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Cyber sexual harassment is increasing to be one of public health problem 

among youths. This study aimed to evaluate the effectiveness of blended learning 

program on knowledge, attitudes, intention to cope with cyber sexual harassment, 

behavioral coping strategies, and cyber sexual harassment among female high 

school students in Bangkok, Thailand. A quasi-experimental study design was 

conducted between May 2021 to October 2021. Total 112 students (56 in 

intervention and 56 in control group) were selected. The intervention group 

participated in blended learning program for 12 weeks, while the control group did 

not receive any program. Blended learning program based on theory of planned 

behavior and theory of empowerment comprises classroom activities, i.e., 

brainstorming, group discussion, games, and quizzes and online activities in 

Facebook group. Students were evaluated for three times at baseline, after the 

intervention (3 months), and the follow-up period (2 months) using self-

administered questionnaire. Descriptive statistics, Chi-square test, Fisher’s exact 

test, paired samples t-test, independent sample t-test, Mann-Whitney U test, and 

repeated-measure ANOVA were used for data analysis. The results showed that 

sociodemographic characteristics and internet usage of female high school students 

in both groups at baseline were not different. The mean score of the intervention 

group on knowledge, attitude, intention, and behavioral coping strategies after 

intervention, and follow-up were higher than baseline and the control group with 

statistically significant difference (p-value < 0.05). Whereas the mean score of 

cyber sexual harassment after the program and follow up were lower than baseline 

and the control group with statistically significant difference (p-value < 0.05). 

These findings demonstrated the effectiveness of blended learning program among 

female high school students. Moreover, the mean score also sustained to week 20 

follow-up. This program can be beneficial to survivors, increasing in personal 

empowerment and a decrease in the frequency of cyber sexual harassment 

experiences. 
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CHAPTER I 

INTRODUCTION 

 

1.1 Background and Rationale 

 Cyber harassment is increasing to be one of public health problem among 

youths (Pereira, Spitzberg, & Matos, 2016). Most adolescents have been brought up in 

technologies for exploration and interaction (Boyd D., 2014). Nowadays, young 

people’s digital interactions play a key role as they flirt, fall in love, explore their 

sexuality, and strengthen relationships. Also, it is potential for risky or harmful 

behaviors to be occurred in online (Mary et al., 2013; Project deSHAME, 2017). High 

level of information and communication technologies (ICTs) use have been related 

with greater experience of internet-mediated harassment (Brake D., 2014). This 

should be done to understand the technology-facilitated sexual harassment and 

violence due to the online platforms is increasingly used among adolescent group 

(Henry & Powell, 2015).  

Through a review of sexual harassment found that the definition between 

offline and online sexual harassment are parallel similarities (Barak, 2005). Cyber 

sexual harassment has no standard definition but can be defined as communications or 

interactions in term of sex facilitated through the internet or any digital platforms 

(Deepa & Sanchita, 2018). Sexual harassment has social implications as a form of 

gender discrimination and aggression (Elizabeth, Alice, & Anita, 2020). Females are 

more likely to report being objectified or treated differently due to their gender. It has 

also been observed that females face more sexual harassment in online when 

compared to males due to the gender issue (Citron, 2014; Van Royen, Vandebosch, & 

Poels, 2015). In online contexts, the action in physical behaviors hold less obsess, the 

power between survivors and perpetrators often characterized by anonymity and 

technological skills (Nicholas & Anita, 2015; Pereira et al., 2016) 

For the digital platforms, such as social networking sites (e.g., Facebook, 

Instagram) and text message, are highly used among adolescents and present new 

ways in sexual harassment. (Elizabeth et al., 2020; Henry N. & Powell A., 2015). 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 2 

Moreover, there are growing of cyberbullying or harassment prevalence and the 

problem has been increasing rapidly together with the amount of internet users 

(Cantone E. et al., 2015). The popularization of internet and technology, online 

communication has become a general communication. In Thailand, use of smart 

phone, internet and social media is increasing (Emwadee K., Naruemon A., Arpaporn 

P., & Nanthana T., 2017). The most popular social media was Facebook with 98.2%. 

The students at age lower than 20 years old had the rate of social media using with 

92.9% and the average duration of daily internet usage has been estimated 12 hours a 

day (Ministry of Digital Economy and Society, 2020). 

The prevalence of cyber harassment, abuse, and other forms of gendered 

violence in online have become increasingly prevalent and harmful (Emma, 2020). In 

Egypt, 79.8% of female students had experienced in cyber sexual harassment at least 

for one time throughout the past 6 months (Ahmed et al., 2018). Portuguese students 

also report the high level of victimization from cyber harassment for 69.9% (Pereira et 

al., 2016). About four in ten Americans have experienced online harassment and 18% 

have been the target of severe behaviors such as sexual harassment (Maeve, 2017). 
Croatian female reported that 37.5% of participants had experienced of cyber sexual 

harassment (Kirstin & Aleksandar, 2020). Among students aged 13-17 years across 

Denmark, Hungary and United Kingdom, 25% of participants had rumors about their 

sexual behavior shared online and 24% of students have received unwanted sexual 

messages in the last year (Project deSHAME, 2017). Moreover, the study has also 

suggested that the highest occurring of cyber harassment, bullying, and sexual 

harassment is during school transition due to adolescents’ students are making a 

relationship with new friend groups, with the added layer of smartphones and social 

media. Also, they are beginning to make deeper social connection and conduct 

aggressive behavior to obtain social dominance (Internet Matters, 2020; Pellegrini, 

2002). 

For online harassment and cyberbullying among youths age between 15-24 

years in Central Thailand, students reported that they are having experienced in 49.3% 

(Timo et al., 2015). In secondary school, 4,928 participants also found 32.3% of 

students being victimization and 30.5% of students being perpetrators (Lertpheantum 

C. & Piyaraj P., 2018). The survey  from the department of children and youth found 
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that almost 4,000 of Thai youths had met online friends at least once and accepted to 

have been cyber sexually harassed or cyberbullied by them one way or another (Srida, 

2019). The survey conducted among more than 1,000 Thai students in 15 schools 

nationwide. The results showed that almost 30% of the students had experienced 

some types of abuse or harassment on social media (Niammeesee, 2020). Moreover, 

the study in Bangkok revealed that the secondary school students experienced 

cyberbullying such as the online harassment, as survivors in 44.7% and perpetrators in 

33.1% (Emwadee K. et al., 2017).  

Cyber sexual harassment has adverse consequences to adolescent girls in 

worldwide, particularly affecting students’ mental health and health behaviors 

(Bucchianeri et al., 2014). The problem has significantly adverse consequences to 

female students’ health. The survivors demonstrate poor study performance and skip 

the class or absences from school (Phillips et al., 2019). Reducing cyber harassment is 

important due to several negative health outcomes have been found among survivors, 

such as anxiety, depression, feeling hurt or sad, feeling embarrassed, loneliness, 

somatic symptoms, blaming themselves, and suicidal ideation (Beran et al., 2012; 

Fridh, Lindström, & Rosvall, 2015; Winkelman et al., 2015). Moreover, female  

sexual survivors were 3.16 times more likely to have psychological or emotional 

problems than female without a history of sexual victimization (Gidycz et al., 2008). 

Cyber sexual harassment is unique compared to in-person sexual harassment. 

The perpetrators can more easily target survivors across geographic barriers and can 

be more difficult to control and can potentially retain the anonymity and the problem 

is much wider in effects. For students with face-to-face sexual harassment experiences 

are usually have been cyber sexually harassed at the same time. (Henry N. & Powell 

A., 2015). After the perpetrators posted the message or photos, the survivor can be 

harassed repeatedly every time someone sees that post. Some forms of online 

communication can rarely be deleted from cyber space (Heiman & Olenik-Shemesh, 

2015). Noticeably, the survivors can become to the perpetrators for intend to get 

revenge and it come into an endless violence cycle (Jung et al., 2014). Cyber sexual 

harassment often goes underreported as perpetrators consider it “normal” and some 

survivors choose to ignore it (Angkhana, 2018). Moreover, there is a few researches 
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has examined sexual harassment in online context when compare to face-to-face 

sexual harassment (Samantha, 2008). 

The school-based program to prevent harmful behavior in online implemented 

among 2,057 students in Spain. The program could lower the number of survivors and 

perpetrators after the intervention (Rosario et al., 2019). However, the common 

method to prevent online sexual victimization is to provide the directly and honestly 

information about the realities of internet-initiated sexual harassment to adolescents. 

The protection of students and efforts to reduce the prevalence of cyber sexual 

victimization should come from an education (Jessica, 2014; Wolak, Finkelhor, & 

Mitchell, 2004). Adolescents need to be educated about online harassment, including 

reporting to social media platforms and legal authorities, tactics to dealing with the 

problem, changing accounts, or blocking to end communication (Wurtele & Kenny, 

2010). Moreover, psychoeducational program, media education toward prevention 

campaigns, promotion of healthy relationship, and reduction of barriers that limited 

the help-seeking behavior should be considered to provide for adolescents (Pereira et 

al., 2016). 

Enhancing parent-teen discussion may not be feasible and may need to include 

peer-to-peer education or internet-based instruction. Having information available in 

online would also be recommended. The online information should provide the 

education about safe internet use and online harassment. This would be appropriated 

for students who do not seek help from others to be exposed to safety information via 

online (Wells & Mitchell, 2008). There are limited number of studies on cyber sexual 

harassment in Thailand and particularly, the program or education skill to cope with 

the problem, and sexual harassment has not been completely managed by personnel 

and institutions. Most studies with behavioral coping strategies for survivor were 

conducted in Western region while it is much lesser in Asia (Levine & Tamburrino, 

2014). The further study can help in development programs and design for Thai 

students (Sittichai & Smith, 2018). 

For prevention methods with cyber sexual harassment such as providing an 

education, improving awareness of risks, changing norms and culture, empowering 

students through privacy settings on internet, mediating social media use, building 

self-esteem, and seeking peer or social support (Van Royen et al., 2015; Wendi & 
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Dianne, 2018; Wolak et al., 2008). Only a few students dealt with cyber harassment 

by consulting their parents or adults because they think that adults have no idea about 

these situations, and they are afraid that their parents will be limited their internet 

usage.  But the most of students chose to keep it and consulted with their peers 

(Finkelhor, Mitchell, & Wolak, 2000; Gisela et al., 2014; Wurtele & Kenny, 2010). 

The implemented programs are normally problem-solving methods such as attempt to 

solve the problem and seeking for social support (Barak, 2005). However, the 

definitions and several types of cyber sexual harassment was not constantly reported 

and a lack of studies on the successful methods to reduce problem (Elizabeth et al., 

2020; Napat, Yasir, & Aymen, 2019).  

Despite the growth of cyber sexual harassment activities, the theoretical 

background explaining such online behaviors have not been widely conducted, but the 

utilizing the theory of planned behavior and empowerment, the program would more 

accurately pave a way that may lead to decreasing incident of problem. The 

educational intervention compiled with theory may improve behavior among students 

(Lindsay, 2013). Attitudes of students were associated with intention to perform 

behaviors (Pabain & Vandebosch, 2014). Behavior may not be changed when there is 

inadequate knowledge, negative attitude, and low intention. Moreover, empowerment 

theory also links to individual well-being, competencies, and to give or increase 

power among the victims instead of blaming them. Female survivors of sexual and 

gender-based harassment are frequently targeted by empowerment programs, with the 

rationale that these women may develop disempowered beliefs as a coping strategy 

(Douglas & Marc, 1995; Rigaud, 2019). Therefore, the prevention program requires 

more effective intervention based on theory of planned behavior and empowerment 

theory to adapt in the study (Chin et al., 2018; Rigaud, 2019). 

The prevention activities should involve to develop proper attitude by building 

supportive system for adolescents and increasing the behavioral coping skills for 

cyber sexual harassment and cyberbullying (Deepa & Sanchita, 2018; Naruemon et 

al., 2020). Moreover, there were few studies of cyber sexual harassment, much of 

what is known about internet-based sexual harassment comes from in-person sexual 

harassment researches, as well as other related online behaviors (Anandi & Alan, 
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2019; Samantha, 2008). Blended learning had some advantages for students such as 

usefulness, easiness, flexibility, satisfaction, and effectiveness. Instructors can also 

provide students instant access to their course materials wherever they are and 

whenever they need them. Students can review what they have learned through an 

online platform (Dziuban, Graham, Moskal, Norberg, & Sicilia, 2018). Thus, this 

study aims to develop blended learning program to prevent cyber sexual harassment 

by applied the theory of planned behavior and theory of empowerment. The 

effectiveness of program on knowledge, attitudes, intention to cope with cyber sexual 

harassment, behavioral coping strategies and cyber sexual harassment among female 

high school students in Bangkok, Thailand was evaluated. 

1.2 Research Question 

Does the blended learning program able to change knowledge, attitudes, 

intention to cope with cyber sexual harassment, behavioral coping strategies, and 

cyber sexual harassment among female high school students in Bangkok, Thailand? 

1.3 Research Objectives 

1.3.1 General Objective 

To evaluate the effectiveness of blended learning program for cyber sexual 

harassment prevention among female high school students in Bangkok, Thailand. 

1.3.2 Specific Objectives 

 1) To compare the effectiveness of blended learning program on knowledge, 

attitudes, intention to cope with cyber sexual harassment, behavioral coping 

strategies, and cyber sexual harassment at before, after intervention, and 2-month 

follow up within the control and intervention groups. 

 2) To compare the effectiveness of blended learning program on knowledge, 

attitudes, intention to cope with cyber sexual harassment, behavioral coping 

strategies, and cyber sexual harassment at before, after intervention, and 2-month 

follow up between the control and intervention groups. 
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1.4 Research Hypothesis 

1.4.1 After the intervention, mean scores on knowledge, attitudes, intention to 

cope with cyber sexual harassment, behavioral coping strategies are higher, and cyber 

sexual harassment are lower than baseline in the intervention group. 

1.4.2 After the intervention, mean scores of intervention group on knowledge, 

attitudes, intention to cope with cyber sexual harassment, behavioral coping strategies 

are higher, and cyber sexual harassment are lower than those of the control group. 

1.5 Operational Definitions 

Cyber sexual harassment defined as unwelcomed sexual advances, requests 

for sexual favors, and unwanted communications or interactions in term of sex 

facilitated through any digital platforms. This can be occurred both in public and 

private in various forms such as uninvited posts/ comments on social media sites, 

emails, images, or videos. 

Blended learning program referred as a teaching and learning approach 

program by combines traditional face-to-face classroom activities with online 

educational activities. The online activities through social media by using Facebook 

group as a communication tool for uploading posts, sharing contents, comments and 

sending chat message. The classroom activities through the participation of students 

to develop thinking skill and possessing through solving problem by using 

brainstorming, peer-led group discussion, games, and quizzes. The program is based 

on theory of planned behavior and the theory of empowerment. 

Socio-demographic factors referred to general information of students 

including age, GPA, sexual orientation, relationship status, living status, family 

income, parents’ marital status, father’s education, mother’s education, numbers of 

close friend, alcohol consumption, and smoking. 

Internet usage defined as social network information of students including 

duration of internet using per day, types of social media, the device to access the 

internet, purpose to use internet, period time of internet usage, and parents supervising 

for internet usage of students. 
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Knowledge of cyber sexual harassment defined as an understanding of basic 

knowledge including definition, types, causes or risk factors, negative consequences, 

the example of cyber sexual harassment, and strategies to cope with the problem.  

Attitudes defined as the rationale and motivational beliefs, feeling, and 

values, which represent perceived of the cyber sexual harassment prevention. 

Individuals' attitudes are determined by their behavioral beliefs. For the positive or 

negative outcome beliefs that might influence students’ attitudes toward cyber sexual 

harassment prevention. 

Intention to cope with cyber sexual harassment defined as the indications 

of how hard students are willing to attempt or planning an effort to cope with cyber 

sexual harassment. The intention, which determined by attitudes of female high 

school students.  

Behavioral coping strategies referred to individual’s behavioral, emotional, 

and cognitive responses to cyber sexual harassment which help the students regulate 

their emotional response to the problem. For coping strategies such as seeking support 

from others, reporting the incident to authorities or adults. Using tactics to negotiate 

with the perpetrator, cognitive avoidance or denial, and the active tactics to response 

with the situation. 

Theory of planned behavior (TPB) implemented to the understanding of 

behavior of cyber sexual harassment prevention. The components that determined 

intention were a person’s belief in certain behaviors, and intention is a crucial factor 

that is related to behavior. 

Theory of empowerment is linked to individual strengths, competencies, and 

proactive behaviors. The process of empowerment is to develop personal power so 

that survivors can exert more control than perpetrators by developing the ability to 

change their situations. 

Female high school students defined as female students who are studying in 

grade 10 under the supervision of the Office of the Basic Education Commission 

(OBEC), Ministry of Education.  
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1.6 Scope of the Study 

This research focused on the effectiveness of blended learning program for 

cyber sexual harassment prevention among female high school students in Bangkok, 

Thailand. Their knowledge, attitudes, intention to cope with cyber sexual harassment, 

behavioral coping strategies, and cyber sexual harassment were evaluated. Moreover, 

the comparison between pre-test, post-test, and follow-up of intervention and control 

groups were examined. 

1.7 Expected Outcomes 

 1.) This research focuses on providing an educational program to female high 

school students. The students can improve their knowledge, attitudes, intention to 

cope with cyber sexual harassment, and behavioral coping strategies.  

2.) The students can prevent themselves from cyber sexual harassment and the 

problem can be reduced.  

3.) The results of the study can be used as a guideline for many studies in the 

future that can take place in Thailand.  
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1.8 Conceptual Framework 

 Independent variables          Intervention         Dependent variables 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure  1: Conceptual framework 
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CHAPTER II 

LITERATURE REVIEW 

 

2.1 Definition of cyber sexual harassment 

 The term of cyber sexual harassment (CSH) can be defined as a range of 

sexually harassing or aggressive texts or images delivered through digital platforms 

(Elizabeth et al., 2020; Madigan et al., 2018). It can be referred to any gender-sex-

related comment received, or image viewed that causes people to feel discomfort 

(Samantha, 2008). Through a review of sexual harassment found that the definition 

between offline and online sexual harassment are parallel similarities with the 

existence of gender harassment (Barak, 2005).  

Cyber or online sexual harassment is defined as uninvited sexual conduct on 

any digital platform. It includes a wide range of behaviors that use internet to share 

digital contents such as videos, images, posts, and messages in several platforms. 

Cyber sexual harassment encompasses a range of unwanted, unwelcome, or uninvited 

behaviors, sexual in nature, that are addressed to or shared about an individual 

through digital channels (Project deSHAME, 2017). Moreover, cyber sexual 

harassment can be referred to the use of the internet to make unwelcomed advances, 

communications, or interactions with another person (Deepa & Sanchita, 2018).  

2.2 Forms of cyber sexual harassment  

 For online or cyber sexual harassment is a crime as in-person sexual 

harassment experience. Cyber sexual harassment simply does not relate with the face-

to-face interactions between the target and the harasser. Harassment behaviors can 

appear online on posts, graphic images, emails, texts, and social networking sites 

(SNS). This has been identified to be of the following types: 

1.) Gender harassment: can be described as virtual comments and remarks that 

abuse individuals due to their gender. The perpetrator also use gender-

humiliating comments or images. Also being harassed because of actual 

gender or sexual orientation and sexualized body shaming. 
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2.) Unwanted sexual attention: using direct personal communication to convey 

sex-related messages. It can occur when the perpetrator uses personal 

communication for sending sexually inclined messages such as comment 

about survivor’s sex organs, sex life, intimate subjects, sex-related images or 

sounds, hint upon or offer sex-related activities. For the perpetrator who uses 

unwelcomed sexual attention to harass a survivor in online, intend to solicit 

sexual support from their survivor either in person or in online. 

3.) Sexual coercion: this is very common type in cyber sexual harassment. The 

survivor is forced or pressured to provide sexual cooperation. Using threat of 

publishing sexual contents to threaten or coerce someone (Ahmed et al., 2018; 

Deepa & Sanchita, 2018).  

2.3 Factors influencing cyber sexual harassment 

 The theories, concept, and study on factors or causes were reported that online 

harassment and cyberbullying may be caused by the following factors: 

Age 

 Age is the significant factor that related with online harassment and the 

persons who suffer from this problem are in the young groups. Internet has become a 

popular thing for students, and they were dramatically involved to online harassment 

and cyberbullying. Students in middle schools are more likely to be the survivors 

(Leemis et al., 2018; Manisha, 2017). 

 Gender 

 Females are more likely to experience in cyber harassment than males, 

particularly, the sexual harassment in online. Whereas males are more likely to be the 

perpetrators or harassers than females (Leemis et al., 2018; Manisha, 2017; Van 

Royen et al., 2015). 

 Self-esteem 

 Adolescents tend to have low self-esteem, reflecting to them for not seeing the 

value in themselves. This consequences in lack of confidence or doing something not 

appropriate in order to receive an acceptance from other persons and in turn, causing 

aggressive behavior and using violence with peers or others (Bifulco et al., 2014; 

Leemis et al., 2018). 
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 Family characteristics 

 Online harassment and harmful behaviors typically come from families with 

lack of attachment, little warmth, high power need, domestic violence, physical abuse, 

absent mother or father, low family functioning, and hostile environment. Violence in 

the family, using vulgar or rude language, cursing and more important than that, the 

punishment from parents by using aggressive words and hurting children in physical 

actions will affect in aggressive behaviors of their children. In a family where parents 

use drug, alcohol, and violence predicted to be victimization and perpetration (Bifulco 

et al., 2014; Leemis et al., 2018). 

 Parental education status 

 Parents’ education is an important factor for education among children. The 

students who were involved with cyber harassment behavior, many families were low 

income, without their parents, lived with grandparents, and without parents who had 

high education. Moreover, if adults do not observe, educate and monitor their 

children, it may trend to increase cyber harassment problem (Leemis et al., 2018; 

Manisha, 2017).  

 Internet usage 

 The frequency or duration that students spend time by using computer or 

mobile phone for online gaming, chatting, text messaging, and social networking site 

in each day during their free time are correlated to online harassment (Brake D., 2014; 

Catherine, Wendy, & Debra, 2013). 

Education and academic performance 

 The study has suggested that the highest occurring of online harassment is 

during school transition such as between middle to high school due to adolescents’ 

students are making a relationship with new friend groups and conduct harmful 

behaviors as a means to obtain social dominance. Some studies revealed that 

survivors and perpetrators do poorly in schools. There is high relationship between 

being harassed and poor academic performance when students have low family 

support and school disengagement (Leemis et al., 2018). 

Socioeconomic status 
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 The large disparities between socioeconomic status were related with higher 

rate of perpetration or victimization. The study reported that low-income status was a 

risk factor for sexual violence among female students (Leemis et al., 2018). 

Sexual orientation  

 Lesbian, gay, bisexual, and transgender (LGBT) reported that most of them 

being cyber harassed or abused due to their sexual orientation. (Powell, Scott, & 

Henry, 2018).  

Alcohol, smoking, and drug use 

 The association between sexual harassment or violence and alcohol, smoking, 

or drug use are well-documented (Paez, 2020). 

 Peer Influence 

 Peer relations are related with online harassment or cyberbullying. Behaviors 

can contribute to one’s peer group status that enhance social dominance (power and 

influence) in peer group such as popular students are normally be a leader of group 

and use coercive behaviors to sustain their social dominance (June, 2014; Wendt, 

Scharkow, & Quandt, 2013). 

Classroom characteristics 

 Friendly classroom will decrease the level of all forms of harmful behaviors. 

There are four classroom environments that have been reported to be related with 

higher prevalence of violence: (1) poor teacher-student relationships, (2) poor 

friendships with friends, (3) poor problem-solving among students, (4) lack of self-

control (Bifulco et al., 2014; Wendt et al., 2013).  

2.4 Tools for cyber sexual harassment 

 Instant messaging (IM) 

 Instant messaging initially found to be a communication in real-time among 

people by using typed texts on computer that connected with the internet. Perpetrators 

can be use instant messaging in several methods to set up fake profiles to hind their 

identity, sharing, forwarding, and spreading out sexual message or sexy photos of 

survivors to a larger group. 

 Mobile phones 
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 Perpetrators can be used mobile phones in any methods such as text 

messaging, photos, and videos taken by using mobile phones. These ways can be 

shared to large numbers of people with intend to hurt or embarrass the survivors. 

Videos or photos may have been taken with or without the permission of survivor. 

Sexual harassing messages could be sent through mobile phone. Circulation of videos 

or photos can be damaging to self-esteems of the survivors. 

 Chat rooms 

 Chat rooms are a form of communication. The objective of chat room is to 

communicate with people for social interaction or sharing the knowledge. Chat room 

can be sent video, audio, or verbal chat. Online harassment in the chat room could 

manifest including explicitly sexual talking without survivor’s permission, attack to 

the thoughts or feelings of survivors. 

 E-mail 

 E-mail provides the chance to access the large numbers of people with 

threating or unwanted sexual messages. The distribution of such messages may be 

multitier. For audio, verbal, and videos material can be sent by email. With the 

capability to forward, many people can be received such messages in a very short 

period (Notar, Padgett, & Roden, 2013). 

 Social networking sites 

 Social network has become greatly popular among adolescent groups. 

Facebook, Twitter, Tumblr, Snapchat, Instagram, and MySpace are online photo or 

video sharing that enables its users to share them on a variety of social media services. 

Facebook can be used to chat, post video or photos, share files and so on, and can 

reach the large number of people with single action. Twitter is also popular, free, and 

micro-blogging that the users can read and send other persons’ updates known as 

tweets. The perpetrators can use an identity which in anonymous to the survivor and 

use their account to post sexual subjects about the survivors (Van Royen et al., 2015). 

 Blogs 

 A blog is referred to a diary in online and chronology of opinions or thoughts 

published on the webpage. It is also defined as a weblog and can be used to make fun, 

embarrass, or attack persons or people. The information that is posted on blog is 
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identified as the views of author. The perpetrators could post sexual comment about 

survivor’s body or sexual preferences. 

2.5 Consequences of cyber sexual harassment 

 Online harassment effect on social and psychological status of students in 

several ways. Cyber sexual harassment is a part of students’ behavior that can cause 

negative outcomes (Bucchianeri et al., 2014). 

 Consequences of being victim (survivor)  

As the impacts of online harassment, survivors may feel hurtful and unhappy. 

They can become frustrated, irritable, moody, and withdrawn. Adolescents who were 

survivors have been continuously faced with higher risk for somatic problems such as 

headaches, stomach aches, eating disorder, sleeping disorders, drinking alcohol, and 

smoking, drug abuse. Survivors also reported to develop internal problems, 

depression, anxiety disorder, and suicidal ideation. Furthermore, the survivors are at 

risk of self-harm, personality symptoms, and psychological symptoms such as 

delusions or hallucinations (Beran et al., 2012; Fridh et al., 2015).  

The survivors can suffer with loneliness, low self-respect, and low academic 

performance. In school setting, the survivor students are less concentration on their 

study, lower grade, and absent or leave from school. The most extremely negative 

impact for survivors is death from suicide (Egeberg, Thorvaldsen, & Rønning, 2016). 

2.6 Theory of empowerment 

Empower can be referred to give the power, to give ability, and enable. The 

definition assumes the act of power as being given to somebody by someone else 

(Parson, 1991). However, it can be referred to the process of helping persons, groups, 

or communities increase their personal, interpersonal, and strength to their 

circumstances. Also it is defined as the process of rising power among people and 

transformation from powerless to power (Gutierrez, GlenMaye, & Delois, 1995). 

Empowerment is a transition process from state of powerlessness to a state of relative 

control over one’s life and environment. This transition can manifest itself in an 

improvement of the perceived ability to control. In addition, empowerment is 

changing from passive situation to more active situation of control (Marc, 2012). 
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Empowerment is linked individual strengths, competencies, proactive 

behaviors, and natural helping systems to social change (Rappaport, 1984). Empower 

theory related to individual well-being, connects mental health to mutual help. It focus 

on identifying the capabilities and exploring environmental influences of social 

problems instead of blaming survivors. Provide chances for people to develop 

knowledge and skills. The several definitions are consisting with empowerment as an 

intentional ongoing process centered in local community, caring, and a critical 

understanding of their environment. Empowerment theory encompasses both 

processes and outcomes. The actions, activities, or structures may be empowering, 

and the outcomes of such processes may result in a level of being powered (Douglas 

& Marc, 1995). 

The empowerment process for increasing personal power focuses on how 

individuals can develop feelings of their own power. Experience of powerless, as with 

many violence survivors, can be devastating to individuals. In the process, the 

survivor can exercise more control than perpetrators or Survivors may be able to 

control the course of events if they develop the ability to change their circumstances. 

In this process the practitioners have to help the survivors in identifying the sources of 

powerlessness and assist survivors to redefine themselves in a more confident and 

positive way. For example, the survivors can know that they are not just the victims 

but survivors as they cope with the situation of violence in a proactive manner. 

Therefore, the important of empowerment is process, the practitioners need to help the 

survivors to share their struggles and experiences while looking for support (Jung, 

Diane, & Stephen, 2010). 

Empowerment can be an outcome due to the results of survivor interactions 

with their environment (Rappaport, 1984). Empowerment can take place in specific 

circumstances during life processes, which related to situation where person become a 

survivor. For the survivor, The process of dealing with the aftermath of a situation can 

be a chance to gain empowerment or, at the very least, serve as a foundation for future 

empowerment as life progresses (Jung et al., 2010). 
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2.7 Theory of planned behavior 

 The theory of planned behavior (TPB) emerged from the theory of reasoned 

action (Ajzen & Fishbein, 1980). This theory has been largely implemented to the 

understanding of various behaviors consisting of health behaviors. This theory stated 

that a person’s belief in certain behavior, together with subjective norm (SN) and 

perceived behavioral control (PBC) were the factors to determine whether they had an 

intention to perform the behavior or not (Ajzen I., 1991). 

To conduct intervention and prevention of cyber sexual harassment, the theory 

of planned behavior was applied to demonstrate behavior change of students. The 

TPB focus how the impacts on a person determine that person’s decision to follow a 

certain behavior.  
Intention (motivation) and behavioral control (ability) are the factors for 

behavioral achievement. Intention is defined as indications of how hard people are 

willing to attempt or how much of their planning effort to exert to perform the 

behavior (Ajzen I., 1991). The overall variables in the prediction of behavior are 

shown in figure 2. 

 

 

 

              

 

 

 

 

 

 

Figure  2: Theory of planned behavior 
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 Three variables can be determined the intentions. Attitude is a function of a 

person’s salient behavioral beliefs, which represent perceived consequences of the 

behavior. The attitude concept can be referred to the level which a person has a 

favorable or unfavorable outcome toward the behavior. An individual’s attitude is 

based on their behavioral beliefs. For the positive or negative result beliefs that might 

involve students’ attitude (Sara & Heidi, 2014). 

Subjective norm is social pressure that people feel from significant others 

when they engage in a particular action. The significant others are consisting of 

parents, family member, peers, teachers, and reference groups. Subjective norm is 

normative belief function that commit the perceptions of specific salient others’ views 

about whether person should or should not perform behavior. Normally, normative 

beliefs examine students’ own beliefs regarding the acceptability of behaviors but, the 

factors from peers, parents, and others might play an important role to students 

(Raskauskas & Stoltz, 2007). 

Perceived behavioral control is the perceived difficulty or ease of behavior 

performing. The control factors are including internal and external factors. The 

internal control factors are emotions, personal deficiencies, information, skills, 

abilities, and external control factors are chances, others cooperation, obstacles (Ajzen 

I., 1991). In online or cyber sexual harassment, the anonymity by internet using with 

lower risk of being caught that might be a supporting factor. Furthermore, the face to 

face or direct contact are no needed that may make more people being harassed in 

online environment (Walrave & Heirman, 2010). 

The TPB states that attitudes towards behavior initiate from the behavioral 

beliefs that people hold (Vandebosch & Van, 2009). Furthermore, in online 

harassment usually happens without receiving visual response from the survivor, 

which entails that harasser do not have witness by their acts. An additional feature 

that supporting cyber sexual harassment when compare with in person sexual 

harassment is the 24/7 accessibility to social network. The limited of place and time 

are no longer exist for perpetrators to attain the survivors (Deepa & Sanchita, 2018). 

Moreover, the finding in Malaysia found that attitudes are related to intention toward 

behavior (Shawal et al., 2017).  
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2.8 Behavioral coping strategies 

Coping can be defined as constantly changing cognitive and behavioral efforts 

to manage specific external or internal demands (Lazarus & Folkman, 1984). Coping 

is a dynamic process that depends on the individual, how person perceives the 

situation, and the changing demands of the situation. Coping focus on different 

aspects of stressful situation to help people manage the circumstance or emotional 

reactions such as seeking information, generating possible solutions. Also, emotional-

focus coping strategies can be used to regulate emotions to reduce stress (e.g., 

expressing emotions, seeking support). Approach coping skills can be referred to any 

mechanism used by individual that is directed at perpetrator. Avoidant coping can be 

used by directed away from the perpetrator such as withdrawal, denial. For avoidance 

coping skills can have positive consequences as well, but in short term, when 

emotional resources are limited, and when the circumstance is uncontrollable (Hana et 

al., 2013).  

The most ideal for coping strategies includes a balance of approach and 

avoidance techniques. Any behavioral, cognitive, or emotional action directed toward 

a threat is considered approach coping (e.g., problem solving or seeking information). 

Approach skills were composed of two subscales: looking for social support (e.g., tell 

friend, trusted person or parents what occurred, ask someone for advice) and problem 

solving (e.g., try to think the different methods to solve the problem). Any behavioral, 

cognitive, or emotional activity directed away from a threat is referred to as avoidance 

(e.g., denial, withdrawal). For avoidance skills were composed of distancing (e.g., 

forget the whole thing) and emotional reaction (internalizing and externalizing). For 

survivors of online harassment frequently employ multiple coping strategies that serve 

multiple functions, any model attempting to describe coping in online harassment and 

cyberbullying should include inaction, which can be classified as approach or 

avoidance (Machackova et al., 2013). 

Behavioral coping strategies (e.g., find out some methods to solve the problem 

or tell yourselves that it does not matter) are normally grouped into a variety of 

coping subtypes to describe categories of youths' coping responses. Information 

gathering, cognitive restructuring, emotional expression, distraction, distancing, 
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avoidance, conflict resolution, optimism, seeking friend or social support, and 

avoidance are all examples of coping strategies. Coping can be classified according to 

its function, into problem-focused coping and emotion-focused coping (Dubow & 

Rubinlicht, 2011). 

The strategies to responses to cyber harassment are (1) directly targeted to 

perpetrators (e.g., retaliation, negotiation), (2) try to ignoring the perpetrators (e.g., 

doing nothing, ignoring the situation, avoidant action, cognitive reframing, emotional 

regulation), (3) seeking either emotional or instrumental support (e.g., from friend, 

parents, teachers), (4) using technical solutions (e.g., report the admin, blocking, 

delete the message) (Livingstone, Haddon, & Görzig, 2011). For the survivors can use 

potentially problem and emotional skills at the same time and seeking support has 

been generally found to be a very helpful strategy as well (Machackova et al., 2013). 

2.9 Blended learning program 

Blended learning combines face-to-face traditional classroom with computer-

mediated instruction. The models of blended learning were: (1) rotation model, 

students rotate between working online and other classroom-based; (2) flex model, 

students study online according to an individually customized schedule, and face-to-

face classroom is provided; (3) Students who use the self-blend model supplement 

their conventional studies by taking an extra online program; (4) enriched virtual 

model, in which learning is mainly online with occasional visits to school for face-to-

face (Bryan A. & Volchenkova K, 2016). 

When compared to other options ways, the blended learning approach 

improved student performance. Implementing online teaching to blended learning can 

take various forms, but one of the most popular methods is to utilize video teaching. 

The combination of face-to-face teaching while implementing online learning 

resources to supplement instruction has proven to be effective (Aaron, 2017). The 

proportion of digital learning in the content can be claimed that substantial proportion 

(30 to 79%) is delivered online and blended activities normally uses online 

discussions in addition to face-to-face meetings (Mustafa, 2012). In high school, the 

optimal learning proportion through computer was 30%, or 3:1 of classroom learning 
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to digital learning. The educational institutions can implement blended learning 

methods in several ways to be suitable for their contexts. (Paul & Michael, 2015). 

2.10 Cyber sexual harassment prevention methods 

Online or cyber harassment usually occurs outside of school hours by using 

mobile phone and computer. School is often difficult to intervene with students in 

making posts to websites while students are not in their school. Temporary accounts 

can permit for perpetrators to be anonymous. The anonymity people of internet and 

social media realize that they are less likely to be caught or punished for their acts. 

Cyber harassment may be attractive as students think they will not be held 

accountable for their perform (Van Royen et al., 2017).  

Several prevention strategies for sexual harassment have been conducted in 

school (Pamela et al., 2018). Promoting cyber safety and stopping online harassment 

have conceptualized from different perspectives can be ranging from micro-level to 

macro-level contexts such as intrapersonal, interpersonal, peer group, family, 

behavior setting, institution, community, and society (June, 2014). The several 

strategies or programs have included the individualized approach, whole school 

approach such as teacher and parents are participated, the social skills approach, and 

peer-led approach. Each approach has showed the significant variability in overall 

effectiveness for decreasing the problem (Wurtele & Kenny, 2010). 

Individualized program was conducted for students who are directly 

associated with cyber harassment situation. The implemented programs such as 

aggressive management and assertiveness training. Internalizing problem make the 

survivor to strengthen their attitudes, value, an beliefs when comes to behaviors 

(Wurtele & Kenny, 2010). For individual prevention among the survivors are do not 

respond, as this may increase more intensive harass from perpetrators. The prevention 

steps that the survivors should be considered as calmly and strongly tell perpetrator to 

stop and delete all sexual materials from future communications, block or ignore the 

communication with perpetrator, make a hard copy or save the material the 

perpetrator has posted and send it to parents or adults to help, complaint with social 

media or service website, and if the harassment includes threats or physical abuse then 

contact the police (Mallmann, De Macedo, & Saraiva, 2018).  
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The program for sexual violence treatment is most often divided into 

individual and community level. For individual program, such as counseling, whereas 

community program focusses on system-oriented intervention, such as rape crisis 

centers and criminal report centers. However, most prevention program can be 

separated into primary, secondary, and tertiary prevention. Primary prevention aims to 

reduce the new cases number, secondary prevention aims to reduce the prevalence, 

and tertiary prevention tries to reduce the disability. Most prevention of sexual 

violence focused on secondary among survivors. The strategies implemented include: 

building the skill through health promotion that consists of gender and violence 

prevention, the program for community level and school environment, providing 

information about the sexual assault prevalence, and identifying risk-related behaviors  

(Shannon, Jennifer, Anita, & Joyce, 2004; Wurtele & Kenny, 2010). 

Parental education can be an important key for online harassment and 

cyberbullying prevention. Parents may know what actions to take rather than 

overreacting. An ongoing communication regarding to online activities can prevent 

students to engaging in risk behaviors on the internet such as sharing private 

information, offline dating, or meeting, disclosing personal photos, and sending 

sexual messages. When parents, teachers, or adults have an ongoing communication 

about social media and monitor students for internet usage, there is a reduced 

tendency to engage cyber activities that become to potential harm. For lower level of 

parental monitoring and poor relationship with parents is related to increasing 

frequency of cybervictimization (Ellen & Jinchang, 2009). 

The whole school program is the most widely used for preventing cyber 

harassment. These encourage the whole members of community, including teachers 

and parents to be participated in reducing the problem. Everyone who related with 

students will be educated about this problem. The respondents were trained to 

recognize cyberbullying and harassment in online and teachers were also trained to 

respond to the problem.  

Social skill program conducted in teaching students to interact positively with 

their teachers and friends that impact students’ level of happiness, level of worry 

among teachers, and relationship between teachers and friends. Furthermore, there are 

included a variety of anti-cyber sexual harassment strategies, increased supervision, 
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targeted interventions, and program activities. Each of curricular focused on survivors 

(Wurtele & Kenny, 2010). The prevention programs in each level as shown in figure 

3. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure  3: The prevention intervention levels 
 

The program should be identified cyber sexual harassment incidence, 

including where it happens and any factors that discourage reporting. Creating survey 

and distributing to school staffs, teachers, and parents. It may be a good idea to 

implement the interview about school’s needs regarding to the problem. Raising 

awareness and concerns about negative consequences and the probability of violence 

and suicidal ideation. Students should be educated and ensure that all of them dealing 

with the problem in an appropriate way (Gisela et al., 2014; Samantha, 2008; Ted & 

Nicole, 2010). 

Working closely together with peers in group works such brainstorming, peer 

led-group discussion, and role-playing enables the students to get more realistic 

impression of their peers’ actual norms about cyber harassment. Using peer-to-peer 

approaches for practicing alternative behavior. Promoting media literacy and 

behavioral alternatives to improve behavior (Ajzen I., 1985; Schultze, Zagorscak, & 

Scheithauer, 2018) 

Individual Level 

- Social skills training (e.g., problem-

solving strategies, perspective-taking, 

coping skills) 

- Changing attitudes and subjective 

norms 

- Helping strategies 

Classroom Level 

- Awareness raising 

- Change in class norms and attitudes 

- Promoting class climate  

- Education of classroom teacher 

 

Family Level 

- Improve family communication 

- Awareness raising through parents 

- Fostering parents’ perception as 

supervisor on technologies 
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2.11 Relevant Research 

The study of online sexual assault prevention program among 661 students in 

four public universities in the state of Mississippi. The intervention was aimed to 

improve legal knowledge, reduce attitudes, cognitive, emotions, and behaviors that 

might increase the likelihood of becoming a survivor. The program included a lecture 

on the prevalence of sexual assault, discussion of sex roles in socialization practices, 

and identification of risk-related sexual behaviors. An evaluation was conducted with 

pre-test and post-test. After the prevention program, the result found that the program 

able to decrease the sexual assault prevalence among college students (Claire & 

Alisha, 2020). 

The study of online and in-person programs for Italian students. NoTrap! was 

the program for cyberbullying intervention. The program covered four months and 

included activities for peer educators, a Facebook page, and a website for students and 

the community. All classes are included in the program and begin raising awareness 

by watching movies, having group discussions, and participating in role play 

exercises. Peer educators take a day-long (8-hour) course intended to increase peer 

educators' competency. Students were separated into four or five small groups for 

classroom tasks, each with a peer educator. Each student in each subgroup has a 

certain job to play in order to cooperate and accomplish the exercise. A brief 

guidebook is offered to peer educators to assist them in leading the program. The 

program was proven to be effective in reducing cyberbullying and cybervictimization 

(Ersilia, Valentina, & Benedetta, 2018). 

The study of interactive school-based program for sexual harassment 

prevention among adolescents using a cluster-randomized controlled study to assign 

schools to an experimental group (431 students) and comparison group (384 students). 

The program consisted of four sessions: (1) an introduction lesson, (2) an educational 

peer-performed play and peer-led group discussion, (3) classroom lessons with 100-

150 minutes to teach social skills and sexual behaviors, and (4) closing lesson and 

evaluation. The main objective was to measure the effects of the intervention. After 

the program, students in the intervention group showed a lower intention to engage 

with sexual harassment and increased self-efficacy. After the program, there was a 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 26 

significant difference on social norms against sexual harassment. At follow-up, the 

intervention group had sexual self-esteem higher than the comparison group (de 

Lijster, Felten, Kok, & Kocken, 2016). 

A quasi-experimental design about sexual harassment was conducted in 

Jordan among 140 female students. The educational program included group 

discussion, using guideline booklet, and lectures by teaching definition, causes, types, 

risk factors, negative consequences, and preventive measurement of sexual 

harassment. After the program, it has found that the majority of students (92.8%) had 

satisfactory knowledge on sexual harassment, the prevention programs and side 

effects from exposure to sexual harassment have highly significant difference between 

pre-test and post-test of education intervention program at p<0.001. Moreover, more 

than one-tenth of the female students practiced to protect themselves against sexual 

harassment (El Gindy, Ragheb, & Alkhateeb, 2018). 

The effects of cooperative learning intervention among secondary school 

students in USA. The intervention was divided into three sessions: cyberbullying 

response and detection, psychoeducational learning program, and emotional or social 

development which included interviews, group discussion and diaries. 

Implementation of cooperative learning as a methodological framework in the 

Education class, consists of peer-assessment and self-evaluation. The parents and the 

teachers were interviewed at the end of the program. The results showed that after 

program, the intervention produced significant improvements in emotional and social 

state of cyberbullied in students. The teacher, staffs and the parents observed these 

positive changes among the students (David et al., 2019). 

 The coping strategies for survivors aimed to investigate student’s experiences 

and responses to cyberbullying. The study implemented with 2,092 Czech students 

aged between 12-28 years. Coping strategies are normally defined as a personal's 

behavioral, emotional, and cognitive responses to stress. The strategies were 

depreciating the perpetrators, talking to someone, and avoiding thoughts of incident, 

deleting the perpetrator’s account from contacts and blocked them by using technical 

solutions. The ignoring and avoiding methods were also used. Seeking support was 

effective for most of the survivors and the program can reduce cyberbullying 
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behaviors. Moreover, students were more likely to understand the process to coping 

with experience of cyberbullying (Machackova et al., 2013). 

 A school-based cyberbullying: Media Heroes program in Germany to prevent 

and promote self-protection via an online. The first chapter was theories on the 

cyberbullying, the basis of the intervention, an introduction of the technology devices. 

The second chapter of the manual included instructions and recommendations for 

teachers on how to conduct the specific and consecutive sessions. The program relies 

on the theory of social learning and cognitive behavior. The program implemented 

methods like peer-to-peer learning. On the individual level, students were trained in 

social skills such as empathy and perspective-training. At the classroom level, the 

program purposed to improve an awareness of the negative consequences particularly 

for the survivors and to improve the motivation to intervene with cyberbullying 

incidents. The intervention conducted about 3 months and the results found that the 

attitudes and subjective norms were improved (Schultze et al., 2018). 

 The experimental study to reduce cyber harassment on social networking sites 

(SNS) by reflective messages among adolescents. The study was conducted with 321 

secondary school students between 15 and 16 years old in Belgium. Intention to 

harassment was measured with pre-test and post-test between-subjects design. 

Intervention messages consisted with four conditions: 1) message with adults as 

audience, 2) message with unacceptable by others, 3) message with potential harm to 

the survivor, and 4) only time delay without message. Such automatic message 

encourages students to reconsider and self-censor their post. The results showed that 

the intention to perform harassment decreased after students being received to the 

reflective message. This study was potentially a substantial way forward to reduce 

harassment on SNS (Van Royen et al., 2017). 

The study about gender violence and sexual harassment intervention program 

was conducted among middle school students in Ohio by using two lessons of 

interaction-based and a law and justice lesson. The randomized control trial (RCT) 

was conducted at the classroom level. For interaction-based lesson focused on setting 

and communicating boundaries in relationship and curriculum of law or justice 

emphasized on information, definitions, laws, and punishments in sexual harassment. 

The results found that students improved knowledge, perception, and awareness of 
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abusive behaviors. The intervention also reported reducing of peer violence 

perpetration and victimization (Bruce, Nan, & Frances, 2010). 

 The TEI program or peer tutoring is school-based program to prevent 

cyberbullying among secondary students. The design of the study was quasi-

experimental among 2,057 Spanish students from 22 schools. The intervention is 

based on institution program that collaborated and committed with whole school. 

Families received information about objectives and characteristics of the program. 

Families are encouraged to be actively participated in the program. Volunteer parents 

received training on strategies against bullying and victimization. An initial intensive 

program was implemented to teachers for 30 hours (10 hours for face-to-face format 

and 20 hours in virtual format). Students received an initial program for 3 sessions 

lasting one hour, based on the socio affective method. After the program, TEI 

program could improve school climate and there was a significant reduction in 

bullying behavior in the intervention group (Rosario et al., 2019). 

Child sexual abuse prevention goes online: cool and safe program. The 

intervention targeting German students in elementary school. The main objective is to 

prevent sexual abuse by teaching knowledge about safe behavior. The program is 

focused on the interactions with strangers, interactions on the internet, and 

interactions with family members or acquaintances. Students are involved in the 

program by various film clips, stories, quizzes, and games. After the intervention, 

students in the experimental group are improved their knowledge and behavioral 

intentions and decreased in the hiding of emotions. Therefore, this study showed that 

the program can be effective in teaching students to prevent sexual abuse without 

causing negative side effects (Anna, Mandy, & Michael, 2014). 

The study of online sexual abuse and exploitation in Thailand revealed the 

evidence of existing response procedures, including reporting mechanisms and police 

and legal system actions. It also covers the involvement of the Thai government, civil 

society, and the internet sector to battle against online sexual exploitation. To mitigate 

the harm caused by online sexual abuse and exploitation, all parties - families, 

communities, government, social support service providers, and the technology and 

communications industries - should take comprehensive and continuous action. 

National awareness campaigns should be used to disseminate information about 
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online sexual exploitation and abuse. Furthermore, formal reporting procedures on 

online sites should be clear and easily accessible to everyone. Social service providers 

should develop new and creative methods to reach out to survivors. A training 

program for police officers, judges, medical staff, and frontline social workers could 

be an effective approach to minimize online sexual abuse and exploitation (Winther 

KD., 2022). 

According to the findings of the study on technology-facilitated gender-based 

violence in Thailand, various important factors are now striving to reduce and prevent 

online gender-based violence. The Friedrich-Ebert-Stiftung (FES) provides initiatives 

to raise awareness of women’s rights and sexuality, campaigns for digital rights, 

offers counseling services, and advocates gender justice through meeting and 

discussion. The Foundation for Women supports females who have been victims of 

exploitation and harassment with information, support, referral, and emergency aid. 

The Thai Netizen Network is a major non-profit group that campaigns for all Thai 

people’ digital rights, civil liberties, and online privacy. These all groups give 

survivors with crucial assistance and services. Moreover, the Ministry of Social 

Development and Human Security runs the 1300 hotline, which is a system for 

reporting and responding to violence against women and children (NORC at the 

University of Chicago and the International Center for Research on Women, 2022). 
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CHAPTER III 

RESEARCH METHODOLOGY 

 This chapter describes the research methodology in this study, which includes 

research design, study population, sampling and sample size, study procedures, 

research instruments, validity, reliability, data analysis method, and ethical issue. 

3.1 Research Design 

This study uses quasi-experimental research with two groups design. The 

blended learning program was provided to the intervention group. There was no 

intervention program for the control group. Data were collected before, after 

intervention, and 20-week follow up. The pattern of the study is presented in figure 4. 

 

Intervention group 

 

 

 

 

Control group 

 

 

 

Figure  4: Research design 
 

 O1, O4 refer to gathering data before implementing program. Data included 

socio-demographics, internet usage, knowledge, attitudes, intention to cope with 

cyber sexual harassment, behavioral coping strategies, and cyber sexual harassment of 

the intervention group and the control group. 

 O2, O5 refer to gathering data after implementing program. Data included 

knowledge, attitudes, intention to cope with cyber sexual harassment, behavioral 

coping strategies, and cyber sexual harassment of the intervention group and the 

control group. 
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 O3, O6 refer to gathering data after finishing the program for 8 weeks. Data 

included knowledge, attitudes, intention to cope with cyber sexual harassment, 

behavioral coping strategies, and cyber sexual harassment of the intervention group 

and the control group. 

 X refer to blended learning program on cyber sexual harassment for 12 weeks. 

3.2 Study Population and Setting 

High school students in Bangkok under the supervision of the Office of the Basic 

Education Commission (OBEC), Ministry of Education who meet the following 

inclusion criteria were recruited into the study.  

Inclusion criteria 

1. Female students, studying in grade 10. 

2. Studying in Thai-language programs. 

3. Students must have smart phone, have their Facebook accounts and be able to 

use Facebook’s features by themselves. 

4. Have experiences of cyber sexual harassment in the last 6 months. 

5. Willing to participate throughout the research period.  

6. Getting the permission from their parents or guardians through consent form. 

Exclusion criteria  

1. Students with mental and physical health problems. 

2. Documented learning disorder students. 

3. Students who drop out during program and data collection at least 2 times 

were excluded. 

3.3 Sampling and Sample Size 

There are 120 secondary schools in Bangkok under the supervision of the 

Office of the Basic Education Commission. Two schools in Bangkok area were 

purposively selected for the study based on their similarity in characteristics, i.e., 

school’s curriculum, size of school, and reported the cyberbullying cases in a high 

level (Emwadee K. et al., 2017). Therefore, there are similarity of the intervention and 

control groups. Furthermore, permission was given by the school directors before 

starting to implement the program and collect data at two selected schools. 
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𝑛 =
2[𝑍𝛼/2 + 𝑍𝛽]

2
𝜎2

(𝜇1 −  𝜇2)2
 

When:  𝜎 = Standard deviation = 2.5 

  𝑍𝛼/2 = 1.96 at 𝛼 (alpha) = 0.05 

𝑍𝛽  =  0.84 at 𝛽 = 0.20 (power of the test = 80%) 

  𝜇1 −  𝜇2     =          Difference mean scores of cyber victimization 

between intervention and control groups (Jessica et al., 2019) = 9.42 – 7.97  = 1.45 

n    =  
2(1.96+0.84)

2
× (2.5)

2

(9.42 - 7.97)
2

 

         =   46.61 (+20% attrition)* = 55.93 

        =   56 

 The calculated sample size in each group was 56 students, with 20% added to 

prevent cases from being lost to follow-up and missing information. The total number 

of students were 112. 

Sampling Technique 

The sample size for this study was one hundred and twelve students, who were 

chosen using a multi-stage sampling method as shown in figure 5. 

First stage: purposive sampling was used to select two high schools because 

they had the highest percentage of cyberbullying. One school was randomly selected 

to be the intervention group, while another school was selected to be the control 

group, using simple random sampling.  

Second stage: purposive sampling was used to select both the intervention and 

control schools for female students in grade 10 because the school transition from 

middle to high school found the highest percentage of online harassment.  

Third stage: each group has a sample size of at least 56 students. The list of 

students from the selected grade level received from schools and assigned a number 

ranging from 1 to N to each of the student who meets the inclusion criteria. 
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Finally, the participants were selected using simple random sampling by 

computer random number generator and they were approached by individual contact 

in the classroom.  

In summary, a total of 112 students were recruited from the intervention and 

control groups. There were 56 participants in each group. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure  5: Flow diagram of sampling technique 
 

3.4 Study procedure 

The screening checklist was implemented in order to identify students who 

meet the inclusion criteria. Students were approached in the classroom and privately 

informed about the program. The intervention took place both in a meeting hall and 

Facebook group. 
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Research assistant training course 

 Four research assistants were recruited through an interview process that took 

into consideration criteria i.e., previous work experience as a research assistant or 

equivalent function, the ability to perform under pressure, and excellent time-

management skills. Research assistants were fourth-year students of the public health 

and psychology faculties from Mahidol University. They were trained and assisted in 

the implementation of the program. The training session lasts for 3 hours and is 

performed four times by the researcher. A total of 12 hours would be spent on training 

research assistants to ensure that the program is completed successfully. The training 

course covered basic of cyber sexual harassment including definition, causes, negative 

consequences, online self-protection, coping strategies, data collection skills, and 

related issues. The course was held prior to the intervention procedure. After training, 

the researcher assessed the performance of four assistants who practiced the 

curriculum and ran the program for the researcher. The program was implemented by 

the researcher with the help of assistants who supported in class and online. 

Intervention course 

 The blended learning program consisted of 12 activities and were carried out 

for 3 months. The intervention was implemented based on theory of planned behavior 

and empowerment theory. The program was developed from previous studies to 

improve knowledge, awareness, preventing of the existing dangers and coping with 

the problem (Anne et al., 2014; Jessica et al., 2019). Classroom activities took 90 

minutes in every Monday at 15.10 – 16.40 pm. Other students who did not involve in 

the intervention program were not permitted to join the program. For Facebook group, 

it was created as the private group (closed group). All information is accessible only 

to participants and the research team. The privacy and information of students were 

protected. The program contents were shown in table 1. 
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Table  1: Overview of program contents 

Week Concept and outcomes Method Description 

1. Getting to 

know each 

other 

- Ice-breaking 

- Warm up 

- Pre-test 

- Create a 

Facebook group 

- Researcher 

explained the 

program and all 

students 

introduced 

themselves. 

2. Knowing 

about cyber 

sexual 

harassment  

- Knowledge of cyber 

sexual harassment and 

prevention methods 

- Lecture 

- Group 

discussion 

- Facebook group  

- Basic 

information about 

cyber sexual 

harassment was 

discussed. 

3. Realizing 

risk factors and 

negative 

consequences 

- Knowledge of risk 

factors and negative 

outcomes of cyber sexual 

harassment 

- Lecture 

- Group 

discussion 

- Facebook group  

- Knowledge about 

risk factors and 

negative outcomes 

was discussed. 

4. What if you 

are the victim 

- Knowledge about self-

protection skills  

- Group 

discussion 

- Facebook group  

- Online self-

protection method 

was conducted. 

5. Awareness 

rising  

- Theory of planned 

behavior 

- Attitude changes  

- Emotional management 

- Emotional 

guessing game 

- Facebook group 

- Students worked 

to improve their 

emotional 

management skills. 

6. Building 

positive 

attitudes and 

girl power 

- Positive attitude toward 

cyber sexual harassment 

prevention 

- Theory of empowerment  

- Positive 

message 

- Group 

discussion  

- Facebook group 

- Empowering 

students to deal 

with the problem 

was conducted. 
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Table 1: Overview of program contents (continue) 

Week Concept and outcomes Method Description 

7. Coping 

strategies 

- Knowledge about coping 

skills 

- Theory of planned 

behavior 

- Intention and behavioral 

changes 

- Quizzes 

- Group 

discussion 

- Facebook group 

- Coping strategies 

for students were 

implemented. 

8. Taking 

action and 

moving 

forward 

together 

- Intention and behavioral 

changes 

- Group 

discussion 

- Facebook group 

- Students 

practiced on 

coping skills. 

9. Lose your 

fear and find 

your voice 

- Intention to cope with 

the problem 

- Group 

discussion 

- Facebook group 

- Students were 

encouraged to 

speak out. 

10. Stories 

worth sharing  

- Theory of planned 

behavior and Theory of 

empowerment 

- Group 

discussion 

- Sharing stories 

- Facebook group 

- Students shared 

their stories or 

experiences. 

11. Develop 

campaign 

slogans 

- Intention to cope with 

cyber sexual harassment 

 

- Discussion 

- Create slogans 

- Facebook group 

- Created a slogan 

or message to 

encourage people 

to think before 

they act online. 

12. Summary 

and evaluation 

- Behavioral changes 

- Decrease of cyber sexual 

harassment experiences  

- Summarize 

- Post-test 

- All activities 

were summarized. 
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Week 1 

Activity 1: “Getting to know each other”  

Facebook activity: the Facebook group was created specifically for students, 

and they must join it (private group). Students can share and exchange ideas in group 

at any time.  

Classroom activity: the researcher and assistants introduced themselves and 

described the program’s contents about 20 minutes. The intervention group completed 

a pre-test about 30 minutes before starting the program. Students would have roughly 

30 minutes to introduce themselves to the researcher team. In a Facebook group, 

students took online quiz game to see how well they knew themselves. The quiz 

results were then shared with friends. The quiz game took about 10 minutes. To 

inform students of upcoming classes or events, a schedule was created in group. 

Week 2 

Activity 2: “Knowing about cyber sexual harassment”  

Classroom activity: students were divided into six subgroups before starting 

the activity and created a group name. The purpose of group gatherings or group 

dynamics is for students to interact positively with one another and support their 

peers.  

The messages were shown to the students after they were divided into groups 

by researcher team. Each message has the chance to be seen as cyber sexual 

harassment (not all messages are going to considered cyber sexual harassment). Each 

group of students would choose which messages define cyber sexual harassment. It 

took approximately 45 minutes. 

After that, the definition, types of cyber sexual harassment, prevalence data, 

the different between sexual harassment and cyber sexual harassment, role of social 

media in students’ lives, and the positive and negative points of internet using were 

presented. Moreover, the researcher team would present several stimulated posts or 

online news stories with reactions from people on social media in Facebook (e.g., 

sexual remarks or unwanted sexual joking), and students would discuss and share 

their ideas with other students (45 minutes). 
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Before the session ended, an assignment was given. In a Facebook group, the 

researcher team shared content regarding online sexual harassment. 

Facebook assignment: story post; Cherry was a charming girl with a good-

looking figure. However, this did not prevent her from being a survivor of cyber 

sexual harassment. At school, the perpetrators would continue to send her sexual 

comments or joking and nasty texts about her body. In addition, she would receive 

unwelcome messages inviting her to offline dating, even if she repeatedly declined 

and said no to the perpetrator. 

Before the next session, students must respond to the question about the 

negative consequences to the survivor who was involved in the situation in the 

researcher’s post. The researcher team reviewed every comment by clicking the 

“Like” button on the student’s post and providing suggestions. 

Week 3 

Activity 3: “Realizing risk factors and negative consequences”  

Classroom activity: this session is including the psychological, social, 

academic, and physical harmful results. The factors that contribute to cyber sexual 

harassment have been examined. The activity would be learned through 

brainstorming, peer-group discussion, and a 45-minute summary of student opinions. 

Each group would be monitored during activity, observing students’ actions, and 

intervening as necessary to motivate a group’s learning. 

Factors influencing cyber sexual harassment were discussed, and the 

researcher team asked students in each group to identify factors influencing the 

problem. For example, 1) physical attractiveness increases certain males' motivation 

to sexually harass females, 2) lower status or younger persons report greater sexual 

harassment, 3) number of hours per day that students use the internet, 4) parents or 

adults supervise internet use, and 5) sexual orientation. Furthermore, students would 

discuss the negative outcomes to survivors in their groups before presenting to other 

groups (45 minutes). 

Facebook assignment: the video was shared by the researcher on a Facebook 

group. The video comes from YouTube and is in Thai (stop cyber sexual harassment). 

The expert explained cyber sexual harassment in the content, and a female newsreader 
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also shared her experience. Students should respond to the following question: “how 

would you feel if you were the survivor, and what are the consequences of cyber 

sexual harassment?” students must give an explanation in the researcher’s post before 

the next session. 

Week 4 

Activity 4: “What if you are the victim” 

Classroom activity: students learned about internet or social media privacy 

settings, as well as strategies for online self-protection. Before the activity began, 

students were given quizzes on “how it feels to do nothing or keep this in silence 

when you are being cyber sexually harassed and are there times when you want to 

speak up”. Students discussed the questions as a group, and then the researcher team 

summarized all the students’ views (about 15 minutes). 

Then, for around 15 minutes, a classroom game for students (Charades) would 

be implemented. Select a student to stand in the center of the room and act out a word 

from the researcher's list (no speaking allowed). The rest of the students then must 

figure out what their friend is attempting to demonstrate. Other students can make 

guesses or raise their hands to answer. 

After the game activity, the strategies that students could use to deal with 

unsafe situations and tactics for dealing with cyber sexual harassment were discussed. 

The protective skills and advice for helping themselves and others in preventing 

victimization were performed. The student would know when and how to seek help 

from others, when not to put themselves in risk circumstances, and how to try to make 

a difficult situation into a funny one, which may be difficult for students to learn but 

should be practiced. 

The researcher team highlighted the main tips for protecting students. For 

example, 1) use a password manager, 2) be aware of what you are sharing, 3) avoid 

clicking the suspected link, 4) do not share personal information on social media, 5) 

check your privacy settings, 6) secure your internet browsing, and 7) block or delete 

someone you do not know well. Furthermore, methods to prevent online harassment 

were implemented, such as: a) talking with someone you trust, b) monitoring online 

activity and saving evidence, and c) reaching out for help or using accessible tech 
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solutions. Students learned through lecture, brainstorming, group discussion, and 

question-and-answer. It took approximately 60 minutes. 

Facebook assignment: the content regarding cyber sexual harassment was 

posted by a researcher. 

Story post: Min was cyber sexually harassed and bullied because of her sexual 

orientation. Being a lesbian as a teen is hard enough without the bullying, but it 

becomes even more difficult when her classmates create an anti-lesbian Facebook 

group. This was coming from more than just enemies or persons she hardly knew. Her 

own friends began to harass her when she “came out”. Min was constantly harassed 

online and at school because of her gender. 

The question for students: what would you say if you were the survivor’s 

friend in this situation? Before the next session, students must share their views in a 

Facebook group. 

Week 5 

 Activity 5: “Awareness rising and emotional management” 

Classroom activity: by using brainstorming and peer-led group discussion, this 

session aims to increase active participation within the group. The lesson learn is 

about emotion self-regulation and how to develop emotional management abilities. 

Students would be taught with techniques such as self-talk and belly breathing to deal 

with negative emotions such as anxiety or worry. Emotional management was created 

to monitor and regulate emotions while distressed. 

Group discussion on how to control students’ emotions was conducted. For 

example, a) consider the impact of emotions, b) strive for regulation rather than 

repression, c) identify what students are feeling, d) take a deep breath, it can help you 

take a step back from the intensity of emotion, e) know when to express yourself, 

learn when it is okay to let feelings out, f) stay on top of stress, reducing stress or 

finding more helpful ways to manage the problem, it can help your emotions become 

more manageable g) talk to someone or a therapist; they can provide you compassion 

and assistance (about 45 minutes). 

Furthermore, for raising student awareness of cyber sexual harassment. 

Students practiced interpreting their peers’ emotions through bodily cues. Emotional 
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guessing games were played to help students understand that emotions may fluctuate, 

and that each people react differently in different situations. Students would learn to 

recognize their own emotions as well as care for and compassion for others. 

Students were divided into pairs for the emotional guessing game in order to 

ensure that their partner understood what they were attempting to say. Students would 

practice noticing how non-verbal communication (facial expression, body language, 

gestures) transmits messages to other peers. The feelings that students have to express 

to their friend without speaking such as sad, angry, happy, surprised, shy, confused, 

excited, and disappointed (about 45 minutes). 

Facebook assignment: researcher team posted content about cyber sexual 

harassment. 

Story post: female students was a 14-year-old who grew up in Bangkok. She 

was sending a naked snapshot of herself to a boy she was interested in. Another 

student borrowed the boy's phone, found the image, and forwarded it to her 

classmates. As a result, the image spread to many other students at her school and 

other schools. Many students are mocking and harassing her online, using words like 

‘prostitute’ and ‘bad girl’. 

The question for students, would you seek help if you were being cyber 

sexually harassed, or would you remain silent and not tell anyone? Before the next 

session, students should post their comments in the researcher's post. 

Week 6 

Activity 6: “Building positive attitudes and girl power” 

Classroom activity: students learned the strategies to develop a positive 

attitude and overcome negative attitude. To encourages girl’s empowerment, 

confidence and strength were conducted. The researcher team would give pens and 

paper before the session began. Students must write down positive messages to help 

their friends. The researcher gathered all the messages and chose six students at 

randomly to select the papers and read them out to their friends. Positive words would 

make students feel supported and cheered up. 

The ways for helping students in creating positive attitudes were discussed. 

For example, a) when confronted with a negative thought, listen to your internal 
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dialogue and turn it into a positive thought; b) interact in positive environments and 

with positive people, do something with someone who cheers you up in a positive 

way; and c) find pleasure in the simple things in life (about 45 minutes). 

Students discussed strategies for developing self-esteem and self-confidence in 

a supportive group environment. To build personal empowerment, follow these steps: 

1) identify a goal that is focused on power and increase knowledge; 2) improve self-

efficacy or believe that they can do it; 3) increase skills and competencies; 4) take 

action and keep going; 5) assess the impact, to see how much has changed, but even 

small changes count as success. Additionally, students learned and practiced thinking 

positively, such as not blaming themselves when a situation arises. The activity 

conducted through group discussion and group presentation (about 45 minutes). 

Facebook assignment: the video was shared by the researcher team (the video 

from YouTube in Thai language: how to prevent sexual harassment on social media). 

The video is about Thai girls who have faced cyber sexual harassment and have 

shared their experiences. Furthermore, the expert highlighted the sources and 

solutions to the problem. The question would be, “what are the tactics for dealing with 

cyber sexual harassment?” Before the end of the week, students would share their 

opinion and explain why they did so. 

Week 7 

Activity 7: “Problem solving and coping strategies” 

Classroom activity: before starting the activity, students were given coping 

strategy quizzes. “When you are harassed, what will you do to distract your mind off 

the situation?” “If you delete or change your profile, it will help to stop the problem”. 

Students worked in groups for around 30 minutes before the researcher team 

summarized problem-solving tactics and coping abilities. 

The researcher team presented problem-focused coping skills. The contents 

include tactics that involve acting on the environment (e.g., asking help from others) 

or acting alone (e.g., cognitive restructuring). Emotion-focused coping includes 

strategies for regulating students’ emotions as well as approach or avoidance coping. 

It took roughly 30 minutes to discuss the behavioral coping techniques to use in each 

situation. 
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After that, for about 30 minutes, the strategies for responding to cyber sexual 

harassment were presented, which included (1) focusing on the perpetrators (e.g., 

retaliation, constructive contacting), (2) ignoring the perpetrators (e.g., doing nothing, 

deliberately ignoring the situation, avoidant action, emotional regulation), (3) seeking 

help either emotionally or technically (e.g., from friends, parents, teachers), and (4) 

cyber specific technical solutions (e.g., report the admin, blocking, or delete the 

message). 

Facebook assignment: researcher team posted the content about cyber sexual 

harassment. 

Story post: twelve-year-old female student was bullied and cyber harassed, so 

that she tried to persuade her mother to homeschool her. She hoped to be free from 

her terrible friends at school. However, the perpetrator continued through social 

networks. She was called “ugly” at first, and then she was called a “prostitute” long 

before she understood what the word meant. When she cut her hair to feel better about 

herself, the name calling switched to “tomboy”. She tried to ignore about it, but the 

perpetrator did not stop, and she kept this situation by herself and did not tell her 

family.  

The question for students: “does the student have any coping methods for 

dealing with this problem?” Students would respond to the question by answering it in 

the researcher’s post. 

Week 8 

Activity 8: “Taking action and moving forward together” 

Classroom activity: students discussed how to take action and respond to 

cyber sexual harassment. The approaches for preventing the problem were presented 

by researcher team: 1) recognizing and discussing cyber sexual harassment, 2) 

updating existing policies and practices, 3) making reporting the occurrence easier, 

and 4) promoting positive use of technology. Responding to cyber sexual harassment 

as follows: 1) responding to the situation as soon as possible, 2) identifying illegal 

content and activity, 3) investigation by recording or keeping the evidence, and 4) 

contacting the service provider (about 30 minutes). 
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After that, the responses to combating cyber sexual harassment were 

examined. Students in each group would help to create the appropriate solutions to the 

problem. For example, a) recognize that females, particularly girls, frequently ignore 

or delete unpleasant posts, images, and videos. This usually encourages the harasser 

and gives them the confidence to post more of these, with greater intensity; b) block, 

students should remember that most social networking sites have a block action; 

blocking is a strategy that deals with the harasser on an individual basis; and c) report, 

there are mechanisms to report harassment on social networking sites (about 20 

minutes).  

Furthermore, the researcher team would concentrate on preventing cyber 

sexual harassment on Facebook. To be more specific, Facebook has a system in place 

for users to report harassment, whether it is for harassment on chat, nasty remarks on 

the wall, or any anything that is deemed inappropriate. Students learned through 

lecture and group discussion (about 40 minutes). 

Facebook assignment: researcher team shared the story about cyber sexual 

harassment.  

Story post: Jane, who was in seventh grade when she was approached online 

by a male stranger. He had persuaded her to show her breasts on a webcam. He 

messaged her on Facebook and asked her to participate in a live sex reveal on 

webcam. If she did not, he would show her friends the photo of her breasts. When 

Jane declined to give in, the stranger uploaded the photo to the internet for all to see. 

She attempted suicide by drinking bleach, but she was saved. Her second attempt was 

successful, but she did leave a video explaining how she ended up this way. 

Students responded to the researcher’s post by sharing their thoughts on the 

techniques they intend to apply and ways to support the survivor before the situation 

devolved into tragedy. 

Week 9 

Activity 9: “Lose your fear and find your voice”  

Classroom activity: researcher team encouraged students to report the situation 

to authorities and to speak up with a trusted person if they are in a risky spot. To make 

others aware of the dangers of cyber sexual harassment and to raise awareness of the 
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severity of the situation. Standing up and speaking out is one of the most successful 

ways of bringing about change when it comes to stopping cyber sexual harassment 

(about 45 minutes).  

The researcher team suggested methods for breaking the silence by speaking 

up (about 45 minutes). For example, if you are a survivor or witness of cyber sexual 

harassment, do not sweep it under the rug. When you are ready, share your story with 

others to show them that you are not alone and there is possible way to escape and 

leave the harassment behind. 2) Participate in the discussion if you are on Facebook 

or any other social networking site where people gather in groups to discuss the 

prevention and solutions to sexual harassment. 3) Teach it by proactively bringing up 

discussions about the problem and why cyber sexual harassment must be stopped. 

There are various approaches to bringing up the subject, ranging from one-on-one 

chats to lesson plans that can be shared with others. 

Facebook assignment: students have to post the cyber sexual harassment 

contents or sharing their experiences in the Facebook group with the hashtag 

(#stopsexualharassment) in their post before the next session. 

Week 10 

Activity 10: “Stories worth sharing and advocate the program” 

Classroom activity: before beginning this session, students were asked 

amusing questions, and they had 20 minutes to play the game. A few example 

questions are: “If you woke up tomorrow as an animal, what animal would you 

choose to be and why?”, “If you could live anywhere on this planet and take 

everything that you love with you, where would you choose to live and why?”, “If 

you could choose to stay one age forever, what age would you choose and why?”. 

Students can relax and learn more about their friends’ opinions. 

Students were invited to share their own experiences and talked about their 

previous successful strategies or barriers to cope with the problem. The activities were 

produced through group discussion and presentation. Students from different groups 

would be able to provide feedback and suggestions to their friend. The goal of stories 

worth sharing is to offer students a voice to speak out and to perceive the 
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opportunities or barriers to deal with the problem. By telling stories can foster 

healing, recovery, and understanding (about 60 minutes). 

Facebook assignment: students in each group must find a source of 

information, such as a website, a document, or a Facebook page, about sexual 

harassment and share it with their friends in Facebook group by the end of the week.  

Week 11 

Activity 11: “Develop campaign slogans”  

Classroom activity: students created the cyber sexual harassment slogans. All 

messages and slogans were shared on a Facebook group to encourage others to think 

before acting online and to take action to help those who are being cyber harassed. 

For example, phrases such as “Sexual harassment is the perpetrator’s fault, not the 

survivors!” “Think about your actions, they do have consequences, do not even hurt 

anyone”, and “If we say No! that’s your cue to go” (about 90 minutes). 

Facebook assignment: on a Facebook group, slogans or messages about cyber 

sexual harassment were shown. Students and the researcher team can vote for their 

favorite slogan in the group poll. The group with the highest score would be declared 

the winner. 

Week 12 

 Activity 12: “Summary the program and evaluation” 

Classroom activity: each group’s representative would summarize the 

techniques for preventing cyber sexual harassment. After that, the post-test in the 

intervention group was conducted. Furthermore, the researcher team will give the 

prize to the winner group by distributing it to students. 

Control group 

Week 1: Informed consent and pre-test in the control group were conducted. 

Week 12: Post-test was conducted. 

Week 20: Follow up was collected in the intervention and control groups.  
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3.5 Research Instruments  

 A research instrument tool for assessing the sociodemographic characteristics, 

internet usage, knowledge, attitudes, intention, behavioral coping strategies, and cyber 

sexual harassment is self-administered questionnaire which consisted of 7 main parts. 

Socio-demographic characteristics section covers general information 

containing 12 items i.e., age, GPA, sexual orientation, relationship status, living 

status, family income, parents’ marital status, father’s education, mother’s education, 

numbers of close friend, alcohol consumption, and smoking. 

Internet usage section contains 6 items i.e., duration of internet using per day, 

types of social media, device to access the internet, purpose to use internet, period 

time of internet usage, and parents supervising for internet usage of students. 

Knowledge section contains 10 items. It includes definition of cyber sexual 

harassment, risk factor or causes, coping methods, and negative outcomes. This part 

constructed the items by researcher based on literature review and existing research. 

Total scores of knowledges were 10 points. For correct answer was scored 1 point and 

incorrect answer was scored 0 point. The range of score was 0-10 points. The items: 

4, 7, 9 is representing false statements.  

The total score of students’ knowledges were classified into 3 levels cut off 

point (Bloom, 1986). 

0-5 (< 60%)     =  Low level of knowledge 

6-7 (60 – 79%)   =  Moderate level of knowledge 

8-10 (≥ 80%)    =  High level of knowledge 

Attitudes section contains the information for 12 items. It includes the 

attitudes toward seeking help, technological coping, ignoring, and negotiating skills. 

This part constructed the items by researcher based on previous study (Courtney, 

2009; Equal Opportunities Commission, 2013). The 5 score Likert’s scale was used to 

rate the agreement of the respondents on each question. 

Positive statement  Negative statement 

Strongly agree   = 5    = 1 

Agree     = 4    = 2 

Neutral   = 3    = 3 

Disagree   = 2    = 4 
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Strongly disagree  = 1    = 5 

 In each aspect, the scores from the answers were summed up to total score and 

calculated for mean. The scores varied from 12 to 60. The items: 3, 6, 7, 9, 12 is 

representing negative statements. After that total score was classified into three levels 

according to previous research (Handono S., Laeheem K., & Sittichai R., 2019) as 

follows:  

  12-35 (< 60%)   =  Negative attitude 

    36-47 (60 – 79%)  =           Neutral attitude 

    48-60 (≥ 80%)   =  Positive attitude 

Intention to cope with cyber sexual harassment section contains the 

information for 12 items. It includes intend to use technological skills, intend to seek 

help or support, intend to ignore or confront with harassers. This part modified the 

items from previous research (Hana et al., 2013). The 5 score Likert’s scale was used 

to rate the intention of the respondents on each question.  

Highest    = 5     

High     = 4     

Moderate   = 3     

Low    = 2     

Lowest    = 1     

 In each aspect, the scores from the answers were summed up to total score and 

calculated for mean. The scores varied from 12 to 60 and after that total score was 

classified into three levels according to previous research as follows:  

  12-35 (< 60%)   = Low intention 

    36-47 (60 – 79%)  =          Moderate intention 

    48-60 (≥ 80%)   = High intention 

Behavioral coping strategies section contains the information for 12 items 

The questions related to following aspects using technological skills, seeking help or 

support, ignoring, and negotiating with harassers as coping strategies. This part 

modified the items from previous research (Machackova et al., 2013). The 3 score 

Likert’s scale was used to rate the behavior of students.  

Always    = 3    
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Sometimes    = 2     

Never    = 1  

 Whereas, “never” means students do not practiced, “sometimes” means 

students practiced for 1-2 times, “always” means students practiced for 3 or more 

times in the past 6 months. 

 In each aspect, the scores from the answers were summed up to total score and 

calculated for mean. The scores varied from 12 to 36 and after that total score was 

classified into three levels according to previous research (Handono S., 2019) as 

follows:  

  12-21 (< 60%)  = Low behavioral coping strategies 

    22-28 (60 – 79%) =          Moderate behavioral coping strategies 

    29-36 (≥ 80%)  = High behavioral coping strategies  

Cyber sexual harassment section contains the information for 15 items. It 

includes three types of cyber sexual harassment i.e., unwanted sexual attention, 

gender harassment, and sexual coercion. This part of questionnaire was adapted from 

previous studies of cyber sexual experienced questionnaire (Finn J., 2004; Samantha, 

2 0 0 8 ) . The 4 score Likert’s scale was used to rate the experience of cyber sexual 

harassment of the students in the past 6 months. 

Always    = 4      

Frequently    = 3     

Sometimes   = 2      

Never    = 1    

Whereas, “never” means students do not experienced, “sometimes” means 

students experienced for 1-2 times, “frequently” means students experienced for 3-5 

times, and “always” means students experienced for 6 times or more.  

 In each aspect, the scores from the answers were summed up to total score and 

calculated for mean. The scores varied from 15 to 60. After that total score was 

classified into three levels according to previous research (Songsiri N. & Musikaphan 

W., 2011) as follows:  

  15-35 (< 60%)  =       Low level of cyber sexual harassment 

    36-47 (60 – 79%) =       Moderate level of cyber sexual harassment 

    48-60 (≥ 80%)  =       High level of cyber sexual harassment 
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3.6 Validity Test 

For content validity test, the developed questionnaires were checked by 

consulting 5 experts to validate the questionnaire with the score at each item (+1, 0, -

1). The scores were calculated by the formula to assess Index of item Objective 

Congruence (IOC). The validity of knowledge was 0.74, attitude was 0.78, intention 

was 0 .8 4 , behavioral coping strategies was 0 .8 2 , and cyber sexual harassment was 

0.91. 

3.7 Reliability Test 

After the content validity test, the questionnaires were tested for reliability. 

Kuder-Richardson 20 (KR-20) and Cronbach’s alpha coefficient were applied to 

measure reliability of the questionnaire. For reliability of knowledge (KR-20) was 
0.77, attitude (Cronbach’s alpha) was 0.79, intention was 0.86, behavioral coping 

strategies was 0.89, and cyber sexual harassment was 0.87. 

3.8 Data Analysis Methods  

The data analysis was carried out using statistical packages for the social 

sciences (SPSS) version 22.0. The significant level was p-value < 0.05.  

1. Descriptive statistics expressed as numbers, frequencies, percentages, 

means, and standard deviations to describe the population characteristics subjected to 

each factor. Before analyzing the data, normal distribution was tested by K-S test. 

2. Inferential statistics  

Bivariate analysis, Chi-square and Fisher’s Exact test used to analyze the 

difference between intervention and control groups on socio-demographic 

characteristics and internet usage in categorical data. 

Normality was tested by Kolmogorov-Smirnov test. Parametric statistics used 

for normal distribution and nonparametric statistics were used when the scores are 

non-normal distribution.  

Paired sample t-test used for comparing the mean scores of knowledge, 

attitudes, intention, behavioral coping strategies, and cyber sexual harassment in the 

intervention and control groups at before, after intervention, and follow up when 

normally distributed by mean (95% confident interval, 95% CI) and standard 

deviation of total scores in each subscale.  
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Independent sample t-test used for comparing the mean scores of knowledge, 

attitudes, intention, behavioral coping strategies, and cyber sexual harassment 

between the intervention and control groups at before, after intervention, and follow 

up when normally distributed by mean (95% confident interval, 95% CI) and standard 

deviation of total scores in each subscale. Man-Whitney test used for comparing the 

score when the scores are non-normal distribution by median (interquartile range, 

IQR). 

A repeated measures analysis of variance (ANOVA) used to evaluate the 

effectiveness of program with the difference between three times periods for 

continuous outcomes. The mean scores of knowledges, attitudes, intention, behavioral 

coping strategies, and cyber sexual harassment of intervention and control groups at 

baseline, after intervention, and week 20 for follow up were analyzed.  

Post-hoc test (Bonferroni) also used to analyze the differences between two 

groups over time. All analysis used a 95% confidence interval (CI), and statistically 

significant at p < 0.05. 

3.9 Ethical Issue   

Ethical approval was obtained from the Ethics Review Committee for 

Research Involving Human Research Subjects, Health Science Group, Chulalongkorn 

University (COA No.065/2564). Before starting the intervention, the participants 

received permission from their parents prior to participate in this research and 

willingly agree to take part by signing an informed consent form. The participants 

were able to withdraw from the study at any time without any troubles brought back 

to them. All the questionnaires and participants’ information were confidentially 

stored. 
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CHAPTER IV 

RESEARCH RESULTS 

 

The study was designed to evaluate the effectiveness of blended learning 

program for cyber sexual harassment prevention among female high school students 

in Bangkok, Thailand. This chapter presents the results obtained from the data 

analysis of this study. The results are presented in the following 2 parts: 1) general 

characteristics of female high school students consisting of socio-demographic and 

internet usage, knowledge, attitudes, intention to cope with cyber sexual harassment, 

behavioral coping strategies, and cyber sexual harassment, and 2) the effectiveness of 

blended learning program. 

4.1 Data analysis of baseline characteristics 

 This session showed the general characteristics at baseline by using Chi-

square test or Fisher’s Exact test for categorical data and independent t-test or Mann-

Whitney U test for continuous data. This part was conducted to test the difference at 

baseline between intervention and control groups.  

4.1.1 Socio-demographic characteristics 

Socio-demographic characteristics include age, GPA, sexual orientation, 

relationship status, living status, family income, parents’ marital status, father’s 

education, mother’s education, numbers of close friend, alcohol consumption, and 

smoking as shown in table 2. The total participants were 112 students including 56 

students in the intervention group and 56 students in the control group. The median 

(IQR, inter quartile range) ages were 16 (15 -17) years old of the intervention and the 

control groups. About half of students in the intervention (51.8%) and the control 

groups (48.2%) had GPA between 2.01 – 3.00. Most of students were heterosexual in 

the intervention (85.7%) and the control groups (91.1%). About half of them in the 

intervention (44.6%) and the control groups (58.9%) were single. More than half of 

the students stayed with parents in the intervention (51.8%) and the control groups 

(60.7%). Their family income ranged between 30,001 – 40,000 baht, in the 

intervention (37.5%) and the control groups (39.3%). Approximately half of their 
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parents’marital status were married/ living together, and their parents studied in 

bachelor degree. Almost half of students had two close friends in the intervention 

(37.5%) and the control groups (44.6%). They did not drink alcoholic beverage in the 

intervention (92.9%) and the control groups (96.4 %), and they were non-smokers. 

The results revealed that socio-demographics were not significantly different between 

the intervention and control groups at baseline (p-value > 0.05) as shown in table 2. 

4.1.2 Internet usage 

In term of internet usage among female high school students including 

duration of internet using per day, types of social media, the device to access the 

internet, purpose to use internet, time period of internet usage, and parents supervising 

for internet usage of students. About half of students in the intervention (53.6%) and 

the control groups (66.1%) surf the Net more than 7 hours a day. Students used 

Facebook in the intervention (71.5%) and the control groups (62.5%). Most of 

students in the intervention (89.3%) and the control groups (85.7%) used smart phone 

to access the internet. More than 70% of students in the intervention and the control 

groups used the internet for chatting/ talking/communication. The period of time for 

internet usage fell between 18.01 – 21.00 in the intervention (75.0%) and the control 

groups (64.3%) and half of students without parent supervision for their internet 

usage. Therefore, the results showed that internet usage were not statistically 

significant difference between the intervention and control groups at baseline (p-value 

> 0.05) as shown in table 3. 

Table  2: Comparison of sociodemographic characteristics between the 

intervention and control groups at baseline 

Sociodemographic 

characteristics 

Intervention 

group (n = 56) 

Control group 

(n = 56) p-value 

n (%) n (%) 

Age (year) 

  Median (IQR) 

 

16 (15 -17) 

 

16 (15 -17) 

0.218c 

 

 

Analyzed with  a Chi-square test, b Fisher’s exact test, c  Mann-Whitney U test  

*Statistical significance at p-value < 0.05 
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Table 2: Comparison of sociodemographic characteristics between the 

intervention and control groups at baseline (continue) 

Sociodemographic 

characteristics 

Intervention 

group (n = 56) 

Control group 

(n = 56) p-value 

n (%) n (%) 

GPA 

  ≤2.00 

  2.01–3.00 

  3.01–4.00 

 

5 (8.9) 

29 (51.8) 

22 (39.3) 

 

8 (14.3) 

27 (48.2) 

21 (37.5) 

0.675a 

Sexual Orientation 

  Heterosexual 

  Homosexual 

  Bisexual 

 

48 (85.7) 

7 (12.5) 

1 (1.8) 

 

51 (91.1) 

5 (8.9) 

0 (0.0) 

0.557b 

Relationship Status  

  Single (no boyfriend / girlfriend) 

  Committed dating relationship 

  Uncertain dating relationship 

 

25 (44.6) 

9 (16.1) 

22 (39.3) 

 

33 (58.9) 

7 (12.5) 

16 (28.6) 

0.317a 

Living Status 

  Stay with parent 

  Stay with father or mother 

  Stay with relative or guardian 

 

29 (51.8) 

23 (41.1) 

4 (7.1) 

 

34 (60.7) 

16 (28.6) 

6 (10.7) 

 

0.358a 

Family Income  

  10,001 – 20,000 baht 

  20,001 – 30,000 baht 

  30,001 – 40,000 baht 

  More than 40,001 baht 

 

6 (10.7) 

18 (32.2) 

21 (37.5) 

11 (19.6) 

 

10 (17.9) 

19 (33.9) 

22 (39.3) 

5 (8.9) 

0.348a 

Parents’marital Status  

  Married/living together 

  Separated (not divorced) 

  Divorced/widowed 

 

23 (41.1) 

19 (33.9) 

14 (25.0) 

 

27 (48.2) 

20 (35.7) 

9 (16.1) 

0.489a 

Analyzed with  a Chi-square test, b Fisher’s exact test, c  Mann-Whitney U test 
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Table 2: Comparison of sociodemographic characteristics between the 

intervention and control groups at baseline (continue) 

Sociodemographic 

characteristics 

Intervention 

group (n = 56) 

Control group 

(n = 56) p-value 

n (%) n (%) 

Father’s Education  

  Secondary school level 

  College 

  Bachelor’s degree 

  Higher than bachelor’s degree 

 

5 (8.9) 

11 (19.7) 

34 (60.7) 

6 (10.7) 

 

6 (10.7) 

19 (33.9) 

26 (46.5) 

5 (8.9) 

0.336a 

Mother’s Education  

  Secondary school level 

  College 

  Bachelor’s degree 

  Higher than bachelor’s degree 

 

7 (12.5) 

10 (17.9) 

32 (57.1) 

7 (12.5) 

 

4 (7.2) 

20 (35.7) 

26 (46.4) 

6 (10.7) 

0.183a 

Numbers of Close Friend  

  None 

  One 

  Two 

  Three or more 

 

6 (10.7) 

17 (30.4) 

21 (37.5) 

12 (21.4) 

 

4 (7.1) 

19 (33.9) 

25 (44.6) 

8 (14.3) 

0.646a 

Alcohol Consumption 

  Yes 

  No 

 

4 (7.1) 

52 (92.9) 

 

2 (3.6) 

54 (96.4) 

0.678b 

Smoking 

  Yes 

  No 

 

1 (1.8) 

55 (98.2) 

 

0 (0.0) 

56 (100.0) 

1.000b 

Analyzed with  a Chi-square test, b Fisher’s exact test, c  Mann-Whitney U test  

*Statistical significance at p-value < 0.05 
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 Table  3: Comparison of Internet usage between the intervention and control 

groups at baseline 

Internet usage 

Intervention 

group (n = 56) 

Control group 

(n = 56) p-value 

n (%) n (%) 

Duration of Internet Use  

  About 4–5 h per day 

  About 6–7 h per day 

  >7 h per day 

 

7 (12.5) 

19 (33.9) 

30 (53.6) 

 

9 (16.1) 

10 (17.8) 

37 (66.1) 

0.151a 

Types of Social Media  

  Facebook 

  Line 

  Twitter 

  YouTube 

 

40 (71.5) 

5 (8.9) 

6 (10.7) 

5 (8.9) 

 

35 (62.5) 

6 (10.7) 

5 (8.9) 

10 (17.9) 

0.536a 

Device to Access the Internet  

  Smart phone 

  Tablet 

  Notebook/personal computer 

 

50 (89.3) 

5 (8.9) 

1 (1.8) 

 

48 (85.7) 

4 (7.1) 

4 (7.1) 

0.466b 

Purpose to Use Internet  

  Chatting/talking/communication 

  Working/surfing around 

  Online entertainment 

 

41 (73.2) 

4 (7.1) 

11 (19.7) 

 

40 (71.4) 

8 (14.3) 

8 (14.3) 

0.403a 

Period Time of Internet Usage  

  15:01–18:00 

  18.01–21:00 

  After 21:00 

 

6 (10.7) 

42 (75.0) 

8 (14.3) 

 

4 (7.1) 

36 (64.3) 

16 (28.6) 

0.171a 

Parent Supervision  

  Never 

  Hardly 

  Sometimes 

 

31 (55.4) 

20 (35.7) 

5 (8.9) 

 

27 (48.2) 

21 (37.5) 

8 (14.3) 

0.609a 

Analyzed with  a Chi-square test,  b  Fisher’s exact test 

*Statistical significance at p-value < 0.05 
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4.1.3 Mean score of knowledge, attitudes, intention, behavioral coping 

strategies, and cyber sexual harassment at baseline 

 The total score of knowledge of cyber sexual harassment was 10 points. The 

questions included definition of cyber sexual harassment, risk factor or causes, coping 

methods, and negative outcomes. The mean scores of knowledge in the intervention 

group was 6.61±1.86. The total score of attitudes was 60 points. The questions 

included attitudes toward seeking help, technological coping, ignoring, and 

negotiating skills. The mean scores of attitudes in the intervention group was 

38.36±5.33. The total score of intention was 60 points. The students reponsed on their 

intention to use technological skills, intention to seek help or support, and intention to 

ignore or confront with harassers. The mean scores of intention in the intervention 

group was 39.43±5.26. The total score of behavioral coping strategies was 36 points. 

The questions included using technological skills, seeking help or support, ignoring, 

and negotiating with harassers. The mean scores of behavioral coping strategies in the 

intervention group was 23.30±2.18. The total score of cyber sexual harassment was 

60 points. The frequency of sexual harassment on cyber platform occurrence in term 

of unwanted sexual attention, gender harassment, and sexual coercion was asked. The 

mean scores of cyber sexual harassment in the intervention group was 39.13±2.55. 

The results showed that knowledge, attitudes, intention, behavioral coping strategies, 

and cyber sexual harassment were not significant difference between two groups (p-

value > 0.05) as shown in table 4. 

Table  4: Comparison of knowledge, attitudes, intention, behavioral coping 

strategies, and cyber sexual harassment between intervention group and control 

group at baseline 

Variables 

Intervention group  

(n = 56) 

Control group  

(n = 56) p-value 

Mean (SD) Mean (SD) 

Knowledge  6.61 (1.86) 6.59 (1.87) 0.960 

Attitudes 38.36 (5.33) 39.43 (5.26) 0.287 

Intention 39.43 (5.26) 38.09 (5.21) 0.179 

Analyzed with Independent t-test,  *Statistical significance at p-value < 0.05 
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Table 4: Comparison of knowledge, attitudes, intention, behavioral coping 

strategies, and cyber sexual harassment between intervention group and control 

group at baseline (continue) 

Variables 

Intervention group  

(n = 56) 

Control group  

(n = 56) p-value 

Mean (SD) Mean (SD) 

Behavioral coping strategies 23.30 (2.18) 23.43 (2.22) 0.764 

Cyber sexual harassment 39.13 (2.55) 38.91 (2.64) 0.663 

Analyzed with Independent t-test,  *Statistical significance at p-value < 0.05 

 

4.2 The level of knowledge, attitudes, intention, behavioral coping 

strategies, and cyber sexual harassment at baseline, week 12, and week 20 follow-

up 

 Table 5 showed the percentage categorized by level of knowledge, attitudes, 

intention, behavioral coping strategies, and cyber sexual harassment between the 

intervention and the control groups, rated using the low (negative), moderate 

(neutral), and high (positive) scale. Before the intervention, the percentage of students 

that possessed the knowledge level at low, moderate, and high level was nearly the 

same proportion in the intervention group. After the intervention and follow-up, the 

percentage of the students who had moderate and high level increased from 35.7% to 

42.9%, and from 33.9% to 50.0%, respectively, while the students with low level of 

knowledge decreased around 23%. There was a little change in the percentage of 

students in each knowledge level at follow-up. Students’ knowledge on definitions 

and coping methods was more improve than in other parts. For the attitudes level of 

the intervention group, majority of students were in the neutral level at baseline. After 

intervention, the percentage of students with negative attitude declined from 26.8% to 

12.5%. However, the attitude of students cannot reach at positive level. The attitude 

toward seeking help and technological coping was more positive than in other 

domains. The percentage of students with a low intention to cope with cyber sexual 

harassment decreased from 21.4% to 8.9%. Moreover, the percentage of students with 

high intention increased after receiving the program, and this trend continued until the 

end of the follow-up (5.4%, 10.7%, and 16.1% at baseline, after intervention, and 
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follow-up, respectively). Students were expected to use their technological abilities 

and seek support after the program and follow-up more than in other aspects. Majority 

of the students (75.0%) in the intervention group had moderate behavioral coping 

strategies. After the program, the moderate level of behavioral coping strategies 

increased from 75.0% to 87.5%. They were more likely to use technological skills and 

seek help after intervention and follow-up. For cyber sexual harassment experiences, 

a decreasing of students those exposed to cyber sexual harassment was observed. 

Most of the students (91.1%) had moderate score on cyber sexual harassment 

experiences, then declined to 71.4% after intervention. Moreover, the percentage of 

the students with low experiences in cyber sexual harassment was increased (from 

7.1% at baseline to 28.6% after intervention). After receiving the program, most 

students reported a reduction in unwanted sexual attention experiences. 

Table  5: Percentage categorized by level of knowledge, attitudes, intention, 

behavioral coping strategies, and cyber sexual harassment between the 

intervention and control groups at baseline, week 12, and week 20 follow-up 

Variables 

Intervention group (n = 56) Control group (n = 56) 

Baseline Week 12 Week 20 Baseline Week 12 Week 20 

n (%) n (%) n (%) n (%) n (%) n (%) 

Knowledge Level 

Low 0-5 scores  

Moderate 6-7 scores  

High 8-10 scores  

 

17 (30.4) 

20 (35.7) 

19 (33.9) 

 

4 (7.1) 

24 (42.9) 

28 (50.0) 

 

7 (12.5) 

22 (39.3) 

27 (48.2) 

 

15 (26.8) 

21 (37.5) 

20 (35.7) 

 

16 (28.6) 

21 (37.5) 

19 (33.9) 

 

17 (30.4) 

20 (35.7) 

19 (33.9) 

Attitudes Level 

Negative 12-35 scores  

Neutral 36-47 scores  

Positive 48-60 scores  

 

15 (26.8) 

37 (66.1) 

4 (7.1) 

 

7 (12.5) 

44 (78.6) 

5 (8.9) 

 

7 (12.5) 

44 (78.6) 

5 (8.9) 

 

12 (21.4) 

41 (73.2) 

3 (5.4) 

 

15 (26.8) 

39 (69.6) 

2 (3.6) 

 

15 (26.8) 

39 (69.6) 

2 (3.6) 

Intention Level 

Low 12-35 scores  

Moderate 36-47 scores  

High 48-60 scores  

 

12 (21.4) 

41 (73.2) 

3 (5.4) 

 

5 (8.9) 

45 (80.4) 

6 (10.7) 

 

5 (8.9) 

42 (75.0) 

9 (16.1) 

 

13 (23.2) 

36 (64.3) 

7 (12.5) 

 

12 (21.4) 

41 (73.2) 

3 (5.4) 

 

13 (23.2) 

40 (71.4) 

3 (5.4) 
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Table 5: Percentage categorized by level of knowledge, attitudes, intention, 

behavioral coping strategies, and cyber sexual harassment between the 

intervention and control groups at baseline, week 12, and week 20 follow-up 

(continue) 

Variables 

Intervention group (n = 56) Control group (n = 56) 

Baseline Week 12 Week 20 Baseline Week 12 Week 20 

n (%) n (%) n (%) n (%) n (%) n (%) 

Behavioral Coping 

Strategies 

Low 12-21 scores  

Moderate 22-28 scores  

High 29-36 scores  

 

 

14 (25.0) 

42 (75.0) 

0 (0.0) 

 

 

6 (10.7) 

49 (87.5) 

1 (1.8) 

 

 

7 (12.5) 

48 (85.7) 

1 (1.8) 

 

 

12 (21.4) 

44 (78.6) 

0 (0.0) 

 

 

12 (21.4) 

44 (78.6) 

0 (0.0) 

 

 

13 (23.2) 

43 (76.8) 

0 (0.0) 

Cyber Sexual 

Harassment 

Low 15-35 scores  

Moderate 36-47 scores  

High 48-60 scores 

 

 

4 (7.1) 

51 (91.1) 

1 (1.8) 

 

 

16 (28.6) 

40 (71.4) 

0 (0.0) 

 

 

15 (26.8) 

41 (73.2) 

0 (0.0) 

 

 

6 (10.7) 

49 (87.5) 

1 (1.8) 

 

 

6 (10.7) 

49 (87.5) 

1 (1.8) 

 

 

7 (12.5) 

48 (85.7) 

1 (1.8) 

 

4.3 Overall comparison the mean score of knowledge, attitudes, intention, 

behavioral coping strategies, and cyber sexual harassment between the 

intervention and control groups at baseline, week 12, and week 20 follow-up 

 At baseline, mean scores of knowledges were not significant difference 

between intervention (6.61±1.86) and control groups (6.59±1.87) with p-value = 

0.960. After students in the intervention group attended program for 12 weeks then 

found that the mean score of knowledge in the intervention group increased. It was 

significant difference between intervention and control groups at week 12 and follow-

up. At baseline mean score of attitudes were not significant difference between 

intervention and control groups with p-value > 0.05. After students in the intervention 

group attended program for 12 weeks then found that the mean score of attitudes in 

the intervention group increased. The mean scores of the intervention group were 

higher than the control group. It was statistically significant difference between 

intervention and control groups at follow-up, as shown in table 6. 
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 At baseline mean score of intention were not significant difference between 

intervention (39.43±5.26) and control groups (38.09±5.21) with p-value = 0.179. 

After students in the intervention group attended program for 12 weeks then found 

that the mean score of intention in the intervention group increased. The mean scores 

of the intervention group were higher than the control group. It was significant 

difference between intervention and control groups at follow-up. At baseline mean 

score of behavioral coping strategies were not significant difference between 

intervention and control groups. After students in the intervention group attended 

program for 12 weeks then found that the mean score of behavioral coping strategies 

in the intervention group increased. The mean score of the intervention group were 

higher than the control group. At follow-up, there was significant difference between 

intervention and control groups. At baseline mean score of cyber sexual harassment 

were not significant difference between intervention and control groups. After 

students in the intervention group attended program then found that the mean score of 

cyber sexual harassment in the intervention group decreased. It was significant 

difference between two groups at week 12 and follow-up, as shown in table 6. 

Table  6: Comparison the mean score of knowledge, attitudes, intention, 

behavioral coping strategies, and cyber sexual harassment between intervention 

and control groups at baseline, week 12, and week 20 follow-up 

Variables 

Intervention group 

(n = 56) 

Control group 

(n = 56) p-value 

Mean (SD) Mean (SD) 

Knowledge 

Baseline 

Week 12 

Week 20 follow-up 

 

6.61 (1.86) 

7.36 (1.53) 

7.41 (1.56) 

 

6.59 (1.87) 

6.63 (1.88) 

6.61 (1.97) 

 

0.960 

0.026* 

0.018* 

Attitudes 

Baseline 

Week 12 

Week 20 follow-up 

 

38.36 (5.33) 

40.43 (4.73) 

40.46 (4.65) 

 

39.43 (5.26) 

38.21 (4.72) 

38.25 (4.68) 

 

0.287 

0.015* 

0.014* 

Analyzed with Independent t-test,  *Statistical significance at p-value < 0.05 
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Table 6: Comparison the mean score of knowledge, attitudes, intention, 

behavioral coping strategies, and cyber sexual harassment between intervention 

and control groups at baseline, week 12, and week 20 follow-up (continue) 

Variables 

Intervention group 

(n = 56) 

Control group 

(n = 56) p-value 

Mean (SD) Mean (SD) 

Intention  

Baseline 

Week 12 

Week 20 follow-up 

 

39.43 (5.26) 

41.34 (4.62) 

41.84 (4.93) 

 

38.09 (5.21) 

39.45 (5.19) 

39.36 (5.26) 

 

0.179 

0.044* 

0.011* 

Behavioral coping strategies 

Baseline 

Week 12 

Week 20 follow-up 

 

23.30 (2.18) 

24.25 (2.02) 

24.14 (2.08) 

 

23.43 (2.22) 

23.34 (2.15) 

23.29 (2.24) 

 

0.764 

0.023* 

0.038* 

Cyber sexual harassment 

Baseline 

Week 12 

Week 20 follow-up 

 

39.13 (2.55) 

37.02 (3.27) 

37.23 (3.14) 

 

38.91 (2.64) 

38.93 (2.56) 

38.88 (2.65) 

 

0.663 

<0.001* 

0.003* 

Analyzed with Independent t-test,   

*Statistical significance at p-value < 0.05 

 

4.4 Comparison the mean score of knowledge, attitudes, intention, 

behavioral coping strategies, and cyber sexual harassment within the 

intervention and the control groups at baseline, week 12, and week 20 follow-up 

 4.4.1 Comparison the mean score of knowledge, attitudes, intention, 

behavioral coping strategies, and cyber sexual harassment within the 

intervention group 

When compared knowledge between baseline and after intervention (week 

12), mean score increased (6.61±1.86 to 7.36±1.53, mean difference = 0.75). It was 

statistically significant difference (p-value = 0.029). When compared between 

baseline and follow-up (week 20), mean score increased to 7.41±1.56, mean 
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difference = 0.80. There was statistically significant (p-value <0.001). When 

compared between after intervention (week 12) and follow-up (week 20), there was 

no significant difference (p-value = 0.857), as shown in table 7. 

 For attitudes, the results showed that there was statistically significant 

difference between baseline and after intervention (p-value <0.001). When compared 

between baseline and follow-up (week 20) found that there was statistically 

significant (p-value <0.001). However, no significant differences in attitudes between 

week 12 and follow-up (p-value = 0.159), as shown in table 7. 

 When compared intention between baseline and after intervention (week 12), 

mean score increased (39.43±5.26 to 41.34±4.62, mean difference = 1.91). It was 

statistically significant difference (p-value <0.001). When compared between baseline 

and follow-up (week 20) found that mean score increased to 41.84±4.93, mean 

difference = 2.41. There was statistically significant (p-value <0.001). However, when 

compared between week 12 and follow-up found that there was no significant 

difference (p-value = 0.096), as shown in table 7. 

 When compared behavioral coping strategies between baseline and after 

intervention (Week 12), mean score increased (23.30±2.18 to 24.25±2.02, mean 

difference = 0.95). It was statistically significant difference (p-value <0.001). When 

compared between baseline and follow-up (week 20) found that mean score increased 

to 24.14±2.08, mean difference = 0.84. There was statistically significant (p-value 

<0.001). However, when compared between week 12 and follow-up found that there 

was no significant difference (p-value = 0.243), as shown in table 7. 

 For cyber sexual harassment, the results showed that there was statistically 

significant difference between baseline and after intervention (p-value <0.001). When 

compared between baseline and follow-up (week 20) found that mean score decreased 

(39.13±2.55 to 37.23±3.14, mean difference = 1.90). There was statistically 

significant (p-value <0.001). However, when compared between week 12 and follow-

up found that there was no significant difference (p-value = 0.434), as shown in table 

7. 
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Table  7: Comparison the mean score of knowledge, attitudes, intention, 

behavioral coping strategies, and cyber sexual harassment within the 

intervention group at baseline, week 12, and week 20 follow-up 

Variables Mean (SD) 
Mean 

difference 
t df p-value 

Knowledge 

Baseline 

Week 12 

Baseline 

Week 20 follow-up 

Week 12 

Week 20 follow-up 

 

6.61 (1.86) 

7.36 (1.53) 

6.61 (1.86) 

7.41 (1.56) 

7.36 (1.53) 

7.41 (1.56) 

 

0.75 

 

0.80 

 

0.054 

 

2.24 

 

3.96 

 

0.18 

 

55 

 

55 

 

55 

 

0.029* 

 

<0.001* 

 

0.857 

 

Attitudes 

Baseline 

Week 12 

Baseline 

Week 20 follow-up 

Week 12 

Week 20 follow-up 

 

38.36 (5.33) 

40.43 (4.73) 

38.36 (5.33) 

40.46 (4.65) 

40.43 (4.73) 

40.46 (4.65) 

 

2.07 

 

2.10 

 

0.03 

 

4.05 

 

4.13 

 

1.43 

 

55 

 

55 

 

55 

 

<0.001* 

 

<0.001* 

 

0.159 

Intention 

Baseline 

Week 12 

Baseline 

Week 20 follow-up 

Week 12 

Week 20 follow-up 

 

39.43 (5.26) 

41.34 (4.62) 

39.43 (5.26) 

41.84 (4.93) 

41.34 (4.62) 

41.84 (4.93) 

 

1.91 

 

2.41 

 

0.50 

 

6.54 

 

6.08 

 

1.69 

 

55 

 

55 

 

55 

 

<0.001* 

 

<0.001* 

 

0.096 

 

Analyzed with Paired t-test 

*Statistical significance at p-value < 0.05 
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Table 7: Comparison the mean score of knowledge, attitudes, intention, 

behavioral coping strategies, and cyber sexual harassment within the 

intervention group at baseline, week 12, and week 20 follow-up (continue) 

Variables Mean (SD) 
Mean 

difference 
t df p-value 

Behavioral coping strategies 

Baseline 

Week 12 

Baseline 

Week 20 follow-up 

Week 12 

Week 20 follow-up 

 

23.30 (2.18) 

24.25 (2.02) 

23.30 (2.18) 

24.14 (2.08) 

24.25 (2.02) 

24.14 (2.08) 

 

0.95 

 

0.84 

 

0.11 

 

6.07 

 

4.82 

 

1.18 

 

55 

 

55 

 

55 

 

<0.001* 

 

<0.001* 

 

0.243 

Cyber sexual harassment 

Baseline 

Week 12 

Baseline 

Week 20 follow-up 

Week 12 

Week 20 follow-up 

 

39.13 (2.55) 

37.02 (3.27) 

39.13 (2.55) 

37.23 (3.14) 

37.02 (3.27) 

37.23 (3.14) 

 

2.11 

 

1.90 

 

0.21 

 

5.56 

 

5.45 

 

0.79 

 

55 

 

55 

 

55 

 

<0.001* 

 

<0.001* 

 

0.434 

Analyzed with Paired t-test 

*Statistical significance at p-value < 0.05 

4.4.2 Comparison the mean score of knowledge, attitudes, intention, 

behavioral coping strategies, and cyber sexual harassment within the control 

group 

When compared knowledge between baseline and after intervention (week 

12), it was found that there was no statistically significant difference (p-value = 

0.532). Moreover, there was no significant difference in knowledge scores between 

baseline and follow-up at week 20 (p-value = 0.878), and between after intervention 

(week 12) and follow-up (p-value = 0.883), as shown in table 8. 

The results of attitudes showed that there was no significant difference 

between baseline and after intervention (p-value = 0.217). There was no significant 
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difference between baseline and follow-up (p-value = 0.230). For week 12 and week 

20, no significant difference (p-value = 0.159), as shown in table 8. 

When compared intention scores, the results showed that there was no 

significant difference between baseline and after intervention at week 12 (p-value = 

0.227). Moreover, there was no significant difference between baseline and follow-up 

(p-value = 0.261), and between after intervention (week 12) and follow-up (p-value = 

0.322), as shown in table 8. 

For behavioral coping strategies found that there was no significant difference 

between baseline and after intervention (p-value = 0.688). There was no significant 

difference between baseline and follow-up (p-value = 0.529). For week 12 and week 

20, no significant difference (p-value = 0.182), as shown in table 8. 

The results of cyber sexual harassment showed that there was no significant 

difference between baseline and after intervention (p-value = 0.919). There was no 

significant difference between baseline and follow-up (p-value = 0.847). Moreover, 

after intervention (week 12) and week 20, no significant difference in cyber sexual 

harassment scores (p-value = 0.322), as shown in table 8. 

Table  8: Comparison the mean score of knowledge, attitudes, intention, 

behavioral coping strategies, and cyber sexual harassment within the control 

group at baseline, week 12, and week 20 follow-up  

Variables Mean (SD) 
Mean 

difference 
t df p-value 

Knowledge 

Baseline 

Week 12 

Baseline 

Week 20 follow-up 

Week 12 

Week 20 follow-up 

 

6.59 (1.87) 

6.63 (1.88) 

6.59 (1.87) 

6.61 (1.97) 

6.63 (1.88) 

6.61 (1.97) 

 

0.04 

 

0.02 

 

0.02 

 

0.63 

 

0.15 

 

0.15 

 

55 

 

55 

 

55 

 

0.532 

 

0.878 

 

0.883 

Analyzed with Paired t-test 

*Statistical significance at p-value < 0.05 
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Table 8: Comparison the mean score of knowledge, attitudes, intention, 

behavioral coping strategies, and cyber sexual harassment within the control 

group at baseline, week 12, and week 20 follow-up (continue) 

Variables Mean (SD) 
Mean 

difference 
t df p-value 

Attitudes 

Baseline 

Week 12 

Baseline 

Week 20 follow-up 

Week 12 

Week 20 follow-up 

 

39.43 (5.26) 

38.21 (4.72) 

39.43 (5.26) 

38.25 (4.68) 

38.21 (4.72) 

38.25 (4.68) 

 

1.22 

 

1.18 

 

0.04 

 

1.25 

 

1.21 

 

1.43 

 

55 

 

55 

 

55 

 

0.217 

 

0.230 

 

0.159 

Intention 

Baseline 

Week 12 

Baseline 

Week 20 follow-up 

Week 12 

Week 20 follow-up 

 

38.09 (5.21) 

39.45 (5.19) 

38.09 (5.21) 

39.36 (5.26) 

39.45 (5.19) 

39.36 (5.26) 

 

1.36 

 

1.27 

 

0.09 

 

1.22 

 

1.14 

 

1.00 

 

55 

 

55 

 

55 

 

0.227 

 

0.261 

 

0.322 

Behavioral coping strategies 

Baseline 

Week 12 

Baseline 

Week 20 follow-up 

Week 12 

Week 20 follow-up 

 

23.43 (2.22) 

23.34 (2.15) 

23.43 (2.22) 

23.29 (2.24) 

23.34 (2.15) 

23.29 (2.24) 

 

0.09 

 

0.14 

 

0.05 

 

0.40 

 

0.63 

 

1.35 

 

55 

 

55 

 

55 

 

0.688 

 

0.529 

 

0.182 

Analyzed with Paired t-test 

*Statistical significance at p-value < 0.05 
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Table 8: Comparison the mean score of knowledge, attitudes, intention, 

behavioral coping strategies, and cyber sexual harassment within the control 

group at baseline, week 12, and week 20 follow-up (continue) 

Variables Mean (SD) 
Mean 

difference 
t df p-value 

Cyber sexual harassment 

Baseline 

Week 12 

Baseline 

Week 20 follow-up 

Week 12 

Week 20 follow-up 

 

38.91 (2.64) 

38.93 (2.56) 

38.91 (2.64) 

38.88 (2.65) 

38.93 (2.56) 

38.88 (2.65) 

 

0.02 

 

0.03 

 

0.05 

 

0.10 

 

0.19 

 

1.00 

 

55 

 

55 

 

55 

 

0.919 

 

0.847 

 

0.322 

Analyzed with Paired t-test 

*Statistical significance at p-value < 0.05 

4.5 Data analysis of the effectiveness of blended learning program 

 4.5.1 Effectiveness of blended learning program on knowledge 

 The differences of knowledge scores between the intervention and control 

groups at baseline, week 12, and week 20 follow-up were analyzed by repeated 

measures ANOVA. The results found that there was a statistically significant 

difference of knowledge between intervention and control groups (p-value = 0.028). 

The mean score of knowledge showed a small increase in the intervention group from 

baseline to post-test and at follow-up (6.61 ± 1.86 to 7.36 ± 1.53 and 7.41 ± 1.56, 

respectively) with a statistically significant difference (p-value = 0.014). Comparing 

the mean knowledge scores at each assessment time of control and intervention 

groups, the intervention group showed a higher mean score (p-value = 0.022) as 

shown in table 9 and figure 6. 
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Table  9: Repeated measure ANOVA of knowledge between the intervention and 

control groups 

Source of variation SS df MS F-test p-value 

Between Subjects 

Intervention 

Within group (error) 

(between group error) 

Within Subjects 

Time 

Intervention x Time 

Intervention x Within group 

(error) (within subject error) 

 

22.53 

775.78 

 

 

12.07 

10.57 

280.02 

 

1 

110 

 

 

1.71 

1.71 

188.43 

 

22.53 

7.05 

 

 

7.05 

6.17 

1.48 

 

3.19 

 

 

 

4.74 

4.15 

 

0.028 

 

 

 

0.014 

0.022 

     SS: Sum of Squares, df: Degree of Freedom, MS: Mean Squares 

  

 

 

 

 

 

 

 

 

 

 

 

 

Figure  6: Change overtime on knowledge in the intervention and control groups 
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 There was a statistically significant difference of knowledge between the 

intervention and control groups at week 12 and week 20 follow-up (p-value = 0.026 

and 0.018, respectively) as shown in table 10. 

Table  10: Pairwise comparisons of the different measurements of knowledge 

between intervention and control groups 

Time 

Group 

(i) 

Group 

(j) 

Mean 

difference 

(i-j) 

SE p-value 95% Confidence 

Intervalb 

Lower Upper 

Baseline 

Week 12 

Week 20  

Intervention 

Intervention 

Intervention 

Control 

Control 

Control 

0.02 

0.73 

0.80 

0.35 

0.32 

0.33 

0.096 

0.026* 

0.018* 

-0.68 

0.09 

0.14 

0.72 

1.37 

1.47 

Based on estimated marginal means 

*The mean difference is significant at 0.05 level 
bAdjustment for multiple comparison: Bonferroni 

 There was statistically significant difference of knowledge between baseline 

and week 20 follow-up in the intervention group (p-value < 0.001), as shown in table 

11. 

Table  11: Pairwise comparisons of the different measurements of knowledge in 

the time of measurements of intervention and control groups 

Group 

Time 

(i) 

Time 

(j) 

Mean 

difference 

(i-j) 

SE p-value 95% Confidence 

Intervalb 

Lower Upper 

Intervention 

 

Baseline 

Baseline 

Week 12 

Week 12 

Week 20 

Week 20 

-0.75 

-0.80 

-0.05 

0.33 

0.20 

0.29 

0.088 

<0.001* 

0.962 

-1.58 

-1.30 

-0.78 

0.08 

-0.30 

0.67 

Control Baseline 

Baseline 

Week 12 

Week 12 

Week 20 

Week 20 

-0.04 

-0.02 

0.18 

0.06 

0.11 

0.12 

0.931 

0.997 

0.718 

-0.18 

-0.30 

-0.28 

0.10 

0.27 

0.32 

Based on estimated marginal means, *The mean difference is significant at 0.05 level,  
bAdjustment for multiple comparison: Bonferroni 
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4.5.2 Effectiveness of blended learning program on attitudes 

 The differences of attitude scores between the intervention and control groups 

at baseline, week 12, and week 20 follow-up were analyzed by repeated measures 

ANOVA. The results found that there was a statistically significant difference of 

attitude between intervention and control groups (p-value = 0.014). Regarding attitude 

of students, the intervention group’s score slightly increased after the intervention and 

this increase persisted at the follow-up assessment (38.36 ± 5.33 at baseline to 40.43 ± 

4.73 and 40.46 ± 4.65 at post-test and follow-up, respectively; p = 0.017). Comparing 

the mean attitude scores at each assessment time of control and intervention groups, 

the intervention group showed a higher mean score at both time points (p = 0.003) as 

shown in table 12 and figure 7. 

Table  12: Repeated measure ANOVA of attitudes between the intervention and 

control groups  

Source of variation SS df MS F-test p-value 

Between Subjects 

Intervention 

Within group (error) 

(between group error) 

Within Subjects 

Time 

Intervention x Time 

Intervention x Within group 

(error) (within subject error) 

 

105.19 

5464.62 

 

 

14.95 

201.52 

2473.52 

 

1 

110 

 

 

2 

2 

220 

 

105.19 

49.68 

 

 

14.93 

201.21 

22.45 

 

2.12 

 

 

 

0.66 

8.96 

 

 

0.014 

 

 

 

0.017 

0.003 

     SS: Sum of Squares, df: Degree of Freedom, MS: Mean Squares 
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Figure 7: Change overtime on attitude in the intervention and control groups 

 

 

 

 

 

 

Figure  7: Change overtime on attitude in the intervention and control groups 

 There was statistically significant difference of attitudes between the 

intervention and control groups at week 12 after intervention and week 20 follow-up 

(p-value = 0.015 and 0.014, respectively) as shown in table 13. 

Table  13: Pairwise comparisons of the different measurements of attitudes 

between intervention and control groups  

Time 

Group 

(i) 

Group 

(j) 

Mean 

difference 

(i-j) 

SE p-value 95% Confidence 

Intervalb 

Lower Upper 

Baseline 

Week 12 

Week 20  

Intervention 

Intervention 

Intervention 

Control 

Control 

Control 

-1.07 

2.21 

2.21 

1.00 

0.89 

0.88 

0.287 

0.015* 

0.014* 

-3.05 

0.44 

0.46 

0.91 

3.98 

3.96 

Based on estimated marginal means 

*The mean difference is significant at 0.05 level 
bAdjustment for multiple comparison: Bonferroni 

20 weeks 

Time 

Baseline 12 weeks 
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 There was statistically significant difference of attitudes between baseline and 

week 12, and baseline and week 20 follow-up in the intervention group (p-value 

<0.001 and <0.001, respectively) as shown in table 14. 

Table  14: Pairwise comparisons of the different measurements of attitudes in the 

time of measurements of intervention and control groups  

Group 

Time 

(i) 

Time 

(j) 

Mean 

difference 

(i-j) 

SE p-value 95% Confidence 

Intervalb 

Lower Upper 

Intervention 

 

Baseline 

Baseline 

Week 12 

Week 12 

Week 20 

Week 20 

-2.07 

-2.10 

-0.04 

0.51 

0.51 

0.02 

<0.001* 

<0.001* 

0.477 

-3.33 

-3.37 

-0.10 

-0.81 

-0.85 

0.03 

Control Baseline 

Baseline 

Week 12 

Week 12 

Week 20 

Week 20 

1.21 

1.18 

-0.04 

0.97 

0.97 

0.02 

0.650 

0.691 

0.477 

-1.18 

-1.22 

-0.10 

3.61 

3.58 

0.03 

Based on estimated marginal means 

*The mean difference is significant at 0.05 level 
bAdjustment for multiple comparison: Bonferroni 

 

4.5.3 Effectiveness of blended learning program on intention 

 The differences of intention scores between the intervention and control 

groups at baseline, week 12, and week 20 follow-up were analyzed by repeated 

measures ANOVA. The results found that there was a statistically significant 

difference of intention between the intervention and control groups (p-value = 0.016). 

The mean intention score showed a statistically significant (p-value = 0.003) increase 

in the intervention group from baseline to post-test and at follow-up. Comparing the 

mean intention scores at each assessment time of control and intervention groups, the 

intervention group showed a higher mean score (p-value = 0.042) as shown in table 

15 and figure 8. 
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Table  15: Repeated measure ANOVA of intention between the intervention and 

control groups  

Source of variation SS df MS F-test p-value 

Between Subjects 

Intervention 

Within group (error) 

(between group error) 

Within Subjects 

Time 

Intervention x Time 

Intervention x Within group 

(error) (within subject error) 

 

304.76 

5640.90 

 

 

227.54 

18.29 

2892.17 

 

1 

110 

 

 

1.10 

1.10 

121.52 

 

304.76 

51.28 

 

 

205.97 

16.56 

23.80 

 

5.94 

 

 

 

8.65 

0.69 

 

0.016 

 

 

 

0.003 

0.042 

     SS: Sum of Squares, df: Degree of Freedom, MS: Mean Squares 

 

 

 

 

 

 

 

 

 

 

 

 

Figure  8: Change overtime on intention in the intervention and control groups 
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There was a statistically significant difference of intention between the 

intervention and control groups at week 12 after intervention and week 20 follow-up 

(p-value = 0.044 and 0.011, respectively) as shown in table 16. 

Table  16: Pairwise comparisons of the different measurements of intention 

between intervention and control groups  

Time 

Group 

(i) 

Group 

(j) 

Mean 

difference 

(i-j) 

SE p-value 95% Confidence 

Intervalb 

Lower Upper 

Baseline 

Week 12 

Week 20 

Intervention 

Intervention 

Intervention 

Control 

Control 

Control 

1.34 

1.89 

2.48 

0.99 

0.93 

0.96 

0.179 

0.044* 

0.011* 

-0.62 

0.05 

0.57 

3.30 

3.73 

4.40 

Based on estimated marginal means 

*The mean difference is significant at 0.05 level 
bAdjustment for multiple comparison: Bonferroni 

There was statistically significant difference of intention between baseline and 

week 12, and baseline and week 20 follow-up in the intervention group (p-value 

<0.001 and <0.001, respectively) as shown in table 17. 

Table  17: Pairwise comparisons of the different measurements of intention in 

the time of measurements of intervention and control groups  

Group 

Time 

(i) 

Time 

(j) 

Mean 

difference 

(i-j) 

SE p-value 95% Confidence 

Intervalb 

Lower Upper 

Intervention 

 

Baseline 

Baseline 

Week 12 

Week 12 

Week 20 

Week 20 

-1.91 

-2.41 

-0.50 

0.29 

0.39 

0.29 

<0.001* 

<0.001* 

0.287 

-2.63 

-3.39 

-1.23 

-1.19 

-1.43 

0.23 

Control Baseline 

Baseline 

Week 12 

Week 12 

Week 20 

Week 20 

-1.36 

-1.27 

0.09 

1.11 

1.12 

0.09 

0.682 

0.782 

0.965 

-4.10 

-4.02 

-0.13 

1.39 

1.49 

0.31 

Based on estimated marginal means, *The mean difference is significant at 0.05 level,  
bAdjustment for multiple comparison: Bonferroni 
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4.5.4 Effectiveness of blended learning program on behavioral coping 

strategies 

 The differences of behavioral coping strategies scores between the 

intervention and control groups at baseline, week 12, and week 20 follow-up were 

analyzed by repeated measures ANOVA. The results found that there was a 

statistically significant difference of behavioral coping strategies between the 

intervention and control groups (p-value = 0.031). The mean behavioral coping 

strategies score showed a statistically significant (p-value = 0.004) increase in the 

intervention group after students received the program. Comparing the mean scores of 

behavioral coping strategies at each assessment time of control and intervention 

groups, the intervention group showed a higher mean score at both time points (p-

value < 0.001) as shown in table 18 and figure 9. 

Table  18: Repeated measure ANOVA of behavioral coping strategies between 

the intervention and control groups  

Source of variation SS df MS F-test p-value 

Between Subjects 

Intervention 

Within group (error) 

(between group error) 

Within Subjects 

Time 

Intervention x Time 

Intervention x Within group 

(error) (within subject error) 

 

25.19 

1358.22 

 

 

11.62 

19.04 

168.67 

 

1 

110 

 

 

1.19 

1.19 

130.85 

 

25.19 

12.35 

 

 

9.77 

16.01 

1.29 

 

2.04 

 

 

 

7.58 

12.42 

 

0.031 

 

 

 

0.004 

<0.001 

     SS: Sum of Squares, df: Degree of Freedom, MS: Mean Squares 
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Figure  9: Change overtime on behavioral coping strategies in the intervention 

and control groups 

 There was statistically significant difference of behavioral coping strategies 

between the intervention and control groups at week 12 after intervention and week 

20 follow-up (p-value = 0.023 and 0.038, respectively) as shown in table 19. 
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Table  19: Pairwise comparisons of the different measurements of behavioral 

coping strategies between intervention and control groups  

Time 

Group 

(i) 

Group 

(j) 

Mean 

difference 

(i-j) 

SE p-value 95% Confidence 

Intervalb 

Lower Upper 

Baseline 

Week 12 

Week 20  

Intervention 

Intervention 

Intervention 

Control 

Control 

Control 

-0.12 

0.91 

0.86 

0.42 

0.39 

0.41 

0.764 

0.023* 

0.038* 

-0.95 

0.13 

0.05 

0.70 

1.69 

1.67 

Based on estimated marginal means 

*The mean difference is significant at 0.05 level 
bAdjustment for multiple comparison: Bonferroni 

There was statistically significant difference of behavioral coping strategies 

between baseline and week 12, and baseline and week 20 follow-up in the 

intervention group (p-value <0.001 and <0.001, respectively) as shown in table 20. 

Table  20: Pairwise comparisons of the different measurements of behavioral 

coping strategies in the time of measurements of intervention and control groups  

Group 

Time 

(i) 

Time 

(j) 

Mean 

difference 

(i-j) 

SE p-value 95% Confidence 

Intervalb 

Lower Upper 

Intervention 

 

Baseline 

Baseline 

Week 12 

Week 12 

Week 20 

Week 20 

-0.95 

-0.84 

0.11 

0.16 

0.17 

0.09 

<0.001* 

<0.001* 

0.728 

-1.33 

-1.27 

-0.12 

-0.56 

-0.41 

0.33 

Control Baseline 

Baseline 

Week 12 

Week 12 

Week 20 

Week 20 

0.09 

0.14 

0.05 

0.22 

0.23 

0.04 

0.667 

0.459 

0.546 

-0.46 

-0.41 

-0.04 

0.63 

0.70 

0.15 

Based on estimated marginal means 

*The mean difference is significant at 0.05 level 
bAdjustment for multiple comparison: Bonferroni 
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4.5.5 Effectiveness of blended learning program on cyber sexual 

harassment 

 The differences of cyber sexual harassment scores between the intervention 

and control groups at baseline, week 12, and week 20 follow-up were analyzed by 

repeated measures ANOVA. The results found that there was a statistically significant 

difference of cyber sexual harassment between the intervention and control groups (p-

value = 0.025). The mean cyber sexual harassment score showed a statistically 

significant (p-value < 0.001) decrease in the intervention group after students received 

the program. Comparing the mean score of cyber sexual harassment at each 

assessment time of control and intervention groups, the intervention group showed a 

lower mean score at both time points (p-value < 0.001) as shown in table 21 and 

figure 10. 

Table  21: Repeated measure ANOVA of cyber sexual harassment between the 

intervention and control groups  

Source of variation SS df MS F-test p-value 

Between Subjects 

Intervention 

Within group (error) 

(between group error) 

Within Subjects 

Time 

Intervention x Time 

Intervention x Within group 

(error) (within subject error) 

 

104.07 

2203.52 

 

 

75.69 

75.01 

415.96 

 

1 

110 

 

 

1.67 

1.67 

184.28 

 

104.07 

20.03 

 

 

45.18 

44.77 

2.26 

 

5.19 

 

 

 

20.02 

19.83 

 

0.025 

 

 

 

<0.001 

<0.001 

     SS: Sum of Squares, df: Degree of Freedom, MS: Mean Squares 
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Figure  10: Change overtime on cyber sexual harassment in the intervention and 

control groups 

There was statistically significant difference of cyber sexual harassment 

between the intervention and control groups at week 12 after intervention and week 

20 follow-up (p-value = 0.001 and 0.003, respectively) as shown in table 22. 

Table  22: Pairwise comparisons of the different measurements of cyber sexual 

harassment between intervention and control groups  

Time 

Group 

(i) 

Group 

(j) 

Mean 

difference 

(i-j) 

SE p-value 95% Confidence 

Intervalb 

Lower Upper 

Baseline 

Week 12 

Week 20  

Intervention 

Intervention 

Intervention 

Control 

Control 

Control 

0.21 

-1.91 

-1.64 

0.49 

0.55 

0.55 

0.663 

0.001* 

0.003* 

-0.76 

-3.01 

-2.73 

1.19 

-0.81 

-0.55 

Based on estimated marginal means, *The mean difference is significant at 0.05 level, 
bAdjustment for multiple comparison: Bonferroni 

20 weeks 

Time 

Baseline 12 weeks 
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There was statistically significant difference of cyber sexual harassment 

between baseline and week 12 (p-value <0.001), and baseline and week 20 follow-up 

in the intervention group (p-value <0.001), as shown in table 23. 

Table  23: Pairwise comparisons of the different measurements of cyber sexual 

harassment in the time of measurements of intervention and control groups  

Group 

Time 

(i) 

Time 

(j) 

Mean 

difference 

(i-j) 

SE p-value 95% Confidence 

Intervalb 

Lower Upper 

Intervention 

 

Baseline 

Baseline 

Week 12 

Week 12 

Week 20 

Week 20 

2.11 

1.89 

-0.21 

0.38 

0.35 

0.27 

<0.001* 

<0.001* 

0.643 

1.17 

1.03 

-0.88 

3.04 

2.75 

0.46 

Control Baseline 

Baseline 

Week 12 

Week 12 

Week 20 

Week 20 

-0.02 

0.04 

0.05 

0.18 

0.18 

0.05 

0.997 

0.978 

0.965 

-0.45 

-0.42 

-0.08 

0.42 

0.49 

0.18 

Based on estimated marginal means 

*The mean difference is significant at 0.05 level 
bAdjustment for multiple comparison: Bonferroni 
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CHAPTER V 

DISCUSSION, CONCLUSION, AND RECOMMENDATIONS 

This study was quasi-experimental research to evaluate the effectiveness of 

blended learning program for cyber sexual harassment prevention among female high 

school students in Bangkok, Thailand. This chapter includes the discussion, the 

summary of findings, and the recommendations. 

5.1 Discussion 

5.1.1 Baseline Characteristics 

At baseline showed that the median (IQR) age of the intervention and the 

control groups were 16 (15 -17) years old. Students had GPA between 2.01 – 3.00 and 

they were heterosexual. The majority of students were single and stayed with parents. 

Their family income between 30,001 – 40,000 baht. Their parents’ marital status was 

married and studied in bachelor’s degree. Students had two close friends and they did 

not drink alcohol or smoking. Students had duration of internet using more than 7 

hours a day and most of them used Facebook. There was no statistically significant 

difference of socio-demographics, internet usage, knowledge, attitudes, intention to 

cope with cyber sexual harassment, behavioral coping strategies, and cyber sexual 

harassment between the intervention and control groups at baseline. Purposive 

sampling in the study, which selected the two schools based on similarities in 

characteristics such as education curriculum, school size, and reported high levels of 

online harassment, could explain why there was no significant difference between the 

two groups at baseline.  

The findings of this study found that more than half of students use the 

Internet for more than 7 hours per day. About half of students accessed the internet 

without parental supervision. Remarkably, the findings of this study revealed that 

more than half of the students’ parents were separated or divorced. Most of students at 

baseline had cyber sexual harassment experiences at moderate level. These underlying 

factors can have an impact on cyber sexual harassment. According to prior research, 

cyber sexual harassment is associated with the frequency or duration in which 

students spend their leisure time each day using a smartphone for online chatting and 
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texting (Brake D., 2014; Catherine et al., 2013). Moreover, there tends to be a 

relationship between parental ignorance and their children’s cyber victimization 

(López-Castro L. & Priegue D., 2019) and students’ parents with marital status of 

separated or divorced, implying that students are more likely to be cyber sexually 

harassed, which is consistent with prior studies (Leemis et al., 2018; Manisha, 2017).  

5.1.2 Blended learning program 

Classroom group activities are essential for developing and stimulating 

collaborative learning. Students can engage in social interactions with their peers and 

create rapport with the research team during classroom activities. Each participant’s 

presence in face-to-face sessions can reduces the psychological gap between research 

team and students, leading to increased learning. This is because there are verbal 

elements such as inquiring opinions, discussion, as well as nonverbal expressions 

such as eye contact, facial expressions, which help instructors to be psychologically 

closer to students. Moreover, research team can see whether students are 

understanding what they have been taught or whether they need more explanation in 

classroom sessions. This was consistent with a previous study on face-to-face sexual 

health education among female adolescents (Hakimi R., Kheirkhah M., & 

Abolghasemi J., 2019). 

Facebook can help the research team construct an active online environment. 

When students study online, they can learn anytime and anywhere they want. 

Learning about cyber sexual harassment through a Facebook group is more 

convenient and practical because students spend half of their time on social media. 

The interaction between students and the research team in this online context fostered 

the development of relationships and trust, overcoming shyness and encouraged 

students to share more about their problem and interact with others through Facebook 

comments and messages. The Facebook session activities are consistent with prior 

research on the use of Facebook in adolescent health education (Aragão J., Gubert F., 

& Torres R., 2018). 

Throughout the program, the observation method was used. The research team 

observed all students and encouraged students to observe their peers. The unstructured 

observation approach is carried out in an informal and open manner. The process 
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entails observing and studying the participants’ natural behavior in open or 

uncontrolled settings. Interestingly, there was no loss of student participation from the 

program. However, it should be noted that not all activities encourage participation. 

The effects of participation in a program may vary depending on the contents, the 

internet signal, the intention to participate in a discussion, and the surroundings.  

Infographics, videos, graphs, and other sorts of learning materials are used in 

blended learning. This enables students to concentrate and integrate information more 

easily. According to previous research, using blended learning approaches resulted in 

significant behavioral and emotional improvements among students (Coyle K., 

Chambers D., & Anderson M., 2019; Kintu, Zhu, & Kagambe, 2017). Students’ 

interactions with their peers and the research team can improve the effectiveness of 

blended learning. In order to assure learning success in blended learning, it is 

important to consider technological quality (Dziuban et al., 2018). Furthermore, the 

lessons were delivered through educational strategies such as discussions, 

presentations, sharing experiences, and problem-solving techniques across a three-

month period, and this timeframe has proven effective for improving students’ 

attitudes and behaviors among high school students, according to the Scull et al. study 

(Scull M., Malik V., Morrison A., & Keefe M., 2020). 

The program is based on two theories that support the program’s content. 

First, the empowerment theory assists adolescents in being able to exert more strength 

than harassers; it is connected to tactics and resources to support female students to 

escape unpleasant situations in their life. Second, it also contains constructs of the 

theory of planned behavior because it emphasizes the attitude, intention, and behavior 

to cope with cyber sexual harassment. The positive outcomes of this intervention are 

in accordance with other programs that have demonstrated their experimental effects 

among students (Anne et al., 2014; Jessica et al., 2019).  

5.1.3 The effects of blended learning program on knowledge 

The intervention groups’ knowledge scores effectively improved from the 

baseline to the follow-up assessment. The follow-up test revealed that this knowledge 

had been retained more consistently through week 20. After the intervention, the level 

of knowledge rose to a high level, and some students who were at a low or moderate 
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level at the beginning of the intervention improved to a moderate or high level, 

particularly, knowledge of definition and coping skills. Thus, it is likely that the 

teaching on definition, risk factors, and prevention methods by using lectures, videos, 

questions and answers, assignments, and group works helped students retain 

knowledge more consistently and raised awareness of the significance of 

understanding cyber sexual harassment. For Q&A or quizzes sessions would support 

students to evaluate their level of knowledge and clarify any difficult topics. Such 

evaluations can also help the research team in providing appropriate guidance at the 

right moment to improve knowledge of female student. 

Interestingly, a significant difference in students’ knowledge of cyber sexual 

harassment was found between baseline and follow-up in the intervention group, but 

not between before and after intervention at post-hoc pairwise comparison. This could 

be due to students can practice different skills in real-life situations while still 

studying on their own based on current information, enabling them to accumulate 

more knowledge throughout their lives. Knowledge is embedded in a certain social 

and cultural environment, such as when students interact with peers or adults. Thus, 

the act of exchanging thoughts and reflections with others contributes to the retention 

and improvement of knowledge (Wrenn J. & Wrenn B., 2009). In addition, significant 

improvement of knowledge is consistent with previous research findings. For 

example, after receiving a sexual abuse and harassment prevention program, students 

in the intervention group significantly improved their sexual knowledge when 

compared to students in the control group (El Gindy et al., 2018; Lee Yun & Hwang 

Won, 2016). Furthermore, the study of Garcia et al., found that students in the 

intervention group had higher knowledge than control group after received sex 

education program (García-Vázquez, Quintó, & Agulló-Tomás, 2020).  

5.1.4 The effects of blended learning program on attitude 

At baseline, there were no statistically significant differences of attitude 

between the intervention and control groups. However, after receiving the blended 

learning program, students in the intervention group had more positive attitude toward 

cyber sexual harassment prevention than the control group with significant difference. 

The average attitude score at week 12 after intervention and follow-up increased from 
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baseline, with a significant difference between the intervention and control groups. 

The use of mimicked news articles and Facebook messages was helpful in addressing 

and raising participant attitudes on cyber sexual harassment since they were so similar 

to the participants’ usual online experiences. 

The program may have a beneficial influence on attitudes by focusing 

potential negative effects for survivors, group discussion, empathy training, skill 

training regarding online safety techniques, and conducting awareness-raising 

activities. Additionally, the program is conceptually based on the theory of planned 

behavior in order to improve students’ attitudes toward cyber sexual harassment 

prevention. This was consistent with a previous study on Media Heroes program for 

cyberbullying prevention. The findings in this study revealed that attitudes of students 

improved at postintervention (Schultze et al., 2018). According to a research on 

gender and sexual harassment programs, students in the experimental group had 

improved attitudes about gender and sexual harassment after the program was 

implemented (Bruce et al., 2010). Notably, students in the control group showed that 

the mean score of attitudes declined from baseline to week 12 and slightly increased 

at week 20, however the difference was not statistically significant. It can be 

explained by the impacts of peer influence and social networking use or media 

exposure in the context of cyber sexual harassment among adolescents during this 

time period (Festl R., Scharkow M., & Quandt T., 2013). 

5.1.5 The effects of blended learning program on intention to cope with 

cyber sexual harassment 

At baseline, there was no significant difference between the intervention and 

control groups in terms of intention. After students received the blended learning 

program, they had higher intention to cope with cyber sexual harassment than the 

control group with statistically significant difference. The average score of intention 

after intervention, and follow-up were increasing from baseline with significant 

difference between the intervention and control groups and time of measurements. 

The results stated the effectiveness of blended learning program by increasing the 

intention to cope with cyber sexual harassment among female high school students. 

Moreover, the intention also sustained to week 20 follow-up. Even though, the mean 
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score after intervention was increase, the level of intention of the students was mainly 

at moderate.  The students particularly improved in intention to seeking support and 

using technological skills to prevent cyber sexual harassment. Students who 

participated in the empowerment theory and planned behavior theory-based program 

by watching video clips, sharing stories, taking quizzes, and participating in activities 

may significantly improve their intentions. 

Through girl power session, the research team could help students identify 

their abilities, promote the use of such abilities to support their safety, and improve 

coping skills. The empowerment process for increasing personal power focuses on 

how individuals can develop feelings of personal power. Students can also strengthen 

their power by not blaming themselves. This process has the potential to change 

students’ beliefs and intentions. Moreover, according to the theory of planned 

behavior, increasing attitudes can influence students’ behavioral intentions. This was 

consistent with Lijster et al.’s findings, students in the intervention group reported 

improving behavioral intention to prevent sexual harassment at posttest. The 

combination of lessons and play with principles of theory of planned behavior and 

reasoned action approach have potential for preventing sexual harassment (de Lijster 

et al., 2016). For previous study on child sexual abuse prevention: cool and safe 

program, the results showed that after the intervention, students in the experimental 

group are improved their behavioral intentions for the prevention of sexual abuse 

(Anna et al., 2014). Also, the study on empowering digital citizenship program found 

that the intervention could positively affect intention of students (Vlaanderen, 

Bevelander, & Kleemans, 2020). 

5.1.6 The effects of blended learning program on behavioral coping 

strategies 

For behavioral coping strategies, at baseline, there was no statistically 

significant difference between the intervention and control groups. After students 

received the blended learning program, they had higher behavior scores to prevent 

cyber sexual harassment than the control group. The average score of behavioral 

coping strategies after intervention, and follow-up were increasing from baseline with 

statistically significant difference between the intervention and control groups and 
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time of measurements. The results stated the effectiveness of blended learning 

program by increasing the behavioral coping strategies among female high school 

students. The follow-up test revealed that this behavior had been retained more 

consistently through week 20. This could be because subjective goal achievement, 

together with supportive self-talk, appears to be important components in 

accomplishing long-term behavior change (Skarin F., Wästlund E., & Gustafsson H., 

2021). 

The program engaged in coping skills for survivor students including self-

compassionate to facilitate resilience, recognizing the value in seeking support, and 

coping strategies. Students can enhance their coping abilities by expressing empathy 

and concern for themselves, as well as expressing compassion to friends who have 

had similar experiences and encouraging help-seeking actions. Students learned to use 

cognitive behavioral therapy on how to identify signs of negative thinking such as 

personal blame and helplessness. The program would help the students to overcome 

self-blame and promote confidence to cope with the problem. In coping strategies 

session has a beneficial effect on students since it can improve behaviors by 

enhancing adolescents’ prevention skills.  

Post-intervention and follow-up, the level of behavior remained moderate. 

This could be related to the program’s short duration. Therefore, it did not notice the 

change clearly. If the program is extended for 6 months, there will be a noticeable 

change in behavioral coping strategies. Moreover, sharing personal experiences with 

others provides students with a real-life example of how to cope the problem. This 

method of teaching would help students in retaining information for a longer period 

and also enable students comprehend how to apply what they have learned in class to 

real-world problems. This program is consistent with previous studies, the results 

found that students had significant increases in behavioral skills after they received 

the program (Garaigordobil M. & Martínez V., 2015; Kerry et al., 2020). The study of 

Machackova et al., 2013 among students in Czech Republic found that the survivors 

of cyberbullying were active in using various methods for coping with the problem 

(Machackova et al., 2013).  
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5.1.7 The effects of blended learning program on cyber sexual harassment 

For cyber sexual harassment, at baseline found no significant difference 

between the control and intervention groups. Students who participated in the blended 

learning program reported significantly decreased cyber sexual harassment 

experiences than the control group. After intervention and follow-up, the average 

score of cyber sexual harassment dropped from baseline, with a significant difference 

between the intervention and control groups and time of assessments. Moreover, the 

follow-up test revealed that cyber sexual harassment had been retained more 

consistently through week 20 in the intervention group. At three time periods, the 

level of cyber sexual harassment experiences was moderate, although some students 

reduced their experiences to low, particularly in unwanted sexual attention. If the 

program was run over a long period of time, the difference would be obvious. 

However, the findings demonstrated the effectiveness of blended learning program in 

reducing cyber sexual harassment among female high school students.  

Furthermore, the level of cyber sexual harassment experienced maintained 

through the week 20 follow-up. This study's findings can be explained in a variety of 

perspectives. It is feasible to assume that program components such as cooperative 

activity, psychological support, and coping methods for cybervictimization enhanced 

the program's effectiveness. Students in this context listen to and encourage one 

another in tough situations. Therefore, the findings found that the intervention 

program had an effect to reduce cyber victimization levels among students. This study 

has consistent results with previous studies on cyberbullying prevention (Gradinger et 

al., 2016; Yüksel K. & Çekiç A., 2019). 

5.2 Strengths and weaknesses 

The strength of the present study was a high response rate. No student dropout 

during the study. Second, there was a good relationship between research team and 

female high school students. This could be due to the age of the research assistants did 

not differ from the female participants. Students felt comfortable discussing and 

participating in activities, as well as expressing their opinions or thoughts to peers and 

the research team. Therefore, this research smoothly encouraged students to adhere to 

the program until the end of the study. 
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The weaknesses of the study, the questionnaire answered by self-reporting 

which is easily tended to emerge bias such as recall bias, social desirability bias, and 

response fatigue bias. The quantitative method provides what and to what extent, but 

it commonly fails to explain how and why. Only a questionnaire cannot fully describe 

participants’ emotional responses or feelings. The power of the study may be reduced 

because the sample size is small and only students in grade 10 were recruited. 

Furthermore, purposive sampling is a form of non-probability sampling in which 

researchers choose representatives of the population based on their own judgment. 

This technique is prone to researcher bias since researchers select participants and 

units of measurement according to their personal preferences. 

5.3 Conclusion 

This study used a quasi-experimental research design aims to assess the 

effectiveness of blended learning program for cyber sexual harassment prevention 

among female high school students in Bangkok, Thailand. Purposive sampling was 

used to select two high schools. Simple random sampling was used to randomly 

schools into the intervention and control groups. Students in grade 10 were 

purposively selected and used simple random sampling to select the 112 students in 

each group. The intervention group received blended learning program, while the 

control group did not receive any program.  

Both intervention and control groups (112 student, 56 students per each high 

school) were conducted the self-administered questionnaire for 3 times at baseline, 

week 12, and week 20 follow up from 17th May to 4th October 2021. All 112 

participants who enrolled at baseline were eligible to complete for week 12 and 

follow up at week 20. The blended learning program consist of 12 activities. The 

intervention was implemented based on theory of planned behavior and empowerment 

theory. Classroom activities would take 90 minutes in every Monday. For Facebook 

group, it was created in the private group (closed group). The privacy and information 

of students were protected. 

The results of the present study showed that female high school students had 

similar characteristics at baseline. After they received blended learning program, they 

have improved knowledge, attitude, intention to cope with cyber sexual harassment, 
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and behavioral coping strategies with significant differences between control and 

intervention groups depending on time at week 12 and week 20. Furthermore, blended 

learning program also decreased cyber sexual harassment experiences in students by 

showing the significant differences between control and intervention groups 

depending on time at week 12 and week 20.    

5.4 Recommendations 

Programmatic recommendations 

Blended learning program should be implemented in other high schools in 

Bangkok, as well as in other cities with different populations. The program should be 

designed to increase high school students’ knowledge, attitude, intention, and 

behavior in order to prevent cyber sexual harassment. A cross-check of self-report 

information with the same information in peer evaluation and research team 

observation would have considerably boosted the outcome's validity.  

Moreover, to prevent cyber sexual harassment, all academic institutions 

should implement an online harassment protocol and prevention plan. Integrating 

cyber sexual harassment prevention program into the curriculum for students as a 

school policy is also recommended. 

Recommendations for further research 

Further research should include a longer follow-up period (at 6 and 12 

months) to develop a better understanding of intervention effects, adherence, 

sustainability, or long-term maintenance of the program’s positive outcomes. The 

randomized controlled trial (RCT) should be implemented for generalizable results 

and reducing any bias. 

Schools are also responsible for teaching students how to use digital media 

properly and securely. This includes instructing students on how to recognize, 

respond to, and avoid cyber sexual harassment. Making the school a safe and friendly 

environment to learn, integrating cyber sexual harassment courses into the curriculum, 

and campaigning for a school online citizenship program are all important steps in 

protecting adolescents from cyber sexual harassment. 

A protocol for the handling and reporting of online sexual harassment in 

schools, including standard operating guidelines for dealing with complaints, 
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outlining step-by-step processes for reporting incidents of online sexual harassment 

and how schools will react to reports of a problem, should be implemented. The 

school policy should ensure that all students, both inside and outside the classroom, 

have a safe, caring, and pleasant environment. 

Mixed methods research including in-depth interviews should be undertaken 

to understand more about cyber sexual harassment and survivors’ feelings. 

Furthermore, larger sample sizes or more students should be included in the future 

program. 
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APPENDIX 

 

Checklist for screening students 

 

No………. 

Inclusion criteria 

1. Do you have smart phone and Facebook account? 

(    ) Yes 

(    )  No 

2. Can you use Facebook’s features by yourself? 

(    ) Yes 

(    )  No 

3. Have you ever had experienced of cyber sexual harassment in the last 6 

months?  

(    ) Yes  

  (    )  No 

If students answered yes to all questions, they would include to the study. 

Exclusion criteria 

1. Do you have any mental and physical health problems? 

(    ) Yes 

(    )  No 

2. Have you been diagnosed with learning disorder? 

(    ) Yes 

(    )  No 

If students answered no to all questions, they would include to the study. 
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แบบคัดกรองนักเรียนเข้าร่วมวิจัย 

 

เลขที.่........................ 

เกณฑก์ารคดัเข้า 

1. ท่านมีสมารท์โฟนและบญัชเีฟซบุค๊หรือไม่ 

(     ) มี 

(     ) ไม่มี 

2. ท่านสามารถใชฟี้เจอรต์่าง ๆ บนเฟซบุ๊คไดด้ว้ยตนเอง 

(     ) ใช ่

(     ) ไม่ใช ่

3. ท่านเคยมีประสบการณ ์การถกูคกุคามทางเพศบนโลกออนไลน ์ในช่วง 6 เดือนที่ผ่านมาหรือไม ่

(     ) เคย 

(     ) ไม่เคย 

เกณฑก์ารคดัออก 

1. ท่านมีปัญหาทางสขุภาพจิตและสขุภาพกายหรือไม่ 

(     ) มี 

(     ) ไม่มี 

2. ท่านเคยไดร้บัการวินิจฉยัว่ามีความผิดปกติดา้นการเรียนรูห้รือไม่ 

(     ) เคย 

(     ) ไม่เคย 
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(Questionnaires in English Version) 

Effectiveness of blended learning program for cyber sexual harassment 

prevention among female high school students in Bangkok, Thailand  

 Instruction: This questionnaire is designed to determine the effectiveness of 

blended learning program for cyber sexual harassment prevention among female high 

school students in Bangkok, Thailand. Data collected from this study will be used to 

plan, to solve problems, to offer guidance, and to prevent cyber sexual harassment. 

Your kind cooperation is requested in completing the questionnaire. Please answer all 

the following 7 parts. 

 Part 1: Socio-demographic characteristics (12 items) 

 Part 2: Internet usage (6 items) 

 Part 3: Knowledge of cyber sexual harassment (10 items) 

 Part 4: Attitudes toward cyber sexual harassment prevention (12 items) 

 Part 5: Intention to cope with cyber sexual harassment (12 items) 

 Part 6: Behavioral coping strategies (12 items) 

 Part 7: Cyber sexual harassment (15 items) 

  

1. Please complete every item of the questionnaire as fully as possible. The 

time needed for questionnaire completion is about 30 minutes. 

2. Data collected from this questionnaire will be treated as confidential in any 

future presentation, the information will be revealed in summary format 

only. 
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Part 1: Socio-demographic characteristics 

1. Age…………………………. years   

2. GPA level 

     1) Less than or equal 2.00    2) 2.01 - 3.00   

3) 3.01 - 4.00 

3. How do you define your sexual orientation? 

1) Heterosexual (attraction towards the opposite sex)    

2) Homosexual (attraction towards the same sex) 

3) Bisexual (attraction towards both sex) 

4) Other, please specify………………. 

4. What is your relationship status? 

1) Single (no boyfriend or girlfriend)       

2) Committed dating relationship 

3) Uncertain dating relationship    

4) Other, please specify………… 

5. Who do you live with? 

      1) Stay with parent      

2) Stay with father or mother 

      3) Stay with relative or guardian    

4) Other, please specify………… 

6. What is your family income per month? 

     1) Less than or equal 10,000 Baht  2) 10,001 – 20,000 Baht 

     3) 20,001 – 30,000 Baht   4) 30,001 – 40,000 Baht 

     5) More than 40,001 Baht 

7. What are your parents’ marital status? 

      1) Married/ Living together     

2) Separated (not divorced) 

      3) Divorced/ Widowed     

4) Other, please specify………… 

8. What is your father’s education status? 

1) Primary school level     
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2) Secondary school level 

3) College  

4) Bachelor’s degree    

5) Higher than bachelor’s degree     

9. What is your mother’s education status? 

1) Primary school level     

2) Secondary school level 

3) College  

4) Bachelor’s degree    

5) Higher than bachelor’s degree    

10. How many numbers of your close friend? 

1) None     2) One 

3) Two      4) Three or more 

11. Do you drink alcohol? 

       1) Yes      2) No 

12. Do you smoke? 

1) Yes      2) No 
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Part 2: Internet usage 

1. How many hours you spend time using internet per day? 

1) Less than 2 hours    2) About 2-3 hours 

3) About 4-5 hours    4) About 6-7 hours 

5) More than 7 hours 

2. What is the social networking site you often use? 

1) Facebook     2) LINE 

3) Twitter     4) Instagram 

5) YouTube     6) Other, please specify…… 

3. Which of the device as following do you often use to access the internet?  

1) Smart phone    2) Tablet   

3) Notebook or personal computer   4) Other, please specify…… 

4. What is your main purpose to use internet? 

1) For chatting , talking or communication   

2) For working or surfing around 

3) For online entertainment      

4) Other, please specify………… 

5. When is the time you often use internet? 

1) 06.00 – 09.00     2) 09.01 – 12.00  

3) 12.01 – 15.00    4) 15.01 – 18.00 

5) 18.01 – 21.00    6) After 21.00 

6. How often do your parents or caregivers check what you do online? 

1) Never     2) Hardly 

3) Sometimes     4) Often  
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Part 3: Knowledge of cyber sexual harassment 

Please read the following statement and mark () in the table that you think is 

correct answer. 

Statements Yes No 

1. Cyber sexual harassment encompasses a range of 

unwelcome, unwanted sexual behaviors that are addressed to 

or shared about an individual through digital communication 

channels. 

  

2. Cyber sexual harassment has social implications as a form 

of gender discrimination and power imbalance. 

  

3. Cyber sexual harassment and face to face sexual 

harassment are similar characteristics and can be occurred at 

the same time. 

  

4. The perpetrator cannot be an anonymous person in online.   

5. Victim blaming is a devaluing act that occurs when the 

victim of cyber sexual harassment is held responsible in 

whole or in part for the situations that have been committed 

against them. 

  

6. Cyber sexual harassment can take place on Facebook, 

twitter, and other social media. 

  

7. Using the internet for a long time is not the cause of cyber 

sexual harassment. 

  

8. Gender identity or sexual orientation are the factors to 

influencing to cyber sexual harassment. 

  

9. Facebook do not have the button to report the case of 

harassment.  

  

10. Cyber sexual harassment can cause depression, anxiety, 

and suicidal ideation to the victims. 

  

represents false statements: 4,7,9 
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Part 4: Attitudes toward cyber sexual harassment prevention 

Please read the following statement and mark () in the table that mostly 

reflects your feeling or opinions. 

Statements Strongly 

agree 

Agree Neutral Disagree Strongly 

Disagree 

1. You should develop 

coping skills since cyber 

sexual harassment is a 

serious mental health 

problem. 

     

2. Seeking guidance from a 

trusted person can help you 

deal with the problem. 

     

3. Using privacy tools and 

settings to prevent cyber 

sexual harassment is useless. 

     

4. The strategies to promote 

an equality between males 

and females may help to 

decrease the cyber sexual 

harassment. 

     

5. Logging out of any 

accounts when using public 

devices can help you to 

avoid cyber sexual 

harassment. 

     

6. The victims should 

revenge and do the similar 

thing to the perpetrators. 

     

represents negative statements: 3,6,7,9,12 
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Part 4: Attitudes toward cyber sexual harassment prevention (continue) 

Please read the following statement and mark () in the table that mostly 

reflects your feeling or opinions. 

 

Statements Strongly 

agree 

Agree Neutral Disagree Strongly 

Disagree 

7. Ignoring the situation, 

make you are permanently 

stay safe from the cyber 

sexual harassment. 

     

8. You should report sexual 

harassment content to app or 

social media sites and get it 

deleted. 

     

9. It is not okay to be 

involved or helped other 

victims. 

     

10. Using a protective, 

restoring, and empowering 

approaches can help you to 

promote mental well-being. 

     

11. Parents or teachers can 

support you in solving the 

problem. 

     

12. When you are being 

sexually harassed, should 

keep quiet and stay silent. 

     

represents negative statements: 3,6,7,9,12 
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Part 5: Intention to cope with cyber sexual harassment  

       Please read the following statement and mark () in the table that mostly reflects 

your intention. 

Statements Highest High Moderate Low Lowest 

1. You intend to change your 

settings so that the perpetrator 

could not contact you anymore. 

     

2. You intend to report the 

situation to the online 

administrator. 

     

3. You intend to delete or block 

the perpetrator from your 

contact. 

     

4. You intend to search for 

advice on the internet. 

     

5. You intend to ignore or do 

not pay attention to the 

situation. 

     

6. You intend to avoid the 

online platform where the 

situation happened. 

     

7. You intend to avoid the 

perpetrator in the real life. 

     

8. You intend to seek support or 

help from someone. 

     

9.You intend to talk or 

negotiate with the perpetrator to 

stop. 

     

10. You intend to focus on 

something else to avoid 

thinking about the problem. 
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Part 5: Intention to cope with cyber sexual harassment (continue) 

       Please read the following statement and mark () in the table that mostly reflects 

your intention. 

Statements Highest High Moderate Low Lowest 

11. You intend to think that 

whoever is doing cyber sexual 

harassment to you is not worth 

your time. 

     

12. You intend to support 

someone who have similar 

experiences. 
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Part 6: Behavioral coping strategies 

       Please read the following statement and mark () in the table that mostly reflects 

your intention. 

“never” means students do not practiced, “sometimes” means students 

practiced for 1-2 times, “always” means students practiced for 3 or more times in the 

past 6 months. 

Statements Always Sometimes Never 

1. You deleted your profile on platforms where the 

cyber sexual harassment occurred. 

   

2. You stopped visiting the platforms where cyber 

sexual harassment happened. 

   

3. You changed your settings, so the perpetrator 

could not contact you. 

   

4. You changed your phone number, email, or 

profile when facing with cyber sexual harassment. 

   

5. You reported the situation to administrator.    

6. You deleted the perpetrator from your contacts.    

7. You decided to ignore the situation and focus on 

something else. 

   

8. You started avoiding the perpetrator in real life.    

9.You told someone about the problem.    

10. You was seeking for help from someone you 

trusted. 

   

11. You tried to talk with the perpetrators to 

persuade them to stop. 

   

12. You tried to support someone who have similar 

experiences. 
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Part 7: Cyber sexual harassment 

       Please read the following statement and mark () in the table that mostly reflects 

your experience. 

 How often have you experienced of cyber sexual harassment in the past 6 

months?  

“never” means students do not experienced, “sometimes” means students 

experienced for 1-2 times, “frequently” means students experienced for 3-5 times, and 

“always” means students experienced for 6 times or more. 

Statements Always  Frequently Sometimes Never 

1. Be received sexual stories or 

offensive jokes. 

    

2. Made unwanted attempts to draw 

you into a discussion of personal or 

sexual matters. 

    

3. Made crude and offensive sexual 

remarks, either publicly (e.g., 

sharing to public), or to you 

privately. 

    

4. Displayed, or distributed sexist or 

suggestive materials (e.g., pictures, 

or pornography). 

    

5. Made offensive sexist remarks 

(e.g., suggesting that females are not 

suited for this activities). 

    

6. Attempted to establish a romantic 

relationship with you despite your 

efforts to discourage or deny this 

person. 

    

7. Put you down because of your 

sex. 
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Part 7: Cyber sexual harassment (continue) 

       Please read the following statement and mark () in the table that mostly reflects 

your experience. 

Statements Always  Frequently Sometimes Never 

8. Has continued to ask you for a 

date, drinks, dinner, etc., even 

though you have said “no”. 

    

9. Made you feel subtly bribed with 

some sort of reward or special 

treatment to engage in sexual 

behavior. 

    

10. Made you feel subtly threatened 

with some sort of retaliation via 

online for not doing sexual relations. 

    

11. Implied better treatment if you 

were conducted sexual relations. 

    

12. Made it necessary for you to 

respond positively to sexual or social 

invitations in order to be well-

treated. 

    

13. Made you afraid that you would 

be treated poorly if you did not 

cooperate sexually. 

    

14. Called you tomboy, lesbian, or 

others. 

    

15. Threatened you through the 

internet to maintain sexual 

relationships in offline. 
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แบบสอบถาม 

ประสิทธิผลของโปรแกรมการเรียนรู้แบบผสมผสานเพื่อป้องกันการคกุคามทางเพศบนโลกออนไลน ์

ของนักเรียนหญิง ระดับมัธยมศึกษาตอนปลาย กรุงเทพมหานคร ประเทศไทย 

ค าชีแ้จง แบบสอบถามนีจ้ดัท าขึน้เพื่อวิเคราะหป์ระสิทธิผลของโปรแกรมการเรียนรูแ้บบผสมผสานเพื่อ

ป้องกันการคุกคามทางเพศบนโลกออนไลน์ ของนักเรียนหญิงระดับมัธยมศึกษาตอนปลาย กรุงเทพมหานคร 

ประเทศไทย โดยขอ้มลูที่ไดจ้ากการศึกษาจะน าไปใชส้ าหรบัการวางแผน แกไ้ขปัญหา ใหค้  าแนะน า และป้องกัน

การคุกคามทางเพศบนโลกออนไลน์ จึงใคร่ขอความร่วมมือจากท่านในการตอบแบบสอบถามฉบับนี ้โดย

แบบสอบถามประกอบดว้ย 7 ส่วน ดงันี ้ 

 ส่วนท่ี 1: ลกัษณะทางประชากรและสงัคม (12 ขอ้) 

 ส่วนท่ี 2: การใชอ้ินเตอรเ์น็ต (6 ขอ้) 

 ส่วนท่ี 3 : ความรูเ้ก่ียวกบัการคกุคามทางเพศบนโลกออนไลน ์(10 ขอ้) 

 ส่วนท่ี 4: ทศันคติต่อการป้องกนัการคกุคามทางเพศบนโลกออนไลน ์(12 ขอ้) 

 ส่วนท่ี 5: ความตัง้ใจในการรบัมือการคกุคามทางเพศบนโลกออนไลน ์(12 ขอ้) 

 ส่วนท่ี 6: กลยทุธท์างพฤติกรรมในการรบัมือ (12 items) 

 ส่วนท่ี 7: การคกุคามทางเพศบนโลกออนไลน ์(15 items) 

  

1. ขอความร่วมมือในการตอบแบบสอบถามใหไ้ดข้อ้มลูครบถว้นและใหต้อบทกุขอ้ โดยจะใชเ้วลาใน

การท าขอ้สอบประมาณ 30 นาที 

2. ขอ้มลูที่ไดจ้ากแบบสอบถามนีจ้ะเก็บเป็นความลบัและน าเสนอในภาพรวมเท่านัน้ 
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ส่วนที ่1: ลกัษณะทางประชากรและสังคม 

1. อาย…ุ………………………. ปี 

2. เกรดเฉล่ียสะสมปัจจบุนัของท่าน 

     1) นอ้ยกว่าหรือเท่ากบั 2.00    2) 2.01 - 3.00   

 3) 3.01 - 4.00 

3. รสนิยมทางเพศของท่านคือขอ้ใด 

1) รกัตา่งเพศ (สนใจเพศตรงขา้ม)    

2) รกัเพศเดียวกนั (สนใจเพศเดยีวกนั) 

3) รกัสองเพศ (สนใจทัง้เพศชายและเพศหญิง) 

4) อื่น ๆ โปรดระบ…ุ……………. 

4. สถานะความสมัพนัธ ์

 1) โสด (ไม่มีแฟน)     2) มีแฟน 

3) มีคนคยุ แต่ไมใ่ช่แฟน    4) อื่น ๆ โปรดระบ…ุ………… 

5. การพกัอาศยัของท่านในปัจจบุนั 

      1) อยู่กบับิดาและมารดา    2) อยู่กบับิดาหรือมารดา 

      3) อยู่กบัญาติหรือผูอ้ปุการะ    4) อื่น ๆ โปรดระบ…ุ………… 

6. รายไดข้องครอบครวัเฉล่ียต่อเดือน 

     1) นอ้ยกว่าหรือเท่ากบั 10,000 บาท   2) 10,001 – 20,000 บาท 

     3) 20,001 – 30,000 บาท    4) 30,001 – 40,000 บาท 

     5) มากกว่า 40,001 บาท 

7. สถานภาพสมรสของบิดามารดา 

      1) แตง่งานอยู่ดว้ยกนั    2) แยกกนัอยู่ (ไม่ไดห้ย่า) 

      3) หยา่รา้งหรือหมา้ย    4) อื่น ๆ โปรดระบ…ุ………… 

8. ระดบัการศกึษาของบดิา 

1) ประถมศกึษา     2) มธัยมศกึษา 

3) อนปุรญิญา     4) ปรญิญาตรี  

5) สงูกว่าปรญิญาตรี          

9. ระดบัการศกึษาของมารดา 

1) ประถมศกึษา     2) มธัยมศกึษา 
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3) อนปุรญิญา     4) ปรญิญาตรี  

5) สงูกว่าปรญิญาตรี      

10. จ านวนเพื่อนสนิทของทา่น  

1) ไม่มเีลย     2) 1 คน 

3) 2 คน      4) 3 คน หรือมากกว่า 

11. ปัจจบุนัท่านดืม่เครื่องดืม่แอลกฮอลห์รือไม่ 

       1) ดื่ม      2) ไม่ดื่ม  

       12. ท่านสบูบหุร่ีหรือไม่  

1) สบู      2) ไม่สบู 
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ส่วนที ่2: การใชอ้ินเตอรเ์น็ต 

1. จ านวนชั่วโมงที่ท่านใชอ้ินเตอรเ์น็ตต่อวนั 

1) นอ้ยกว่า 2 ชั่วโมง    2) ประมาณ 2-3 ชั่วโมง 

3) ประมาณ 4-5 ชั่วโมง    4) ประมาณ 6-7 ชั่วโมง 

5) มากกว่า 7 ชั่วโมง 

2. ท่านใชส่ื้อออนไลนป์ระเภทใดบ่อยที่สดุ 

1) เฟชบุ๊ค (Facebook)    2) ไลน ์(LINE) 

3) ทวติเตอร ์(Twitter)    4) อินสตาแกรม (Instagram) 

5) ยทูปู (YouTube)    6) อื่น ๆ โปรดระบ…ุ……… 

3. อปุกรณป์ระเภทใดที่ทา่นใชเ้ขา้อินเตอรเ์น็ตมากที่สดุ    

1) สมารท์โฟน     2) แท็ปเล็ต    

3) คอมพวิเตอรแ์บบพกพาหรือแบบตัง้โต๊ะ   4) อื่น ๆ โปรดระบ…ุ……… 

4. วตัถปุระสงคห์ลกัในการใชอ้ินเตอรเ์น็ตของทา่นคือขอ้ใด 

1) เพื่อส่งขอ้ความ พดูคยุหรือตดิต่อสื่อสาร  2) เพื่อท างานหรือคน้ควา้หาขอ้มลู 

3) เพื่อความบนัเทงิ    4) อื่น ๆ โปรดระบ…ุ……… 

5. ช่วงเวลาใดที่ท่านมกีารใชอ้ินเตอรเ์น็ตบ่อยที่สดุ 

1) 06.00 – 09.00 น.    2) 09.01 – 12.00 น. 

3) 12.01 – 15.00 น.    4) 15.01 – 18.00 น. 

5) 18.01 – 21.00 น.    6) หลงั 21.00 น.  

6. บิดามารดาหรือผูป้กครองของท่าน มีการตรวจสอบการใชอ้ินเตอรเ์น็ตของทา่นบ่อยหรือไม่ 

1) ไม่เคยเลย     2) แทบจะไมเ่คยเลย 

3) บางครัง้     4) บ่อยครัง้ 
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ส่วนที ่3 : ความรู้เกี่ยวกับการคุกคามทางเพศบนโลกออนไลน ์

กรุณาอ่านข้อความและตอบค าถามโดยใส่เครื่องหมาย  () ลงในช่องที่ท่านคิดว่าเป็นข้อความที่

ถกูตอ้ง 

ข้อความ ถูก ผิด 

1. การคุกคามทางเพศบนโลกออนไลน ์คือ การกระท าหรือพฤติกรรมทางเพศที่ไม่พึง

ปรารถนา และ ไม่ตอ้งการ โดยการคุกคามทางเพศดังกล่าวอยู่ในรูปแบบของการ

เกิดขึน้ผ่านช่องทางบนโลกออนไลน ์

  

2. การคุกคามทางเพศบนโลกออนไลน ์เป็นบรบิททางสงัคมของความสมัพนัธท์ี่เลือก

ปฏิบตัิและอ านาจที่ไม่เท่าเทียมกนัทางเพศ 

  

3. การคุกคามทางเพศบนโลกออนไลนก์บัการคกุคามทางเพศที่เกิดขึน้จรงิ มีลกัษณะ

คลา้ยคลงึกนั สามารถเกิดขึน้พรอ้มกนัได ้

  

4. ผูค้กุคามไม่สามารถปกปิดตวัตนที่แทจ้รงิไดบ้นโลกออนไลน ์   

5. การกล่าวโทษเหยื่อ หมายถึง การกระท าที่ลดคุณค่าของเหยื่อจากการถูกคุกคาม

ทางเพศบนโลกออนไลน์ เมื่อเหยื่อนั้นเป็นผู้รับผิดชอบทั้งหมดหรือบางส่วนต่อ

เหตกุารณท์ี่เกิดขึน้ 

  

6. การคุกคามทางเพศบนโลกออนไลน ์สามารถเกิดขึน้ไดบ้นเฟซบุ๊ค ทวิตเตอร ์และ

โซเชียลมีเดียต่าง ๆ 

  

7. การใชอ้ินเตอรเ์น็ตเป็นระยะเวลานาน ไม่ใช่สาเหตุของการเกิดการคุกคามทางเพศ

บนโลกออนไลน ์

  

8. อตัลกัษณท์างเพศ หรือ รสนิยมทางเพศ เป็นปัจจยัที่ท  าใหเ้กิดการคุกคามทางเพศ

ได ้

  

9. เฟซบุ๊คไม่มีปุ่ มกดรายงานการคกุคามบนโลกออนไลน ์   

10. การคุกคามทางเพศบนโลกออนไลน ์เป็นสาเหตุของโรคซึมเศรา้ ความวิตกกังวล 

และความคิดอยากฆ่าตวัตาย 
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ส่วนที่ 4: ทัศนคติตอ่การป้องกันการคุกคามทางเพศบนโลกออนไลน ์

กรุณาอ่านขอ้ความและตอบค าถามโดยใส่เครื่องหมาย () ลงในช่องที่ท่านรูส้กึมากที่สดุ 

ข้อความ เหน็ดว้ย

อย่างย่ิง 

เหน็ดว้ย ไม่แน่ใจ ไม่เหน็

ด้วย 

ไม่เหน็

ด้วย

อย่างย่ิง 

1. ท่านควรพัฒนาทักษะการรบัมือกับ

ปัญหา เนื่องจากการคุกคามทางเพศ

บนโลกออนไลน์ เป็นปัญหาส าคัญที่

ส่งผลต่อจิตใจของท่าน 

     

2. การขอค าแนะน าจากคนที่ท่านไวใ้จ 

สามารถช่วยใหท้่านจดัการกบัปัญหาได ้

     

3. การใชเ้ครื่องมือและการตัง้ค่าความ

เป็นส่วนตัวเพื่อป้องกันการคุกคามทาง

เพศบนโลกออนไลนน์ัน้ไม่เกิดประโยชน ์

     

4. การส่ งเส ริมความ เท่ า เที ยมกั น

ระหว่างเพศชายและเพศหญิง อาจช่วย

ลดการคกุคามทางเพศบนโลกออนไลน ์

     

5. การลงชื่ อออกจากบัญ ชี เมื่ อ ใช้

อปุกรณส์าธารณะ สามารถช่วยใหท้่าน

หลีกเล่ียงการคุกคามทางเพศบนโลก

ออนไลนไ์ด ้

     

6. ผู้ถูกคุกคามควรจะแก้แค้น  และ

กระท าส่ิงที่เหมือนกนัคืน 

     

7. การไม่สนใจในสถานการณ์ที่เกิดขึน้ 

ท าใหท้่านปลอดภัยจากการถูกคุกคาม

บนโลกออนไลนถ์าวร 

     

8. ท่านควรรายงานเนือ้หาการคุกคาม

ทางเพศกับแอปหรือโซเชียลมีเดียนัน้ ๆ 

เพื่อลบเนือ้หาออก 
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      ส่วนที่ 4: ทัศนคติตอ่การป้องกนัการคุกคามทางเพศบนโลกออนไลน ์(ต่อ) 

กรุณาอ่านขอ้ความและตอบค าถามโดยใส่เครื่องหมาย () ลงในช่องที่ท่านรูส้กึมากที่สดุ 

ข้อความ เหน็ดว้ย

อย่างย่ิง 

เหน็ดว้ย ไม่แน่ใจ ไม่เหน็

ด้วย 

ไม่เหน็

ด้วย

อย่างย่ิง 

9. เป็ น เรื่ อ ง ไม่ สม ค ว รที่ จ ะ เข้ า ไป

เก่ียวขอ้ง หรือใหค้วามช่วยเหลือผูท้ี่ตก

เป็นเหยื่อคนอื่น ๆ 

     

10. วิธีการป้องกัน การฟ้ืนฟู และการ

เสรมิพลงั ช่วยส่งเสรมิใหท้่านมีสขุภาวะ

ทางจิตที่ดีขึน้ 

     

11. พ่อแม่หรือครูสามารถช่วยเหลือ

ท่านในการแกไ้ขปัญหาได ้

     

12. เมื่อท่านถูกคุกคามทางเพศ ท่าน

ควรจะเงียบ และไม่พดูอะไร 
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ส่วนที ่5: ความตั้งใจในการรับมือการคกุคามทางเพศบนโลกออนไลน ์

กรุณาอ่านขอ้ความและตอบค าถามโดยใส่เครื่องหมาย () ลงในช่องที่ท่านรูส้กึมากที่สดุ 

ข้อความ เหน็ดว้ย

อย่างย่ิง 
เหน็ดว้ย ไม่แน่ใจ ไม่เหน็

ด้วย 

ไม่เหน็ดว้ย

อย่างย่ิง 

1. ท่านตั้งใจจะเปล่ียนการตั้งค่า เพื่อผู้

คกุคามจะไดไ้ม่สามารถติดต่อท่านไดอ้ีก 

     

2. ท่านตั้งใจจะรายงานสถานการณ์ กับ

ผูด้แูลระบบ 

     

3. ท่านตั้งใจจะลบหรือบล็อกผู้คุกคาม 

ออกจากผูต้ิดต่อของท่าน 

     

4. ท่ า น ตั้ ง ใ จ จ ะ ห า ค า แ น ะ น า บ น

อินเตอรเ์น็ต  

     

5. ท่านตั้งใจจะเพิกเฉย หรือไม่สนใจ ต่อ

สถานการณท์ี่เกิดขึน้ 

     

6. ท่านตัง้ใจจะหลีกเล่ียงระบบออนไลน์ที่

ท  าใหเ้กิดเหตกุารณน์ี ้ 

     

7. ท่านตัง้ใจจะหลีกเล่ียงผูคุ้กคาม ในชีวิต

จรงิ 

     

8. ท่ า น ตั้ ง ใ จ จ ะห าผู้ ส นั บ สนุ น ห รื อ

ช่วยเหลือ 

     

9. ท่านตัง้ใจจะพูดหรือเจรจากับผูคุ้กคาม

ใหห้ยดุพฤติกรรมเหล่านี ้

     

10. ท่านตั้งใจจะจดจ่อกับส่ิงอื่นๆ เพื่อไม่

คิดถึงปัญหา 

     

11. ท่านตัง้ใจจะคิดว่าผูก้ระท าการคุกคาม

ทางเพศต่อท่าน ไม่มีค่าที่จะเสียเวลาดว้ย 

     

12. ท่านตัง้ใจที่จะช่วยเหลือใครบางคนที่มี

ประสบการณเ์ช่นเดียวกบัท่าน 
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ส่วนที ่6: กลยุทธท์างพฤตกิรรมในการรับมือ 

กรุณาอ่านขอ้ความและตอบค าถามโดยใส่เครื่องหมาย () ลงในช่องที่ท่านรูส้กึมากที่สดุ 

“ไม่เคย” หมายถึง ไม่เคยท าเลย, “บางครัง้” หมายถึง ปฏิบตัิ 1-2 ครัง้, “สม ่าเสมอ” หมายถึง ปฏิบตัิ 3 

ครัง้หรือมากกว่านัน้ ในช่วง 6 เดือนที่ผ่านมา 

ข้อความ สม ่าเสมอ บางคร้ัง ไม่เคย 

1. ท่านลบโปรไฟลห์รือลบแพลตฟอรม์ออนไลนท์ี่ท  าใหเ้กิดการคุกคาม

ทางเพศ 

   

2. ท่านหยดุเขา้แพลตฟอรม์ออนไลนท์ี่ท  าใหเ้กิดการคกุคามทางเพศ    

3. ท่านเปล่ียนการตัง้ค่า เพื่อที่ผูค้กุคามจะไดไ้ม่สามารถติดต่อท่านไดอ้ีก    

4. ท่านเปล่ียนเบอรโ์ทรศพัท ์อีเมล ์หรือโปรไฟล ์เมื่อตอ้งเผชิญกบัปัญหา

การถกูคกุคามทางเพศบนโลกออนไลน ์

   

5. ท่านรายงานสถานการณก์บัผูด้แูลระบบ    

6. ท่านลบผูค้กุคามออกจากรายชื่อผูต้ิดต่อ    

7. ท่านตดัสินใจไม่สนใจสถานการณท์ี่เกิดขึน้ และจดจ่อกบัส่ิงอื่น ๆ    

8. ท่านเริ่มหลีกเล่ียงผูค้กุคามในชีวิตจรงิ    

9. ท่านพดูคยุกบัใครบางคน เก่ียวกบัปัญหาที่เกิดขึน้     

10. ท่านขอความช่วยเหลือจากคนท่ีท่านไวใ้จ    

11. ท่านพยายามพูดคุยกับผูคุ้กคาม เพื่อชกัจูงใหห้ยุดกระท าพฤติกรรม

เหล่านัน้ 

   

12. ท่านพยายามช่วยเหลือใครบางคนที่มีประสบการณเ์ช่นเดียวกบัท่าน    
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ส่วนที ่7: การคุกคามทางเพศบนโลกออนไลน ์

กรุณาอ่านขอ้ความและตอบค าถามโดยใส่เครื่องหมาย () ลงในช่องที่ตรงตามประสบการณข์อง

ท่าน 

ท่านมีประสบการณเ์ก่ียวขอ้งกบัการคกุคามทางเพศบนโลกออนไลนบ์่อยแค่ไหน ในช่วง 6 เดือนที่ผ่าน

มา  

“ไม่เคย” หมายถึง ไม่เคยมีประสบการณเ์ลย, “บางครัง้” หมายถึง มีประสบการณ ์1-2 ครัง้, “บ่อยครัง้” 

หมายถึง ประสบการณ ์3-5 ครัง้, และ “สม ่าเสมอ” หมายถึง ประสบการณ ์6 ครัง้ หรือมากกว่า 

ข้อความ สม ่าเสมอ บ่อยคร้ัง  บางคร้ัง ไม่เคย 

1. ไดร้บัขอ้ความเรื่องลามก หรือเรื่องตลกทางเพศ     

2. พยายามชวนท่านพูดคุยหรือสนทนาในเรื่องส่วนตัว

หรือเรื่องเพศ 

    

3. พยามยามแสดงความคิดเห็นหรือค าพูดที่ลามก 

หยาบคายต่อท่านทั้งในที่สาธารณะ (เช่น แชรข์อ้ความ

ต่อสาธารณะ) หรือส่งใหส่้วนตวั 

    

4. แสดงภาพ หรือวัตถุที่ส่อไปในเรื่องเพศกับท่าน เช่น 

ภาพโป๊ หรือส่ือลามกต่าง ๆ 

    

5. แสดงความคิดเห็นที่หยาบคายในเรื่องเพศ เช่น พูด

ในทางส่ือว่าเพศหญิงไม่เหมาะที่จะท ากิจกรรมนี ้

    

6. พยายามเชื่อมความสัมพันธ์กับท่าน แม้ว่าท่านจะ

พยายามหลีกเล่ียงหรือปฏิเสธ 

    

7. ดหูมิ่นหรือดถูกูท่าน เพราะเพศที่ท่านเป็น     

8. พยายามตือ้ท่านใหไ้ปเดท ทานอาหารหรือเครื่องดื่ม

ดว้ย ฯลฯ แมว้่าท่านจะพดูว่า “ไม่” 

    

9. พยายามติดสินบนให้รางวัลหรือส่ิงของกับท่าน เพื่อ

แลกกบัการมีเพศสมัพนัธด์ว้ย  

    

10. โตต้อบโดยการข่มขู่คุกคามท่านบนอินเตอรเ์น็ต เมื่อ

ท่านไม่ยินยอมมีเพศสมัพนัธด์ว้ย 

    

11. ยื่ นข้อ เสนอดี  ๆ  ให้  ถ้าท่ านยอมตกลงที่ จะมี

เพศสมัพนัธด์ว้ย 
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ส่วนที ่7: การคุกคามทางเพศบนโลกออนไลน ์(ต่อ) 

กรุณาอ่านขอ้ความและตอบค าถามโดยใส่เครื่องหมาย () ลงในช่องที่ตรงตามประสบการณข์อง

ท่าน 

ข้อความ สม ่าเสมอ บ่อยคร้ัง  บางคร้ัง ไม่เคย 

12. ท าใหท้่านตอบสนองในเรื่องเพศ หรือท าให้ท่านท า

ตามค าเชือ้เชิญต่าง ๆ เพื่อแลกกับการปฏิบัติที่ดี หรือ

ไดร้บัขอ้เสนอพิเศษ 

    

13. ท าใหท้่านรูส้กึกลวัโดยการข่มขู่ต่าง ๆ ถา้หากท่านไม่

ยินยอมในเรื่องเพศ 

    

14. เรียกท่านว่าเป็นทอม เลสเบีย้น หรือชื่ออื่น ๆ     

15. ช่มขู่ท่านทางอินเตอรเ์น็ต เพื่อสรา้งสมัพนัธท์างเพศ

กบัท่านในชีวิตจรงิ 
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กิจกรรมเสริมหลักสูตร 

เนือ้หาการสอน 
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