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BNGUSH GCORE GOURE MIH- FOR NURIING STUDENTS

sed on the results 'f tlis study 1d review of
terature 38 8a)ataly
READING SKILL
T Learning objectives
At the end of the course the student will be able to
a. point out the main ideas of the passage
D. interpret the meaning of a bole sentence
ratber than just the words it contains.
c mmariZe the *+QccQ00 in his own words.
d. deal with familiar and unfamiliar words in
f P ngg¢C (TO
e. find relaxation and enjoyment in reading
Loth general and nursing texts.
1. Materials
¢ hieTth OO0 apo (ript i yp fi,m fom  Qopsf

taken from nursing journals or nursing texts.
(One which contains sufficient factual
information). The complexity of the passage
depends on the level of the learners,
News and interesting articke oo -VSpAPEr
and magazines (can serve as an outside

reading passage to expose students to general

Erigon)



[

Teaching Methods/Strategies/Learning Tdskec

Method of Presenting a Reading Passage

Before students see a passage the teacher

Method

a.

lits up the first paragraph of
ntences, jumbles them and put
Velope
ivides the class into pimine
Qoporii NG ON the size of the
ength of study pcriod). gives
Velope and tells each group 1
sentences inside into the correct order.
c. asks each group for their decisions and also
to justify their choices.
d. eventually shows the correct paragraph on an

overhead projector.

on how to get the main idea of the passage
Divide the class into two groups. Group one s
to concern itself with the first half of the
passage and group two with the second.

Tell each group to mahe up four Questions
(depends on the length of time and length of
the passage) which should obtain fairly

detailed information about their part of the
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passage and decide on  ilicil answers thsy
pY P Pt
Inform each group that they WIll ask the other
group Wile Questions afterwards
hil roups are thinking of questions, the
teacher guides each group toward questions
nor too simp!
B P P Py S 0l; 5 try reduc
directing the
"Where", "
etc.)
Each group takes turn to ask a question. [If th(
Questions and answers are correct 9 * gy can frot
a point (can serve as a formative evaluation).

Tile teacher acts as an arbitrator and score-*

Dealing witii familiar and unfamiliar words or low

a.

frequency Qrds in the reading passage

Familiar words: Review with the students or teach
the bey words.
ami liar or Low
ami liar or low frequency words that hinder the

ersta di*@ of
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necessary for the students to know. The use of a
Hirt iAnar 1 gooa hPL )1
Tpnrhi P Points
3. Skimmiflg

Scanning

[V. Learning Media
a Overhead projector

b. hite board

V . Student Evaluation
Formative Evaluat ion
a. Peer evaluation
b. Group evaluation
mmat i Ve Evaluation

Short Quiz (Use the outside reading passage)
WRITING SKILL

(Writing and grammar can be integrated)
. Learning objectives
At the end of the course the student will be able to
a. apply principles of writing a complete,
gramatically correct sentence.
b. write a complete, grammatically correct

sentence.



c. write a well-organized paragraph.
d. write a well-organized essay.

e. find enjoyment in doing writing
Ms. t0ri31s

The material for exercises consists

simple "core' sentences.

Teaching Methods/Strategies/Learning
Exercise One . Writing simple sentence
Task
Example 1
1. Write several sentences wit
missing parts on OHT.

2. Ask students what parts of

sentences are missing and t

them to fill up those missi

port

82

exercises.

of

Tasks

S

h

the

ell

ng

3. Check answers. Point out and explain

mistakes.
Example 2

1. Prepare a short video prog

ram.

2. Before viewing the video give

students questions to be answered in

short sentences.



83

3. Play the video. Students answer the
questions.
4. Check the answers. Elicit the right
answers and correct sentences
Example 3
Divide the class into mall groups.
Give each group a set of word cards which
the members have to put in the right
order to form a complete sentence.
3. Check the results on an OHT. Deal with
any'syntatical problems that occur.
Teaching Points
1" The Str ct re of a comp

2. The different verb form

Exercise Twoe Joining SentPUCPO
Materials + Exercises consisting of simple
'‘ore" sentences
T oV
1. choose a suitable paragraph and break
this into single items of factual
content
2. Present the students with pairs of

core sentences hich can he joined.
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The first ssntsncss C3ri he done 31
examples on the board.

3. Elicit some Questions from tile
students on how to join the
sentences. Ask students to rite
their suggestions on the bhoard.
Correct tile sentences. Bisc3rd

ce ii Cil 3r
some examples of joined
e te cp IgtPT
TR pbin? pni f
1. Several equally correct ways of joining
p tp rph
3. How to reduce tile to131 number of words
hen joini sentences to 3void

red ! d nrv

Exercise Three Joining Sentences to form

coTagk. b9
Tqct
1. Present a complete paragraph of core
sentences to tile students ON 3 printed
sheet in the correct order.
2. Tell students to choose for themselves

which sentences are to be joined.
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Teaching Points |

1. Usvually not more than three sentences are

2. A variety of joiners makes a more
interesting sentence

3. The wuse of and

Exercise Four: Organizing and Joining Sentences

to Form Paragraphs

Material | A paragraph of "core” sentences

Task

1. Group the students. Give each group an
unordered set of sentences on paper strips
which can be arranged to form a paragraph.

2. Tell students to join sentences into more
comp lex sentences. (This exercise is suitable
for higher Jlevel of English)

3. The students write out the completed
p\u-u«(\‘}ltf\ No

Teaching Points !
1. Rules for paragraph ordering and construction
2. Paragraphs rarely have more than ten

sentences
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Writing . DPui orf

film on any top

icine or nursing

produce wrillen
(Can be used at the initial stage before
each student is required to produce his

own [POP o! wo.,

1. Before the video is played, the students
SUTS giyen student shissts to fill in a
they watch the video. The video s
o, , ! an

2. After the video has bheen shown and the
notD on fN. cfukp.f e,PAfC on,, IPLPHY
the answers are checived oral 1ly.

3. The video is replayed and reviewed unti
the teacher is satisfied that ai
students IxaVe understood the film. (This
technique is also good for listening
comprehension exercises.)

The following is an example of a student sheet. The

xting passage ill he based on this input



Student Sheet

Digestion and the Food We Eat

{ Small Intestine

absorbed food

bloodstream

every cell
in the
bedy

1. With the guidance of the teacher, the class
produces an oral draft of paragraph one which
contains a definition of digestion and a short

description of the process from the mouth to the

stomach.



1

88

2. Then, groupwork follows. Divide the <class into
three groups and inform them that each group s to
p an and draft paragraph two

3. Move around to make sure that students are
including the rslcvant information.

4. Collect the draft from each group for checking.

5. Lead a class discussion to finalize a class
paragraph which includes the best features of each
reynitn. HEpf {

6. Ask students to complete paragraph three and
submit the complete writing for assessment

(Formative Evaluation).
TV Learning Media
1. OHT
2. Video cassettes and player

3. hiteboard

LISTENING AND SPEAKING SKILLS INTEGRATED

Learning Objectives

At the end of the course the student will be

able to:

1. apply the priciples of effective oral
communication.

2. carry on an impromptu conversation or dialogue



orally answer the questions of the teacher and
[Il's classmates
pronounce worcis corr
take down notes from
documentary fi Ims
fO..ow conversations
Teaching Method [ tr

Exercise Onel Maki

Material 1 [ignnn

related to thei

Task:

Divide the

cAagee (Th

size of the lacc
0 foslsii each

on a JT expe
done Each
different r
3. Check the r they have been
submitted.
4 Send t1 ;;ﬂ_l
lahoratory
their rePOr
up fiVe QUO ions about the report and

rite them

89
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5. ile all tile tapes have been made,
tell students to return to the classroom
to how tileir Questions on the OHT and
play their recording to the rest of the
class

6. The class have to listen attentively to
the recording to select specific
information from what they hear on tape

to answer the questions oral ly.

Xercis6 Two Listening to authentic lectures

2iVen Vly foreign specialist

Material: Recorded lecture of a foreign

on

record

from a

Tp

Oc i
Uf there

hand , ¢ . Me¥ uest one native speaker to

a lecture

il 6§io J

md write some questions about the
recording on £in OHTL
Play the recording. Tell students to listen
careful 1y to the recording. TIn0y M3y tale

down notes while tile recording is being

pi
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3. The questions 3.re answered orally.
Exercise Three! Dialogues
Material ! Recorded dialogues between two
native speakers
Task: The same procedure in exercise two can
be followed. Another task students can
do is to listen to a recorded dialogue
in which there is a missing part. Play
the recording and pause in the part
where students have to answer orally to
fill in the missing part. The teacher
may write the dialogue on an OKT and ask
students for alternative answers to the
missing parts.
11, Learning Media

1. OHT

0 o ccOffd 1 \rp-r¥

IV. Evaludt ion
1, Reep-prip] QERsH
Ten multiple-choice comprehension test for
fifteen minutes over the material contained

in the speech after the third playing of the
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Recorded pronuncidtion exercises
Students tell what words they hear from the
recording. Students repeat the words.

J. Role plays related to real-world tasks.



Appendix 2

1
. I
2.
I
3.
4
2
0 = Ne Use
1 = Little Use
2 = Useful
3 = Great Use

4 = Very GreatUse

Not Applicable (NA) (

0 = Not At All Important
1 = A Little Bit Important
2 = Important

3 =Very Important

4 = Extremely Important

0 =No Problem

1 = A Little Problem

2 = A Problem

3 = A Serious Problem

4 =A Very Serious Problem



0 1 2 3 4

No Use Very Great Use
Listening it Q 0
Speaking Q Q0 Q
Reading 0O d Gl 1
Writing Q G G 1
0 H 72/ 84
No Use Very Great Use
Listening G G G i o
Speaking G G G RALLA]
Reading u u 8 Foreef
Writing G G 1
0 2 3 4
Not At All Important Extremely Important
Listening G G G I
Speaking G 8 G 0
Reading G G I
Writing G G G I



Listening
Speaking
Reading

Writing

0
No Problem

1

2

4
Very Serious Problem

95
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0 12 3 4
No Use Very Great Use NA
5.1 0 0 0 0 10O [
5.2
00 0 0 0 0O (
53 g 0 0 0 [ [
5.4 =0 0 0 [ (
55
0 0 I [
5 00 0 0 @ [
5.7
0 O~ 0 1O (
5.8 0 0 0 0 1D [
5.9
0 0 0 0 10 [
5.10 0 0 0 0 @ (

511 ( e
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?
No Problem Very Serious
Problem NA
0 1 2 3 4
51 00 0 0 0 [
5.2
0 o0 0 0 [
5.3 o~ 0 0 1 [
5.4 g 0.0 0 [
55
Lo, 0 0 0 O [
5 o0 0 0 I [
5.7
0.0 .0 «0 [ (
5.8 o 0o 0 0 O [
5.9
00 0 0 O (
5.10 00 0 0 O [

511 ( ]
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y G
( 4 100)
Listening of all skills Reading % of all skills
Speaking % of all skills Writing -2 % of all skills

S~
1
~—

Medical English

General English

Combination of Both

Others (Please SPECITY).mmmmmmsssrsmmsmsssns

eplepleplep)

S~
1
~—

In-class

Self-study

Combination of Both

Others (Please SPECITY) .

eplepleplep)



41

4.2

4.3

01

0J

0J

In-class

Listening
Speaking
Reading
Writing

1-2
3-4

1-2
3-4

Lecture

Use of Audiovisual Aids

Small Group Discussion

Class Participation

Others (P1ease SPECITY).mmmmmmrmrmmmrmsmrrsssssssssssssssssssansnnnes



G
G
G
G

@ @

epleplep

(pleplepleplep)

100

Self-study

Listening
Reading

Speaking
Writing

10-19

20-29

30-39
40

10

S
1
~—



S~ —

eplepleplep’

pleplepleplep)

0 = Not Useful

1 = A Litlle Bit Useful
2 = Undecided

3= Useful

4 = Very Useful

101
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2

1

Very Useful

Not Usefu

o O O

O O O

OO0 4 5 o
ODOOO v v o

o o0LODOOOL

GGG GG

ORI ON
&) OOO

RO ON
OG OOO

OGoaO
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o

1
2

103

Not Useful Very Useful

G GGG G
GGGGG
GGGGG
GGGGG
GGGGG
)
¥ oo, 1
= strongly disagree 3 = agree
= disagree 4 = strongly agree
= undecided?
0 2 3 4
Strongly Disagree Strongly Agree
GGG GG
GGG GG
G GGG G
400 1
2

GGGGGOG
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11.

104
0 12 3 4

Strongly Disagree strongly Agree

G n a n o
400 1
GGGGG
GGGGG
GGGGG
GGGGG
0 = strongly Disagree 3 = Agree
1 = Disagree 4 = strongly Agree

2 = Undecided
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0 12 3 4
Strongly Disagree Strongly Agree

GG GGG

GG GGG

G GGGG

G GGGG

GGGGG

check-list

GGGGG

O 0 0 0 C3

G GGGG
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Mrs. Laura Brahmakasikara obtained her B.S. in Pre-
Medicine from University of the East, and B.S. Public Health
from the University of the Philippines. After graduation, she
joined the Institute of Public Health as a research assistant
in the Department of Parasitology and then Jlater transferred

to Environmental Health Department of the same institute.

In 1979, she married a Thai national and came to Thailand
to reside here permanently. she has two beavutiful children,

one bhoy and one g irl.

In the first year of her stay in Thailand, she worked at
Mahidol University as a research assistant. But the following
year she decided to join Assumption University (ABAC) as an
English teacher for ESP Program. She was one of the assistant
chairpersons of the Department of English before furthering
her studies at Chulalongkorn University, she was the one who
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curriculum for all science students and nursing students in

the same university.

After finishing her studies, she plans to help in the
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