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CHAPTER |
INTRODUCTION

1.1 BACKGROUND OF THE STUDY

Reading Comprehension is a crucial skill for learners seeking to improve their use
of the English language, especially those who learn English as a second or foreign
language (Sadeghi, 2018). Grabe and Stoller (2019) asserted that around 89% of the
world’s population are capable of reading text-only English at a basic level. In support
this, many ELT scholars and organizations (August and Shanahan (2006), National
Governors Association (2010), National Institute of Child Health and Human Develop
(2000), Snow (2002), and Mokhtari (2018) agree that many readers, especially adult

readers can read a text without understanding what they have read.

Because of this, the Ministry of Education in Thailand initiated the Basic
Education Core Curriculum (A.D. 2008), which emphasized reading to interpret what
had been heard or read from several media types and expressing opinions with
reasons. Similarly, the Common Core State Standards or CCSS launched a new
standard in 2011 that readers to comprehend more complex information than in the

past (Brewer, 2018; Fisher and Frey 2012).

As Mulatu and Bezabih (2018) stated, the causes of success or failure in learning a
language depends on the method of language instruction; as well as, most of the
teachers accepted that they used teacher-centered teaching approach due to lack of
training on student-centered teaching approach and they did not know how to
implement it. (Yusuk, 2020). Likewise, Reynolds and Fisher (2021) claimed that most

of the teachers failed to implement student-centered teaching approach and lack of



teaching training. Therefore, Shanahan (2012) and Fisher and Frey (2012) designed
Close Reading instruction in order to guide all teachers and improve students’ reading
abilities. There are three main steps in Close Reading, and each step has a different
purpose; 1) First read for key ideas and details, 2) Second read for craft and structure,

and 3) Third read for integration of knowledge and meaning.

Close Reading instruction might be useful for Thai secondary school students to
reading English. Hence, this study plans to implement Close Reading instruction with
Thai secondary school students to improve reading comprehension and explore

students’ opinions towards Close Reading.

1.2 STATEMENT OF PROBLEMS

English is taught and used as a second language worldwide, including Thailand
(Saengboon, 2017). Moreover, (Yusuk, 2020) made it clear that English is
compulsory for Thai students at both primary and secondary levels. Nevertheless,
Thai students' English proficiency is still lower than that of other ASEAN countries
(Index, 2020). In fact, according to English First: English Proficiency Index 2020,

Thailand remarkably dropped from 74th in 2019 to 89th in 2020.

Most Thai students are not required to use English in their daily lives
(Durongphan, (2007); as cited in Darasawang and Watson Todd, (2012). In addition,
Thai teachers who teach English prefer to use a teacher-centered approach (Stone,
2017), and most teachers prefer to follow a commercial book to complete their tasks
on time ((Bunyakarte, 2008). Furthermore, (Rattanamung, 2015) stated that many
factors, such as inadequate vocabulary knowledge and inadequate reading strategies,

cause students to perform badly on the English Standard Test in Thailand. Therefore,



to help students improve reading comprehension, the teacher needs to change from a
teacher-centered teaching approach to a student-centered teaching approach by using
Close Reading instruction, which shifts responsibility for reading comprehension
from teacher to students (Fisher, 2012). To summarize, this study will investigate the
importance of Close Reading (student-centered teaching approach) for enhancing

reading comprehension among Thai secondary school students.

1.3 RESEARCH QUESTIONS

1. What are the effects of Close Reading instruction on English reading
comprehension of Thai secondary school students?
2. What are the opinions of Thai secondary school students towards Close

Reading instruction?

1.4 OBJECTIVES OF THE STUDY

1. To examine the effects of Close Reading instruction on English reading
comprehension of Thai secondary school students.
2. To explore the opinions of Thai secondary school students towards Close

Reading instruction.

1.5 STATEMENT OF HYPOTHESIS

In accordance with previous research studies related to the implementation of
Close Reading instruction, the hypothesis statement in this study is based on

(Fisher, 2012) who claimed that close reading could activate students’ background



knowledge with reading instruction and enhance students' reading skills when
they need to read detailed text. Consequently, the following hypothesis was tested:
1. The post-test scores on the English Reading Comprehension Test of Thai
secondary school students will be remarkably higher than the pre-test
mean scores, at an 0.05 level of significance after participating in Close

Reading instruction.

1.6 DEFINITIONS OF TERMS

The terms presented below are used in this present study.

“Close Reading instruction” refers to multiple reading tasks proposed by
Shanahan (2012) and Fisher and Frey (2012) to deeply analyze various aspects of the
text. It comprises 1) identifying what the text says by looking at key ideas and details,
2) examining text how the text works thorough focus on the craft and structure, and 3)

analyzing and comparing the text to integrate knowledge and meaning.

“Reading Comprehension” is defined as a student’s ability to comprehend
meaning from the text. In this study, it designed as aimed by Grabe and Jiang (2018),
and Fisher and Frey (2012), and it will be assessed as per the following: 1) General
understanding and key details, 2) VVocabulary and text structure, 3) Author’s purpose,

4) Inferences, and 5) Opinions, arguments, and intertextual connections.

“Students” refers to 16 and 17-year-old Thai upper-secondary students at one

private school in Bangkok, Thailand.

“Opinions” refers to the opinions of upper-secondary school students towards

Close Reading instruction



1.7 SCOPE OF THE STUDY

1. The participants of this study will be eighteen Thai upper-secondary students at one

private school in Bangkok, Thailand, in the 2021 academic year.

2. Close Reading instruction is an independent variable, whereas, the dependent

variable is students’ English reading comprehension.

1.8 SIGNIFICANCE OF THE STUDY

This study will present an implementation of Close Reading instruction to
promote English reading comprehension of secondary school students. English
reading materials will be designed with authentic materials based on the content used
in the regular class. It is expected that students’ reading comprehension will increase
after they read the texts several times. This study also illustrates the framework of
close reading instruction as a main treatment to investigate students’ reading
comprehension by using pre-test and post-test English Reading Comprehension Test,
Close Reading Instruction Questionnaire, and Semi - Structured Interviews with those

who participate in Close Reading instruction.

Owing to a few studies concerning the impact of Close Reading instruction on
reading comprehension in the Thai context, this study will introduce teachers some

guidelines for their current teaching and further studies.

Further, this instruction will benefit students insofar as Close Reading instruction
requires students to read the problematic text multiple times and promotes student-
centered teaching approach because this instruction requires limited frontloading.

Therefore, students may be proficient in reading and may be able to use Close



Reading for examination preparation, especially preparation for the reading

comprehension part of the English standard test.



CHAPTER I
LITERATURE REVIEW

This study examines an implementation of Close Reading instruction to
promote English reading comprehension of secondary school students. In this chapter,
four mains concepts related to this study. They are (a) Close Reading instruction, (b)
reading comprehension, (c) first language (L1) and second language (L2) reading, and

(d) reading assessment with reading instruction.

2.1 CLOSE READING INSTRUCTION

In this study, five sub-topics about Close Reading instruction will be
discussed, which are 1) definitions, 2) components, 3) characteristics of Close
Reading in upper grades, 4) Close Reading framework, and 5) reading motivation

though Close Reading instruction and, 6) research on Close Reading.

2.1.1  Definitions
Regarding Close Reading, one notable scholars with expertise in this field,
Shanahan (2012), remarkably mentioned that Close Reading is an intensive analysis
of a given text by using the fundamental -wh questions like; what the text says, how it
says, and what it means in the given text. Additionally, Close Reading is not only an
instructional routine that leads students to examine the text critically, but it also

requires the text to be read several times (Fisher and Frey, 2012).



Furthermore, in the study of Close Reading, some ELT researchers (Beer and
Probst (2013), Brown and Kappers (2012), and (Hinchman, 2013) stated that Close
Reading is always related to critical investigation of the given text. Readers have to
read the text multiple of times, and ask questions that require textual evidence
(referred to “text-dependent questions’). Furthermore, Close Reading helps the reader
to have more persistence and stamina when they encounter reading difficulty, requires

minimal teacher frontloading, and involves annotating the given text.

In addition to some ELT researchers mentioned above, (Beth Burke, 2013)
pointed out that Close Reading is a deliberate, critical analysis that emphasizes
important details to enhance understanding of the given text. The Partnership for
Academic Readiness for College and Career or PARCC (2010) further stated that not
only does close, analytic reading involve complicated texts, but also the teacher needs

to encourage students to read and reread deliberately.

2.1.2 Components
In many previous studies, several ELT scholars and researchers, such as
(Shanahan (2012), Lapp, et al., (2013), Hinchman and Moore (2013), and (Santori,
2017) have always cited the components of Close Reading which were originated by

Fisher and Frey (2012).

The components are as follows:

e Short text: the length of the text can range from three paragraphs to

two pages.



e Complex Text: the given text for Close Reading should be
complicated or thought-provoking, with ideas or concepts that go
beyond the text itself.

e Limited Frontloading: engagement in the lengthy conversation about
the meaning of the text is a feature of the system, or the teacher tells
students what they need to find in the given text.

e Repeated Readings: students will automatically reread the given text
several times when they have some curiosity.

o Text-Dependent Questions: the given questions require students to
provide some evidence from the given text.

e Annotations: students underline, circle, and write margin notes when

they read from the given text.

All in all, these components comprise features that differ from other
instruction used in the classroom, and define how Close Reading instruction is

implemented in schools (Fisher and Frey, 2012).

2.1.3 Characteristics of Close Reading in upper grades
Fisher and Frey and Lapp (2015) defined Close Reading characteristics in

upper grades (higher than primary level) into five criteria as follows:

e Text selection: the given text should be complex text that marginally

higher than the coursebook used in class.
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e |Initial reading: students probably read the given text initially without
understanding the more profound meaning from the given text.

e Annotation: students should be familiar with annotation and apply it when
they have discussed the text with their partners.

e Repeated readings: students should be able to reread the text with the
purpose of developing deeper understanding of the given text.

e Responding to texts: students should be able to write collaboratively or

independently.

To summarize, these criteria mentioned above comprise the characteristics of
Close Reading in upper grades introduced by (Fisher, 2015), and are similar to the
components of Close Reading. However, the criteria focus what the students will

have experienced and practiced in Close Reading instruction.

2.1.4 Close Reading Framework

The Close Reading framework was developed by (Shanahan, 2012, June 18).
His framework includes three steps: 1) First Read (what does the text say?) 2) Second
Read (how does the text work?), and 3) Third Read (what does the text mean?)
Subsequently, Fisher & Frey clarified the Close Reading framework. They said that it
was comprised of four phases: 1) Phase 1 (what does the text say?) 2) Phase 2 (how
does the text work?), 3) Phase 3 (what does the text mean?), and 4) Phase 4 (what
does the text inspire you to do?). To clarify, Table 1 provides a tabular comparison

between Shanahan's (2012) framework and Fisher and Frey’s (2012) framework.
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Table 1: The Comparison of Shanahan (2012) and Fisher and Frey (2012)

Framework
Step Shanahan (2012) Fisher and Frey (2012)
1% Read e Annotating the text (read with e Annotating the text (read with a
a pencil) pencil)
e Read Aloud e Read Aloud
e Text-Dependent Questions e Text-Dependent Questions (what
- Key ideas and details (what does the text say?)
does the text say?) - General Understanding and
- Discuss with a partner Key details
- Discuss with a partner
2" Read e Reread the text e Reread the text
e Text-Dependent Questions e Text-Dependent Questions (what
- Craft and structure does the text work?)
(how does the text - Vocabulary and text
work?) structure
- Discuss with a partner - Author’s purpose
- Inferences
- Discuss with a partner
3" Read e Reread the text e Reread the text

Text-Dependent Questions
- Integration of

knowledge and ideas

Text-Dependent Questions (what
does the text mean?)

- Opinions, arguments,
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(what does the text
mean?)

Discuss with a partner

intertextual connections

- Discuss with a partner

4" Read

Reread the text
Text-Dependent Questions (what
does the text inspire you to do?)
- Opinions, arguments,
intertextual connections

- Discuss with a partner

As illustrated in Table 1, there are at least three steps of Close Reading

instruction, and each step of reading has a different purpose Shanahan (2012) and

Fisher and Frey (2012) concurred that, in the first read, teachers need to teach how to

annotate the text, read-aloud, and set up the questions at the level of key ideas and

details in general. For the second read, students are required to reread the text to

identify its structure, and craft the given text with their partner (Shanahan, 2012;

Fisher and Frey 2012). For the third read, the purpose is to enhance the composition

of knowledge & ideas according to Shanahan (2012). On the other hand, Fisher and

Frey (2012) mainly focused on identifying meaning from the text during the third

read, saying that readers should find inspiration from the text by the time of the fourth

read.

In conclusion, Close Reading requires more in-depth analysis and

interpretation of a given text. The focus of Close Reading is to find information in the
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given text, which should be drawn from authentic materials, such as newspapers or
websites. In terms of reading objectives, Close Reading emphasizes intrinsic purpose.
In other words, it refers to readers' need to find the warrant from the given text. Also,
the questions used in Close Reading should be text-dependent questions, for which

readers need to interpret the ideas and impact of the given text.

2.1.5 Reading motivation through Close Reading instruction
According to (Wigfield, 2000), motivation is also a crucial skill for all
learners; however, most of the teachers agreed that lack of English proficiency is the
main problem of lack of motivation to read (Ball, 2012). Additionally, (Reynolds,
2021) revealed that most secondary teachers did not know how to guide students

when they encounter complex texts.

As (Monobe, 2017) reported, they implemented repeated reading, which is one
element of Close Reading instruction that can solve the above problems. Results
revealed that repeated reading could enhance reading confidence and reading
competence for developing English reading comprehension when students face
complex texts. Similarly, read aloud, which is also one element of Close Reading
instruction, can reduce the role of the teacher and promote collaboration among
students, resulting in increased reading motivation (Reynold and Fisher, 2021). On the
contrary, if the teacher did not understand how to promote a student-centered teaching

approach or forget to follow it, it will fail to recognize the texts' complexity.

To sum up, this evidence exhibited that Close Reading instruction can improve

English reading comprehension among the students; nevertheless, teachers are still the
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leading role which causes an increase or decrease in reading motivation among

students.

2.1.6 Research on Close Reading

In early research, Fisher and Frey (2012) presented the components of Close
Reading and tried to make some modifications of Close Reading to suit elementary
school teachers' repertories. The participants in that study were 14 teachers from K1 —
Grade 6, who each had more than a decade of teaching experience. In their study, the
researchers followed the key features of Close Reading, and found that Close Reading
is a form of instruction that many elementary teachers were not familiar with.
Furthermore, there is some misunderstanding of the research on how this close

reading needs to reinterpret for elementary school students.

Further, (Santori, 2017)also studied whether text-dependent questions ought to
come from the teacher only. In this study, the participants were two teachers who
worked in urban school teaching third graders and another teacher who worked in
metropolitan school teaching fourth graders. This research emphasized the types of
text-dependent questions that can be raised by students, and explore how Close
Reading can engage students when generating and answering questions. The result of
this study revealed that both groups were able to raise an arrangement of their own
text-dependent questions without any arousing from teachers, and that students-
generated questions when they engaged in Close Reading and discussion in both

classes.

In another study, (Thomason, 2017) carried out research on the use of Close

Reading with high school English language learners. The participants in this research
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were six high school English language learners in the southeastern United States.
Also, this research focused on the impact of the Common Core State Standards or
CCSS. Thomason, Brown, and Ward (2017) concluded that there was no evidence to
support that the participants had improved their reading comprehension or

background knowledge appeared to be essential for reading comprehension.

Moreover, (Magnusson, 2019) conducted a study to investigate reading
comprehension instruction strategies instruction aimed at lower secondary
classrooms. The participants in this study were 45 sampled schools, including urban
and rural schools from eight different regions in Norway; 46 teachers participated in
this study. This study emphasized explicit and non-explicit reading comprehension
instruction strategies. The researchers examined language arts lessons, including other
text instruction elements besides strategies designed to enhance reading
comprehension. The results of this study disclosed that there was limited evidence of
explicit reading comprehension strategies instruction. Despite of the fact that many
teachers illustrated knowledge of strategies such as Close Reading or activating prior
knowledge of students. In several cases, instruction was deemed to be oriented more
towards non-transferable activities than explicit strategy teaching. In other words,

most of the teachers were focused on their instruction.

2.2 READING COMPREHENSION

In this study, two sub-topics about reading comprehension are indicated: 1)

definition and 2) components of reading comprehension processes.
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2.2.1 Definition

According to (Shanahan, 2019, September 14), reading comprehension is the
ability to express the idea in the given text, not the ability to respond to some
elements of the questions. Also, many ELT scholars and organizations (Urquhart and
Weir, (1998), Kintsch (1998), Dijk and Kintsch (1983), Grabe and Stoller (2011),
Grabe (2009), Grabe and Jiang (2011), Woolley (2011), National Assessment
Governing Board (2008), RAND Reading Study Group (2002), Grabe and Stoller
(2019) have concluded that reading comprehension is a process of creating the
meaning from the text. In addition, reading comprehension is comprised of the
components of reading abilities, such as text meaning, inferencing, or background
knowledge use (Grabe, 2018). Hence, we can conclude that reading ability is always
linked to reading comprehension; the components of reading comprehension

processes will be discussed in the upcoming sub-topic.

2.2.2 Components
In relation to ‘reading process’, there are three levels of reading processes that
we need to look at closely which are 1) lower-level processes, 2) higher-level
processes, and 3) underlying general cognitive processes (Grabe, 2009; Seidenberg,

2017; Stafura and Perfetti, 2017; Willingham, 2017).

First of all, lower-level processes refer to automatic linguistic processes or
lexicon access. There is an enormous difficulty at this stage, especially for L2
learners, because they need more time to recognize vocabulary. (Grabe and Stoller,

2019).
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According to Grabe and Stoller (2019), higher-level processes refer to
comprehension processes that lead to the usage of background knowledge and
inferencing abilities. At this stage, the learner needs to shape their purpose of reading
with reading instruction as necessary to infer from the text, monitor comprehension,

author’s attitudes, and evaluate the text critically while they are reading.

For underlying general cognitive processing abilities refer to the obstacle of
reading comprehension; for instance, background knowledge of the reader or self-

regulation, can affect the readers' reading ability (Grabe and Stoller, 2019).

Moreover, as Grabe and Jiang (2018) reported, they asserted that they used
general criteria for checking reading comprehension, such as text meaning or
inferencing from the text. Correspondingly, Shanahan (2012) has a focus on 1) key
ideas and details, 2) craft and structure, and 3) integration of knowledge and idea.
Interestingly, all of these mentioned above are closely similar to Fisher and Frey
(2012) purpose, which consists of 1) general understanding and key ideas, 2)
vocabulary and text structure, 3) author’s purpose, 4) inferences, and 5) opinions,

arguments, intertextual connections.

To analyze the components of reading comprehension purpose clearly, the key

details are as followed:

e General understanding and key details: learners can indicate the key
understanding from the given text; go together with, answer the basic -wh
question; for example, what, where, why and how to create an understanding

of meaning from the given text.
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e Vocabulary and text structure: learners can craft the questions in terms of
words and text structures; for instance, problem and solution or sequence of
the given text.

e Author’s purpose: the learner can identify to purpose of writing of the author
or author’s point of view from the given text.

e Inferences: learners can investigate inferences on the argument or key details
from the given text.

e Opinions, arguments, intertextual connections: learners can compare and
contrast the given text with their daily life or support their opinions by using

the evidence from the given text.

All in all, there are consist of five aspects: 1) General understanding and key
details, 2) Vocabulary and text structure, 3) Author’s purpose, 4) Inferences, and 5)

Opinions, arguments, intertextual connections.

2.3 FIRST LANGUAGE (L1) AND SECOND LANGAUGE (L2) READING
Since Alderson (1984) raised the questions related to reading is a main

problem of L2. Therefore, there were two main problems, which are 1) the

developmental interdependence hypothesis (Cummins, 1979, 1991) and 2) the

language threshold hypothesis (Alderson, 1984, 2000).

Initially, the developmental interdependence hypothesis refers to L1 literacy
offers a good principle for L2 reading development; while, language threshold

hypothesis, L2 learners need to have enough L2 knowledge to comprehend the text. In
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simple terms, it means that L2 learners need to proficient in their first language or L1

both skills and strategies before acquiring their L2. (Grabe and Jiang, 2018).

As reported by Grabe and Jiang (2018), they claimed that L1 and L2 learners
have the same set of components reading abilities. Therefore, the problem that they
encounter would be the same, primarily cognitive and linguistic components.
Nonetheless, the ability to recognize lexicon of L2 differ from L1. Owing to the fact
that L1 learners learn to read after they have been learning speaking for 4-6 years;

whereas, L2 learners have limited lexicon and grammar and discourse structure.

More importantly, L2 readers have their own interest in learning the language;
for example, academic goals, practices from home and community prior education
instruction. Thus, the above factors could help them assess their reading skill (Rueda,

Velasco and Lim, 2008).

Finally, attitude can be another factor that caused L2 readers over looked
reading comprehension (Guthries, Wigfield and Perencevich, 2004; Schunk and

Zimmerman, 2006).

To summarize, the ability to recognize the vocabulary, the interest in learning
language, and attitude towards reading also play the most important role in reading

comprehension processes, especially L2 learners.

2.4 READING ASSESSMENT WITH READING INSTRUCTION

In relation to ‘reading assessment’, there are several subskills related to

reading skills; for example, speaking and writing to assess reading. Also, there are
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many factors related to reading assessment, which are 1) their purpose in reading, 2)

their educational context, and 3) their proficiency level (Hubley, 2018).

Additionally, Hubley (2018) also claimed that many readers, especially
beginner readers, have a specific purpose for reading; for instance, they may wish to
decode letters, words, or even grammatical structure so as to understand the meaning
of the text clearly. In addition, there are many models of reading instruction with a

reading assessment, so the teacher should be able to indicate what is being tested.

To have a clearer picture about this topic, a brief background of reading
assessment with reading instruction from the early part of the last century until the
present time will be provided, along with some discussion of the implications of

reading assessment with reading instruction.

2.4.1 Background
According to Alderson (2000) and (Hubley, 2018), reading assessment has

always reflected the dominant trend in linguistic theory and pedagogy.

In the early- 20" century, many teachers preferred to use grammar-translation
to assess only the accurate translation of text. After that, during the 1930s, the bottom-

up approach became popular and the main focus was on grammar and vocabulary.

In the mid- 20" century, a top-down approach was introduced to replace
bottom-up approach. The main focuses of assessment at that time were 1) recalling
background knowledge of the readers, and 2) predicting what the text would include.
Then, the interactive approach to reading which emphasized skimming and scanning

techniques that can be assessed only in a class by teacher, became well-known.
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Later, around 1980, the communicative approach rose to prominence. This
approach focused on learning by interacting, and it could be assessed by using
activities such as role-plays, interviews or pair work. In simple terms, during this

period, most teachers focused on speaking rather than reading.

At present, both reading instruction and reading assessment always follow the
Common European Framework of Reference for Languages or CEFR. The
Cambridge English Language Assessment (2017) illustrates how various standardized

examinations are linked to the CEFR.

2.4.2 Implications
As reported by Brown and Abeywickrama (2010) and Hubley (2018), at
present, there are 12 simple criteria for assessing reading with reading instruction as

follows:

e Recognizing the text's main theme or gist; for example, students
answer the question, “What the text is mainly about?

e Identifying main ideas at the paragraph level and also differentiating
main ideas from supporting details.

¢ Finding negative details in the text.

e Comprehending the author’s opinions and differentiating their
opinions from the facts.

e Re-arranging events and grasping cause and effect.

¢ Identifying the type of text and being able to use cohesive markers.



22

e Adding a sentence to illustrate understanding of the text cohesion.

e Creating inferences from the given text.

e Recognizing the antecedents of pronouns and grasping how they link
with the given text.

e Being able to guess vocabulary meaning from the context in the

given text.

To summarize, these criteria above are what teachers need to consider when
they create examination questions (Brown, 2010); Hubley, 2018) which is closely

similar to the criteria of Grabe and Jiang (2018) and Fisher and Frey (2012).
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CHAPTER Il
RESEARCH METHODOLOGY

This chapter mainly outlines the research methodology used to investigate the
implementation of Close Reading instruction on Thai secondary school students'
English reading comprehension. It begins with an overview of the research design
used in this study. After that, the population and participants, and research
instruments will be introduced. Lastly, it will discuss data collection and data

analysis.

3.1 RESEARCH DESIGN

This study applied a one-group pretest-posttest experimental design to
investigate the implementation of Close Reading instruction on Thai secondary school
students' English reading comprehension. The pre-test and post-test results were
collected and analyzed. Further, a Close Reading Instruction Questionnaire was
distributed to the upper-secondary school students who participate in Close Reading
instruction to explore their opinions. Finally, following the Close Reading instruction,

the results of the Semi-Structured Interview were analyzed as qualitative data.

3.2 CONTEXT OF THE STUDY

The setting of this study was one private school located in Bangkapi District,
Bangkok, Thailand. This school offers three programs, which are the regular program
(PreK — Grade 12), Intensive English Program (Grade 1 — Grade 8), and STEM

International program (Nursery — Grade 13).
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3.3 POPULATION AND PARTICIPANTS

This study's population comprised upper-secondary private school students, in
the regular program, during the first semester of the 2021 academic year. The offers
three regular programs: 1) Science — Mathematics, 2) Mathematics — English, and 3)

Arts — English.

The participants in this study were selected by purposive sampling. Eighteen
upper-secondary school students studying Arts — English participated in this study.
Even though they are mixed-ability students and their English proficiency is low-
intermediate, they studied English Reading and Writing for five years to acquire the

basic knowledge of subject matter.

3.4 RESEARCH INSTRUMENTS

This study used three main research instruments, which are 1) English
Reading Comprehension Test, 2) Close Reading Instruction Questionnaire, and 3)
Semi-Structured Interview. The details of these research instruments will be discussed

in this section.

3.4.1 English Reading Comprehension Test
The English Reading Comprehension Test was designed as proposed by Grabe
and Jiang (2018), and Fisher and Frey (2012). It covers several areas: 1) general

understanding and key details, 2) vocabulary and text structure, 3) author’s purpose,
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4) inferences, and 5) opinions, arguments, and intertextual connections, which can be

easily matched to the three steps of Close Reading by Shanahan (2012).

The test format consists of 3 texts which extracted from authentic website
texts. The readability of each text is B2 of the Common European Framework
(CEFR). Also, the pre- and post-tests comprise the same set, and ask 22 questions to
assess students’ reading comprehension before and after the Close Reading

instruction.

The information about five types of reading comprehension introduced by
Grabe and Jiang (2018), and Fisher and Frey (2012) with 22 questions was illustrated

in table 2 below.

Table 2: Five types of reading comprehension with 22 questions

Aspects Explanation Test items

1. General indicate the key understanding fromthe |1, 2,3,4,5,9,
Understanding | given text. It usually starts with easier 10, 11, 12, 13,
& key details | questions, e.g. -wh questions 17,18, 19, and

20

2. Vocabulary & | craft the questions in terms of words and | 14

text structure text structures

3. Author’s Identify the purpose of writing of the 7,15, and 21
purpose author or author’s point of view from the
given text
4. Inferences Investigate inferences on the argument 6

5. Opinions, Compare and contrast the given text with | 8, 16, and 22
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arguments, their daily life
intertextual

connections

As demonstrated in table 2, this English reading comprehension test was
tested: a) general understanding in items no. 1, 2, 3, 4, 5, 9, 10, 11, 12, 13, 17, 18, 19,
and 20, b) vocabulary & text structure in item no. 14, ¢) author’s purpose for items no.
7, 15, and 21, d) inferences in item no. 6, and opinions, arguments, intertextual
connections in items no. 8, 16, and 22, which is followed the criteria of Shanhan
(2012) and Fisher and Frey (2012) that the teacher needed to focus on the first read
for key ideas and details the most; followed by second read for craft and structure and

third read for integration of knowledge and ideas.

For content validity, the Index of Item-Objective Congruence (10C). The test
was sent to three experts, each of whom has been teaching reading for more than five

years.

The Item-Objective Congruence (I0C) for evaluating this test is showed

below.

1 = Congruent
0 - Questionable
-1 = Incongruent

Figure 1: The criterion of the Item-Objective Congruence (10C)
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In the above Figure 1, any item that had a positive score or zero score was
considered for inclusion in the test, though items with a score below 0.5 had to be

revised to make them fully acceptable for inclusion.

Even though the validation results illustrated that no items received lower than

0.5, Expert C suggested re-writing or correcting some items. There were as follows:

Item 9: Which of the following regions that the pork and chicken are the main

ingredients for several dishes?

a) Northeast
b) South
c) California

d) Midwest

Item 10: Which of the following regions that you can find tons of avocado?

a) Northeast
b) South
c) California

d) Midwest

Item 11: Which of the following regions that you can find corn, soy, and wheat field

easily?

a) Northeast
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b) South
c) California

d) Midwest

The expert C suggested that the question should be more grammatically correct
and each choice should be similar in presentation to the other choices since the
questions were asking about the region. So, the modifications were made; the

modified version is shown below.

Item 9: Which of the following regions has pork and chicken as the main ingredients

for several dishes? (modified)

a) Northeast
b) South
c) West

d) Midwest

Item 10: In which of the following regions can you find tons of avocado? (modified)

a) Northeast
b) South
c) West

d) Midwest



29

Item 11: In which of the following regions can you find corn, soy, and wheat field

easily? (modified)

a) Northeast
b) South
c) West

d) Midwest

In summary, after receiving the evaluation form from three experts, this
English Reading Comprehension Test was revised in accordance with their
suggestions. After that, this test was pilot tested with upper-secondary school students
studying Science — Mathematics, at a private school in the 2021 academic year. These
were not the same students involved in the main study. Lastly, based on the data
analysis of the pilot study, the KR-20 of this English Reading Comprehension Test

was 0.78, which meant that moderate reliability.

3.4.2 Close Reading Instruction Questionnaire

This research instrument was adopted from Russell (2015) and Victor (2017),
and the researcher distributed it to students after they had completed the Close
Reading instruction. This questionnaire was written in Thai to make it more
comprehensible to students. Students required roughly 10 minutes to complete this
questionnaire. The aim of the questionnaire was to gather opinions in general from

every student after each had participated in the Close Reading instruction.
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The questionnaire comprised two parts to examine students’ opinions in Part I,
which was adopted from (Russell, 2015), was designed to collect information about
students’ attitudes towards Close Reading instruction (12 items) and strategies in Part
I1, which was adopted from (Victor, 2017) to identify how students’ used the close

reading strategies after they had studied (7 items).

Part I: opinions towards close reading instruction were presented in 5-point

numeral Likert scales.

Part I1: close reading strategies were displayed in 4-point numeral Likert

scales.

Part I: Opinions
‘1> means ‘I strongly disagree with this statement’
‘2> means ‘I disagree with this statement’
‘3’ means ‘I neither agree nor disagree with this statement’
‘4> means ‘| agree with this statement’
‘5” means ‘I strongly agree with this statement’
Part Il: Strategies
‘1> means ‘I never do this’
‘2’ means ‘I rarely do this’

‘3’ means ‘I sometimes do this’
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‘4’ means ‘| often do this’

To sum up, this Close Reading Instruction Questionnaire was accurately
translated by using the back-translation method. Then, this questionnaire was used to
pilot upper-secondary school students who were studying Science — Mathematics, in

the 2021 academic year at one private school; that is not in the main study.

3.4.3 Semi-Structured Interview

This interview was conducted with six students by looking at their English
Reading Comprehension Test scores after they completed the Close Reading
instruction. The purpose of this interview was to elicit more in-depth discussions from

students after they had participated in Close Reading instruction.

Moreover, the data gained from this interview was analyzed by using content
analysis. The pilot study of this interview and the actual interview were both
conducted in Thai in order to help facilitate clear communication between students
and researcher. For the pilot study, three upper-secondary school students were
interviewed. They each studied Science — Mathematics in the 2021 academic year at

one private school, that is not the site of the main study.

Additionally, the Semi-Structured Interviews were evaluated by three experts
each of whom has been in the field of English language teaching or linguistics (see
Appendix no. 4). The experts were asked to check the appropriateness of the

questions by giving between “appropriate” or “need to revise” (see Appendix no. 5).



As to the interview questions, the expert F suggested to revise all interview
questions in terms of sentence structure and correct some minor grammatical and
spelling problem; whereas, expert E and F recommended to avoid giving some
example to students because most of the people will give answer by choosing the

choice that they heard.

Original version:

1 4
Q1: ninmsi ldGeumssuetaanas iiniFeuaaiiannsavihllldls Temies 15 1dhe

In your opinion, what is/are the practical advantage(s) of Close Reading

Instruction?

Revised version:

v A a ' o 9 =) ' 1 = d%’ 9 o =) Y
Q1: nFsuAanannsathanuinnmsiEeumseredanad llldlse Tenilumsisoulaedials

How can you apply the knowledge from Close Reading Instruction in your

learning?

Original version:

32

Q2: minmsilaGeumseuedana Minisoureunagns lmnniiga 017 wu msldamesuielsynou

foA11N MIBIUHAI ToURTIANIe limilouiu

Which is/are strategies from Close Reading Instruction you like most, i.e., annotating

the text or practicing multiple reading for different purposes?
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Revised version:

o A 7 ~ 1 1 2 A
QZI umiﬂu%amaqm“l@mnmmﬂumimuamqﬁﬂ@qmanﬂ lWﬁ%m@ﬂﬂ

Which strategy from Close Reading Instruction do you like most? Why?

Original version:

@

Q3: flezlsReatunsemesedngaiiinG sudeamszveniiiudiu luy 01f 1wy guessn
Do you have any additional comments regarding the Close Reading, e.g.,

difficulty?

Revised version:

o Y 2 a { o ' 1 2
Q3: iinGeuiidoranonuziiuAuneINuMseesana vy wszmela

Do you have any additional comments regarding Close Reading Instruction?

Why?

3.5 RESEARCH PROCEDURES

3.5.1 Research Procedures

The research procedure used in this study was divided into two phases. The
first phase focused on the preparation for Close Reading instruction. The other phrase
was the implementation of Close Reading instruction. Figure 2 illustrates the research

procedure



Phase 1: Preparation for Close Reading instruction

Stage 1: Explore the reading topics used in English Reading and
Writing course book

Stage 2: Explore and study the concepts and related documents
Stage 3: Construct close reading instructional plans

Stage 4: Verify the effectiveness of Close Reading instruction
Stage 5: Pilot study

Stage 6: Revise Close Reading instructional plans

Phase 2: Implementation of Close Reading instruction

Stage 1: Pre-test

- Administer English Reading Comprehension Test
Stage 2: During the experiment

- Conduct Close Reading instruction

Stage 3: Post-test

- Administer English Reading Comprehension Test

- Administer Close Reading Instruction
Questionnaire

- Administer Semi- Structured Interview

Stage 4: Evaluate the effectiveness of the instruction

- Compare students' mean scores on pre-test and
post-test
- Identify the students’ opinions by using Close

Reading Instruction Questionnaire
- Analyzing the content of interview students’ point

of view

Figure 2: Research Procedure




Phase 1: Preparation for Close Reading instruction

The preparation for Close Reading instruction had six crucial stages.

Stage 1: Explore the reading topics used in English Reading and Writing

Course Book

In selecting the topic, this study relied on the topics covered in the existing

course book: NEW Weaving It Together 3.

Stage 2: Explore and study the concepts and related documents

The essential concepts and documents related to close reading instruction,
such as Close Reading’s framework by Shanahan (2012) or close reading’s
framework by Fisher and Frey (2012) were identified, and the vital concepts of

reading comprehension, such as Grabe and Jiang (2018) were explored.

Stage 3: Construct Close Reading instructional plans

For designing the instruction, this study was combined Shanahan (2012)
framework with Fisher and Frey (2012) framework. This study had three reading
steps; 1) First read for key ideas and details, 2) Second read for craft and structure,
and 3) Third read for integration of knowledge and ideas. Additionally, reading
comprehension comprising with: 1) general understanding and key details, 2)

vocabulary and text structure, 3) author’s purpose, 4) inferences, and 5) opinions,

35

arguments, and intertextual connections was applied in this study (Shanahan (2012),

Fisher and Frey (2012), and Grabe and Jiang (2018).
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Close Reading Framework

(Shanahan 2012), Fisher & Frey (2012)

First Read:

Key ideas & details

Second Read:

Craft & structure

Third Read:

Integration of
knowledge & ideas

=)

=)

Reading Comprehension

(Shanahan 2012, Fisher & Frey (2012,

and Grabe & Jiang 2018,

=)

Activate
background
knowledge
Annotate the text
(read with a pencil)
Read Aloud
Text-Dependent
Questions: key
ideas & details

Reread the text
Text-Dependent

Questions: craft &
structure

Reread the text
Text-Dependent
Question:

integration of
knowledge & ideas

General
understanding &
key details
Vocabulary & text
structure

Authors purpose
Inferences
Opinions.
Arguments, and

intertextual
connections

Figure 3: Close Reading Framework
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The first step of close reading was to activate the background knowledge of
students. Therefore, the teacher needed to ask a question that related to the given text
or topic. The Figure no 4 and 5 show examples of questions that were presented to

activate background knowledge.

WAat is your
favorite
TAai Festival in
your mind?

y L \

Figure 4: Activate background knowledge of students (1)

Is this festival
has only in
Thailand?

Figure 5: Activate background knowledge of students (2)

After that, the teacher taught some essential vocabulary to students in order to
help students read the given text more easily. Figure no 6 shows how a keyword in the

text were presented to students.
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9

Vocabulary

1) tradition: a belief, principle, or way of acting that people
in a particular society/ group have continued to follow for a
long time

For example: We decided to break with tradition this year
and go away for Christmas.

2) celebration: a special event that people organize
something e.g. birthday

For example: We want to do something special in
celebration of Amy's great new job.

Figure 6: Example of keyword in the text
After students had learned vocabulary, the teacher introduced the concept of

annotating the text or “reading with a pencil”. The three strategies were taught, which
are 1) circle, 2) underline, and 3) write. The Figure no 7 illustrates how students were

taught to annotate the text in this study.

Annotating the text
3 strategies of annotating the text
1)Circle: the important words/phrases

2)Underline: the words/phrases you don't
understand or confusing

3)Write: the important thoughts in the margin or
guestions in your mind while reading (can be left
or right margins)

Figure 7: Example how to annotate the text
Then, the teacher asked students to find given vocabulary words in the text so

as to check students understanding how to annotate the text (Figure 8). After they
completed the task, the teacher read aloud the given text and divided students into 3 —
4 groups and practiced annotating the text in group to check their understanding of

key ideas and details. Consequently, the teacher assigned activity 1 (Figure 9).
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Find Vocabulary H % %

in The Given Text

Sand
H pagodas

Figure 8: Example vocabulary activity

Activity 1

| Instruction: Read the text ra.L and choose the best answer fo
{ the questions.

1. Which country is the arigin of Sorgkran Festival?
) Thailand
b) Myasmar
¢} Cambodia

d) Tndia

o

Which of the followirg is NOT TRUE about Myarmar's Songkran
Festival®

) Burmese people usually celebrated on the second week of April
b) Burmese people called Songkran as “Yehavaeder”

¢} Burmese people called Songkran as “TAGU"

3. Which country tries to promote Songkran Festival, but it violates the
palicy of that country in terms of wates conservatior?

) Indin
b} Myanmar
¢) Singapore
d) Cambodia

Figure 9: Activity 1
The second step of Close Reading required students to reread the given text in

order to identify craft and structure. To facilitate this, the teacher helped students

recall what they had read by assigning Activity 2, which is a match task (Figure 10).
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Aatiaty 2

TASTCTiens MATch e Fallowing serfesces i he cabemn A wiTh
he iven courtres nthe sokam &

Figure 10: Activity 2
Next, the teacher taught Text-Dependent Questions for second reading

purposes, which focus on vocabulary and text structure and inference with some
sentence examples (Figure 11). Additionally, some sentence frames given (Figure 12)
so as to help students complete Activity 3 which is to answer the given text-dependent

questions (Figure 13).

Vocabulary and text structure %

Craft question about the most powerful academic words,
and text structures (such as cause/effect, power and
solution, compare/contrast, sequence, eic.)

e.g. What does the author mean when he writes that “it's
raining cats and dogs”e

Figure 11: Example of how to teach text-dependent questions for second reading



Sentence Frames

Make o . | observed when
claim

| compared and

I noticed , when

+  The sffect of on is,

Providing e The evidence | used to support is
Evidence

| believe (statement] because

(justification]

Based on | believe

Based on my hypaothesis/ prediction
is

Adapted from: Rz, Fshar & Fray (2005] p.25. The Ar of Agumentation.

Figure 12: Sentence Frames

Activity 3

| Instruction: Arswer fhe fallaning quesfians

L Inthe given statement below, the author Used the word “copyirg”. What do.
‘you think that word mears?

“Te ion to many tourists,
that Singapore was copying Thais culture™

2. Ls the Sorgkran Festival focus arly splashing the water? Find parts in the
fext to help you secide.

Figure 13: Activity 3

The third step of Close Reading required students to reread the given text in
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order to support their opinions with evidence from the given text or to relate the given

text to their daily lives. Thus, the teacher helped students recall what they had read by

giving Activity 4 which is creating mind-mapping (Figure 14).
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Activity 4

§ Instruction: Re-reod text ro.l and complete the mind-mappirg :
§ below

R

Figure 14: Activity 4
After students completed their mind-mapping, the teacher taught Text-

Dependent Questions for the third reading purpose, which utilizes opinion and
intertextual questions with some sentence examples (Figure 15). This is done in
conjunction with an opinion writing sentence starter (Figure 16) to assist students in

doing Activity 5 (Figure 17) which is to answer the given text- dependent questions.

\

Opinion and intertextual qguestions 6)

Opinions or make connections to other texts, and support
their claims with evidence from the text

e.g. What was the point of the story?
What did the author want you to learn from this story2

Figure 15: Example of how to teach text-dependent questions for third reading



Opinion Writing Sentence Starters

Claim/ Opinion ing Ex le /Evi Conclusion
Statement
1 think ‘One reason For example, In conclusion,
1 believe Another reason Another example, As you can see,
| feel Also, Forinstance, That is why
In my In addition, One example is Allin all,
opinion,
Another
| prefer
First,
Next,
Last,

Figure 16: Opinion writing sentence starters

Activity 5

| Tnstruction: Answer the follawing questions

L What do you think this text rying to share with the readers?

2. Asyou are Thai peopls, which methods that you will use to promote Songkran
Festival in Thailana for the rext year?

Figure 17: Activity 5

~ &
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Stage 4: Verify the effectiveness of Close Reading instruction

e Close Reading instructional plans
The Close Reading instructional plans were distributed to experts to certify the
content validity by inspecting the teaching steps, objectives, materials, and students’
book. The experts performed the evaluation using the Index of Item-Objective
Congruence (I0C), and elements receiving scores lower than 0.5 were considered as

being in need of revision.

e Pilot Study

To examine the possibility of this study, the researcher conducted an English
Reading Comprehension Test and used a sample of Close Reading instructional plan
(revised version from the experts’ comments). For this pilot study, the researcher
selected upper-secondary school students who studied Science — Mathematics, in the
2021 academic year at one private school to complete this test and participate in the
sample of Close Reading instructional plans. The researcher asked the teacher who
taught English 4 (course code: E32102) course in the 2020 academic year to choose
students from high, mid, and low English proficiency based on their grades in the

course.
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Phase 2: Implementation of Close Reading instruction

Stage 1: Pre-test

All students were pre-tested with the English Reading Comprehension Test to

evaluate their reading comprehension prior to Close Reading instruction.

Stage 2: During the experiment

The students participated in Close Reading instruction for 11-week. During
the treatment, students practiced three steps of reading: 1) First read, 2) Second read,

and 3) Third read in three different topics.

Stage 3: Post-test

After the students had completed Close Reading instruction, the post-test was
given to students to evaluate their reading comprehension after the Close Reading
instruction. In addition, students completed the Close Reading Instruction

Questionnaires and Semi-Structured Interviews.

Stage 4: Evaluate the effectiveness of the instruction

In the evaluation process, pre-test and post-test scores from English Reading
Comprehension Test were evaluated using a pair sample t-test, and the Close Reading
Instruction Questionnaire was assessed using descriptive statistics. The Semi-
Structured Interview was assessed by using content analysis. Therefore, all the data
mentioned were used to evaluate the suitability of Close Reading instruction for

enhancing upper-secondary school students' English reading comprehension.
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3.6 DATA COLLECTION

The data collection was done in three stages, which were 1) before the
implementation, 2) during the implementation, and 3) after the implementation. The

details are presented in Table 3.

Table 4: Data Collection of Close Reading instruction

Stage Week Details

Before the implementation 0 e Distribute the Close Reading instructional plans to
the experts to verify the materials used

e Revise the lesson plans

e Pilot study

e Revise the Close Reading instructional plans

During the implementation 1 e Classroom orientation

e Pre-Test: English Reading Comprehension Test

2-10 e Close Reading instruction taught
e The students participate in this instruction for 11

weeks. (40 minutes per week)

After the implementation 11 e Post-Test: English Reading Comprehension Test
e Distribute Close Reading Instruction
Questionnaire

e Conduct the Semi — Structured Interview

As depicted in Table no 3, this instruction was conducted online via Zoom

application and students participated in Close Reading for 11 weeks. A pre-test was
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used to check students’ reading comprehension before the treatment; also, the teacher
gave an overview of this treatment and tentative schedule during the implementation

of Close Reading instruction.

Finally, after students attended close reading instruction for 11 weeks, a post-
test was given to them to investigate the impact of the Close Reading instruction on
the English reading comprehension of these Thai secondary school students after the
instruction. Also, the Close Reading Instruction Questionnaire was distributed and
collected from students, and the Semi-Structured Interviews were completed in the

same week.

3.7 DATA ANALYSIS

3.9.1 Data analysis for Research Question no.1

What are the effects of Close Reading instruction on English reading

comprehension of Thai secondary school students?

To analyze quantitative data, this study used a paired sample t-test to compare
group mean scores on pre-test and post-test of English reading comprehension to

investigate students’ reading comprehension.

3.9.2 Data analysis for Research Question no.?2

What are the opinions of Thai secondary school students towards

Close Reading instruction?
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This study applied descriptive statistics to evaluate both mean and standard
deviation (S.D) of the Close Reading Instruction Questionnaire to receive every
student's perspective after each participated in the Close Reading instruction.
Additionally, the research also analyzed qualitative data from Semi-Structured
Interviews from six students by looking at their English Reading Comprehension Test

scores after they completed the Close Reading instruction.

In conclusion, a summary of the data analysis of Close Reading instruction is

presented in Table 5 below.

Table 5: Data Analysis of Close Reading instruction

Research Questions Research Instruments Data Analysis
Research question no. 1: e English Reading e Paired Sample T-test
What are the effects of Comprehension Test

Close Reading instruction
on English reading
comprehension of Thai

secondary school students?

Research question no. 2: e Close Reading Instruction o Descriptive Statistics
What are the opinions of Questionnaire
Thai secondary school e Semi-Structured Interview e Content Analysis

students towards Close

Reading instruction?
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CHAPTER IV
FINDINGS

This chapter mainly represents the findings of the present study's data
concerning the implementation of Close Reading instruction on Thai secondary
school students' English reading comprehension. The data are illustrated based on the

two research questions as follows:

4.1 RESULT OF RESEARCH QUESTION NO.1

Research Question no.1: What are the effects of Close Reading instruction on

English reading comprehension of Thai secondary school students?

Hypothesis no.1: The post-test scores on the English Reading Comprehension
Test of Thai secondary school students will be remarkably higher than the pre-test
mean scores, at an 0.05 level of significance after participating in Close Reading

instruction.

This research question measured whether Close Reading instruction enhanced
English reading comprehension among upper-secondary school students. Therefore,
The English Reading Comprehension Test (Pre-test and Post-test) was applied to
answer this research question. For analyzing this research question, a comparison
analysis of overview pre-test means scores of all eighteen students were collected on
the English Reading Comprehension Test was compared to their post-test mean scores

after they participated in Close Reading instruction.
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Furthermore, table no 6 indicated the descriptive statistics of student’s English
reading comprehension test scores by providing the pre-test and post-test mean scores,

standard deviations, and effect size.

Table 6:

Descriptive Statistics of Students’ English Reading Comprehension Test Scores

Test Min Max X S.D. t. Sig. Effect Size
Pre-test 5 16 10.06 3.316 6.059*  0.00 1.41
Post-test 7 20 13.89 3.445

*p < 0.05

According to the results of paired sample t-test in table no.6, students gained
noticeably higher mean scores when compared the pre-test with the post-test at a level
of 0.05 (t (17) = 6.059, p < 0.05) on their English reading comprehension test scores.
Therefore, the mean score of the pre-test was 10.06 (S.D. = 3.316), while the mean
score of the post-test was 13.89 (S.D. = 3.445). The effect size of the Close Reading
instruction’s pre-test and post-test mean scores using Cogen’s d was a value of 1.41,
which is recommended as a large difference. These results can imply that the students
acquire substantially higher scores on their English Reading Comprehension Test

after participating in Close Reading instruction.

To conclude, the post-test scores gained from the English Reading
Comprehension Test were considerably increased compared to the pre-test scores, and

the first hypothesis was accepted.
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4.2 RESULT OF RESEARCH QUESTION NO.2
Research Question no.2: What are the opinions of Thai secondary school

students towards Close Reading instruction?

In this research question, two research instruments were employed in this
study which are 1) The Close Reading Instruction Questionnaire as quantitative data
and 2) Semi-Structured Interview as qualitative data. The quantitative data were
collected and analyzed using descriptive statistics from Close Reading Instruction
Questionnaire; whereas, the qualitative data were gathered and analyzed using content

analysis from the Semi-Structured Interview. The necessary details are as followed:

4.2.1 Quantitative data

To address this question, the Close Reading Instruction Questionnaire,
initiated by Russel (2015) and Victor (2017), was applied in this present study to
explore students' opinions after participating in Close Reading instruction. The Close
Reading Instruction Questionnaire is comprised of 2 parts: 1) Opinion by Russel
(2015) and 2) Strategies by Victor (2017). There were 19 items in total. Besides, The
Close Reading Instruction Questionnaire was applied the back-translation method to
facilitate students to have better understand the instruction clearly. For time
allocation, the students were required to complete this questionnaire within 10

minutes.

In addition to that, table no 7 displayed the opinions of Thai secondary school

students towards the Close Reading Instruction Questionnaire.
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Table 7:

Students’ opinions towards Close Reading Instruction Questionnaire.

Close Reading Instruction Mean S.D. Meaning
Part I: Opinion 3.20 0.83 Acceptance
Part I1: Strategies 3.00 0.85 Often

Table 7 showed the students' opinions towards Close Reading instruction both
opinions and strategies. Also, it can be seen from Part I: Opinion gained acceptance
with mean scores at 3.20 and S.D. at 0.83; while, Part Il: Strategies received often

with 3.00 mean scores and S.D. at 0.85.

Following table no 8 demonstrated the descriptive statistics of the Close
Reading Instruction Questionnaire in detail. The vital information in this table was the
mean scores, the standard deviations (S.D.), and the meaning for all items in this

Close Reading Instruction Questionnaire.



Table 8:
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Descriptive Statistics of the results of Close Reading Instruction Questionnaire

Item. Statement Mean S.D. Meaning
Part I: Opinion (Russell, 2015)
In your opinion, Close Reading Instruction:
1. isenjoyable. 3.50 0.62 Good
2. helps me learn more. 4.22 0.81 Very good
3. makes me more confident in my reading 4.00 0.69 Good
abilities.
4. is one of my least favorite types of 2.72 0.76 Acceptance
instruction.
5. doesn’t teach me anything valuable. 2.33 0.97 Poor
6. isatype of activity that | would choose. 3.39 0.70 Acceptance
7. does not prepare me for the future. 2.00 1.14 Poor
8. does not help me become a better reader. ~ 2.00 1.03 Poor
9. isboring. 2.83 0.86 Acceptance
10. teaches me things | need to know to 3.61 0.78 Good
be successful.
11. gives me tools that help me when 3.89 0.76 Good
reading is difficult.
12. positively contributes to my learning. 3.89 0.83 Good
Total 3.20 0.83 Acceptance
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Note. Very poor (1.00 — 1.79), poor (1.80 — 2.59), acceptance (2.60 — 3.39), good

(3.40 — 4.19), very good (4.20 — 5.00)

Part I1: Strategies (Victor, 2017)

When | read difficult texts outside classroom, | use the following reading strategies.

1. circle the important words/phrases. 3.11

2. underline the words/phrases that 3.17
you don’t understand or confusing.

3. write down the important thought 2.78

inside the text in the left or right

margins.
4. reread the text. 3.28
5. talk to others about the meaning 2.39

in the given text.
6. think about what the author means. 3.22
7. use the evidence from the given text 3.00
when answering questions that are
complex.

Total 3.00

0.96

0.71

0.94

0.90

0.85

0.81

0.77

0.85

Often

Often

Sometimes

Often

Sometimes

Often

Often

Often

Note. Never (0.99 — 1.00), rarely (1.00 — 1.99), sometimes (2.00 — 2.99), often (3.00 —

4.00)

After using the SPSS version 22 to calculate the mean scores, S.D., and

meaning of the Close Reading Instruction Questionnaire, this questionnaire examined
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both opinions and strategies of the students. As depicted in table no 8, the result
indicated that the students preferred to use Close Reading instruction because most

items received good and all items that have negative meaning also received poor.

Apart from students’ opinions, the students generally used close reading
strategies in their reading. As the evidence from table no 8, the consequence also

illustrated that the students applied close reading strategies at often.

Moreover, table no 9 presented the top 3 mean scores of students’ opinion

towards Close Reading instruction.
Table 9:

Top Three of students’ opinion towards Close Reading instruction

Item. Statement Mean S.D. Meaning
1 2. helps me learn more. 4.22 0.81 Very good
2 3. makes me more confident 4.00 0.69 Good

in my reading abilities.

3 11. gives me tools that help me 3.89 0.76  Good
when reading is difficult.

12. positively contributes to my 3.89 0.83 Good

learning.

According to the table no 9, the statement which gained the highest mean
score was item no. 2 ‘In my opinion, Close Reading instruction helps me learn more.’

It indicated that this instruction would assist students in improving their knowledge.
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Then, the second-highest mean score was item no.3 ‘In my opinion, Close Reading
instruction makes me more confident in my reading abilities.” It revealed that this
instruction would enhance their reading skill and increase their self-confidence in
terms of reading. Lastly, the third-highest score means were items no.11 and 12 ‘In
my opinion, Close Reading instruction gives me tools that help me when reading is
difficult.” and ‘In my opinion, Close Reading instruction positively contributes to my
learning.’ It presented that the students tended to have a good viewpoint towards this

instruction.

In addition, table no 10 showed the top 3 mean scores of students’ preference

towards close reading strategies.

Table 10:

Top Three of students’ preference towards close reading strategies

Item. Statement Mean S.D. Meaning
1 1. reread the text. 3.28 0.90 Often
2 6. think about what the author ~ 3.22 0.81 Often
means.
3 2. underline the words/phrases that 3.17 0.71 Often

you don’t understand or

confusing.

As depicted in table no 10, the statement that obtained the highest mean score

was item no. 1 ‘When | read difficult texts outside classroom, | reread the text.” It
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demonstrated that most of the students frequently used reread the text so as to
comprehend the text. After that, the second-highest mean score was item no.6 ‘When
| read difficult texts outside classroom, | use think about what the author means.’ It
implied that the students would think critically about the text in terms of the author's
intention. Finally, the third-highest score means was item no.2 ‘When I read difficult
texts outside classroom, | use underline the words/phrases that you don’t understand
or confusing.’ It indicated that the students preferred to use one of the annotating the
texts called ‘underlining” more than another technique called “circling’ or ‘writing

down on the left or right margin.’

4.2.2 Qualitative data
Aside from the aforementioned quantitative data above, the qualitative data

was analyzed by using the Semi-Structured Interview. Six participants are two
students at the highest score, two students at the average mean score, and two students
at the lowest based on their post-test of the English Reading Comprehension Test. In
addition, this Semi-Structured Interview aimed to elicit insightful comments from the
students after they participated in this instruction. In order to allow participants to
express their own comments, this Semi-Structured Interview was conducted in Thai.
Consequently, we can conclude that there were only three domains, which were

aligned with close reading framework as followed:

4.2.2.1 First read for key ideas and details
In this study, students had to deal with a complex text. All students thought

that it was difficult for them to read at the beginning. However, all of the students
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accepted that they frequently applied to annotate the text; for example, underline,

circle, write down when they thought reading was difficult:

Student #1 (low proficiency student): “wuyevimdu ldasy a1y lvimus

F
lanasatizy T la

(Translation)

“I prefer underlining because it can help me remember where | do not

understand. ”’

Student #2 (low proficiency student): “wWy¥euNAAMNTIZIATOUNFUNIB Y
Y ld’ A d’za I o o a [
12 ldeunAiNnay nie aTIRAANIEIAYITI 9 ATY

(Translation)

“I prefer circling because when I look back. | will read only where | am

circling or where | think it is an important point. ”

Student #3 (mid proficiency student): “Taudu Idms1z3urawunaumigog g

Y

' 1y dy Y o o 9/ o YA
7]7!57!?7(‘1’?%37@@” !!ﬁ?ll‘l:lﬁ'?iﬂiﬂ?ﬂ??/milin?@WULI

(Translation)

“Underlining because when | am looking back again. I will know that I used

to know this point before, and it can help me remember better. ”
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Student #4 (mid proficiency student): “wvyevnanATy w51z 9L
o 1 3 a T § Y I o
TWpauaenay duiludaduldnseisedon iulylulanvmy

(Translation)

“I prefer circling because it can help me focus only on the circle. For

underlining or other strategies, it does not work with me. ”

Student #5 (high proficiency student): “fa3ud? nyveunalgesNaL uANYAA

'
g o A

s FA Y1 o 9/ o Y1 A 4’5/ o A Yo,
37?]@!6’1!?ﬁl‘if’)ﬂ?’lﬂ?i?’iym7@7078117ﬂ6\7‘1]1! NUFASAANTH T I1YATIAY NALNA A llﬁﬂa‘f

g

(Translation)

“I prefer several strategies, but I think underlining helps me remember easily.

It catches my eyes and easy to find the key point that I used to make mistakes.

. r— 3 a a <& o
Student #6 (high proficiency student): “wWu¥euMATANTIVYUATINAAIT U UON
Y oy A o A ~ P Y I v @ ' A A
adensevnasy mnzmidewstaglisudn o Buda dusdesnaduuiemunaueni
Y > Y o o,
5192 Idemuainsagy 1insy

(Translation)

“I prefer writing down on the left or right margin technique because it is like
we summarize what we understand. If we need to re-read it again, we only read from

where we summarize.”
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Moreover, some of them claimed that this close reading instruction not only
help them to read long text, but also it was a tool to deal with unfamiliar vocabulary,
which was in the process of activating background knowledge of the students from

the first read for key ideas and details:

Student #6 (high proficiency student): “udneusuiitfym luimdninsy

o o o Yy ' = 4’5/ < Y dy v o 9 A Aa
Tﬂf]!ﬂw7&’!3§77lﬂ@ﬂ7ﬂw7/lﬁl7ﬂ‘] nwe ?ﬂ!if]”ﬂ75@7”@fl7\7@ﬂ‘b’\7ﬂl"ln?i)il?ﬂéll‘l! 1]”747?77W1]!W1]ﬁ'ﬂ

i3

[ o < { 14 o o oA ] o
amiamﬁuamifﬁ%ﬂﬂiy 11313 W?Jﬂ"b’(’)ﬂﬁlﬂiﬂ‘b’@5ﬁ'@uy7\7ﬂ7ﬁw7’ﬁ!ﬂ@ﬂﬂﬂ “]?7«!1/7]?7?7%?757_/

(Translation)

“Previously, | faced with unknown vocabularies, complicated words, but after
| studied Close Reading instruction. | understand vocabulary better and it leads me to
enhance my reading skills as well. eh! | also prefer what the teacher taught some

frequent glossary that appears in the text.”

4.2.2.2 Second read for craft and structure
At this second stage, all of them coincided that they usually applied reread the
text to answer the text-dependent questions. Five students also mentioned that they
were thought about the intention of writing the text because they wanted to know why

the author wrote the given text:

Student #6 (high proficiency student): “unae sud1335EnAIUNLIER

P v A o ' P DR 2 e '
E{ﬁlﬂu@@ﬂﬂ75ﬁ@ﬂiﬂ INTIEIN Wﬂ@@qﬂ75ﬂ$§377/17?ﬂW'Jﬂ!?]7ﬂ\7!7]f]”ﬂWﬂ?7ﬂ”ﬂ§ﬂ HUUIYU
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~ 14 o A 1% (4 < a 1 o Y A '3
UNANVUTONNITIYOTAOUNNATY INYINUNANTIAGINTIHA Wﬂﬂﬂzﬂmmﬂmﬁywaumd

= L o 9
Aﬂlﬂuﬁ’dﬂﬁu@?uﬁﬁw ‘]7]55‘5!1’)?7’?771!

(Translation)

“Sometimes, | applied to think about the author ’s purpose because | want to
know why they wrote this text; for example, the first text that teacher taught me about

Songkran Festival. | try to think why the author writes Songkran in many countries. ”

On the other hand, he also mentioned that inference strategies are pretty

challenging for him to use:

Student #6 (high proficiency student): “dmiunuueasy mu lifes lownay
a o ’ ~ a 1 o I o P % r a
malAMIagUaNuATY g1 NUNN HuAaNdImel o 1WuA1neungnaey uAnIILIT
Y o o A A g o A o =3 9 4 ad o o ’ Y 1
wanilusaey 1 Milumaouiignasy dwuiawesveaounyITNITIANITIY UANUD [T

anuanes Isensy

(Translation)

“For me, | am not okay with inference strategies because sometimes | think
the answer A is the correct answer, but actually, the answer B is the correct answer.

Even teacher taught me how to deal with it, I still do not have any idea at all. ”
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4.2.2.3 Third read for integration of knowledge and ideas
At this last stage, it was demonstrated that all students applied reread the text,
which was closely similar to the second read. Interestingly, one student concurred that
he already knew the contents in Thai. Therefore, it was pretty simple for him to

integrate into this life when he wanted:

r F
Student #3 (mid proficiency student): “wuAauAouT NN TUGITDI910
~ £% v AA o o < 9y [ ~A~NA
UNANUA IRANA U TIN5 1T0ve9AHN AUy mu3eguaI91 01msdmaluunanuinli

< o { [
1l7ﬁl‘ﬁ@§ﬁ'@u WNNYANDUNITIYO TNV YO U 11115 D1NN 1A llW‘lJll?ﬂ‘ﬁijﬂ llﬁjﬂill

(Translation)

“I think it is quite easy to match the contents from the given text to my daily
life. For example, | have known all four regions' food in text two that teacher gave to

me. Therefore, | can tell the teacher which food region that I prefer the most.”

Besides, some of them revealed that close reading strategies could help them
prepared for the examination and introduced them the new reading strategies that they

can use:

Student #2 low proficiency student: “wuaadawisaer 1y Faeudvmas I

1% < 1 o
AU udInasae I UNAINe1I9 ldasy

(Translation)
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“I think that it can be used to prepared for exams, and it can help me to read

long text. ”

4
Student #4 (mid proficiency student): “¥i1liinuemisaeasy a1 lavndu
Y IY o o ] 4’” ’
UBINFANI I N

(Translation)

“It can help me when | am studying for examination more clearly and

knowing more vocabularies. ”

Y
Student #5 (high proficiency student): “miamaanﬁncﬁomﬂ?ﬁwyﬁwmmi
I dy ~ = a I dg, I Y a
oI lngiinameTimauamMse uyIaauny Aeulnye1uNAINe1 lans 1na
' P S o v Yooy
wye lauaasanin aeuidnyeru lavaleniiugng

(Translation)

“Close Reading instruction helps me improve my reading skill by the teacher
teaches reading technique with me. Currently, I can read long text when compared to

the past. | can read only half of the page, but | can read several pages at present.”
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4.3 CHAPTER SUMMARY

This section concluded the results from both research questions.

Initially, the first question proposed to examine the effects of Close Reading
instruction on the English reading comprehension of Thai secondary school students.
The English Reading Comprehension Test results illustrated that the students had

remarkable improvement after participating in Close Reading instruction.

The second question aimed to explore the opinions of Thai secondary school
students towards Close Reading instruction and the results received from the Close
Reading Instruction Questionnaire and Semi-Structured Interview revealed that
students quite satisfied with Close Reading instruction at acceptance from Close
Reading Instruction Questionnaire; however, almost all students gave their in-depth
information from the interview that they had a positive attitude towards Close

Reading instruction after participating in this instruction.
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CHAPTER V
DISCUSSION AND CONCLUSION

This last chapter consists of four parts. (a) summary of the research findings,
(b) discussion, (c) pedagogical implications, and (d) recommendations for future

studies.

5.1 SUMMARY OF THE RESEARCH FINDINGS

First of all, the essential purpose of using Close Reading instruction in this study
was to examine the effects of Close Reading instruction on the English reading
comprehension of Thai secondary school students. Eighteen students participated in
Close Reading instruction, for which the Close Reading materials and activities were
given. Thus, the findings of this study can be concluded into two main aspects: 1) the
effects of close reading instruction on reading comprehension and 2) the students’

opinion towards Close Reading instruction and Close Reading strategies.

5.1.1 Reading Comprehension
To begin with, the mean score of post-test of the English reading
comprehension test was increased than the mean score of the pre-test at the level of
0.00 (p < 0.05). So, it can be summed up that the Close Reading instruction
substantially enhanced the students’ English reading comprehension after the 11-week
instruction. In addition, after implementing the Close Reading instruction, students
were able to locate the key ideas and details, comprehend the craft and structure from

the given texts, and integrate their knowledge from the given texts with their daily
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life. Further, they improved their reading skills and knew unknown vocabulary after

participating in this Close Reading instruction.

5.1.2 Students’ Opinion

This study considered the perceived opinions on students’ both Close Reading

instruction and close reading strategies.

5.1.2.1 Close Reading instruction

Initially, the Close Reading Instruction Questionnaire (part I) presented how
students reacted to this Close reading instruction. The data from this questionnaire
could conclude that they had a good view towards this instruction. Firstly, they
reported that this instruction helped them learn more. Secondly, they also claimed that
this instruction made them more confident in their reading abilities. Thirdly, they
revealed that this instruction gave them tools that helped them when reading was
difficult. Lastly, they agreed that this instruction positively contributed to their

learning.

In addition to the Close Reading Instruction Questionnaire, the consequences
from the Semi-Structured Interview of six students also illustrated that all of them
asserted that this Close Reading instruction helped them for several reasons.
Evidently, the high proficiency students could express reasonable reasons how they
used Close Reading instruction. They also realized what they have improved in

reading skill after participating in this instruction. On the other hand, some of the mid
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and low-proficiency students commented that they felt it was difficult for them to deal

with long texts or complicated words.

In conclusion, it was apparent that most participants had a positive attitude
towards Close Reading instruction without any a negative attitude towards this

instruction.

5.1.2.2 Close Reading strategies
The Close Reading Instruction Questionnaire (part I1) demonstrated which
close reading strategy students preferred to use the most. The information from this
questionnaire could sum up into three crucial close reading strategies, which are 1)
reread the text, 2) think about what the author means, and 3) underline the words or

phrases that you do not understand or are confusing.

In the same way, the results from the Semi-Structured Interview of six
students indicated that they liked the annotating strategy more than other strategies.
Four participants remarked that they preferred to use underlining strategy, two
participants said they flavored to use circling strategy, and only one participant often
used to write down on the left or right margin technique. Interestingly, one of a high
proficiency student used to write down on the left or right margin, which is the
strategy that it was a time-consuming strategy when compared to another two

strategies.

In brief, it could infer from the Close Reading Instruction Questionnaire (part
I1) and the Semi-Structured Interview that students usually underlined the words or
sentences to annotate the texts from the first reading for key ideas and details. They

perhaps reread the text several times to respond to the text-dependent questions,
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which was the strategy from the second reading for crafting and structuring to
advocate more comprehension, and eventually, they integrated their knowledge and

ideas from the third reading to realize what they have learned from the given texts.

5.2 DISCUSSION

The outcomes of the findings which were involved with the English reading
comprehension of Thai secondary school students after implementing Close Reading
instruction were considered into three aspects which are 1) the effects of Close
Reading instruction on English reading comprehension, 2) the design of Close
Reading instruction, and 3) Thai secondary students’ opinions towards Close Reading

instruction.

5.2.1 The effects of Close Reading instruction on English reading

comprehension

The students have enhanced English reading comprehension because they
needed to reread multiple times with different purposes of rereading the texts. In
terms of selection of reading materials in this Close Reading instruction were matched
with the course objectives of the English Reading and Writing course, which is
improving reading skills through several types of texts and gaining more unfamiliar
vocabularies from the given text, identifying the text structure, and relating the
information given from the texts to apply in their daily life. This Close Reading
instruction guided students to learn reading through long authentic texts. In simple
terms, it meant that the given texts were extracted from websites and the contents

should be related to their daily life, which might lead them to improve their English
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reading comprehension. Further, those contents used in this instruction might increase
their reading comprehension because many activities inside reading materials required
them to reread several times with multiple reading purposes. For this reason, Thai
secondary school students had achieved the course objectives of this course; go
together with, the students were able to locate general understanding and key details
from the given texts, find vocabulary and text structure, comprehend the author’s
purpose, infer and apply the information given with their life, which is the goal of

Shanahan (2012), Fisher and Frey (2012), and Grabe and Jiang (2018).

5.2.2 The design of Close Reading instruction

5.2.2.1 Close Reading activities
These Close Reading activities were combined from Shanahan (2012) and
Fisher and Frey (2012). Therefore, all of them strongly believed that these activities
had a dramatic enhancement on English reading comprehension. As some ELT
researchers (Beer and Probst (2013), Brown and Kappers (2012), and Hinchman and
Moore (2013) asserted that this instruction would increase the persistence and stamina
of the reader when they faced reading difficulty. In other words, it referred to students

who would encounter complex texts with a lot of unknown vocabularies.

Besides, Fisher and Frey and Lapp (2015) suggested that this instruction
should encourage students repeated readings and know how to respond to the given
texts. As a result, all Close Reading instruction activities were designed to stimulate
students to reread several times so as to enhance their reading comprehension skills.
Those activities provoked students to read complex texts multiple times to respond to

text-dependent questions. Therefore, students improved reading comprehension,
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critical thinking, and creativity, which is one of the 21st-century skills from the third
read for integration of knowledge and ideas by asking some questions that recalled

what they have learned from the given texts and creating the brochure.

5.2.2.2 Close Reading materials
The Close Reading instruction offered complicated reading materials at the B2
level of the Common European Framework (CEFR), which is a higher level of

language proficiency of the upper-secondary school students.

Even though these reading materials may challenge the students, the contents
were not a wide range of topics because the teacher needed to follow the contents
closely similar to the coursebook. The contents in this reading materials and almost all
of the students stated that they were able to read longer texts than the last time due to
the activity inside this reading materials, for example, annotating the text. Hence, the
result mentioned above supported Close Reading of Fisher and Frey (2012) efficient
components that the texts should be complicated and advance students’ reading skills.
Also, students needed to reread the text's multiple times in order to locate the answer
from text-dependent questions, which is quite similar to the suggestion from The

Partnership for Academic Readiness for College and Career or PARCC (2010).

All in all, activity inside close reading materials can enhance their English
reading comprehension, but the contents should also be relevant to their interest.
Therefore, it might be great if the teachers conduct students’ needs and preferences

before creating a new Close Reading material to attract students’ attention.
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5.2.3 Thai secondary school students’ opinions towards Close Reading

instruction

5.2.3.1 Opinions’ towards Close Reading instruction

The results from the Close Reading Instruction Questionnaire and the Semi-
Structured Interview showed that students had a positive attitude towards Close
Reading instruction. According to the Close Reading Instruction Questionnaire (part
), the consequence displayed that this instruction helped them learn more, made them
more confident in their reading abilities, gave them tools that helped them when
reading was difficult, and positively contributed to their learning. While the results
from the Semi-Structured Interview also showed that most of the students thought that
this instruction could increase their vocabulary and reading comprehension skills
when faced with complex text. Moreover, results from the Semi-Structured Interview
from two students at the highest post-test score, two students at the average mean
score post-test score, and two students at the lowest post-test score preferred to use
close read strategies at the stage of first reading to search for key ideas and details with
annotating the text or reading with a pencil. Comparing to results from the Close
Reading Instruction Questionnaire (part I), secondary school students were likely to
reread the text, think about what the author means, and underline the words or phrases
to overcome misunderstanding or confusing texts at the top three highest close reading
strategies, respectively. The results of this study were consistent with other studies,
students preferred to reread the text the most and followed by underlining the words or
phrases to handle text misunderstanding and confusing (Victor, 2017). According to
Shanahan (2012), Fisher and Frey (2012), they advocated that rereading multiple times

would connect readers to a better comprehension of complex words, phrases, sentences,
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and ideas. It can be implied that students frequently underlined words and sentences to
annotate the texts from the first reading for key ideas and details. During the second
reading, they sometimes reread the text many times to answer the text-dependent
questions for crafting and structuring to support more comprehension. Finally, they
integrated knowledge and ideas from the third reading to realize what they have learned

from the given texts.

5.3 PEDAGOGICAL IMPLICATIONS

The findings from this study presented pedagogical implications into two
aspects: 1) the use of Close Reading instruction with Thai secondary school students
and 2) an integration of Close Reading instruction to English Reading and Writing

course.

5.3.1 The use of Close Reading instruction with Thai secondary school students
According to Mulatu and Bezabih (2018), success or failure in learning a
language depends on language instruction. This Close Reading instruction required
students to repeat reading multiple times so that the teacher needed to give the reason
why they needed to reread the text, such as to locate the answer from text-dependent
questions with has a different purpose of rereading the text; otherwise, the students

might be thought that they are bored of rereading the same texts for many times.
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5.3.2 An integration of Close Reading instruction with English Reading and

Writing course

First of all, the teachers should encourage and strengthen their students to
improve their reading skills and go together with writing skills. The teachers should
initiate their own reading materials because the coursebook might not be as up-to-date
as the students’ interests. In addition to creating their own reading materials, the
teacher should limit frontloading as much as possible to promote student-centered
teaching approach. As the Close Reading instruction developed by Shanahan (2012),
Fisher and Frey (2012) required students to answer the text-dependent questions, it
could enhance both reading and writing skills so that it might be great if the English

teacher can implement this Close Reading instruction in their own classroom.

5.4 CONCLUSION

This study investigated the effects of Close Reading instruction on English
reading comprehension of Thai secondary school students. It summarized that the
students could enhance their English reading comprehension after participating in the
study. Close Reading instruction can be beneficial for students to confront complex
texts. The results showed that students sometimes apply close reading strategies to
reread the text, think about the author's meaning, and underline the words or phrases to
deal with misunderstandings or confusing texts. In conclusion, teachers may apply
results from this study to implement English Close Reading instruction for secondary

school students.



5.5 RECOMMENDATIONS FOR FUTURE STUDIES

There were two recommendations for future studies:

1) There should be another study to compare intensive and extensive Close
Reading instruction to gain more substantial assumptions for the
implementation of Close Reading for reading in a foreign language. The other
study may be conducted to explore online close reading strategies.

2) The future studies should be investigated to employ more participants with a

larger scale of participants.
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Appendix 1:

Sample of English Reading Comprehension Test

Enghish Eeading Comprehenzion Test
Mattavomsulsa 6 (Grade 17)
Diarection: Fead the following texts and choose the best snswer.
Text 1 (Question 1-5)

Things You Should Know About Loy Krathong: Thailand's Festival of Lights

If youn happen to visit Thadland this November, theee's a fantasrie festival yoo definitedy can't miss - Loy
Erathong Known as Thal Festival of Lighs, Loy Emthang bs oae of Thadland s most enchanting and
the seomd best-known festival after s Mew Year's frstival Songkman. The Fesival ts hedd annwally all
aver the coaniry, as vwell 25 parts of Lans and Myvanmar (Shan State) wheee it 15 called Tazaungdaing
Frad on and find inspimtions for how you can ecpeience Loy Erathong as fully as possibie.

What s Loy Krathang?

Erathong s a Thai term which pefers to @ pieee of banana tronk decoraned with fowers, hanana beanves,
candle and incense sticks The word Loy means to foat in the Thal langeage When paot together, those
e terms Smply mean Soating banana tronk fesrival. Miodern brathongs ane meestly msde ot of
hresd o Styrofoam. Bat Styrofoam krathongs are sometimnes not alloveed as they pollute the: water and
they are difficult @ derompese:. Bread Kmthongs aoe more ally friendly as they are
hindegradable and in necest cames weaien by fish

Why do Thal people want to float a krathong? Thesr are many sores regarding hosw the festial
anginabrd O of the versions i that Thal prople bave long beea dosehy involved with rivers for sgess
a5 Thaidland is an agriceliure hased conntry. This mesins rivers aee like thedr own Blood wins And o

shivw respest $0 thee river, hasically the goddess of thie rver called Fra Mae Ehongkha, Thal peoples
decided to make a Kmihong towoeship and sk for forgiveness. The Thais now also see (0 st to

wirve goodbye 1o misfortune, wash avway sins of the past year, and make wishis for the comming pear.
When Is Loy Krathong oelebrabed?

Lid Erathong takes place on the evening of the fall moon of the 12th manth in the traditional Thad
lnnarcabendar. 1o the western calendar, this nsnally falls in Kovember. The emet date is annonnesd a
miath befiore thie festrval

Hemor the following dases are not eoafimmed dates. They ane the foll moon days on which the festival
i5 hasmedd.

Where to oekebrate Loy Krathong?

Lawy Krathoag is erdebratrd all over Thatland. You can go and eajoy the festhal almost everywhem in
the conntry whene it has water. Hoveewer, there are oertain places which bold the festival inoa mnch
bigger srale And oor recommendations aee Sakhothad, Chiang Mad, and Banglok

Sukhothal

Laweateed in the crntral of Thalland, Sukhothal is bedievwed 8o be the birthplare of Loy Krathong, and is
=till oae of the best places to expeniencr the joyons fesival . Loy Emthong in Saldwochad s ecdebraed
for five days. In addition to maghcal floating Hghis, thees ane beanty comtest, pamdes, folk mmsic
periomuancss and lght and sound shows. Nearly all the frstivites e place in Sokhothal Hissnniml
Park ithe obd o1y,
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[f yom wamt to see Loy Krathong in Sokhothad, remember to book hotels well ahead of time asitis a
popular tomrist destination with a Bmited number of Botels.

Chinmg Mai

iChiarng Mai is where Loy Ermthong meets ¥ Peng, a lantemn festival celebrated alongside Loy
Ermthong. As the largest city in northern Thailand, Chiang Mai is knowm for its flying lanterns mther
than its floating offerings. People who vist Chiang Mai during the few days of the festival can also

enjoy some of the dty's most ineredihle parades, Sirework display and traditional ant performances in
puhlic places.

Bangkok

Apart from Sukhothai and Chiang Mai, Bangkok is also a great Loy KErathong destination. The city

hoasts many ponds and watersays in public parks where famifies, friends and lovers gather and set off
thieir krathiongs. Watching the route that a krathong takes is a popular way for conples to predict what

thie fotore holds for ther nelationship. Wat Anm and Wat Yannawa are also good options for
launching kmathongs down the Chao Phmya Kiver.

1. What is another name of Loy Eratheng in Thadand?
a; Tarrozdams
b) Thai Festival of Lights
¢} Shan Festival of Lights
d) AandB are cormect
2. What is a Enathong s material that pollutes the water?
2} Banana tnnk
k) Bread
c) Styrofoam
dy All of them are incorrect
3. Where is the place of origin of the Loy Erathong Festival?
a) Sukhothai
B) Bangkok
) Chiang Mai
d) Evervwhere in the country where it has water
4. Where is the place that people prefer io flying lanterns than ficating the Erathong?
a) Sukhothai
b) Bangkok
) Chiang Mai
d) Evervwhere in the country where it has water
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What iz the primary purpese of Loy Erathong Festival?

a) Toworship the goddess of the nver

b Toask for forgivensss from the poddess of the nver

c) Towave bad things and make a wish for the next year

dy All of them ars comect

We can mfer from the text that :

a) Loy Erathong is one of the festivals that happen only in Thailand

b Lov Erathong is to respect the goddess of the river by floating the Erathong
¢} Aand B are comect

d) Aand B ars mcorrect

The main purpose of this text is

a) Tomform

by To persuade

¢} To enferain

dy MNaone of them

What does the author want you to learn from this text?

a) Tokoow Loy Erathong is one of the festivals in Thadland

b) To celebrate Loy Krathong in Sukhothai, Bangkok, and Chiang Mai

c) To attract the tourists o come to Thailand durmg Loy Erathong Festival

di Torealize the awarensss of using waler consumpton
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Appendix 2:

Evaluation Form of Item Objective Congruence:
English Reading Comprehension Test
Direction: Please rate (v') these following items according to your opinions.
1 means the objectives and the items are congruent.

0 means the congruence between the objectives and the items is
questionable.

-1 means the objectives and the items are incongruent.

Test items Experts 10C
Mean

Scores

Aspects Explanations Meaning

General
understanding
& key details

Indicate the
key
understanding

1. What is another name of
Loy Krathong in Thailand?
a) Tazaungdaing.

[EEN

1.0 Accept

from the given b) Thai Festival of
text. It usually Lights

starts with ¢) Shan Festival of
easier Lights
guestions, e.g., d) AandB are

-wh questions. correct

2.What is a Krathong’s 1 1 1 1.0
material that pollutes the
water?

a) Bananatruck

b) Bread

¢) Styrofoam

d) All of them are

incorrect

Accept

3.Where is the place of 1 1 1 1.0
origin of the Loy Krathong
Festival?
a) Sukhothai
b) Bangkok
¢) Chiang Mai
d) Everywhere in the
country where it
has water

Accept

4 Where is the place that 1 1 1 1.0
people prefer to flying
lanterns than floating the
Krathong?

a) Sukhothai

b) Bangkok

Accept
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c) Chiang Mai

d) Everywhere in the
country where it
has water

5.What is the primary
purpose of Loy Krathong
Festival
a) To worship the
goddess of the
river
b) To ask for
forgiveness from
the goddess of the
river
¢) To wave bad
things and make a
wish for the next
year
d) All of them are
correct

1.0

Accept

9.Which of the following
regions that the pork and
chicken, are the main
ingredient for several
dishes?

a) Northeast

b) South

¢) California

d) Midwest

0.67

Accept

10.Which of the following
regions that you can find
tons of avocado?

a) Northeast

b) South

¢) California

d) Midwest

0.67

Accept

11.Which of the following
regions that you can find
corn, soy, and wheat field
easily?

a) Northeast

b) South

¢) California

d) Midwest

0.67

Accept

12.What is the tradition of
American cuisine during
Thanksgiving?

a) American Fried Rice
b) Turkey

¢) Hot Dog

d) Hamburger

1.0

Accept

13.Which of the following

1.0

Accept
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is NOT TRUE about
Thanksgiving?

a) It is a tradition that is
also known as a traditional
holiday dish

b) Turkey is the main dish
of Thanksgiving

¢) Hot Dogs and
Hamburgers are the
main dishes of
Thanksgiving

d) All of them are incorrect

17.What is the Korean
writing system called?
a) Hanja

b) Hangul

¢) Gibun

d) Jeju

1.0

Accept

18.What is a sign of
respect for Korean people
when they meet each
other?

a) To bow

b) To shake hands

¢) To hug

d) All of them are correct

1.0

Accept

19. Which of the following
is NOT TRUE about
dining with Korean
people?

a) The elder always eats
first

b) The younger always
eat first

¢) The sign of being happy
or enjoying the food is
talking loudly

d) Korean people always
pour for others before they
pour their own drink

1.0

Accept

20.Korean people always
giving tips by

a) Leaving on the table

b) Leaving on the tips box
¢) Folding the tips inside
bill and hand to the
waiter

d) All of them are incorrect

1.0

Accept

Vocabulary &
text structure

Craft the
guestions in
terms of words

14.In the following
statement below, the author
used the word “integral,”

1.0

Accept
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and text what does it mean?
structures “Pork and chicken are
integral parts of many
dishes.”
a) Equivalent
b) Average
¢) Delicious
d) Important
Author’s Identify the 7.The main purpose of this 1.0 Accept
purpose purpose of text is
writing of the | a) To inform
author or b) To persuade
author’s point | ¢) To entertain
of view from d) None of them
the given text. | 15.The main purpose of 1.0 Accept
this text is to that
a) To inform.
b) To persuade.
¢) To entertain.
d) None of them.
21.The main purpose of 1.0 Accept
this text is to that
a) To inform.
b) To persuade.
¢) To entertain.
d) None of them.
Inferences Investigate 6.We can infer the text that 1.0 Accept
inferences on .
the argument a) Loy Krathong is
or key details one of the festivals
from the given that happen only in
text. Thailand.
b) Loy Krathong is
to respect the
goddess of the
river by floating
the Krathong.
c) AandBare
correct.
d) AandBare
incorrect.
Opinions, Compare and | 8.What does the author 0.67 Accept
arguments, contrast the want you to learn from this
intertextual given text with | text?

connections

their daily life

a) To know Loy Krathong
is one of the festivals in
Thailand.

b) To celebrate Loy
Krathong in Sukhothali,
Bangkok, and Chiang Mai.
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¢) To attract the tourists to
come to Thailand during
Loy Krathong Festival.

d) To realize the
awareness of using water
consumption.

16.What does the author
want you to learn from this
text?

a) To understand the
regional specialties and
traditional American
dishes and snacks.

b) To know Turkey is the
famous dish in American.
¢) To recognize seafood
dishes can locate only in
New England.

d) To comprehend how to
celebrate Thanksgiving.

0.67

Accept

22.What does the author
want you to learn from this
text?

a) To realize and respect
the Korean customs in
many aspects.

b) To know Hanja are
usually used to mark
newspapers.

¢) To achieve the goal of
applying the concept of
face when you need to
encounter embarrassing
situations.

d) To recognize that
slurping of noodles is the
way to illustrate how
Korean people appreciate
the cook.

0.67

Accept
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Appendix 3:

Close Reading Instruction Questionnaire (English version)

Close Reading Instruction Questionnaire (Russel, 2015; Victor, 2017)

Instructions: Put a check mark (v) on the space provided that best describes how
you feel about Close Reading instruction. Your answer will be kept confidential

and will not affect your grade.

Part I: Opinion (Russell, 2015)

Close Reading Instruction Strongly | Disagree Neither Agree | Strongly
Disagree Agree Nor Agree
Disagree
1 2 3 4 5

In your opinion, Close Reading instruction:

1. isenjoyable.

2. helps me learn more.

3. makes me more confident in my reading
abilities.

is one of my least favorite types of instruction.

doesn’t teach me anything valuable.

is a type of activity that | would choose.

does not help me become a better reader.

is boring.

4
5
6.
7. does not prepare me for the future.
8
9
1

0. teaches me things I need to know to be
successful.

11. gives me tools that help me when reading is
difficult.

12. positively contributes to my learning.

Part I1: Strategies (Victor, 2017)

Close Reading Instruction Never Rarely Sometimes Often

1 2 3 4

When | read difficult texts outside classroom, | use the following reading strategies:

1. circle the important words/ phrases.

2. underline the words/ phrases that you don’t
understand or confusing.

3. write down the important thought inside the text
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in the left or right margins.

reread the text.

talk to others about the meaning in the given text.

think about what the author means.

No o~

use the evidence from the given text when
answering questions that are complex.




Appendix 4:

Close Reading Instruction Questionnaire (Thai version)

HUUTRUSINMIAOUNIOIURENIANT (Russel, 2558; Victor, 2560)
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Appendix 5:
Semi — Structured Interview Questions (Revised version from Experts)

Y
1. snoudah@unsmbanuinnnsiseunsesedandalldlss Tenilumsdouldeds’ls

How can you apply the knowledge from Close Reading Instruction in your
learning?
2. ﬁﬂﬁﬂu%ﬂUﬂﬁQWfiﬂﬂWHHWiﬁﬂuﬂ1id1uﬂﬁ1d§ﬂ§ﬂu1ﬂﬁq’ﬂ mizig Ia

Which strategy from Close Reading Instruction do you like most? Why?

v H 4
3. inBeuliveruenuziinAmneaiumseiuedisanae luy mzmigla

Do you have any additional comments regarding Close Reading Instruction?

Why?
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Appendix 6:
Evaluation Form for Interview Questions

The interview questions are developed by Mr. Apiwat Piyasakulchai for the
research on An Implementation of Close Reading Instruction to Promote English

Reading Comprehension of Secondary School Students.

Please give your comments regarding to each part of the interview from the

space provided below.

o

' 4
QL: vinmsitlaBounsermediedna sinSouaahannsailldlse Tomiez 15 1arha

In your opinion, what is/are the practical advantage(s) of Close Reading

Instruction?

O Appropriate

O Need to revise by

o

' Fa T
Q2: ynmsildGoumseuedeanas WnFouveunagnslanniiga 01i 1wy mslamesuielsznoudoniu misu

vanesouniigagaiue lumiloun

Which is/are strategies from Close Reading Instruction you like most, i.e., annotating

the text or practicing multiple reading for different purposes?

O Appropriate

O Need to revise by
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'
v A

L 4 o ' o= XA v A A a
Q3 oz lsMerdumseruedednaeniniBoudesmsvzvenmiuan Tuy 011 1wy Qﬂﬁiiﬂ

Do you have any additional comments regarding the Close Reading, e.qg., difficulty?

O Appropriate

O Need to revise by

Thank you for your time and assistance.
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Appendix 7:

Sample of Lesson Plan (Unit 1) for Week 2

Unit 1: Tradition Step: First Read
Course: English Reading and Writing Level: Grade 12
Time: 1 period (40 minutes)

Terminal Objective:

e Students will be able to annotate the text strategies accurately

Enabling Objective:

e Students will be able to use annotating text strategies properly during read-
aloud session
e Students will be able to identify key vocabulary in the text

Teaching Content

e Text no.l: The Southeast Asian Songkran Tradition
e Teaching annotating strategies — circle, underline, and write
e PowerPoint Slide

Materials and Equipment:

e Textno.l: The Southeast Asian Songkran Tradition
e PowerPoint Slide

e Activity 1
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e Observe students’ cooperation, attention; whereas, they are learning and

participating during class activities

e Check students’ reading comprehension from their answers

Teaching Procedures

Week 2: 40 mins

Time Tasks Teacher
10 mins Warm-up activities Good morning/ good
--------- afternoon, class. How are
@' % A you today?

%zf

@
f@'%’ QQ%‘

\We

WAat is your
favorite
Q Thai Festival in
your mind?

Unit 1:
I

VAR
Qe e Q @@}
K Tradition %) \

< e

Before we start studying
today, | have one question to
ask you.

What is your favorite Thai
Festival in your mind?

After receiving the answer
from students, show 2
pictures and ask them ‘What
this festival is called?’

After receiving the answer
from students, lead the
question which is ‘Is this
festival has only in
Thailand?’

Then, introduce 8 words with
sentence example in each
word that essential for text
no.1l
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Vocabulary

1) Tradition: a belief, principle, or way of acting that people
in a particular society/ group have continued fo follow for a
long time

For example: We decided fo break with traditien this year
and go away for Christmas.

2) Celebration: a special event that people organize
something e.g. birthday

Foe example: We want to do something special in
celebration of Amy's greaf new job.

Vocabulary
PR S P Tem

3) Splash: to make someone/ something wet by making the

water

For example: Tom and Jerry love to splash water during

Songkran Festival.

4) Making merit: the quality of being good and of deserving
praise/ reward

For example: Making merit by giving alms has been part of
Thais' lifestyle for thousands of years.

Is this festival
has only in
Thailand?

Q
0
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Vocabulary

§) Sand pagedas: the femporary pagodas usually made
from mud/sand

For example: Thais making sand pageodas in the femple
during Songkran Festival.

é) Relatives: c person connected by blood/ marriage
For example: | haven't got many blood relatives.

Vocabulary

7) Enthusiastic: having/showing intense and enger
enjoyment or interest group of people

For example: John seems very enthusiastic abouf his role in
the party.

8) Tourists: a group of people those who are fravelling/
visiting a place for their own pleasure
For example: Millions of teurists visit Bangkok every year.

5 mins

Introduce annotating the text

Aunotating the text

3 strategies of annotating the text

1)Circle: the important words/phrases

2)Underline: the words/phrases you don't
understand or confusing

3)Write: the important thoughts in the margin or
questions in your mind while reading (can be left
or right margins)

in The Given Text

Sand
H pagadas

Find Vocabulary E ﬁ %@7

Before we read the given
text, let’s introduce the
strategy that helps you
concentrate more on reading.
It is called annotating the
text, and this strategy has 3
functions to follow, which
are circle, underline and
write

Circle the word that you may
think that it contains
important words/phrases
Underline the word that you
may think that it combines
the words/phrases you don’t
understand or confusing

And the last one is that write
the important your thoughts
in the right or left margin or
guestion in your mind while
you’re reading

After they learned how to
annotate the text, the teacher
requires to ask them to
annotate the essential
vocabularies in the given text




99

15 mins

Teacher uses Read-Aloud with annotating the text with
students

Text 1: The Southeast Agian Songhran Tradition %

¥ Songkran s coming up om ApNl 23tk and most of us understand this % @}
= to be a Thailand tradition however it goes further than this and has
1 history in the whole of Southeast Asia

= Indeed, this tradition is a New Years Day of the Southeast Asia
= ethnicity group which are the Buddhist community such as Laos,
2 Cambodian and Burmese as well as Thai.

.
H
£ We found. a story that identified ‘Songkran Festival-in India is regarded =
= as the origin of this tradition in Thailand and Southeast Asia countries. %
2 In India, this tradition is called ‘Hol" which will be held on the 15th day
2 of the 4th waxing moon the last Sunday of Marchyand it is a color 1
u splashing event. ]
H
= The word Songkran:is from the Sanskrit language which means -move =
1 ov step forward.. E
H
= I India, this word means the passage of the sun from one sign of the &
= Zodiac to another. .
2 Source. Prachachat Weekly business newspaper-April 12, 2026 Page.8) »
-,

Unit 1: Tradition

Text 1

Featival i llia it

» & vex i i, S e e
e ol vohizh il e Reld o she 2580 day o she 421 Liming snson e ost
Sy of Marchuan 7 s  color splashing avent.

The wond Songior i From the Sancio fanguage wiich means wiov or EEp
Forviart

I India, his wersd enears the passage o the sun From one sgn of the Zedi.
& ancther
Source Prachoshict Woekly busiess nwspaper April 11, 3016 Poge &

gt She < dage F elebrasion, pesple i
2y 9. b fuck and wisortun. of the previous uear.

Ok, after we have known the
strategy which helps you
concentrate more on reading.
Let’s us practice it together!
My students, turn to page
no.l, the Southeast Asian
Songkran Tradition

Teacher and Students read
and annotate the text together

10 mins

Teacher assign§ activity no.1 to students

Activity 1

+roLon choase the best answer ta |

L. Which country is the crigin of Sorghran Festival?
) Thailand
&) Myanmar

<) Combodia

<) India

£} Burmese peagle called Songiron at “YsbhRde

&) Burmese peagle called Sangiren as “TASU”

Ok, after we already read the
text together. In order to
check your understanding,
turn to page no. 4 and
complete all the questions in
the activity no.1

If you have any questions,
feel free to ask me.
Response the students’
question

If not, when you complete it,
please submit it to me.

See you again next week
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Lesson Plan (Unit 1) for Week 3

Unit 1: Tradition Step: Second
Read

Course: English Reading and Writing Level: Grade 12
Time: 1 period (40 minutes)

Terminal Objective:

e Students will be able to infer and scan information about Songkran Tradition
correctly

Enabling Objective:

e Students will be able to find the key details
e Students will be able to deduce and collect information
e Students will be able to do the activity 2 and 3 at least 80% correctly

Teaching Content

e Textno.l: The Southeast Asian Songkran Tradition

e Teaching some of Text-Dependent Questions which related to second read
e Grammar review and sentence frames

e PowerPoint Slide

Materials and Equipment:

e Textno.l: The Southeast Asian Songkran Tradition
e PowerPoint Slide

e Activity 2and 3
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Evaluation:

e Observe students’ cooperation, attention; whereas, they are learning and
participating during class activities

e Check students’ reading comprehension from their answers

Teaching Procedures

Week 3: 40 mins

Time Tasks Teacher
5 mins Teacher reviews the previous class lesson e Good morning/ good
' ' ' afternoon, class. How are
you today?

o Before we start studying
today, we will discuss what

What we have we have learned from last

learnt from last week first

e Last week, we learned the
given text called “The
Southeast Asian Songkran
Festival,” and also we
learned about annotating the

circle

| . text strategies

’ Annotat ng the text ‘ e Inannotating the text, it has

e e e e e ™~ B circle, underline, and write

% e Ok, we will look at the

Angwer for Activity 1 Vi answer for activity 1 that we
1)Which country is the origin of Songkran Festival? did last week first
Apswer i indiq e Show the answer of activity
2)Which of the following is NOT TRUE about Myanmar's 1

Songkran Festival?
Answer: c) Burmese people called Songkran as “TAGU"

3)Which country tries to promote Songkran Festival, but it
viclates the policy of that country in terms of water
conservation?

Answer: c) Singapore

Q
g

Angwer for Activity 7

4)How the C
Festival?
Answer: d] All of the above answers are corect

their an

peop g

5)What does the text mainly discuss?
Answer: a) How people in each couniry celebrate Songkran
Festival
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10 mins Teacher assigns students do activity 2 In order to check your
understanding the text, |
want you to do activity 2 on
page 6

= | You need to reread the given
‘ ‘ text and match column A
e =i with the column B
R ! Any questions about this
| m——— activity?
| m— i Response to the questions of
| pressmememne 0 ] students
(i If not, 1 will give you 10
! ‘:.E i mir_lu_tes to complete this
i o i activity
Ve g
15 mins Teacher teaches some of Text-Dependent Questions Ok, second read or it focuses

which related to second read

Second Read: Q
WAhat does the text say? {

r Vocabulary and text structure —\
N

Vocabulary and text structure %

Craft question about the most powerful academic words,
and text structures (such as cause/effect, power and
solution, compare/contrast, sequence, etc.)

e.g. What does the author mean when he writes that "it's
raining cats and dogs"2

Iuference

Examine inference on ideas or key details/ arguments in the

text

e.g. Is the story says that Jemry was a “hero”, what made him
as a hero?

Sentence Frames Q
BRS¢ Tomered = @

» lcompared and

* lInoficed when

+  Theefiectof on is
Providing |+  The evidence | used fo support ___is.
Evidence:

o lbelieve (statement] because

(sfification]

+  Basedon I believe

+  Basedon my hypothesis/ prediction

soptedtiom: 2053 Fsner & ey (3005] p 29, Tha A of Argumerraton

on what does the text says
Inside the second read, it has
vocabulary and text structure
and inference

The teacher teaches the
definition of vocabulary and
text structure and inference
mentioned above with some
example

After that, the teacher
introduces sentence frame
that useful for the student to
do activity 3
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10 mins

Teacher assigns activity no.3 to students

Ok, after we already know
some information about text-
dependent questions related
to the second read.

Turn to page no. 7 and
complete all the questions in
the activity no.3 (work in
pair)

If you have any questions,
feel free to ask me.
Response the students’
question

If not, when you complete it,
please submit it to me.

See you again next week
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Lesson Plan (Unit 1) for Week 4

Unit 1: Tradition Step: Third Read
Course: English Reading and Writing Level: Grade 12
Time: 1 period (40 minutes)

Terminal Objective:

e Students will be able to summarize their ideas from the given text and reflect
their opinions on the Southeast Asian Songkran Tradition

Enabling Objective:

e Students will be able to critically think and indicate their point of view based
on the text

e Students will be able to create mind-mapping or brochure

e Students will be able to do the activity 3 and 4 at least 80% correctly

Teaching Content

e Textno.l: The Southeast Asian Songkran Tradition
e Teaching some of Text-Dependent Questions which related to third read
e PowerPoint Slide

Materials and Equipment:

e Textno.l: The Southeast Asian Songkran Tradition
e PowerPoint Slide

e Activity4and5
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Evaluation:

e Observe students’ cooperation, attention; whereas, they are learning and
participation during class activities
e Check students’ reading comprehension from their works

Teaching Procedures

Week 4: 40 mins

Time Tasks Teacher
10 mins Teacher reviews the previous class lesson Good morning/ good
- ; afternoon, class. How are
‘ you today?
Before we start studying
- today, we will discuss what
What we have Q we have learned from last
Q learnt from last v_9f week first
Last week, we learned some
0 of the text-dependent
/ 'Z_F \ questions which related to
second read
i It refers to vocabulary and
Second Read: ' text structure and also
WAhat does the text say? inference
Ok, we will look at the
F answer for activity 2 that we
did last week first
AISIEHEE Show the answer of activity
_ :
Give feedback back to
students for activity 3
Angwer for Activity 2 %6)
e pa— |
| | ] D \
| | ot ommm 8y | | 1 |
: 5. They callod this estvalas “Yebavasdor”C_B_) I : = }
| 6. They called this festival as “Kut Songkran™ (B3 M = ‘
|7 ‘They have a color splashing event.(__A ) . :| f) Sogapres |
R, | =T TrTTTITITTTTI
10 mins Teacher assigns students do activity 4 In order to check your
understanding the text, |
want you to do activity 4 on
page no.8
You need to reread the given
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Activity 4

 Tnstruction: Re-read text ro.1 and complete the mind-mapping i
i below

 RK]

text and create mind-
mapping

Any questions about this
activity?

Response the questions of
students

If not, 1 will give you 8
minutes to complete this
activity

15 mins Teacher teaches some of Text-Dependent Questions Ok, third read or it focuses
which related to third read on what did the text mean
Inside the second read, it has
(\ an only opinion and
0 intertextual questions
The teacher teaches the
- , : definition of opinion and
Opinion and intertextual questions . .
intertextual questions
mentioned above with some
example
Q After that, the teacher
Opinion and intertoxtual guegtions introduces opinion writing
ptterts ol mdicn O Y P B N P A sentence starters that usz_afyl
their claims with evidence from the text for the Student to do aCtIVIty
e.g. What w_c:s the point of the story? L 5
What did the author want you to learn from this story?
Opinion Writing Sentence Starters %
0
10 mins Teacher assigns activity no.5 to students Ok, after we already know

some information about text-
dependent questions related
to third read.

Turn to page no. 9 and
complete all the questions in
the activity no.5
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¢ If you have any questions,
feel free to ask me.

¢ Response the students’
question

e If not, when you complete it,
please submit it to me.

e See you again next week

Activity 5

g Instructian: Answer the following questions

L What do you think this fext trying ta share with the readers?

2. As you are Thai people, which methocs will you use ta pramete the Songkran
Festival in Thailand for the next year’

3. According to question ro 2, shaw your inifiated wark below by creating e
Brochure to premate Sanghran Festival in Thailand




Appendix 8:

Evaluation Form of Item Objective Congruence:
Lesson Plan
Direction: Please rate (v') these following items according to your opinions.
1 means the objectives and the items are congruent.

0 means the congruence between the objectives and the items is
questionable.

-1 means the objectives and the items are incongruent.
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Experts 10C
Assessment Issues A B C Mean Meaning
Score
Objectives
1. The objectives are clear and 1 1 1 1.0 Accept
concise.
2. The objectives are relevant & 1 1 1.0 Accept

and consistent with the
concept of the lesson.

Materials or Activities

3. Materials or Activities are 1 1 1 1.0 Accept
appropriate for the lessons
and to students’ level.

4. Materials or Activities are 1 1 1 1.0 Accept
understandable.

Teaching Close Reading Instruction procedures

5. The teaching steps are in 1 1 1 1.0 Accept
appropriate sequences.
6. The teaching steps are clear 1 1 1 1.0 Accept

and practical.

First Read: Key ldeas & details

7. The teaching steps provide 1 1 1 1.0 Accept
an opportunity for students
to activate their background

knowledge.

8. The teaching steps engage 1 1 1 1.0 Accept
students to use annotating
the text.

9. The teaching steps provide 1 1 1 1.0 Accept

an opportunity for students
to locate their answers at the
level of key ideas & details.

Second Read: Craft & structure

10. The teaching steps engage 1 1 1 1.0 Accept
students to reread the text to
find information at the level
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of craft & structure.

11. The teaching steps provide 1 1 1 1.0 Accept
an opportunity for students
to pinpoint their answers at
the level of craft & structure.

Third Read: Integration of knowledge & ideas

12. The teaching steps engage 1 1 1 1.0 Accept
students in rereading the text
to find information at the
level of integration of
knowledge & ideas.

13. The teaching steps provide 1 1 1 1.0 Accept
an opportunity for students
to find their answers at the
level of integration of
knowledge & ideas.
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Appendix 9:

Student’s Book (Sample Unit 1)

. Unit 1: Tradition

Text 1:

I.llIIIIlllllIIII.llIIIIIIIIIIIIIIIIIIIIIIIIIIIII‘
Myarrear - Desprooted Tradition

Songicran in Myarwar will be celebrated on the serora week of Agvil The wondh i
the first month of Myarinars calerdar which i called TAGU iMarckApril ard i

a Hﬁﬂﬁﬁnﬁif%mﬂmﬁm“mm
% and bavaedar means Festivah

L]

u A5 is the same in Thailand, throughout the 5 dags of celebration, peopie will splash
% water joufully to wash away the bad luck and misfortune of the previous year,

S antering the Mew Year cleansed from the past:

(AR RN R AN RN RN RERRRNRERERRRRRNRRRRRRRERERERENENE]

.,

‘.II-II--I-II-I-
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Fli:u-:lirE M mterials

=.---llll...-llll....llll-
B Cambodia - The old land of Hinduizm

=Edmbaﬁutﬂmﬁ’uri:ukﬂﬂumdag£5m§mﬂq in. Thailard It is called
= Chauil Chram Thimey meaning to enter the new year and it i also marked a5 the

= The ritals and activities of Songhran festival in Cambodia are dmilar to Thailardts
m whick are Wmﬁmmmspﬂd&gmﬂmmm
Eﬂdﬂumn@gl’ﬂtﬂg&

8 In Cambodia, they celebrate Songkran for three days and the three days of

m celebration each have their own assoeiated traditions The first day, peaple will make
m @ mrit by offering alms to monks They also take sand back to their local temple for
B the intention of forming pagodas in the next day The second day i a famdly day s
o cveryone will get together and help each other forming tand chedis or pagodas On
m the third day, they will enjoy the Folk plays, clean statues of Lord Buddha with
:ﬂuﬂmdwd:rdndﬁdiﬁﬂuirpmﬂdhdgrﬂpﬂtm mrmuufeer'gw
5 00d advice for the future

QEEE NN NEEE SN EEEEE NN EEEEE NN EEEEENENENEEEENEEEEN

B Laos - Similar cutture to Thailland

= mw?ﬂmmgmm&mf&d-m%krm'mdﬁkﬂ i Froma Hhe 1dth fo Teth

: The activities will be similar to the North of Thailand's The first day & ‘Wan Sangkan. :

: Lun-.__nr-:th: [ait a‘..ny af the pld year F':-u;llu.l: will clean. thew howuse pr;;pen'gta PFEPArFE

: to receive goodd things in upcoming ear The scond day is ‘wan Mag which peans

: day of ro daya day that falls in neither the old year ror the New Year This day is

: a Family Day berauie all relatives will get together and prepare for the traditional
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Irstruction: Bead the text no.l and choose the best answer to
the questions.
1. Which country is the origin of Songkran Festival?

a) Thailand

b) Myanmar

) Combodia

d} India

2. Which of the following is MOT TRUE about Mvarmar's Songlkran
Festival?

a) Burmese pecple usually celebrated on the second week of April

b) Burmese people called Songkran as “Yebavgedor™

c) Burmese people called Songkran as "TASU”

3. Which country fries to promote Songlkran Festival, but it viclates the
policy of that country in terms of water conservation?

a) India
b) Myanmar
C) Singapore

d} Combodia
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4. How the Cambodian people celebrate their Songkran Festival?
a) Making merit
b) Sprinklirg scented water on the Buddha
¢) Forming sand pagodas
5. What does the text mainly discuss?
a) How people in each country celebrate Songkran Festival

b) How people splash the water in each country
c) How people in each country called Songkran Festival differently

d) How people in each country attract fourists during Songkran Festival
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Instruction: Match the following sentences in the column A with
the given countries in the column B

—_—




L. Inthe given statement below, the cuthor used the word “copying”. What do
you think that word mears?

“This project causad a huge of attention to many tourists, yat it was criticized
that Singapore was copying Thais culture”

2. Is the Songkran Festival focus anly splashing the water? Find parts in the
text to help you decide.
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Activity 4

| Irstruction: Re-read text ro.l and complete the mind-mappirg




118

Z. Asvyouare Thai people, which methods that vou will use to promete Songkran
Festival in Thailand for the next year?
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3. According to question ne.2, show your initiated work below by creating
brochure to promote Songkran Festival in Thailand.
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