DEVELOPMENT OF TEACHING ACTIVITIES BASED ON
ONLINE EASA INSTRUCTIONAL MODEL TO ENHANCE
SPEAKING ABILITY OF THAI EFL STUDENTS

Mr. Yosakorn Sayasonti

A Thesis Submitted in Partial Fulfillment of the Requirements
for the Degree of Master of Education in Teaching English as a Foreign
Language
Department of Curriculum and Instruction
FACULTY OF EDUCATION
Chulalongkorn University
Academic Year 2021
Copyright of Chulalongkorn University



o a 1 ¢ A 1 a
miwwmﬂ%ﬂiﬁumiﬁ@umugmmumiﬁauLamu‘uuE)au"lamﬁ@mmﬁummmmaa

= td‘ 9 [ 1
VI'Nﬂ'liwuﬂsll@\iuﬂliEJL!hlﬂﬂﬂi“lfﬂ']ﬂ']@\iﬂﬂ‘]&lclug"lugﬂTH'Wﬂ\‘iﬂﬁgﬂ/lﬁ

UIPYANT d1STUT

a a (dy I J & = @ v A
IneninusiiludiunilivesmsAnmmundangasiSyanagmansunniuga
a @ I ' a @
AmMmmsgeumpsinguilunialszma maimnvangasuazmsdou
AZATAMANT YNAINTalNMIINaY

sy 2564

4
asllﬁﬂ‘ﬁsllﬂ\iﬂW”Iﬁ\iﬂiﬂiﬂJﬁ1’31/]81’@8



Thesis Title

By
Field of Study
Thesis Advisor

DEVELOPMENT OF TEACHING ACTIVITIES
BASED ON ONLINE EASA INSTRUCTIONAL
MODEL TO ENHANCE SPEAKING ABILITY OF

THAI EFL STUDENTS
Mr. Yosakorn Sayasonti
Teaching English as a Foreign Language

Assistant Professor PORNPIMOL SUKAVATEE, Ph.D.

Accepted by the FACULTY OF EDUCATION, Chulalongkorn University in

Partial Fulfillment of the Requirement for the Master of Education

Dean of the FACULTY OF

EDUCATION
(Associate Professor SIRIDEJ SUJIVA, Ph.D.)

THESIS COMMITTEE

_________________________________________________________ Chairman

(Assistant Professor Maneerat Ekkayokkaya, Ph.D.)
_________________________________________________________ Thesis Advisor
(Assistant Professor PORNPIMOL SUKAVATEE,
Ph.D.)

________________________________________________________ External Examiner
(Associate Professor Sureepong Phothongsunan, Ph.D.)



oIns avzaut ;. mswannsIuMIaeuaNuuumIseuesumuueeu latieduaiunnuannia
namsyaveninizoulneil¥nwdingulugmzmmanilszma. ( DEVELOPMENT OF

TEACHING ACTIVITIES BASED ON ONLINE EASA
INSTRUCTIONAL MODEL TO ENHANCE SPEAKING ABILITY OF
THAI EFL STUDENTS) o.iitinumen © wa. as.wsfiva sugni

a o

o Ao s A = o ¥t o <

VATl faguszasdiite 1) AnwimiswauianuainsaoninayavesdBouniuidenguilu
' ' ' ¢ ° a g o a oy a '
muaalszmarugduuunsgeuesuuvesulal 2) dsnnnudaiiuveninFeuiilidemsBounaiuguny
! P Y- At ' Y o a Y =

msaowesuuueeulai nqualedsfabon lasismsquatuanuazain Uszneumoiniseuseaudulisounm
1 5 $wu 30 au lumanisdnuidu Inisdner 2564 TsaSeusguramimilluimiauasiyy nseiiodve
v o A a =} @ o o C4
Uszaoudas 1) nuunageunsyaneunazudsifou 2) nuvasuawanudaiiuveninGou 3) mowdunivel

= o a 4 v a ' ~ v ' ' ¢ andq y aou A
meriuanuaamuyeinBeuaenisGouinmsyadiugluuumsdaswesmuueou lat ananldluauitede

. ' Y ' | a s & au !

paired-sample t-test, aundo, dudisnuunaigiunaznsinngiilon nanuifonui 1) anwaunia
o o L X L oAaw o o aad o o s &
nunsyaveninSeuiuiuediifodidynadanszdn .001 2) wasnuvvaeuanaznisdunivaliuus

ou A A & a : . \ ¢
Iﬂi\iﬁ%’NW‘Uﬂ LlﬂﬁEJ‘L!ﬁﬂﬂiJﬂﬂL‘ViL!!ﬂ)’\illi]ﬂﬁ’t)ﬂﬁ!3ﬂuiNWHQﬂLA‘UUﬂﬁﬁﬂulﬂ“ﬁuﬂﬂ’t)ﬂuylﬁu

a ) & 4 aan
AL RRLA MydoUMuIBInguilu AVTDFDTTN wvvneeeeeeeeeeeeeneeeeeeeeeeeeeeeaeeeeeaees
mMualseme

Y 2564 03040 8. AUTABINAN veeeeereeeeeeeeeeeereeennnn



# # 6288006427 : MAJOR TEACHING ENGLISH AS A FOREIGN LANGUAGE

KEYWOR  Online EASA Instructional Model, Speaking Ability, Online

D: Learning
Yosakorn Sayasonti : DEVELOPMENT OF TEACHING ACTIVITIES
BASED ON ONLINE EASA INSTRUCTIONAL MODEL TO
ENHANCE SPEAKING ABILITY OF THAI EFL STUDENTS. Advisor:
Asst. Prof. PORNPIMOL SUKAVATEE, Ph.D.

This study aimed to 1) explore the effects of the online EASA instructional
model on the speaking ability of Thai EFL students and 2) investigate the students’
perceptions toward learning through the online EASA instructional model. Thirty
eleventh grade students in the first semester of the academic year 2021 at a public
school in Nakhon Pathom province, Thailand, were selected as participants for this
study by using the convenience sampling method. This study employed a single
group pretest and posttest design. The research instruments included 1) English
speaking pretest and posttest 2) close-ended questionnaire and 3) interview
questions about participants’ perceptions towards learning through the online
EASA instructional model. The data analysis employed the statistics of paired-
sample t-test, mean, standard deviation, and content analysis. The results indicated
that 1) students’ posttest mean score after learning through the online EASA
instructional model was higher than the pretest mean score at a significant level of
.001, and the results of the questionnaire and semi-structured interview revealed
that 2) students had positive perceptions towards learning through the online EASA
instructional model.

Field of Study: Teaching English as a Student's Signature
Foreign Language e,
Academic 2021 Advisor's Signature

Year:



ACKNOWLEDGEMENTS

Most importantly, | would like to express my sincere gratitude to my advisor,
Assistant Professor Dr.Pornpimol Sukavatee, who has always provided me kind support,
constructive feedback, precious knowledge, and a valuable learning experience. She has
made me realize my strengths in English language teaching. Furthermore, she has
encouraged me to confidently step out of my comfort zone in order to accomplish my
academic goals, contribute an innovative instructional model to English language
teaching sectors, and competently enter an academic profession. She has facilitated me
to make the impossible possible.

Besides my advisor, my sincere appreciation also goes to my thesis committee:
Assistant Professor Dr.Maneerat Ekkayokkaya and Associate Professor Dr.Sureepong
Phothongsunan for their precious time, full dedication, and constructive feedback that
has developed this work to be more meaningful and valuable.

I would like to truly thank all proficient experts who helped me validate my
instruments. Due to their insightful feedback, I could collect data effectively and
successfully. My sincere thank also goes to Mr. Suttiya Khongyai who facilitated my
data collection. I am thankful to all students who attentively participated in this study. I
wish you all a bright future.

| would like to thank all my TEFLers, particularly Mr. Apiwat Piyasakulchai
who has always encouraged and guided me along the way. | deeply thank Mr.Montree
Tangwianwang who has always been there for me on my best and worst days.

Last but not the least, I am grateful to my family especially my father and
mother who have always financially and emotionally supported me since | was born.
My parents have never lost faith in me, and this has motivated me to do my best every
day and never give up on something easily. | believe that this accomplishment

extremely makes them proud, and | am proud of myself.

Yosakorn Sayasonti



TABLE OF CONTENTS

ABSTRACT (THAIY oot eee e s s es e eeseeeseseseeeseees s ss e eesseses s s i
ABSTRACT (ENGLISH) ..ottt iv
ACKNOWLEDGEMENTS. ...t v
TABLE OF CONTENTS ... vi
LIST OF TABLES. ...ttt xiii
LIST OF FIGURES ... .o Xiv
CHAPTER | INTRODUCTION . ...ciitiiiiiiieeiiesee et 1
1.1 Background of the StUAY .........ccciiiiiiiciicc e 1
1.1.1 Statement of the Problems............ccocooiiiiiiiiiiee e 3

1.2 RESEAIrCN QUESTIONS ... ..eiiuiiiiieirieeiree st et eere e ire e teesbe e s be e ebeesbeesbeesbeesaeesnbeesbeens 12
1.3 Objectives of the StUAY........ccociiiiiicc e 12
1.4 SCoPe OF the STUAY ....c.veeeeiic e s 12
1.4 1 PartiCIPANTS coveivieiiiiiiiieii e seesie s s e ses e et e e ae s e sreenesneesteeaesnaesneas 12

1.4.2 RESEArCH DESIGN ....c.viiiiiiiiciiiic ittt sttt e ere s 13

1.5 Definition Of TEIMS .....ciiiiiiiiiie et 14
1.5.1 ONlINE LEAIMING....coiiiiiieitiiie sttt sttt ba e ae e eneas 14

1.5.2 SYNChronous LEArNING.........ccoveiieiiiieiiesie ettt 14

1.5.3 ASYNChronous LEArNING ........c.covveiieieiieie et ste e 15

1.5.4 EASA Instructional MOdel ..o 15

1.5.5 Online EASA Instructional Model ...............cooiiiiiiiiiien, 16

1.5.6 Speaking ADIIILY ....cc.ooiiiiie e 17

1.5.7 Students’ Perceptions ..........ccccvieeiieiiiiiiieiise s 17

1.6 Significance Of the StUAY ..o 18
CHAPTER Il LITERATURE REVIEW .....ccciiiiiieee e 20

2.1 The Nature O SPeaKING ......cciviiiieiiiciie st 20



vii

2.1.1 Definition of SPeaKing .........cccvcveiieiice e 20
2.1.2 FUNnctions 0f SPeaking ........ccccveieiieiiiiesie e 21
2.1.2.1 Talk @S INtEraCtioN .......cccoivveiiiiiieieesieseeee e 21
2.1.2 .2 Talk @S TransSacCtion ..........cccoevrerieiiieneisese e 21
2.1.2.3 Talk as Performance............ccceoviereiiienesese e 22
2.2 Types of Speaking Performance...........cccoovevieieiiie i 23
2.2. 1 IMITALIVE. ... 23
2.2.2 INTENSIVE ...ttt 23
2.2.3 RESPONSIVE. ....eevieeieciieite et ite st et e te e s e te et e s be e te s e e s reesteeneesbeeteanaesnes 24
2.2.4 Transactional (DIalogUE) .........ccociiieieaieiieie e 24
2.2.5 Interpersonal (DIAlOQUE).......cc.civeiieieeieiieie e 25
2.2.6 EXtensive (MONOIOQUE) ....cccueiviiiiiiiie e 26
2.3 Micro- and Macroskills of Oral Communication .............cccceoveereneiiiineneene,s 26
2.4 ASSESSING SPEAKING ...c.viiviiiieeiti ettt 29
2.4.1 ASSESSING SPEAKING ..eeuviirieiiieiiiiie et se et 29
2.4.2 Types of Items and Tasks for Assessing Speaking ..........cccccccevvveveiiennn. 33
2.4.3 Evaluating and Scoring Speaking Tasks ...........cccevviveiiereiieseese e, 35
2.5 Students’ Perceptions in Learning and Teaching English Speaking ................. 37
2.6 ONIINE LEAINING ....ooiviiiiieic ettt re e 39
2.6.1 ONlINE LEAINING.....cciiiiiiiiiicie et e et re e eaeas 39
2.6.1.1 Benefits of Online Learning..........cccovvevvevieiieie e 41
2.6.1.3 Technological Tools of Online English Instruction ..................... 47

2.6.1.4 The Advantages of Using Many Technological Tools in Online
English INStrUCtioN........cccooiiieiiici e 50
2.6.1.5 Related Literature of Online Learning in Speaking ..................... 52
2.6.2 SYNCronous Learning.......cccccveiieiiueeiiie et 55
2.6.2.1 Advantages of Synchronous Learning ...........cccoeveveeiveeieevnnenne 55
2.6.2.2 Challenges of Synchronous Learning..........cccccevvvvevveiveeiieesneene 56

2.6.3 ASYNCNIONOUS LEAINING .....eoivieiiieiieeiiie et 56



viii

2.6.3.1 Advantages of Asynchronous Learning ..........ccccecevvevvervesreennnn, 57
2.6.3.2 Challenges of Asynchronous Learning .........ccccceevevvevveieesreennnn, 59
2.7 EASA Instructional MOdel ............ooeiiiiiiiiiieic s 61
2.7.1 EASA Instructional Model ............ccovoiiiieiiiiicice e 61
2.7.2 The Theoretical Basis of EASA Instructional Model ..............cc.ccoevnee. 65
2.7.3 Related Literature of EASA Instructional Model..............c.coceoviiiiinnnn. 66
2.7.4 The Integration of EASA Instructional Model with Online Learning .....70
2.7.5 Teaching Procedures of Online EASA Instructional Model..................... 74
2.7.6 Mode of Delivery and Justification of Online EASA Instructional Model
.................................................................................................................. 77
CHAPTER Ill RESEARCH METHODOLOGY ....oooiiiiiiieiieiiierieeee e 82
3.1 RESEAICH DESIGN ....cuvieie it ciei ittt ettt e nae e re e e 82
3.2 Context OF the STUAY .....ocviiiiiice e 83
3.3 PartICIPANTS ..vecvveiie ettt st ettt et e et e nae e nreenae e 84
3.4 RESEAICH PrOCEUUIES .......veiiiieti sttt 85
3.5 INStructional INSTIUMENTS .....coviiiiiiiiiin s 87
3.5, 1 LeSSON PlaN....ciiiiiiiiiiiiiiiiiieis st 87
3.5.2 Learning CONENT.....c.cciuiiiiiieieeiiie ettt srn e s 88
3.5.3 Materials .98 R-an S Rl LI N DY BIA G BF -+---xrrrrrrrrarrrermarrsersesersesseses 90
3.5.3.10nline MaterialS .........c.coovieiiiiiiiiiiiiine s 90
3.5.4 Online Platforms and TOOIS..........ccooeiiiiriiiieeee e 90
B85 UNIS PIAN 1 108
3.6 ReSEArch INSEIUMENLS ......c..oiiiiiiieiie e 108
3.6.1 Speaking Pretest and POSLEST ..........cccvveiiiieiiiii e 108
3.6.2 Speaking Scoring RUDIIC........c.ccciiiiiiiie e 110
3.6.3 QUESTIONNAITE. ......ccuvieitiie ettt ettt e e e e e ebee e e aee e enreas 112
3.6.4 Semi-Structured INEIVIEW .........ccoeiiiriiiiiieciccee e 113

3.7 The Validation and Evaluation of Instructional Instruments and Research
INSTTUMIENTS ..ottt ettt ettt e e e ettt et e e e e e e e eee et neeeeeeeeeennenreeeeaees 114

3.7.1 The Validation of Instructional INStrUMEeNtS .........cccceeeeeeeeeeeeeeeeeeeees 116



3.7.1.1 The Validation of Lesson Plan ..........c.cccoovieneiiinencineneee, 116
3.7.1.2 The Validation of Speaking Pretest and Posttest........................ 117
3.7.1.3 The Validation of Speaking Scoring Rubric ............cccccccvvennne. 118
3.7.1.4 Reliability of Two Inter-Raters ..........ccccceevveveiieeseese e 118
3.7.2 The Validation of Research INStruments............ccoceveiniieneincneieenns 120
3.7.2.1 The Validation of QUESLIONNAITE ...........cceeevveiiveeiieciee e 120
3.7.2.2 Reliability of QUESLIONNAITE ..........cccveviviieieee e 120
3.7.2.3 The Validation of Semi-Structured Interview Questions........... 121
3.7.2.4 Reliability of Semi-Structured Interview Data..................c....... 126
ST 3 PHOUSTUY ...t 126
3.7.4 Revision of Instructional Instruments after Conducting Pilot Study .....127
3.8 Data COECLION ..ottt 128
3.9 Data ANAIYSIS.....ccueciireiiiieiiese ittt sra ettt nne s 130
3.9.1 Data Analysis for the First Research QUESLION ...........cccccevveveerieinennen, 131
3.9.2 Data Analysis for the Second Research Question...........cccccccevvevvieenen, 131
CHAPTER IV FINDINGS ... oot 133

4.1 The Analysis of the Effects of Online EASA Instructional Model on Students’
Speaking ADIIILY ....cocooii e 134
4.2 The Effects of Online EASA Instructional Model on Students’ Speaking Ability
......................................................................................................................... 134

4.3 The Analysis of Students’ Perceptions toward Learning through Online EASA
Instructional Model ..o 137

4.4 Students’ Perceptions toward Learning through Online EASA Instructional

VIO ...t 138
4.4.1 QUANItAtIVE Dat........coueeiiviieiiiiecciee e 138
4.4.2 QUAlITALIVE Data.........ccveiiiiiieiiiee e 146

4.4.2.1 Perceptions toward Learning through Online EASA Instructional



4.5.2 Learning ENQagement..........cccoveieiieieeie e 148
4.5.3 Having an Opportunity to Speak English Freely.............cccocvvveviiinnen. 149
4.5.4 Having More Opportunities to Speak English to Improve Speaking
ADTIITY ..o 150
4.5.5 Privacy in Uploading Videos and Receiving Online Feedback ............. 153
4.5.6 Useful Online Feedback ... 154

4.5.7 Dealing with Psychological Factors Affecting Speaking Performance .156

4.5.8 Having an Opportunity to Revise SPeech ...........cccvvevveveiicieecc e, 158
4.5.9 Receiving Immediate Feedback and Having Direct Interaction in Real
LI S\ Nt 2 o SRR 159
4.5.10 A Suitable Instructional Model with Covid-19 Situation..................... 160
4.6 Negative Perceptions toward Learning through Online EASA Instructional
3 CoTo (-] POURTR - /407 7 41N 3¢ TN e USRI 161
4.6.1 Delayed Feedback and Interaction ............c.ccceeveveieeiiecesicse e 161

4.6.2 The Challenges of the Flexibility of Asynchronous Online Learning ...161

4.6.3 Speaking Anxiety in Synchronous Online Learning...........ccccccevvevenen. 162
CHAPTER V SUMMARY, DISCUSSION, AND RECOMMENDATIONS......... 165
5.1 Summary of the STUAY .......cooviiiee e 165
5.2 Summary of the Research FINAINGS........ccccoeiiiiiiiiciece e 168
5.2.1 Students’ English Speaking Ability .........cccooviiiiiiiiiiiiiic, 168
5.2.2 Students’ PErceptions .........cccocueviiiiiieiiiic i 169
5.3 DISCUSSION ...ttt bbbt b ettt 170

5.3.1 The Effects of Online EASA Instructional Model on Students’ English
Speaking ADIIILY .......cc.oovviiieecc 170

5.3.1.1 The Effects of Online EASA Instructional Model on Students’

English Speaking Ability in Each Aspect..........ccccocveveeiiecnnene, 171
5.3.1.1.1 CONENT....coiiiiiiiiiee e 171
5.3.LL2FIUBNCY .oooviiiiieie et 172

5.3.1.1.3 Vocabulary and Grammatical Range and Accuracy....173
5.3.1.1.4 PronuNCIatION ......cceeviiieiiieie e 175



Xi

5.3.1.2 Possible Factors Contributing to the Significant Effects of the
Online EASA Instructional Model on Students’ English Speaking
ADTILY oo 176

5.3.1.2.1 Learning Engagement...........ccccocveveieenesceseesie e 177

5.3.1.2.3 Having a Chance to Improve Their Speaking
Performance by Trying to Complete the Same Speaking

ACHIVITY AQAIN.....cciiiiiceceece e 179
5.3.1.2.4 Being Able to Deal with Their Psychological Factors
Affecting Speaking Performance.............c.cccoceeveiienen, 180
5.3.2 The Students’ Perceptions towards Learning through Online EASA
Instructional Model ..., 181
5.4 Pedagogical IMplCaAtiONS.........ccoviiiiiiieieie e 187
5.4.1 Implications and Recommendations for the Integration of the Online
EASA Instructional Model in INStruction .............ccoceevineneinicncncnnn, 187
5.5 LIMIALIONS ...tttk ettt 190
5.6 Recommendations for FUtUre StUAY ...........cccevveviiiieiieiece e 191
REFERENGCES ...t 194
Appendix A An Example of Lesson Plan.........cccccovveviiiiii i, 200
Appendix B Speaking Activity in Flipgrid Discussion Board or Topic.................. 216
Appendix C “How to Talk about Future Vacation Plans”.............ccccoviniiiiiinnnnn, 217
Appendix D “Going to FUUIE™ ........ccoiiiiiiiiiiiie e 220
Appendix E “Informal Contractions “Gonna, Wanna, and Gotta”.............c.c.ceeueee. 222
Appendix F “Paraphrasing” .........ccccciviiiiiiiiiiiiicii e 223
Appendix H Online Learning Speaking Practice Activity Using Padlet.................. 226
Appendix | Speaking PreTest and POSETESL..........cceviiiiieiie i 227
ApPPendiX J QUESTIONNEITE ........ccvieiieiie ettt e e et eere e 232
Appendix L Semi-Structured Interview QUESLIONS..........ccvviivieiieiiiieiie e 245
Appendix M Lists of Experts Validating INStruments ............cccccveviiivieiieesie s, 246
Appendix N The Validity of INStrUMEeNts ...........ccceeiieiiiiiie e 247



LIST OF TABLES

Table 1: TYPES OF DAlA......ccioiiiieiieie et nre s 13
Table 2: Micro- and Macroskills of Oral Communication ...........ccccccevvvieiieieninnnn, 27
Table 3: Types of Items and Tasks for Assessing Speaking..........ccccovevvrervnnenennn, 33
Table 4: Technological Tools of Online Language INStruction ...........c.ccocooevvvenennen. 47
Table 5: Mode of Delivery and JUSEIFICALION ............cccoririniiiiicc e, 77
Table 6: Online Platforms and TOOIS .......cccoiiirniieiiese e 90
Table 7: Speaking SCOring RUDIIC ........c.oiviiiiiiiiie e 111
Table 8: Pearson Correlation Coefficient of Inter-Rater Reliability from Speaking

Pretest......ccoo v e e A IR AL 5 N e s se e s s 119
Table 9: Pearson Correlation Coefficient of Inter-Rater Reliability from Speaking

01511 (1) RTINS Py A W - B SRR 119
Table 10: Cronbach’s Alpha Reliability Statistics of Questionnaire........................ 121
Table 11: Revised Semi-Structured Interview QUESLIONS..........ccevveverieereeiesinnnnn, 122
Table 12: Data COlleCtion PrOCEAUIES ........ccvvierieereaieseerie e e e eee e see e 129
Table 13: Summary of Data ANaIYSIS........ccoiiiiiiiiie e 130

Table 14: Descriptive Statistics of Students’ Speaking Pretest and Posttest Scores.135

Table 15: Descriptive Statistics of Students’ Speaking Pretest and Posttest Scores in

Each Aspect of Speaking ADIITY .........cooviiiiiiii e, 136
Table 16: Students’ Perceptions toward Learning through Online EASA Instructional
MOdEl QUESTIONNAITE. ......eeueeeeeeieeie et eieeree e e e sree e ee e te e e aneesreeeeeneesreeneeaneennens 139
Table 17: Students’ Perceptions toward Learning through Engage Stage................ 140

Table 18: Students’ Perceptions toward Learning through the First Activate Stage 141
Table 19: Students’ Perceptions toward Learning through Study Stage .................. 142

Table 20: Students’ Perceptions toward Learning through the Second Activate Stage



LIST OF FIGURES

Figure 1: EASA Instructional Model...........cccccooeiiniiiniiiiicn,
Figure 2: Online EASA Instructional Model .............c.cocvviiiinne,

Figure 3: One-Group Pretest-Posttest Quasi-Experimental Design



CHAPTER |
INTRODUCTION

1.1 Background of the Study

Speaking plays an important role in our daily lives especially in terms of
communication due to the fact that English language is widely used for
communication almost everywhere in the world. Therefore, the requirement for
people to use English to communicate clearly and effectively is undeniable in many
countries including Thailand. In Thailand, English is considered as a foreign
language, and English speaking is taught from kindergarten until university. English
is spoken for various purposes including education, work, tourism, and international
relations.

English speaking is an essential part of the curriculum in language learning and
teaching (Luoma, 2004), and the Thai Ministry of Education’s awareness of the
importance of English speaking appears in the Basic Educational Core Curriculum
B.E. 2551 as it indicates the importance of English speaking as a tool for
communication (The Ministry of Education Thailand, 2008). However, nowadays,
communication is not only a tool but also one of the most essential 4C’s of 21°%-
century learning skills since students in today’s world all require these skills to
achieve 21%-century learning outcomes and to succeed in work and life (Battelle for
Kids, 2019). English language learning and teaching in Thailand are significant for
communicative purposes to achieve the objective of producing graduates with a
sufficient command of communicative English and to meet the demands of the local

and global economy for good English skills. In order to achieve effective English



communication, apart from English listening skills, it is necessary to have good
English speaking skills and ability.

For better education and employment opportunities, Thai students should have
the excellent English speaking ability as it can be said that English language speakers
who can orally communicate with others have more opportunities to find/get good
education and jobs in various organizations and companies. These statements are
supported by Baker and Westrup (2003), as cited in Leong and Ahmadi (2017),
saying that learners who speak English very well can have better opportunities for
better education, finding good jobs, and getting a promotion. It can be said that having
excellent English-speaking ability enables Thai students to study in schools or
universities not only in Thailand but also in other countries where English is used as a
medium of instruction. In order to apply for an English-speaking university, students
are required to take either the IELTS (The International English Language Testing
System) or the TOEFL (Test of English as a Foreign Language) to prove their English
knowledge and proficiency in English. If Thai students lack good speaking ability in
English, they may struggle to pass the exams as both IELTS and TOEFL test and
assess English speaking ability. Furthermore, students who have low English speaking
ability may not be able to orally communicate with peers and teachers effectively
when they study in an English-speaking university, and their daily lives while living
abroad as a student can be challenging.

Similarly, when students with excellent English speaking ability graduate, they
will have more options to apply for both domestic and international jobs. The hiring
rate of these students is also high because an employee with excellent English

speaking ability can somewhat help a company to succeed by building trust,



improving international relationships, and orally dealing with foreign clients
effectively. On the other hand, graduates with low English speaking ability may find
it difficult to apply for a job, especially an international job. The salary offer to these
graduates is not high compared to graduates/ candidates with excellent English
speaking ability as they may not be able to create international relationships and

orally deal communicate with foreign clients effectively.

1.1.1 Statement of the Problems

Several English language teaching sectors in Thailand have paid more attention
improving students” English communication skills particularly English speaking skills
since the association of Southeast Asian nations has the purpose of reducing a trade
barrier in the form of a single trade area and production base with the free flow of
goods, services, and investments (Jindapitak, 2019). Many ELT campaigns, curricula,
and strategic plans have been revised and developed to be in line with the needs of the
new economic community to achieve the objective of producing graduates with a
sufficient command of communicative English (Jindapitak, 2019). For instance, the
English Speaking Year Program, which delivered thousands of Thai teachers to
participate in training in English speaking countries and invited a hundred of
volunteers from England to teach English in Thailand, has been created by the
Ministry of Education (MOE) in order to affirm that Thai students can communicate
in English with non-Thai speakers effectively (Hodal, 2012). The English language
learning and instruction policy in the basic education system in Thailand in 2017 has
reformed and changed from the grammar-translation method to communicative

language teaching (CLT) (Unaree, 2019). Furthermore, many English teachers in the



twenty first century have tried to employ more teaching approaches such as content-
based approach, communicative language teaching (CLT), and task-based instruction
to facilitate students to learn English language effectively, and teachers also have
dedicated more time to choose and prepare interactive learning materials and
activities that suit with students’ English speaking ability (Chanaroke & Niemprapan,
2020).

Nevertheless, the English speaking ability of Thais is still low, and most of
them cannot speak English fluently and effectively even though they have been
studying English for several years, from kindergarten until university. According to
Educational Testing Service (ETS), Thai test takers’ speaking scores of TOEFL iBT®
Tests from 2015 to 2020 are still quite low as the speaking scores are below the mean
average scores for six consecutive years with 19 out of the average scores of 20.3 in
2015, 20.4 from 2016 to 2018, 20.6 in 2019, and 20 in 2020 (Educational Testing
Service, 2016, 2018, 2019a, 2019b, 2020, 2021; Rousseau, 2016). Based on the
results of speaking scores of TOEFL iBT® Tests from 2015 to 2020, it can be said
that Thai students’ English speaking ability still does not improve as the English
speaking scores are still below the mean average scores even several ELT sectors in
Thailand have tried to develop students’ speaking ability. Therefore, there must be
something wrong with Thai students and/or ELT sectors that affects Thai students’
English speaking ability and leads to English speaking problems.

Despite a growing number of research focusing on challenges or problems
encountered by the EFL and Thai students, English speaking is still somewhat a
struggle to them (Ariani & Tawali, 2021; Cubalit, 2016; Haidara, 2016; Juhana, 2012;

Khamprated, 2012; Leong & Ahmadi, 2017; Rajprasit et al., 2015; Wulandari et al.,



2020). Many researchers explain that some EFL and Thai students cannot speak
English because of a lack of proficiency in English and psychological factors such as
a fear of making mistakes, shyness, anxiety, low motivation, low participation, and
low engagement.

Nevertheless, English speaking challenges and problems may not be caused by
only Thai students but also Thai teachers’ English skills and their teaching
approaches. This statement is supported by Khamkhien (2010) as he indicates that
ineffective English teaching approaches are possibly the cause of Thai students’ low
English speaking ability. Even though considerable efforts have been made to reform
the English language curriculum in Thailand, Thai students’ English performance still
does not meet the required standard since some Thai teachers still use inappropriate
texts, testing, and evaluations (Khamkhien, 2010). Furthermore, some Thai teachers
have dry teaching styles that excessively concentrate on grammatical details as they
use grammar and translation methods with the Thai language as the medium of
instruction, teacher-centered activities, and spoon-feeding (Khamkhien, 2010;
Nanthaboot, 2012; Noom-ura, 2013). Nanthaboot (2012) explains that Thai students
lack an opportunity to practice speaking English as a teacher does not frequently
provide them sufficient chances to practice speaking English. It can be said that
insufficient chances to practice speaking English are caused by the overly large class
size and time constraints. Therefore, if students do not receive an adequate
opportunity to practice speaking English, they may be demotivated shortly, and an
interest in learning English may be lost (Nanthaboot, 2012). Noom-ura (2013) also

reports the research results that the Thai respondent-teachers moderately agreed with



the problems concerned with teaching English speaking, and they would like to
improve teaching strategies for English speaking.

Moreover, nowadays, as a result of the COVID-19 pandemic and high infection
rates, the teaching and learning system in many countries including Thailand has been
changed to an online learning mode as an alternative learning method to keep learning
continue without the risk of exposure to the COVID-19. Therefore, apart from all the
problems or factors affecting Thai EFL students’ ability mentioned above, we also
need to deal with challenging factors affecting their English speaking ability and
performance during online learning.

According to the previous studies, it has been found that psychological factors,
students’ proficiency in English, and ineffective online instruction are factors or
problems that can impede the development of Thai students’ English speaking ability
(Ariani & Tawali, 2021; Wulandari et al, 2020). Wulandari et al. (2020) report that
EFL students have some challenges in learning English speaking online as some
students feel afraid to speak English in front of their peers in an online virtual
classroom because they think that their peers will not understand their speech due to
their limited English vocabulary and poor English pronunciation. Furthermore, some
students feel lazy and bored to study online and get the online materials, so these
factors contribute to students’ low participation and engagement as they may not try
to speak English or express opinions and experiences (Ariani & Tawali, 2021;
Wulandari et al., 2020). Therefore, Thai students’ English speaking ability may not be
effectively enhanced during online learning, so it is significant to find effective and

suitable ways to teach English speaking online and deal with the problems and/or



factors affecting Thai students’ English speaking ability and performance to enhance
their English speaking ability.

To improve students’ proficiency in English, their psychological factors such as
low motivation and engagement in learning and speaking are required to be taken care
of, effective English instruction with the right model is needed, and an opportunity to
practice speaking English or perform speaking tasks should be provided to students
sufficiently. Thus, EASA instructional model, namely Engage, Activate, Study, and
Activate, suggested by Harmer (2007), as you can see in the figure 1, is chosen and
considered to be one of the effective teaching models to deal with factors that
contribute to Thai students’ low English speaking ability.

EASA instructional model can deal with factors that contribute to Thai
students’ low English speaking ability because it can be used to handle students’
psychological factors particularly low motivation and engagement in learning and
speaking English since the objective of the first stage “Engage” is to engage and
interest students. If students are interested and/or engaged in the topic or language,
they will have a positive attitude towards it. Leong and Ahmadi (2017) emphasize if
students have a negative attitude towards the language, they will not have any
considerable development in acquiring the various features of the language. Without
positive attitudes towards English speaking, students’ English speaking performance
may not be good. Consequently, it is significant to engage and motivate students in
learning and speaking English in order to reach effective results as it can be said the
more engaged students, the more effective results (Fithria & Ratmanida, 2019).

Furthermore, EASA instructional model enables students to see the link

between what they lack and need to learn more in the first Activate stage and what



they are taught in the Study stage (Harmer, 2007). By doing this, students’ intrinsic
motivation, is likely to develop. When they know their difficulties or points for
improvement by doing an English speaking task in the first Activate stage, they will
try to improve and do better in the second Activate stage after they have digested the
corrections to the language they used in the preceding stage.

In terms of lack of opportunity to speak English, there are two stages in EASA
instructional model, which are the first Activate and the second Activate stage that
can be used to enhance students’ English speaking ability and provide them sufficient
opportunities to practice speaking English and perform English speaking tasks.

In the first Activate stage of EASA instructional model, students are
encouraged to activate various features of language they know by doing the English
speaking task in a free and communicative way while a teacher observes and writes
down language difficulties they have and distinct errors that can be dealt with later.
By doing these, students get an opportunity to practice speaking English and try out
authentic language use with little or no restriction, a type of practice for the real-world
(Harmer, 2007). When students are provided more chances to activate various
features of language they have in their brains, they will become more autonomous
with their use of these features of language (Harmer, 2007, as cited in Khoshsima &
Shokri, 2016). Then students systematically become autonomous language learners
and language users as they can use words and phrases to speak English systematically
and fluently without thinking too much (Khoshsima & Shokri, 2016). Besides,
Khoshsima and Shokri (2016) emphasize that the first Activate stage gives a teacher

information about students’ learning process, and the teacher can comprehend



students’ problems in English speaking activities and provide remedial work where
necessary in the next stage.

In the second Activate stage of EASA instructional model, students are asked to
repeat doing the same English speaking task again after they have digested the
corrections in the Study stage to the language they used in the preceding stage, the
first Activate stage. Students’ needs are answered by a teacher in this stage as they are
not taught language until they have demonstrated that they require to learn it in order
to be able to complete the speaking task well. The link between what students need to
learn and what they are taught is clearer now in this stage. This stage is advantageous
for students because it offers them an opportunity to improve their English speaking
performance by trying to complete the English speaking task again after they learned
language features and how to deal with mistakes they made before in the previous
stage.

However, some events or activities like a debate, a role-play, or a prolonged
Internet-based search is time-consuming, so presenting all ESA elements in the
teaching sequences of EASA in one lesson can be challenging as a teacher may
extend the period of study time and decrease the time for activation (Harmer, 2007). If
a teacher decreases the time for activation in the language learning process, lack of
opportunity to speak English still occurs, and it can impede the development of
students’ English speaking ability.

Therefore, as a result of time constraints to practice speaking English in the
Activate stages, large class size in Thailand, and COVID-19 pandemic, online
learning with a blend of synchronous and asynchronous learning modes is selected to

fill these gaps and be integrated with EASA instructional model to provide students
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an opportunity to practice speaking English at their own time and pace and interact
with a teacher and peers simultaneously online. Harmer, (2007) also affirms that the
missing ESA elements in the teaching sequences of EASA in one lesson can be
emerged at some other time, so it means a combination of synchronous and
asynchronous online learning can be conducted and integrated with this instructional
model.

The integration of online learning with the EASA instructional model may not
only be able to fill some gaps of the teaching model, but online learning with a blend
of synchronous and asynchronous learning modes and the use of technology may also
be able to solve problems in teaching and learning English speaking such as dry
teaching styles, teacher-centered activities, and speaking anxiety. Both synchronous
and asynchronous online learning can be advantageous to English language learning
as a blend of these two modes provides students a better learning experience than
using only one of these modes (Perveen, 2016). Each online learning mode has both
advantageous and challenges affecting students’ learning and speaking ability, so a
blend of each mode can offer an amazing model for developing students’
participation, information processing, motivation, and English speaking ability.

Online learning, with a blend of synchronous and asynchronous learning
modes, is integrated with EASA instructional model because it complements each
other. The use of technological tools in online learning can promote students to
become active and engaged learners, and this aspect relates with the first stage of the
EASA instructional model “Engage”. With online learning, students become more
actively participate and engage in learning as they somewhat realize that learning is

interesting, fun, and meaningful.  Students’ efforts to actively construct their
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knowledge, understand, and accomplish the task will not occur if the learning is not
interesting, fun, and meaningful enough. Online learning especially asynchronous
online learning can promote slow learners to be active learners since it provides those
learners sufficient time to engage, construct the knowledge, understand, and complete
the task. Some slow learners may not be able to follow the teacher and other students
well in the synchronous online learning mode, so they may not actively participate
and engage in learning much. Therefore, they do not become an active learner, and
their English speaking proficiency and ability may not be developed well due to
inactiveness.

Apart from giving sufficient time to slow learners, online learning particularly
asynchronous online learning mode can also reduce learners’ tension, anxiety, and
stress in learning since they can express or share their ideas with others using
asynchronous tools, providing a sense of non-threatening learning environment or
faceless learning environment. It can be somewhat said that if students are engaged in
learning, and they actively participate in the activities especially English speaking
activities and have sufficient time to practice speaking English and/or speak English
at their own pace, students’ English speaking ability will enhance and develop.

There has not been, to the researcher’s knowledge, research particularly
undertaken to investigate and experiment the online EASA instructional model on the
English speaking ability of Thai EFL students before. Consequently, the present study
attempted to investigate the effects of the online EASA instructional model on the
English speaking ability of Thai EFL students. Hopefully, the results of this current

study could be used as an effective and meaningful teaching model to maximize the
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advantages of both synchronous and asynchronous online learning with the use of

appropriate technology to promote English speaking ability.

1.2 Research Questions

This study attempted to answer the following research questions:

1. To what extent does the online EASA instruction enhance the speaking ability of
Thai EFL students?

2. What are students’ perceptions toward learning through the online EASA

instructional model?

1.3 Objectives of the Study

The objectives of this current study were to:

1.explore the effects of the online EASA instructional model on the speaking ability
of Thai EFL students.

2. investigate the students’ perceptions toward learning through the online EASA

instructional model.

1.4 Scope of the Study
1.4.1 Participants
The participants of the study were 30 eleventh grade Thai secondary students

from a public school in Nakhon Pathom, Thailand.
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1.4.2 Research Design

This study employed a one-group pretest-posttest quasi-experimental design.
The quantitative data were drawn from the comparison of speaking pre-test and post-
test results and students’ responses from a questionnaire. The qualitative data were
drawn from the results of a semi-structured interview. It should be noted that an
independent variable of this study was the online EASA instructional model. The two
dependent variables were students’ speaking ability and students’ perceptions towards

learning through the instruction. The details are in the table 1 below:

Table 1: Types of Data

Quantitative Data Qualitative Data
Independent Dependent Independent Dependent
Variable Variables Variable Variable
1. Online EASA 1. Students’ 1. Online EASA 1. Students’
instructional model speaking ability instruction model perceptions

towards learning

2. Students’ through the
perceptions towards instruction
learning through the (semi-structured

instruction interview)

(questionnaire)
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1.5 Definition of Terms

1.5.1 Online Learning

In this current study, the term online learning is defined as a teaching and
learning process taking place fully online and using the internet connection and
learning platforms with the use of appropriate technology and tools such as Facebook,
Messenger, Line, YouTube, Mentimeter, Flipgrid, Zoom, Kahoot, Quizizz, and
Padlet. Online learning here can be divided into two modes which are synchronous
and asynchronous online learning. Students in this study were taught and facilitated
by using both synchronous and asynchronous online learning modes with the use of

appropriate technology to enhance English speaking ability.

1.5.2 Synchronous Learning

In this current study, the term synchronous learning is defined as online
learning using video conferencing and the internet which occurs simultaneously or in
real time with a fixed class schedule and time, and synchronous learning enables
direct and real-time communication, interaction, and discussion between students and
a teacher. In this study, students learnt English speaking and discussed with a teacher
and peers online via Zoom for 50 minutes once a week in the Study stage, the third
stage of the online EASA instructional model. Direct interaction, communication, and

feedback took place in the synchronous learning mode.
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1.5.3 Asynchronous Learning

The term asynchronous learning in this study is defined as the online learning
that enables students to learn, get access to materials, and work on their schedule
within a certain timeframe.

In this study, the Engage stage, the first Activate stage, and the second Activate
stage used the asynchronous online learning delivery mode. In the Engage stage, the
first stage of online the EASA instructional model, students were asked to read or
interact with online learning materials uploaded by a teacher on a Facebook private
group and discuss/share their opinions to the questions at their own time and pace
within the given due date. When students shared their opinions or asked a teacher
question, the teacher would respond and interact with them when the teacher was
available. In the first and second Activate stages, students were required to scan the
QR code or click the link uploaded on a Facebook private group to get access to the
speaking task on the Flipgrid discussion board to record a video, submit it to a
teacher, and wait for online feedback. Students could interact and asked for
clarification about the learning materials or speaking activities via Line, Facebook, or
Messenger. All points for improvement, slides, handouts, and learning materials were
uploaded on a Facebook private group. Students could download the material and

learn them before or after learning English speaking online via Zoom with a teacher.

1.5.4 EASA Instructional Model
In this study, EASA instructional model is a teaching model which stands for
four teaching stages namely Engage, Activate, Study, and Activate suggested by

Harmer (2007). Students are not taught language until they have demonstrated in the
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first activate stage that they need to learn it. EASA instructional model enables
students to see the link between what students lack and/or need to learn more in the
first Activate stage and what they are taught in the Study stage. By doing this,
students’ intrinsic motivation, is likely to develop. When they know their difficulties
or points for improvement by doing the English speaking task in the first Activate
stage, they will try to improve and do better in the second Activate stage after they
have digested the corrections to the language they used in the preceding stage.

The EASA instructional model was used as a teaching sequence to develop the
lesson plans and teach English speaking in this study. In the Engage stage, students
were engaged and motivated in learning the topic or language. In the first Activate
stage, students received an opportunity to activate language features by doing the
English speaking activity freely as they were capable of. In the Study stage, it enabled
students to explicitly learn language features causing them difficulties and errors in
the English speaking activity in the previous stage to improve their English speaking
skills and ability. Finally, the second Activate stage provided students an opportunity
to improve their speaking performance by doing the same English speaking activity
again after they had digested the corrections to the language they had used in the

previous stage.

1.5.5 Online EASA Instructional Model

In this study, online EASA instructional model is a teaching model which refers
to four teaching stages namely Engage, Activate, Study, and Activate suggested by
Harmer (2007) integrating with online learning with a blend of synchronous and

asynchronous online learning modes.
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1.5.6 Speaking Ability

Speaking ability in this current study refers to the ability to express meaning,
ideas and information in the spoken English language concerning five criteria with a
four-Likert scale which are grammatical range and accuracy, fluency, pronunciation,
vocabulary, and content.

In this study, in the grammatical range and accuracy criteria, students were
assessed to what extent that they could speak English clearly and correctly. In the
fluency criteria, students were assessed to what extent that they could speak English
fluently. In the pronunciation criteria, students were assessed to what extent that they
could use the understood, clear, and correct English pronunciation while speaking
English. In the vocabulary criteria, students were assessed to what extent that they
could use English vocabulary to present and convey meaning while speaking English.
In the content criteria, students were assessed if they could respond or convey their
messages in a well-developed, coherent, and clear way while speaking English, and to

what extent they could do so.

1.5.7 Students’ Perceptions
Students’ perceptions in this study are defined as students’ thought, belief, and
opinion through their senses. In this study, the researcher investigated students’

perceptions toward learning through the online EASA instructional model.
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1.6 Significance of the Study

The purpose of this study was to seek for an effective way for teaching and
learning English speaking. Online EASA instructional model could be used to deal
with the unsatisfactory level of Thai secondary students’ English speaking ability,
speaking problems, students’ psychological factors, ineffective English speaking
instruction, and lack of opportunity to speak English.

Consequently, the results of the study could contribute to pedagogical purposes
in teaching and learning English speaking. The results of this current study could be
used as an effective, meaningful, and innovative teaching model to maximize the
advantages of both synchronous and asynchronous online learning with the use of
appropriate technology to enhance English speaking ability. Students’ perceptions
toward the instruction could provide precious information for any teachers or
educators who would like to integrate and maximize the use of technology in teaching

English speaking online to EFL students.

In summary, this chapter of the thesis begins with the rationale background and
statement of problems that indicate and elaborate why the online EASA instructional
model is a significant teaching method that can be used to enhance Thai students’
English speaking ability and to deal with main factors contributing to their low
English speaking ability namely a lack of proficiency in English, psychological
factors, ineffective English teaching approaches, and a lack of opportunity to speak
English. Furthermore, in this chapter, research questions, research objectives, scope of

the study, definitions of terms and significance of the study are also presented. The
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following thesis chapter will describe the literature review which starts with the nature

of the speaking and ends with the research framework of this study.
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CHAPTER Il
LITERATURE REVIEW

In order to conduct the study, related studies and theories are reviewed,
elaborated, and discussed in this chapter. There are the nature of speaking, types of
speaking performance, assessing speaking, evaluating and scoring speaking tasks,
students’ perceptions in learning and teaching English speaking, EASA instructional
model, and online learning that are underlying this study, and each of them will be

discussed thoroughly and respectively.

2.1 The Nature of Speaking

2.1.1 Definition of Speaking

Speaking is one of the macro skills in English language learning and teaching.
Many definitions of the word “Speaking” have been identified by researchers and
experts in language teaching. Chaney and Burk (1997) defines speaking as the
process of making and sharing meaning with the use of verbal and non-verbal
symbols in various contexts. Speaking is an interactive process of making meaning
that consists of producing, receiving, and processing information. According to
Nunan (2003), speaking is the productive aural/oral skill that consists of producing
systematic verbal utterances to express meaning.

From the definitions mentioned above, it can be said that speaking is a
productive aural/oral skill and a process to express meaning, ideas and information in

the spoken language.
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2.1.2 Functions of Speaking

According to Richards (2008), the functions of speaking can be classified into
three; talk as interaction, talk as transaction and talk as performance. Each function is
quite distinctive in terms of form and function, and each function requires different

teaching approaches.

2.1.2.1 Talk as Interaction

Talk as interaction refers to what is uttered in the form of conversation, and it is
also referred to an interactive communication made by two or more people that
primarily serve as a social function. When people meet, they greet, take part in small
talk, narrate recent experiences and so on because they want to be amiable and to
create a comfortable zone of interaction with others (Richard, 2008).

Examples of talk as interaction can be a casual conversation between two
friends that serves to indicate an ongoing friendship or a polite conversation between
a passenger and a flight attendant which does not attempt to develop and lead to
future social contact.

Skills related to talk as interaction are opening and closing conversations, using
an appropriate style of speaking, choosing topics, making small-talk, joking, turn-
taking, interrupting, recounting personal incidents and experiences, reacting to others,

using adjacency pairs (Richard, 2008).

2.1.2 .2 Talk as Transaction
Talk as Transaction refers to the talk in the situations that the focus is primarily

more on information and the message rather than how the participants interact socially
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with each other. Participants use communication strategies to make themselves
understood clearly and correctly (Richard, 2008).

Examples of talk as transaction are asking and/or giving someone for directions,
ordering food from a menu in a restaurant, and checking into a hotel.

Richard (2008) also illustrates some skills related to talk as transaction which
are explaining an intention, describing something, asking questions, asking for
clarification, clarifying understanding, confirming information, justifying an opinion,

making suggestions, making comparisons, agreeing, and disagreeing.

2.1.2.3 Talk as Performance

Talk as Performance refers to the talk that delivers information to an audience.
This kind of talk tends to be in the form of monolog with a format rather than dialog,
and the language use is closer to written language than conversational language
(Richard, 2008).

Examples of talk as performance can be narration of a story, giving a speech, a
public talk, a public announcement and giving a presentation.

Skills related to talk as performance are using an appropriate format for the talk
such as opening and closing, presenting information in an appropriate order, using
correct pronunciation and grammar, and using appropriate vocabulary.

In this study, all three functions of speaking, talk as interaction, talk as
transaction, and talk as performance, were used because all students required to
master all three types of talk to be able to orally communicate with others effectively

in reality.
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2.2 Types of Speaking Performance

According to Brown and Lee (2015), there are 6 types of speaking performance
as follows:

2.2.1 Imitative

Imitative speaking performance is the ability to only imitate a word, phrase, or
likely a sentence (Brown & Abeywickrama, 2010). This type of speaking
performance is carried out for the aim of focusing on some specific element of
language form, not meaningful interaction (Brown & Lee, 2015). For instance, a
teacher lets students practice an intonation contour or attempts to indicate a certain
vowel sound while they are imitating and repeating some sounds. “Drilling” is an
example activity of imitative performance as it allows students to listen and to orally
repeat some strings of language that may model certain linguistic difficulties either
phonological or grammatical (Brown & Lee, 2015). Brown and Abeywickrama
(2010) suggested that various prosodic, lexical, and grammatical features of language
may be included in the performance criteria even this type of speaking performance is

a purely phonetic level of oral production.

2.2.2 Intensive

Intensive speaking performance is the production of short extents of oral
language preceding imitative one step as the intensive speaking is designed to practice
and demonstrate competence in some phonological or grammatical aspects of
language (Brown & Abeywickrama, 2010; Brown & Lee, 2015). This type of
speaking performance allows students to use certain forms of language through

controlled speech production. Instances of intensive assessment tasks are directed
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response, dialogue completion, reading aloud for pronunciation or fluency, and oral

sentence completion (Brown & Abeywickrama, 2010)

2.2.3 Responsive

Responsive speaking performance is short responses to teacher- or student-
initiated questions or comments, and the responses are regularly adequate, and they do
not reach into dialogues (Brown & Lee, 2015). Brown and Lee (2015) indicate that
the responsive speech can be authentic and meaningful, and they provide examples as

follows:

T: How are you today?
S: Pretty good, thanks; and you?
T: What is the main idea in this essay?

S: The United Nations should have more authority.

Responsive assessment tasks consist of interaction and test comprehension, but
regular greetings, small talk, usual comments, requests, and like are responsive
assessment tasks are used at the somewhat limited level (Brown & Abeywickrama,

2010).

2.2.4 Transactional (Dialogue)
The spoken language used in transactional performance or dialogue is carried
out for the objective of conveying or exchanging specific information, and this

speaking type is considered as an extended form of responsive language (Brown &
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Lee, 2015). Brown and Lee (2015) also provide the following example to illustrate
and indicate that transactional speech has a nature of negotiation more than the

responsive one in conversations.

T: What is the main idea in this essay?

S: The United Nations should have more authority.

T: More authority than what?

S: Than it does right now.

T: What do you mean?

S: Well, for example, the UN should have the power to force a country to destroy its
nuclear weapons.

T: You don't think the UN has that power now?

S: I don't think so. Some countries are still manufacturing nuclear bombs.

2.2.5 Interpersonal (Dialogue)

The spoken language used in interpersonal performance or dialogue is
completed for the aim of maintaining social relationships than for the transmission of
facts and information (Brown & Lee, 2015). Oral production in this speaking type can
be pragmatically complex as it may involve the use of colloquial language, slang,
ellipsis, humor, and other sociolinguistic conventions (Brown & Abeywickrama,

2010).
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2.2.6 Extensive (Monologue)

In extensive speaking performance, students at intermediate to advanced levels
are occasionally asked to provide extended monologue in the form of oral short
speech, summaries, or reports (Brown & Lee, 2015). Brown and Lee (2015) indicate
that the language style is more formal and deliberative, and the talk can be planned or
impromptu. Examples of extensive oral production tasks are oral presentations,
speeches, and storytelling (Brown & Abeywickrama, 2010). Brown and
Abeywickrama (2010) explains that some informal monologues such as casual speech
like recalling a vacation in the mountains cannot be ruled out.

In this study, all 6 types of classroom speaking performance were applied to
design the online speaking practice and activity in order to maximize the advantage of
each type to deal with various students’ speaking problems and enhance all students’

speaking ability.

2.3 Micro- and Macroskills of Oral Communication

Brown and Abeywickrama (2010) provide a list of speaking micro- and
macroskills explaining the various elements of speaking that make up for criteria for
assessment. The microskills are defined as producing the smaller chunks of language
such as words, morphemes, phonemes, collocations, and phrasal units while the
macroskills indicates the speaker's focus on the larger components such as discourse,
function, style, cohesion, nonverbal communication, speaking strategies, and fluency
(Brown & Abeywickrama, 2010). The micro- and macroskills are demonstrated in the

table 2 below to indicate 16 different objectives to assess in English speaking.
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Table 2: Micro- and Macroskills of Oral Communication

Micro- and Macroskills of Oral Communication

Microskills

1. Produce chunks of language of different lengths.

2. Orally produce differences among the English phonemes and allophonic variants.

3. Produce English stress patterns, words in stressed and unstressed positions, rhythmic
structure, and intonational contours.

4. Produce reduced forms of words and phrases.

5. Use an adequate number of lexical units (words) in order to accomplish pragmatic
purposes.

6. Produce fluent speech at different rates of delivery.

7. Monitor your own oral production and use various strategic devices—pauses, fillers,
self-corrections, backtracking—to enhance the clarity of the message.

8. Use grammatical word classes (nouns, verbs, etc.), systems (e.g. tense, agreement,
pluralization), word order, patterns, rules, and elliptical forms.

9. Produce speech in natural constituents—in appropriate phrases, pause groups, breath
groups, and sentences.

10. Express a particular meaning in different grammatical forms.

Macroskills
11. Use cohesive devices in spoken discourse.
12.  Accomplish appropriately communicative functions according to situations,

participants, and goals.
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13. Use appropriate registers, implicature, pragmatic conventions, and other sociolinguistic
features in face-to-face conversations.

14. Convey links and connections between events and communicate such relations as main
idea, supporting idea, new information, given information, generalization, and
exemplification.

15. Use facial features, kinesics, body language, and other nonverbal cues along with
verbal language to convey meanings.

16. Develop and use a battery of speaking strategies, such as emphasizing key words,
rephrasing, providing a context for interpreting the meaning of words, appealing for help,

and accurately assessing how well your interlocutor is understanding you.

When we design tasks for assessing English speaking, the micro- and
macroskills are able to act as a checklist of objectives (Brown & Abeywickrama,
2010). Brown and Abeywickrama (2010) explain that even the macroskills seem to
be more complex than the microskills, both skills contain components of difficulty
depending on the stage and context of the test-taker.

In this study, the researcher considered each point and aspect of the micro- and
macroskills provided by Brown and Abeywickrama (2010) as a checklist when the
researcher designed an English speaking rubric and criteria to assess students’
speaking performance.

In terms of microskills, the first, sixth, seventh, and ninth items were used as a
checklist and a preliminary consideration when the researcher designed and developed
the criterion English speaking fluency in the speaking scoring rubric. The second,

third, and fourth items of microskills were used as a checklist and a preliminary
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consideration to design and develop the criterion English pronunciation. The fifth
item of microskills was used as a checklist and a preliminary consideration to design
and develop the criterion English vocabulary. Finally, the eight and tenth of
microskills were used as a checklist and a preliminary consideration to design and
develop the criterion English grammatical range and accuracy.

In regard to macroskills, the eleventh item was used as a checklist and a
preliminary consideration when the researcher designed and developed the criterion
English grammatical range and accuracy. The twelfth, fourteenth, and fifteenth items
of macroskills were used as a checklist and a preliminary consideration to design and
develop the criterion English speech content. The thirteenth and sixteenth items of
macroskills were used as a checklist and a preliminary consideration to design and
develop the criterion English vocabulary. Finally, the sixteenth item of macroskills
was also used as a checklist and a preliminary consideration to design and develop the

criterion English pronunciation.

2.4 Assessing Speaking

2.4.1 Assessing Speaking

Speaking is one of the productive skills, so it can be somewhat directly and
experimentally observed. Assessing speaking skills has one clear benefit over
assessing listening as speech can be observable, recordable, and measurable (Brown
& Lee, 2015). Nevertheless, once the criterion of the assessment goes beyond the
phonological level, this benefit is immediately gone because “acceptable responses”

are more complex to specify reliably (Brown & Lee, 2015). Therefore, Brown and
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Lee (2015) suggest three main pre-considerations of designing speaking assessment as

follows:

1) The assessment designer should specify the types of speaking
performance, from imitative to extensive.

2) The assessment designer should describe the micro- and/or macroskills
that are to be assessed.

3) The assessment designer should indicate the genre of spoken language that

is being assessed.

Brown and Lee (2015) finally emphasize that if the speaking assessment
designer can specifically indicate these previous three criteria, he or she can have
more chances to create a valid and reliable assessment procedure.

Apart from three main pre-considerations of designing speaking assessment
proposed by Brown and Lee (2015), aspects of English speaking performance are
provided and elaborated for teachers to consider and apply to assess and judge
whether students’ English speaking performance is good or not. According to the
experts in ELT, there are four main aspects of English speaking performance that can
be used to assess students’ English speaking performance which are accuracy,
fluency, pronunciation, and vocabulary (Brown & Lee, 2015; Nunan, 2003; Nunan,
2015; Richards & Rodgers, 2014; Thornbury, 2005). Each aspect of English speaking
performance will be elaborated in the following paragraphs respectively.

First, accuracy is one of the aspects of English speaking performance that a

teacher can apply to use as a criterion to assess students’ English speaking
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performance. Nunan (2015) explains that accuracy is the extent to which the students’
utterance is grammatically acceptable with clear and intelligible pronunciation and
appropriate vocabulary choices. Accuracy is achieved to some extent by permitting
students to concentrate on the components of phonology, grammar, morphosyntax,
and discourse in their English spoken performance (Brown & Lee, 2015)

Second, fluency is one of the aspects of English speaking performance that a
teacher can apply to use as a criterion to assess students’ English speaking
performance. Fluency refers to the extent to which the students are able to speak
English at an acceptable speed with few false beginnings and hesitations (Nunan,
2015). Fluency is likely best achieved by allowing the “stream of speech to flow”
(Brown & Lee, 2015). Richards and Rodgers (2014) explain that fluency is natural
language use occurring when a speaker interacts meaningfully and keeps
comprehensible and continuous communication in spite of limitations in his or her
communicative competence.

Third, pronunciation is one of the aspects of English speaking performance that
a teacher can apply to use as a criterion to assess students’ English speaking
performance. Pronunciation refers to the production of sounds we make while
speaking English (Nunan, 2003). According to the study of Richards, Platt and Weber
in 1992 as cited in Nunun (2003), pronunciation is defined as “the way sounds are
perceived by the hearer”. Misunderstanding and misinterpretation usually occur when
the wrong English pronunciation is made, so it is essential to pay attention to English
pronunciation elements such as consonant clusters, stress, and intonation in order to

be successful in English pronunciation.
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Finally, vocabulary is the one of the aspects of English speaking performance
that a teacher can apply to use as a criterion to assess students’ English speaking
performance. Brown and Lee (2015) define vocabulary as a lot of lexical items or
words that are available to the average user of a language. Thornbury (2005)

elaborates three common things speakers do with the use of vocabulary as follows:

1) When people speak, they use words and expressions that can express their
attitude. For instance, “maybe” and “probably” can indicate uncertainty.

2) Speakers usually use words and expressions to express positivity and/or
negativity.

3) Speakers usually use deictic language, words, and expressions referring to a

place, time, and a person.

In this study, while developing English speaking scoring rubric, three main pre-
considerations of designing English speaking assessment suggested by Brown and
Lee (2015) were taken into the researcher’s consideration before designing English
speaking rubric to assess students’ English speaking performance. Furthermore, all
four aspects of English speaking performance were considered as important elements
that the researcher used and applied to develop English speaking rubric or criteria to
assess and evaluate students’ English speaking performance and ability (Brown &
Lee, 2015; Nunan, 2003; Nunan, 2015; Richards & Rodgers, 2014; Thornbury,

2005).
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In order to perceive and comprehend what tasks for assessing spoken language

should be used in each type, Brown and Lee (2015) provide options for assessing

spoken language at various levels of performance in the table 3 below.

Table 3: Types of Items and Tasks for Assessing Speaking

Types of Items and Tasks for Assessing Speaking

1. Imitative speaking tasks
e minimal pair repetition
o word/phrase repetition

e sentence repetition

2. Intensive speaking tasks
o directed response (Tell me he went home; Tell him to come see me.)

read-aloud (for either pronunciation or fluency)

« oral sentence completion (Yesterday, | )
« oral cloze procedure (Yesterday, | to the grocery store)
« dialogue completion (T: May | help you? S: )

o directed response (What did you do last weekend?)
e picture-cued elicitation of a grammatical item (e.g., comparatives)

« translation [into the L2] (of a word, phrase, or sentence or two)
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3. Responsive speaking tasks
e picture-cued elicitation of response or description
e map-cued elicitation of directions (How do | get to the post office?)
e question and answer - open-ended (How do you like this weather?)
e question elicitation (Ask me about my hobbies and interests.)
« elicitation of instructions (What's the recipe for lasagna?)

o paraphrasing (of a short narrative or phone message)

4. Interactive speaking tasks

oral interview

role play

discussions and conversations

games

5. Extensive speaking tasks
« oral presentations (in academic or professional contexts)
e picture-cued [extensive] storytelling
o retelling a story or news event

o translation [into the L2] of an extended text (short story, news article)

In this study, all types of items and tasks for assessing speaking suggested by
Brown and Lee (2015) were applied to design online English speaking tasks and
activity to maximize the advantage of each type to deal with various students’ English

speaking problems and enhance all students’ English speaking ability. Moreover, the
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researcher also considered all types of items and tasks in assessing students’ English
speaking performance in each type of tasks appropriately.

In terms of the English speaking pretest/ posttest in this study, interactive
speaking tasks, which were an oral interview, role play, discussions, and
conversations, were selected when the researcher designed and developed the English
speaking pretest/ posttest in order to assess and evaluate whether students had the
ability to orally communicate in English effectively or not. Interactive speaking tasks
required students to integrate their English listening skills to reach an understanding
of someone’s speech and orally respond back to what was said. Therefore, these
interactive speaking tasks could be used in the English speaking pretest/ posttest to
assess and evaluate to what extent that students could orally communicate in English

in their real-life situations.

2.4.3 Evaluating and Scoring Speaking Tasks

Brown and Lee (2015) state that the evaluation of speaking performance can be
complex as it should be clear in indicating the level of language you are teaching, and
one or more of at least six following criteria can be used to evaluate and score
students: pronunciation, fluency, vocabulary, grammar, discourse features (cohesion,
sociolinguistic appropriateness, etc), task (accomplishing the objective of the task).
“Comprehension criterion” can also be added to evaluate and explain the extent to
which a student has comprehended directions or elicitation (Brown & Lee, 2015).

A student’s response(s) can be evaluated, within each of these categories, to be
at one of several possible levels of performance on five or six levels, ranging from

"novice” to “superior” (Brown & Lee, 2015). Brown and Lee (2015) suggest that
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each category should be explained as clearly as possible to evaluate and score
reliably. Brown and Abeywickrama (2010) explain that each category may be scored
separately, with an additional compound score trying to synthesize overall speaking
performance. To evaluate and score students’ speaking performance from various
categories, a recording is required for multiple listening.

As Brown and Lee (2015) recommend that each category in the speaking
scoring rubric should be explained clearly and as Brown and Abeywickrama (2010)
describe each category may be scored separately, the English speaking scoring rubric
from two standardized tests namely IETTS and TOEFL can be used as a suitable
English speaking scoring rubric model to be adapted, adjusted, and developed to use
as reliable English speaking scoring rubric to assess students’ English speaking
performance.

In the International English Language Testing System (IELTS), English
language proficiency test for higher education and global migration, test takers’
speaking scores are evaluated and scored using a nine-band scale and four main
criteria which are fluency and coherence, lexical resource, pronunciation, and
grammatical range and accuracy.

In the Test of English as a Foreign Language (TOEFL), English language
standardized test for non-native speakers accepted by many English-speaking
academic and professional institutions, test takers’ speaking scores are evaluated and
scored using possible levels of performance ranging from zero to four scores with
four criteria in the speaking rubrics in each test such as general description, delivery,

language use, and topic development.
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In this current study, the English speaking scoring rubric was adapted and
developed from both IELTS and TOEFL speaking rubrics to assess and evaluate
students’ English speaking performance as you can see in Appendix A (Charlie, 2020;
Educational Testing Service, 2019b). The criteria of the developed English speaking
scoring rubric in this study included five criteria which were fluency, grammatical

range and accuracy, pronunciation, vocabulary, and content.

2.5 Students’ Perceptions in Learning and Teaching English Speaking

Positive attitude and perceptions towards the concept of fluency of speaking
English as a foreign language can be found among many EFL students as they realize
the significance and the advantage of fluency in speaking English for their future
career (Inayah & Lisdawati, 2017). Similarly, apart from writing skills, Thai students
perceive that speaking skills are essential language skills for being successful in their
profession (Rajprasit et al., 2015).

Nevertheless, according to the previous studies, some EFL and Thai students
still believe that learning and teaching English Speaking are mainly challenging and
problematic for them (Nazara, 2011; Rajprasit et al., 2015; Riadil, 2020; Sasum &
Weeks, 2018). Students’ perceptions in learning and teaching English speaking can be
divided into five aspects which are English proficiency level, topical knowledge, an
opportunity and time for practicing speaking English, eagerness to develop English
speaking ability and psychological factors. Each aspect will be discussed in the
following paragraph respectively.

The first aspect is English proficiency level. Nazara (2011) reports that 55 % of

EFL primary students and lower secondary students believe that their English
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speaking ability is not good. Thai university students perceive their English
proficiency level are at moderate level, but they realize that their English productive
skills for professional communication are limited and likely problematic (Rajprasit et
al., 2015).

The second aspect is topical knowledge. 97% of EFL university students
respond that they cannot speak English and keep quiet because they lack topical
knowledge when orally communicating in English with the others (Riadil, 2020).

The third aspect is an opportunity and time for practicing speaking English.
90% of EFL primary students and lower secondary students state that the time given
for practicing speaking English in a classroom is inadequate, and 77.5% of them
recommend that the time for doing English speaking activities in the classroom should
be increased in order to provide all students sufficient time to practice speaking
English (Nazara, 2011). Furthermore, Nazara (2011) adds that 67.5 % of the students
would like an interactive way of learning in non-speaking classes providing them
more opportunity to practicing speaking English. In the same fashion, 65% of Thai
university students indicate that they do not have sufficient opportunity to speak
English even in an international course (Sasum & Weeks, 2018).

The fourth aspect is eagerness to develop English speaking ability. Nazara
(2011) reports that 100% of EFL primary students and lower secondary students are
eager to improve their English speaking ability as they would like to speak English
well and fluently. However, 69% of EFL university student’s response that they are
rarely participating in their class due to the lack of motivation in learning English

speaking (Riadil, 2020).
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The fifth aspect is psychological factors which affects students’ English
speaking performance. Some EFL primary students and lower secondary students
describe that the way their teachers correct their speech errors while they are speaking
English affecting their English speaking development and performance negatively
(Nazara, 2011). Riadil (2020) reports that 86% of EFL university students are worried
of making mistakes with their grammatical structure, pronunciation, and vocabulary
while speaking English, 31% of them are afraid of being criticized by others while

speaking English, and 26% of them feel shy to speak English.

2.6 Online Learning

2.6.1 Online Learning

Online language learning is defined as the learning that occurs fully online via
the internet connection without a face-to-face component (Hockly, 2015). Syafiq et al.
(2020) indicate that online learning is a teaching and learning process using an
internet connection and online learning platforms. The online teaching is usually
delivered through the use of technology or a Virtual Learning Environment (VLE)
and a Learning Management System (LMS) such as Blackboard and Moodle
(Sharma, 2010).

Prior to the global spread of COVID-19 pandemic, providing online learning by
schools and universities was not required although they were encouraged to provide
students online courses (Perveen, 2016). Online learning can get rid of time and
distance constraints, so students can become a lifelong learner (Almajali et al., 2016).

Nevertheless, recently, as a result of COVID-19 pandemic and high infection

rates, the demand for online language learning as an alternative learning method has
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already been increased and become famous and beneficial method of language
acquisition (Kawinkoonlasate, 2020). Online learning enables learning to continue
without the risk of exposure to the Covid-19, it has increasingly become a new normal
for students around the world including Thai EFL students, and it is accepted as a
significant tool and approach that can overcome the inherent dangers and limitations
present in the face-to-face learning environment or the classroom learning
(Kawinkoonlasate, 2020).

Educators must adjust and design appropriate teaching methods and learning
materials during the pandemic, and there are many online platforms that are able to
utilize such as Zoom, Goggle Meet, Goggle Classroom, and Moodle (Modular Object-
Oriented Dynamic Learning Environment) (Kawinkoonlasate, 2020; Syafiq et al.,
2020). The online platforms not only promote inquiry-based learning but also
independent learning as they facilitate interactions between teacher and students even
they are not in the same room (Nartiningrum, 2020).

Apart from the demand for online language learning as an alternative learning
method during the Covid-19 pandemic, online learning has already been significant as
it is another way that people get access to language learning that corresponds with the
increasing use of digital technology, and teachers and students are required to be able
to use and integrate technology to their teaching and learning environments
(Kawinkoonlasate, 2020).

Online learning has grown in popularity and accessibility because it provides
students with its schedule-friendly format options, and it can be divided into two
categories which are synchronous and asynchronous (Riwayatiningsih & Sulistyani,

2020; The Best Schools, 2021). Synchronous learning is the online learning or
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distance education that occurs in real time with a fixed class schedule and time (The
Best Schools, 2021). On the other hand, asynchronous learning permit students to
learn on their own schedule within a certain timeframe as they can access to read
learning materials, complete work at time they are available, get online immediate
feedback, and schedule group work at their convenient time (Scheiderer, 2021).

In this current study, the term online learning is defined as a teaching and
learning process taking place fully online and using internet connection and learning
platforms with the use of appropriate technology (Hockly, 2015). Online learning can
be divided into two modes which are synchronous and asynchronous online learning.
Students in this study could be facilitated by both synchronous and asynchronous
online learning with the use of appropriate technology to enhance English speaking
ability.

2.6.1.1 Benefits of Online Learning

According to the previous studies, there are six benefits of online learning for

students and teachers as follows: (Jones, 2018; Kawinkoonlasate, 2020; King, 2016;

Rodrigues & Vethamani, 2015).

1. Allowing students to work at their own pace and time
2. More learner-centered
3. Creating confident learners and speakers

4. Access to rich interactive input/ resources responding to various learning
styles

5. Getting just-in-time support

6. Encouraging discovery and fostering autonomy
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The first benefit of online learning is allowing students to work at their own
pace and time (Kawinkoonlasate, 2020; King, 2016; Rodrigues & Vethamani, 2015).
Online learning enables students to have the chance to study and work
asynchronously anywhere at their own pace without distracting other students.
Rodrigues and Vethamani (2015) indicate that online learning encourages students to
practice their oral communication in an individualized learning environment at their
own pace and time.

The second benefit of online learning is that it is more learner-centered as
learners control their own learning online at their own pace and time, they can have
freedom to stick to an exact class schedule, they can select eLearning content types
according to their needs and interest, and they can go back online to refresh their
knowledge by watching, listening, or reading as many times as they wish without
feeling insufficient (Kawinkoonlasate, 2020; King, 2016)

The third benefit of online learning is creating confident learners and speakers
(Jones, 2018; King, 2016). The fear and anxiety of making mistake and looking
foolish while speaking English in front of classmates in the classroom are one of
factors that affect students’ English speaking performance negatively. With online
learning, students have an opportunity to prepare and practice speaking English with
their peers or at their own time and pace online before they complete or record their
English speaking performance. When they are well prepared for the English speaking
activities, their fear and anxiety of making mistakes and looking foolish while
speaking can somewhat be decreased. In order to gain more confidence, students can
revise and unite what they have learnt in the online synchronous class and practice

speaking English more at their own pace and time. Jones (2018) states that some
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students realized that online learning provides them a safer space for speaking English
and they can feel more intimate, more comfortable, and more confident. Online
learning helps learners to be more confident in speaking English since it assures that
everyone receives an equal opportunity to speak English without worrying too much
about correcting errors, grammatical mistakes or grading performance. (Jones, 2018)

The fourth benefit of online learning is access to rich interactive input/resources
responding to various learning styles (Kawinkoonlasate, 2020; King, 2016). Online
learning can provide rich interactive multimedia input such as authentic video, audio,
texts, and visuals/graphics with meaningful content related to students' needs and
interests. The rich input is either pre-chosen by a teacher or found out by students
when surfing the internet (King, 2016). The rich input is one of the main components
that assists a teacher to design a course that can respond to distinct learning styles and
interests. Kawinkoonlasate (2020) explains that the use of technology in online
learning and teaching can deepen students’ learning experience by using resources
and tools that they are already interested in and using in their daily lives. With all
variolous technological materials, students can select between different tools that
offer different benefits. Students can utilize and review the material that is most
advantageous to them as they would like to. VVarious input/resources allow students to
gain knowledge more effectively.

The fifth benefit of online learning is getting just-in-time support (Jones, 2018;
King, 2016; Watson et al., 2012). The use of technology in online learning gives
students just-in-time support by providing immediate constructive feedback within the
online course or material by having a video conference, putting various learning tools

at students’ disposal such as grammar notes with additional practice, that are accessed
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when required (King, 2016). Just-in-time support can also be provided in an
asynchronous way by using websites, forums, and chat rooms or section to discuss
things (McCarthy, 2016). Just-in-time support, like flexibility of access, increases
learners’ decision-making and puts them more in control of their learning (King,
2016). This in turn is a great motivational driver and can encourage autonomy in
learners. Watson et al. (2012) demonstrate evidence that online learning can improve
students’ outcomes as it consists of an instruction using various resources and
provisions to give immediate constructive feedback. Jones (2018) emphasizes the
most significant benefit of teaching English speaking online is recordings as live
online classes are normally recorded so both teachers and students are able to go back,
watch, and listen to the recorded video again. Furthermore, the recording of online
class and English speaking performance is beneficial for consolidation, feedback, and
correction as a teacher can focus on evaluating and scoring the English speaking
performance later, and it is more continent for a teacher to provide online immediate
personalized feedback to students (Jones, 2018).

The sixth benefit of online learning is encouraging discovery and fostering
autonomy (Kawinkoonlasate, 2020; King, 2016; Rodrigues & Vethamani, 2015).
Online learning is specifically appropriate to encourage student’s discovery and
develop their autonomy by letting them surf the internet, move from one activity to
another, select their learning way and preference (Kawinkoonlasate, 2020; King,
2016; Rodrigues & Vethamani, 2015). Kawinkoonlasate (2020) indicates that the use
of technology in online language teaching and learning enables students to portray
independence in pursuit of knowledge and foster them to become autonomous

learners. By doing these, it makes them reflect on what they know and what they have
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learnt and then construct on it to improve more. Therefore, students will gradually

become more proficient, confident, and independent as they can learn on their own.

2.6.1.2 Challenges of Online Learning
According to the previous studies, there are five challenges of online learning
as follows: (Adedoyin & Soykan, 2020; Ariani & Tawali, 2021; Arkorful & Abaidoo,
2015; Demirbilek, 2014; Fishbane & Tomer, 2020; Flaherty, 2020; Manfuso, 2020;

Wulandari et al., 2020).

1. Technology

2. Socioeconomic factor

3. Human and pet’s interruption
4. Assessment and supervision

5. Psychological factors

The first challenge of online learning is technology (Adedoyin & Soykan,
2020). Online learning completely relies on the internet connection and technological
devices. Adedoyin and Soykan (2020) explain that teachers and students who lack of
good internet connection cannot somewhat access to online teaching and learning.
Furthermore, teachers and students who lack of up-to-date technological devices can
somewhat find it difficult to face with some technical requirements of online learning
as these students are not able to download the browser or the materials, and they
cannot follow what teachers posted or updated because their devices are not

compatible with the browser (Adedoyin & Soykan, 2020).
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The second challenge of online learning is socioeconomic factor (Demirbilek,
2014; Fishbane & Tomer, 2020). Online learning at home for students with low
socioeconomic background can be challenging and difficult as some students may
depend on the computer and free internet in school when they study onsite
(Demirbilek, 2014). Fishbane and Tomer (2020) report their research results that
students with no or low socioeconomic background are mostly left behind or
struggling to meet up with others in online learning as they cannot afford the internet
connection or lack the internet access.

The third challenge of online learning is human and pet’s interruption
(Adedoyin & Soykan, 2020; Manfuso, 2020). Human and pet’s interruption refers to
the unexpected appearance or interruption of friends, family members, or pets that can
somewhat disturb, interrupt, or attract students’ attention during the online teaching
and learning process (Adedoyin & Soykan, 2020). If students’ attention is interrupted,
they may not understand what they are learning or what teachers are explaining.
Manfuso (2020) provides an example of pet’s interruption as someone’s dogs bark or
cats walk across the table while online learning is still in process via video
conference.

The fourth challenge of online learning is assessment and supervision (Arkorful
& Abaidoo, 2015). It is challenging and difficult for teachers to assess and supervise
students as it is difficult to control cheating and conclude that every student acquires
the same learning experiences and opportunities during online learning (Arkorful &
Abaidoo, 2015).

The fifth challenge of online learning is psychological factors such as a fear of

making mistakes, anxiety, low motivation, low participation, and low engagement.



47

(Ariani & Tawali, 2021; Wulandari et al., 2020). It has been found that EFL students
have some challenges in learning English speaking online as some students feel afraid
to speak English in front of their peers in an online virtual classroom because they
think that their peers will not understand their speech due to their limited vocabulary
and poor pronunciation (Wulandari et al., 2020). Moreover, some students feel lazy
and bored to study online and get the online materials, so these factors contribute to
students’ low participation and engagement as they may not try to speak English or

express opinions and experiences (Ariani & Tawali, 2021; Wulandari et al., 2020).

2.6.1.3 Technological Tools of Online English Instruction

The transition from a traditional classroom to an online classroom requires the
use of suitable educational technological tools to improve the online learning
environment, and the tools consist of online content creation tools, engaging tools,
and content delivery tools (Kawinkoonlasate, 2020). The Yale Center for Language
Study with Kawinkoonlasate’s suggestions has given the following list and
description of tools in the table , proven to be beneficial for various online activities,
significant for online instruction, and helpful for students in educational

accomplishments (Kawinkoonlasate, 2020; Yale Centre for Language Study, 2015).

Table 4: Technological Tools of Online Language Instruction

Teaching Tools Examples Descriptions

1. Video-making Animoto A beneficial and easy online tool for

creating a simple video.
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Teaching Tools

Examples

Descriptions

2. Audio Recording

and Editing

Audacity

A beneficial software for recording and
editing audio. Kawinkoonlasate (2020)
indicates that being able to record
students’ voice is useful if it is utilized

suitably.

3. Collaborative

Working and Writing

Google Docs

Padlet

A simple, adaptable, and essential online
tool for collaborative work and editing.
This tool can be used to create, share,
collaborate on online documents,
presentations, and spreadsheets.

A collaboration tool enabling both
students and teachers to share, edit,
interact, and work collaboratively by
posting texts, links, images, documents,

voice recordings and videos.

4. Presentation Tools

Prezi and

Glogster

Beneficial, colorful, and brain-friendly
presentation tools. Both tools can be
utilized for all types of engaging lessons
that turn course books to life and convert
dry curricula to be more interesting

(Kawinkoonlasate, 2020).

5. Video Conferencing

Zoom, Microsoft

Teams, Line,

Beneficial tools for video calling, instant

messaging, and text chatting.
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Teaching Tools

Examples

Descriptions

Skype,
Facebook,
WeChat, and

Google Meet

6.Learning Platform

Moodle

A creative and free learning platform. A
user can spend time playing with the
interface and block features, and Moodle
is free and constantly developed

(Kawinkoonlasate, 2020).

The integration of technological tools in online learning in well-designed and

well-prepared activities is significant as it can increase students’ learning engagement

and motivation of teachers and students because it can provide students innovative

and enjoyable learning experience, develop teaching performance, and lead to better

learning outcomes (Kawinkoonlasate, 2020). Nevertheless, some of these advantages

can be a difficulty for students who are less self-motivated as they may need a more

structured learning environment, so teachers require to ensure that all students

comprehend and know how to use technological tools as some of them may be new

and challenging for them, and limitations have to be informed (Kawinkoonlasate,

2020).
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2.6.1.4 The Advantages of Using Many Technological Tools in Online
English Instruction

Using a lot of technological tools and online platforms in the online English
instruction can provide students innovative, fun, and effective online learning
experience contributing to students’ satisfaction with online learning and their
development of English speaking ability as using a lot of tools can increase the
approachability of lessons and learning content, motivate students in learning,
facilitate students better understanding, and lead to the development of students’
English speaking ability. Each advantage of using technological tools and online
platforms in the online English instruction will be discussed and elaborated
respectively in the following paragraphs.

First, in terms of the approachability of lessons and learning content,
Kawinkoonlasate (2020) explains that using online platforms and tools enable
teachers to design learning material and upload on the online platforms, and they also
enable students to access, learn, and work together anytime and anywhere. In this
current study, Facebook private group was used as a learning platform tool or a
learning management system (LMS) which enabled teachers to upload online learning
materials and enabled students to respond to the online task, engage in real time
discussions, and share their opinions with peers and the teacher.

Second, in regard to motivating students in learning, Anugrawati and
Hermansyah (2020) state that a game show-style quiz tool like Quizizz can motivate
students in learning and make them feel active to participating in online learning
because the tool is interactive and fun, and it also enables students to complete with

each other in the quiz game. In this study, Quizizz was used to motive students in
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learning by offering an interactive, engaging, fun, and game-like online learning
environment and to administer multiple-choice quizzes to measure students’ English
vocabulary and language expressions knowledge.

Third, in terms of facilitating students better understanding, using video
conferencing tools such as Zoom allows both teacher and students to orally interact,
and they can share a presentation screen, materials, and tasks while discussing and
explaining through the sharing feature in order to gain better understanding of what
students are learning and what a teacher is teaching online (Baron, 2020). In this
study, online learning and teaching were conducted via Zoom, and both teacher and
students could discuss and share screen a presentation screen to enhance better
understanding.

Finally, in regard to the development of students’ English speaking ability,
Amirulloh et al. (2021) and Syafiq et al. (2020) indicate that using technological tools
can enhance students’ speaking ability. Amirulloh et al. (2021) explain that a video
recording tool Flipgrid has features that allow a teacher and students to provide or
receive comments and feedback online to videos uploaded by students in the comment
section, and Amirulloh et al. (2021) report their findings that students feel their
speaking ability has improved as a result of online feedback from teachers and friends
in Flipgrid. Students can take the feedback to improve their English proficiency and
English speaking performance. Moreover, Syafiq et al. (2020) state that an online
video sharing and social media platform like YouTube can be an optional strategy to
enhance students’ English speaking ability. It is expected that students can receive
new ideas, English vocabulary words, instances of pronunciation after watching

videos from YouTube, and students can have an opportunity to use what they learn
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from YouTube to improve their English speaking performance (Syafiq et al., 2020).
In this study, Flipgrid was used as a tool for students to get a speaking task with
written instructions, to record a video of their speaking performance to response to a
teacher’s questions or task called “a topic”, and to receive online feedback in order to
improve their English speaking performance. Videos from YouTube were also used to
implicitly teach and to engage students.

In conclusion, using a lot of technological tools and online platforms in the
online English instruction can be advantageous as it can lead to students’ satisfaction
with online learning and their enhancement of English speaking ability. Nevertheless,
it is essential that all students have the stable internet connection, know how to use
each technological tool well, and limitations of the tools should be informed

(Kawinkoonlasate, 2020).

2.6.1.5 Related Literature of Online Learning in Speaking

The distinct difference of teaching English speaking in an online environment
to a face-to-face environment is the physical presence as it is easier for a teacher to
see students’ English speaking performance, feel the atmosphere, and control the
body language in a face-to-face environment (Jones, 2018). Nevertheless, there are
benefits of teaching English speaking in an online environment sine online learning
can provide students flexibility, an individualized learning environment, a safer space
for speaking English, fair opportunities to speak English, and immediate feedback
(Jones, 2018).

According to the previous studies, it is found that online learning with the use

of technology is effective in enhancing English speaking skills and ability as it can
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deal with students’ psychological factors, give teachers an opportunity to provide
students immediate feedback, overcome time constraint in English speaking practice
as it allows students to practice speaking English in an individualized learning
environment at their own pace and time (Baron, 2020; Jones, 2018; Kawinkoonlasate,
2020; Meinawati et al., 2020; Rodrigues & Vethamani, 2015; Syafiq et al., 2020;
Watson et al., 2012). In the study of Rodrigues and Vethamani (2015), online learning
enables shy students to orally express their opinions, ideas, and themselves more
freely since online learning promotes student-centered learning and provides them
more authentic tasks. Watson et al. (2012) demonstrate evidence that online learning
can improve students’ outcomes as it consists of instruction using various resources
and provisions to give immediate constructive feedback. Likewise, Jones (2018)
emphasizes that the recording of online class and speaking performance is beneficial
for consolidation, feedback, and corrections as a teacher can focus on evaluating and
scoring the speaking performance later, and it is more convenient for a teacher to
provide online immediate personalized feedback to students. Baron (2020) also
reports that teachers are able to provide the direct feedback on students’ speaking
learning in online environment. Rodrigues and Vethamani (2015) indicate that online
learning encourages students to practice their oral communication in an individualized
learning environment at their own pace and time.

Furthermore, it is found that many students have positive perceptions in
learning English speaking online with the online applications or tools, and online
learning is effective in enhancing students’ speaking skills and ability from the
previous studies (Linardopoulos, 2010; Meinawati et al., 2020; Rodrigues &

Vethamani, 2015; Syafiq et al., 2020). Linardopoulos (2010) conducted the study
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related to teaching and learning English public speaking online, and the participants
of this study reported that they had a positive perceptions and valuable learning
experience. There were 80% of the participants who believed their English public
speaking skills through the online platform of the English public speaking public
speaking course were enhanced to the same degree or more than if they had used a
face-to-face learning platform (Linardopoulos, 2010). Similarly, Rodrigues and
Vethamani (2015) provide the implications of their research that there is an
improvement of students’ English proficiency, self-confidence, and English speaking
skills through the use of online learning as it provides students opportunity to talk
with skilled and expert speakers, which can enhance their oral communication skills
(Rodrigues & Vethamani, 2015). Syafiq et al. (2020) implemented a YouTube video
as an alternative solution in teaching English speaking during the Covid-19 pandemic
to improve students’ English speaking skills, and this study demonstrated that using a
YouTube video as English learning material could develop students’ English speaking
skills including grammar, pronunciation, content, vocabulary, and fluency (Syafiq et
al., 2020).

Consequently, it can be said that the application of online learning with the
appropriate use of technology is beneficial for students as it can provide innovative
learning experience, deal with students’ psychological factors, give teachers an
opportunity to provide students immediate feedback, overcome time constraint in
English speaking practice, engage students in learning, promote the technology-

assisted teaching methods, and enhance English speaking ability.
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2.6.2 Synchronous Learning

Synchronous learning is the online learning or distance education that occurs
simultaneously or in real time with a fixed class schedule and time (Perveen, 2016;
The Best Schools, 2021). Martin et al. (2012) define synchronous learning as a real
time and teacher-led online learning activity that all students and a teacher are able to
log on simultaneously and communicate directly with each other. Normally,
synchronous online learning includes teleconferencing, live chatting, live streamed
lectures, and video conferencing that are required to view and participate in real time
which is quiet like a traditional face to face classroom, but a distance does not matter
(Perveen, 2016; The Best Schools, 2021).

In this current study, the term synchronous learning is defined as the online
learning using video conferencing and the internet which occurs simultaneously or in
real time with a fixed class schedule and time, and synchronous learning enables
direct and real time communication, interaction, and discussion between students and

a teacher.

2.6.2.1 Advantages of Synchronous Learning
Synchronous learning can increase students learning motivation and
engagement. Lynch (2014) explains that synchronous online class can increase
students’ learning motivation to stay engaged in online activities as a result of teacher
and peer presence. Facial expression and tones of voice can help students to have the
human emotions while they are studying online (Perveen, 2016). Furthermore,
synchronous learning enables students to receive immediate and direct feedback as

students can listen to their teacher’s feedback for their errors or point for
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improvement which can contribute to conscious language learning. (Perveen, 2016).
The students can ask teachers to clarify or elaborate more if they would like to after

listening to their teachers’ feedback in synchronous online class.

2.6.2.2 Challenges of Synchronous Learning

Synchronous learning can be challenging to students for three main aspects
which are the availability good internet connection and time, frustration, and speaking
anxiety. First, it is necessary for students to have good internet connection and be
available at a fixed learning time in synchronous online class, so students are not left
behind or miss online class (Perveen, 2016). Second, synchronous learning makes
students feel frustrated as a result of technical issues during the online class, so a
carefully devised instructional model with a well-planned technological tool is needed
(Perveen, 2016). Finally, synchronous learning causes students speaking anxiety.
Nurwahyuni (2020) compares students’ perceptions toward learning through
synchronous and asynchronous online learning, and the researcher reports the findings
that the level of EFL students’ speaking anxiety in synchronous learning mode using
video conferencing like Zoom or Google Meet is higher than the level of EFL
students’ speaking anxiety in asynchronous learning mode using video recorder

because these students lack English vocabulary and self-confidence.

2.6.3 Asynchronous Learning
Asynchronous learning is the online learning which takes place at different
times and different place within a certain time frame, and it is normally facilitated by

media or tools such as discussion board and email to collaborate, interact engage, and
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work among students and students with teachers (Alkan & Bumen, 2020; Hrastinski,
2008). Asynchronous learning permits students to learn on their own schedule within
a certain timeframe as they can access to read learning materials, complete work at
time they are available, get online feedback, and schedule group work at their
convenient time (Scheiderer, 2021).

In this current study, the term asynchronous learning is defined as the online
learning that enables students to learn, get access to materials, and work on their own

schedule within a certain timeframe.

2.6.3.1 Advantages of Asynchronous Learning

Asynchronous learning has four main advantages which are access to various
input or resources responding to various learning styles, flexibility, an opportunity to
reflect and revise language, and decreasing English speaking anxiety.

First, asynchronous learning is access to various input or resources responding
to various learning styles as it can provide students various kinds of learning materials
such as handouts, articles, video, audio, picture, and PowerPoint presentations,
(Memari, 2020). Each student has different learning styles as he or she absorbs the
material and acquire knowledge differently, so students can select the materials or
things they lack and skip what they have already know in asynchronous online
learning mode (Nurwahyuni, 2020).

Second, asynchronous learning is flexible because students are able to read,
engage, work, and get access to the learning materials anytime and anyplace via the

Learning Management System (LMS) or other learning platforms (Watson et al.,
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2009). In asynchronous learning environment, students can respond to the tasks or
materials at their own time and pace (Memari, 2020).

Third, asynchronous learning provides students an opportunity to reflect and
revise their sentences to produce English language carefully and precisely for
accuracy (Memari, 2020; Perveen, 2016). Asynchronous learning can facilitate
students from different backgrounds and English proficiency to produce correct
sentences syntactically and semantically by giving them an opportunity to reflect and
revising their language features before they produce English language by speaking,
writing, or posting discussion comment (Memari, 2020; Perveen, 2016). Comments or
questions that can be read or perceived by others can cause students peer pressure,
and this peer pressure can facilitate students to revise their English language features
at their own time and pace, produce English language carefully, or seek guidance
before producing the English language or sentences publicly (Memari, 2020; Perveen,
2016). Nurwahyuni (2020) investigated students’ perceptions on synchronous and
asynchronous online learning in English speaking skills and found out that English
speaking simultaneously in synchronous online class is difficult for them because
students require time to think first and prepare their speech well before they speak
English or produce their English language, and some students prefer to use video
recorder in asynchronous online mode because they have an opportunity to prepare
and revise what to speak.

Finally, asynchronous learning can decrease students’ English speaking anxiety
(Alkan & Bumen, 2020; Minghe & Yuan, 2013; Pop et al., 2011). Minghe and Yuan
(2013) state that one of the main psychological factors affecting and complicating

students’ foreign language learning process anxiety particularly when a speaker is
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speaking in front of other people. If students are anxious when they are speaking
English, they may be able to speak English well, and English speaking anxiety can
impede these students’ English speaking development and performance. One of an
effective way that can decrease students’ English speaking anxiety is asynchronous
online learning because it enables students to complete English speaking activities
when they are ready, and it facilitates shy and quiet students in the classroom to
express their ideas or opinions in a democratic platform. Pop et al. (2011) indicate that
asynchronous English speaking activities can provide students positive effects as their
English speaking anxiety can be alleviated, their self-esteem and attitude towards
English speaking can be increased significantly. Alkan and Bumen (2020) used
asynchronous online English speaking group WhatsApp as a learning management
system (LMS) or platform to submit written or voice messages with English speaking
abilities to order EFL students to complete the activities by recording their voice
messages and deliver them to the group. Alkan and Bumen (2020) report their
findings that students after experiencing asynchronous online learning are less

anxious when they speak English, and their English speaking performance improved.

2.6.3.2 Challenges of Asynchronous Learning
Although asynchronous learning has many advantages which result in positive
outcomes, there are still some limitations and challenges affecting students, and these
limitations and challenges are delayed feedback and interaction and lack of
motivation and participation. (Alkan and Bumen, 2020; Memari, 2020; Nurwahyuni,

2020; Perveen, 2016).
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The first challenge of asynchronous learning is delayed feedback and
interaction. Asynchronous online learning mode has some challenges as it cannot
provide students direct and immediate feedback and interaction to students comparing
to synchronous online learning mode (Memari, 2020; Perveen, 2016). Without a
direct and immediate interaction from a teacher with students, students can totally
misunderstand materials or an instruction, and this misunderstanding can cause
students to complete a task incorrectly, and it can be too late to redo or correct things
(Nurwahyuni, 2020).

Another challenge of asynchronous learning is lack of motivation and
participation. In asynchronous online learning mode, an absence of a teacher and
peers can cause students to lack of motivation to read the material and complete a
given task as they feel isolated to compete or study alone (Nurwahyuni, 2020).
Motivation is an essential factor that drives students to participate in the activities
(Alkan and Bumen, 2020). If students lack of motivation and do not participate in the
activities by reading the material, completing the tasks, and submit them to the
teacher, students may not be able to develop their English speaking ability as Alkan
and Bumen (2020) emphasize that feedback is significant for both teachers and
students because students can improve themselves after receiving the feedback and
the teachers can use it to keep track of students’ development of English speaking

skills.
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2.7 EASA Instructional Model

2.7.1 EASA Instructional Model

EASA instructional model is a teaching model which refers to four teaching
stages namely Engage, Activate, Study, and Activate proposed by Harmer (2007).
Students are not taught language until they have demonstrated in the first activate
stage that they need to learn it. EASA instructional model enables students to see the
link between what students lack and/or need to learn more in the first Activate stage
and what they are taught in the Study stage. By doing this, students’ intrinsic
motivation, is likely to develop. When they know their difficulties or points for
improvement by doing the speaking activity in the first Activate stage, they will try to
improve and do better in the second Activate stage after they have digested the
corrections to the language they used in the Study stage. Therefore, students’ English
speaking ability are enhanced. The EASA instructional model stages taken from

Harmer (2007) are illustrated in the figure 1 below.

Figure 1: EASA Instructional Model
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According to the figure 1 above, written explanations in each teaching stage are

as follows:

1. Engage (E)

In this stage, a teacher has to engage and interest students. Harmer, (2007)
describes that student can learn things better and more successful if they are engaged
in what they are learning. Games, stimulating pictures, dramatic stories, discussions,
music, and amusing anecdotes are examples of activities and materials that often
engage students (Harmer, 2007). In order to affirm that students engage with the
topic, task or language they are going to be dealing with, a teacher can ask them to
anticipate or relate classroom materials to their own lives.

Harmer, (2007) indicates the importance of this stage that when students engage
properly in learning, their participation in the study and activation stages is likely to
be increased. Students’ English speaking performance and learning will be less
effective and productive if they are not emotionally engaged with what is occurring in
the learning process (Khoshsima & Shokri, 2016). Furthermore, Leong and Ahmadi
(2017) indicate that only communicative competence is not sufficient for students to
develop their English speaking skill because if students have negative attitude towards
the language, they will not have any considerable development in acquiring the
various features of language. Without positive attitudes towards in speaking English,
students’ English speaking performance may not be good. Therefore, it is significant
to engage and motivate students in learning and speaking English in order to reach
effective results as it can be said the more engaged students, the more effective results

(Fithria & Ratmanida, 2019).
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2. Activate (A)

In this stage, students are encouraged to activate various features of language
they know by doing the English speaking task in a free and communicative way while
a teacher observes and writes down language difficulties they have and distinct errors
that can be dealt with later. English speaking exercises and activities such as a role
play, a debate, and a discussion are designed to provide students an opportunity to use
language in a free and communicative way as they are capable of (Harmer, 2007).
Students are not expected to concentrate on the use of a specific structure or attempt
to use words or expressions given by a teacher

Harmer (2007) indicates that the aim in the Activate stage is to give students a
chance to use all and any language that may be appropriate for a given situation or
topic. By doing these, students get an opportunity to practice speaking English and try
out authentic language use with little or no restriction, a type of practice for the real-
world English language use (Harmer, 2007). When students are provided more
chances to activate various features of language they have in their brains, they will
become more autonomous with their use of these features of language (Harmer, 2007,
as cited in Khoshsima & Shokri, 2016). Consequently, students systematically
become autonomous language learners and users as they are able to use words and
phrases to speak English systematically and fluently without thinking too much
(Khoshsima & Shokri, 2016). Furthermore, Khoshsima and Shokri (2016) emphasize
that this Activate stage provides a teacher information about students’ learning
process, and the teacher can comprehend students’ problems in English speaking

activities and provide remedial work where necessary in the next stage.
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3. Study (S)

In this stage, a teacher works with the students on language features, such as
grammar and vocabulary, that cause them difficulties and distinct errors after the
students complete the speaking activity in previous stage “Activate”. Students are
asked to concentrate on the language construction and some typical language areas,
the ways in which it is used or how it sounds and looks (Harmer, 2007). The form and
the accuracy of specific bit of language are focused. Study activities can arrange from
the practice of a single sound and a verb tense to the study of a transcript of informal
speech to discuss using informal language and style (Harmer, 2007). Harmer (2007)
explains that students can study in various ways, and he provides many possible
activities in the study of language construction and some typical language areas.

For example, for the study of language construction, a teacher can demonstrate
a new grammar pattern and repeat each component separately. Intellectual discovery
activities can also be used as a teacher may provide students instances of language
and ask them to figure out the rules by themselves (Harmer, 2007). On the other hand,
an instance of some typical language areas can be the study and practice of vowel
sound in “ship” and “sheep” (Harmer, 2007).

The objective of this stage is for the students to work on the language features,
consolidate their learning, and improve English speaking skills in order to improve
their English speaking ability and performance (Harmer, 2007; Khoshsima & Shokri,

2016).
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4. Activate (A)

In this stage, students repeat doing the same English speaking activity again
after they have digested the corrections to the language they used in the preceding
stage, the first Activate stage. Students’ needs are answered by a teacher in this stage
as they are not taught language until they have demonstrated that they require to learn
it in order to be able to complete the English speaking activity well. The link between
what students need to learn and what they are taught is more obvious now in this
stage. This stage is beneficial for students because it offers them an opportunity to
improve their English speaking performance by trying to complete the English
speaking activity again after they learned language features and how to deal with
mistakes they made before in the previous stage.

Nevertheless, Harmer (2007) indicates that it can be a burden for a teacher
because the teacher should be able to find suitable teaching material based on
students’ problems shown at the first Activate stage. This teaching stage is somewhat
more proper for students at intermediate and advanced levels as they have a lot of
language knowledge available for them to utilize in the Activate stage (Harmer,

2007).

2.7.2 The Theoretical Basis of EASA Instructional Model

The theoretical basis of EASA instructional model is constructivism because it
enables students to construct their own knowledge, to connect new ideas and
experiences to existing knowledge, and to construct new or enhance comprehension
(Brame, 2016). In the first stage “Engage” and the second stage “Activate”, students

are engaged in learning, and they are asked to do the speaking activity, before they
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study in the third stage “Study”, to construct their knowledge. After that, in the third
stage “Study”, students receive new information, ideas, and experiences by studying
language features such as grammar and vocabulary that cause them difficulties and
distinct errors from the previous stage. In the final stage “Activate”, students also
have an opportunity to connect the new information, ideas, and experiences to their
existing knowledge, construct new knowledge, and extend/enhance understanding by
repeating doing the same task that they did in the second stage “Activate” after they

have digested the corrections to the language they used in the Study stage.

2.7.3 Related Literature of EASA Instructional Model

Harmer (2007) states that all ESA elements, namely Engage, Study, and
Activate, should be present in most lessons and teaching sequences, but it does mean
that all these three elements should always be present in the same order and number
of the stages because the order and the number of the stages depend on what we
design and would like to achieve. Three possible variations of teaching sequences are
suggested by Harmer (2007) namely “ESA straight arrows sequence”, “EASA
boomerang sequence”, and “EAASASEA (etc) patchwork sequence”. In this study,
“EASA boomerang sequence” or EASA instructional model was selected to use as an
instructional model for three main reasons.

First, EASA instructional model can provide something new, innovative, and
effective teaching model in the English language teaching field since there has not
been, to the researcher’s knowledge, research particularly implemented to investigate

and experiment EASA instructional model on the speaking ability of Thai EFL
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students before. The results of implementing the EASA instructional model can be
used as an effective model to enhance students’ English speaking ability.

Second, unlike “ESA straight arrows sequence” or ESA instructional model, the
EASA instructional model provide students more Activate stages to enable them to
speak English and use the language features. The first Activate stage in the EASA
instructional model enable students to practice speaking English and speak English
freely as they are capable of before studying, and this can foster them to become an
autonomous learner and speaker who can speak English more fluently, systematically,
and effectively. Consequently, the EASA instructional model is more suitable than the
ESA instructional model to tackle students’ insufficient opportunity to practice
speaking English.

Third, the link between what students lack and what they are taught are more
obvious in the EASA instructional model, compared to the ESA instructional model.
After the students activate their languages by doing English speaking activities in the
first Activate stage, they will have an opportunity to study language features causing
them errors or mistakes and learn points for improvement in the Study stage. When
they know their difficulties or points for improvement by doing the English speaking
activity in the first Activate stage, they will try to improve and do better in the second
Activate stage after they have digested the corrections to the language they used in the
Study stage. Therefore, students’ English speaking ability enhanced.

Since there has not been research particularly undertaken to investigate and
experiment “EASA boomerang sequence” or EASA instructional model on English

speaking ability before, the previous studies in this section will focus on the
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implementation of “ESA straight arrows sequence” or ESA instructional model
instead.

Khoshsima and Shokri (2016) implemented ESA teaching model involved in
teaching speaking tasks to enhance intermediate EFL students speaking ability.
Khoshsima and Shokri’s (2016) study provides positive outcomes as there are
significant difference between the experimental group and the control group in terms
of overall English speaking performance. The experimental group’s English speaking
performance is better than the control group. Furthermore, Khoshsima and Shokri
(2016) emphasize that the students in experimental group are more engaged in
learning and doing English speaking tasks and have more chance to orally express
their ideas and feelings more freely compared to the students in the control group who
prefer to use a set of memorized words and phrases to speak English.

Khoshsima and Shokri (2017a) investigated EFL teachers’ perceptions toward
the use of ESA teaching model involved in teaching English speaking tasks to
improve English speaking ability of EFL students in six aspects which are conceptual
perspective, students’ learning perspective, perspective on instructional activities,
perspective of teacher’s role, perspective on learners’ role and perspective on ESA
teacher’s classroom practice respectively. Khoshsima and Shokri’s (2017a) study
mostly yields positive results in all the six aspects. First of all, 50% of the teachers
believe that ESA teaching model is the most progressive teaching model in EFL field.
Second, majority of teachers agree that students’ social development, risk-taking,
speaking fluency, and active learning are promoted with the use of ESA teaching
model. Third, most teachers confirm that the instructional activities can promote

active learning, learning engagement, and students get an opportunity to focus on
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language structures and receive feedback. Fourth, half of the teachers affirm that they
have a positive understanding of the teacher role in an ESA class. Fifth, half of the
teachers admit that the tasks and content in an ESA class respond to students’ need
and interest since students can suggest and choose the content of activities. Finally,
most teachers agree that they have a positive perception toward the use of ESA
teaching model, but in the classroom practice, each teacher may employ different
styles of teaching in each ESA element to enhance students’ English speaking ability.

Another study of Khoshsima and Shokri (2017b) also yields positive results as
they reported that implementing ESA elements in teaching English speaking can
significantly motivate EFL students to speak English as this model can emotionally
engage students.

Fithria and Ratmanida (2019) indicate that problems in learning English
speaking can still be found for some EFL students especially lower secondary
students as they are not confident to orally express their idea, afraid of making errors
while speaking English, and low motivated due to traditional method in teaching
English speaking, so the researchers employed ESA teaching method to enhance the
students’ English speaking ability and deal with English speaking problems. Fithria
and Ratmanida’s (2019) study yields positive results as students’ interest, curiosity,
emotion, and motivation in speaking English are stimulated and increased by the use
of ESA teaching method. This method influences them to use language and express
their opinions and ideas orally. Moreover, students are given an opportunity to

practice speaking English in a real-life communication activity.
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2.7.4 The Integration of EASA Instructional Model with Online Learning

Harmer (2007) states that all elements in EASA instructional model should be
present in most lessons and teaching sequences. However, some events or activities
like a debate, a role-play, or a prolonged Internet-based search are time consuming, so
presenting all elements in one lesson can be challenging as a teacher may extend the
period of study time and decrease the time for activation (Harmer, 2007). If a teacher
decreases the time for activation in the language learning process, lack of opportunity
to speak English still occurs, and it can impede the development of students’ English
speaking ability.

In Thai context, it is not only the time constraint that is an issue, but it is also
the overly large class size. Teachers may not be able to provide a lot of time for
students to speak English because a 50-minute class is almost used for the study time
only. Furthermore, teachers cannot somewhat facilitate Thai students while speaking
English, and they may not be able to give students sufficient chances, feedback, and
time to practice speaking English in the classroom or in the synchronous online
learning class.

In addition, nowadays, as a result of COVID-19 pandemic and high infection
rates, the teaching and learning system in Thailand has been changed to online
learning mode as an alternative learning method to keep learning continue without the
risk of exposure to the COVID-19. For online learning, the issues of time constraint
and the overly large class size are still the same as the traditional classroom learning.
The integration of EASA instructional model with only synchronous online learning
mode, online learning or distance education that occurs simultaneously or in real time

with a fixed class schedule and time, is somewhat ineffective and insufficient to
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strengthen or fill the gaps of EASA instructional model, time constraint to practice
speaking in the first and second Activate stages. Therefore, online learning with a
blend of synchronous and asynchronous learning modes is selected to fill these gaps
and be integrated with EASA instructional model to provide students an opportunity
to practice speaking English at their own time and pace and interact with a teacher
and peers simultaneously online. Harmer (2007) also affirms that the missing ESA
elements in the teaching sequences of EASA in one lesson can be emerged at some
other time, so it means a combination of synchronous and asynchronous online
learning can be conducted and integrated with this instructional model.

Furthermore, the integration of online learning with EASA instructional model
may not only be able to fill some gaps of the teaching model, but online learning with
a blend of synchronous and asynchronous learning modes and the use of technology
may also be able to solve problems in teaching and learning English speaking such as
dry teaching styles, teacher-centered classroom activities, and speaking anxiety. Both
synchronous and asynchronous online learning can be advantageous to English
language learning as a blend of these two modes provides students a better learning
experience than using only one of these modes (Perveen, 2016). Each online learning
mode has both advantages and challenges affecting students’ learning and speaking
ability, so a blend of each mode can offer an amazing model for developing students’
participation, information processing, motivation, and English speaking ability.

Besides, online learning, with a blend of synchronous and asynchronous
learning modes, is integrated with EASA instructional model because it complements
each other. The use of technological tools in online learning can promote students to

become active and engaged learners, and this aspect relates with the first stage of
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EASA instructional model “Engage”. With online learning, students become more
actively participate and engage in learning as they somewhat realize that learning is
interesting, fun, and meaningful. “Students’ efforts to actively construct their
knowledge, understand, and accomplish the task” will not occur if the learning is not
interesting, fun, and meaningful enough. Online learning especially asynchronous
online learning can promote slow learners to be active learners since it provides those
learners sufficient time to engage, construct the knowledge, understand, and complete
the task. Some slow learners may not be able to follow the teacher and other students
well in the synchronous online learning mode, so they may not actively participate
and engage in learning much. Therefore, they do not become an active learner, and
their English speaking proficiency may not be developed well due to inactiveness.
Apart from giving sufficient time to slow learners, the online learning
particularly asynchronous online learning mode can also reduce learners’ tension,
anxiety, and stress in learning since they can express or share their ideas with others
using asynchronous tools, providing a sense of non-threatening learning environment
or faceless learning environment. It can be somewhat said that if students are engaged
in learning, and they actively participate in the activities especially speaking activities
and have sufficient time to practice speaking English and/or speak English at their
own pace, students’ English speaking ability will be enhanced and developed. The
teaching procedures of the online EASA instructional model, the researcher’s

framework, are demonstrated in the figure 2 below.



Figure 2: Online EASA Instructional Model
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2.7.5 Teaching Procedures of Online EASA Instructional Model
According to the figure 2 above, the teaching procedures of online EASA

instructional model are described as follows:

1. E (Engage)

A teacher engages and interests students by uploading pictures, videos,
and/ or documents, related to the topic they are going to learn, on a learning
management system (LMS), a Facebook private group. After that, the students are
asked to respond to the questions from the uploaded learning materials, discuss,
and/or share their opinions at any time they choose or are available as long as they

meet the expected deadlines.

2. A (Activate)

A teacher assigns the students to do the speaking activity individually or in
pairs by uploading a join QR code on a private Facebook group and ask them to
scan to get access to a discussion board or a topic in Flipgrid to look at directions
of an English speaking activity and complete the English speaking activity at any
time they choose or are available as long as they meet the expected deadlines. All
students are required to record a video of their English speaking performance
using Flipgrid, upload the video until they get the best one, and submit it on the
discussion board in Flipgrid.

After all students upload and submit their videos on Flipgrid discussion
board, the teacher watches their English speaking performance videos to observe

and write down language difficulties and distinct errors to be dealt with later in the
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next stage. The teacher also scores students’ English speaking performance with
the set English speaking scoring rubric criteria and give them online constructive
feedback privately via Flipgrid. The online private feedback from Flipgrid will be
sent directly to the email that students use to log in and do the English speaking

task.

3. S (Study)

After the students complete the English speaking task in the second stage
“the first Activate stage”, the teacher works with the students on language
features, such as grammar and vocabulary, that cause them difficulties and distinct
errors.

Language features and learning content depending on what cause students’
difficulties and lead to distinct errors in the English speaking activity will be
uploaded on a Facebook private group in the form of video and/or handout. It
should be noted that a teacher obtains the information of student’s difficulties and
distinct errors from their videos uploaded on Flipgrid discussion board. Next,
students are required to watch the video and/or read the handout before joining the
synchronous online class later on.

After some time, in order to be able to complete the English speaking
activity well, online learning and teaching via Zoom are conducted. All students
are required to join the online class. They are explicitly taught language features
and learning content depending on what cause them difficulties and lead to
distinct errors in the speaking activity. Grammar and language features needed to

complete the English speaking task such as grammatical structure, useful
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vocabulary, and expressions can also be added. The learning content here is the
same as what the students are assigned to watch or read at home. Finally, overall
points for improvement are also indicated by a teacher.

It should be noted that students can discuss with a teacher online via Zoom,
Messenger, or the comment section of Facebook whether there are some language
features that they may still lack of or need clarification. Then a teacher can
elaborate more and/ or add more learning materials, videos, or handouts if

necessary.

4. A (Activate)

A teacher assigns the students to do the same English speaking activity
again individually or in pairs by uploading a join QR code on a private Facebook
group and ask them to scan to get access to a discussion board or a topic in
Flipgrid to look at directions of an English speaking activity and complete the
English speaking activity at any time they choose or are available as long as they
meet the expected deadlines. All students are required to record a video of their
speaking performance using Flipgrid, upload the video until they get the best one,
and submit it on the discussion board in Flipgrid.

After all students upload and submit their videos on Flipgrid discussion
board, the teacher watches their English speaking performance videos to observe
and write down language difficulties and distinct errors to be dealt with later in the
next stage. The teacher also scores students’ English speaking performance with
the set English speaking scoring rubric criteria, give them online constructive

feedback privately via Flipgrid, and evaluate whether they have improved or not.
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The online private feedback from Flipgrid will be sent directly to the email that

students use to log in and do the English speaking task.

2.7.6 Mode of Delivery and Justification of Online EASA Instructional
Model
Mode of delivery and justification of online EASA instructional model are

described in detail in the table 5 below.

Table 5: Mode of Delivery and Justification

Stages Mode of Online Justification

Delivery Platforms and

Tools
1E Asynchronous | A) Facebook In order to engage and interest all
(Engage) Online B) Messenger | students, the asynchronous online learning
Learning C) Line mode of delivery is used because it provides

D) YouTube students to work with a flexible schedule as
E) Mentimeter | they can view and interact with learning and
teaching materials at any time they are
available as long as they meet the expected
deadlines. A teacher can also provide
students rich interactive multimedia input
such as authentic texts, audio, video,
graphics with meaningful content related to

students’ needs and interests, either pre-
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Stages

Mode of

Delivery

Online
Platforms and
Tools

Justification

selected by the teacher or found out by
learners when surfing the internet (King,
2016). Moreover, the asynchronous online
learning mode of delivery can respond to
different learning styles as it provides slow
students an extra help and time to think,
revise, and consolidate before they discuss
or engage with the tasks or activities.
Students can also reflect and revise their
language features and sentences carefully
and precisely before they post discussion

comments or share opinions.

2. A
(Activate)

Asynchronous
Online

Learning

A) Facebook
B) Line

C) Flipgrid

The asynchronous online learning mode
of delivery is used in this stage to provide
students an opportunity to practice speaking
through a communicative task and complete
it at their own pace and time. In this online
speaking environment, it somewhat provides
students a safer English speaking space
when compared to speaking English in the

face-to-face environment (Jones, 2018).
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Stages Mode of Online Justification
Delivery Platforms and
Tools
Students can feel more intimate, more
comfortable, and more confident when they
speak English. Furthermore, students are
able to reflect and revise their language
features and sentences carefully and
precisely before they speak or produce
sentences. A teacher can provide students
feedback and comments privately, and
students can learn from them and improve
themselves.

3.S Synchronous | A) Zoom Synchronous online learning mode of
(Study) Online B) Facebook delivery is used in this stage because it
Learning C) Line enables students to meet a teacher in real
D) Microsoft | time by using video conferencing Zoom to
PowerPoint learn the content, language features, and
E) Kahoot immediately discuss whether there are some
F) Quizizz specific points that they may still lack of or

G) Padlet need clarification and explanation.
4.A Asynchronous | A) Facebook The asynchronous online learning
(Activate) Online B) Line mode of delivery is used in this stage to
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Stages Mode of Online Justification
Delivery Platforms and
Tools
Learning C) Flipgrid provide students an opportunity to practice

speaking English through a communicative
task and complete it at their own pace and
time. In this online English speaking
environment, it somewhat provides students
a safer English speaking space when
compared to speaking English in the face-to-
face environment (Jones, 2018). Students
can feel more intimate, more comfortable,
and more confident when they speak
English. Moreover, students are able to
reflect and revise their language features and
sentences carefully and precisely before they
speak or produce sentences. A teacher can
provide students feedback and comments
privately, and students can learn from them

and improve themselves.
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In conclusion, this thesis chapter describes the literature review in two main
parts. First of all, definition of speaking, functions of speaking, types of speaking
performance, micro skills and macro skills of oral communication, and assessing
speaking are discussed in order to understand the nature of speaking, to perceive how
to design English speaking tasks to enhance students’ English speaking ability, and to
comprehend how to develop English speaking scoring rubric to assess students’
English speaking performance. Secondly, a related literature review and the
significance of the integration of EASA instructional model with online learning, a
research framework in this study, are provided and elaborated. The following thesis
chapter will explain the research methodology, beginning with the explanation of the

research design employed in this study and ending with data analysis.
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CHAPTER Il
RESEARCH METHODOLOGY

This thesis chapter mainly outlines the research methodology. This research
employed a one-group pretest-posttest quasi-experimental design to investigate the
effects of the online EASA instructional model in enhancing the English speaking
ability of Thai secondary students. The stages of research in relation to objectives and
method, participants, research instruments, data collection, and data analysis will be

elaborated respectively.

3.1 Research Design

A quasi-experimental design aims to verify a cause-and-effect relationship
between an independent and dependent variable. A quasi-experiment does not depend
on random assignment as participants are assigned to groups based on non-random
criteria. Therefore, this research design is suitable for this current study since
participants were chosen without randomization. In this study, the experimental
group, eleventh-grade students, were selected from the enrollment of an English
elective course “Better Spoken English” in the first semester of the academic year
2021.

This study employed a one-group pretest-posttest quasi-experimental design to
investigate the effects of the online EASA instructional model in enhancing the
English speaking ability of Thai secondary students. The pre-test and post-test results
were collected and analyzed as quantitative data. In addition, a questionnaire was
distributed to students participating in this study at the end of the course in order to

explore their perceptions towards learning through the online EASA instructional
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model, and the results from the questionnaire were analyzed quantitatively. Finally, a
semi-structured interview was conducted at the end of the course in order to gain
more in-depth data for a better comprehension of what and how the participants
thought, felt, and perceived after learning through the online EASA instructional
model. The results from the semi-structured interview were analyzed qualitatively. It
should be noted that an independent variable of this study was the online EASA
instructional model. The two dependent variables were students’ English speaking
ability and students’ perceptions towards learning through the instruction. The figure

3 below presents the design of this study.

Figure 3: One-Group Pretest-Posttest Quasi-Experimental Design

O1 X 02

O1 refers to the pre-test of the study
X refers to the treatment which is online EASA instructional model.

O2 refers to the post-test of the study

3.2 Context of the Study

The study was conducted at a Thai public school in Nakhon Pathom, Thailand.
The school, consisting of about 900 students, provides lower and upper secondary
education. At upper secondary level, six different programs are provided, namely
Science-Mathematics, Fine and Applied Arts, English-Mathematics, English-French,

English-Chinese, and English-Japanese.
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An additional English course “Better Spoken English” was offered to every
student who was interested in improving English speaking ability with limited seats,
only for 30 students. The course was designed for students to reach the outcomes of
being able to orally exchange information and express their feelings and opinions on
various topics. Students were taught by the researcher using the English language and
online EASA instructional model for 12 weeks including the pretest in the first week
and the posttest in the final week. Students were required to join a 50-minute online

class via Zoom once a week. The students’ age range was 16-17 years old.

3.3 Participants

The participants of this study were 30 eleventh grade secondary students who
enrolled in an English elective course “Better Spoken English” at a Thai public school
in Nakhon Pathom, Thailand. The sampling method of this study was the convenience
sampling method. The participants were selected from the enrollment of an English
elective course “Better Spoken English” in the first semester of the academic year
2021. There were 20 students from the Science-Mathematics program, 5 students
from the English-Mathematics program, 4 students from the English-French program,
and one student form the English-Chinese program. Most students’ English
proficiency was intermediate level assessed by the English teacher who had taught
them before.

Eleventh-grade secondary students were chosen as participants in this current
study because eleventh-grade secondary students, typically 16 — 17 years old, were
grown enough to be in an online learning environment without parental supervision as

they had enough a set of mental skills like self-control brain development to sit in



85

front of a computer or a mobile device, studied synchronously, and focused on the
screen for an hour at a time (Arnall, 2020).

Furthermore, eleventh-grade secondary students were selected as participants
in this present study as a result of their English language proficiency level. Harmer
(2007) emphasizes that the two Activate stages from EASA teaching stages are
somewhat more appropriate for students at intermediate and advanced levels as they
have a lot of language knowledge available for them to utilize and speak in these two
stages. Therefore, this meant eleventh-grade secondary students were at the
appropriate English language proficiency level, higher than elementary level or
intermediate level, to receive online EASA instructional model since the Thai
ministry of education had set the CEFR target of A2 for nineth grade students and the
CEFR target of B1 for twelfth grade students, so it was assumed that English
language proficiency level of eleventh grade secondary students should be higher than
elementary level or be at intermediate level. Consequently, eleventh grade secondary
students had a lot of language knowledge available for them to use and speak English

in the two Activate stages in the online EASA instructional model.

3.4 Research Procedures

Research procedures of this study were divided into two phases. The first phase
was the development of instructional instruments and research instruments. The
second phase was the implementation of the online EASA instructional model with
eleventh-grade students. The details of the research procedures were elaborated as

follows:



86

Phase 1|: The Development of Instructional Instruments and Research
Instruments

1. Exploring and reviewing literature of speaking ability, EASA instructional model,
and online learning.

2. Constructing instructional instruments consisting of learning content, materials,
technological tools, unit plans and lesson plans.

3. Constructing research instruments including pre-test, post-test, scoring rubric, a
questionnaire, and interview questions.

4. Validating the effectiveness of instructional instruments and research instruments,
done by three experts using the index of Item-Objective Congruence (I0C)

5. Conducting a pilot study.

6. Revising the instructional instruments and research instruments based on the three
experts’

comments and the results of the pilot study.

Phase Il: The Implementation of the Online EASA Instructional Model

1. Implementing pre-test to measure participants’ English speaking ability.

2. Implementing the online EASA instructional model on English speaking lessons.

3. Implementing post-test to measure participants’ English speaking ability after
getting the treatment, online EASA instructional model.

4. Evaluating the effects of online EASA instructional model in enhancing English

speaking ability of participants.
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5. Investigating participants’ perceptions and opinions towards learning through the
online EASA instructional model through a questionnaire and a semi-structured
interview.

6. Analyzing the data from the questionnaire and the interview.

According to the second phrase “the implementation of the online EASA
instructional model”, it should be noted that while implementing online EASA
instructional model on speaking lessons, apart from the developed learning materials,
the researcher included the language features and learning content depending on what
had caused students’ difficulties and lead to distinct errors in the English speaking
activity in the first activate stage along the way. The information of students’
difficulties and distinct errors were obtained from their videos uploaded on the

Flipgrid discussion board.

3.5 Instructional Instruments
Lesson plan, learning content, materials, technological tools, and unit plans will be
discussed and elaborated.
3.5. 1 Lesson Plan
The treatment in this study “online EASA instructional model” was conducted
in an English elective course “Better Spoken English” in the first semester of the
academic year 2021 at a Thai public school in Nakhon Pathom, Thailand. The course
lasted 12 weeks with 4 hours one period in the first week and the final week for the
speaking pretest/posttest and 50 minutes one period synchronous online learning from

the second week to the eleventh week. The pre-test was conducted in the first week
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while the post-test was conducted in the final week. The questionnaire was distributed
to students online in the form of Google Forms after they completed the course. The
semi-structured interview with 6 students was also conducted online via Zoom. The
semi-structured interview was last for about 15 minutes per person. An example of

one-unit lesson plan is demonstrated in Appendix A.

3.5.2 Learning Content

The learning content was adapted from an English textbook called
“Communication Spotlight 2 Listening & Speaking Skills” (Marr, 2017). The learning
content of the book was based on Basic Education Core Curriculum B.E. 2551 (The
Ministry of Education Thailand, 2008). The level of the book was CEFR Level B1,
Common European Framework of Reference for Languages, which was designed for
eleventh grade secondary students.

The book was appropriate for this study because it could deal with Thai EFL
students’ listening problems, pronunciation problems, and low speaking ability
affecting their English speaking performance. Each reason why the book was
appropriate for this study will be elaborated in the following paragraphs.

First of all, listening can be a serious problem that make students not being able
to speak English fluently. When Thai EFL students do not comprehend what is
uttered, they cannot verbally respond back (Sasum & Weeks, 2018). It can be said
that students are not able to develop English speaking ability unless they improve
English listening ability first as Leong and Ahmadi (2017) state that students should
understand what is said to them in order to have a successful dialogue. Cubalit (2016)

recommends interesting resolutions to Thai students’ difficulties in listening
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comprehension as listening materials should be reliable as they should reflect
suggested by all discourse including hesitations, rephrasing, and various accents
(Cubalit, 2016). Furthermore, Cubalit (2016) also emphasizes that the language used
in the listening materials should be understandable, but it does not have to be
modified or simplified to make it much easier for students.

As suggested by Cubalit (2016), this book provides a listening section and
practice showing how natural real-world English is spoken, and the listening section
and practice are designed without simplification to help students comprehend natural
English pronunciation and improve English listening strategies.

Second, pronunciation is one of the major problems claimed to contribute to
poor Thai students’ English speaking performance and a lack of English speaking
competence of Thai students (Khamkhien,2010; Sasum & Weeks 2018). This book
offers the listening section and practice for students to listen and notice how words
can weaken when spoken together in a sentence, how vowels will weaken, how
sounds blend, how sounds disappear, and how syllables drop out (Marr, 2017). If
students comprehend how English pronunciation is often reduced when speaking,
misunderstanding from listening will not occur, and students will be able to utter right
English pronunciation.

Finally, low speaking ability is one of the factors affecting students’ English
speaking performance. English speaking strategies are provided in this book to enable
students to confirm or clarify what they are speaking and what they are hearing, to
demonstrate an interest in communication, to maintain and develop conversations, and
to facilitate fluency. After students learn and implement all given English speaking

strategies, their English speaking ability will develop.
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Consequently, this book is suitable for this study because it can facilitate Thai

EFL students to improve their oral communication ability to communicate in

situations where they have an incomplete comprehension of what is being said.

3.5.3 Materials

3.5.3.1 Online Materials

The online materials were handouts, worksheets, slides, videos, pictures, and

audio sound recording.

3.5.4 Online Platforms and Tools

Facebook, Messenger, Line, Microsoft PowerPoint,

YouTube, Flipgrid,

Mentimeter, Padlet, Kahoot, Quizizz, and Zoom were used in this study. It should be

noted not every online platform and tool was all used in one lesson. An overall picture

showing the usage of each online platform and tool in each stage is demonstrated in

table 6 below. An explanation of how each online platform and tool were used in each

stage is also elaborated in detail later on.

Table 6: Online Platforms and Tools

Stages Mode of Online Explanation Purpose
Delivery Platforms and
Tools
1E Asynchronous | A) Facebook Facebook private | To engage in real time
(Engage) Online group was used as a | discussions, share
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Stages Mode of Online Explanation Purpose
Delivery Platforms and
Tools
Learning learning management | learning materials, and

B) Messenger

C) Line

system (LMS).

Messenger was used
as an instant
communication

enabling a teacher and

students to send a
message and share
things.

Line private group

was used as a learning
management  system
(LMS) especially for
students who were not
frequently active on

Facebook

Line was also used as

give/  receive  online

immediate feedback.

To increase learning
engagement and
interaction  between a

teacher and a student or

between students and
students
To share students

learning materials and
remind students about an
asynchronous  learning
task posted on Facebook
private group.

To increase learning
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Stages Mode of Online Explanation Purpose
Delivery Platforms and
Tools
an instant | engagement and
communication interaction  between a
enabling a teacher and | teacher and a student or
students to send a | between students and
message and share | students
things.
D) YouTube A video sharing | Videos from YouTube
platform were used to implicitly
teach and to engage
students.
E) Mentimeter | An online  notice | To enable students to
board tool share their anonymous

responses, opinions, and

ideas toward specific
issues, questions, and
matters especially for

students who are not
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Stages Mode of Online Explanation Purpose
Delivery Platforms and
Tools
often active on Facebook.
2.A Asynchronous | A) Facebook Facebook private | To enable a teacher to
(Activate) Online group was used as a | share a join QR code on a
Learning learning management | private Facebook group

B) Line

system (LMS).

Line private group
was used as a learning
management  system

(LMS) especially for

and ask students to scan
to get access to a
discussion board or a
topic in Flipgrid to look
at directions of a
and

speaking  activity

complete the speaking
activity at any time they
chose or were available
as long as they met the

expected deadlines.

To remind students about
an asynchronous
speaking task posted on

Facebook private group.
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Stages Mode of Online Explanation Purpose
Delivery Platforms and
Tools

students who were not
frequently active on
Facebook.
Line was also used as | To increase interaction
an instant | between a teacher and a
communication student as some students
enabling a teacher and | may  need  teacher’s
students to send a | guidance or clarification.
message and share
things.

C) Flipgrid A video discussion | To enable a teacher to

platform.

create a grid and a topic
or a discussion prompt as
an assignment for
students to complete by
recoding a video and
posting the video as a
response to the teacher’s

questions or assignment.
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Stages Mode of Online Explanation Purpose
Delivery Platforms and
Tools
3.S Synchronous | A) Zoom A videotelephony | To conduct online
(Study) Online software program. learning and teaching.
Learning

B) Facebook

C) Line

Facebook private
group was used as a
learning management

system (LMS).

Line private group
was used as a learning
management  system
(LMS) especially for
students who were not
frequently active on

Facebook.

To share files, slides, and
resources of learning
content, language
features, exercises, and
student’s  points  for

improvement.

To share files, slides, and
resources of learning
content, language
features, exercises, and
student’s  points  for
improvement for students
who are not frequently

active on Facebook.
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Stages

Mode of

Delivery

Online

Platforms and

Tools

Explanation

Purpose

D) Microsoft

PowerPoint

E) Kahoot

F) Quizizz

G) Padlet

A

presentation

program.

A game-based website

and application

A game-based website

and application.

A

presentation

To  present learning

content, language
features, exercises, and
student’s  points  for
improvement.
To conduct multiple-
choice quizzes to
measure students’

vocabulary and language

expressions knowledge.

To administer multiple-
choice quizzes to
measure students’
vocabulary and language

expressions knowledge.

To engage and interact




97

Stages Mode of Online Explanation Purpose
Delivery Platforms and
Tools
software. with students when a
teacher would like to
know all student’s ideas
and opinions  toward
particular issues,
questions, and matters.
4.A Asynchronous | A) Facebook Facebook private | To enable a teacher to
(Activate) Online group was used as a | share a join QR code on a
Learning learning management | private Facebook group

system (LMS).

and ask students to scan
to get access to a
discussion board or a
topic in Flipgrid to look
at directions of a
speaking activity and
complete the speaking
activity at any time they
chose or were available
as long as they met the

expected deadlines.
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Stages

Mode of

Delivery

Online

Platforms and

Tools

Explanation

Purpose

B) Line

C) Flipgrid

Line private group
was used as a learning
management  system
(LMS) especially for
students who were not
frequently active on
Facebook.

Line was also used as
an instant
communication
enabling a teacher and
students to send a
share

message and

things.

A video discussion

platform.

To remind students about
an asynchronous
speaking task posted on

Facebook private group.

To increase interaction
between a teacher and a
student as some students
may need teacher’s

guidance or clarification.

To enable a teacher to
create a grid and a topic
or a discussion prompt as
an assignment for

students to complete by
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Stages

Mode of

Delivery

Online

Platforms and

Tools

Explanation

Purpose

recoding a video and
posting the video as a
response to the teacher’s

questions or assignment.

1. E (Engage)

In the Engage stage with an asynchronous online learning delivery mode, a
teacher engaged students to the topic and language. Facebook, Messenger, Line, and
YouTube were selected to use in this stage because they could provide students

interactive and engaging asynchronous online learning experience.

A) Facebook

Facebook private group was used as a learning management system (LMS)
which enabled students to engage in real time discussions. In the Engage stage, a
teacher engaged and interested students by uploading pictures, videos, and/ or
documents, related to the topic they were going to learn on a Facebook private group.
After that, the students were asked to respond to the questions from the uploaded
learning materials, discuss, and/or share their opinions. Online feedback from peers
and the teacher could be given in the Facebook private group in the comment

sections.
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B) Messenger
Messenger is a messaging application used as an instant communication
between a teacher and a student, or it can also be used between students and students.
This app enables users to send a message to others, to create a group chat, and to

share photos, videos, and audio recordings.

C) Line

Line is an application used to communicate on electronic devices such as
smartphones, tablets, and computers. Line enables users to send texts, images, video,
audio, link, files, and sticker to other people.

In this stage, Line private group was used as a learning management system
(LMS) especially for students who were not frequently active on Facebook. It enabled
a teacher to share learning materials to students and remind them about an
asynchronous learning task posted on Facebook private group. Moreover, it could
increase learning engagement and interaction between a teacher and a student or

between students and students

D) YouTube
YouTube is a video sharing platform that enables users to watch, like, dislike,
comment, share, and upload videos. In this study, videos from YouTube were used to

implicitly teach and to engage or motivate students in the Engage stage.
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E) Mentimeter

Mentimeter is a user-friendly presentation software that allows a teacher to
create an interactive presentation by adding questions, polls, slides, gifs, and images
to a presentation.

In this study, Mentimeter was used to engage and interact with students when a
teacher would like to know all student’s ideas and opinions toward particular issues,
questions, and matters. Students who were not frequently active on Facebook or did
not want to share their identity could share their anonymous responses by using

Mentimeter.

2. A (Activate)

In the Activate stage, with an asynchronous online learning delivery mode,
students were asked to activate their language features freely by doing a speaking
activity by using Flipgrid to record a video of their speaking performance until they
got the best one, uploaded the video, and submitted it on the discussion board in
Flipgrid.

There were three main reasons why Flipgrid was used in the Activate stage.
First of all, Flipgrid enabled all students to record their own speaking performance at
their own time and pace, and it also allowed a teacher to watch their videos and
observe distinct errors or point for improvement to deal with in the next stage.
Second, Flipgrid could facilitate a teacher in speaking assessment as speaking scoring
rubric could be customized and used to assess and score students online immediately.
Furthermore, Flipgrid enabled a teacher to provide online constructive feedback

privately to students. Third, Flipgrid could promote students’ creativity as it could
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provide students fun learning experience, and it could offer special effects, stickers,

and filters for them to edit their speaking performance videos.

A) Facebook
Facebook private group was used as a learning management system (LMS)
which enabled a teacher to share a join QR code on a private Facebook group and ask
students to scan to get access to a discussion board or a topic in Flipgrid to look at
directions of a speaking activity and complete the speaking activity at any time they

chose or were available as long as they met the expected deadlines.

B) Line
In this stage, Line private group was used as a learning management system
(LMS) especially for students who were not frequently active on Facebook. It could
be used to remind students about an asynchronous speaking task posted on Facebook
private group. Furthermore, it could increase interaction between a teacher and a

student as some students may need teacher’s guidance or clarification.

C) Flipgrid
Flipgrid is a free, simple, and accessible video discussion platform which
enables a teacher to create a grid and a topic or a discussion prompt as an assignment
for students to complete by recoding a video and posting the video as a response to

the teacher’s questions or assignment.
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It should be noted that a grid is like a message board where a teacher can pose
questions or assignment in the gird called “a topic”, and students can record a video
and pose it to respond to the questions or assignment.

Students can get access to a topic created by a teacher with a link or QR code,
and they are required to use their emails. Each grid can collect an unlimited number of
topics and each topic can collect an unlimited number of responses. Topics can be
text-based or other resources such as a video, an image, or an attachment. A teacher
can customize security settings to protect students’ privacy.

Students can record a video to respond to a topic via the Flipgrid application or
a website with any camera-enabled device or by uploading a previously recorded
video. A teacher can determine and set a video length of students’ response from 15
seconds to 5 minutes. Students can answer and discuss with other students’ videos or
responses by recording a video or typing a message to post.

In this study, in the first Activate stage, Flipgrid was used as a tool for students
to get an English speaking task with written instructions and record a video of their
English speaking performance to response to a teacher’s questions or task called “a
topic” in the app. Flipgrid enabled students to edit, name, and add special effects such
as color effects and emoji to their videos which promote their creativity. After
students finished recording and editing their videos, they were required to upload and
post on the discussion board. Then they could ask questions and/or discuss with their
friends and a teacher in the comment section if the teacher set the topics and
comments to be public. On the other hand, if the teacher set the topics and comments
to be private, each student would receive teachers’ feedback and comments

individually and privately through their email submitted by Flipgrid’s Gmail account.
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However, students could not answer or respond to teachers’ feedback and comments
through their email submitted by Flipgrid’s Gmail account.

Flipgrid also enables a teacher to create and customize a scoring rubric to assess
and give online feedback to students’ uploaded video. In this study, after all students
uploaded their videos, a teacher would watch their videos, assess them, provide

scores, and give feedback.

3. S (Study)

In the Study stage with a synchronous learning online delivery mode, students
studied language features and errors made by them in the previous speaking activity.
Zoom, Facebook, Microsoft PowerPoint, Kahoot, Quizizz, and Padlet were used to
provide students virtual, interactive, engaging, and fun synchronous online learning

experience.

A) Zoom
Zoom is a videotelephony software program offering three main features which
are one-on-one meetings, group video conferences, screen sharing, and recording
sessions.
In the Study stage, online learning and teaching were conducted via Zoom. All
students were required to join the synchronous online class for 50 minutes once a

week.
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B) Facebook
In the Study stage, Facebook private group allowed students to download the

learning materials and upload their tasks if needed.

C) Line

In this stage, Line private group was used as a learning management system
(LMS) especially for students who were not frequently active on Facebook. It
enabled teachers to share files, slides, and resources of learning content, language
features, exercises, and student’s points for improvement for students who were not

frequently active on Facebook.

D) Microsoft PowerPoint
Microsoft PowerPoint is a presentation program used to present learning
content, language features, exercises, and student’s points for improvement in online

learning environment using Zoom in the Study stage.

E) Kahoot
Kahoot, a game-based website and application, was used to conduct multiple-
choice quizzes to measure students’ vocabulary and language expressions knowledge

before they studied.
Questions were projected on a shared screen while students respond the
questions with their devices such as smartphone, tablet, or computer. Kahoot could

give students instant right-or-wrong feedback on students' devices and on the class
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screen. Kahoot could create an interactive, engaging, fun, and game-like learning

environment.

F) Quizizz

Quizizz, a game-based website and application, was used to administer
multiple-choice quizzes to measure students’ vocabulary and language expressions
knowledge.

Students could see both questions and answers on their own devices. Quizizz
could provide students immediate feedback right-or-wrong feedback on students'
devices. Furthermore, a teacher could also customize feedback for students after each
question on the quiz with memes that would demonstrate based on right or wrong
answers. Quizizz offered an interactive, engaging, fun, and game-like learning
environment. Quizizz could be launched for self-paced learning or homework by

sharing the link to students.

G) Padlet

Padlet is an online notice board tool that enables students and teachers to
collaborate online by posting notes on a page or a digital wall. The notes posted can
include texts, links, videos, voice recordings, images, and document files.

In the Study stage, Padlet was used to allow students to share their responses,

opinions, and ideas toward specific issues, questions, and matters.
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4. A (Activate)

In the second Activate stage, with an asynchronous online learning delivery
mode, students were asked on a private Facebook group to activate their language
features by doing a speaking activity after they studied language features and knew
their points for improvement by using Flipgrid to record a video of their speaking
performance until they got the best one, uploaded the video, and submitted it on the

discussion board in Flipgrid.

A) Facebook
Facebook private group was used as a learning management system (LMS)
which enabled a teacher to share a join QR code on a private Facebook group and ask
students to scan to get access to a discussion board or a topic in Flipgrid to look at
directions of an English speaking activity and complete the English speaking activity

at any time they chose or were available as long as they met the expected deadlines.

B) Line
In this stage, Line private group was used as a learning management system
(LMS) especially for students who were not frequently active on Facebook. It could
be used to remind students about an asynchronous English speaking task posted on
Facebook private group. Furthermore, it could increase interaction between a teacher

and a student as some students may need teacher’s guidance or clarification.
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C) Flipgrid
In the second Activate stage, Flipgrid was still used as a tool for students to get
access to an English speaking task with written instructions and record a video of their
English speaking performance to response to a teacher’s question or task called “a
topic”. After students finished recording and editing their videos, they were required
to upload and post on the discussion board. After all students uploaded their videos, a
teacher would watch their videos, assess them, provide scores, give feedback, and

evaluate whether their English speaking performances had been improved or not.

3.5.5 Units Plan
The study covered eight units taking 10 weeks to complete. Within these 10
weeks, the data collected were sufficient and comprehensive enough to answer two

research questions in this current study.

3.6 Research Instruments
In this study, there are five main research instruments which are pre-test, post-

test, scoring rubric, a questionnaire, and interview questions.

3.6.1 Speaking Pretest and Posttest

In order to measure the effects of the online EASA instructional model on the
speaking ability of Thai EFL secondary students in eleventh grade, English speaking
pretest/ posttest, sharing the same items, was developed by adopting and adapting

from a Cambridge Assessment English speaking test for B2 First for Schools (FCE)
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as you can see in Appendix | (Cambridge Assessment English, 2015). The English
speaking test with CEFR B2 was selected to test students’ English speaking ability
even Thai ministry of education has set the CEFR target of B1 for graduated twelfth-
grade students because students’ will improve automatically when they acquire
second language “input” which is one step beyond their current stage of linguistic
competence (Krashen, 2009). When students figure out that the level of speaking test
goes beyond their expected CEFR level, they will somewhat try harder to improve
themselves to reach one step beyond their current CEFR level.

The English speaking pretest/posttest consisted of two main parts which were
an interview and a collaborative task. Both parts could be considered as an interactive
speaking task/test as it assessed and evaluated whether students had the ability to
orally communicate in English effectively in their real-life situations or not.

The first part “an interview” was a conversation between a student and an
examiner. The examiner asked the student questions with topic he/she got. The
student may have to provide information about himself / herself, talk about past
experiences, present circumstances, and future plans. In this part, students were
expected to provide information about themselves and express opinions in each topic.

The second part “a collaborative task” was a conversation between a student
and his/her partner. The examiner firstly provided a written prompt with questions to
the students and explained them about the task. The students discussed these together
for three minutes. The examiner would then ask them to make a decision together
about the topic they had been discussing. Both students shared his/her decision orally

after the discussion. In this part, students were expected to exchange ideas, expressing
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opinions, agree and/or disagree, suggest, speculate, evaluate, reach a decision through
discussion.

The pre-test was conducted in the first week while the post-test was conducted
in the twelfth week. The students did the English speaking test individually and in
pairs. Throughout the test, each student’s English speaking performance was recorded
in the form of a video, and the English speaking performance was assessed
individually by using a speaking scoring rubric. The pretest and posttest shared the
same items. Each pair of students had about 15 minutes to do the test in total. It
should be noted that the test time included the time for providing feedback and
explaining the test’s directions. Moreover, each student got the same topic in both
English speaking pretest and posttest so that each student’s scores from both pretest
and posttest can be measured and compared to verify whether students’ English
speaking ability improved or not after they had received the treatment online EASA

instructional model.

3.6.2 Speaking Scoring Rubric

The speaking scoring rubric adapted and developed from IELTS and TOEFL
speaking rubrics were used to evaluate students’ English speaking performance
(Charlie, 2020; Educational Testing Service, 2019b). The criteria of the scoring rubric
included five criteria which were fluency, grammatical range and accuracy,
pronunciation, vocabulary, and content.

Fluency refers to the rate of speech, assessed if the speaker can keep speaking
English without stopping too much. Grammatical range refers to the length of

sentences, measured whether the speaker uses a wide range of English structures or
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not, while accuracy refers to the number of errors the speaker makes, and the effect of

the errors affect communication. Pronunciation refers to the production of sounds

made by the speaker while speaking English. Students were assessed whether their

English speeches were comprehensible or not. Vocabulary refers to the range and

accuracy of words the speaker uses to speak English, measured if the word used is

appropriate, and how well the speaker can use alternative words while speaking

English. Content refers to the subject matter and ideas of the speech, assessed whether

the English speech content is well- developed, coherent, and clear.

Table 7: Speaking Scoring Rubric

The speaking scoring rubric is demonstrated in the table 7 below.

Criteria 4 2 2 1
Fluency Speaks Mostly speaks fluently Usually maintains Has noticeable
fluently with with some hesitation flow of speech but pauses and may
only rare and unevenness uses repetition, self- | speak slowly with
repetition or caused primarily by | correction and/or slow frequent
self-_ rephrasing and speech to keep going. repetition and
correction. groping for words. self-correction.
Gramm Presents Presents content well | Presents content with | Presents content
atical | content clearly. enough to be basic sentence forms basic sentence
Range | Beabletouse | understood. Beableto | and some correct forms but with
and a wide range use the correct sentences. Errors are | limited success or
Accurac | of structuresto | structures to present | [requent made and relies on
y present content | content, though a few _may lead o appareptly
with near grammatical mistakes misunderstanding. memorized
. utterances. Makes
error-free. exist. AUMETOUS errors
except in
memorized
expressions.
Pronunc Has clear, Mostly has clear, Uses a limited range Speech is often
iation understood, understood, and of pronunciation unintelligible due

and correct

correct pronunciation

features.

to frequent
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Criteria 4

3

2

1

pronunciation
with full range
of
pronunciation
features and
precision.

with some precise
pronunciation
features.

Mispronunciation
sometime occurs and
causes some difficulty

for the listener.

mispronunciation.
It is quite difficult
to understand.

Vocabul

Uses a wide
range of
vocabulary to
present and
convey precise
meaning.

ary

Uses a wide enough
vocabulary to present
at length and make
meaning clear in spite
of inappropriacies

Can only convey
basic meaning on
unfamiliar topics.

Makes frequent errors
in word choice.

Only produces
isolated words or
memorized
utterances.

Content

Response is
completely
well-
developed,
coherent, and
clear.

Response is mostly
well- developed and
coherent, but few
ideas/information are
unclear as they lack
elaboration or
specificity.

Response is coherent
to the task, though the
number of
ideas/information
presented are limited
as they lack
elaboration, details
and support.

Limited relevant
response is
expressed. All
ideas/information
lack elaboration,
details and
support. Speaker
may rely heavily
on repetition of
the prompt.

A speaker will not be given any score if he or she makes no attempt to respond, or response is

unrelated to the topic.

Adapted and developed from IELTS and TOEFL speaking rubrics (Charlie, 2020;

Educational Testing Service, 2019b).

3.6.3 Questionnaire

A questionnaire was developed by the researcher based on the theory of EASA

instructional model proposed by Harmer (2007) and previous studies related to online

learning and teaching English speaking online to investigate students’ perceptions

towards learning through the online EASA instructional model, (see Appendix J)

(Adedoyin & Soykan, 2020; Ariani & Tawali, 2021; Arkorful &Abaidoo, 2015;
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Demirbilek, 2014; Fishbane & Tomer, 2020; Flaherty, 2020; Jones, 2018;
Kawinkoonlasate, 2020; King, 2016; Rodrigues & Vethamani, 2015; Manfuso, 2020;
Wulandari et al, 2020).

The questionnaire consists of two parts, and it was designed in two versions,
English and Thai, in order to ensure that participants comprehended all questions
clearly. All students were ensured that they all comprehended each terminology used
in the questionnaire. The questionnaire was distributed to participants at the end of the
course. The results were analyzed quantitatively by the researcher.

The first part of the questionnaire was participants’ personal information
including age, gender, study program, and English speaking proficiency levels.

The second part of the questionnaire comprised 24 closed-ended items in the
form of a four-point Likert scale ranging from strongly disagree to strongly disagree
in order to avoid participants’ neutral answers. Likert scales are advantageous because
they enable researchers to collect more thorough information about participants’
attitudes and perceptions in the form of numerical data (Nunan & Bailey, 2008). The
participants’ responses to each item were analyzed using the program SPSS Statistics
version 28 for descriptive statistics mean and standard deviation (SD), and the results

were interpreted ranging from strongly disagree to strongly agree.

3.6.4 Semi-Structured Interview

A semi-structured interview was conducted in order to investigate participants’
opinions of the online EASA instructional model. The questionnaire was used as the
main research instrument to explore participants’ perceptions as a result of

practicality, convenience, and timesaver to obtain the data. Nevertheless, the data
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acquired from a questionnaire are usually superficial as the findings do not describe
much enough about the target phenomena (Ddornyei, 2007). Therefore, a semi-
structured interview was conducted in order to gain more in-depth data for a better
comprehension of what and how the participants think, feel, and perceive after
receiving the online EASA instructional model. Furthermore, the data obtained from
the interview could be used as an additional source to increase the reliability and
validity of the study.

The six participants of a semi-structured interview were selected based on the
English speaking posttest scores, 2 students with high scores, 2 students with medium
scores, and 2 students with low scores. The semi-structured interview lasted for about
15 minutes per person. Each question in the semi-structured interview, as you can see
in Appendix K, was designed in two versions, English, and Thai, to ensure that
participants comprehended all questions clearly. All participants were ensured that
they all comprehended each term used in each question. The participants’ responses to

each question were analyzed qualitatively by using content analysis.

3.7 The Validation and Evaluation of Instructional Instruments and Research
Instruments

After all instructional and research instruments were developed, the validation
and evaluation of them were carried. In order to ensure the content validity of
instructional instruments and research instruments, six experts in the fields of English
applied linguistics, English language teaching, and assessment and evaluation were
invited to validate the instruments through Item-Objective Congruence (IOC) as you

can see in Appendix M. It should be noted that there were three experts validated
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three instructional instruments, and other three experts validated the research
instruments through Item-Objective Congruence (IOC) according to the following

criteria.

R
IOC—E

IOC means the index of congruence
R means total score from three experts

N means number of experts

Score +1 = The expert is sure the item is appropriate.
Score 0 = The expert is not sure whether the item is appropriate or
inappropriate.

Score -1 = The expert is sure the item is inappropriate

The scores on each item were summed and divided by three of experts in order
to acquire the 10C value for each item. The qualified item should have an IOC value
equal to or greater than 0.5 (Laksana, 2016). On the other hand, if the items in
instructional instruments and research instruments with an 10C value lowered than
0.5, they were revised to make them more valid according to experts’ suggestions.
Data received was analyzed by mean and standard deviation. There were comment
sections on each item provided for the experts to provide written additional comments
on the instructional instruments and research instruments, so the researcher could

revise the inappropriate points or items accordingly.
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3.7.1 The Validation of Instructional Instruments

After all instructional instruments, namely lesson plan, speaking pretest and
posttest, and speaking scoring rubric, had been created, they were sent to three experts
to examine, provide points for improvement, and evaluate whether all instructional

instruments were appropriate or not (see Appendix N).

3.7.1.1 The Validation of Lesson Plan

The lesson plan was provided IOC total score of 0.9547 indicating that the
sequence of lesson plan, the learning outcomes, instructional procedures, activities,
materials, online platform, and online tools were appropriate and valid even there
were two items in the lesson plan evaluation checklist that were received total score of
0.66 (see Appendix N).

The third expert gave 0 to the fifth item in the lesson plan evaluation checklist
“The activities are related to the learning outcomes” as the expert thought that the
activities in the Study stage should allow students to state their difficulties and need,
so the researcher as a teacher in this study could detect their common mistakes
according to the language features in the scoring rubric. Therefore, the teacher could
know what and how to enhance students’ English speaking abilities and performance.
Furthermore, the first expert provided 0 to the seventh item in the lesson plan
evaluation checklist “The time allocation in each instructional procedure is
appropriate”. The first expert recommended that teacher may need to check the
effectiveness of internet access and saw the students’ ability to complete some

specific tasks as it may affect the time to be spent in each activity.
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Due to valid 10OC total score of 0.9547, the lesson plan, learning outcomes,
instructional procedures, activities, materials, online platform, and online tools were
reserved, but all comments and feedback provided by all experts were taken into the
researcher’s consideration as points that were needed to be aware of during the data

collection and the implementation.

3.7.1.2 The Validation of Speaking Pretest and Posttest

The speaking pretest and posttest shared the same items. The speaking
pretest/posttest was given 1OC total score of 0.7475 indicating that the test
appropriate and valid to test participations’ English speaking ability even there were
two items in the speaking pretest/posttest evaluation checklist that were received total
score of 0.66 (see Appendix N).

The third expert gave 0 to the seventh item “Materials are suitable for the test.”
in the speaking pretest/posttest evaluation checklist. The third expert referred to the
Engage stage and explained that this stage was purposed not only to motivate
students’ promptness but also function to elicit background knowledge as well as
provide brief input. Therefore, the third expert suggested that there should be videos,
pictures or other materials provided for test takers in the first part of the speaking test.

Moreover, the third expert gave 0 to the eighth item “Time allocation in each
part is appropriate” in the speaking pretest/ posttest evaluation checklist. The third
expert indicated that the time in the lesson plan in the Activate stage and the time in
the speaking test were different.

As a result of valid 10C total score of 0.7475, most items of the speaking

pretest/ posttest were reserved. All comments and feedback provided by all experts
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were taken into the researcher’s consideration as points that were needed to be aware
of during the data collection and implementation. However, the second part of the
speaking pretest/ posttest was revised as the third expert indicated that the topic of
discussion about “new skills” was okay, but it may not be related to all units stated in
the table 3.6 data collection procedures. Therefore, the researcher revised the topic of
discussion about “new skills” to the topic of discussion about “future vacation plans”

which was more related to what participants studied.

3.7.1.3 The Validation of Speaking Scoring Rubric

The speaking scoring rubric was provided 10C total score of 0.6638 indicating
that the speaking scoring rubric was appropriate and valid, but it was required to be
revised as one item was received total score of 0.33.

The first expert gave -1 to the ninth item ““speaking scoring rubric is appropriate
to assess students” in the speaking pretest/posttest evaluation checklist (see Appendix
N) as the first expert recommended that some of the criteria needed to be revised and
submitted the PDF file of speaking scoring rubric with corrections to the researcher.
Therefore, the researcher revised the speaking scoring rubric as suggested by the first

expert.

3.7.1.4 Reliability of Two Inter-Raters
Apart from validating the speaking pretest/posttest and speaking scoring rubric
through Item-Objective Congruence (I0C), two inter-raters, the researcher and an
English teacher working at a private school in Bangkok, ascertained the reliability of

the results of speaking pretest by using Pearson Correlation Coefficient.
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Table 8: Pearson Correlation Coefficient of Inter-Rater Reliability from

Speaking Pretest

Raters r

R1+R2 991

According to the table 8 above, the overall results of the Pearson Correlation
Coefficient of inter-rater reliability was .991 from speaking pretest grading. The
correlation values indicated that the scores marked by two raters were consistent.

Two inter-raters also ascertained the reliability of the results of speaking protest

by using Pearson Correlation Coefficient.

Table 9: Pearson Correlation Coefficient of Inter-Rater Reliability from

Speaking Posttest

Raters r

R1+R2 979

According to the table 9 above, the overall results of the Pearson Correlation
Coefficient of inter-rater reliability was .979 from speaking posttest grading. The

correlation values indicated that the scores marked by two raters were consistent.
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3.7.2 The Validation of Research Instruments

After all research instruments, namely questionnaire and semi-structed
interview questions, had been created, they were sent to three experts to examine,
provide points for improvement, and evaluate whether all research instruments were

reliable or not (see Appendix N).

3.7.2.1 The Validation of Questionnaire

The questionnaire was provided IOC total score of 0.8276 indicating that the
questionnaire was appropriate and valid (see Appendix N). Nevertheless, the
translation from English to Thai language was the primary issue as there were few
items that were less than 0.5 because these few items could sound unnatural, be
difficult, be incorrect, and cause participants misunderstanding. Consequently, they
were all revised and adjusted according to experts’ comments and feedback.

Furthermore, the first expert also recommended the researcher to provide a brief
explanation of the EASA instructional model and its procedures. The first expert also
emphasized to provide an example of each instructional stage to illustrate and ensure
that all participants comprehended what they were asked about. Therefore, a brief
explanation and an example of the EASA instructional model together with teaching

procedures were added according to the first experts’ suggestions.

3.7.2.2 Reliability of Questionnaire
Apart from validating the questionnaire through Item-Objective Congruence

(10C), scores obtained from 30 students for each item on the questionnaire were
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calculated by using Cronbach’s Alpha in order to assess the internal consistency and

the reliability of the questionnaire.

Table 10: Cronbach’s Alpha Reliability Statistics of Questionnaire

Cronbach’s Alpha Cronbach’s Alpha Based Number of Items
on Standardized Items

851 .861 24

According to the table 10 above, the score of the Cronbach’s Alpha was higher
than .7 which indicate high internal consistency. In this case, a = .851 indicated that

the questionnaire was reliable.

3.7.2.3 The Validation of Semi-Structured Interview Questions

The semi-structured interview questions were provided 10C total score of
0.7475 indicating that the semi-structed interview questions were appropriate and
valid (see Appendix N). Nevertheless, the difficulty of language used possibly
affecting participants’ comprehension, the weird sequence of questions, and the
overlapping question were the main issues that were indicated by experts, so the
researcher decided to revise and adjust all semi-structured questions based on experts’
recommendations to ensure all interviewees comprehended questions well.
Furthermore, it should be noted that the researcher changed the term “hybrid” to
“online” due to an alternation of mode delivery, so all semi-structured interview
questions including the word “hybrid” were changed to online. The revision to both

Thai and English versions were made as follows:
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Original Version

First Revised Version

Second Revised Version

How do you feel about
learning English speaking
using hybrid EASA
instructional model?

WnisouidnedialsdunisGeuna
mudanguTaoms 1 F3luuumsdou

OHININHANNITVOINHYNINTFTOY

HUUWNTUNTTU

Please tell me how you felt

when learning English

speaking using the hybrid
EASA instructional model.
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Please tell me how you felt

when learning English

speaking using the online
EASA instructional model.

Cd =) Y =2 ' @ =)

Llﬂliﬂugﬁﬂf)fﬂﬂvliﬂﬂﬂ1iLiEJ‘L!1{‘I‘,ﬂ
[ Y l

ﬂTH']ENﬂi]“HTﬂﬂﬂ']iclﬁb’gﬂllﬂﬂﬂ'ﬁﬁﬂum‘]ﬂ

4
wuvosu lail

Do you think hybrid EASA
instructional model can help
you in improving English
speaking ability?

o

niFsuAANMIGIUYEAN I8N Ay
mslFuuumsaewesnammanns
YOINOHHMIFTIUMUVUHAUHATUAINNTD
FIWAUIANWEWITONIINITYA

Musangy'la v

2. Do you think you improved
your English speaking ability
when taught in the hybrid
model?

EASA instructional

Why? / Why not?

o

niFsuAAIIMIFoUYANEISINgY Taan s
TyuuumsdeuesuuunauHa U150
FIIWAUIANUEWITON NI
mu18angu 14 Tnw mszmg lanisna

mudanguveninSeudaiann [ msizie

Tamsyanmwidangude liann

2. Do you think you improved
your English speaking ability
when taught in the online

EASA instructional model?

Why? / Why not?

o

nFsUAANMIGIUYANEIINgH Taens
1F3uuuunisaeuesuuueey laiaunse
FIWAUIANVETNITONNTYA

mMu1dangu 14 Ty mszmg lansua

mudanguveinFeudaiann / miwme

Tamsyanpidanguda liann
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Original Version

First Revised Version

Second Revised Version

What are the benefits of
learning English speaking

using hybrid EASA

instructional model?

@ A a ' = o
iniseudaiies lsfeilss Tewivesnis
- @ Y
Fouwanwoangy Taemsldglunoms
AOUDTHIAWHANN1TVOIN BN oY

HUUWNTUNTTU

Follow up Question from the
Second Question

What benefits did you obtain

when you learnt English
speaking using the hybrid
EASA instructional model?

How was the onsite learning?
How was the online learning?
How were the technological

tools?
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Follow up Question from the
Second Question

What benefits did you obtain

when you learnt English
speaking using the online
EASA instructional model?

How was the asynchronous
online learning? How was the
synchronous online learning?
How were the technological
tools?
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o 9 1
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What are the problems or
the difficulties of learning
English

speaking  using

hybrid EASA instructional

What  problems or the

difficulties did you encounter

when you learnt English

speaking using the hybrid

What  problems or the

difficulties did you encounter

when you learnt English

speaking using the online
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Original Version

First Revised Version

Second Revised Version

model?
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EASA instructional model?
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EASA instructional model?
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According to the table 11 above, the first original question was revised and
adjusted based on the expert’s suggestions. The first expert recommended that it
would be good to start with a broad statement asking participants to tell their
perceptions since one feature of a semi-structured interview was mainly involved
eliciting narratives from the participants. The third expert thought that the question
could be hard for interviewees when asked to explain their feelings toward unfamiliar
concepts, so the researcher tried to ensure that all interviewees comprehended all
concepts by explaining all participants about the online EASA instructional model in
the orientation and by showing them an infographic of the instructional model with a
brief explanation while interviewing them.

As shown in the table 11, the second original question was slightly revised
based on the expert’s recommendations. The first expert suggested adding “Why? /
Why not?” to the question because it allowed the researcher to find out more

information and it enabled the participants to elaborate more on certain issues.
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According to the table 11, the third original question could be somewhat
problematic. The first expert recommended that the researcher might get the answers
to this question if the participants felt that their speaking ability had improved. The
first expert also pointed out that it would be weird if the participants answered “no” in
this question and were still asked to talk about the benefits. Therefore, this question
should be asked as a follow-up question instead of the participant’s answer to the
second question was “yes”. The first expert also indicated adding more follow-up
questions to get more information from the students. The second expert thought the
answers obtained from the second question may be overlapped with the third
question. The third expert asked to adjust some Thai words to make the statement
more natural and comprehensible. Consequently, the third question was used as a
follow-up question if the interviewees answered “yes”, and the language used in this
question was revised based on the expert’s suggestions to ensure that it was natural
and understandable to the interviewees. “How was the onsite learning?”, “How was
the online learning?” “How were the technological tools?” were added to gain more
information from the interviewees. These three questions were adjusted later as a
result of an alternation of mode delivery.

As shown in the table 11, the Thai language used of the fourth original question
was revised based on the third expert’s suggestion. It should be noted that the
researcher changed the term “hybrid” to “online” due to an alternation of mode

delivery of this study.
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3.7.2.4 Reliability of Semi-Structured Interview Data

Member checking or respondent validation was used to assess and check the
reliability and accuracy of the qualitative data obtained from the semi-structured
interview. Written scripts and answers indicating each theme of students’ perceptions
toward learning through the online EASA instructional model were sent back to each
student who participated in the semi-structured interview in order to check whether
the researcher’s interpretation was correct or not. All students reported the
researcher’s interpretation was right as it matched their perceptions toward learning

through the instruction.

3.7.3 Pilot Study

After all instructional instruments were verified by the three experts, the pilot
study was conducted for two weeks before the main study to see the effectiveness,
points for improvement, and challenges of the instruments.

The pilot instruction was conducted before the main study with 6 eleventh
grade secondary students in the first semester of academic year 2021 at a public
school in Nakhon Pathom, Thailand. It should be noted these students did not
participate in the main study. They came from different study programs, 2 students
from Science-Mathematics program, 2 students from English-Mathematics program,
and 2 students from English-French program. The pretest was firstly conducted to
evaluate students’ English speaking performance, and the Flipgrid workshop was
conducted after all students completed the English speaking pretest in the first week.

After that the lesson plan of the eighth unit “Talking about future vacation plans” was
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implemented in the second week. The revision of the English speaking pretest and the

lesson plan will be discussed in the following section.

3.7.4 Revision of Instructional Instruments after Conducting Pilot Study

After the pilot study had been completed, there were two matters that were
required to be revised and be aware of.

First, the time allocation of the speaking pretest/posttest was adjusted from 10
minutes to 15 minutes for each pair of students as the test time was overconsuming. It
was necessary for the researcher to explain to each pair of students about the English
speaking pretest even all the information needed was provided to them before
completing the speaking pretest. Moreover, students requested the researcher to
provide them immediate feedback after they completed the English speaking pretest,
so 10 minutes was not enough. It should be noted that the English pretest/posttest time
was still the same. Each pair of students had about 10 minutes to complete the
speaking test, but an explanation of the test and immediate feedback for 5 minutes
were required. Therefore, it took 15 minutes in total for each pair of students to
complete the English speaking pretest/posttest for the main study.

Second, the researcher needed to ensure that all students could use the
technological tools with their current learning devices. All students in the pilot study
could use Flipgrid via their smartphones, but when they studied in the synchronous
online class, one student struggled to use Kahoot at first as she needed to use two
learning devices, one for watching the picture and question and another one for

selecting the answer choice.
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Consequently, this issue raised the researcher’s awareness about the readiness
of students to use technological tools. In the main study, the researcher tried to ensure
that all students could use the technological tools with learning devices they had. All
students could use Kahoot, but they preferred Quizizz as they could use only one

learning device to play the quiz in the synchronous online class.

3.8 Data Collection

This study took approximately 12 weeks. Before collecting data, every student
was informed about the study in detail, and a consent form in the Thai language was
distributed to all students online to inform their parents about the study and data
collection and ask for their permission. The pretest was conducted before the
treatment while the posttest was used to investigate students’ learning results for
summative assessment. The time for the English speaking pretest and posttest were
about 4 hours as each pair of students had 10 minutes to complete the speaking
pretest/posttest and 5 minutes to receive immediate feedback from the examiner. The
online EASA instructional model was implemented with eleventh-grade students for
10 weeks with 8 units, and each week had three asynchronous online learning
activities and a 50-minute synchronous online learning once a week. In the second
week, an orientation and Flipgrid workshop with the topic of self-introduction were
conducted to ensure that all students knew how Flipgrid functions and how they could
use Flipgrid to record a video, edit, and submit to the researcher. The questionnaire
was distributed to all students in the form of Google Forms online at the end of the
course to investigate their perceptions towards learning through the online EASA

instructional model. After all students completed their English speaking posttest, six
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students were selected, and a semi-structured interview was conducted online in order

to investigate their perceptions towards the online EASA instructional model in depth.

The table 12 below demonstrates the summary of data collection procedures.

Table 12: Data Collection Procedures

Week Procedures/Plan Production
1 Pretest Pretest scores
2 - An orientation An ability to

- Flipgrid workshop use Flipgrid
- Self introduction

Unit 1: Describing your daily routines and Speaking
expressions of time performance

3 - Unit 1: Describing your daily routines and expressions Speaking
of time performance

4 - Unit 2: Talking about people and describing people Speaking
performance

5 - Unit 3: Describing occupations Speaking
performance

6 - Unit 4: Asking for information Speaking
performance

7 - Unit 5: Talking about things you did Speaking
performance

8 - Unit 6: Story telling Speaking
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Week Procedures/Plan Production
performance

9 - Unit 7: Describing cities and introducing your Speaking
hometown performance

10 - Unit 7: Describing cities and introducing your Speaking
hometown performance

11 - Unit 8: Talking about future vacation plans Speaking
performance
12 Posttest Posttest scores
12 Questionnaire (Online) Students’
Semi-structured interview (Online) perceptions

3.9 Data Analysis

The data analysis involved both quantitative and qualitative data. The table 13

below illustrates the summary of data analysis divided by the two research questions.

Table 13: Summary of Data Analysis

Research Questions

Research Instruments

Analysis Methods

1. To what extent does the
online EASA instructional
model enhance the

speaking ability of Thai

EFL students?

A.) Speaking Test

(Pretest and Post Test)

B) Speaking Scoring Rubric

A.) Mean and Standard
Deviation (SD)
-Test

B) T (Paired

Sample Test)
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Research Questions Research Instruments Analysis Methods
2. What are students’ | A.) Questionnaire A.) Mean and Standard
perceptions toward Deviation (SD)

learning through the online

EASA instructional

model? B.) Semi-structured B.) Content Analysis

interview

3.9.1 Data Analysis for the First Research Question

The results from the speaking pretest and posttest were analyzed to reveal the
effects of the online EASA instructional model in enhancing the English speaking
ability of eleventh-grade students. The pretest and posttest scores were analyzed by
mean scores and dependent t-test using SPSS statistics version 28 to prove whether
the score difference was statistically significant or not. Students’ English speaking
performance from the English speaking pretest and posttest was measured and
assessed by using a speaking scoring rubric with five main criteria which were

fluency, grammatical range and accuracy, pronunciation, vocabulary, and content.

3.9.2 Data Analysis for the Second Research Question

The results from the questionnaire in the form of Google Forms were analyzed
quantitively by mean and standard Deviation (SD) using SPSS statistics version 28
while students’ responses from the semi-structured interview were analyzed

qualitatively by using content analysis.
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In summary, this thesis chapter begins with research design and ends with data
analysis. This study aims to investigate the effects of the online EASA instructional
model in enhancing Thai EFL students’ English speaking ability and students’
perceptions toward learning through the instruction. After all instructional and
research instruments were created, the validation and evaluation of them were carried,
and the pilot was conducted before collecting the data in the main study. After the
pretest and ten weeks of the instruction, the English speaking posttest was held, and
the questionnaire was distributed online later. Students’ English speaking scores from
the speaking pretest and posttest were analyzed by mean scores and dependent t-test
using SPSS statistics version 28 to prove whether the score difference was statistically
significant or not. The students’ responses from the questionnaire were analyzed
quantitatively to find out students’ perceptions toward learning through the online
EASA instructional model. On the other hand, the semi structured interview with six
interviewees was conducted online after completing the English speaking posttest,
and the students’ responses to each interview question were analyzed qualitatively to

find out their perceptions toward learning through the instruction.
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CHAPTER IV
FINDINGS

This thesis chapter presents the findings of this current study concerning the
effects of online EASA instructional model on Thai EFL secondary students’
speaking ability and their perceptions toward learning through the instruction. In this
thesis chapter, the findings are presented in two parts regarding the research questions
which are the analysis of the effects of the online EASA instructional model on
students’ speaking ability and the analysis of the students’ perceptions towards
learning through the online EASA instructional model.

The first part of this thesis chapter is the analysis of the effects of the online
EASA instructional model on students’ English speaking ability which relates to the
first research question “To what extent does the online EASA instructional model
enhance the speaking ability of Thai EFL students?” In order to answer this research
question, quantitative results obtained from the comparison of their English speaking
pretest and posttest mean scores are provided to demonstrate the effects of online
EASA instructional model on students’ English speaking ability whether the
instruction can increase students’ English speaking scores significantly or not.

The second part of the findings is the analysis of students’ perceptions toward
learning through the online EASA instructional model which relates to the second
research question “What are students’ perceptions toward learning through the online
EASA instructional model?”. In order to answer this research question, quantitative

results obtained from the questionnaire and qualitative data obtained from the semi-
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structured interview were reported to reveal students’ perceptions toward learning

through the online EASA instructional model.

4.1 The Analysis of the Effects of Online EASA Instructional Model on Students’
Speaking Ability

The speaking scoring rubric, focusing on five criteria which are fluency,
grammatical range and accuracy, pronunciation, vocabulary, and content, was used to
evaluate students’ speaking performance from the English speaking pretest and
posttest. The score ranged from 0-4 for each criterion. The speaking pretest/posttest
consisted of two parts which were an interview and a collaborative task (see
Appendix 1), and each part had a maximum score of 20. Consequently, each student
could gain a minimum score of 0 and a maximum score of 40.

In order to analyze the effects of the online EASA instructional model on
students’ English speaking ability, a comparison analysis of overall English speaking
pretest and posttest mean scores of all 30 eleventh grade secondary students was

carried out. The next section will demonstrate the results.

4.2 The Effects of Online EASA Instructional Model on Students’ Speaking
Ability

Research Question 1: To what extent does the online EASA instructional model
enhance the speaking ability of Thai EFL students?

Hypothesis: After learning through the online EASA instructional model, the
students’ English speaking posttest scores will be significantly higher than the English

speaking pretest mean scores.
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The table 14 below demonstrates the descriptive statistics of 30 students’
English speaking pretest and posttest scores. It provides minimum scores, maximum

scores, mean scores, standard deviation, and the results of paired sample t-test.

Table 14: Descriptive Statistics of Students’ Speaking Pretest and Posttest

Scores.

Test N Min (40) Max (40) X S.D. t. Sig.
Pretest 30 19 37 28.63 4,795 14.099 0.01
Posttest 30 24 39 34.36 4.004
*p <0.05

According to the results of paired sample t-test in the table 14 above, it
demonstrates that students gained significantly higher English speaking posttest mean
scores than English speaking pretest mean scores at a level of 0.05 (= 14.099,
p<0.05). The mean score of the pretest was 28.63 (S.D. = 4.795) while the speaking
posttest mean scores was 34.36 (S.D. = 4.004). These results imply that the first
hypothesis was accepted. Consequently, it can be said that students’ English speaking
ability improved significantly after they had participated and learnt through the online

EASA instructional model.
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Table 15: Descriptive Statistics of Students’ Speaking Pretest and Posttest

Scores in Each Aspect of Speaking Ability

Aspect Pretest Posttest

t. Sig.

X S.D. X SD

Fluency 5.53 1.47 7.16 0.98 8.14 0.01
Grammatical 5.43 1.19 6.53 1.04 5.67 0.01
Range and
Accuracy
Pronunciation 6.30 1.02 6.83 1.05 4.00 0.01
Vocabulary 5.46 0.81 6.66 0.84 741 0.01
Content 5.66 1.15 7.30 0.95 9.27 0.01
*p < 0.05 N=30

In order to demonstrate the development of students’ English speaking ability,
the table 15 above was summarized and illustrated the quantitative data in each aspect
of English speaking ability in the current study.

According to the results of paired sample t-test in the table 15 above, they
indicate that students gained significantly higher English speaking posttest mean
scores than English speaking pretest mean scores at a significant level of 0.05 in all
aspects of English speaking ability namely fluency, grammatical range and accuracy,
pronunciation, vocabulary, and content. The highest posttest mean score of the aspect
of English speaking ability was “content”, and it can imply that students could
strongly improve their speech content as it was more well-developed, more coherent,

and clearer than their speech content in the pretest. The second highest posttest mean
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score of the aspect of English speaking ability was “fluency”, and it can imply that
students could strongly improve their English speaking fluency as they could speak
English more fluently with only rare repetition or self-correction.

Hence, the hypothesis, which stated that the students’ English speaking posttest
scores will be significantly higher than the English speaking pretest mean scores after

learning through the online EASA instructional model, was accepted.

4.3 The Analysis of Students’ Perceptions toward Learning through Online
EASA Instructional Model

Quantitative results obtained from the questionnaire and qualitative data
obtained from the semi-structured interview were analyzed and reported to reveal
students’ perceptions toward learning through online EASA instructional model

The questionnaire consists of two parts, and it was designed in two version,
English and Thai, in order to ensure that participants comprehended all questions
clearly. All students were ensured that they all comprehended each term used in the
questionnaire. The questionnaire in Thai was distributed to participants at the end of
the course. The first part of the questionnaire was participants’ personal information
including age, gender, study program, and English speaking proficiency levels. The
second part of the questionnaire comprised of 24 closed-ended items in the form of a
four-point Likert scales ranging from strongly disagree to strongly agree in order to
avoid participants’ neutral answers. The participants’ responses to each item in the
questionnaire were analyzed using the program SPSS Statistics version 28 for
descriptive statistics mean and standard deviation (SD), and the results were

interpreted ranging from strongly disagree to strongly agree.
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A semi-structured interview was conducted in order to gain more in-depth data
for a better comprehension of what and how the participants thought, felt, and
perceived after learning through the online EASA instructional model. The six
participants of a semi-structured interview were selected based on the English
speaking posttest scores, 2 students with high scores, 2 students with medium scores,
and 2 students with low scores. The semi-structured interview lasted for about 15
minutes per person. Each question in the semi-structed interview, as you can see in
Appendix K, was designed in two versions, English, and Thai, to ensure that
participants comprehended all questions clearly. All participants were ensured that
they all comprehended each term used in each question. The participants’ responses to

each question were analyzed qualitatively by using content analysis.

4.4 Students’ Perceptions toward Learning through Online EASA Instructional
Model

Research Question 2: What are students’ perceptions toward learning through

the online EASA instructional model?

4.4.1 Quantitative Data
The questionnaire was done to collect the quantitative data to investigate
students’ perceptions toward learning through the online EASA instructional model,

and the results are demonstrated in the table 16 below.
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Table 16: Students’ Perceptions toward Learning through Online EASA

Instructional Model Questionnaire

Areas of perception Questionnaire  Mean SD  Meaning
items

1. Online EASA instructional model 1-24 3.33 0.261 agree

2. EASA instructional model 1-14 3.45 0.291 agree

3. Online learning 15-24 3.11 0.344 agree

According to the table 16, online EASA instructional model gained the mean
score at 3.33 (SD = 0.261) which indicates that students mostly had positive
perceptions toward learning through the online EASA instructional model.

In terms of EASA instructional model, it gained the mean score at 3.45 (SD =
0.291) which means that students had quiet positive perceptions as they agreed this
instructional model was beneficial for them in learning English speaking.

As shown in the table 16, in terms of online learning, it gained the mean score
at 3.11 (SD = 0.344) which means that most students had positive perceptions with
online learning even there were 11 students who disagreed, and one student who
strongly disagreed that online learning responded more appropriately to their learning
styles in comparison to conventional learning (item 21). Therefore, it can be said that
these 12 students preferred conventional learning.

In regard to the results of each item from the questionnaire, all 24 items were
created in 4 Likert-scale questionnaire type to collect students’ perceptions after
learning through the instruction. The scores were interpreted into 4 levels: 1.00-1.49

means strongly disagree, 1.50-2.49 means disagree, 2.50-3.49 means agree, and 3.50-
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4.00 means strongly agree. The quantitative results of the questionnaire demonstrating
students’ perceptions toward learning through online EASA instructional model could
be divided, elaborated, and demonstrated into 5 areas of perceptions namely, Engage
stage, the first Activate stage, Study stage, the second Activate stage, and online
learning. All the five areas of perceptions will be demonstrated and elaborated in the
following tables below. Furthermore, the summary and implication of students’
perceptions toward learning through the online EASA instructional model, which

based on the results of the questionnaire, will also be made respectively.

Table 17: Students’ Perceptions toward Learning through Engage Stage

Questionnaire items Mean  SD Meaning

1. | can learn English speaking better and more 3.50  0.508 strongly agree

successful if | am engaged in what | am learning.

2. When | am engaged properly in learning English  3.43  0.504 agree
speaking, my participation in a speaking activity
in the Activate and my participation in learning

English speaking in the Study stage are increased.

3. My English speaking performance and learning 3.23  0.626 agree
English speaking will not be effective and
productive if I am not emotionally engaged with

what is occurring in the learning process.

Total mean score 338 0411 agree

As shown in the table 17 above, students had positive perceptions with Engage

stage in EASA instructional model (item 1-3) as all three statements gained the mean
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scores at 3.50 (SD = 0.508), 3.43 (SD = 0.504), and 3.23 (SD = 0.626) respectively.

The highest mean score for Engage state was the first item as students strongly agreed

that they could learn English speaking better and more successful if they were

engaged in what they were learning.

Table 18: Students’ Perceptions toward Learning through the First Activate

Stage

Questionnaire items

Mean

SD

Meaning

4. | have an opportunity to practice English speaking
and try out authentic language use with little or no

restriction

5. I have an opportunity to use English language in a
free and communicative way in doing exercises and

activities as | am capable of.

6. | become more autonomous with my use of features
of English language when | have chances to activate
the various features of English language | have in my

brain.
7. | become an autonomous English language learner
and user as | can use words and phrases to speak

systematically and fluently without thinking too much

Total mean score

3.43

3.66

3.53

3.20

3.45

0.504

0.479

0.507

0.550

0.360

agree

strongly agree

strongly agree

agree

agree
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According to the table 18 above, students also had positive perceptions with the

first Activate stage (item 4-7) as all four statements gained the mean scores at 3.43

(SD = 0.504), 3.66 (SD = 0.479), 3.53 (SD = 0.507), and 3.20 (SD = 0.550)

respectively. The highest mean score for the first Activate stage was the fifth item as

students strongly agreed that they had an opportunity to use English language in a free

and communicative way in doing exercises and activities as they were capable of.

Table 19: Students’ Perceptions toward Learning through Study Stage

Questionnaire items

Mean

SD

Meaning

8. | am taught what | lack and/or need to learn
more in order to improve my English speaking

ability and performance.

9. The link between what | need to learn and what
| am taught is more obvious in comparison to the

conventional teaching approach.

10. The Study stage is beneficial as it provides me
an opportunity to work on language features that
cause me difficulties and distinct errors in the

speaking activity in the previous stage “Activate”.

11. The Study stage provides me an opportunity to
work on the English language features,
consolidate my learning, and improve my English
speaking skills in order to improve my English

speaking ability and performance.

Total mean score

3.60

3.43

3.50

3.53

3.51

0.498

0.504

0.508

0.507

0.414

strongly agree

agree

strongly agree

strongly agree

strongly agree
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As shown in the table 19 above, students had very positive perceptions with

Study stage (item 8-11) as all four statements gained the mean scores at 3.60 (SD =

0.498), 3.43 (SD = 0.504), 3.50 (SD = 0.508), and 3.53 (SD = 0.507) respectively.

The highest mean score for Study stage was the eighth item as students strongly

agreed that they were taught what they lacked and/or needed to learn more in order to

improve their English speaking ability and performance.

Table 20: Students’ Perceptions toward Learning through the Second Activate

Stage

Questionnaire items

Mean

SD

Meaning

12. | can repeat doing the same speaking activity well
in the second time after | have digested the corrections
to the English language | used in the first speaking

activity in the first time.

13. This Activate stage is beneficial as it offers me an
opportunity to improve my speaking performance by
trying to complete the speaking activity again after |
learned English language features and how to deal
with mistakes | made before in the previous stage.

14. My English speaking ability and performance are

enhanced.

Total mean score

3.36.

3.43

3.43

3.41

0.490

0.504

0.504

0.388

agree

agree

agree

agree
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According to the table 20, in the second Activate stage of EASA instructional
model, students had positive perceptions with the second Activate stage (item 12-14)
as all three statements gained the mean scores at 3.36 (SD = 0.490), 3.43 (SD =
0.504), and 3.43 (SD = 0.504) respectively. The mean scores of the thirteenth
statement and fourteenth statement were equivalent which mean students agreed that
this second Activate stage was beneficial as it offered them an opportunity to
improve their English speaking performance by trying to complete the English
speaking activity again after they learned English language features and how to deal
with mistakes they made before in the previous stage, and they also agreed that their

English speaking ability and performance were enhanced after completing all stages.

Table 21: Students’ Perceptions toward Learning through Online Learning

Questionnaire items Mean SD Meaning

15. Online learning allows me to practice speaking at 3.10 0.547 agree

my own time and pace.

16. Online learning can overcome time constraints in  3.30 0.595 agree

English speaking practice.

17. Online learning is more learner-centered as | can 3.30 0.595 agree

control my own learning at my own pace and time.

18. Online learning decreases the fear and anxiety of 2.90 0.547 agree
making mistakes and looking foolish while speaking

English.

19. Online learning helps me to be more confident in 2.93 0.583 agree

speaking English.
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Questionnaire items

Mean

SD

Meaning

20. Online learning can give me rich interactive
multimedia input such as authentic video, audio, texts,
and visuals/graphics with meaningful content related to

my needs and interests.

21. Online learning responds more appropriately to my

learning styles in comparison to conventional learning.

22. The use of technology in online learning can give
me just-in-time support by providing immediate
feedback within the online material, handout, or email
messages, by having a video conference, and by putting

various learning tools at my disposal.

23. Online learning encourages  my discovery and

fosters me to become an autonomous learner
24. In comparison to conventional learning, my needs
and distinct errors are taken more closely into account

by a teacher in online learning.

Total mean score

3.26

2.63

3.36

3.23

3.10

3.11

0.639

0.668

0.490

0.626

0.661

0.344

agree

agree

agree

agree

agree

agree

For online learning (item 15-24), according to the table 21 above, the highest

mean score, 3.36 (SD = 0.490), was the twenty-second item as students agreed that

the use of technology in online learning could give them just-in-time support in by

providing immediate feedback within the online material, handout, or email messages,

by having a video conference, and by putting various learning tools. Next, the mean
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scores of the sixteenth statement and seventeenth statement, 3.30 (SD = 0.595) were
equivalent which mean students agreed online learning allowed them to practice
English speaking at their own time and pace, and it could overcome time in English
speaking practice. The third highest mean score, 3.26 (SD = 0.639), were the
twentieth item as students agreed that online learning could give them rich multimedia
input such as authentic video, audio, texts, and visuals/graphics with meaningful
content

In summary, based on the results from the questionnaire, it can be said that
students had positive perceptions towards learning through the online EASA
instructional model as it could increase their learning engagement, provide them an
opportunity to practice speaking with little or no restriction at their own time and
pace, give them a chance to improve their speaking performance by trying to
complete the same speaking activity again, deal with their psychological factors, give
them rich interactive multimedia input, foster them to become an autonomous

learner, and enhance their English speaking activity significantly.

4.4.2 Qualitative Data

Apart from quantitative data analysis, qualitative data were collected by
conducting a semi-structured interview to investigate students’ perceptions toward
learning through the online EASA instructional model in order to gain more in-depth
data for a better comprehension of what and how the participants thought, felt, and
perceived. Six participants were selected based on their performance from the posttest
scores, including 2 high-performance, 2 medium-performance, and 2 low-

performance participants. Each question in the semi-structed interview, as you can see
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in Appendix K, was designed in two versions, English, and Thai, to ensure that
participants comprehended all questions clearly. The interview was conducted in Thai
to ensure the understanding of participants, and it lasted about 15 minutes for each
participant. All participants were ensured that they all comprehended each term used
in each question. The participants’ responses to each question were analyzed
qualitatively by using content analysis by grouping themes, and each theme emerged

from the semi-structured interview will be discussed in the following sections.

4.4.2.1 Perceptions toward Learning through Online EASA
Instructional Model

All six students from the semi-structured interview reported that they had
positive perceptions and feelings toward learning through the online EASA
instructional model, and they all agreed that their speaking ability improved after
learning through this online instructional model. Nevertheless, difficulties
encountered by students when learning through this online instructional model were
also reported. Consequently, each theme concerning both advantages and

disadvantages of the model will be discussed in the following sections.

4.5 Positive Perceptions toward Learning through Online EASA Instructional
Model

4.5.1 Encouraging Discovery
Students thought that the online EASA instructional model could encourage

their discovery. One student added that learning online through this model did not
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only encourage her discovery but also foster her to become an autonomous learner.
The excerpts are demonstrated below.
Student #6(low speaking scores): “suuyumsaeuiitelinydoanniuiuniudaons

' ' ~ o o Y q 9 A & 3y v o o o A
DYNITU @3uﬂﬂ7ﬂ7iﬂjwﬁwaﬁ?iﬁﬂﬂdﬁuﬁj?Wﬂ7“ﬁﬂdﬂ?7ﬂﬂﬂlﬁu Wynwaqw1wayauazﬂ7ﬂwwxwau7maﬂ

N
019138

“This instructional model encouraged my discovery and knowledge search.
For example, when the teacher posted something on Facebook and asked us to
share ideas and opinions, | had to search for information and vocabulary to
answer the teacher.”

Student #1 (high speaking scores): “nydssiinasdanmuazdiing o1wsedoslimaam
e | s ~ s o 99 v 4 @ vy o <19y
iAo ue1915d msiseueau laiguyyiln Itnydesianduewazmanuideduewndudy

“l had to think of the language and vocabulary and search for further
knowledge to answer and share opinions to the teacher’s task. Learning online
through this model made me become autonomous and search for knowledge

on my own more. ”

4.5.2 Learning Engagement

After learning through the online EASA instructional model, students reported
that they were engaged in learning, the language, and the topic in each task in the
Engage stage. One student added if the topic or discussion activity was interested, he
would extremely like to share his ideas because he could practice his critical thinking

skills. The excerpts are illustrated as follows:
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Student #2 (high speaking scores): “susmlfnyaulalumsiouiiatouasindsnaniiaos
1% mqraiidos¥isznoy

“It made me feel engaged in learning and the topic, and it made me think of

’

the vocabulary and reasons that I had to use.’

Student #3(medium speaking scores): “iuailinudosiindsmnovuazmaniingesuie
ponu luguuy Inud i lipuianaulanelalyluidensenmiidelduniu”

“It made me thought of the answer, vocabulary, and what/how | was going to
explain. It made me feel engaged or paid attention to the topic or the language
use more.”

Student #3(medium speaking scores): “‘wnifdeniemnwinauls nunvzasesnuyi
A & o a1 gk A a S @A 2 L4 P I
aawdAariuaiy msrzdu lddnmsaninnziaiy daiaule deeenuys lemensy

“If the topic or the question was interesting, | would want to share my
opinions more because | could practice my critical thinking skills. The more

the topic was interesting, the more I wanted to share my ideas”

4.5.3 Having an Opportunity to Speak English Freely

Students also indicated that the first Activate stage, asynchronous online
delivery mode, allowed them to activate language features freely by doing speaking
activity. The language features that they activated were what they had in their brains
or what they had already known. Moreover, the fourth student revealed that when she
had a chance to speak English freely and say what she thought, she felt comfortable

and less anxious when she spoke English. The excerpts are demonstrated as follows:



150

Students #1 (high speaking scores): “namynadeuiou wyiansaszunlumsya siyalu
8 A a a mya A o o oa oy & o by %3 ~ 1499
aeisanese 9 wy lildaanensiaiiuaaudieadluda s mszgameasindes G euega

“When | did the speaking activity before studying, | felt free in speaking. I
spoke what | really thought. I did not think or worry how it would be if I spoke
incorrectly because at the end I would have to study anyway.”

Students #2 (high speaking scores): “wyaunsonaludsiinydauas 1mawiinyiae my}
oz siyamuiifiavrs”

“l could speak what I thought, and | could use the vocabulary that | knew

when | spoke. | said what I knew.”

Student #4(medium speaking scores): “nwyi@navisnouiiya armsaalunisya

G

mpisangunyanas lwes msrznyil Tomaldya ludeinuedialufonssumsyadouieu 1 lfnyna
gf‘faaf‘fuz?anflm YR
“l felt comfortable when speaking. My speaking anxiety decreased a lot

because | had a chance to speak what | thought in the first activate stage

enabling me to speak about that topic more easily.”

4.5.4 Having More Opportunities to Speak English to Improve Speaking

Ability

All students reported that they had more opportunities to speak English when
learning through the online EASA instructional model, and the more opportunities to
speak English led them to the improvement of English speaking ability. The excerpts

are illustrated as follows:
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Students #2 (high speaking scores): “nyaaimawamisamsyanimisingyveanyiam
= o < a ) = I3 my o
myznyll Temalumsnanwdanguees dumsznanyiseu Tsausen Inonvzuny i 1§ wan1w16anguiae
4 ’ o< o v Y1y ’ ' v Y 99
onSundaeunsiduia wy Idi5eu3desnaedn Is luudaziide

“l thought my speaking ability improved because | had more opportunity to
speak English. Normally, when 1 studied at school, | rarely spoke English
except giving a presentation in English. Learning through this model made me
realize what/how to say in each topic.”

Student #3(medium speaking scores): “samniy mazgriwumsaeudim i ldyn
mmé”@nf)ymmﬂ; w3 luFaalsesriun i ldwaniyiesngmae”

“l improved because this model provided me a chance to speak English more
as 1 didn’t speak English in my daily life.”

Student #5(low speaking scores): “wysimuiuuznz udnounyyanwsingumy s 2
Tense 1 Present Simple or Present Continuous aeui 185eusueinsdnyi Tonmaluns
1414 tense ‘Zumizyﬂﬁwmnwmﬁmmﬁﬁ: wyﬁm’mgﬁu?a?umizyﬁm7y1é”anqymm'ﬁmsﬂ: 51z 187

v 45, 9
Temalumsaesldmpumasyauniuas

“l improved. In the past, | could only speak English using two tenses which
were Present Simple or Present Continuous. When | studied with you, | had an
opportunity to use various tenses. | believed | was confident to speak English
more because | had a chance to try using language features and speaking
more”

Student #6(low speaking scores): “suuvynisaeuiisauianamyany [das mzindny

"y Y o ~a o o Y A o 7 8 o~ v AT
1 183 Tomalumsyanmdsnguluiiadszd15u we ldwiseurvernsd nymaodTema ldwauindunz
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“This instructional model improved my speaking ability because | normally
did not have an opportunity to speak English in my daily life. When | studied
with the teacher, | had more opportunities to speak English.”

Furthermore, students reported the opportunity to complete the same English
speaking activity again in the second Activate stage could help them improving their
English speaking ability and confidence. The fifth student indicated that she could
compare her English speaking performance before and after studying to prove
whether her English speaking ability really improved or not. The excerpts are
demonstrated below.

Students #2 (high speaking scores): “nannldizouindn laensaiuas i luigfiansa

o Y1 o A o y A o o a S A PP 4’
1!771”‘”?@?13 NHUIHNOUNUITHYIIANTHYAITWAI U Wyﬂnl"liﬂ?’l7ﬂ§)ﬂ5511ﬂ752’yﬂﬂ5@7’7?73\7?74@%%@1711?@7]?7?5

¥ Y
YA = Y = 1.9
o
o

2
siannduag wyianiya laavuuaznayanindus

“After learning grammar and new vocabulary that could be used, it was like |
perceived points for improvement. | could do the second speaking activity
better following the points that | should improve. | felt that | could speak

better and be braver to speak.”

- . { Pz o a ] o
Student #5(low speaking scores): “msiioisdlimanssumsnaneuiounazndausou Ine
o ax = t7 /1 ando ' @ o q¥ = v '
mseaIn lenasims lineuwundedanion Inaany myveuusazium inyaunsadoued [daeusng 1
o ' D] ' oo ~ o A o < 4 ' = o ¥ o ' o
Juuandnesud lnussninnouGouuasaus e MANTUYIougas FIdmTuAImY Ny Ty
< < LD
uagiiulovuue

“I liked that the teacher asked us to do the speaking activity before and after

studying by uploading videos and providing comments on the uploaded videos
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as | could compare my speaking performances before and after studying to see
how they were different and to prove whether my speaking ability improved.
For me, | thought my speaking ability improved, and my confidence when

speaking increased.”

4.5.5 Privacy in Uploading Videos and Receiving Online Feedback

In the first and second Activate stage, with an asynchronous online learning
delivery mode, students were asked to activate their language features by doing an
English speaking activity before and after studying by using Flipgrid to record a video
of their English speaking performance until they got the best one, uploaded the video,
and submitted it on the discussion board in Flipgrid. All students revealed positive
perceptions with Flipgrid privacy features as the Flipgrid privacy features allowed
them to privately upload their videos and receive online feedback from the teacher.
The excerpts are illustrated as follows:

Students #1 (high speaking scores): “;uuyuanuiluaiudvesFlipgridsiliy lifaa

o A ~ ~ ~ P S ys yr o J
l?ﬁ7@ﬁﬂﬁﬂﬁ\7 !Wfﬁz’?\lﬂlll]ﬂﬂﬁ\ﬁ”””fﬁéIﬂﬂﬁj\?llﬁgﬂ“ﬂ@7ﬂ77ﬂ7ﬂ”u Wl.{ﬂ!ﬁf/;fﬁﬂ?Nﬂﬂﬂll?uﬂ']fl’yﬂz’ﬂﬁﬂf\ﬂﬁﬂ

“According to Flipgrid privacy features, I was not anxious when | was
recording a video to submit to the teacher as the feedback was privately
delivered to me. It was only the teacher who could see my video. Therefore, |
felt no pressure every time I spoke.”

Student #4(medium speaking scores): “anmuiudiudalunizsnTnaniaTovasinyiiule

< ~ P o YA 1 a9y
flumm@mnmu WUTWITOUTIUTINMYRA 'Zﬂ@ﬂ?ﬂﬂil
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“The privacy in uploading videos helped me to feel more confident when
speaking English. I could organize my speech better.”

1 . I~ v o o a
Student #5(low speaking scores): “juuvuarmiludiudivesnisénTuanialouazniznou
o9 o o 'Y e oA A BT |
wudmitanuiealumsyanmisingpvesnyanaunsizny Iudeivaiwieousyiuniednduizosns
Yo o oo 4 o g ~ o9y o d AT
Igmdwinenzmiousudnayiavesy msiseugiuuyini linyiulalumsyamnduny

“The privacy in uploading videos and giving comments decreased my speaking
anxiety because I did not have to worry if my friends would see my videos or
judge my vocabulary usage that might like a kindergarten student. Learning
through this model made me feel more confident in speaking English.”

Student #6(low speaking scores): “seunamiluaiudives Flipgriddas dusieannim
foaalumsnauazn s hideuerdues Wnfsuiousuaususs”

“I liked Flipgrid privacy features because it could help reduce my speaking
anxiety, and it made me not to compare myself to others.”

The excerpts above indicate that Flipgrid privacy features in uploading videos
and receiving online feedback could deal with students’ psychological factors

affecting students’ English speaking performance as they reported that they felt more

confident and no or less anxious when speaking English.

4.5.6 Useful Online Feedback
In terms of getting online feedback provided by the teacher, students reported
that the feedback, comments, and points for improvement were useful as they sounded

encouraging and positive. Most importantly, the online feedback could contribute to
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the improvement of their English speaking ability and confidence. The excerpts are

illustrated as follows:

v
=2 Y

Students #1 (high speaking scores): “uy 18%paud lvitozannsari Wmsyaveanyaiu I4d

3

< & < 4 g 24 Y e a2 ' A s @ o 9 ¥
ynganemztlugaan quseduainy luneiiniudagany neuwuaiulyse Tewimsziue i 1y
P A $ 9 & g1
wa lagniuuaziiuloiudens

“l could know points for speaking improvement. Some points were the minor
points or things that | had never known that | spoke incorrectly. I thought the
comments were useful because it made me speak more correctly and feel more

confident when speaking English.”

Student #2(high speaking scores): “Wauuasin Flipgrid s ldwyimaslunsizernisdes

= & ' Y 1 = o Ay Yo v @ o qY YL A A
FHINMIVUTNUNOULUAINVIUBNYANAIT WA ﬂ']jw?ﬂiﬂw@!!ﬂﬂl!ﬂﬂﬁ?uﬁ?w7?”Wygﬁﬂﬂﬂg INFIZAOUN

vy a

~ So Y 191 o o A P~ ~ 0 9 Y 0o q ¥ o Y 1
giauwyﬂﬁa?y?ﬂmuwnu?aaﬂs nummuﬂmﬂumﬂmaum?wmgmwwWmmmgm?mﬂmanau llﬁ?ﬂ@fjlzl/

TWauouias”

“Feedback from Flipgrid made me feel encouraged because the teacher
started with compliment and then followed by points for improvement. | felt
good with the privacy in uploading videos and getting feedback because when
| studied with you, | was not a confident speaker. Uploading videos and
getting feedback from the teacher were like a preparation for me as | could
learn from my mistakes and be proficient in speaking English before letting

others saw and/or listened to my speaking performance.”
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Student #5(low speaking scores): “msiiewisdlifinanssumsyaneuiseuuaznausou Iag
o ax = & s 1 addo ' @ o 99 = v v

msonIa leuagiinis Winewwwidedanen Inaany Imyvevusasium liyaunsaiioues ldm@ousaz
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“I liked that the teacher asked us to do the speaking activity before and after
studying by uploading videos and providing comments on the uploaded videos
as | could compare my speaking performances before and after studying to see
how they were different and to prove whether my speaking ability improved.
For me, | thought my speaking ability improved, and my confidence when
speaking increased.”

Student #6(low speaking scores): “noumugiasiauuniionisdlifasasudainynauasnas

o ' 79 A i ad 7o o & <
WAIUING ﬂ7jﬂalllll7«lw‘Zumfﬂﬂ?ﬂllﬁ&‘fﬂﬂ'uﬂﬁﬁﬁw@@@']ﬂ']fﬂﬂ7?ﬁwyﬂ5’7z‘vﬂﬂ7y7a\7ﬂﬂyﬂ7ﬂsﬁu INTICUNAUNIE

v
Y YA =2

' a ' oo P a ny ' da v ' ¢ g & 19
Jusmnmsyada udernisam iyl aniusmada lduzuds a1 wysmyna ldaduuazinlaiuaz

“Teacher’s comments and feedback matched with what | lacked and should
improve. Positive comments and teacher’s good attitude made me feel brave to
speak English more because some people may abuse me if | said something
wrong, but the teacher made me felt like I could say something wrong because

1 could still improve. I thought I could speak better and more confidently.”

4.5.7 Dealing with Psychological Factors Affecting Speaking Performance
In terms of advantages and perceptions of asynchronous online learning mode
in the online EASA instructional model, students reported that their psychological

factors such as a fear of making mistakes, a lack of confidence in speaking, and
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speaking anxiety were dealt with as they had sufficient time to do the speaking
activity, had time to work at their own time and pace, and had safe speaking
environment without peers’ judgement. For the first student, asynchronous online
learning also encouraged her discovery. The excerpts are demonstrated below.

Students #1 (high speaking scores): “wyianiiu luinaduuaziiiiea suiinarliiees
9 ks o v 4 =] A4 o an 29
wn wyannsamdeyadiedned ldnawyianuiuniesaiale

“| felt no pressure, and | did not feel worried as asynchronous online learning
provided me a lot of time to work on the task. | could search for information
when | shared my opinions or recorded a video.”

- - 2
Students #2 (high speaking scores): “inauas Tomalunmsdnyanimisinguuiniu nyse
Iy 1Y @ o ' & o = o ' o A4 oA 19y
yaoz 154 Wdeaniaiaiainuduzmdadunsyansingsvesny wyaes lifsansenddnnauyay

“l had time and an opportunity to practice speaking English more. | could say
anything because | did not have to worry if other people would judge my
speech. Therefore, I was not anxious and afraid of making mistakes when
speaking.”

Student #4(medium speaking scores): “amisanirldiFos Fanyninednaiiiee iinanssu
= ' a o 1 ’ Pl 1o 2
msyalugiuyumsGeu hitszamnar manyyadadaunswyaTuauninzgn 1das e lidsaneuya

“I could work on something leisurely as I had enough time to do the speaking
activity in the asynchronous online learning mode. If I made mistakes in my
speech, | would try to speak again until it was correct, so | was not anxious

when speaking”
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Student #6(low speaking scores): “nyimsGounyy lszammadauzazmsizyainiia

v

o Iy Y o I oaa A o Iyyr = o < 1 <
‘nmau?wuﬂ ’Iﬁ ﬂl?ﬁ7?uﬂ7§ﬂ7ﬂ?ﬁT@f?')il’yﬂﬂﬂiﬂﬂ?ﬂﬂ&’ Wygﬁnmfﬂtmzilu?wumuzyﬂ AW573?11§J?F151”1J\7

“l thought that asynchronous online learning was good because | could work
on something anytime, and | had time to record my speaking video as many
times as possible. | felt safe and more confident in speaking because nobody

was going to judge me.”

4.5.8 Having an Opportunity to Revise Speech

Apart from dealing with psychological factors affecting English speaking
performance, some students also reported that the asynchronous online delivery mode
in EASA instructional model provided them an opportunity to reflect and revise their

language and speech. The excerpts are illustrated as follows:

Student #3(medium speaking scores): “iuimlinuaneezmiousiumsiznunersii 17 16
A o P 'Y & = a SY o ax 99
Aiiga wusAvatsay my1zAenoegdnevdnase miniase hiudanaia fdeenin lolni

“It made me thought a lot because | wanted to try to do my best. | recorded a
video several times and watch the video every time to see if there were errors
or not. If there were, | had to record a video again.”

Student #4(medium speaking scores): “wyiinmlumsaauaziouioalse Ton hldddina
8on MANI

“I had time to think, compiled my sentences, and revised my speech to make it

better.”
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4.5.9 Receiving Immediate Feedback and Having Direct Interaction in Real

Time

In terms of advantages and perceptions of the synchronous online learning
mode in the online EASA instructional model, students revealed that the synchronous
online learning mode enabled them to receive immediate feedback and have direct

interaction in real time. The excerpts are demonstrated below.

Students #1 (high speaking scores): “nisSounuuszamnar namyasdses Is nyawisa
S ¥ 4= o 99
2We113d Idaouazensdnizae Y

“Synchronous online learning enabled me to ask the teacher directly when |
was curious about something, and the teacher would respond me
immediately.”

Students #2 (high speaking scores): “Iédnwauvviealnd Waeuivernsd winludhle
ozl5 Ao Idme”

“l had an opportunity to speak in real time and interact with the teacher. If |
did not understand something, | could ask the teacher immediately.”

Student #4(medium speaking scores): “Idasswaduiiounazernsdns mnyadneiaisdn
a9 e 'y < Y 99
azvenyaiinear/iu winwy i lease nusawernsd idiay

“I had an opportunity to talk to my friends and the teacher. If | said something
wrong, the teacher would inform me points for improvement. If I did not

understand something, I could ask the teacher immediately.”
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H . o .
Student#5(low speaking scores): “misiFeveoulaiuvuilszammnanauznz msznyldya
o 7 4 o = s Py ' 3 o
Auemsduaziiionqasy qag nansihAawawasaliy e1sdnegamisovenldaeny wydawisa
o Y o & Ao o Y o P g ~ PSR
W 18 susmiousvGouluieaseuuamsiounsaiiiunsGouiiumine

“Synchronous online learning was good as | had an opportunity to talk to the
teacher and my friends directly. When | did something wrong, the teacher
could tell me immediately, and | could take feedback and comments from the
teacher to improve myself. It was like | studied on-site, but | studied through
the screen in the synchronous online learning mode.

Student #6(low speaking scores): “iilonmldyauasuann/asunnuiusvernssuasiion

“lI had an opportunity to speak and share opinions with the teacher and

friends.”

4.5.10 A Suitable Instructional Model with Covid-19 Situation
One student reported that the online EASA instructional model as the
instructional model was flexible and suitable with the Covid-19 situation in
Thailand.

Student #1 (high speaking scores): “Tuaniunisal Indauvuil nisaeujduvyisoudis
azaan davgu uazminzauuings”

“In the Covid-19 situation, this instructional model was quite convenient,

flexible, and very suitable.”
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4.6 Negative Perceptions toward Learning through Online EASA Instructional
Model

4.6.1 Delayed Feedback and Interaction

In terms of problems or difficulties of asynchronous online learning, one
student revealed that challenges of asynchronous online learning were delayed

feedback and interaction. The excerpts are illustrated as follows:

Students #1 (high speaking scores): “nsieou lilszamnar minnyasdoes Iswydamisn
Y Y T ) Yo o v A =) o - 2l
awe3d idusnyenve i dsumaeuiuiimiousumsisounyyszamnains

“l could ask the teacher if I was curious about something in the asynchronous
online learning mode, but I may not receive the answer immediately like in the

synchronous online learning mode.”

4.6.2 The Challenges of the Flexibility of Asynchronous Online Learning

In terms of problems or difficulties of asynchronous online learning, one
student explained that he was sometimes lazy and unenthusiastic to record a video and
upload on Flipgrid because he felt that there was no force in the asynchronous online
learning in both Activate stages. Other two students reported that the flexibility of
asynchronous online learning could be challenging as they may forget to complete the
online English speaking activities or tasks at their own time and pace. The excerpts
are demonstrated below.

M M Y ' I a [Aad dytS o
Student #3(medium speaking scores): “vwnswulilddnalialomsizauiinesniy
2 J < = , Y8 A 1o s S v @ QY o o oq
gendniumeriiumsouyy ivsgamnar mufdnmieouiniu Iuies Tsniuidedy s wi duildvenaw

A A Y o 3 o £% & 9 o ¥ 99
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“Sometimes | did not submit videos because | was lazy. Furthermore, | felt like
there was no force in asynchronous online learning as it made me feel inactive
and lazy, so these were the reasons why | did not record and submit the
videos.”

Student #5(low speaking scores): “msiFeou hivszamnaniu lvinaismuasanueins
mm?ywymws?ﬂgszr‘fuﬁaumgﬁvmwz'11/"Zﬁ’i'ﬁvﬁimi:mn7szyﬂriam’§'au7/i‘§awa‘”aﬁau ﬂwﬂgmyﬁamasﬁy
IéAe”

“Asynchronous online learning did not fix the exact study schedule. |
sometimes went outside to run some errands with my parents, so | may not do
the speaking activity before and after studying. | may sometimes y forget to do
it.”

Student #6(low speaking scores): “nyimsiFeuuyy litszamnanauzazmsienyamisa

o Sy a4 Ao 199
WW?@L!?H‘LIﬂ'Zﬂ UAUNTTHYNDIICANNIAS

“Asynchronous online learning was quite good because | could complete the

tasks anytime, but | sometimes forget o complete them.”

4.6.3 Speaking Anxiety in Synchronous Online Learning

In terms of problems or difficulties of synchronous online learning, English
speaking anxiety was mentioned. One student reported that she was sometimes
anxious to speak English because she was afraid to speak English incorrectly in front
of the teacher and friends when she learnt online via Zoom. However, she indicated
that speaking English in front of others on-site was more anxious as she could see her

peers’ faces and reaction to her speech. The excerpts are illustrated as follows:
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Student #5(low speaking scores): “vwnasinyernzisalunsyaniwidingy lunsiseuuyy
o a s § ' ' o 1o 1
Yszaunaunsizndmadadeniiiermisauaziiouns uanisya luniieusounsianiineg maznyazmiy
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“l was sometimes anxious to speak English in the synchronous online learning
mode because | was afraid to speak incorrectly in front of the teacher and
friends. Nevertheless, speaking English in front of others on-site was more

anxious as | could see my peers’ face and reaction to my speech.

In summary, this thesis chapter presents the findings of all research questions
which correspond with the effects of the online EASA instructional model on
students’ English speaking ability relating to the first research question. Overall,
students gained significantly higher English speaking posttest mean scores than
English speaking pretest mean scores. It can be said that students’ English speaking
ability improved significantly after they had participated and learnt through the online
EASA instructional model. In order to answer the second research question,
quantitative results obtained from the questionnaire and qualitative data obtained from
the semi-structured interview were analyzed and reported to reveal students’
perceptions toward learning through online EASA instructional model. According to
the questionnaire results, it can be concluded that students had positive perceptions
towards learning through the online EASA instructional model as it could increase
their learning engagement, provide them an opportunity to practice speaking with

little or no restriction at their own time and pace, give them a chance to improve their
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speaking performance by trying to complete the same speaking activity again, deal
with their psychological factors, give them rich interactive multimedia input, foster
them to become an autonomous learner, and enhance their English speaking activity
significantly. Furthermore, for the qualitative data from the semi-structured interview,
it can be summarized that students had positive perceptions and feelings toward
learning through the online EASA instructional model with minor challenges.
Students thought that this model could encourage their discovery, provide them an
opportunity to speak English, enhance their English speaking ability, and deal with

their psychological factors affecting their English speaking performance.
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CHAPTER V
SUMMARY, DISCUSSION, AND RECOMMENDATIONS

This thesis chapter consists of five parts that summarize the study, discuss
findings, present the pedagogical implications, indicate limitations, and provide

recommendations for future research.

5.1 Summary of the Study

The current study was conducted to investigate the effects of online EASA
instructional model on speaking ability of Thai EFL students. There are two research
questions: “To what extent does online EASA instruction enhance speaking ability of
Thai EFL students?” and “What are students’ perceptions toward learning through
online EASA instructional model?”

EASA instructional model was brought from Harmer (2007) which consists of
four teaching stages namely Engage, Activate, Study, and Activate. Students are not
taught language until they have demonstrated in the first activate stage that they need
to learn it. EASA instructional model enables students to see the link between what
students lack and/or need to learn more in the first Activate stage and what they are
taught in the Study stage. By doing this, students’ intrinsic motivation, is likely to
develop. When they know their difficulties or points for improvement by doing the
English speaking activity in the first Activate stage, they will try to improve and do
better in the second Activate stage after they have digested the corrections to the
language they used in the Study stage. Therefore, students’ English speaking ability

enhances.
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Harmer (2007) states that all elements in EASA instructional model should be
present in most lessons and teaching sequences. However, some events or activities
like a debate, a role-play, or a prolonged Internet-based search are time consuming, so
presenting all elements in one lesson can be challenging as a teacher may extend the
period of study time and decrease the time for activation (Harmer, 2007). If a teacher
decreases the time for activation in the language learning process, lack of opportunity
to speak English still occurs, and it can impede the development of students’ English
speaking ability. Furthermore, as a result of time constraint to practice speaking
English in the Activate stage, large class size in Thailand, and COVID-19 pandemic,
online learning with a blend of synchronous and asynchronous learning modes is
selected to fill these gaps and integrated with EASA instructional model to provide
students an opportunity to practice speaking English at their own time and pace and
interact with a teacher and peers simultaneously online. Harmer (2007) also affirms
that the missing ESA elements in the teaching sequences of EASA in one lesson can
be emerged at some other time, so it means a combination of synchronous and
asynchronous online learning can be conducted and integrated with this instructional
model.

The integration of online learning with EASA instructional model may not only
be able to fill some gaps of the teaching model, but online learning with a blend of
synchronous and asynchronous learning modes and the use of technology can solve
problems in teaching and learning English speaking such as dry teaching styles,
teacher-centered classroom activities, and English speaking anxiety. Both
synchronous and asynchronous online learning can be advantageous to English

language learning as a blend of these two modes provides students a better learning
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experience than using only one of these modes (Perveen, 2016). Each online learning
mode has both advantageous and challenges affecting students’ learning and their
English speaking ability, so a blend of each mode can offer an amazing model for
developing students’ participation, information processing, motivation, and English
speaking ability.

This study employed one-group pretest-posttest quasi-experimental design to
investigate the effects of online EASA instructional model in enhancing English
speaking ability of Thai secondary students. The participants of this study were 30
eleventh grade secondary students who enrolled an English elective course “Better
Spoken English” at a public Thai school in Nakhon Pathom, Thailand. There were 20
students from Science-Mathematics program, 5 students from English-Mathematics
program, 4 students from English-French program, and one student form English-
Chinese program.

Online EASA instructional model was carried within 12 weeks with 8 units.
The English speaking pretest was conducted in the first week before the treatment
while the English speaking posttest was used to investigate students’ learning results
for summative assessment in the final week. The pretest and posttest were the same
developed by adopting and adapting from a Cambridge Assessment English speaking
test for B2 First for Schools (FCE) as you can see in Appendix | (Cambridge
Assessment English, 2015). The time for the English speaking pretest and posttest
were about 4 hours as each pair had 10 minutes to complete the English speaking
pretest/posttest and 5 minutes to receive immediate feedback. The English speaking
scoring rubric adapted and developed from IELTS and TOEFL English speaking

rubrics were used to evaluate students’ English speaking performance (Charlie, 2020;
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Educational Testing Service, 2019b). The criteria of the scoring rubric included five
criteria which were fluency, grammatical range and accuracy, pronunciation,
vocabulary, and content. Online EASA instructional model was implemented for 10
weeks. In the second week, an orientation and Flipgrid workshop with the topic of self
introduction were conducted to ensure that all students knew how Flipgrid function
and how they could use Flipgrid to record a video, edit, and submit to the researcher.
The questionnaire was distributed to all students in the form of Google Forms online
at the end of the course to investigate their perceptions towards learning through the
online EASA instructional model. After all students completed their English speaking
posttest, six students were selected, and a semi-structured interview was conducted
online to investigate their perceptions towards the online EASA instructional model in

depth.

5.2 Summary of the Research Findings

The findings of this study can be summarized in two main aspects: 1) the
effects of online EASA instructional model on students’ English speaking ability and
2) the students’ perceptions towards learning through the online EASA instructional

model.

5.2.1 Students’ English Speaking Ability

After implementing online EASA instructional model, students gained
significantly higher English speaking posttest mean scores than English speaking

pretest mean scores at a level of 0.05 (= 14.099, p<0.05). These results imply that
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students’ English speaking ability improved significantly after they had participated

and learnt through the online EASA instructional model.

In regard to students’ English speaking ability in each aspect, it was found that
students gained significantly higher English speaking posttest mean scores than
English speaking pretest mean scores at a significant level of 0.05 in all aspects of
English speaking ability namely fluency, grammatical range and accuracy,
pronunciation, vocabulary, and content. The highest posttest mean score of the aspect
of English speaking ability was “content”. The second highest posttest mean score of
the aspect of English speaking ability was “fluency”. The aspect that did not get much

improvement comparing to other aspects was “pronunciation”.

5.2.2 Students’ Perceptions

Students had positive perceptions towards learning through the online EASA
instructional model as it could increase their learning engagement, provide them an
opportunity to practice speaking English with little or no restriction at their own time
and pace, give them a chance to improve their English speaking performance by
trying to complete the same English speaking activity again, deal with their
psychological factors affecting English speaking performance, give them rich
interactive multimedia input, foster them to become an autonomous learner, and
enhance their English speaking ability significantly. Nevertheless, two students
reported from the semi-structured interview that the flexibility of asynchronous online
learning in both Activate stages could be challenging as they may forget to complete

the English speaking activities or tasks at their own time and pace, and one student
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revealed synchronous online learning could sometimes cause her English speaking

anxiety.

5.3 Discussion

The current study was conducted to investigate the effects of online EASA
instructional model on English speaking ability of Thai EFL students. There were two
research questions: “To what extent does the online EASA instruction enhance
speaking ability of Thai EFL students?” and “What are students’ perceptions toward
learning through online EASA instructional model?”” The discussion related to this
study is based on the following two aspects of findings: 1) the effects of online EASA
instructional model on students’ English speaking ability and 2) the students’

perceptions towards learning through online EASA instructional model.

5.3.1 The Effects of Online EASA Instructional Model on Students’ English

Speaking Ability

Both quantitative and qualitative results imply that students’ English speaking
ability improved significantly after they had participated and learnt through the online
EASA instructional model. The discussion of the effects of online EASA instructional
model on students’ English speaking ability could be divided and elaborated into two
main aspects: 1) the effects of online EASA instructional model on students’ English
speaking ability in each aspect and 2) possible factors contributing to the significant

effects of the online EASA instructional model on students’ English speaking ability.
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5.3.1.1 The Effects of Online EASA Instructional Model on Students’
English Speaking Ability in Each Aspect
The quantitative results from the speaking pretest and posttest indicated that
students gained significantly higher English speaking posttest mean scores than
English speaking pretest mean scores at a significant level of 0.05 in all aspects of
English speaking ability namely fluency, grammatical range and accuracy,

pronunciation, vocabulary, and content.

5.3.1.1.1 Content

The highest posttest mean score of the aspect of English speaking ability was
“content. There are two possible major factors leading to the much enhancement of
students’ speech content which are the asynchronous online learning in both Activate
stages and teachers’ online feedback.

First, the asynchronous online learning in both Activate stages provides
students sufficient time to think and develop their speech content at their own time
and pace when doing an English speaking activity before delivering it and recording a
video to submit to the teacher. The qualitative data from the semi-structured interview
confirmed that the previous statement is justifiable as students reported that the
asynchronous online learning allowed them to work and do an English speaking
activity at their own time and pace, and it also enabled them to reflect and revise their
language and speech when recording a video to do the English speaking task. When
students have an adequate time to think about their content, develop it, and practice

delivering it, their speech content will be more well-developed, more coherent, and
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clearer to the listener. Consequently, these can lead to the much enhancement of
students’ English speech content.

Second, teachers’ online feedback can help students improve their English
speech content. After students submitted their videos in the first and/or the second
Activate stage(s), the teacher would watch all students’ videos and provide them
online feedback, comments, and points for improvement privately to students. One of
the points that most students would receive was about their length of their English
speech and their English speech content. In the beginning of the course, most students
did not speak much, so they were always asked to elaborate their ideas, opinions,
reasons or examples so that the listeners would clearly understand or see the whole
picture of what they were talking about more. Therefore, it can be said this type of
online feedback can also contribute the development of student’s English speech

content.

5.3.1.1.2 Fluency

The second highest posttest mean score of the aspect of English speaking ability
was “fluency”. One major possible factor contributing to the much enhancement of
fluency is having an opportunity to practice speaking English with little or no
restriction at their own time and pace in the first Activate stage. The quantitative data
from the questionnaire indicated that students became more autonomous with their
use of language features when they had chances to activate them. The qualitative data
also proved that students could activate language features freely by doing the English
speaking activity in the first Activate stage. It appeared that if students could have an

opportunity to speak English freely and become autonomous with their use of English
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language features, they would be able to speak English more systematically, fluently,
and confidently. The findings of this study are consistent with the study conducted by
Khoshsima and Shokri (2016) in that students in the experimental group had more
chances to orally express their ideas and feelings more freely and fluently compared
to the students in the control group who preferred to use a set of memorized words
and phrases to speak English.

In terms of asynchronous online learning in both Activate stages, for the
qualitative data, students revealed from the semi-structured interview that the
asynchronous online learning allowed them to work and do an English speaking
activity at their own time and pace and enabled them to reflect and revise their
language and speech when recording a video to do the speaking task. Consequently,
students’ speech from a video is quite fluent, and this can contribute to the
enhancement of speaking ability especially fluency. Similarly, in terms of having time
to record and revise a video, Amirulloh et al. (2021) reported that students speaking
fluency have increased as they can repeat themselves multiple times before recording

a video using Flipgrid.

5.3.1.1.3 Vocabulary and Grammatical Range and Accuracy
The third and fourth highest posttest mean scores of the aspect of English
speaking ability were “vocabulary” and ‘“grammatical range and accuracy”
respectively. There are two possible factors leading to the development of students’
vocabulary and grammar which are explicitly studying points for improvement in the

Study stage and having a chance to improve their English speaking performance by
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trying to complete the same English speaking activity again and following the points
for improvement.

First, students got an opportunity to explicitly study points for improvement and
language features causing them errors in the Study stage, and this learning
opportunity could contribute to the enhancement of students’ English vocabulary and
grammar. The points for improvement and language features in this study were
mostly about grammar and vocabulary. After the students explicitly studied and
digested corrections to the language used, their knowledge of English especially
grammar and vocabulary would enhance to some extent. The quantitative data from
the questionnaire also confirmed that the previous statements were justifiable as it
indicated that students strongly agreed they were taught what they lacked and/ or
needed to learn more in order to improve their English speaking ability and
performance.

Second, the development of students” vocabulary and grammar is the result of
having a chance to improve their English speaking performance by trying to complete
the same English speaking activity again in the second Activate stage of the online
EASA instructional model. Harmer (2007) indicates that the link between what
students need to learn and what they are taught is more obvious now in this stage.
Therefore, when students clearly perceive what they lack and need to improve due to
the feedback, points for improvement, and learning content from the previous stages,
it can be said that they can improve their English speaking ability and performance by
trying to complete the same English speaking activity again by following the points
that need to improve such as vocabulary and grammar. If students used wrong

vocabulary or grammar in the English speaking activity in the first Activate stage,
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they could try to speak English using correct grammar and vocabulary in same
English speaking activity again in the second Activate stage by applying what they
learnt in the previous stages.

5.3.1.1.4 Pronunciation

Although students received online feedback and explicitly studied language
features related to English pronunciation causing them errors in the English speaking
activity, pronunciation did not get much improvement comparing to other aspects of
English speaking ability. Two possible factors negatively affecting students’
development of English pronunciation can be prior English pronunciation learning
and a time limit of English speaking pretest and posttest.

First, prior English pronunciation learning negatively affects students’
enhancement of English pronunciation. English pronunciation is mostly not
emphasized in the Thai primary and secondary school levels since some Thai teachers
excessively concentrate on grammatical details, and this can cause students
difficulties in pronouncing words or phrases using correct English pronunciation
while speaking English (Khamkhien, 2010; Nanthaboot, 2012; Noom-ura, 2013).
From the researcher’s observation, most students were not aware when they
mispronounced words or phrases although they could speak English fluently. After
students learnt how to pronounce words or phrases using correct English
pronunciation and did the English pronunciation quiz on Quizizz in the synchronous
online class, they could understand the English pronunciation rules and use correct
English pronunciation while speaking in the class. However, it was found that some
students still mispronounced the same words and phrases in other English speaking

activities or the English speaking posttest, so prior English pronunciation learning
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may negatively influence students’ pronunciation development as it seemed that their
English pronunciation may take time to improve. The findings of this study are
consistent with the study by Sahatsathatsana (2017) in that students’ English
pronunciation was negatively affected by their prior English pronunciation learning.
Second, a time limit of English speaking pretest and posttest can negatively
affect students’ awareness of using correct English pronunciation while speaking
English, and it can impede the development of their English pronunciation. The
speaking pretest and posttest, sharing the same items, consisted of two parts: an
interview with 2 minutes and 30 seconds and a collaborative task with 5 minutes.
Each speaking task had the time limit, and students were also asked to time a time
limit of each task with the teacher, so students may feel that they were indirectly
forced to hurriedly speak English and elaborate ideas or opinions as much as possible
within the time limit. Therefore, students tended to focus on their English speech
content and English speaking fluency rather than English pronunciation. When
students were not aware of using correct English pronunciation, English

mispronunciation usually occurred unintentionally.

5.3.1.2 Possible Factors Contributing to the Significant Effects of the
Online EASA Instructional Model on Students’ English Speaking

Ability
Possible factors contributing to the significant effects of the online EASA
instructional model on students’ English speaking ability can be discussed in four
main aspects as follows: 1) learning engagement, 2) teachers’ online feedback, 3)

having a chance to improve their speaking performance by trying to complete the
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same speaking activity again, and 4) being able to deal with their psychological
factors affecting speaking performance. Each aspect will be discussed in the following

sections.

5.3.1.2.1 Learning Engagement

Students’ English speaking ability development is the result of learning
engagement. As Harmer (2007) describes that student can learn things better and
more successful if they are engaged in what they are learning. The quantitative and
qualitative results proved that the statement of Harmer (2007) is justifiable as when
students were engaged properly in learning speaking in the Engage stage, their
participation in learning English speaking and doing English speaking activities were
increased, and their English speaking performance would be effective and productive.
Similarly, Khoshsima and Shokri (2016) found that the students in the experimental
group are more engaged in learning and doing English speaking tasks than the control
group after implementing Engage stage in teaching English speaking tasks, and
students in the experimental group gain significantly higher English speaking scores
than those in the control group. Fithria and Ratmanida (2019) and Khoshima and
Shokri (2017b) also reported that implementing ESA elements in teaching can
significantly motivate students to speak English. Ilinawati (2018) revealed students
feel motivated in speaking English in the English speaking activity when applying

ESA strategy to the instruction.
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5.3.1.2.2 Teachers’ Online Feedback

The students’ English speaking ability development is the result of teachers’
online feedback and comments. In this study, the online EASA instructional model
allowed students to practice speaking English with little or no restriction at their own
time and pace in the first activate stage, and it also provided them to a chance to
improve their English speaking performance by trying to complete the same English
speaking activity again. After students submitted their videos in the first and/or the
second activate stage, the teacher would watch all students’ videos and provide them
online feedback, comments, and points for improvement privately to students. The
qualitative results proved that students’ English speaking ability improved as a result
of online feedback, comments, and points for improvement delivered by the teacher
using Flipgrid in the first and second Activate stage. For the first Activate stage,
students reported that the online feedback, comments, and points for improvement
were useful as they contributed to the improvement of English speaking ability and
increased English speaking confidence. For the second Activate stage, students also
reported that after receiving and learning points for improvement, their English
speaking ability enhanced, and their confidence when speaking increased as they
perceived what they should improve. The results of this study are consistent with the
study by Alkan and Bumen (2020) in that written feedback in asynchronous online
mode can help improve students’ English speaking performance. Moreover, the
findings of this current study were in line with a study conducted by Amirulloh et al.
(2021) that students feel their English speaking ability has improved as a result of

online feedback from teachers and friends in Flipgrid.
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5.3.1.2.3 Having a Chance to Improve Their Speaking
Performance by Trying to Complete the Same Speaking Activity

Again

The students’ English speaking ability enhancement is the result of having a
chance to improve their speaking performance by trying to complete the same English
speaking activity again in the second Activate stage of the online EASA instructional
model. Harmer (2007) indicates that the link between what students need to learn and
what they are taught is more obvious now in this stage. Therefore, when students
clearly perceive what they lack and need to improve due to the feedback, points for
improvement, and learning content from the previous stages, it can be said that they
can improve their English speaking ability and performance by trying to complete the
same speaking activity again with the points that need to be improved. The
quantitative results proved that the previous statements were quite right as the results
indicated that students could really repeat doing the same English speaking activity
well in the second time after they had digested the corrections to the English language
they used in the first English speaking activity in the first time, and their English
speaking ability and performance improved. For qualitative data, students also stated
that they did the English speaking activity in the second Activate stage better by
following the points they should improve. Students added that they felt more
confident in speaking English. Furthermore, some students reported that
asynchronous online learning in this stage provided them an opportunity to reflect and
revise their language and speech. Consequently, students’ uploaded videos were

always their best version. The similar results have been found in the study of
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Amirulloh et al. (2021) reporting that video recording enables students to check their
recording to look for areas for improvement such as pronunciation and revise their
speech if students made errors in their speech. Amirulloh et al. (2021) state that an
opportunity to check and revise their language and English speech can lead to the

enhancement and accuracy of student’s English pronunciation.

5.3.1.2.4 Being Able to Deal with Their Psychological Factors

Affecting Speaking Performance

The students’ English speaking ability development is the result of being able to
deal with their psychological factors affecting English speaking performance and/or
contributing to students’ low English speaking ability. The quantitative and
qualitative data suggested that online learning especially asynchronous online
learning mode in the online EASA instructional model could decrease students’
psychological factors such as a fear of making mistakes, a lack of confidence in
speaking English, and English speaking anxiety because the asynchronous online
learning mode provided them sufficient time to do the English speaking activity at
their own time and pace. Students also reported that they felt less anxious when they
recorded videos via Flipgrid and uploaded the videos on the Flipgrid discussion board
privately. Students reported that recording videos of themselves speaking English in
the asynchronous online learning mode gave them a safe speaking environment
without peers’ judgement since nobody would judge their speech. Therefore, they felt
more confident in speaking English as they were not afraid of making mistakes while
speaking English. Unlike the synchronous online learning, one student revealed that

she was sometimes anxious to speak English on Zoom because she was afraid to
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speak English incorrectly in front of a teacher and friends. The findings with regards
to English speaking anxiety correlated with the study by Nurwahyuni (2020) in that
the level of EFL students’ speaking anxiety in synchronous learning mode using video
conferencing like Zoom or Google Meet is higher than the level of EFL students’
speaking anxiety in asynchronous learning mode using video recorder because these
students lack English vocabulary and self-confidence. Hence, in this study, it
appeared that when students had less or no psychological factors affecting their
English speaking performance, they could speak English more fluently and
confidently, and this can lead to the enhancement of students’ English speaking

ability.

5.3.2 The Students’ Perceptions towards Learning through Online EASA

Instructional Model

The results of the questionnaire and the semi-structured interview consist of
students’ positive perceptions towards learning through the online EASA instructional
model. It should be noted that students’ perceptions towards learning through the
online EASA instructional model could be somewhat discovered in a differ
way/aspect if there was no necessity of conducting online learning due to the Covid-
19 situation. Both quantitative and qualitative data demonstrated that the online
EASA instructional model could enhance students’ English speaking ability
significantly. Nevertheless, some challenges were also reported by students from the
semi-structured interview. Consequently, both positive and negative of students’
perceptions towards learning through the online EASA instructional model will be

discussed in the following paragraphs.
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First, in regard to learning engagement, it was found that students perceived
they were really engaged in learning, and when they were engaged in learning, their
participation in learning and speaking English in other stages would increase. For the
quantitative data, the highest mean score item in the questionnaire of the Engage stage
indicated that students strongly agreed that they could learn English speaking better
and more successful if they were engaged in what they were learning. It appeared that
when students were engaged properly in learning English speaking, their participation
in the English speaking activity in the Activate stage and their participation in
learning English speaking in Study stage increased. For the qualitative data, the
response of one student from the semi-structured interview correlated with the
quantitative data in this study as he reported that the more the topic was interested, the
more he would like to share his opinions. Therefore, it is significant for a teacher to
ensure that all students are properly engaged to the topic, language, or what they are
learning in the Engage stage, so they can learn English speaking better and more
successful as their participation in the English speaking activity in this first Activate
stage and other stages will increase. The students’ perceptions related to learning
engagement of this study were consistent with a study from Khoshsima and Shokri
(2016) whose study summarized that the students in the experimental group are more
engaged in learning and doing speaking tasks than the control group after
implementing the Engage stage in teaching English speaking tasks.

Second, in terms of having an opportunity to speak English, it was discovered
that students perceived they did have an opportunity to practice speaking English
freely. Both quantitative and qualitative data indicated that students agreed they had

an opportunity to practice speaking English and try out authentic language use with
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little or no restriction in a free and communicative way as they were capable of in the
first Activate stage in the asynchronous online learning mode. Similarly, Fithria and
Ratmanida (2019) reported that the Activate element influence students to use
language and express their opinions and ideas orally, and it provide them an
opportunity to practice speaking English in a real-life communication activity.
Furthermore, in this current study, it was found that students perceived they had an
opportunity to improve their English speaking ability after learning and receiving
online feedback. Both quantitative and qualitative data suggested that students had an
opportunity to improve their English speaking performance by trying to complete the
same English speaking activity again in the second Activate stage after they had
learned English language features and how to deal with mistakes they made before in
the previous stage. It appeared that after students had received online feedback from
the teacher in the first Activate stage and learned explicitly what they lacked/needed
to improve in the Study stage, they were equipped with sufficient knowledge and
skills to improve their English speaking performance and avoid making the same
mistakes. The quantitative and qualitative results confirmed that when students had an
opportunity to do the same English speaking activity again in the second Activate
stage, they could do it better by following the online feedback and points they should
improve. The findings correlated with Alkan and Bumen (2020) in that written
feedback in asynchronous online learning mode can help improve students’ speaking
performance. Furthermore, the results of this current study were consistent with a
study of Amirulloh et al. (2021) in that students feel their speaking ability has

improved as a result of online feedback from teachers and friends in Flipgrid.
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Third, in regard to online feedback provided by the teacher, it was found from
the qualitative data that students perceived the online feedback, comments, and points
for improvement were useful as they sounded encouraging and positive. Furthermore,
students also reported from the semi-structured interview that the online feedback that
students received after submitting their videos in the asynchronous online learning
mode could contribute to the improvement of their English speaking ability and
speaking confidence as students could speak English more correctly and felt confident
when speaking English. Therefore, it can be assumed that positive, supportive, and
constructive online feedback and comments from a teacher are essential for students
as they can make students feel more confident in speaking English, and they can
enhance students’ English speaking ability. The results were consistent with the study
by Alkan and Bumen (2020) in that written feedback in asynchronous online mode
could help improve students’ English speaking performance. Moreover, the findings
of this current study are in line with a study conducted by Amirulloh et al. (2021) that
students feel their English speaking ability has improved as a result of online
feedback from teachers and friends in Flipgrid.

Fourth, in terms of psychological factors affecting English speaking
performance, it was discovered from the quantitative and qualitative data that
students perceived online learning especially the asynchronous online learning mode
in the online EASA instructional model could decrease students’ psychological
factors such as a fear of making mistakes, a lack of confidence in speaking English,
and English speaking anxiety because the asynchronous online learning mode
provided them sufficient time to do the English speaking activity at their own time

and pace. Students also reported that they felt less anxious when they recorded videos
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via Flipgrid and uploaded the videos on the Flipgrid discussion board privately.
Students reported that recording videos of themselves speaking English in the
asynchronous online learning mode gave them a safe speaking environment without
peers’ judgement since nobody would judge their speech. Therefore, they felt more
confident in speaking English as they were not afraid of making mistakes while
speaking. Unlike the synchronous online learning, one student revealed that she was
sometimes anxious to speak English on Zoom because she was afraid to speak
incorrectly in front of a teacher and friends. The findings with regards to speaking
anxiety correlated with the study by Nurwahyuni (2020) in that the level of EFL
students’ speaking anxiety in synchronous learning mode using video conferencing
like Zoom or Google Meet is higher than the level of EFL students’ English speaking
anxiety in the asynchronous learning mode using video recorder because these
students lack English vocabulary and self-confidence.

Fifth, in regard to the asynchronous online learning, challenges of the
asynchronous online learning mode in both Activate stages were found. Students
reported from the semi-structured interview that the feedback and interaction in the
asynchronous online learning could be delayed. The findings are in line with the
studies of Memari (2020) and Perveen (2016) reporting that the asynchronous online
learning mode cannot provide students direct and immediate feedback and interaction
to students comparing to synchronous online learning mode. Apart from the delayed
of feedback and interaction in the asynchronous online learning mode, students in this
current study also reported that the flexibility of asynchronous online learning could
be challenging since they may forget to complete the work at their own time and pace

or feel lazy and unenthusiastic to complete the English speaking activity. If students
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did not activate their language features by doing an English speaking activity before
and after studying English speaking on Zoom, they would not receive teacher’s online
feedback, and their English speaking ability may not improve as the way it should
have been. The results correlated with the study conducted by Nurwahyuni (2020) in
that an absence of a teacher and peers can cause students to lack of motivation to
complete a given task as they feel isolated to complete the task or study alone.
Furthermore, Alkan and Bumen (2020) indicate that motivation is an essential factor
that drives students to participate in the activities, and if students lack motivation and
do not participate in the activities, students may not be able to develop their English
speaking ability. Therefore, for this current study, it can be said that self-discipline,
learning engagement, and motivation in learning and doing English speaking activity
are essential for both Activate stages in the asynchronous online learning delivery
mode. A teacher should ensure that students were properly engaged to the topic or
language in the Engage stage, so their participation in learning and doing an English
speaking activity can increase.

Finally, in terms of synchronous online learning, challenges of the synchronous
online learning mode in the Study stage were found as it could cause students English
speaking anxiety. One student reported from the semi-structured interview that she
perceived she was sometimes anxious to speak English because she was afraid to
speak incorrectly in front of the teacher and friends when she learnt online with
Zoom. The findings correlated with the study of Nurwahyuni (2020) who compares
students’ perceptions toward learning through synchronous and asynchronous online
learning, and the researcher reports the findings that the level of EFL students’

speaking anxiety in synchronous learning mode using video conferencing like Zoom
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or Google Meet is higher than the level of EFL students’ speaking anxiety in
asynchronous learning mode using video recorder because these students lack English

vocabulary and self-confidence.

5.4 Pedagogical Implications

5.4.1 Implications and Recommendations for the Integration of the Online

EASA Instructional Model in Instruction

According to the results of this study, the online EASA instructional model is
demonstrated and characterized as an innovative teaching approach that maximizes
the advantages of both asynchronous and synchronous online learning with the use of
appropriate technology to enhance English speaking ability among Thai EFL students
in the Thai public school. Thereby, the integration of online EASA instructional
model is highly recommended especially for instructors who are conducting or going
to have the online English speaking courses. Implications and recommendations for
the integration of this model in online instruction will be elaborated in the following
paragraphs.

First of all, an instructor can reorder the sequence of the online EASA
instructional model or change the online learning mode delivery to match with the
learning activity, time, and objectives of the English speaking courses. Nevertheless,
it is advised to begin your instruction with the Engage stage with asynchronous or
synchronous online learning delivery mode in the beginning of each unit to ensure
that students are engaged in the topic, language, and what they are learning. If
students are engaged in what they are learning, they can learn things better and more

successful (Harmer, 2007). Furthermore, when students are engaged properly in
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learning English speaking, their participation in doing English speaking activity in
both Activate stages and their participation in learning English speaking in Study
stage will increase. Students’ English speaking performance and learning English
speaking will not be effective and productive if they were not emotionally engaged
with what was occurring in the learning process. Games, stimulating pictures,
dramatic stories, discussions, music, and amusing anecdotes are examples of activities
and materials that often engage students (Harmer, 2007). An instructor may do need
analysis in the beginning to figure out appropriate engaging activities for your
students.

Secondly, in terms of activating language features or doing English speaking
activities in both Activate stages, Flipgrid is recommended to use as a tool for
students to do an English speaking activity in the asynchronous online mode by
recoding a video and posting the video as a response to the teacher’s questions or
assignment. It is highly recommended to conduct a Flipgrid orientation or workshop
to ensure that all students know how Flipgrid function and how they could use
Flipgrid to record a video, edit, and submit to an instructor. On the other hand, if an
instructor would like to conduct an English speaking activity in the synchronous
online class, the function of breakout rooms in Zoom can be used to split students into
separated rooms to enable them to do the English speaking activity in pairs or in
groups. Nevertheless, you may not be able to listen to all students’ speaking
performance, so it is suggested to ask students to record their English speaking
performance via Flipgrid or a smart phone and submit their videos or voices to you on
the Flipgrid discussion board or Line. After students submitted the videos of their

English speaking performance to an instructor, the instructor may find language
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difficulties, distinct errors, and points for improvement from the students’ videos or
voices. It is advised to provide positive, supportive, and constructive comments and
feedback as they can make students feel more confident in speaking English, and they
possibly enhance students’ English speaking ability.

Third, it is advised that the number of students should not exceed 30 students
because it can be a burden or a challenge for an instructor to elicit all students’ errors
or points for improvement from their English speaking performance in videos or
voices, to prepare suitable learning materials/content for every student, and to teach
points that students lack or need to improve in the Study stage.

Finally, the flexibility of asynchronous online learning can be challenging
especially in both Activate stages or other stages if an instructor changes the order of
online delivery mode in the online EASA instructional model. An absence of an
instructor and peers can affect students to lack of motivation to complete a provided
task as they may feel isolated to do the task or study alone. Furthermore, some
students may feel that there is force in asynchronous online, and they may feel lazy to
participate in learning or forget to do the English speaking tasks. If students do not
participate in learning or complete the English speaking activity, their English
speaking ability may not improve as the way it should have been, and an instructor
may not be able to evaluate or measure their English speaking development.
Therefore, self-discipline, learning engagement, and motivation in learning and doing
English speaking activity in the asynchronous online learning mode are essential for
every stage especially both Activate stages. An instructor should ensure that students

are properly engaged to the topic or language in the Engage stage in the begging of
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each unit, so their participation in learning and doing the English speaking activity

can increase.

5.5 Limitations

The current study was conducted successfully as it achieved the research
objectives. However, there were some limitations that should be considered, and they
were acknowledged as follows:

In this study, there were a few students who sometimes had the instable internet
connection when they learnt English speaking at a fixed learning time in synchronous
online class, so these students were left behind or missed the synchronous online
class. Although these students could watch a video of the lesson they missed later,
they lack an opportunity to have direct interaction and feedback from peers and a
teacher on Zoom due to the instable internet connection. Therefore, a teacher should
ensure that all students have good and stable internet connection in order to learn
English speaking in the synchronous online class successfully and effectively.

Another limitation found in this study was an availability of online learning
devices. According to the pilot study, there was one student who used only one
learning device to study and participate in the synchronous online class, and she
struggled to use Kahoot at first as she needed to use two learning devices, one for
watching the picture and question and another one for selecting the answer choice.
Consequently, this issue raised the researcher’s awareness about the readiness of
students to use technological tools. In the main study, the researcher tried to ensure
that all students could use the technological tools with learning devices they had. It

was found that all students could use Kahoot, but they preferred Quizizz as they could
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use only one learning device to play the quiz in the synchronous online mode.
Therefore, if a teacher or an educator plans to use any online learning tool, you need

to consider about an availability of online learning devices of your students.

5.6 Recommendations for Future Study

Online EASA instructional model to enhance English speaking ability can be
investigated future in the future with four recommendations below:

First, a longitudinal study of online EASA instructional model to enhance Thai
EFL students’ speaking ability can be conducted over a long period of time to confirm
its effects on enhancing students’ English speaking ability, and the value of online
EASA instructional model will be expanded.

Second, a replication of online EASA instructional model by focusing on other
language skills namely listening, reading, and writing can be conducted to explore the
effects of the model on other skills and students’ perceptions to prove whether the
model is effective for other skills or not.

Third, a development of teaching activities based on hybrid EASA instructional
model to enhance students’ English speaking ability can be conducted to investigate
the effects of the model on students’ English ability and their perceptions. Hybrid
EASA instructional model can probably be one of the effective English speaking
teaching approaches that can be used to deal with the unsatisfactory level of Thai
secondary students’ English speaking ability, speaking problems, students’
psychological factors, ineffective English speaking instruction, and lack of
opportunity to speak English in the classroom. It can be an effective, meaningful, and

innovative teaching model to maximize the advantages of both face to face and online
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learning in English speaking instruction with the use of appropriate technology to
promote English speaking ability. Students’ perceptions toward the instruction will be
able to provide precious information for any teachers or educators who would like to
integrate and maximize the use of technology in EFL speaking instruction.

Finally, a development of teaching activities based on EASA instructional
model in the face-to-face learning environment or onsite learning to enhance students’
English speaking ability can be conducted to investigate the effects of the model on
students’ ability and their perceptions in the case that online learning or hybrid
learning cannot be conducted in your context. An availability of online learning
devices and the instable internet connection are required in conducting online learning

or hybrid learning.
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Appendix A

An Example of Lesson Plan

The learning content is adopted and adapted from an English textbook called
“Communication Spotlight 2 Listening & Speaking Skills”. The learning content of
the book is based on Basic Education Core Curriculum B.E. 2551. The level of the
book is CEFR Level B1, Common European Framework of Reference for Languages,
designed for grade 11 secondary students. An example of one-unit lesson plan is

demonstrated as follows.

Level: Grade 11 Students, Intermediate (B1 CEFR)
Unit: Unit 8 Talking about future vacation plans

Standard FL 1.2: Possessing language communication skills for effective exchange of

information and efficient expression of feelings and opinions

Interval Indicator: Speak to describe their own feelings and opinions about various

matters, activities, experiences, and news / incidents with proper reasons
Objectives:

1. Students will be able to talk about their future vacation plans using going-to

future.

2. Students will be able to talk about their future vacation plans using informal

contractions “gonna, wanna, and gotta”.

3. Students will be able to express their own feelings and opinions about their future

vacation plans.

Speaking Strategies: Paraphrasing




201

Language Focus:

1. Holiday and Leisure Activities

2. Going-to Future

3. Informal Contractions “gonna, wanna, and gotta”.

2

Stage Activities Time Tools
Teacher Role Student Role
1E A) A teacher (t) engages and - e YouTube
Engage) | interests students (Ss) by | A) Students (Ss) get .
(Engage) (Ss) by |A) (Ss) ¢ « Private
(Asynchr | sharing them an eight minute | notification  about
Facebook
onous video from YouTube called |the task from a
Group
Online | “10 Awesome Places To Visit | private Facebook
Learning) | In Thailand | Travel To | group.
Thailand | Amazing Thailand”
on a private Facebook group as
a post with directions and
questions.
B) According to the directions, -
e Private
Ss are asked to watch a video,
Facebook
share their opinions, and | B) Ss read directions
Group

answer the questions in the

and the following
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Stage

Activities

Teacher Role

Student Role

Time

Tools

comment sections of the post

on a private Facebook group:

C) T read Ss’s responses and

give comments.

questions.

1. According to the
video, do you agree
with the top 10
places to visit in
Thailand? Why or

why not?

2. If you can choose
one out of ten places
from the video to
visit on vacation,
where are you going
to go and what are
you going to do

there? Why?

C) Ss watch the
video on YouTube,

answer the

e Private
Facebook

Group

e Private
Facebook

Group
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Stage Activities Time Tools
Teacher Role Student Role
questions, and share
their ideas in the
comment section in a
private Facebook
group.
D) T answers Ss questions if - e Private
any. D) Ss read T’s Facebook
comments and Group
discuss, react, or ask
questions if any.

2. A A) T uploads a QR code and e Private
(Activate) | shares a join code on a private | A) Ss get - Facebook
(Asynchr Facebook group to Ss and ask | notification from T Group

onous them to get access to a|and read the « Flipgrid
Online discussion board or a topic in | directions of the
Learning) Flipgrid to look at directions of | speaking  activity.
a speaking activity “Talking | When Ss are

about Future Vacation Plans”

see Appendix B.

available, they scan
the QR code and get

access to Flipgrid
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Stage

Activities

Teacher Role

Student Role

Time

Tools

Tas about Future vacaton s ) © EESED

Discussion 2 Better Spoken English 2 Talk about Future Vacation PIg

Jan 14, 2021

Talk about Future Vacation Plan

0 responses - 0 views - 0 « 0 hours of

Role Play

Instructions: Please work in pair. Imagine that you and your friend are
planning to take a vacation when the semester ends. Each person wants tof
know each ather future vacation plans, so both of you meet, talk, and ask
about the plans. Please record a video of your speaking performance using
Flipgrid. After you get your best video, you are required to upload and
submit the video on this discussion board. It should be noted that the vide|
length should be at least one minutes or no more than two minutes. Please|
feel free to edit and add special effects to your video.

Join Code: 20de6b5e

According to the directions of
the speaking activity, Ss are
asked to do the speaking
activity, a role play between
two friends who ask and talk
about the future vacation
plans. Ss are also informed to
record their best video, upload,
it and submit it on the Flipgrid
discussion board within the

given due date and time.

"l with  their Gmail

accounts.
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Stage Activities Time Tools
Teacher Role Student Role
B) According to the directions, - e Private
Ss are also informed to do a | B) Ss acknowledge Facebook
speaking activity in a free and | and start to do the Group
communicative way as they | speaking activity at « Flipgrid
are capable of at their own | their own time and
time and pace when they are | pace.
available as long as they meet
the due date.
C) Ss do the role

C) T watches students videos | play and record a - « Flipgrid

showing their speaking
performance and writes down
language difficulties they have
and distinct errors that can be
dealt with later in the next

stage.

video by using

Flipgrid until they
get the best one.
Next, Ss name and
edit their videos with
special effects from
Flipgrid. After that,
and

Ss  upload

submit the video on
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Stage

Activities

Teacher Role

Student Role

Time

Tools

D) After watching Ss’videos,
T privately provides Ss online
constructive  feedback  and
points for improvement via

Flipgrid.

It should be noted that T also
makes sure that all Ss upload
and submit the video on the

Flipgrid discussion board.

the Flipgrid

discussion board.

D) Ss receive T’s
online feedback and
points for

improvement. Ss ask

T questions if any.

e Flipgrid

3.5

(Study)

(Synchro
nous

Online

Learning)

A) T uploads learning content
and language features such as
grammar, vocabulary, and
expressions depending on what
causes Ss difficulties and lead

to distinct errors in the role

A) Ss get
notification from a
private Facebook
group about learning

content and language

e Private
Facebook

Group
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Stage

Activities

Teacher Role

Student Role

Time

Tools

play on a private Facebook
group in the form of handouts
see Appendices C, D, E, and F
respectively. T asks students to
read and ask questions if any
before joining a synchronous

online class the next day.

It should be noted that
speaking strategies
“Paraphrasing”, useful
vocabulary, and expressions of
how to ask and talk about
future vacation plans like
“Going to Future structure”
and “informal contractions
gonna, wanna, and gotta” are
made-up language features and
learning content that students

lack of and need to learn as a

point for improvement in order

features  handouts.
Ss read all the
handouts and ask

questions if any.
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Stage Activities Time Tools
Teacher Role Student Role
to be able to complete the
speaking activity well in the
next stage.
B) T also uploads an invitation | B) Ss get notification - e Private
link on a private Facebook | from a  private Facebook
group for Ss to join a meeting | Facebook group Group
or an online class via Zoom the | about the invitation
next day. link.
C) T accepts all Ss’ requests | C) Ss click the link | 30
and greets them. and request to join | Secon « Zoom
the meeting or the| ds
online class.
D) T shares a screen of a game 1
pin for the Ss to join a Kahoot | D) Ss click on a| Minut « Zoom
vocabulary quiz “Holiday and | website e

e Kahoot
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Stage

Activities

Teacher Role

Student Role

Time

Tools

Leisure Activities” in order to
measure students’ vocabulary
knowledge on a topic of how
to ask and talk about future
and check

vacation plans

whether Ss have read the
handouts or not, see Appendix
G. After all Ss are in, T clicks

“start” to run the quiz game.

E) T hosts the Kahoot quiz

game and explains things
briefly after each item reveals

the correct answer.

www.kahoot.it, enter
the game pin given
by T to join a
Kahoot vocabulary
quiz “Holiday and
Leisure Activities”,
generate the player’s
nickname, and click

on “OK, GO!” to

start the quiz game.

E) Ss read and

respond to each

item. Ss also listen

minut

€s

e Kahoot
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Stage Activities Time Tools
Teacher Role Student Role
and ask T questions
if any.

F) T shares a screen of
PowerPoint Presentation slides | F) Ss listen to the | 30 | e Microsoft
and teaches students explicitly | lecture and ask | Minut | PowerPoint
on how to ask and talk about | questions if any. es e ZOoOm
future wvacation plans using
useful vocabulary, expressions,
and speaking strategies. The
learning content is as follows:
1.Vocabulary
2. Going to Future Structure
3. Informal Contractions
Gonna, Wanna, and Gotta”
4. Paraphrasing.
G) T creates 15 breakout 1 )

e Microsoft
rooms and assigns 2| G) Ss listen to the | Minut )

PowerPoint
participants per room to work | instructions and ask e

e ZOoOMm
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Stage Activities Time Tools
Teacher Role Student Role
in pairs to orally ask and talk | questions if any. 30 e Padlet
with their partner to find out secon
what he or she likes to do on ds
vacation. T indicates to Ss that
they need to type their
partner’s answers in each
question in Padlet shared by
the teacher, see Appendix H.
&
H) T randomly joins each
room to see whether Ss need | H) Ss do the English | 10
e ZOoOm
help or clarification. speaking practice | Minut
activity and type es * Padlet
their answers in | 30Sec
Padlet. Ss may ask T | onds
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Stage Activities Time Tools
Teacher Role Student Role
to help or clarify
things in the
breakout rooms.

4. A A) A) T uploads a QR code | A) Ss gets - e Private
(Activate) | and shares a join code on a | notification from T Facebook
(Asynchr | private Facebook group to Ss | and read the Group

onous and ask them to get access to a | directions of the « Flipgrid

Online | discussion board or a topic in | speaking  activity.
Learning) | Flipgrid to look at directions of | When Ss are

a speaking activity “Talking
about Future Vacation Plans”,

see Appendix B.

available, they scan

the QR code and get

access to Flipgrid
| with  their Gmail
accounts.
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Stage

Activities

Teacher Role

Student Role

Time

Tools

Discussion 2 Better Spoken English 2 Talk about Future Vacation PI{

Jan 14, 2021

Talk about Future Vacation Plan

0 responses - 0 views - 0 comments - O hours of engagement
Role Play

Instructions: Please work in pair. Imagine that you and your friend are
planning to take a vacation when the semester ends. Each person wants tof
know each other future vacation plans, so both of you meet, talk, and ask
about the plans. Please record a video of your speaking performance using|
Flipgrid. After you get your best video, you are required to upload and
submit the video on this discussion board. It should be noted that the vide|
length should be at least ene minutes or no mere than two minutes. Please|

feel free to edit and add special effects to your video.

Join Code: 20de6b5e

It should be noted that this
speaking activity is the same
speaking activity that Ss did in

the first Activate stage.

B) According to the directions,
Ss are also informed to do the
same speaking activity again at
their own time and pace after
they have digested the
corrections to the language
they used in the previous

stages.

B) Ss acknowledge
and start to do the
same speaking
activity at their own

time and pace.

e Private
Facebook

Group

e Flipgrid
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Stage

Activities

Teacher Role

Student Role

Time

Tools

According to the directions, T
also emphasizes Ss to record
their best video, upload it, and
submit it on the Flipgrid
discussion board within the
due date. T also explains why
students are asked to do the
same speaking activity again.
“This speaking activity offers
you an opportunity to improve
your speaking performance by
trying to complete the speaking
task again after you learned
language features and how to
deal with mistakes you made

before in the previous stage.”

C) T watches Ss’ videos

uploaded on the Flipgrid

C) Ss do the role
play and record a

video by using

e Flipgrid
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Stage

Activities

Teacher Role

Student Role

Time

Tools

discussion board.

D) T scores Ss with the set

speaking scoring rubric

criteria, gives online private
feedback, and  evaluates
whether their speaking ability
have

and  performances

improved or not.

Flipgrid until they
get the best one.
Next, Ss name and
edit their videos with
special effects form
Flipgrid. After that,
Ss  upload and
submit the video on

the discussion board

in Flipgrid.

D) Ss received their
scores and online
feedback. Ss ask T

questions if any.

e Flipgrid
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Appendix B
Speaking Activity in Flipgrid Discussion Board or Topic
o Flipgrid Discussion Discovery Activity Mixtapes Shorts GridPals @Yer @

Discussi lon > Better Spoken English > Talk

Jan 14,2021

Talk about Future Vacation Plans 0 @ “ P 7

O esponses - O views - O commen

Role Play

Join Code: 20de6bSe

Responses (0) Export Data

Discussion > Better Spoken English > Talk about Future Vacation Plans

Jan 14, 2021

Talk about Future Vacation Plans

O responses - O views - 0 comments - O hours of engagement
Role Play

Instructions: Please work in pair. Imagine that you and your friend are
planning to take a vacation when the semester ends. Each person wants to
know each other future vacation plans, so both of you meet, talk, and ask
about the plans. Please record a video of your speaking performance using
Flipgrid. After you get your best video, you are required to upload and
submit the video on this discussion board. It should be noted that the video
length should be at least one minutes or no more than two minutes. Please

feel free to edit and add special effects to your video.

Join Code: 20de6b5e
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Appendix C

“How to Talk about Future Vacation Plans”

In order to talk about vacation plans, you need to know or become familiar with
the following issues:
1.) Places that you can visit while you are on vacation
2.) Verbs to talk about travel plans and activities that you are going to do on
your next vacation
3.) Accessories for some activities
4.) Phrases to talk about vacation plans

5.) Questions to talk about vacations plans

1.) Places that you can visit while you are on vacation

A river A beach A countryside A cinema
A museum A department store A festival A mountain
A waterfall A zoo A movie theater An amusement
park
A swimming pool A temple An arts gallery A floating market

2.) Verbs to talk about travel plans and activities that you are going to do on

your next vacation

To fly to another | To go camping To go climbing To go swimming
country
To go to the beach To surf Toswimin a To go fishing
waterfall / in the sea /
in the ocean
To go hiking To go dancing | To go to an amusement | To go to a water
park park

Togotoamuseum | Togoabroad | To visita national park To do exercises
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To play a sport

To rest / take a

To visit an aquarium

To play computer

rest video games
To watch movies To do To finish an To visit relatives
homework assignment

3.) Accessories for some activities

You can mention the following accessories that you are going to bring when you

talk about future vacation plans.

A fishing rod A swimsuit Swim trunks Swim briefs
Swim cap Swim goggles A picnic mat A camera
A backpack Sunscreen lotion Matches A lighter
A ticket An insect repellent Sandals Hiking boots
A camping tent A water bottle A cloth bag An umbrella

4.) Phrases to talk about vacation plans

1. ’'m going to take a short / long vacation.

2. I’'m going to (place).
3. I’m going to spend the weekend in (place).

4. I’'m going to spend a day in (place).

5. ’'m going to (infinitive).

6. I’'m going to take (an airplane).

5.) Questions to talk about vacations plans

The following sentences are some key questions that to talk about vacation plans.

5.1 Yes/No Questions

1. Are you planning to go on a vacation?

2. Are you going to take a short vacation next summer?

3. Are you going to spend a day in (place)?
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4. Are you going to (place)?

5. Is anyone going to travel with you?
6. Who are you going with?

7. Are you going to take (a plane)?

5.2 Wh-Questions
1. Where are you going on your next vacation?
2. Where are you going for vacation?
3. How are you going to spend your next vacation?
4. What are you going to do?
5. When are you coming back?
6. When are you going to take your vacation?
7. How long are you going to be on vacation?

8. How are you going to go there?
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Appendix D

“Going to Future”

The form of Going to Future are demonstrated as follows:
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A) Affirmative Sentence

Subject + verb to be + going to + infinitive
B) Negative Sentence
Subject + verb to be + not + going to + infinitive
C) Interrogative Sentence (Yes/No Question)
Verb to be + subject + going to + infinitive?
D) Interrogative Sentence (Wh-Question)
Wh-Question | verb to be + subject + going to + infinitive?

The examples of each type of sentence are illustrated as follows:

1.1 I’m going to visit an aquarium.

1.2 She isn’t going to fly to another country.

1.3 Are you going to Pattaya?

1.4 What are you going to do on your next vacation?

2. Function

The use of Going to Future refers to future events indicating speakers’ plans,

intentions, making predictions, and/or commands based on present evidence.
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2.1 Using “Going to Future” for plans and intentions
Examples

She’s going to take a short vacation next week.

They are not going to take an airplane from Phuket.

Are you going to spend a day in Nakhon Pathom?

When are you going to come back?

2.2 Using “Going to Future” for making predictions

Examples

They are going to have a good time traveling abroad for sure.

The weather forecaster said that it is not going to rain tomorrow in Phuket.

Is it going to rain tomorrow in Phuket?

2.3 Using “Going to Future” for commands
Examples
You are going to bring a camera and an insect repellent.

You are not going to bring a lighter on your next vacation.
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“Informal Contractions “Gonna, Wanna, and Gotta”

In informal English, “Gonna, Wanna, and Gotta” are often used. “Going to” is

often shortened to “Gonna”, “Want to” is often shortened to “Wanna”, and “Have got

to” is often shortened to “Gotta”. It should be noted that “Gonna, Wanna, and Gotta”

may not be suitable for written language, and it may not be polite in some situations.

The following table demonstrates how “Gonna, Wanna, and Gotta” are used in

informal English.

I’m going to go to Japan

I’m gonna go to Japan

| want to go to Phuket.

I wanna go to Phuket.

| have got to stay home.

u

| gotta stay home.
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Appendix F

“Paraphrasing”

A.) What’s Paraphrasing?
Paraphrasing is an ability to rephrase, restate, and describe what someone has said

in your own words or different words.

B.) Why’s it important?

Paraphrasing is essential in conversation because it can be used to ensure we
comprehend someone’s statements, ideas, and speech correctly. For example, “So,
what you’re saying is that you can’t afford to go on a vacation.”

Furthermore, paraphrasing can be used to relate information from one person to
another. For instance, “My mom said I was going to be in trouble if I couldn’t arrive

at the airport on time.”

C) Clarifying Questions

It can be impossible to correctly paraphrase someone’s statements, ideas, and
speech accurately if a listener does not understand what an interlocutor said. Some
useful expressions for a listener to ask are as follows:
¢ Are you saying...? ¢ Do you mean...?

e [f [ understand you correctly, you are saying .... e So you are saying... Right?
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Holiday and Leisure Activities Vocabulary Quiz Using Kahoot

A 'svvd ”o

;_o o e

Holiday and Leisure Activities

What are you going to do on your next vacation?

10 players 10 questions
Clawdia
Prancival

Cluck-a-lot
Crusty
Disco
Quirky
Franky
B.OT.
Wanda
Bruce

1am going to knit 1 am going to go camping

8 auz B Quz

What are you going to do on your next vacation? Where are you gonna go on your next vacation?

1 am going to visit a museum. am g . 1 gonna go to the beach.
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8 ous

What are you going to do on your next vacation?

‘What do you wanna do on your next vacation?

I wanna play computer games. 1 wanna watch movies online. 1am going to go camping. 1am going to hike in a mountain.
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B ou

o ;
What do you wanna do on your next vacation? Where are you gonna go on your next vacation?

atch TV / movies. 1am gonna go to a tes 1am gonna go to a temper.

B ous : B ou

How are you going to spend your next vacation? What are you going to do on your next vacation?

1am going to go to a countryside to visit my relatives. 1am going to go o a city to visit my rolatives. 1 am going to finish my all my assi : 1 am going to take a r

B ous

‘Where are you gonna go on your next vacation?

1 gonna go to a mountain. 1 gonna hike.
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Appendix H
Online Learning Speaking Practice Activity Using Padlet

Example

Your partner name
is.
Your name is

1. What do you usually
do on vacation?
Answer.

2. What did you do last
vacation?
Answer.

3. What are you going to
do on your next vacation?
Answer.
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Appendix |
Speaking PreTest and PostTest

In order to measure the effects of online EASA instructional model on speaking
ability of Thai EFL secondary students in eleventh grade, English speaking pretest
and posttest was developed by adopting and adapting from a Cambridge Assessment
English speaking test for B2 First for Schools (FCE).

The students will do the speaking test in pairs. Throughout the test, each student’s
speaking performance will be video recorded by the examiner, and the speaking
performance will be assessed individually by using scoring rubric. The pre-test and
post-test are the same, and it takes 15 minutes in total. Each pair of students has about
10 minutes to do the speaking test. An explanation of the test and immediate feedback
were taken 5 minutes.

......................................................................................................

The following table demonstrates the speaking pre-test and post-test format used in

this study.

Summary

Time allowed: 10 minutes per a pair of students
Number of parts: 2

The student has to talk: with the examiner

on his/her own

with his/her partner

Part 1: An Interview

What’s in Part 1? Part 1 is a conversation between a student
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and an examiner. The examiner asks the
student questions with topic he/she gets.
The student

may have to provide

information about himself / herself, talk

about  past  experiences, present
circumstances, and future plans.
What are students expected to do? Students are expected to provide

information about themselves and express

opinions in each topic.

How long does each student have to

speak?

2 minutes and 30 seconds

Part 2: A Collaborative Task

What’s in Part 2?

Part 2 is a conversation between a student
and his/her partner. The examiner firstly
provides a written prompt with questions
to the students and explains them about
the task. The students discuss these
together for three minutes. The examiner
will then ask them to make a decision
together about the topic they have been
discussing. Both students share his/ her

decision orally within two minutes.
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What are students expected to do? Students are expected to exchange ideas,
expressing  opinions, agree and/or
disagree, suggest, speculate, evaluate,

reach a decision through discussion.

How long does each student have to | A 3-minute discussion followed by a 2-

speak? minute decision-making task.

Part 1: An Interview (20 points)

The examiner will ask each student to select one out of three topics “A, B, or C” to
determine his/her topic in this part. Questions in each topic will not be shown to the
student, but they will be asked by the examiner. It should be noted that the topic each
student gets in the pretest will be the same as in the posttest. In other words, each
student will not be asked to choose the topic again in the posttest. Each student will
get the same topic in both speaking pretest and posttest so that each student’ scores
from both pretest and posttest can be measured and compared to verify whether
students’ speaking ability have improved or not after they receive the treatment online

EASA instructional model. The topics and questions are demonstrated as follows:

Directions: The examiner will say “Please choose one out of three topic “A, B, or C”
to determine your topic question. After you get your topic, I’ll ask you some questions
and you need to respond orally in each question. This part of the speaking test takes 2

minutes and 30 seconds to complete.”

A) Oneself and People You Know
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- Do you have a best friend? (Yes = Can you describe him/her? NO = What is your
ideal best friend like?) What do you like about him/her?

- Who is your hero? Why? Tell me about him/her.

- Who did you spend most time with when you were a child? What did you do
together?

- What would you like to be in the future? Why? Do you know anyone working as

(a job title)? Tell me about him/her.

B) Things You Like and Do

- What do you usually do in the morning, in the afternoon, and at night on
weekdays?

What’s about on the weekend? What do you usually do?

- Tell me about the things you did last weekend.

- What jobs do you think are interesting? Why? What does (a job title) do?

- Choose one travel destination in Thailand or abroad and tell me what you are

going to do there.

C) Places You Go to

- Do you like going to school? Why? /Why not?

- Where is your hometown? What is the most famous place in your hometown?
What is it famous for? Why?

- Have you been anywhere nice recently? (Yes = Where did you go? Why? What
did you do there? / No = Tell me your most memorable travel experience. Where

did you go? Why? What did you do there?)
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- Where are you going for your next vacation if you can choose? When? Why?

Part 2: A Collaborative Work (20 points)

The examiner firstly provides a written prompt with questions to the students and
explains them orally what they need to do. The students discuss the question and
written prompts together for three minutes. The examiner will then ask them to make
a decision together about the topic they have been discussing. Finally, both students

are asked to share their decisions orally within two minutes.

Directions: Please imagine that you and your partner are best friends who are
planning to take a vacation when the semester ends next month. Now, you and your
partner still do not know where to go and what to do. Both of you need to talk,
discuss, and make a decision about where you are going to go, what you are going
to do there, and why. The time for discussion is 3 minutes. After both of you reach a

decision, both of you need to share your decision within 2 minutes.




232

Appendix J

Questionnaire

The objective of this questionnaire is to survey students’ perceptions toward learning
through online EASA instructional model on English speaking ability. Your
responses will be beneficial with this research. Please truly respond to all items in this
questionnaire. The researcher promises to keep your responses as a secret and use
them only for evaluating the data for this research. The respondents of this
questionnaire are eleventh grade Thai secondary students from The Demonstration
School of Silpakorn University. The questionnaire consists of 2 main parts: Personal
Information and Students’ Perceptions Toward Learning Through the Online EASA
Instructional Model.

Part I: Personal Information

Please answer the following questions by circling the option that corresponds to your
response and/or filling in the blank where indicated.

1. Age:

2. Gender: Male Female

2. Study Program:

4. English Speaking Proficiency Levels

5 — very good 4 —good 3 —average 2 —weak 1- very weak
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Part II: Students’ Perceptions Toward Learning Through Online EASA
Instructional Model

Please check V under the number 1 to 4 to indicate the level of agreement.

4 = Strongly agree 3 = Agree 2 = Disagree 1 = Strongly

disagree

Questions 1 2 3 4

EASA Instructional Model
EASA instructional model is an English teaching model which stands for four

teaching stages namely Engage, Activate, Study, and Activate.

E (Engage)

In this teaching stage, a teacher engages and interests students by uploading pictures,
videos, and/ or documents related to the topic they are going to learn on a Facebook
private group. After that, the students are asked to respond to the questions from the

uploaded learning materials, discuss, and/or share their opinions.

1. I can learn English speaking better and more

successful if I am engaged in what | am learning.

2. When | am engaged properly in learning English
speaking, my participation in speaking activity in the
Activate and my participation in learning English

speaking in Study stage are increased.

3. My English speaking performance and learning
English speaking will not be effective and

productive if 1 am not emotionally engaged with
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Questions

what is occurring in the learning process.

A (Activate)

In this teaching stage, a teacher assigns students to do the speaking activity

individually or in pairs on a private Facebook group, and they are required to record a

video of their speaking performance using Flipgrid. After that, students are asked to

upload and submit the best video on the discussion board in Flipgrid within the due

date time. After all students submit their videos, the teacher watches the students’

videos to observe and note some language difficulties and distinct errors once more to

be dealt with later in the next stage.

4. | have an opportunity to practice English speaking
and try out authentic language use with little or no

restriction.

5. I have an opportunity to use English language in a
free and communicative way in doing exercises and

activities as | am capable of.

6. 1 become more autonomous with my use of
features of English language when I have chances to
activate the various features of English language |

have in my brain.

7. | become autonomous English language learners
and users as | can use words and phrases to speak

systematically and fluently without thinking too
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much.

S (Study)

In this teaching stage, language features and learning content depending on what

cause students’ difficulties and lead to distinct errors in the speaking activity are

uploaded on a Facebook private group in the form of video and/or handout. Students

are required to watch the video and/or read the handout before joining the online class

later on. After some time, all students are required to join an online class using Zoom.

They are explicitly taught language features and learning content depending on what

cause them difficulties and lead to distinct errors in the speaking activity. Finally,

overall points for improvement are also indicated by a teacher.

8. I am taught what I lack and/or need to learn more
in order to improve my English speaking ability and

performance.

9. The link between what | need to learn and what |
am taught is more obvious in comparison to

conventional teaching approach.

10. The Study stage is beneficial as it provides me an
opportunity to work on language features that cause
me difficulties and distinct errors in the speaking

activity in previous stage “Activate”.

11. The Study stage provides me an opportunity to

work on the English language features, consolidate
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my learning, and improve my English speaking skills
in order to improve my English speaking ability and

performance.

A (Activate)

In this teaching stage, students do the same speaking activity again after they have

digested the corrections to the language they used in the preceding stage, the first

Activate. Students are required to record a video of their speaking performance using

Flipgrid, and they are asked to upload and submit the best video on the discussion

board in Flipgrid within the due date time. After all students submit their videos, the

teacher watches the videos uploaded on Flipgrid discussion board to score students’

speaking performance with the set speaking scoring rubric criteria, give feedback, and

evaluate whether they have improved or not.

12. | can repeat doing the same speaking activity
well in the second time after | have digested the
corrections to the English language | used in the first

speaking activity in the first time.

13. This Activate stage is beneficial as it offers me
an opportunity to improve my speaking performance
by trying to complete the speaking activity again
after | learned English language features and how to
deal with mistakes | made before in the previous

stage.




237

Questions

14. My English speaking ability and performance

are enhanced.

Online Learning

Online learning refers to a teaching and learning process taking place fully online and

using internet connection and learning platforms with the use of appropriate

technology.

15. Online learning allows me to practice speaking at

my own time and pace.

16. Online learning can overcome time constraint in

English speaking practice.

17. Online learning is more learner-centered as | can

control my own learning at my own pace and time.

18. Online learning decreases the fear and anxiety of
making mistake and looking foolish while speaking

English.

19. Online learning helps me to be more confident in

speaking English.

20. Online learning can give me rich interactive
multimedia input such as authentic video, audio,
texts and visuals/graphics with meaningful content

related to my needs and interests.

21. Online learning responds more appropriately to
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my learning styles in comparison to conventional

learning.

22. The use of technology in online learning can give
me just-in-time support in by providing immediate
feedback within the online material, handout, or
email messages, by having a video conference, and

by putting various learning tools at my disposal.

23. Online learning encourages my discovery and

fosters me to become an autonomous learner.

24. In comparison to conventional learning, my
needs and distinct errors are taken more closely into

account by a teacher in online learning.
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Appendix K
Questionnaire in Thai Language
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Appendix L

Semi-Structured Interview Questions

1. Please tell me how you felt when learning English speaking using the online EASA
instructional model.

v A

Y= U @ =3 L2 Y U L4
ﬂliﬂugﬁﬂﬁlﬂ'lxilli mJﬂ13LSfJuWwﬂﬂTH‘IENﬂE]HIﬂﬂﬂﬁ%ﬂgﬂLL‘U'lJﬂTiﬁE]HLEJ“]ﬂLL“U‘UE]EJH‘lau

2. Do you think you improved your English speaking ability when taught in the online
EASA instructional model? Why? / Why not?

o
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Mgy I8 vy mszmglamswansinguveninGeudaiam / mszmglamsyanimisanguia e
Follow up Question from the Second Question (fewemdade 2)

2.1 What benefits did you obtain when you learnt English speaking using the online
EASA instructional model? How was the asynchronous online learning? How was the
synchronous online learning? How were the technological tools?
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3. What problems or the difficulties did you encounter when you learnt English
speaking using the online EASA instructional model?
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Appendix M

Lists of Experts Validating Instruments

A. Experts validating one lesson plan and speaking pretest and posttest
1. Asst. Prof. Attapol Khamkhien, Ph.D.

Kasetsart University

2. Prof. Budsaba Kanoksilpatham, Ph.D.

Silpakorn University

3. Rin Cheep-Aranai, Ph.D.

Silpakorn University

B. Experts validating questionnaire and semi-structured interview questions
1. Asst. Prof. Nuttakritta Chotipaktanasook, Ph.D.

Dhurakij Pundit University

2. Sompratana Ratanakul, Ph.D.

Silpakorn University

3. Asst. Prof. Supakarn Pathong, Ph.D.

Silpakorn University
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The results obtained from the lesson plan evaluation checklist

Item Statement Expert Total | Meaning Comments
Opinion
A|lB| C
Part 1: Overall
1. The sequence of the lesson | 1 | 1 | 1 1 Reserved
plan appropriates to the
level of students, eleventh
grade students.
Part 2: Unit Plan
Learning Outcomes
1. The learning outcomesare | 1 | 1 | 1 1 Reserved | The first expert recommends

stated clearly what

students will be able to do.

that the second objective in an
example of lesson plan should
come first as it is the full form
of future tense that the students
should learn before using the
contraction forms. The first
expert also suggests adding one

more learning objective in the
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Item Statement Expert Total | Meaning Comments
Opinion
AlB|C
lesson plan.
2. The learning outcomescan | 1 | 1 | 1 1 Reserved
be assessed using
the assessment tasks.
Instructional
Procedure/Activities
3. The explanations aboutthe | 1 | 1 | 1 1 Reserved
activities are clear.
4. The activities arranged in | 1 | 1 | 1 1 Reserved
each stage are appropriate
in logical order.
5. The activitiesare relatedto | 1 | 1 | O | 0.66 | Reserved | The third expert thinks that the
the learning outcomes. activities in the Study stage
should allow students to state
their difficulties and need, so the
teacher can detect their common
mistakes according to the
language features in the scoring
rubric. Then the teacher can
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instructional procedure is

appropriate.

Item Statement Expert Total | Meaning Comments
Opinion
A|lB| C
know what and how to enhance
students’ speaking abilities and
performance.
6. The activities are |1 1| 1 1 Reserved
appropriate to the level of
students, eleventh grade
students.
7. The time allocationineach | 0 | 1 | 1 | 0.66 | Reserved | The first expert recommends

that teacher may need to check
the effectiveness of internet
access and see the students’
ability to

complete  some

specific task (e.g., editing,
adding special effects, uploading
the file) as these activities may
affect the time to be spent in

each activity.

The third expert suggests citing

the reference of time allocation
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Item Statement Expert Total | Meaning Comments
Opinion
AlB|C
for speaking activities especially
in “Activate” stages.

Materials

8. Materials are related tothe | 1 | 1 | 1 1 Reserved
topic.

9. Materials are appropriate | 1 | 1 | 1 1 Reserved | The third expert suggests adding
to the level of the students, some physical materials for
eleventh grade students. face-to-face sessions should also

be added such as brainstorming
chart, related photos from
previous stage, and realia.

10. | Materials can assist the [ 1| 1 | 1 1 Reserved
students in achieving the
learnings outcomes.

Online Platforms and Tools

11. | Online platformsandtools | 1 | 1 | 1 1 Reserved
are appropriate to the level
of the students, eleventh
grade students.
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Item Statement Expert Total | Meaning Comments
Opinion
AlB|C
12. | Online platforms and tools | 1 | 1 | 1 1 Reserved | The third expert thinks using
are various, engaging, and many tools are probably be able
interesting. to cause confusion, time-
consuming, and many technical
problems. It is good to focus on
some particular tools and
repeatedly use them to avoid
extraneous variables and create
routines and expertise.
13. | Online platforms and tools | 1 | 1 | 1 1 Reserved
can  provide  students
innovative and meaningful
learning experience.
14. | Online platformsand tools | 1 | 1 | 1 1 Reserved
can assist the students in
achieving the learnings
outcomes.
Assessment
15. | Appropriate  assessment | 1 | 1 | 1 1 Reserved
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Item Statement Expert Total | Meaning Comments
Opinion
AlB|C
aligns with the learning
outcomes.
The results obtained from the speaking pretest and posttest evaluation checklist
Item Statement Expert Opinion | Tota | Meaning Comments
AlBl¢c | !
Speaking Pre-Test and
Post-Test
1. The speaking test is 1 1 1 1 | Reserved
appropriate with the
level of students,
eleventh grade
students.
2. Each speaking task 1 1 1 1 | Reserved
corresponds with
core curriculum.
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speaking task is

Item Statement Expert Opinion | Tota | Meaning Comments
AlB]|]cCc | '

3. The speaking test is 1 1 1 1 | Reserved
consistent with the
lesson plan and unit
plans.

4. Each speaking task 0 1 -1 0 Revised | The first expert recommends
corresponds with revising the format of pre-test
objectives of this and posttest a bit. The third
research. expert is not sure whether the

researcher ~ means  research
objectives or learning objectives.
If the researcher refers to
learning objectives, it should be
stated specifically for this study
as some of them are shown in an
example of one lesson plan.

5. Directions of each 1 1 1 1 | Reserved
speaking task is clear
and comprehensible.

6. Procedure of each 1 1 1 1 | Reserved
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Item Statement Expert Opinion | Tota | Meaning Comments
AlB]|]cCc | '
appropriate for
students to follow.

7. Materials are 1 1 0 |0.66 | Reserved | The third expert refers to Engage

suitable for the test. stage and explains that this stage
is purposed not only to motivate
students’ promptness but also
function to elicit background
knowledge as well as provide
brief input. Therefore, the third
expert suggests that there should
be videos, pictures or other
materials provided for test takers
in the first part of the speaking
test.

8. Time allocation in 1 1 0 |0.66 | Reserved | The third expert indicates that
each part is the time, in the lesson plan, in an
appropriate. Activate stage, and the time in

the speaking test are different.

Speaking Scoring Rubric

9. Speaking scoring -1 1 1 |0.33 | Revised | The first expert recommends
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Item

Statement

Expert Opinion

A

B

C

Tota

Meaning

Comments

rubric is appropriate
to assess students’
speaking
performance in this

speaking test.

that some of the criteria needed

to be fixed.

10.

Speaking scoring
rubric is relevant to

each speaking task.

Reserved
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The results obtained from the questionnaire evaluation checklist

Item Statement Expert | Total | Meaning Comments
Opinion
AlB|C

Part 1: Introduction

Directions

1. Please answer the following | 1 |1 |1 1 Reserved | The first expert provides
questions by circling the option another English version as
and filling in information into an option and suggests
the space provided. adding “and/ or” in the
Tilsanoudnwde il Tasmsranandadent instruction.
mudenuazifindennuaslugesii

2. Please check O under the 1111 1 Reserved | The first expert
number 1 to 4 to indicate the recommends  reminding
level of agreement. the participants what the
TilsadeunseanneO 1daaldnssiusedy researcher is looking for in
awiuveshuguseeniiu 4 sy this section by adding

more explanation.

Rating Scale

3. 4 = Strongly agree 1111 1 Reserved
5 =Agree
6 = Disagree
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Item Statement Expert | Total | Meaning Comments
Opinion
AlB|C
1 = Strongly disagree
4 wanvds iudienniiga
3 mineds Wiudoe
2 wineda Lifiudae
1 wneda Bidiudrenniiga
Part 2: Questionnaire Items
EASA Instructional Model susuumsaeu The first expert suggests
. the researcher to provide a
1G]
brief explanation of this
model.
E (Engage) The first expert
recommends the
researcher to provide a
brief explanation of this
term and an example of
this stage.
1. | can learn things better and | O | 0 | 1 | 0.33 | Revised | The first expert is not sure
more successful if | am engaged whether the researcher
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ltem

Statement

Expert

Opinion

A|B|C

Total

Meaning

Comments

in what | am learning.

Y a ya va X
AUFAWTOUTYUIAIAN 9 Vlﬂﬂﬂlullﬁgﬂigﬁﬂ

) 2 v Y= £ Ao
ﬂ'J']llﬁ']lﬁﬂinﬂﬂluﬁ?ﬂﬂugﬁﬂﬁuﬂlﬂiuﬁﬁﬂﬂu

= Y

Maaiseuiol

4

wants to focus on learning
in general or learning
English  speaking in
particular. Then the first
expert recommends to
ensure that this statement
the

Ccovers aspects

researcher wants to

investigate.  While the
second expert thinks that
the wording “ be engaged
in” in both Thai and
English versions is
unclear, and it may need to

be checked.

When | am engaged properly in
learning, my participation in the

Activate and Study stages is

0.33

Revised

The first expert is still not

sure whether the

researcher wants to focus
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performance and learning will
not be effective and productive if
| am not emotionally engaged
with what is occurring in the
learning process.

GRRERPRERR TR RERTE T SR LANR ST ERE
=) Y v [} a a

Geudveaduaz lifidse@niamuas
Uszdnravinduliddnaulodudeisig

a 2 A Y
mmuiuﬂizmummﬂug

Item Statement Expert | Total | Meaning Comments
Opinion
A|B|C
likely to be increased. on learning in general or
s ldsumaildddnaulolunsizond learning English speaking
adainzay msdidusmuazlianuiuile in  particular.  The first
, ) , expert also thinks that the
Tuduaeumsaeun ““Activate” uaziunou
Thai  version  sounds
maaeu “Study” dufimn uinsituiu
unnatural. The second
expert’s comments on this
statement are similar to
item 1.
3. My English speaking | 0 | O | 1 | 0.33 | Revised | The first and second

expert’s comments on this
statement are similar to the

first and second items.
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Item Statement Expert | Total | Meaning Comments
Opinion
A|B|C
A (Activate) The first expert suggests
the researcher to provide a
brief explanation of this
term and an example of
this stage.

4. | have an opportunity to practice |1 |0 | 1 | 0.66 | Reserved | The second expert would
English speaking and try out like the researcher to
authentic language use with little check Thai translation for
or no restriction. “authentic language”
fuiiTomafiagAnduyansinguuazaeald whether it is correct or not.
amfiduanweidaeidesiiafidndes
30 laifime

5. | have an opportunity to use |1 |1 |1 1 Reserved
English language in a free and
communicative way in doing
exercises and activities as | am
capable of.
duiiTemal@l¥musanguededass lu
gﬂumm114nﬁ"ama’?‘%amﬂumsﬁnmuﬂﬂﬁ'ﬂ
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Item Statement Expert | Total | Meaning Comments
Opinion
AlB|C
wieRnssuan q luszduiisuaunsaild
6. | become more autonomous with |0 |1 |1 | 0.66 | Reserved | The first expert is curious
my use of features of English with the difference of
language when | have chances to “autonomous” or Thai
activate the various features of translation “fi3eufiaunsoiiem
English language | have in my 2 1o e” in the sixth and
brain. )

seventh items.
ﬁunawﬁJu;jﬁtauﬁmmmﬁawmmaﬂums .

The first expert also
1¥nmsanguidinnaudosuf Tona &4 recommends the
mmﬁanqyﬁ”ui'agjué”;wa1ﬂwa1agﬂgguu researcher to make sure

the responses to this

statement cover what the
researcher  wants  to
investigate and can help
answer  the research
questions or prove the
hypothesis/assumption.
7. | become autonomous English 0 |1 |1 | 066 |Reserved | The first expert’s
language learners and users as | comments on this
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Item Statement Expert | Total | Meaning Comments
Opinion
A|B|C
can use words and phrases to statement are similar to the
speak systematically and fluently sixth item. The third
without thinking too much. expert ask to adjust some
sunmedudFounasdldnnsingui Thai words to make it
aunsaiamnawedld mswhsuaunsaldn more natural.
wazdnvznaetaiuszuuias lnaaulaoi
ulidesdnes lsanamuly
S (Study) The first expert suggests
the researcher to provide a
brief explanation of this
term and an example of
this stage.

8. | am taught what I lack and/or 1111 1 Reserved | The second and third
need to learn more in order to experts emphasize an
improve my English speaking incorrect Thai translation
ability and performance. of “speaking ability and
suldsunsaenludiisunauasiiedens performance” as “ability”
I S N and “performance” are

different in terms of
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Item Statement Expert | Total | Meaning Comments
Opinion
A|B|C

AMBBINOHUYDITY language learning.

9. The link between what I needto |1 |1 |1 1 Reserved | The first and third experts
learn and what you | am taught indicate a typographical
is more obvious in comparison error in an  English
to conventional teaching version.
approach.

Fufiuadon Tosvesdaivudeinisiou
wazdeisu 18 oudanunniwiiofoudy
M3 oudeI s M AeuIIIA R
10. | The Study stage is beneficialas |1 |1 |1 1 Reserved | The second and third

it provides me an opportunity to
work on language features that
cause me difficulties and distinct
errors in the speaking activity in
previous stage “Activate”.

F
o

Juneumsaeu “Study” WhuilszTemity
o 3’, =1 Yo o Y
Aumzvuaouiven TemalinuGoug

A Y A o
gﬂmjUﬂ1141‘1/m’e)“lmﬂﬂﬂ’nmﬂﬂam1mm$

experts ask to adjust some
Thai words to make the

statement more natural.
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ltem

Statement

Expert

Opinion

A|B|C

Total

Meaning

Comments

Y a a4 g Yo a
mawﬂwmﬂ‘nmu"lﬂwmu“luﬂimimmiw”ﬂiu

F]
o

Juseumsaeu “Activate’” asunihil

11.

The Study stage provides me an
opportunity to work on the
English  language  features,
consolidate my learning, and
improve my English speaking
skills in order to improve my
English speaking ability and
performance.

P
%

dupeunisdeu “Study” wouTemaldiu
= v (4 Y

Feuizluuundingy nuNIUANN] uay
WA MINAN BTN BINo Nz

mmmmsamamimﬂmmé“ﬂnqmmiu

Reserved

All expert’s comments on

this statement are similar

to the nineth and tenth

items.

A (Activate)

12.

| can repeat doing the same
speaking activity well in the

second time after | have digested

Reserved

The first and third experts

ask to adjust some Thai

words

to make the
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ltem

Statement

Expert

Opinion

A|B|C

Total

Meaning

Comments

the corrections to the English
language | used in the first
speaking activity in the first
time.

o o a a ¥ a Yy va
Fugnsaminnssumsyaiugdnaselaa
Y 4 o Ao yya yg=o A 4
lunsanaesnannniuldizenuideaanngs

k4 Vv Vv @ 2 o @
ud lldgndesnuns lenmdinguuesiulu

v
ﬂﬁ]ﬂSﬁJﬂﬁW‘.ﬂii’]‘]Juiﬂgluﬂiﬂuiﬂ

statement more natural.

13.

This Activate stage is beneficial
as it offers me an opportunity to
improve my speaking
performance by trying to
complete the speaking activity
again after | learned English
language features and how to
deal with mistakes | made before
in the previous stage.

F
o

dusoumsaeu “Activate” $luilss el

v @ 2 2 Yo Yo
ﬂUﬂu!Wﬁ13’;muﬂﬂuuuﬂﬂiﬂﬂWﬁiﬁﬂu‘lﬂWﬁuuw

Reserved

The first and third experts
ask to adjust some Thai
words to make the

statement more natural.
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Item Statement Expert | Total | Meaning Comments
Opinion
A|B|C
mwdmsannsyalasiisui lema'ldaes
wenemhAIngIIMIYABnATma i 1a
Bouniw1oenguuazislunisdanisny
fofianarafisurilufonssumsyanouniiil
14. | My English speaking abilityand |1 |1 |1 1 Reserved | All experts ask to adjust
performance are enhanced. some Thai words to make
ANAWIIANWNMINANTHIBINGHYDINY the statement more natural.
I&5umsiiann
Hybrid Learning
15. | Hybrid learning encourages my | 1 | 0 | 1 | 0.66 | Reserved | The first and third experts

discovery and fosters me to
become an autonomous learner.

ﬂ"lﬁﬁﬂu!,!,ﬂll W wmuﬁuﬁ?uﬂﬁﬁuwﬁ}wm
o o Y o I Ya A
ﬂuuazﬁuuﬁuuiwauﬂawlﬂuwiauwmmm

~ v =& o v
13 EJUELLU‘UWQWW(?]'JL'ENIIQ

ask to adjust some Thai

words to make the

statement more natural.
The second expert thinks
“my discovery” is unclear.
The third expert also
indicates a typographical

error in a Thai version.
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ltem

Statement

Expert

Opinion

A|B|C

Total

Meaning

Comments

16.

The fear and anxiety of making
mistake and looking foolish
while speaking English in front

of classmates are decreased.

mmné’mazmmﬁnaiumiﬁﬁﬂwmﬂua:@,
' = o ' Y A
1Nﬂﬁ1ﬂ1uﬂlm&'ﬂ1{‘lﬂﬂﬂ1‘kﬂﬂﬁﬂE]HG]?JWHMW@H

v
FINFUTIUARDS

Reserved

The second expert

suggests adding “hybrid
learning” to this statement

for consistency.

17.

Hybrid learning can overcome

time constraint in  English
speaking practice.

=~ 9 A
ﬂ1§ﬁﬂu!!ul|Wﬁuwa]uﬁ’]ﬂ’]ﬁﬂllﬂﬂﬂgﬁ’]ﬁ@q

Y o o 9 = o
mﬂﬂ1ﬂﬂﬂ1u!’mﬂuﬂﬁPJﬂWqﬂﬂTkﬂf’J\‘lﬂE]H

Reserved

18.

Hybrid learning provides me

opportunities to practice
speaking Englsih outside of the

classroom.

msFeusvunaunauou Tomaldsulddn

WANYIBINgHUBNHBAS 81

Reserved

All experts also indicate a
typographical error in an

English version.
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Item Statement Expert | Total | Meaning Comments
Opinion
A|B|C
19. | Hybrid learning enables me to| 1 | 1 | 1 1 Reserved | The third expert asks to
indicate speech-related problems adjust some Thai words to
or concerns before delivering the make the statement more
speech. natural.
msFeunvunaura i isua sz yn
ﬂﬂuj14m‘§f»mawnﬁaaamaaﬂ1imﬂﬁauﬁ%:mﬂ
nandesmesn 1y
20. | The use of technology in hybrid | 1 | 0 | 1 | 0.66 | Reserved | The second expert is not

learning can give me just-in-time
support in by providing
immediate feedback.

9 ) =3 o
mslmalulaglumsGeuuuunaunaIuyii
Ieau1dsumsenfuayuuuuiunained lagh

Yo 9 [ [
widSuilaunadounduuniuilugduuvves

e

Y

=3 < A
agnisiseueon lminiewnaislsznouns
L4 =)
ussereooulat lugdunuvesnisBeunis
aeunialnardiuvenm uazlugluuuvesns

Iildins el lumsiouiinainwaie

sure with the statement
“the use of technology in
hybrid learning can give
me just-in-time support in
immediate

by providing

feedback”. The  third

expert indicates that some
in the

statement is not

English version.
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Item Statement Expert | Total | Meaning Comments
Opinion
A|B|C
21. | Hybrid learning responds more | 1 | 1 | 1 1 Reserved
appropriately to my learning
styles in  comparison  to
conventional learning.
miﬁﬂmmumﬁmmumuﬁum@iagﬂu‘uums
Boudveadulfedrummzaumnniuilofoy
Sumsioudiudmsaeunuuauy
22. | Hybrid learning increases my | 1 | O | 1 | 0.66 | Reserved | The second expert asks to

learning motivation as | can
control my own online learning
and receive the support in both
online and face to face learning
environments.

A ounuunaraiuagalalumsFou

YOI UM TR UAINITOAIVANNTTEou

pou larlvesdtuuaz Idsumsmivayunnns

v v
Ldiﬁluﬂﬁﬁ’ﬂuVIQ!’:T’?NEﬂl,mijﬂx‘iﬂﬁfiﬂuﬂﬁﬁﬂu

LLUU’E)’E)MVlﬁ‘lILLGS’,ﬂ1§F§EJufﬂiﬁ’ﬂuu‘ﬂ‘ﬂ

check wording and adjust
some Thai words to make

the statement more natural.
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Item Statement Expert | Total | Meaning Comments
Opinion
A|B|C
INBRY U
23. | I canrevise and consolidate 1111 1 Reserved | The third expert asks to
everything that has been spoken check the Thai translation
or presented in the classroom at of the word “pace”.
my own speed and pace.
Fuamsanumuiazasnliulyudlunds
nedaiiiu Inanseudaseen lulufesiou
@1mé“mmamﬁ“mazaw’fvmmmmmmm
AULDN
24. | In comparison to conventional | 1 [ 1 |1 1 Reserved | The third expert asks to

learning, my needs and distinct
errors are taken more closely
into account by a teacher in
hybrid learning.

“lumiﬁﬂmmuwauwmu f’]mﬂgﬁﬂ1§ﬂﬂlm$
a o 4 = F Y a ] v
ﬂﬂﬂTLl\10Qﬂ'J"Iilﬂﬂﬂﬂ1illﬁ3ﬂlﬂwﬂ‘wa1ﬂ‘ﬂlﬂuqﬂ
o o ' ya 2 A A o

“lfﬂsll’f)\‘iﬂuﬂﬁﬂﬂﬂﬁ“]ﬁ'ﬂiﬂﬂﬂlumﬂlﬂﬂﬂﬂ“]Jfﬂi

~ Y an ¢ a
ITYUAIYITNTADULUUAUAN

adjust some Thai words to
make the statement more
natural and

comprehensible.
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Item Statement Expert | Total | Meaning Comments
Opinion
A|B|C

25. | Hybrid learning can givemerich | 1 | O | 1 | 0.66 | Reserved | The second expert asks to
interactive  multimedia  input check wording “wew”, and
such as authentic video, audio, the second and third
texts and visuals/graphics with recommend adjusting
meaningful content related to my some Thai words to make
needs and interests. the statement more natural.
ﬂ1':.'f’%auzm‘Uwmm'mummmuau?ﬁumaé’uaﬂ
fifaaiReviedoyadonauiiaunsa ldnoy
fugld 1dunute 1wy 38 Toaniwesudes
foanu naznsilniidend CIEATRTEYS 4.
?Q'N‘ﬁ wué’fmmma:au%

Part 3: Overall Evaluation

1. This questionnaire is appropriate [0 |1 |1 | 0.66 | Reserved | The first expert
to use for assessing students’ recommends  that the
perceptions toward learning research questions and the
through hybrid EASA operational definitions of
instructional model on English key constructs should be
speaking ability. provided together with this

evaluation form.
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Item Statement Expert | Total | Meaning Comments
Opinion
A|B|C
2. This questionnaire is appropriate |1 |1 |1 1 Reserved | The first expert says that
to administer  after  their this  questionnaire s
participation in this research appropriate if answers
study. cover the aspects that you
are looking at and can help
answer  your  research
question(s) or prove your
hypothesis/assumption.
3. It is appropriate to administer 1111 1 Reserved
this questionnaire in Thai
language online with Google
Forms with participants,
eleventh grade students. (The
researcher will ensure all
students comprehend all
terminologies used clearly).
4. The English and Thai versions 0 |0 [-1] -0.3 |Revised |All experts suggest
are congruent revising the Thai
translation of some items
to make them easier for
participants to understand
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Item Statement Expert | Total | Meaning Comments
Opinion
AlB|C
and give the appropriate
responses.  Furthermore,
the first expert indicates
that the key terms need
explanations/definitions or
give examples.
5. The format of the questionnaire |1 |1 |1 1 Reserved
IS appropriate.

The results obtained from the semi-structured interview questions evaluation checklist
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Item Statement Expert Total | Meaning Comments
Opinion
A|B|C
Part 1: Introduction
Type of the Interview
1. Semi-structed interview 1 (1] 1 1 Reserved
Part 2: Semi-Structured
Interview Questions
1. How do you feel about| 1 |1 | O 0.66 | Reserved | The first expert recommends

learning English speaking
using hybrid EASA
instructional model?

£g =3 Y =2 1 2 =)
WnisouidnedialsdunisiGounya
@ 99 9
muangu lasms 1 lgguunnsaon
DI INHANNITVOINGHHNITNITIEEU

HUUWNTUNTTU

that it would be good to start
with a broad statement asking
them to tell their perceptions.
since one feature of semi-
structured interview is mainly
involved eliciting narratives
from the participants. The
second expert indicates a
typographical error in a Thai
version. The third expert
thinks that the question can
be hard for interviewees

when asked to explain their
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Item Statement Expert Total | Meaning Comments
Opinion
A|B|C
feelings toward unfamiliar
concepts.

2. Do you think hybrid EASA| 1 |1 | 1 1 Reserved | The first expert recommends
instructional model can help adding “Why? / Why not?” to
you in improving English the question because it allows
speaking ability? you to find out more
WnGeuanmsiGouyanusings lag information and it enables the
B N TS participants to elaborate more

L on certain issues.
VDINGHYMILTYULVURNTUNTIUTINITO
“]}QEJ‘V‘TGJJu1ﬂ’J1iJﬁ1iJ1iﬂ‘ﬂNﬂ1iWMﬂ
muvengla v

3. What are the benefits of | O | 0| O 0 Revised | The first expert recommends
learning English speaking that the researcher might get
using hybrid EASA the answers from question 2
instructional model? if the participants feel that
Wnisounniie: lsdeilsz Tomiveans their speaking ability has
Bouyannnangulaoms 1 ¥ghmums improved. However, it would

' i L. be weird, if the participants
'd’e]ummmmwaﬂmwquygﬂmmu
answer “no” in the second
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Statement

Expert

Opinion

Total

Meaning

Comments

A

B| C

HYVHNTUNTTU

question and they are still
asked to talk about the
benefits.  Therefore,  this
question should be asked as a
follow-up question instead if
the participant’s answer to the
second question is “yes”. The
second expert thinks the
answers obtained from item 2
may be overlapped with those
from item 3. The third expert
asks to adjust some Thai
words to make the statement
more natural and

comprehensible.

4. What are the problems or

the difficulties of learning

English

speaking

using

hybrid EASA instructional

model?

Reserved

The third expert indicates that
“4UniTeuaada’” is not in the

English version.
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ltem Statement

Expert

Opinion

Total

Meaning

Comments

A

B| C

v A a ' A A

UL ﬂuﬂﬂ’316$"l‘iﬂﬂﬂmuﬂ1ﬁiﬂﬂ]'lil
o =) @

INATVINUDINITLIYUNANIHIOING Y

Taon1sldgduuunisaeuegiai

NENAITVBING UM ITEUUVUHA LKA 1Y

Part 3: Overall Evaluation

1. The questions are
appropriate to use for
investigating students’
perceptions toward learning
through hybrid EASA
instructional model on

English speaking ability.

0.66

Reserved

The third expert states that
the first question should be

revised or omitted.

2. It is appropriate to conduct
the interview in Thai. (The
researcher will ensure all
students comprehend all

terminologies used clearly).

Reserved

3. The English and Thai

0.66

Reserved
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Statement

Expert

Opinion

Total

Meaning

Comments

A

B| C

versions are congruent
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