who can make contributions to the development of
overseas Korean societies as well as in the motherland by building an Act on
education for Korean Residing Abroad (Act on Educational Support for Korean
Residing Abroad [Enforcement Date 29. May 2018.] [Act No.15042, 28. Nov, 2017,

Partial Amendment]) (MOE, 2020a).

According to the Act, it is made for Korean School, Korean language school,
or Korean education center that has been established in foreign countries to support
the school education and lifelong education for Korean nationals residing abroad. It is
shown that the Korean government not only provides the necessary support to
provide education to Korean nationals residing abroad but also ensure that they can
lead a life, taking great pride in being nationals of the Republic of Korea. The Act has

determined these topics relevant to establish and operate Korean school as below:
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Establishment of the school

The Act on Educational Support for Korean Residing Abroad has determined
that any Korean school or Korean language school or Korean education institute that
intends to establish need to get the approval from the Ministry of Education.
However, if the juristic person of that school is dissolved or bankrupted or revoked
under this Act or statutes of a nation where a school juristic person is located, the
school can be the revocation of the approval. Even in case that the school cannot
fulfill the purpose of establishing the Korean school it can also be the revocation of
the operation too. The Ministry of Education not only gives approval to the
establishment of the school but also supervises the school from Operation of the
school, Standards for Accounting Management, to employees who work in the

school (MOE, 2020a).

Operation of Korean Schools

Any Korean school that falls under the Act on Educational Support for Korean
Residing Abroad is necessary to use Korean Curriculums that are designed by the
Ministry of Education which developed under Article 23 of the Elementary and
Secondary Education Act. But the school might change some part of the curriculum
or content to match with the characteristics of the host country that it is located in
(Act on Educational Support for Korean Residing Abroad [Act No.15042 article 8,2017)

(MOE, 2020a).



20

The student who graduated from these schools will be counted as the same
level in academic degrees as the student who graduated the same level in the
Republic of Korea (Act on Educational Support for Korean Residing Abroad [Act

No.15042 article 9,2017) (MOE, 2020a).

The board of directors, he or she will be the highest decision-making person.
However, the board does not have any authority over the dispatched personnel
affairs of the school (MOE, 2020b). Instead of operating the school, they have to set
up a “School Operation Committee” which consists of the representative of teachers
in Korean schools, the representative of school parents and local residents, etc., and
necessary matters concerning the organization and operation of the School
Operation Committee, such as methods for the organization and the number of
members, shall be prescribed by Ordinance of the Ministry of Education. The school
committee is set up to increase the autonomy of operating the Korean school and
provide an education suitable for the circumstances and characteristics of the
nations where the Korean school is located and also help consider some matter in
the school (i.e. school rules and school regulations, methods for operating school
curriculums, the selection of books used for study and educational materials,

operating and using funds for supporting school operation, etc.) (MOE, 2020a).

Other relevant Act to Korean school for Korean residing abroad:

O Article 21 of the Elementary and Secondary Education Act
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O Article 23 of the Elementary and Secondary Education Act
O Article 61 of the Private School Act

O Article 32-4 (1) of the State Public Officials Act by the Minister of

Education.

2.3 Thailand’s Act on Education for International school about Teaching Thai
Languages and culture

According to Thailand’s Act on Education, it has determined that any
International school that is established in Thailand must provide Thai language and
Thai culture class for both Thai students and foreign students. For foreign students in
grade 1-8 school must provide the Thai language as a compulsory course at least
one lesson per week and for foreign students in grade 9-12 as a selected course by
using teaching materials as a foreign language. In a case that the student moves from
another country during grade 9-12, he or she must attend the Thai language or Thai
culture subject at least one lesson per week for two years as a minimum. The school
should also provide Thai language and culture in early childhood education. For Thai
students, the school must provide Thai language and Thai culture as a compulsory
class at least five lessons per week and 50 minutes per each lesson.

(NF¥NTANWITNNS, 2016).
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2.4 The Korean Government Policies for Korean Schools Abroad to support
Korean Nationals around the world

Based on the Act on Educational Support for Korean Nationals Residing, the
Korean government came up with the policy to support educational institutions that
were providing education to the children of Korean expatriates living abroad and to
make sure those children can grow into a global talent with a firm self-identity as
Koreans. In the year 1945-1976, the approval and support were provided through the
means of administrative disposition without any legal basis. Then later on, the
approval and support were provided in accordance with the Regulations on the
Education of Korean Nationals Residing Abroad (administrative legislation) (i.e.,
Government-approved schools of Korean expatriates) in 1977-2006, and since 2007
they have used the Act on Educational Support for Korean Nationals Residing as well
as its Enforcement Decree, and the Enforcement Rule (MOE, 2020b), which supports
both home country (Korean school) education institutions and Host country (i.e.

formal private schools, international schools, etc.) to operate.

2.4.1 Characteristic of Korean school
Korean schools are the educational institutions established abroad in order to
provide education to Korean nationals living abroad by using the curricula of Korean

primary and secondary schools (MOE, 2020a).
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The schools are counted as formal education institutions or similar to a
private school of the Republic of Korea, which was established by a school
foundation (legal entity) under the approval of the government of the Republic of
Korea and that of the host country. They are operated following the Act on the
Educational Support, etc., for Korean Nationals Residing Abroad, and aimed to
provide school education in accordance with the Elementary and Secondary

Education Act to the children of Korean expatriates residing abroad (MOE, 2020b).

2.4.2 Procedure and Provision of Support from the Korean Government
Once an expatriate organization in a host country secures more than 50% of the
funds required to establish a Korean School, they can apply for the approval for
school establishment and operation to the Korean Ministry of Education via

diplomatic missions situated in the host country.

Figure 4 The Procedure of the Establishment of Korean Schools for Expatriates
Abroad

Expatriate Establishment Ministry of School foundation

community committee Education

(legal entity)
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Ministry of
Education

« Secure more « Apply for the « On-site « Apply for the = (Onsite
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for school establishment establishment operaticn to the operation
establishment: to the Ministry Ministry of

of Education via Education via

Korean Korean

diplomatic diplomatic
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* The Korean Ministry of Education decides whether to approve the establishment and operation of a Korean

School by assessing its feasibility (e.g., school-age population, funds and plans to secure facilities, etc.)

source: LHSHRI=20| XH Q| St=2sti X| & X (vok, 2016, 2020b)
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There are many Korean schools established in many countries around the
world in the year 2020. There are a total of 34 schools in 16 countries, and there are
going to have new Korean schools open in Cambodia soon (Bae, 2020). The Korean
school that already exists can be divided in two forms 1) one focuses on those who
have only resided abroad temporarily and wish to return to Korea and adapt to the
Korean school system; such as the school in Japan (Tokyo), China, Vietnam,
Indonesia (Jakarta), Singapore, Malaysia, Thailand (Bangkok), the Philippines, etc.
which more than 80% of students in China and Southeast Asian countries later go to
universities in Korea, and 2) the other aims to raise the students’ understanding of

the home country for those who reside abroad permanently (MOE, 2020b).

2.4.3 Supporting Fund for Korean school

Korean schools may receive tuition fees, admission fees, and expenses for
supporting school operations from students. Around 50% of revenue comes from
parents, 32% from the government subsidy, 15% from the balance carried forward,

and 4% from miscellaneous items (MOE, 2020a).

According to the Act on Education for Korean Residing Abroad, the state may
subsidize the following expenses for educational institutions abroad, educational
organizations abroad, and school juristic persons, within the scope of a budget 1. All
or some expenses incurred in establishing Korean schools; 2. All or some expenses

incurred in the operation and business of educational institutions abroad and
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educational organizations abroad. Hence, the school might get a request to report on
the relevant duties or accounting after going through the heads of diplomatic
missions or ordering the relevant public officials to conduct a survey on the actual

condition of education or examine and audit documents or books.

Korean government will consider the funding support of 50% of expenditure
for land purchase and facilities and 70% of facilities lease fee and major repairing

fees (MOE, 2020b).

The support is provided in an indirect way in which the Korean government
provides subsidies to the local legal entity and schools in a host country, rather than
directly providing support to the Korea education. Most of the fund is coming from
government subsidy (i.e., for operational costs, etc.), support for dispatched teachers
(,e. a total of 100 teachers), and financial/administrative support for curricula
development, etc. (MOE, 2020b). This fund will be used on labor costs of seconded
government officials, operational costs, an educational allowance to low-income
households, after-school activities, development of learning and teaching materials,
lease fees, and repair costs. The budget for 2020 is around 52.138 billion Korean won

in total; on average of 1.5 million Korean won per school (MOE, 2020b).

The procedure is controlled and guided by the Ministry of Education (Minister
of Education), and Ministry of Foreign Affairs (Heads of Korean diplomatic missions

abroad) in control of the systematic management and oversight due to the subsidies
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coming from the Korean government and the recognition of diploma of Korean

Schools (MOE, 2019).

2.4.4 Teachers and staffs in Korean school

The teachers are required to have the equivalent qualifications to the domestic
Korean teachers in accordance with the Elementary and Secondary Education Act,
but for more special subjects that should reflect the specific characteristics of the
host country (e.g., foreign languages, etc.), the teachers should be qualified in
alignment with the domestic law of the host country (Act on Educational support for

Korean residing abroad [Act No.15042 article 22-23]) (MOE, 2020a).

There are seconded teachers from Korea, and teachers hired by the schools
themselves locally (i.e. the leave of absence due to secondment is filed for
seconded teachers, whereas teachers are also hired locally.) But in most cases, the
school principal is dispatched by the Korean Ministry of Education. According to the
National Institute for International Education or NIIED, the Minister of Education may
provide training in domestic training institutes, etc. When it is deemed necessary for
improving the qualifications and professionalism of teachers and employees
(including teachers and employees who are foreigners) of Korean schools (Act on
Educational support for Korean residing abroad [Act No.15042 article 24]) (MOE,

2020a).
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2.5 Overseas Korean and the operation status

There are around 7.5 million overseas Korean all around the world mostly
stay in the US and China (around 2.5 million in each country) followed by Japan,
Canada, Uzbekistan, and so on. (Figure 5,6) The number of overseas Korean in
Thailand is around 20,200 (MOFA, 2019b) which ranks 20" of the nation that has
overseas Korean. Other than the US and China Korean people tend to stay in Europe
and South East Asia countries. Among those countries, Vietnam ranks 6" count as 1°
among South East Asia followed by the Philippines 10", Indonesia 17%, Singapore
18" Malaysia 19™, Thailand 20™ and Cambodia 24". Despite the number, there is no
Korean school (in terms of school that is controlled by the government) in the US
and European countries, it turns out that there are more Korean schools in China and
South East Asia countries. And The expatriate student population tends to decrease

in China while increasing in the South East Asian region (Figure 7) (MOE, 2020b).

Figure 5 Total population of overseas Korean 2020
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Figure 6 Map of the population of overseas Korean 2020
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Figure 7 Korean schools’ operation status in 2020
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2.6 The advantages of Korean residing abroad to continue in further education
Korean universities have special pathways of college entrance available for

the children of expatriates. Such as Invitation Program for overseas Koreans, Overseas

Koreans Foundation or MOFA has scholarships for overseas Koreans to be Invited to

Korea (MOFA, 2019a)

Institute that leads and supports the education for overseas Koreans or NIIED
provides Korean textbooks and materials for overseas Koreans to study their mother
language through KOSNET in order to strengthen their national identity and to

enhance their learning aptitude to study in universities located in Korea. (NIED, 2018)

However, the qualification of students who can get a special quota as
overseas Korean must at least stay outside of South Korea for 3 years. Especially for
Korean students who stay more than 12 years will get more advantages to enter

university in Korean (Bae, 2020)
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2.7 The Korean School in East and Southeast Asia
(Indonesia Hongkong Vietnam and Thailand)

Korean international school in Indonesia - Jakarta
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Source : ("Jakarta Indonesia Korean school," 2019)

Since the beginning of the post-authoritarian era in South Korea in 1987,
Korean capital has spread rapidly overseas, with both multinational giants and
smaller-scale entrepreneurs establishing factories across Asia. But as Korean with their
attitude of strong conservative culture, they tend to keep their community and

culture as they are ("Jakarta Indonesia Korean school," 2019).

“No matter where they go, Koreans will never compromise their
culture, their tradition,” said Victoria Lee, a South Korean national
born in Indonesia after her parents migrated there in the 1970s

(Walden, 2018).

With its relatively low wages and a workforce of 127 million, Indonesia has
been an attractive destination for Korea investments. Jakarta International Korean
School, renamed as Jakarta Indonesia Korean school, was founded as far back as

1975 ("Jakarta Indonesia Korean school," 2019).
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Jakarta Indonesia Korean school was started by 26 students in 3 grades of
elementary level. The school has moved to the current location in 1993 and now it
grows into the school with over 600 students in 2019 (Korean International school

status, 2019).

As follows to the Korean curriculum the school not only has provided the
core competency-centered curriculum for future human resources development but
also has focused on English education by using the Cambridee course and offering
Music, Arts, P.E, PBL, Math, Science classes in English. For the Era of the 4th Industrial
Revolution, they also provided Software, Coding Classes and Bahasa Indonesia

classes for local culture understanding ("Jakarta Indonesia Korean school," 2019).

Korean International School in Hong Kong

Source : ("Korean International school in Hongkong symbol," 2019)

KIS in Hongkong origin can be traced back to Saturday School, started in 1960
with just 6 students to provide for the needs of the Korean community in Hong Kong.
Korean International School in Hong Kong started out in 1988 with the establishment
of Korean School, officially recognized and supported by the Ministry of Education of

the Republic of Korea. In order to meet increasing demand, the Korean community
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represented by the Korean Residents’ Association of Hong Kong together with the
then Korean Consul General approached the Hong Kong government to grant a
permanent facility at Sai Wan Ho campus starting in 1992 with Korean International
School being established in 1993. The first classes moved in in 1994 ("Korean

International school in Hongkong History," 2019).

The school was first opened in Po Fu Lam with 5 classes (49 students in total)
then moved to Wan Chai then to Sai Wan Ho. In 2019 the school has contained
classes from kindergarten to secondary school with 120 students in total (W. Y. Kim,

2019; Korean International school status, 2019).

At KIS Hong Kong, the schools run two separate curriculums: the Korean
Section following the Korean curriculum set by the Ministry of Education of Republic
of Korea, with the Principal appointed by the Ministry; and the International Section
which follows the Cambridge International Program with internationally appointed
Principal and teaching staff ("Korean International school in Hongkong Mission," 2020).
Both schools are open to all applicants residing in HK. However, both sectors have
the same Management Committee whose members include representatives from the
Korean community, principals of both sections, PTA representatives from both
sections, Chief Operating Officer representing school administration, and a
representative from the Korean Consulate General, appointed by the Board of school

("Korean International school in Hongkong History," 2019).



Korean International School in Vietnam
1. Korean International School HSMC in Ho Chi Minh City
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HSMC or Korean International School in Ho Chi Minh City was first established
in 1997 opened with 87 students in 1998 after diplomatic relations with Korea
("Korean International school HSMC history," 2019) and has grown into one of the

largest Korean international school with around 2,000 students in kindergarten,

elementary, middle and high schools in present time (Korean International school
status, 2019).

The school is aiming to teach children not to forget their identity as Korean
and striving to cultivate future talents with world citizens who are familiar with the

language, history, and culture of Vietnam where they are now and ultimately

contribute to the world and humanity (S. Shin, 2019).

33
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2. KISH or Korean International school in Hanoi
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Source :("Korean International school in Hanoi symbol," 2018)

Korean International School in Hanoi or KISH first established the committee
in 2004 and opened in 2006 with 54 students (Choi, 2018). KISH, founded by the
Korean community, has developed rapidly which currently is the world’s largest
Korean school with students in elementary, middle, and high school more than 2,000
people in 2019, and over 100 teachers and staffs working in a school ("Korean
International school in Hanoi introduction," 2018; Korean International school status,

2019).

The purpose of the school is to raise globally talented students maintaining its
Korean identity and culture (Choi, 2018). KISH cooperated with the Korean
community by supporting cultural and social activities participation such as weekend
activities at Korean language school, community service in a middle and high school

program, and diversity of local cultural activities.

KISH also provided English education starting with elementary school in both
academic and creativity after school activities to students to make sure they are well
developed to be a person with liberal, intelligent, slobalization, emotional skills

("Korean International school in Hanoi introduction," 2018).
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Korean International School in Thailand (KIS BKK)
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Source :("KIS Bangkok school symbol," 2019)

Korean International School of Bangkok or KIS Bangkok was opened in 2001. It
is the only Korean international school in Thailand with the permission of the
Ministry of Education of Korea. Even though the school system and educational
activities are conducted by the Korean curriculum they also provided foreign
language education such as English and Thai and the program to experience the
excellence of Korean culture and the culture of other countries in the world (Bae,
2020). And to cultivate students as global talents that suit the 21st century the
school not only provides academic education to students but also has a variety of

after-school club activities that consider student needs (Bae, 2019).

The school’s motto is to create “Students who respect themselves, help and
love others, and live with the pride of Korean” surrounded by an educational
environment that is built up by cooperation between school, teachers, and parents

("Korean International School in Bangkok introduction," 2020).
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Status of the school

® School location and relocation plan

The Korean International School in Bangkok is located in Nongchok which is on
the east side of Bangkok and quite far from downtown where students live, this
causes students to waste too much time on coming and going back from school.
Therefore, the school moved to a new area in Ram-Intra which is closer to
downtown. During February 2020, the school has signed the contract for the new
place and due to the outbreak of the COVID-19 virus situation and temporarily
closed for safety. The school got this opportunity to renovate a new building and

successfully moved to a new place (Bae, 2020).

® Status in 2020

In 2020 the school has 88 students in total (41 students in elementary, 21 in
secondary, 26 in high school) and 27 staff work in school ("Korean International

School in Bangkok introduction," 2020).

® School routine and languages courses

For elementary, the school starts from 7:50 — 15:20. For secondary, the school
starts from 7:30 — 15:25 and extends independent class (on children’s own will) until

20:00 - 21:00 three days per week, mostly for those who prepare for the exam. Along
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with after-school activities, these depend on children’s interests ("KIS Bangkok:

School Routine," 2019).

As | look closely into the school curriculum and routine, | found that the school
has focused on languages more than other subjects (KiSbangkok, 2019a, 2019b,
2019¢). The language classes for elementary students consist of 20-21 units of
languages (Korean 6 units, English 12 units, Thai 3 units) from a total of 35 units per
year. (Table 1) For middle schoolers, it consists of 16 units of language classes
(Korean 5 units, English 8 units, Thai 3 units). (Table 2) For high schoolers, the course
depends on which course they attend to, 15-19 units of languages course for
Humanities course and 13-15 units of languages course for natural course (similar to

Math-Science course for Thai curriculum) * (Table 3)

* [distribute in detail per semester: Grade 10 (Korean 5 units, English 8 units, Thai 2 units),
Grade 11 Humanities (Korean 8 units, English 9 units, Thai 2 units),

Grade 11 Natural (Korean 3 units, English 9 units, Thai 2 units),

Grade 12 Humanities (Korean 8 units, English 8 units, Thai 2 units),

Grade 12 Natural (Korean 3 units, English 8 units, Thai 2 units)]



Table 1 Elementary curriculum

© 1st grade . 2nd grade

Curriculum

Grade Korean
First grade 6
2nd grade 6

O 3rd grade ~ 6th grade

Curriculum o Society /
Grade Morality
Grade 3 5) 2
4th grade 5 2
5th grade 5 2
6th grade 5] 2

One

Circles

integrated Body
Math Right life English Thai Self-
wise life serving safety Circles
Jjoyful life career
4 10 9 & One One
4 10 9 3 One One
Ch h
Science / At Zrell?f -
- Athletic Music/ English Thai
Practice : serving
Fine Art
career
4 2 2 z] 12 £3) One
4 2 2 5 12 ) One
4 2 2 3 12 3 One
4 2 2z 5 12 3 One
S = XL
Source: 2019 St A £ X & FE

ol

of Korean International School in Bangkok

The sum

total

35

35

The sum
total

35

35

38

S Al £ (kisbangkok, 20190)

Table 2 Middle school curriculum of the Korean International School in Bangkok

O Grades 7 through 9 (junior high school)

division

Korean

Society (
including history
i

moral
Math

Science /
Technaology -

Curriculum ( Liome

group) Athlatic

Art ( Music / Art )

English

Selection

Creative experience

Total class hours

subject

Kaorean
Society
history
moral

Math
Soence

Technology . home
Athletic
music
Art
English
English Conversation

Thai Beginner /
Intermediate ( Choose
1

Information

7th grade 8th grade
1 2 1 2
semester semesters semester semesters
Hours Hours Hours Haours
{unit) (unit ) {unit) ( unit )
B85 (5) 85 (5) B85 (5) 85(5)
51(3) 511(3)
51(3) 51(3)
85(5) 85 (5) 85 (5) 85 (5)
51(3) 51(3) 51(3) 51(3)
34 (2) 34(2) 34 (2) 34(2)
17 (1) 17 (1) 17 (1) 17 (1)
17 (1) 17 (1) 17 (1) 17 (1)
8515) 85 (5) 85(5) 85 (5)
51(3) 51(3) 51(3) 51(3)
511(3) 511(3) 51(3) 51(3)
17 (1) 17 (1) 17 (1) 17 (1)
511(3) 511(3) 51(3) 51(3)
595(35) 595(35) 595(35) 595(35)
Source: 2018 §|I' LEE %% ‘;ISL_él-

9th grade
1 2
semester semesters
Hours Hours
{unit ) (unit )
85 (5) 85 (5)
51 (3) 51(3)
85 (5) 85 (5)
51(3) 51(3)
34 (2) 34(2)
17 (1) 17 (1)
17 (1) 17 (1)
85 (5) 85 (5)
51(3) 51(3)
51(3) 51(3)
17 (1) 17 (1)
51(3) 51(3)
595(35) 595 (35)

"‘?'I'J—-Il'jg A| ‘)I\‘ (KISbangkok, 2019b)
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Table 3 High school curriculum of Korean International school in Bangkok (focus on

languages subject)

o Grades 10 to 12 (High School)

subject

10th grade

11th grade

12th grade

Humanities course

Natural course

Humanities course

Natural course

1st sem
ester

2nd se
mester

1st sem
ester

2nd se
mester

1st sem
ester

2nd se
mester

1st sem
ester

2nd se
mester

1st sem
ester

2nd se
mester

Hours

Hours

Hours

Hours

Hours

Hours

Hours

Hours

Hours

Hours

(Unit)

(Unit)

(Unit)

(Unit)

(Unit)

(Unit)

(Unit)

(Unit)

(Unit)

(Unit)

Korean
Language |

85 (5)*

Korean
Language Il

85(5) *

Speech and
Writing

85 (5) *

Reading and
grammar

85 (5) *

literature

51(3) *

51(3) *

51(3) *

51(3) *

classic

51(3) *

51(3) *

51(3) *

51(3)*

Modern
literature
review

85 (5) *

Utility
language

85 (5) *

Practical
English |

68 (4) *

68 (4) *

Practical
English IT

85 (5) *

85(5) *

Practical
English
Conversation

68 (4) *

68 (4) *

Practical
English
Reading and
Writing

68 (4) *

68 (4) *

English I

68 (4) *

68 (4) *

English IT

85 (5) *

85(5) *

English
Conversation

68 (4) *

68 (4) *

English
Reading and
Writing

68 (4) *

68 (4) *

Advanced
English
Reading |

68 (4) *

68 (4) *

Advanced
English
Reading Il

68 (4) *

68 (4) *

Korean history

51(3)

51(3)

51(3)

51(3)

51(3)

51(3)

Thai
Beginner / Int
ermediate

34 (2) *

34 (2)*
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o Grades 10 to 12 (High School)

11th grade 12th grade
10th grade
Humanities course Natural course Humanities course Natural course
Istsem | 2nd se 1stsem | 2nd se 1stsem | 2nd se 1stsem | 2nd se Istsem | 2nd se
Sef(EE ester mester ester mester ester mester ester mester ester mester
Hours Hours Hours Hours Hours Hours Hours Hours Hours Hours
(Unit) (Unit) (Unit) (Unit) (Unit) (Unit) (Unit) (Unit) (Unit) (Unit)
Thai I
Beginner / Int 34(2)*% | 34(2)* | 34(2)* | 34(2)*
ermediate
Thai I
Beginner / Int 34(2)* | 34(2)* | 34(2)* | 34(2)*
ermediate
Others Subject (21879) 289 (17) (sz) 238 (14) (32517) 357 (21) (2133 238 (14) (2372) 232 (17)
Overall 595 595 (35) 595 595 (35) i 595 (35) 295 595 (35) 595 595 (35)
(35) (35) (35) (35) (35)

Source: 2018 _§||' lrjE _T'_% ZF—%I' J_IL'-?'rJ_—'I'Ko-| A| #‘ (KISbangkok, 2019a)

It is quite interesting that compared to Korean English and Thai language, the
school tends to put more focus on English subjects than the rest. Not only is the
English subject unit more than others, but it also has the same number of units
despite different courses in grade 11-12, which shows how important English subject
is. This is due to the parents preferring more hours on English language education, so
the school is trying hard to add more hours as many as possible. The International (H.
Kim & Mobrand, 2019). Moreover, to get into university in Korea, students must take
the College Scholastic Ability Test (CSAT), and English is nearly 20% of the CSAT. This
has been shown to influence language education and learning strategies strongly in

secondary education (Moodie & Nam, 2015).
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Tuition Fee Support for the student in KIS Bangkok

The school has offered some tuition fee support for some selected students of a
low-income family in a form of scholarships. According to the limited fund, they can
give scholarships to only 20% of the students depending on the financial resources
and the number of applicants for the scholarships. These scholarships are available
for the low-income family except those who have already received tuition support
and subsidies from the government, schools, and outside agencies or students who

are in school less than one year. ("Communication with the Principle school's board :

HAE

ol

e getg Al

o
rk

b ofA ==AHSTIL|Ct " 2019). Most of the funds are from
some Korean companies, the Korean government, and Korean associates. These
associations are supporting tuition and meals. However, budget support from the
Korean government is not enough, so Korean school associates are also discussing

difficulties and working together to sort out (Bae, 2020).

The connection between KS in Southeast Asia.

There are 10 Korean schools in the South East Asia region. These schools are
having good relationships and cooperating with each other. For instance, the

principals have a meeting twice a year to discuss school (Bae, 2020).

In 2019 was the first time that the Korean International School in Bangkok and
in Ho Chi Minh City had an exchange study program for 4 days. Both schools had

children from grade 5-6 visit each other not only for exchanging the culture and
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experience but also for letting children learn from people who live differently in
different cultures, different climates, and different ideas. This gives a chance for
children to grow up as a generous person who understands and accepts differences

(Bae, 2019).

2.8 Related studies

2.8.1 Korean present situation on an entrance exam

The Korean College Scholastic Ability Test (hereafter CSAT), or Suneung (&)
is designed to measure the students’ scholastic ability required for a college
education. The CSAT has been developed and administered by the Korea Institute
for Curriculum and Evaluation or KICE for more than 20 years since its introduction in
1993 as the most critical standardized tool for college entrance. Most test
participants such as students, parents, and teachers believe that the CSAT score will
determine the university the student may enter and that the entrance of a
prestigious university or as you may know as SKY; Seoul National University (S),
Korea University (K), Yonsei University would be a key to success in their future.
Annually, approximately 600,000-650,000 students take the CSAT and 20% of them
are re-takers. This high rate of re-takers implies that the demand for a higher CSAT
score is very crucial for having a better chance to enter a more reputable university

(Kwon, Lee, & Shin, 2015).
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For Korean students, the CSAT score is the first priority to consider when
selecting which university to enter and what to major in, rather than their academic
interests or aptitude. This trend is also widely true in other developed countries
around the world, but the competition is incomparably fierce in Korea. Even though
after the test around 70% of students will get entrance into university but fewer than
2% of them can get into the SKY. As mentioned before that Korean people think that
the prestige of attending Sky is also one of the best ways to get a good job or to
enter one of the big companies (Sharif, 2018). However, after entering colleges, many
students still struggle to search for their career path, because students often choose
their major based on the CSAT score that satisfies the admission requirement to the
program, rather than choose the major they are interested in or like (Kwon et al,

2015; Sharif, 2018).

2.8.2 Role of teachers in school

Teacher expectancy research shows interesting results of the impact of teacher
expectations on student outcomes. First, the professionalism of teachers is directly
related to student achievement. So, the school organization should be a place
where all school members collaborate to achieve organizational goals and where
teachers and students learn through shared cooperation (1n1W3#1%, 1900). According
to Joo, who studies the relation between distributed leadership (DL) and teacher

professionalism (TP) and how it is mediated by collective teacher efficacy (CTE),
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professional learning community (PLC), and teacher job satisfaction (TJS) proves that

DL does negatively influence on teacher professionalism by CTE, PLC, and TJS.

Second, the influence of teachers’ beliefs on future student achievement
(Weinstein, 2002). The teacher bias effects are found at a sustained effect of teacher
bias at the end of primary education on student achievement because it affected
educational decision-making in terms of choice of track in secondary education (de

Boer, Bosker, & van der Werf, 2010).

So public schools cannot achieve their goals and sustain fundamental reforms
without considering the day-to-day lives of educators, leadership practices, the

workload of educators, and sometimes even the re-culturing of schools (Joo, 2020).

the internal efforts of an individual school organization itself contribute to
developing teacher professionalism and that it is often up to a school’s staff to
improve student achievement and develop school organization capacity (Van den

Broeck, Demanet, & Van Houtte, 2020).

2.8.3 Co-teaching with native English-speaking teachers

KIS Bangkok has a focus on the English class, they hired native English- speaking
teachers to be responsible for English subjects and Thai teachers to take care of Thai
language and culture class. The challenges might be the differing cultural and
educational backgrounds of teachers who have influenced their teaching technique

(Moodie & Nam, 2015).
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2.8.4 Influence of parents over the child’s education perspective

Parents always influenced their children one way or another. In case of
perspective on school and their future career there is a study about relationships
between children’s Regulatory focus (RF), perceptions of their parents' Regulatory
focus, and their future time perspective (FTP) on school and professional career,
showed that children’s promotion RF was positively related to FTP on school and
professional career. Especially, when children perceived that their parents stimulate
them to take on challenges, they were more focused and considered more strongly

on their future school and career (Andre, van Vianen, & Peetsma, 2017).

Besides the perspective influences parents are the person who decides or
makes an education environment surround their child. The concerns of parents can
be determined by many things that happen to a child’s everyday life, such as school
choices especially for parents of high socioeconomic status (Hofflinger, Gelber, &
Tellez Canas, 2020), or even safety and security issues can discourage parents to
support the use of sustainable transportation to schools (Nasrudin & Nor, 2013).
Therefore, the positive attitude of parents towards education has a considerable

influence on children’s attitudes (Maruyama, 2018).

There is a study that shows that parent’s role construction is based on their
beliefs about how children’s skills and talents develop, what child rearing practices

are effective, and what parents should do at home to promote their children’s
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school success. Parents’ personal experiences with schooling influence their role
construction (Hoover-Dempsey & Sandler, 2016; Hoover-Dempsey et al., 2005;
Walker, Wilkins, Dallaire, Sandler, & Hoover-Dempsey, 2005). However, Barg argued
that concerted cultivation, status maintenance, parents’ working status, number of
siblings, and single-parenthood are the factors that have effects on a child’s

education involvement, not the parents’” own school experience (Barg, 2019).

2.8.5 Korean parents’ intention and expectation over the child’s education

Korean parents set extremely high expectations for their children, and their
children attempt to meet those expectations not only for personal achievement but
also for the family According to Kim & Bang (2016), they studied Korean parents in
terms of child’s education support behaviors, and divided parents into four groups as
Autonomy  Supporters (middle income), Study  Supremacists (high  income),
and Apologetic Supporters and Value Enthusiasts (both low income). These four
groups of parents have different behavior due to their socio-economic status or SES
which affected their educational aspiration and educational stratification
phenomenon (J.-S. Kim & Bang, 2016). According to the study result, high-income
parents tend to have high expectations for their children’s academic performance
and career choice. Hence, students under this type of parental aspiration tend to go
to cram schools, engage in private tutoring, and are subject to higher parental

supervision. Parents with the middle income and some from low-income groups
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would support whatever their children want and focus on extra-curricular activities
but more focus on their children’s character education (moral and value education)
or activities that their children like and are good at rather than forcing them to study.
However, there is a group of low-income parents that spend little or no money on
extra educational programs for their children and tend to feel guilt for being unable

to support their children (J.-S. Kim & Bang, 2016).

Another research from Shin, Jahng, and Kim (2019) also said that South Korean
mothers relied mostly on private education for their children’s academic success.
They prepared their children for successful academic achievement such as moving to
a good neighborhood and offering private education. This study also mentions that
the mothers’ past experiences and their view of an ideal child and good mother

aspects were linked with the mothers” education fever.



CHAPTER IlI
METHODOLOGY

This chapter introduces the methodology that is used for analysis, explains
the backeround of Korean school, the characteristics of students, parents, and
teachers in the school, and describes population and sample group and how data

was collected in this study.

3.1 Research design

This study is a descriptive research which studies and describes the
background and factors of the educational culture in Korean school and the
characteristics of students in the school and the trend of parents’ intention to see if
they have a relation to Korean government policy. Firstly, was the gathering
information about the background of the Korean school project and the origin of the
project, at the same time as the latest structure of the Korean core curriculum that is
used in present time by collecting relevant data from various sources such as
credible researches, books, news, articles, and online media. Then the main part of
this research is to focus on Korean schools in Thailand, by the questionnaire with

sample groups from students, teachers, and parents.
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3.2 Sample group

There are three groups of respondents which are students, teachers, and parents.
The samplings were chosen among middle and high school students, teachers, and
parents from Korean International schools in Bangkok. The number of respondents is
depending on the number of students and teachers who are active in the year 2020.

For survey questions, it consists of three group of samplings as follows:

- Students (middle and high school: 35 respondents)

- Teacher (12 respondents)

- Parents (from elementary to high school: 22 respondents)

3.3 Data collection
In this study, the data was collected from the following data sources. Primary
information from the survey and secondary information from literature sources and

in-depth interviews with the principal of KIS.

3.3.1 Literature sources

By collecting the previous researches and documents from credible sources such as
government documents from the Ministry of Education of Republic of Korea or

databases from Chulalongkorn University Libraries and other websites on topics or
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journals related to the Korean education system, policies concept, relevant theories,

and techniques of education. It consists of:

- Background of government education act, policies about the establishment of the

Korean School, and Korean core curriculum for Korean school.

- Statistic of Overseas Korean around the world and the number of Korean schools in

present times

-Thailand’s Education Act on Thai language, history, and culture class in an

International school.

- Detailed information on Korean school abroad in SEA and Thailand

- Korean situation of university entrance in the present time

- Parents’ motivations and involvement in a child’s education.

3.3.2 In-depth interviews

For more detailed information the researcher had visited KIS on the 12" of
February 2020 to have a conversation with Mr.Jungcheol Bae, the KIS principal, to
get more information about KIS, makeup with the questionnaire, and ask

permission to survey with students, teachers, and parents.
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3.3.3  Survey question

This research gathered information from 3 sets of questionnaire group 1
conducted with middle school and high school students, group 2 who are teachers
from Korean school, and group 3 who are parents of every level of students picked
randomly. This research used information from the questionnaire as primary

information to answer the research questions.

3.4 Research instruments

This study is descriptive research which studies and describes the background
of Korean school and the characteristics of related parties of the KS which consists of
students, teachers, and parents, and the trend of parents’ expectations on school
has connected with Korean government policy. In order to be able to understand
the perspective and opinions about the school and support the findings, the
questionnaire was designed in three-set separately for each group. the questionnaire
is consisting of the general information part which are questions with multiple
choices and some open-ended question, and the opinion part which uses the Likert

scale questions:
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1. Group of students

The questionnaire for students is focusing on defining their characters and
their learning behavior and perspective and includes their opinion about the school.
The question is divided into 5 parts: part one about their personal information, part
two about their learning behavior, part three about their opinion about the school,
part four is about their school community, and part five about Thai and Korean

culture in daily life.

2. Group of teachers

The questionnaire for teachers is more focused on their teaching technique
and classroom management to define Korean teacher characteristics and behavior
that affect student learning behavior. The question is divided into 5 parts: part one
about their personal information, part two about their classroom managing behavior,
part three about their cooperation with parents, part four about their opinion about
different cultures of the school environment, and part five about their teaching

techniques.

3. Group of parents

The questionnaire for parents is focused on defining their perspective and
motivation on children’s learning support and includes their reason for choosing a

school. The question is divided into 5 parts: part one about their personal
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information, part two about the perspective of children's educational support, part
three about parents’ involvement in children's education, part four about opinion

about Korean school, and part five about the school community.

3.5 Analysis and Presentation of Data

To achieve the objectives of this study, all of the data that collected from
many reliable sources have been reviewed, analyzed, and discussed in the form of
descriptive research by explaining the result from the questionnaire by using Excel
program to analyze percentage, mean and mode score. The result will be presented

in chapter 4 and concluded in chapter 5



CHAPTER IV
DATA ANALYSIS

The purpose of this chapter is to analyze and interpret the result of the data
from KS in Thailand, which was collected from the questionnaires in the period from
8™ June 2020 to 5™ August 2020. The results of data analysis are based on the data
collections from 3 groups of respondents. The first group is 35 students from middle
to high school from KIS, the second group is 12 teachers of KIS and the third group is
from the parents of the student from KIS between elementary level and high school
level. The questions that use a five-point Likert scale will be calculated to find the
mean score and interpreted by considering the range of scores as follows: low scores
in range between 1.0 and 2.4, moderate score in range between 2.5 and 3.4, and high

score in range between 3.5 and 5.0.

The results are presented in 5 sections as follows:

4.1 General information of character of respondents from 3 groups

4.2 KIS students learning attitude and behavior

4.3 KIS teachers teaching methods of classroom behavior management

4.4 Respondents’ opinion about KIS and the school’s community

4.5 Parents’ expectation on KS



4.1 General information of character of respondents from 3 groups

Table 4 Group 1 students (35 persons)
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Characteristics Quantity Percentage (%)
Gender

Male 15 42.90
Female 20 57.10
Age

13 6 17.14
14 6 17.14
15 3 8.57
16 8 22.86
17 5 14.29
18 3 8.57
19 2 5.71
20 2 5.71
Ethnicity

Korean 33 94.30
Half Korean (Korean Father) 2 5.70
Half Korean (Korean Mother) 0 0
Length of stay in Bangkok

Less than 1 year 7 20.00
1-3 years 4 11.43
4-12 years 10 28.57
Over 12 years 13 40.00
Number of family member

2 people 1 2.86
3 people 7 20.00
4 people 17 a8.57
5 people 10 28.57
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Characteristics Quantity Percentage (%)
Person living with in Thailand

Both parents 23 65.71
Only Father 3 8.57
Only Mother 8 22.86
Relatives 1 2.86
Regularity on going back to Korea

1-2 times/year 16 45.71
3-5 times/year 8 22.86
Occasionally il 11.43
Every school break 3 8.57
Never been to Korea 2 571
Just come to Thailand 2 5.71
Reason of visiting Korea

Meeting Family/Relatives/friends 22 62.86
Traveling 8 22.86
Study/Summer course/Tuition 2 5.71
Visa Extension 1 2.86
Korean Friends outside of school

Have 27 77.10
Don’t have 8 22.90
How did you meet your friends?

Friends from old school/childhood 22 52.38
friends

Friends meet at Church 6 14.29
Known from other activities 6 14.29
Friend of friend 4 9.52
Others a4 9.52
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According to Table 4, it is shown that from a total of 35 respondents, the
student from KIS between middle and high school level consists of 35 people
between the age of 13 and 20 years. 95% is Korean ethnicity with both Korean

parents and 5% is half Korean-Thai.

The majority of the respondents have stayed in Thailand for more than 4
years while 40 % have lived in Thailand over more than 12 years. 28.5% have stayed
in Thailand for 4-12 years. Respondents who have stayed in Thailand less than 1 year
and more than 1 year but not over 3 years are in the latter group, which indicated

20% and 11.5% respectively.

Most of the respondents, up to 65.7% or 23 respondents, live with both
parents while 22.8% live with only their mother. 8.5% live with only their father and

2.86 % live with relatives.

Up to 45.7 % of the respondents, they revisit Korea around 1-2 times a year
regularly while 22.8% visit Korea more frequently around 3-5 times a year. 11.4%
revisit Korea occasionally and 8.5% go back every school break. However, there are
also some cases that the respondents have not been to Korea before (5.7%) and

some cases that the respondents have just come to Thailand for the first year (5.7%).

Asking about the reason for revisiting Korea, 62.8%, which is the most reason

to revisit Korea is to meet their family, relatives or friends. Other reasons are for
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traveling, summer course/tuition, visa extension, which account for 22.8%, 5.7%, and

2.8% respectively.

In terms of the Korean community, this is focused on the relationship outside
the school. The majority of the respondents have friends who are from the same
school accounting for 77.1% while the rest do not. When asking how they have
known each other, 52.3% are friends from old school or childhood friends that they
know for a long time. Friends that they meet at the church or know from other
activities both account for 14.3% equally. The rest which is a friend of a friend is

9.5% and other reasons are 9.5%.

Table 5 Purpose of going to church (only person who went to church every week)

Characteristics Quantity Percentage (%)
Doing Christians activities 12 50.00
Joining Christians community 5 20.83
Meeting friends 4 16.67
Follow parents 3 12.50
total 24 100

24 respondents out of 35 are going to church every week based on Table 5. Up to
50% of respondents replied that the purpose of going to church is to do Christian
activities. While others who ¢o to church to join the Christian community, meet

friends, and just follow parents account for 20.8%, 16.6%, and 12.5% respectively.



Table 6 Group 2 teachers (12 persons)
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Characteristics Quantity Percentage (%)
Gender

Female 8 66.70
Male 4 33.30
Age

25-35 4 33.30
36-45 6 50.00
46-55 2 16.70
Ethnicity

Korean 12 100.00
Length of stay in Bangkok

Less than 1 year 9 75.00
1-2 years 3 25.00
Over 2 years 0 0
Experience in Thailand

Have experienced 10 83.30
No experience 2 16.70
Teaching subject

Home room 3 25.00
English Language 1 8.33
Korean Language 2 16.67
Math 2 16.67
Science 1 8.33
All (For Elementary Class) 3 25.00
Responsible class

Elementary class (G.1-6) 6 50.00
Middle and High school (G.7-12) 6 50.00
Plan on working in Thailand

2 years 11 91.67
5 years 1 8.33
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According to Table 6, it is shown that the Korean teacher in KIS consists of a
wide range of age despite the small number, mostly in the range between 36 and 45
years old, accounting for 50%. Those who are ages between 25 and 35 years old

account for 33.3% and ages between 46 and 56 years old are 16.7%.

From a total of 12 respondents, 9 respondents or 75 % are starting their first
year of work in KIS and the rest have worked in KIS for more than 1 year but not over
2 years. No one has worked for more than two years. Despite their work experience
in Thailand, majority of the respondents have experience in Thailand before,
accounting for 83.3% or 10 out of 12 respondents while 16.7% have no experience at

all.

Asking their responsible class, 6 respondents or 50% of the teachers are
responsible for students elementary level while the other respondents are
responsible for students middle and high school level. Some teachers are
responsible for different fields of subject and there are some responsible for
elementary curriculum covering all the subjects for that level, accounting for 25 % or
3 respondents. The number of teachers who are responsible for one subject namely
homeroom, math, Korean, science and English accounts for 25%, 16.6%, 16.6%, 8.3%

and 8.3% respectively.
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Most of the respondents, up to 91.6% or 11 out of 12 respondents, plan to
work in Thailand for 2 years. Only 8.3% or 1 out of 12 respondents plan to work in

Thailand for 5 years.

Table 7 Group 3 parents (22 person)

Characteristics Quantity Percentage (%)
Gender

Female 13 59.09
Male 9 40.91

Age

25-35 6 27.27
36-45 12 54.55
46-55 4 18.18
Ethnicity

Korean 22 100.00

Education level of the child

Preschool/Elementary 11 50.00
Middle school 5 22.73
High school 6 27.27

Leneth of stay in Bangkok

1-3 years 12 54.55
3-10 years 5 22.73
Over than 10 years 5 22.73
Income

no income 5 22.73
less than 20,000 baht 1 4.55
20,001 - 50,000 baht q 18.18
50,001 - 100,000 baht 6 27.27
more than 100,000 baht 6 27.27
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Characteristics Quantity Percentage (%)

Reason of residing to Thailand

Work/Business 15 68.18
For child’s education 5 22.73
Own Study 1 4.55
Migration by Marriage 1 4.55

According to Table 7, it is shown that from a total of 22 respondents, the
parents from KIS randomly picked in every level from elementary to high school
level consists of 22 people between the age of 25 and 55 years. All the respondents
are Korean ethnicity. 13 respondents or 59.1% of the respondents are female and

40.9% or 9 respondents are male.

The majority of the respondents are in the age range between 36 and 45
years old, accounting for 54.55%, followed by those who are between 25 and 35
years old (27.27%) and respondents in the range of 46-55 years old (18.18%)

respectively.

Level of their child’s education showed that about 50% or 11 respondents
are the parents whose children are in preschool or elementary level while 27.27% or
6 respondents are the parents of high school students. 22.73% or 5 respondents are

the parents of middle school students.

The majority of the respondents, up to 54.55% or 12 respondents, have

stayed in Bangkok for 1-3 years while those who have lived for longer in the range of
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3-10 years and more than 10 years are both equally as the same number at 5
respondents or 22.73%. When asking the reason for residing in Thailand, the majority
of the respondents’ reason for work or business account for 68.18% or 15
respondents, followed by ‘For child’s education’ at 22.73%, ‘own study’ and ‘by

marriage’ both equally at 4.55%.

Table 8 Korean parents’ behavior on children’s education support

Questions/Answer Quantity Percentage (%)

Most spent outcome (multiple choices)

Child’s education 16 76.19
Housing 16 76.19
Food 13 61.90
Child care 11 52.38
others 5 23.81

how much do you spend on your child's educational

support per month?

less than 20,000 baht 9 40.91
20,001 - 30,000 baht 7 31.82
30,001 - 40,000 baht 1 4.55
more than 40,000 baht 5 2273

Preference after school activity/special class for child

Foreign languages 10 45.45
Sports 9 40.91
Music and performance 9 40.91
Fine Art & Crafting 6 27.27
Mathematics and Sciences 3 13.64
Depends on what child likes 1 4.55
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Questions/Answer Quantity Percentage (%)

how many special classes or activities after school you

would like your child to attend per week?

0-1 2 9.09
1-2 16 72.73
3-5 2 9.09
as much as they can afford 1 4.55
Depends on child’s opinion 1 4.55

Preference extra study time after school

1-2 hours 8 36.36
2-3 hours 4 18.18
3-5 hours 3 13.64
as much as they can (do the best effort) 0 0.00
as much as it's not effected to sleep cycle 2 9.09
Prefer child to rest and study on their own pace 5 22.73

instead of working too hard

According to Table 8, KIS parents’ behavior on children’s education support
showed that the majority of KIS parents spend most of their outcome on ‘child’s
education” and ‘Housing’, both equally accounting for 76.19%. ‘Food’, ‘Childcare’
and others account for 61.90%, 52.38% and 15.8% respectively. When looking in
detail of how much parents spend on children’s education, up to 40.91% of
respondents spending less than 20,000 baht per month, followed by those spending
around 20,001 - 30,000 baht (31.82%), more than 40,000 baht (22.73), and around

30,001- 40,000 baht per month (4.55%).
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Asking the respondents, the kind of special class or after-school activity for
their children up to 45.45% choose foreign languages, followed by sports, music and
performance equally accounting for 40.91%. Fine art and crafting are 27.27% while
mathematics and science are the least chosen at 13.64%. However, from Table 8,
most of the respondents account for 72.73% preferring their children to have only 1-
2 classes per week while 9.09% equally prefer their children to have less (0-1 class)
or more (3-5 classes). The rest said it depends on how much they can afford or how

children would like, accounting for 4.55% equally.

Furthermore, when asking respondents on how many extra hour after school
would they like their child to study, 36.36% of the respondents prefer ‘their children
to have extra time on study around 1-2 hours, followed by those who prefer their
children to rest and study on their own pace instead of working too hard’(22.73%), 2-
3 hours of extra study time (18.18%), 3-5 hours of extra study time (13.64%), and ‘as
much as it is not affected to sleep cycle’ are the latter group, accounting for 9.099%,
however none of the respondents prefer their child to study as much as they can do

(do the best effort).
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Table 9 Respondents Living Area (All respondents)

Living Location Quantity Percentage (%)
Wattana 18 26.09
Bang Khen 15 21.74
Yan Nawa 7 10.14
Khlong Toei il 5.80
Suan Luang 3 4.35
Chatuchak 2 2.90
Phra Khanong 2 2.90
Others area 16 23.19
Outside Bangkok 2 2.90

Asking about living location in Bangkok, up to 26.9% live around Wattana area,
followed by those who live in Bang Khen at 27.74%, Yan Nawa at 10.14%, Khlong
Toei at 5.80% and Suanluang at 4.35% while the rest (23.19%) are scattered in other

areas. There is only 2.90 % living outside of the Bangkok area.

Table 10 Respondents used languages (All respondents)

languages used Quantity Percentage (%)
Only Korean 39 56.52
Use three languages 14 20.29
Korean and English 7 10.14
Korean and Thai 5 7.25
Only English q 5.80




Table 11 Respondents used languages in percentage (students and teachers)

Percentase on how using lancuage overall

100-80% 79-60% 59-40% 39-20% 19-0%
Korean 38 6 - - 3
Thai 3 1 1 3 39
English 1 1 2 5 38

From Table 10, it shows that despite being in a foreign country, most of the
respondents up to 59.5% use only Korean language in their daily life, followed by
respondents who use three languages at 21.2%, Korean and English language at

10.6%, Korean and Thai language at 4.26% and only English 4.26%

However, when asking the respondents “how much do you use Korean, Thai
and English in your daily life” in detail, the result shows in Table 11, majority of the
respondents, accounting for 38 respondents or 80%, use Korean language 80 — 100%
in their daily life even among three language users. English and Thai languages are

barely used or not used at all.

4.2 KIS student learning attitude and behavior

Table 12 self-awareness and preparation on the future path

statement total | Ave. S.D. Mode
| know what | like and what | want to be 35 334 | 1.120 3 (40%)
in the future.
| am ready to study in higher education 31 223 | 1.141 1 (46%)
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wherever it might be.
| like to learn new things by experience it 35 3.80 | 1.283 5 (40%)
rather than from books
| would love to do after class activities 35 3.57 | 1.077 4 (31%)
more than study in class
| study because | want to learn new things | 35 289 | 1.141 3 (29%)
| study because | want to prepare myself 35 394 | 1.094 4 (37%)
for the exam

total 35 3.375 | 1.143

From Table 12, it shows that students in KIS self-awareness for their future

path is at a moderate level. (Avg.= 3.375) In detail, the respondents agreed with the

following item: “I study because | want to prepare myself for the exam” with a

highest mean score (Mode=4), followed by the items: “I like to learn new things by

experience it rather than from books”(Mode=5) and “I'd love to do after class

activities more than study in class” (Mode=4) while “I am ready to study in higher

education wherever it might be.” has the lowest mean score (Mode=1).

Table 13 The effort on studying

Statement

total

Ave.

S.D.

Mode

| always review what | have learned

again after school

35

2.29

0.943

2 (37%)




Table 14 Time usage for studying after school in detail
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Questions: How many hours do you Number of Percentage

study per day beside in the classroom? respondents

None 7 20.00

30mins — 2hrs 20 57.14

3hrs — 5hrs 7 20.00

More than 5 hrs 1 2.86
Total 35 100

According to Table 13, it shows that overall KIS students have a moderate

level in putting effort on the studying after class. The result shows that the

respondents agreed with “I always review what I've learned again after school” got a

mean score at 2.29 which is a bit low. But in detail based on Table 14, most of the

students in KIS usually spent 30 minutes to 2 hours studying beside the class at

school, accounting for 20 respondents or 57.14%, followed by 3 hours to 5 hours or

not doing any extra studies at all, both equally accounting for 20%. Having extra

study for more than 5 hours is the least at 2.86%.

Table 15 attitude towards extra activities and new technology

statement total | Ave. S.D. Mode
| have enough free time to do what | like 35 | 4.03 | 1.108 | 5 (46%)
| would like to learn by using new technology. 35 3.66 | 1.170 | 4 (31%)
| do not feel stress at all when | am studying at 35 223 | 1.071 2 (43%)
school.
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According to Table 15, about the attitude towards After school activities and
interest, most of the respondents agreed with following item: “I have enough free
time to do what | like” (Mode.=5) shows that they did not overload their extra study
or extra activities but instead have enough time to follow their interest this could
interpret as positive attitude. Furthermore, the respondents also agreed with the
item: “I would like to learn by using new technology.” (Mode=4) That shows that
they have a positive attitude towards new technologies. While item “I don't feel
stress at all when | am studying at school.” has less agreed (Mode=2) which shows
that many of the respondents did feel stress during studying in school, this does not

show how is the stress level they had in detail.

Table 16 Self-reliance/ team-base on problem-solving

statement total | Ave. | S.D. Mode
| will ask my parent for help if | am 35 3.29 | 1.278 3(31%)
struggling with my study
| like to try my best to do homework 35 326 | 1.273 4 (34%)
by myself
| like to study as a group with my 35 3.66 | 1.120 4 (34%)

friends and help each other getting

improved.

Total 321 | 1.291

Based on Table 16, the respondents’ attitude about team-base on problem

solving is at a high level. On the other hand, the attitude towards self-reliance on
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problem solving is at moderate level (Avg.=3.21). When considering in detail, the
respondents respectively agreed with the following items: “I like to study as a group
with my friends and help each other getting improved.”, with the highest mean score
(Mode=4), followed by disagree on “I will ask my parent for help if | am struggling
with my study” (Mode=3) and “I like to try my best to do homework by myself”,

with the lowest mean score (Mode=4).

Table 17 Attitude towards Korean culture and the Korean community

statement total | Ave. | S.D. Mode
| feel like | am in Korea more than in 35 2.80 | 1.390 1 (26%)
Thailand
| always would like to know about what 35 3.66 | 1.068 4 (31%)

happening in Korea

| feel comfortable with the Korean 35 3.86 1.175 5 (40%)

community more than Thai.

| get used to Korean food more than Thai | 35 4.00 | 1.171 5 (51%)
food.
| get used to Korean culture more than 35 4.29 | 1.084 5 (63%)

Thai culture.

| know most of Korean's special days such | 35 3.74 | 1.250 4 (34%)
as Seollal, Chuseok, Independent day,
Hangeul day, etc.

| feel comfortable with Korean culture 35 4.23 1.123 5 (57%)

more than Thai culture.

total 3.84 1.284
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Based on observation of Table 17, the respondents’ overall attitude toward
Korean culture and Korean community shows a very high Korean identity level
(Avg.=3.84). When the respondents agreed with the following item: “I get used to
Korean culture more than Thai culture.”, with the highest mean score (Mode=5),
followed by “I feel comfortable with Korean culture more than Thai culture.”

(Mode=5) and “I get used to Korean food more than Thai food.” (Mode=5).

Table 18 preference country for living

Questions: Where do you prefer to live? Number of Percentage
respondents
Korea 24 68.57
Thailand 6 17.14
Both Korea and Thailand a4 11.43
US or UK 1 2.86
total 35 100

In addition, according to Table 18, when asking the respondents “where do
you prefer to live?” 68.57% choose Korea while 17.14% choose Thailand. 11.43%

choose both Korea and Thailand.



Table 19 Cultural adaptability
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statement total | Avg. | S.D. Mode

| like to study new things from different

35 | 266 | 1.170 3 (29%)
culture, religion
| would like to learn more about the

35 | 3.11 | 1.190 4 (34%)
culture in Thailand
| know most of Thailand's special days
such as Songkran, Loi Krathong, Father's 35 | 2.94 | 1.330 2 (26%)
and Mother’s Day, etc.
| feel comfortable in both Thai culture

35 | 343 | 1.154 3 (43%)
and Korean.

Total 3.03 | 1.284

Based on the observation of Table 19, the respondents’ overall in cultural

adaptability is at a moderate level (Ave.=3.03). When considering in detail, the

respondents respectively agreed with the following items: “I feel comfortable in both

Thai culture and Korean.”, with the highest mean score (Mode=3), followed by “I

would like to learn more about the culture in Thailand” (Mode=4), “I know most of

Thailand's special days such as Songkran, Loi Krathong, Father's and Mother’s Day,

etc.” (Mode=2) and “I like to study new things from different culture, religions” with

the lowest mean score of (Mode=3).
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4.3 KIS teacher teaching methods of classroom behavior managing

Table 20 teacher confidence on managing behavior in classroom

statement total | Ave. S.D. Mode
How confident are you in managing current
12 4.58 | 0.640 5(67%)
behavior problems in your classroom?
How confident are you in your ability to manage
12 4.50 | 0.645 5 (58%)
future behavior problems in your classroom?
How confident are you in your ability to
promote students' emotional, social, and 12 4.25 | 0.722 4 (42%)
problem-solving skills?
total 4.44 | 0.695

Based on the observation of Table 20, the respondents’ confidence on
managing students’ behavior in the classroom is at a very confident level (Ave.=4.44).
Considering in detail, in the condition if 5 means very confident and 1 means not
confident at all, 67% of the respondents very confident on the following question
“How confident are you in managing current behavior problems in your classroom?”.
58% said very confidently on “How confident are you in your ability to manage
future behavior problems in your classroom?”, and 42% said confidently on “How
confident are you in your ability to promote students' emotional, social, and

problem-solving skills?”



Table 21 level of interaction with parent
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statement total | Ave. S.D. Mode
Promote parent involvement in the 12 | 342 | 1.256 4 (25%)
classroom
Teach parent skill to enhance classroom 12 | 367 | 1.106 3 (33%)
learning at home
Collaborate with parents on home-school 12 | 358 | 0.862 3 (42%)
behavior plan and share goals for student
Talk with parents about special activities to 12 | 392 | 0.759 4 (42%)
do with the child at home
Develop a teacher-parent partnership 12 | 4.08 | 0.759 4 (42%)
Send home teacher-to parent 12 | 375 | 1.090 5(33%)
communication letters or newsletters
Ask parents to share a way to incorporate 12 3.58 | 1.037 3 (33%)
their cultural/stories/traditions in the
classroom
Make home visits 12 | 1.58 | 1.187 1(75%)

total 3.45 | 1.264

Based on the observation of Table 21, the respondents’ level of interaction

with parents is at a high interaction level (Avg.=3.45). When considering in detail, the

respondents respectively agreed with the following items: “Develop a teacher-parent

partnership”, with the highest mean score (Mode=4), followed by “Talk with parents

about special activities to do with the child at home” (Mode=4), “Send home

teacher-to parent communication letters or newsletters” (Mode=5), “Teach parent

skill to enhance classroom learning at home” (Mode=3). While “Make home visits”

has the lowest mean score (Mode=1).
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Table 22 KIS teachers’ managing behavior methods and usefulness of the methods

Frequency of used

Methods usefulness

statement Total

Avg. S.D. Mode Avg. S.D. Mode
coach positive social behaviors 12 4.33 0.624 4 (50%) 4.50 0.645 5 (58%)
(helping, sharing, waiting)
describe or comment on the bad 12 4.00 0.707 4 (50%) 3.92 0.759 4 (42%)
behavior of students
reward targeted positive behaviors 12 2.67 1.106 2 (50%) 2.83 1.143 2 (42%)
with incentives (e.g., stickers, prizes)
praise positive behavior 12 4.50 0.645 5 (58%) 4.50 0.645 5 (58%)
use Time Out for aggressive behavior 12 2.75 1.233 2 (33%) 2.67 1.247 2 (33%)
single out a child or a group of 12 2.75 1.090 4 (33%) 2.67 1.106 2 (33%)
children for misbehavior
use physical restraint 12 1.17 0.373 1 (83%) 1.33 0.850 1 (83%)
reprimand in a loud voice 12 2.00 0.707 2 (50%) 2.17 1.067 2 (33%)
send to principal’s office for 12 1.42 0.640 1(67%) 1.42 0.640 1(67%)
misbehavior
warn or threaten to send a child out 12 1.42 0.759 1(75%) 1.58 0.862 1 (67%)
of the classroom if he/she does not
behave
send a child home for aggressive or 12 1.25 0.595 1 (83%) 1.42 0.759 1 (75%)
destructive misbehavior
call parents to report bad behavior 12 2.67 0.850 2 (50%) 2.75 0.829 3 (50%)
ignore misbehavior that is non- 12 2.50 1.190 2 (25%) 2.67 1.247 1 (25%)
disruptive to class
use verbal to redirect a student who 12 3.67 0.850 4 (42%) 3.83 0.799 3 (42%)
is not paying attention
use problem-solving strategy (e.g., 12 3.75 0.722 4 (42%) 3.75 0.722 3 (42%)
define problem, brainstorm solution)
use anger management strategy for 12 3.33 0.745 3 (58%) 3.50 0.866 3 (50%)
self (e.q., deep breaths, positive self-
talk)
prepare children for transitions with a 12 3.75 0.829 3 (50%) 375 0.924 3 (33%)
predictable routine
use group incentives 12 3.75 1.010 4 (42%) 4.00 0.707 4 (50%)
use special privileges (e.g., special 12 3.08 0.954 4 (42%) 3.17 0.898 3 (42%)
helper)
give clear positive directions 12 4.25 0.829 5 (50%) 433 0.745 5(50%)
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Frequency of used Methods usefulness
statement Total

Avg. S.D. Mode Avg. S.D. Mode
warn of consequences for 12 3.33 0.943 3 (50%) 3.42 0.954 3 (42%)
misbehavior (e.g., loss of privileges)
use clear classroom discipline plan 12 3.58 1.115 4 (50%) 3.67 1.179 4 (42%)
and hierarchy
Use emotional coaching 12 3.67 1.027 4 (50%) 3.83 1.143 4 (33%)
use nonverbal signals to redirect a 12 4.00 0.707 4 (50%) 3.92 0.640 4 (58%)
child who is not paying attention
use persistence coaching (focusing, 12 4.08 0.862 5 (42%) 4.00 0.816 3 (33%)

being patient, working hard)

send home notes to report problem 12 2.58 0.954 2 (42%) 2.75 0.924 3 (58%)

behavior to parents

send notes home about positive 12 2.83 1.143 3 (42%) 2.92 1.115 3 (50%)
behavior

take a student interest survey 12 3.67 0.745 4 (58%) 3.67 0.745 4 (58%)
call parents to report good behavior 12 3.08 1.187 4 (33%) 3.25 1.164 4 (42%)
model self-regulation strategies for 12 3.33 0.943 3 (50%) 3.25 0.924 3 (58%)
students

teach a specific social skill in 12 3.75 0.829 4 (50%) 3.75 0.924 4 (33%)

homeroom time/or in class

use imaginary play/drama, stories, 12 3.75 0.829 4 (50%) 3.67 0.850 4 (42%)
and puppets to teach problem-

solving

set up problem-solving scenarios to 12 3.08 1.115 4 (33%) 3.08 1.115 4 (33%)

practice prosocial solutions

promote respect for cultural 11 4.00 0.913 4 (42%) 3.92 0.862 4 (50%)

differences in my classroom

teach children to ignore disruptive 12 2.67 1.179 2 (33%) 2.58 1.037 2 (33%)
behavior

use new technology as a classroom 12 3.67 0.624 4 (50%) 3.58 0.640 3 (50%)
tool

give group assignment 12 3.50 0.764 3 (42%) 3.58 0.640 5 (50%)

Based on the observation on Table 22, KIS teachers tend to frequently use
positive methods to manage students’ behaviors in the classroom. The mostly use

methods are “Praise positive behavior” (Mode=5), followed “Coach positive social
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behaviors (helping, sharing, waiting)” (Mode=4) , “give clear positive directions”
(Mode=5) , “Use persistence coaching (focusing, being patient, working hard)”
(Mode=5) , “Promote respect for cultural differences in my classroom” (Mode=4). In
addition, when it comes to manage bad behavior, the respondents tend to use the
following methods, “Describe or comment on the bad behavior of students”
(Mode=4) , “Use nonverbal signals to redirect a child who is not paying attention”
(Mode=4). The respondents found that these methods above are very effective
which can be seen by having the mean score of the effectiveness of each method is

at a very high effectiveness level. (Mode are between.= 3-5)

On the other hand, the respondents tend to avoid negative methods such as
“use physical restraint” (Mode=1) , “Send a child home for aggressive or destructive
misbehavior” (Mode=1), “Send to principal’s office for misbehavior” (Mode=1) ,
“Warn or threaten to send a child out of the classroom if he or she does not
behave” (Mode=1), “Reprimand in a loud voice” (Mode=2). The respondents found

that the effectiveness of these methods is all at a low level.
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4.4 Respondents’ opinion about KIS and school community

Table 23 Students’ attitude toward KIS

statement total | Ave. S.D. Mode
| feel welcome when | enter my school. 35 297 | 1.134 3 (40%)
My school have a great environment for 35 357 | 1.128 4 (40%)

children to learn

the school makes sure | am well 35 3.49 1.131 4 (34%)

prepared for the future

the school gives me opportunities to 35 357 | 1.103 3 (31%)
make positive contributions to the

community outside the school

the school teaches me to respect 35 391 1.025 5 (40%)
people from different backgrounds,

races, religions, etc.

| am not bullied or harassed at school 35 4.46 1.130 5 (74%)

Total 3.66 1.20

Based on observation on Table 23, the respondents’ attitude toward KIS and
the school community and the respondents’ attitude overall is at a very positive
level (Avg.=3.66). When considering in detail, the respondents agreed respectively
with the following item: “I am not bullied or harassed at school” with the highest
mean score (Mode=5), followed by “The school teaches me to respect people from
different backgrounds, races, religions, etc.” (Mode=5) , “My school have a great
environment for children to learn” (Mode=4) and “The school gives me

opportunities to make positive contributions to the community outside the
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school”(Mode=3) have equally mean score, followed by “The school makes sure |

am well prepared for the future” (Mode=4), and “I feel welcome when | enter my

school.” (Mode=3) with the least mean score.

Table 24 KIS students’ sense of school community

statement total | Ave. S.D. Mode
| have a great relationship with my friends’ 35 | 4.00 | 1.042 4 (40%)
parents
| do activities with other friends not only in 35 3.69 | 1.036 4 (40%)
school activities but include in our daily life
| met my friends outside of school. 35 | 3.17 | 1.464 5 (29%)
| often hang out at my friend’s house or 35 386 | 1.290 5 (43%)
invited them to my house
| can communicate with local people easily if | 35 | 291 | 1.442 1 (23%)
want to.

Total 3.53 | 1.338

Based on observation on Table 24, KIS students’ sense of school community

overall is at a strong level, with a mean score of (Avg.=3.53). When considering in

detail, the respondents agreed with the following items: “I have a great relationship

with my friends’ parents”, with the highest mean score (Mode=4), followed by I

often hang out at my friend’s house or invited them to my house” (Mode=5), “I do

activities with other friends not only in school activities but include in our daily life”

(Mode=4), “I met my friends outside of school.” (Mode=5), and “I can communicate

with local people easily if | want to.”, with the lowest mean score (Mode=1).
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Table 25 Teachers’ sense of school community

statement total | Avg. | S.D. Mode
| am getting along well with colleagues with 12 4.00 | 0.707 4 (50%)
differences in cultural background
| feel more comfortable to surround with the 12 2358 | 0.759 3 (58%)
Korean community
I would like to learn more about the culture in 12 4.58 | 0.640 5(67%)
Thailand
| can communicate with the local easily if | want 12 292 11.187 2 (42%)
to
I miss Korea and want to move back to work 12 292 | 1.187 3 (33%)
there

total 3.60 | 1.138

Based on observation on Table 25, KIS teachers’ sense of school community
overall is at a strong level, with a mean score of (Avg.=3.60). When considering in
detail, the respondents agree with the following items: “I would like to learn more
about the culture in Thailand”, with the highest mean score (Mode=5), followed by
“I am getting along well with colleagues with differences in cultural background”
(Mode=4), “I feel more comfortable to surround with the Korean community”
(Mode=3) while “I miss Korea and want to move back to work there.”(Mode=3) and
“I can communicate with local people easily if | want to.” (Mode=2) has an equally

lowest mean score.



Table 26 teachers’ opinion about the school characteristic compare to Korean

school in Korea
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statement total | Ave. | S.D. Mode
our school communities feel the same as a school 12 1 3.17]0.986 2 (33%)
in Korea
our school communities feel the same as other 12 | 3.00 | 0.408 3 (83%)
international schools in Thailand.
children learning skill and improvement does not 12 |3.00|0.707 4 (58%)
have a significant difference with children in Korea
classroom atmosphere in KIS Bangkok is as same as | 12 | 2.83 | 1.143 2 (42%)

the classroom in Korea

Based on observation on Table 26, overall KIS teachers think that KIS has

differences with school in Korea at moderate level, with a mean score of (Avg.=3.60),

which means KIS has somewhat difference with the school in Korea due to its

located and surrounding culture but still has some commons with the school in

Korea due to the school system and the community. When considering in detail, the

respondents agreed with the following items in moderate level: “Our school

communities feel the same as a school in Korea”, with the highest mean score

(Mode=2), followed “Children learning skill and improvement does not have a

significant difference with children in Korea”(Mode=4) and “Our school communities

feel the same as other international schools in Thailand”(Mode=3) has equally mean

score while “Classroom atmosphere in KIS Bangkok is as same as the classroom in

Korea” has lowest mean score (Mode=2).
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statement total | Avg. | S.D. Mode

| feel welcome when | enter my child’s school. 22 | 395 |0.824 3 (36%)
the school meets my child's particular needs. 22 | 3.91|0.596 4 (64%)
| feel confident with the School curriculum 22 382 1.23 5 (36%)
my child making good progress 22 |4.32]0.762 4 (45%)
the school makes sure my child is well prepared

22 | 4.05|0.878 4 (50%)
for the future
the school gives my child opportunities to make
positive contributions to the community outside 22 | 4.18 | 0.886 4 (45%)
the school
the school teaches my child to respect people

22 | 4.23| 0.95 5 (45%)
from different backgrounds, races, religions, etc.
my child is not bullied or harassed at school 22 | 4.00|1.348 5 (55%)
my child learns a lot about Korean culture in

22 |341]1231 4 (27%)
school more than home

Total 398 | 1.03

Based on observation on Table 27, overall KIS parents have a very positive

level of opinion on KIS, with a mean score of (Avg.=3.98). When considering in detail,

the respondents agree with the following items : “my child making gsood progress”,

with the highest mean score (Mode=4), followed “the school teaches my child to

respect people from different backgrounds, races, religions, etc.” (Mode=5), “the

school gives my child opportunities to make positive contributions to the community

outside the school.” (Mode=4), “the school makes sure my child is well prepared for
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the future” (Mode=4), while “my child learns a lot about Korean culture in school

more than home”, has lowest mean score (Mode=4)

Table 28 Parents’ sense on school community

statement total | Ave. S.D. Mode

| have a great relationship with other
22 | 359 | 0.778 3 (45%)
parents

| do activities with other parents not only
22 323 | 1.084 4 (36%)
school activities but include in our daily life

| know most of my child's friend 22 | 3.68 | 1.183 4 (36%)

| know most of the parents in my child's
L 22 | 3.00 | 1.348 4 (27%)
class

| feel more comfortable to surround with
22 391 | 0.949 4 (45%)
the Korean community

Total 3.41 1.20

Based on observation on Table 28, KIS parents’ sense of school community
and participation is at a moderate level, with a mean score (Avg.=3.41). When
considering in detail, the respondents agree with the following items: | feel more
comfortable to surround myself with the Korean community”, with the highest mean
score (Mode =4), followed by “I know most of my child's friends.” (Mode =4), “I have
a great relationship with other parents.” (Mode =3), “| do activities with other parents
not only school activities but include in our daily life” (Mode =4) while “I know most

of the parents in my child's class” has the lowest mean score (Mode =4)
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4.5 Parents’ expectation on KS

Figure 8 Parent’s expectation on children’s development

What do you think is the most priority thing for your child? (put number 1-3 in order)

8

wlau. ¥

intelligenece Emotional Moral Quotient Creativity Quotient Play Quollent Social Quotient
quotient (1Q) Quotient (EQ) (MQ) (CQ) (8Q)

N

o

From figure 8, when asking the most priority child development most of the
parents believe that EQ, SQ, CQ and IQ are important. While MQ and PQ are less
important relatively, it seems that parents have put more attention on EQ and SQ
than 1Q which matches with the government aims to create a “happy school” where
learning is enjoyable for everyone, the education system that balances academic

studies, fostering creative and entrepreneurial skills.

Table 29 Parents’ reason of choosing KS

Reason Quantity Percentage (%)
Korean community 11 50.00
Korean curriculum 8 36.36
Tuition fee is acceptable 2 9.09
Has tuition fee support program 1 4.55

location 0 0.00
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From Table 29, when asking the parents on the reason for choosing KS, 50.0%
choose the school because of Korean community that the school has while 36.36%
like the Korean curriculum. 9.09% choose the school because tuition fee is
acceptable while tuition fee support program as the reason has 4.55% or 1
respondents. However, none of the respondents chooses the school because its

location is quite far from where they are living.

Figure 9 Parents’ expectation on the school

What is your most expectation from the school in Thailand?
22 responses

@ My child can learns about Korean
culture $2| Of0|= Bt= 220 Tff..

@ My child gets to study in good school
system 22| 0}0|= 2 St 0j|A...

A My child gets an advantage from
residing in Thailand to get into a goo...
@ My child get a chance to meet Korean
friends
@ My child get a chance to meet friend...

@ | want my son to learn many things...

According to figure 9, the majority of parents of KS have put their expectation
on a good school system for their children to study, which has the most score at
54.5% or 12 respondents, followed by the expectation on their child getting
advantage from residing in Thailand to get into good university back in South Korea,
accounting for 22.7% of respondents. Parents’ expectations of their children to learn

about Korean culture is 13.6% or 3 respondents.



Table 30 Parents’ expectation on KS school in details
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Elementary level Middle school High school level
Expectation on school parents level Parents Parents
Qty. % Qty. % Qty. %
Gets to study in good school 7 31.82 4 18.18 2 9.09
Gets advantage from residing
in Thailand to enter good 0 0 1 4.55 a4 18.18
University in Korea
Opportunity to learn and get
3 13.63 0 0 0 0
used to Korean culture
Opportunity to meet Korean
1 4.55 0 0 0 0
friends
total 11 50.00 5 22.73 6 27.27

When considering in detail in each response in Table 30, all the parents who

expect a good school system are both parents whose children are in elementary and

secondary school. On the other hand, parents who put their expectations on the

advantage to go into a good university are mostly from the parents whose children

are in high school or middle school level and also have resided in Thailand for

almost 3 years or already over 3 years.



CHAPTER V
CONCLUSION AND RECOMMENDATIONS

This research is a descriptive research which has the purpose to understand
the characteristics of KS and its related party in case of the facility that was
established in Thailand and also to find how the expectations of Korean parents has
matched with the purpose of KS. To understand the perspective and opinions about
the school and support the findings, a questionnaire was designed in three-set for
each group separately. The questionnaire consists of the general information parts
which are questions with multiple choices, some open-ended question and the

opinion part which used the Likert scale questions

5.1 Conclusion

Nowadays the Korean education system has its strong focus on academic
studies, but it must be balanced with greater attention to fostering creative and
entrepreneurial skills. It cannot be denied that one of the reasons that make South
Korean develop as far as they become is because they put a priority on human
resource development, especially education for youth. Even for the Korean
expatriates living abroad, the Korean government came up with the policy to support
educational institutions which provide education to the children of Korean

expatriates living abroad and make sure those children can grow into a global talent
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with a firm self-identity as Koreans with the same standard as the school established
in Korean. By supporting the school, not only the government can control the
standard and quality of education that Korean children are going to receive, but also
they can guarantee the quality of the person who might future be their workforce to

develop Korea.

Even though the Korean government's goals are to educate overseas Korean
about their homeland culture and maintain Korean identities culture, overseas
Korean parents’ intentions are slightly different. Korean parents indeed want to let
their children know and learn about Korean culture but they also want their children
to get privilege advantages to getting into university in Korea, which is a special quota
for overseas Korean which requires the family to stay abroad for at least 3 years and
best for over 12 years. As a result, some parents decided to come to Thailand for
their children’s education. However, the result did not show that it is a significant
reason for their residing abroad since the majority of the respondents (around 68%)

in this study came to Thailand because of work.

There are many Korean schools established in many countries around the world.
The Korean schools that have already existed can be divided into two forms. One
focuses on those who have only resided abroad temporarily and wish to return to

Korea and adapt to the Korean school system. KS in Thailand (Bangkok) is one of
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them. The other aims to raise the students’ understanding of the home country for

those who reside abroad permanently.

KS in Thailand has opened since 2001 and is located in Ram-Intra. The school
is quite small in number when compared with other KS in SEA. In 2020 the school
has 88 students in total, and 27 staff members work in the school. KS school system
and educational activities are conducted by the Korean curriculum, so most of the
main subjects are taught in Korean language but they also provide foreign language
education such as English and Thai and the program to experience the excellence of
Korean culture and the culture of other countries in the world. To cultivate students
as global talents that suit with the 21st century, the schools not only provide the
academic education to students, but also have a variety of after-school club

activities that consider student needs

5.2 Findings

5.2.1 The characteristic of the participants in each group.

The students of KS aged between 7-20 years are divided into an elementary
level (41 people), a middle school level (21 people), and a high school level (26
people). Their ethnicity majority is Korean, and some are half Korean-Thai. Most of
the students stay with both parents. Only a few living with only their mother or

relatives. More than half of the students in the level of middle and high school have
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lived in Thailand for more than 3 years and around 40% of the students have lived
more than 12 years already. Despite living in Thailand for many years, most of them
seem to go back to Korea to visit relatives quite often, which shows how much they
have connected with their roots. Despite the fact that some of them spent their
whole life in Thailand, they all showed attachment to Korea. From the result, the
majority of the students show to have a very positive attitude and are comfortable
around Korean culture. They are used to Korean food, language, and community.

Even more than half of the respondents prefer to live in Korea more than Thailand.

The second group is Korean teachers of KS. The Korean teachers who work
here are required to have the equivalent qualifications to the domestic Korean
teachers in accordance with the Elementary and Secondary Education Act. Teachers
for local and foreign languages are hired by the schools themselves locally. The
number of staff who work in KS who are still active in 2020 in total is 47. Among
these numbers, there are Korean teachers 12 people along with foreign and Thai
teachers around 5 people. Majority of Korean teachers who are active in the year
2020 account for 75%, just starting their first year this year. KS teachers’ responsibility
is scattering to every level and taking responsibility for a different subject. All KS
teachers plan to work in Thailand only for the short term. Mostly said for two years.
When looking at KS teachers’” methods of teaching, it is shown that KS teachers are

confident with their way of managing behavior in class. They also shared some
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similarities on using positive methods to manage students’ general behaviors in the

classroom, and avoiding negative methods such as using physical restraint.

The last group are the parents. The respondents are in the range of 25 - 55
years and all have Korean Ethnicity. The respondents were randomly picked from
those who have a child from elementary level to high school level of KS. KS parents
mostly are from middle-class to upper-middle-class families. Around 55% of the
respondents have stayed in Thailand for 1-3 years while others have spent their time
here for more than 3 years. The reason for staying mostly came from their work
(around 68%) while around 22% chose to come to Thailand for their children’s
education. KS parents believe that EQ, SQ, CQ, and IQ are important. While MQ and
PQ are less important relatively, these also show that when asking the parent about
ASA, they prefer their children to spend more time on languages or creativity
activities more than stress academic class. They also prefer their children to have 1
or 2 hours of extra study instead of putting all the effort on the study. This shows
that KS parents try to keep their children more balancing between academic and

other aspects of their education.

Despite their time of stay in Thailand, all the participants in every group show
that they are familiar with Korean culture, language, and community more than local

culture. Interestingly, almost 70% of the respondents from the student group are
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going to church every Sunday to join the community as Christian and Korean

communities.

5.2.2 Parents’ expectation on KS

In addition, participants show their positive attitude towards KS. Both parents
and students show that they have good relations with friends and community
surrounding KS both in Korean and local environments. They also trust and believe
that they are being well prepared at the same level as the students in South Korea

to get ready for further education.

From the result, half of the parents of KS chose KS for their child because
they want their child to live in Korean community. The case of the parents who have
this idea mostly comes from parents whose children are in the elementary level, on
the other hand, parents whose children are in the upper level mostly choose KS as
their children’s school because they believe in Korean curriculum. This leads to
different expectations on KS between elementary level parents and secondary level
parents. The majority of KS parents from the elementary level have put their
expectation on a good school system for their children to study, then again parents
of the secondary level children expect that their child will be getting advantage from

residing in Thailand to get into a good university back in South Korea.



94

5.3 Discussion

First, the researcher found that the educational aim in the Korean curriculum
and trend has set up the education environment in KS and has an impact on identity
value in Korean students at KS in Thailand, which showed how well Korean has set
up their educational standard within and outside the country. Especially when
considering that KS only uses NCS as a core curriculum besides that, the school can
adjust and operate as the way that the school board decides that will fit with their
needs or appropriate with the local culture. Yet KS still managed to provide the
learning environment as the same standard of education as in Korea to students, as
well as create an environment that does not get overridden by the local culture.
This helps students learn to live in society by accepting differences in culture and

still preserve Korean strong identity.

Secondly, the result is matched with the idea that Korean policy in education
is responding to parents' expectations in terms of providing basic education and
support and is able to facilitate the children who are currently living abroad with
parents to continue with their education when returning to the home country. Even
though the policy is not created for high school students’ parents who are seeking
an opportunity for their children in higher education in Korea, it cannot be denied
that this policy did create such an alternative opportunity for those who seek a

better chance to get into a better university in Korea.
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However, the Korean education policy has achieved their goal partially in
terms of providing and controlling education quality for young Korean overseas.
When considering the number of overseas Korean in Thailand and the number of
students who attend KS, KS did not get much attention from Korean overseas in
Thailand. This might be the cause of the limitation of KS in terms of 1) the location
of the school is not close to the living area and community. Even though KS has
already recently moved closer to the city, it is quite far from the living area of most
Korean overseas. KS location is still a bit further from the crowd location and from
most of the living area of the students, not even considered in the case of how
terrible Bangkok’s traffic is. In this case, we might have to follow up in 2-3 years that
either school will grow to a bigger number counting from the day it moved to a more

convenient location.

2) The program of KS is only limited to Korean while other international
schools have more variety in terms of cultural diversity. For those who are looking
for the opportunity to study abroad in western countries or the US, they will find this
is an advantage. KIS in Thailand might consider improving its program as in the case
of KS in Jakarta which uses the Cambridge program for English courses, or KS in Hong
Kong which has to separate programs for support both Korean and international. In
the case of KS in Hanoi, it provides weekend Korean language school for anyone who

is interested, which might include Korean students who did not attend their school
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but want to learn Korean language and culture for further study in South Korea. As
we know that the benefits of residing abroad are not limited only to students who
attend in KS but also apply to all that are qualified with the qualification. This led to
disadvantages of KS if they compete with other international schools in Thailand
which have a better location, and the quality is good enough to gain trust from
Korean parents. Although the opportunity to be used to the Korean community and
Korean school system and environment will help a lot to those who seek to
continue their higher education in South Korea to be well prepared with Korean
languages, this might not be enough advantage to attending in KS in parents'

perspective.

As we have already known, KS parents consider English is an important
subject, which has shown in KIS curriculum to put more focus on English than other
subjects. Korean government might consider this fact to help improve its policy or

use it as a guideline to meet their goal with Korean parents’ expectation.

Therefore, the Korean government might need to improve its policy on KS to
keep up with the competition in terms of international school and expand its
capability to support more students and even more different needs such as an
international course for students who want to continue their higher education in the
western country. This might help to draw more attention from other Korean students

who have already attended other international schools in Thailand. Opening



97

weekend Korean school that is not only limited to Korean nationality but also to
anyone interested to learn in Korean language and culture might help KIS to gain

more attention and grow bigger.

3) An influence from the host country is hard to say that it is a limitation of
KS since it allows students to learn different cultures and improve their adaptability
to the differences in culture, environment, and changes while they also get used to
the Korean language and culture. However, if considered from the perspective of the
students who wish to get prepared for further study in South Korea, they might face

a little difficulty trying to keep up with the Korean competitive education system.

During collecting data, researcher found that, unlike the students in Korea, KS
students in Thailand seem to have more relaxed characteristics. Although they still
carry on some characteristics and identity as Korean such as pride in their Korean
identity, dilisence and working hard, putting priority in education can be seen through
their choice of volunteering to have extra class until evening time and the way they
answer open-ended questions in the survey. However, if compared to students in
Korea who might have a more intensely competitive environment, the KS students
here in Thailand seem to carry some relaxed vibe and be more flexible which might
be the effect of Thailand's culture surrounding them. This leaves the question as to
whether these children will eventually be able to acquire enough to keep up with

the competitive education system in Korea.
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5.4 Limitations and further studies

This research paper has analyzed Korean parents’ expectations on school
focusing Korean parents of KIS. However, during the process of this study, it was the
same time when a pandemic of COVID-19 virus was spreading, which has resulted in
Thailand to use social distancing protocol to contain the spread of the virus since
February 2020. Until the end of this study process, the situation was still not getting
much better. Therefore, it causes difficulty in collecting data especially from the
parents, which limits the sample size and data. The study may not fully cover the
overall Korean parents who lived in Thailand. Thus, further studies may apply more
aspects from other Korean parents from other locations, which might make the result

accurate.

The finding of this study may be used as guidance or background data for
people who want to study deeper in this topic or continue with an aspect of
education in Thailand, Wat Thai school in the USA, or other organizations related to
Education in Thailand. People might take this knowledge to consider pros and cons
in the policy of school for expatriates in foreign countries to develop a quality
educational system for Thais in foreign countries and might adapt to Thailand
education system in order to derive benefits from this research in their relevant

study and allow them to understand and adapt in their work.
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The in-depth Interview transcripts

Interviewee: Mr. Jeong Cheol Bae, Principal of Bangkok Korean International school
Interviewer: Piranun Luewiphan

Date of Interview: 12.02.2020

Location of Interview: Principal office of Bangkok Korean International school

List of Acronyms: JC= Jeong Cheol Bae, IN=Interviewer

IN: Can you tell me more about this school? How the school established?

JC: Now there is 34 Korean school around the world. The main reason that the school start is for
the Koreans who residing abroad can get an education as they needed. It started with small
numbers at first. Once many students are attending, it will be changing to the official school,
which is sponsored by the Korean government. Around 50% of the children here came here

because of their parents' works.

IN: When was this school established?

JC: Since 2001

IN: how many students in school now?

JC: There are 93 this year (not so many), the maximum number we can take is around 150. It is
because the school is very far from downtown and the parents cannot live around the school, so

it is difficult to send the children to here.

IN: Is that the reason why the school is moving to Ram Intra?

JC: Yes, because they must wake up so early and take the school bus around 5:45-6:00 every
morning just to come to school and it take around 1 to 1 and a half hours to come here
sometimes 3 hours. It takes too many times on travel. So, we decide to move to Ram Intra,

maybe it will take only 30 minutes -1 hours to come to school.
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IN: | learn that you use the Korean curriculum in the school, so the textbooks and other stuff did

you get it from Korea?

JC: Yes, we use textbooks from Korea. The curriculum here is the same as it is in Korea. The
difference is only English and Thai language subjects. Especially many parents are very interests

in English education, so we have an English and Thai class since elementary to high school.

IN: How do you decide the English and Thai curriculum for your school?

JC: For the Korean language class, the curriculum already has set how many hours we must
provide for elementary, middle school, and high school. For the English language, elementary
and middle school have 39 classes in a week. Since the parents prefer more hours on English

language education, the school is trying hard to add more hours as many as possible.

For Thai, we aim that they can use the Thai language naturally in daily life.

IN: How much is the tuition fee per semester here?

JC: For one-semester elementary: 42,000 Baht, middle school: 58,000 Baht, high school: 80,000
Baht. 70% of the annual budget is supported by the Korean Government. We would like to

change the budgetary situation, but it is not easy.

IN: Can other nationalities attend this school?

JC: By the law, only Korean or half Korean can attend. Now half of the students are half Korean-

Thai, so they can speak Korean, English, and Thai.

IN: How the teachers become teachers here?

JC: They come from Korea except for the foreign languages class. At this moment, 15 Korean

teachers and 4 foreign teachers are working.

IN: How about the routine of this school, is it the same as in Korea which can have class until

nighttime?
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JC: Only high school, if the students want to study until the nighttime to prepare themselves for
university and it is their own choice to decide to stay or not. It is an independent study which we
have 3 days/a week from 4 pm - 9 pm. If we move to Ram Intra, | think there might be more

students that want to stay to study until late at night.

IN: Do you also applied NCS (National Curriculum Standard) in this school.

JC: Yes, they might be some flexibility, but we stick to the main core of the curriculum.

IN: What languages you use most in school?

JC: Because the curriculum is Korean, so we use Korean in class, and English in English class and
Thai in Thai language class. At the other times, the children mostly use Korean with each other,
but sometimes they communicate by Thai. Because some of them studied in Thai schools before,
so they feel more comfortable with Thai. But if | see them, I’ll tell them to speak in Korean

because the parents want them to practice using Korean.

IN: Atmosphere in school

JC: It is very different from school in Korea. Here the students don’t have as much pressure as
the students that study in Korea. Here it is easier to enter University because there are
advantages if you stay residing out of Korea at least 3 years, and if you stay for 12 years there will
be more advantages. We are trying hard to make proud of the school not only by students but
also by Thai society. 12 Korean teachers are coming this year and should be good to make a
better atmosphere. We are targeting 200 students to attend for better. In Hanoi, there are 2,000

students in Korean School.

IN: Are there student from Korean school in Vietnam came to visit this school recently?

JC: Yes, it was the first time this year. They came here for four days and our students also visited
there for 4 days. They exchanged culture and experience. There are 10 Korean schools in the

South East Asia region. The principals meet twice a year to discuss about schools.
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IN: Do you have other associations that work together with the school?

JC: Some Korean companies are supporting our school. We do have some students who cannot
pay tuition. Korean associates and Korean companies are supporting for tuition and supporting
meals. Of course, there is budget support from the Korean government, but it is not enough.

Korean school associates are also discussing difficulties and we are working together to sort out.
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Korean International School Students Survey

This is a survey to gather information from Bangkok Korean International school's students for more understanding
of the characteristics of the student. and going to use in "KOREAN EDUCATION POLICY AND PARENTS
EXPECTATION: CASE STUDY OF KOREAN SCHOOL IN THAILAND" thesis only

All identifying information obtained from this study will be kept strictly confidential, except as may be required
by law. Any information that could be used to identify you will be kept under lock and key. Data files will not

contain potentially identifying information.

0!

Part 1 Personal Information 15 7§ €I

1. What is your ethnicity? =019 0IFE2 F A L7}
O Korean (Both Parents are Korean) / o= (B &2 B 5 3t=9l)

O Half Korean-Thai (Father is Korean) / 28 (3t=- QI OfH{ K|,

6. How many members are in your family? 7IE01 (&)

7. Who are you Living with? et A A1 ASLIE
OBoth Parents / = S 2 H O Only Father /OFE{ X| BF

OOnly Mother Only Mother /O] H L] Tt O Stay with relatives / S|

OOthers 7|Et

8. Where do you live? 2= o0 410 JASL T



10.

11.

12.

13.

14.

15.

16.

17.
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how often do you go back to Korea? ot O 2 AOkLt Xt ZSOL7FAILLR,

O 1-2 times a year1-2 §|/L.;:| O 3-5 times/year 3-5 §|/L;=| OOccasionally 7|'J|::|"

OEvery school break ‘:c|>|'§| Dl'E|' OEvery holiday :C-)_r Cél Dl'l:l'

O ever 742 0] i} Ootrers ZIBh
What is the most reason to visiting Korea? 6.;"%% %F—E—_C‘)TE 7|'Jc(3|' = Ol-lgrE -?-91\ o|_| 7|'-9-?
How did you come to school? %ﬂ %Fté"

O School Bus 2Fl H{ A O Personal Car 7 @1 Xt X}

O Taxi/Motorbike Taxi (Win) E—I]IAl/ 25H|'0| E—||'|A| O Public transport EH% ﬂ%

O Others 7| E|‘ .....................................

How many hour/mins you take to come to school §||'I|L 0'" 27' 77|'X| 724 El E A| |7_|'?

What do you like to do in your free time? (More than 1)X|'-|9r A| |7_|'01| —?-91% 6" |—|'.9.? (%%
HEWILS)

O Reading 5*" 6|'7| O Do/Play SportsﬁEE '5|'7|

O Watch TV/Movies El H|/%:|§|' E7| O Play Games 7'” %I ‘Lé_‘o| 7|

O Listen to music %Ql'% %7| O Play an instrument C%I-jl ._2|S

O Shopping ﬁ‘l?‘ljl O Study -3——'?'— O Surf the internet/SNS o|_| E‘I Ij'\' / SNS -6l'7l

O 6o out it frenss 17124 A|7HS LY 7|

O Spend time with family EE0F | A|ZHE ELY 7
O Others 7| E|‘ ..................................................................
How many hours do you studying per day? .......c.cccocovereneneeenee Hours
SHEO| B AlZE SRS

What time do you usually 80 t0 bed?. ...
= AlO] HA2|Off ELtR,

What language do you use in your daily life? (can answer more than one)

Lo AN OH A E AL LI StLE Ol T EE 5= ASHEh

O Korean O English O Thai O Others. e

If you use more than one language can you give the percentage of how you use it? 10| AHE H|&
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18. Do you any friends that is not from this school? OYes ONO (skip next question)
Of ot mof CiLX| b= E 17+ Ag Uk of ofLe & HE HUH )

19. If yes, how did you meet them? O'I E-'cl:>j 7'” Dn_l'll'_l' &:I'L O|_| 7|'.9..7

20. Where do you prefer to live? Korea/Thailand/other? And why? A2 000 2 HEL I

ot=/Ef=/7|Ef off - K.

21. Do you ¢o to church every week? 0§ 13| 0f 7}Lt R,
OYes ONO OSometimes &

22. Why do you go to church? 12| 0| 7= O] R= S A & L7}

O to gather as a community of God’s chosen people 2H7H| 21 22 SF11 4 O{ A
O to meet Korean friends and community HFE THE7] 2| dH

O to pray and do christian's activities 7| =2t OlHH E E2|7| <ldH

O Others 7| Ef

Part 2 Learning Behavior 2 jlz’— =1

please answer the rest part by scaling your confidence to the statements below base on your opinion

(if 1=not confident at all 2= uncertain 3=undecide d=confident 5=very confident)

Totel 2| A0 2743t0f of2h T=0f CHet el =il S 2Hgoto] O] £20 EHotdAl2 (- T
RHAZO| Qe B2 2- B8 5- 01 o - AP Z AUCHs - D2 RpA1ZH0] RATh

Strongly Strongly
“—>
Disagree Agree
1 2 3 4 5

23. | know what | like and what | want to be in the future.

L= L7t #A S Forota Ofefof &2 o2 A4S 20 QAT

24. | like to study as a group with my friends and help each other getting
improved.Lt= RS &7 AF 22 SRS ME £t F &=

NS ForetLict

25. | always review what I've learn again after school

L= s 2 20| 2 HOj| CHA| S5 3T

26. | like to study new things from different culture, religion

Lt CHE 2% S0 2R WS SFots A4S FOHetLf.
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Strongly
+“—>

Disagree

Strongly
Agree

1 2 3

4 5

27.

| like to learn new things by experience it rather than from books
Lhe MECH DHS ZHSH0 M22 HS s %S

Fopstct

28.

I will ask my parent for help if | am struggling with my study
O3S AL UCE FREYH =53 o 2t b=

HO|C}

29.

I like to try my best to do homework by myself
L= 22Xt =M E 3h7| ?I8h 249 S BHote A S Fotst

Holct.

rir

30.

| always would like to know about what happening in Korea

L= oo ot=0lM 72 20| 2ojLt JU=X| L0 HSLT

31.

I'would like to learn by using new technology.

L= M22 7|2 S AHESHO i1 ¥ S LTt

32.

| am ready to study in higher education wherever it might be.

Lt= OL|of A= 1S WSS &S THI7F = ASLCH

33.

| do not feel stress at all when | 'am studying in school.

Stno|M BEE I AEHAS M L|K| FELICH

34.

| would love to do after class activities more than study in class

SFotE AL 2SS St AS O ofd AL

35.

I have too many after school activities

T8 20 Lie 230 HF Bt

L= N — EO° T S

36.

| have enousgh free time to do what | like

Lh= Li7F E0t5t= A2 & 5 A= SE e Abi AlZH0] Tt

—

37.

| study because | want to learn new things

MER A2 HifD 7| HZ0| SFLLC

38.

| study because | want to prepare myself for the exam

AlgS FH|StD H7| 20 S 2Lt

Part 3 opinion about school 3 2 St Wl Of it 9| 74

Strongly
+“—>r

Disagree

Strongly
Agree

1 2 3

a4 5

39.

| feel welcome when | enter my school.

Stmof Zuotct shdg weckm =L ch

o= C -

40.

My school have great environment for children to learn

22| ot = 00| S0l Hi & & = T2 &F 2 7HX| 1 ULt
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Strongly Strongly
+“—>

Disagree Agree

1 2 3 4 5

41. the school makes sure | am well prepared for the future

Stul= W7t Oj2HE floh & =H 2o A=K SIS E=0

42. the school gives me opportunities to make positive contributions to

the community outside the school 2t = &t il 50| X|H At=2|0f|

=85 27|01 E & 5 U= 7|9 & MSSHt

43. the school teaches me to respect people from different backgrounds,
races, religions etc. 2t il &= CHE H{ &, OIF, S SOA ALENE

EZ5t= ME 7t2H LI

44. | am not bullied or harassed at school

StuoM 1|58l S FotA| BEELIth

45. | learn a lot about Korean culture in school more than home

oM ROt StmofAf 3H2 23t0) thal T o] tect

46. | learn about Thai culture in school more than home

YO AL st of| M Ef = Z210f| CHE Cf BO| B2 Ct

47. | get use to Korean culture more than Thai culture.

Lbe Bf 2 Eojwct g2 28] 2sst)

Part 4 Opinion about School Community 4 & st SN0 Ciet oA

Strongly Strongly
4+“—>

Disagree Agree

1 2 3 4 5

48. | feel like I am in Korea more than in Thailand

Ef = 2Ctot=0f Qe A €2 =20| 4t

49. | feel comfortable with Korean community more than Thai.

L= Bl = 2L o= SSH o Hotets =210t

50. |have a great relationship with my friends’ parents

Li= W Aol 29t E2 2 & 7HX| 1 /ULt

51. | do activities with other friends not only in school activities but
include in our daily life

Lt ARSI SR B 8) ok S #ototLzt Ay

= [=}

deol| 2o CHEESE el ottt

—

52. | met my friends outside of school.

ofu St TS S AbF THEC

53. | often hang out at my friend’s house or invited them to my house
I oF AlZE 2AT L o] Toff ZhALE L Zoj| 2t
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Part 5 Opinion about Thai and Korean culture in daily life 5 5 Ef =1t St=-=5}0]| CHDH LA A=t

Stongly g—p Strongly

Disagree Agree

1 2 3 4 5

54. | get used to Korean food more than Thai food.

Lbs Bj= SAIECH SR 2418 ottt

55. | get used to Korean culture more than Thai culture.

Lt= Bl = S92 CHot= 230 =5ttt

56. | can communicate with local people easily if | want to.

QISICHH X| A AZIE T £ H| A ST 4= QUL

57. | know most of Korean's special day such as Seollal, Chuseok,
Independent day, Hangeul day, etc.

2+ X o B e o) St L
22 74 SEV|ge e s o= SEe

Jlm

28 etn Q&L

58. | know most of Thailand's special day such as Songkran, Loi Krathong,
Father's and Mother’s Day, etc. &3 2t 20| 3 2}+&, OfH| X| 2}

ojmLel & St Z2 Ei=e SEct o F 22 €1 ACE

59. | would like to learn more about culture in Thailand

Eff= 2| 2=0] CHol Cf B2 4T

60. | feel comfortable with Korean culture more than Thai culture.

Ef= EStEC} o= 2210 HOte S =L

61. | feel comfortable both Thai culture and Korean.

Lbs Ef 2 Etot $h0] @5 HOHSIA L 7ICH
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Korean International School Teachers Survey

This is a survey to gather information from Bangkok Korean International school's teachers for more understanding
of the characteristics of the teachers and teaching methods that common use in KIS. This survey is going to use in
"KOREAN EDUCATION POLICY AND PARENTS EXPECTATION: CASE STUDY OF KOREAN SCHOOL IN THAILAND" thesis

only
All identifying information obtained from this study will be kept strictly confidential, except as may be required

by law. Any information that could be used to identify you will be kept under lock and key. Data files will not

contain potentially identifying information.

Part 1 Personal Information

62. What is your ethnicity? =09l lEZ 2 FAY L7t

O Korean QI O Thai EH= Q! O Others 7| Ef
63. Gender O Male /g O Female O
64. Age LIO| (Bl ... years
65. Income 2t SOl =& O O L|7}?

O 220,000 baht O 20,001 - 50,000 O 50,001 - 100,000 O <100,000

66. how long have you been in Thailand? Efj =30 YOtLt 22§ At & L7

67. have you been to Thailand before you worked here? Ei=S Y=t HOo| JqAS LI
O Yes O No
68. How long you plan to work in Thailand? Ej Ol A L0t S Lt A DL
69. Where do you live? 0‘| I:| O‘" A‘l %I'_T'_ %lﬁ |—| 77|‘.7 .....................................................................................................
70. What subject are you teaching? T A2 ZFE XL QG LT oo
71. What year are you teaching? = SHAEE ZFE X0 QUG LT e,
72. Do you have other duties besides teaching? (please specify) 7tEX[= A 20 CHE |27t }& LTt
A BF=MR)

73. What language do you use in your daily life? (can answer more than one)

Ut HO|A OfTH G1O|S AL BHLITH B8 M Jhs)

O Korean O English O Thai O Others. e

74. If you use more than one language can you give the percentage of how you use it? 0| AL H| 2

Korean............. % English...ccvevevenee %  Thai.nnne % Others......ccccovve %



111

Part 2 Classroom Managing Behavior

please answer this part by scaling your confidence to the statements below base on your opinion

(if 1=not confident at all 2= uncertain 3=undecide 4=confident 5=very confident)

T5k2| 2| Ao 23] of2f T=of Chet Fotel &il S 2HE3Ho] Of f20f| HotMAIR o - T
AZol Yl B8R 2- 28 5- 01 o - A F AUCHs - 02 K41 2H0[ ATH

Not Very
<+“—>
confident confident
1 2 3 [ 5

75. How confident are you in managing current behavior problems in your

classroom?

76. How confident are you in your ability to manage future behavior problems

in your classroom?

77. How confident are you in your ability to promote students emotional,

social and problem-solving skill?

Part 3 Cooperation with parents

please answer this part by scaling your frequency of how you did in the statements below base on your
experience (if 1=Never 2=rarely 3=sometimes 4=often 5=always)
des HELz ot TE0M = of Bl S =7g510] O] R Z20f| HOHMAIR 0= 5] 2-

CEH - E - FF 5. A

Half of
Rarely/ Someti Very
the Often
Never mes often
time

78. Promote parent involvement in classroom

79. Teach parent skill to enhance classroom learning at home

80. Collaborate with parents on home-school behavior plan and share

goals for student

81. Talk with parents about special activities to do with child at home

82. Develop teacher-parent partnership

83. Send home teacher-to parent communication letters or

newsletters

84. Ask parent to share way to incorporate their

cultural/stories/traditions in the classroom

85. Make home visits




Part 4 Opinion about different cultural environment

please answer the rest part by scaling your confidence to the statements below base on your opinion

(if 1=not confident at all 2= uncertain 3=undecide 4=confident 5=very confident)
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Tote| 2| A0 27{5H0f otz T&of Chot Fiotel 2l S 2 dt O] 220 Bt AL - 5
XAZol gle B8R 2- 284 5-01F o - AR A UCHs - 012 AR UALh
Strongly Strongly
Disagree Agree
1 2 3 [ 5
86. | am getting along well with colleague with differences cultural
background
=2tN B 40| CHE S 2 S0t & A|L 2 /ULt
87. our school communities feel the same as a school in Korea 2|
St SSH = ot=0 s Fuet #2 =ZOo|Ct
88. our school communities feel the same as other international
school in Thailand. %2| &1 S-S M= Ef=0f /= =X
stuet 2 =0t
89. our school has proper environment for children to learn and
improve their skill in every way. 2| €t OfO|S0| 2 &
YHOR V|sS iR SIAZE A= HE 282
En Yt
90. | feel more comfortable to surrounded with Korean community.
Lt= ot SSH et O HotshA =21t
91. I would like to learn more about culture in Thailand. Ef= 2]
= 20 T O BY2 20 A CF
92. | can communicate with the local easily if | want to. flotCtH
X[ Q1 Al Chabet o= ULt
93. | miss Korea and want to move back to worked there
(for Korean teachers) Lt= t=& 12| RISt Y22
SO0h7tA 2 T @h= 2l WASEh
94. children learning skill and improvement does not have a significant
difference with children in Korea. 2| SHd=0| &5 7|1t
N2 ot=0f Az HdSa 2 XHo| 7} glLt
95. classroom atmosphere in KIS Bangkok is as same as classroom in
Korea kis &2 W& 2|7 = ot=2| mai S LotLY.
96. Wage is reasonable to stay in Thailand AFT 2 Ef =0 A &7|

9/} &2l = o| ct
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Part 5 Teaching Technigues

please answer this part by scaling your frequency to use these methods below base on your experience (if
1=Never 2=rarely 3=sometimes d4=often 5=very often/always) and usefulness of the methods (if 1=Never
2=rarely 3=sometimes 4=often 5=very often/always)

A0 w2t oref S MBS T Bz E 2YoI00| F20| SEHSMYAI o -H
2-EEA-YR2=e-FF5-FAF, &deh A2 Lo g5 HEE

ZHMUAL - 2- EEH -2 =4-FTF - AF, &

O

o

Frequency Usefulness
) )
. £ . £
() + ] +
%} %]
g| | 2 el a| & 2 £
2| £ ® 2| E| = &
>l gl B c| o) 8| 8| | O
I EIEE HEEIRE
c|lwn| | O|l>pc| n| | Of >

97. coach positive social behaviors (helping, sharing, waiting)
SES0A =8N 2 AR ASEXE (EF,

&+ 70

98. describe or comment on bad behavior. Q’é’i%

A0l cioll 2 FotAL 2| A S 2o}

o Lt

99. reward targeted positive behaviors with incentives (e.g.,
stickers, prizes) & & (O . 2E|H, 4 F 2 EtAUE

= 3N o WS0| 3t AT

o
100. praise positive behavior & & Q| ¢ &2 & XHSHC}

101. use Time Out for aggressive behavior

S Hatct

102. single out a child or a group of children for misbehavior

Lps S 02 sp i S D82 XK

103. use physical restraint SHH 7452 ALESICt

Ot

104. reprimand in a loud voice & 22| 2 MG}

105. send to principal’s office for misbehavior L

ASH=Z0f stlS nFYHZ ELCE

106. warn or threaten to send a child out of classroom if

he/she does not behave 2t 0| Zt 1 S SHX| kO™

ud o2 L7te & Z ottt
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107.

send child home for aggressive or destructive

misbehavior &I’ 2 &AM 0| ALt Lp | A QI L&

HEO|UE F2 BUS Yo Bultt

108.

call parents to report bad behavior otiof Lt

dSS Hoten R0 A Hobotrt

109.

ignore misbehavior that is non-disruptive to class Sy
Yo7t E| K| HeCtE 2 REl dsE O

ST
'E O ZHL}

110.

use verbal redirection for child who disengaged

ASOHR Y S U2 TS Ff

111

use problem-solving strategy (e.g., define problem,
brainstorm solution) = Al| {2 T 2F ALESHCH (O :

=5 g Byl ARY SR Y,

112.

use anger management strategy for self (e.g., deep
breaths, positive self-talk) At 22|32 22

MY A O HBE 3YH O A chsh

113.

prepare children for transitions with predictable routine

0l Th53 ZElo 2 HSS s S

ZH|BhC}

114.

115.

use group incentives 1 & &7| £ 0] AL&SHC}
=
|

use special privileges (e.g., special helper)

ALESHEt O . E ¥ =20[2l5

116.

3

i)l
o

give clear positive directions Fotstn 3

XIAIZ BhTh

117.

warn of consequences for misbehavior (e.g., loss of
privileges) Lh &atol Z4tof cist d10 o . EA

A4

118.

use clear classroom discipline plan and hierarchy

D2I3H 312 £ AL A5 FEE AT

= - 1

119.

Use emotional coaching ESPSESEmMESIIDNE S

120.

use nonverbal signals to redirect child who is disengaged
0| =20 Bot=F H[QOH =S

At 3t}

121.

use persistence coaching (focusing, being patient, working

hard) |58 2E A8 &EF, QU 245l

2sh
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122.

send home notes to report problem behavior to parent
FR0A =X dsSE05t7| fsh Ho

o2& 2 HCt

123.

O KX O
oo

send notes home about positive behavior

SO et HEE ez 2Dt

124. take a student interest survey bl ZHal EALE A
st}

125. call parents to report good behavior S oA
SOl E2 WSS NSIE 2 Had|

126. model self-regulation strategies for students dril==

2l XA K| E 2HELE

127.

teach specific social skill in homeroom time/or in class

=8 AlZE O 5 At=| 7|2 7t 2 HIC

128.

use imaginary play/drama, stories and puppets to teach
problem solving &4l =0| , E2taf ofof7| A

oIS AH8510l 2X 2 1§

129.

set up problem solving scenarios to practice prosocial
solutions T AR M £2M S A5 & U= =X

Si2 AlLt2|2 27

130.

promote respect for cultural differences in my classroom

w0 M2 =2t XH0[0f Tict 2SS T

131

teach children to ignore disruptive behavior
OtO| SOf| A Lol El= BSS FACIES

Jtazict

132.

use new technology as a classroom tool MEE2

JlEgs Y =2 AT

133.

give group assignment & M| E Ot
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Korean International School parents Survey Questionnaire

This is a survey to gather information from Bangkok Korean parents for more understanding of the characteristics
of the parents and motivation for choosing school. This survey is going to use in "KOREAN EDUCATION POLICY
AND PARENTS EXPECTATION: CASE STUDY OF KOREAN SCHOOL IN THAILAND" thesis only

All identifying information obtained from this study will be kept strictly confidential, except as may be required
by law. Any information that could be used to identify you or your child will be kept under lock and key. Data

files will not contain potentially identifying information.

Part 1 Personal Information

1. What is your ethnicity? =0lo| elFZ 2 FAY Lt

O Korean 20l O Thai E{f= 0! O Others 7| Ef
2. Gender M9 O Male - O Female O

3. Age LIO[ (Bl Years

4. What is your child’s grade? Aol stE2 FA YLt

5. Income o 20| =0 LOFAL|7t?
O no incomeO ZZ0,000 baht O 20,001 - 50,000 O 50,001 - 100,000 O SlO0,000

6. how long have you been in Thailand? Eff=0fl FOFLt el AHSE L7k

7. Are you living in Thailand? If yes answer no 8. if not go to question number 9.
Ef=0fl A3 QA& L7k OFL | Ch2 M2 57 Ovws O wo
8.  The reason why you stayed in Thailand? -1 on E—l’ Dd QH EH E’O" D'l —E|I—§7 | =

AR}

=i ePyu=}

1o
o
I
_>'1_
_|

9.  How often do you visit Thailand? and why? Ef=0f| HFSHX| Y= B El==
Yot LT 22| EE O/ F A7t
10. What language do you use in your daily life? (can answer more than one)
2 S0 M o A0 E ALER LML S U™ 7ts)
O Korean O English O Thai O Others ..
11. If you use more than one language can you give the percentage of how you use it? 10| AL H|2

Korean............. % English...ccvevevenee %  Thai.nnne % Others......ccccovevee %
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Part 2 Perspective of children educational support.

12. What do you spend your money on the most (put number 1-3 in order)

7t BOl XEsts Y2 FAYUMb - 7S BOI KB = ER &M 1 2370

Ofood AlH| Ohousmg dE O transportation mE=g:li

Otraveling o O clothing 2| &t O entertainment and goods A E{H|QIHE Sl &&F

Ochitdcare (child’s basis needs, toys, books, stationaries) ‘& A EH| (O 2l0|o] Qs A A2
ME &7 3

Ochltd s education (tuition fee, after school activities, college saving) 1L WsH| @tuwH| +=g&,

N -
Sg s o

OOthers 7| Ef

13. how much do you spend on your child educational support per month? of 2hoj| XtH 2| m= X[ &0

X Edts 542 Lot Lt
O < 20,000 Baht O 20,001 - 30,000 Baht O 30,001- 40,000 Baht O 2 40,000 Baht
14.  Which kind of after school activities you would like your child to attend? Xt 7} o "hnts =hE50f
Mo E ’St LI
OMathematics and Sciences =2t} 1pst OForeign languages =0
OFine Art & Crafting O] &= S S0 Sports 2L X

OMusic and performances e L
OOther 7| E}

15. How many special classes or activities beside in school you would like you child to attend per week?

Orotning 2515 222

AHA7E RS GO S8 S Y0IL S-S YoHLITh

= =
O 0-1 Ol 2 O3 5 Oas much as you can afford &5 aete 9l

16. What do you think is the most priority things for your child? (put number 1-3 in order)

rir
ra

=
[=]

KHOA 7t S2tt A2 FA0[2t D WS LT - 7HY BO| X &5 = B =M 13 23 70T
HEISHAA[R.

O Intelligence Quotient (IQ) O Emotional Quotient (EQ) O Moral Quotient (MQ)
O Creativity Quotient (CQ) O Play Quotient (PQ) O Adversity Quotient (AQ)
O Social Quotient (SQ)



17.

18.

19.

20.

21.
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How many hours do you prefer your children to study after school?

WS XN 7L H A2t S SFH|E *SHY LR

O 1 -2 hours 2 - 4 hours O 3 -5 hours

O as much as they can x| M2 olfof ot

O as much as it’s not effected to sleep cycle FHFI0| B2 O|X|X| Y= THF

O prefer the child to rest and study on their own pace instead of working hard OtO| 7t {2 &M
ot A R £ 2 4|1 7= WS ML

Are you receiving or had received any tuition fee support from school?

StmeSE HEE wa AL e Ho| YAELt

il [ =

ONo (skip to no.20) OFL| M 20 HHO 2 T 7|

OYes (How many semesters you received the SUPPOIt ........cc.cverreenereeeneereeneeseeeseeseeenns )

getgs w2 o7l X3 7HR| E0HE L7k &)

= =

How much did you get the support (how many % of your total expenses) & <

HE2| HEHME F= YL
Why do you choose this school for your child? (can answer more than one)
0| &S MEYSHs OF 2 AYLITL @SHLE 0|4 E# Tt

O Location /X O Korean curriculum 2H= 1 1F 1HY

O Korean community Q’i‘ —g—%Xﬂ

O Tuition fee support program HE THEES =203 QUE

O Other e LA OIS LI LM AL WA L A WL EI LU EL sttt seeneenin

What is your most expectation from the school in Thailand? St oM 7+ |tz A0l FAY L7t
My child can learns about Korean culture L2| 0t0| = ot= E210] CHSH Hi =2 = ULt

My child gets to study in good school system 2| of0|= £2 St 0| M S ESHA =L

My child gets an advantage from residing in Thailand to get into a good university back in Korea

O O 00O

22| Ot0| = St= 0 M F2 Chistnoff st e U= 0|H S HELICE

My child gets a chance to meet Korean friend. ool = ot= XIFE Tt == 7|2 E
o2

Others ZIEF .o



119

Part 3 parent involvement in child's education

please answer this part by scaling your agreement to the statements below base on your opinion (if 1=strongly

disagree 2=disagree 3=undecided d4=Agree 5=strongly agree)

Tt o H S HHEY L 2 of2ff Taof ST 2MO| 220 HHSIYAL o - 0 2 FX|
f

QICh, K| QChs - SHAISIK| 2 Q4. DL

Strongly Strongly
Disagree Agree
1 2 3 4 5

22. | feel my contribution to my child’s education is valuable. L=

At S 0f tiet 7|0 7t 74K| QUEL A ZpetCt

23. | know how to help my child with his schoolwork. Lt= otole]

ot =M E kot &+ ULt

24. My child’s teacher expects me to help with homework.

M Eolotolo] =M E =2t & AS 7|tHetCf

25. My work schedule interferes with my ability to help my child
with schoolwork. Lt2| &I F {20 OFO| 2| M| E

ZoH57| ot

26. I'd love to have my child do after class activities more than study
in class L= =& A|ZH0| S £3t= AL L} O1O| 7t = ¢

£ gS S0 o 00 42 sict

Never | Rarely | Sometimes | Often Always

27. Has your child's teacher suggested specific ways you can help your
child with her schoolwork? At 2| WAFZL XA O| ot 2 =2

Sole AT Ol w2 Hek s

o>
r
=

28. Has your child asked you to help him with homework? NIEP

=HE =etEetd R ASLI

29. Do you look at your child's homework?

Aol S E 2 ol AU

30. Have you participated in a parent-teacher conference?

a2 AR 2]olof Zojgt Ho| Y LTk

31. Have you been invited to observe or help in your child's classroom?

Aol mAOM BESIALE ot gats RO E 22 KO

Ag Ut
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Never | Rarely Sometimes | Often Always

32. Have you been invited by school staff to participate in planning,
such as the school improvement plan? 2l &M 7| =l S0t

2Eeh 2o =0 E 22 HOo| As U

—

Part 4 Opinion about School

please answer this part by scaling your agreement to the statements below base on your opinion (if 1=strongly

disagree 2=disagree 3=undecided d4=Agree 5=strongly agree)

Tote ol H S HE 22 of2ff Taof SOIF22M0| £Z0| HHsHYA2 o - 0 2 ZX|

BSCh2 -0 FRX| QECts - 20K R 54 AFCEs - 02 OFC0h

Strongly Strongly
+—>

Disagree Agree

1 2 3 4 5

33. | feel welcome when | enter my child’s school. Lt= Ak 2 S of
SO0t ot g E=Ctn =70t

34. the school meets my child particular needs. 2t = Xt 2| £

27E SFAMUL

35. | feel confident with the Korean curriculum = w1t 1H- Of

e

36. my child making good progress Li OFO| 7 ZF &M S0 QULCH

37.  the school makes sure my child is well prepared for the future =
2| ofojof n|2fE & FHIAIZ| 2 ALt

38. the school gives my child opportunities to make positive contributions
to the community outside the school Bt = Xt Of| A| =t Q£ 9|

XSG Are|of S8H 2 7|0 E & U 7|21 E MSetct

39. the school teaches my child to respect people from different
backgrounds, races, religions etc. 2t SHA0f| A CHE H{ 4, I F,

Tu SS M ARES ESOIEF 7230

40. my child is not bullied or harassed at school 2| OFO|= St 0f| A{
Yt Lt 1SS GotR| B

[= =)

41. my child learns a lot about Korean culture in school more than home
2| 0t0| = 7Hg L st Of| M o= E3}0f| L3l T BEO| B2 Ct




Part 5 Opinion about School Community
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Strongly
Disagree «—
1 2 3 4 5
42. | have a great relationship with other parents L= CHE 222t
2 2AS 7K ATt
43. | do activities with other parents not only school activities but include
in our daily life Lti= CHE £ 253 e/H WL 25 #2rotL| 2t
AN WHOME CHE #RET} 20| 52 BiCh
44. | know most of my child's friend Lt= L ofo|e| I F CHEZE S
LAACt
45. | know most of the parents in my child's class L= 22| Xt 2|
Zeyrseng iR ¥ Yot
46. | feel more comfortable to surrounded with Korean community L=
o= SSHI7HE Hetstot
47. | can communicate with the local easily if | want to. ot Ef=

SRk HA st g 4= UL

Strongly
Agree
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