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CHAPTER |
INTRODUCTION

Instructional quality affects students’ learning and achievement (Ketterlin-

Geller, Baumer, & Lichon, 2015). One of the current approaches to improving

instructional quality is the so-called ‘Teacher Learning Community (TLC) (Wenglinsky,

2000). TLC is a term derived from Professional Learning Community (PLC). So, the

studies about TLC are based on the same principles as PLC studies (Krutka, Carpenter,

& Trust, 2016; Sjoer & Meirink, 2016). TLCs can differ in type from small groups of

teachers of the same level of seniority or same departments, to large communities

across school authorities or from online forums. (Barab, MaKinster, & Scheckler, 2003;

Grossman, Wineburg, & Woolworth, 2001; Horn & Little, 2010; Milbrey W MclLaughlin &

Talbert, 2001; Rosenholtz, 1989). These communities may have different goals such as

learning new contents or ideas, analyzing course content, or analyzing student work

from national or local area data (Milbrey Wallin McLaughlin & Talbert, 2006). Research

on TLC has been conducted extensively in recent years; however, studies that focus

on English teachers learning community specifically is still limited (Graham, 2007).



Previous studies have revealed demonstrable benefits of TLC. For example,

TLC can bridge the gap between teachers’ knowledge and practice. It creates a

platform for teachers to face challenges and address issues from the participants’ own

classroom experiences (Daugbjerg, 2016). Second, it encourages transformative

teaching by facilitating a variety of collaborative viewpoints about classroom practice

from the members of the community (DuFour, Eaker, & DuFour, 2005). Third, TLC can

provide the support and advice to teachers facing difficulties in classroom through the

practical advice offered about effective teaching approaches. In TLC, teacher are

engaged in focused collective inquiry which, in turn, can improve students’

performance (Borko, 2004; Scheerens, 2010; Stoll, Bolam, McMahon, Wallace, &

Thomas, 2006). Lastly, TLC provides a safe environment forum in which teachers can

share their experiences in order to find effective solutions to the issues they are facing

(Daugbjerg, 2016).

The Ministry of Education in Thailand currently emphasizes the importance of

teacher collaboration. The emphasis on the collaborative learning process in TLC



complements education policy in Thailand. At the present time the Education

Administration in Thailand is trying to support English teacher's instructional ability, in

order to facilitate and assist student's learning.

However, Thai teachers continually find themselves facing countless problems

concerning their teaching. No professional support is available to most teachers as

regards gaining knowledge to improve their learning as well as recommendations on

how to follow any new policies. Since 2016, Ministry of Education has aimed for

cooperation in teachers' learning which leads to learners learning development.

Teachers can unravel problems and enhance learners according to learners and

school context. PLC is an innovation that can create a learning community of

teachers, therefore, Ministry of Education announced the policy that every school

should set up the PLC. This is seen as a top-down policy which the ministry specify

what schools should do. On the contrary, this research emerged from the voluntary

of the participants who were English language teachers sharing the same goal to

improve their instructions. This cooperation aimed for the benefits of learners



amongst the scarcity of teaching materials, support from stakeholders and also

experts to give advices.

This study will be an opportunity to investigate how teachers learn in TLC and

will provide insight in to what effect it has on their instructional practices. This in tumn

might be significantly beneficial for future studies about TLC in Thailand.

Research questions

1. How do English teachers learn in Teacher Learning Community in Thailand?

2. How can a Teacher Learning Community affect the instructional practice of

English teachers?

Research objectives

1. Toinvestigate how English teachers learn in a Teacher Learning Community.

2. To investigate how a Teacher Learning Community can affect the

instructional practice of English teachers.



Scope of the study

This study was conducted in one province in Thailand within a period of three

months. The participants were selected purposively based on the criteria that they

had to agree on the key principle of Teachers Learning Community including, sharing

the same mission, vision, values, and goals in supporting student learning and willing

to share experiences and learn from one another. How teachers learned in the TLC

and how the TLC affected their instructional practices were investigated in this study.

Definition of terms

Teacher Learning Community

Teacher Learning Community (TLC) refers to a group of teachers who share the

same mission, vision, values, and goals with a focus on student learning. In TLC, the

teachers volunteer to work and learn together in a collaborative culture. Members of

a TLC are equally important and all work toward the same mission, which is providing

good quality instructional practice to improve their students’ learning. To collaborate

with one another, the teachers engage in discussions in order to give comments on



one another’s instructional practices, share successful teaching experiences, and

collaboratively solve shared classroom problems. In this study, the TLC was

established based on DuFour (2008) which include six principles as follows:

1. Shared mission, vision, values, and goals

TLC members worked interdependently with shared mission, vision, values, and

goals.

2. Collaborative cultures of teachers learning

Participants work together using principles they have established to ensure

collaboration.

3. Collective inquiry into best practice and current reality

In TLC, the participants inquired together into each other’s current instructional

approaches in a quest for best practice.

4. Action orientation: learning by doing

TLC participants committed to transfer ideas into action, not just involve

themselves in talking or planning, but also commit to action, which meant studying



actual classroom teaching.

5. A commitment of continuous improvement

TLC participants engaged in an ongoing cycle of learning to keep improving

their instructional practices.

6. Results orientation

In the process of TLC, evidence of student learning was used to provide the

basis for teacher decision making to improve future practices.

Instructional Practices

Instructional practices refer to the activities conducted by the teacher in the

classroom. In this study, the instructional practices were investigated through

observation field notes, teachers’ reflection journals and lesson plans.

Teacher Learning

Teacher Learning refers to the ways in which teachers construct knowledge

about instructional practices. Instructional practices. In this study teacher learning was

identified by evidence from observation field notes, journal reflections and lesson



plans that showed a change in teacher understanding of instructional activities,

Instructional materials and learners



CHAPTER Il
LITERATURE REVIEW

This chapter presents the review of the literature that provides the basis for

the theoretical framework of this study, the review first present the characteristics and

principles of TLC; second, factors that may affect the TLC quality.

Teacher Learning Community (TLC)

Definition of Professional Learning Community

The term Professional Learning Communities has various definitions. Some

definitions of professional learning community focus on the group members. Hord

(2008) defined PLC as a collaboration of professors (teachers and administrators)

sharing common goals and purposes, gaining new knowledge through collaboration

with one another in order to improve practices. Servage (2008) suggests PLC is a group

of people who meet regularly with the purpose to engage in collaborative curriculum

planning and development. While, (DuFour, DuFour, Eaker, & Karhanek, 2010) gave a

more concrete definition as the ongoing process by which educators seek to achieve



10

better results for their students by collaborations that lead to collective research and

action

Other definitions recognize professional learning community as a process, a

strategy, or a type of school culture. Seashore, Anderson, and Riedel (2003) defined

the term professional learning community as establishing an environment that fosters

long-term collaboration. Feger and Arruda (2008) defined as a strategy for improving

student achievement that the collaborative school culture and students learning are

focused.

According these varying definitions, it appears that professional learning

community is a group of professional, educators, individuals that continually pursue

increasing their effectiveness in the teaching and learning processes in order to improve

instructional benefits for students.

Development of Teacher Learning Community

Teacher learning community describes a collective or collective of teachers

who “continually inquire into their practice and, as a result, discover, create, and
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negotiate new meanings that improve their practice.” (Squires, 2008). The research

on group development indicates that groups constantly progress and regress during

their evolution. (Cissna, 1984; Tuckman, 1965; Tuckman & Jensen, 1977; Worchel &

Coutant, 2001). Mennecke, Hoffer, and Wynne (1992) look at the ways groups develop

and classify them into three types, the first of which is called the progressive model.

This model notes that maturity and performance in a group will increase over time

(Bales, 1970; Tuckman & Jensen, 1977). The second is called the cyclical model which

captures recurring events in a group and how they affect the group’s progress (Mann,

Gibbard, & Hartman, 1967). The third group proposed is non-sequential which refers to

what events occur as a result of external influences which can change the focus of

the group’s goals and activities (Poole, 1983). While each model satisfies differing

developmental methods, there are features common to all three. One of these

features is part of an initial phase where group members experience uncertainty and

become reluctant in group participation and in expressing themselves because of an

overriding wish to fulfill their personal needs. When this happens, the group tends to

shift into a state where group members will need to agree shared goals, as well as
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assume roles in order to achieve these established goals (Moreland & Levine, 1988;

Wheelan, 1994). Moreover, research which looks at teacher learning communities has

identified numerous stages of development, such as becoming familiar with the

material and learning how to work together so that stronger collaboration can be

achieved. The observations collected in Grossman et al. (2001) study two high school

departments’ and their efforts to collaborate, and allowed researchers to identify four

dimensions of group based work. These dimensions are: developing shared values for

working together, fostering commitment to the group as an entity, supporting one

another’s intellectual growth, and cultivating and respecting diversity. In addition to

this, Milbrey Wallin McLaughlin and Talbert (2006) outline a model describing three

stages of community development that take place teachers strive to achieve team

goals. This model also makes a distinction between the cognitive and communal

principles of collaborative group work so that it is practicable. Likewise, Eaker, DuFour,

and DuFour (2002) identified a four-stage model for how groups develop, ranging from

pre-initiation to a sustained sense of community. While these developmental models

seem sound in theory, there remain two potential shortcomings (Verbiest, 2011). One
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of these shortcomings is that the stages which can be identified may not capture just

how complex the development of a group can truly be. The second short coming is

that moving from one stage to the next is not always likely and can happen in different

orders. It is possible that movement from one stage to another may be more difficult

during certain stages, as well as the possibility that the group may at times veer

between stages of evolution. In addition to this, groups of teachers working together

do not always work effectively. This study seeks to look at existing research and

examine how the central features of teacher learning community are formed, as well

as the relationship between these features and how the development of one can

affect the development of another. Attention to these features intends to provide

insight into the difficulties and triumphs of teacher learning communities.

Definition of Teacher Learning Community

Studies have defined what constitutes an effective professional learning

community. However, in relation to this case study, where a specific smaller group of

teachers with various backgrounds, expertise, and experiences collaborate together to
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discuss teaching and learning ideas, learning from these exchanges with a view to

improving the instructional practice in the classroom. Therefore, it is useful to highlight

the key characteristics of Teacher Learning Community.

Teacher Learning Community may be defined as a group of teachers meeting

regularly with the aim of improving their teaching and learning and supporting each

other as a group. In each meeting, an idea or concept, pedagogy or theories are

enabling to be put into practice. (William & Lehey 2009). Moreover, later in his study,

he claims that students taught by an effective teacher can make more progress those

students tight by a poor teacher. Therefore, teacher learning community enables to

support the need for effective teacher development (William, 2010).

Gounder (2014) defines the key characteristics of a TLC is where a group of

teachers come together to discuss an idea or concept, perhaps pedagogy and theory

behind that idea and then some possible activities to enable that idea to be

embedded into practice in the classroom.
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The characteristics of TLC

In the literature, the characteristics of TLC can be linked to the core conceptual

framework proposed in the study of the impact of professional development on

teachers (Desimone, 2009). The content focus of TLC should involve both specific

content knowledge and pedagogical content knowledge related to the curriculum

implemented in the classroom. Active learning which can be defined as a key of TLC

as teachers share ideas and discuss before trying them out in the real classroom and

observing each other. Besides, coherence refers to the teacher learning which consist

with their individual beliefs and existing knowledge. The duration is important as well;

the longer period of TLC process can support the intellectual and pedagogical change

and should include cycle of training, implementation and evaluation. Last but not

least, the collective participation in the TLC has the experiences in teaching. This can

relate to each other’s experiences of the classroom. These factors can influence

teacher’s knowledge and skills and effect change in their attitudes and beliefs.

Many studies have been undertaken on TLCs. However, the principal aim in
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this study is in an attempt to provide good quality instructional practice to improve

students’ learning. It is adopted the six essentials professional learning community

characteristics of DuFour (2012)

Shared mission, vision, values, and goals

TLC participants work interdependently with shared mission, vision, values, and

goals. These are fundamental (Andrews & Lewis, 2007). In particular, there is “an

undeviating focus” on all students’ learning (Hord, 2004) because teachers working in

isolation is seen as potentially reducing teacher efficacy when teachers cannot network

with peers to sustain core values and goals. (Newmann & Wehlage, 1995) . Karen S

Louis, Kruse, and Bryk (1995) suggest joint commitment to core values provides a

framework for “shared, collective, ethical decision making”

A collaborative culture with a focus on learning

To ensure effective collaboration in TLC, the members work with each other

using the protocols that they create as a team. Teachers learn to pass on the benefits

of this process to students. This includes: ‘reflective dialogue’ (Louis et al., 1995),

debate about key educational issues concerning the sustained application of new
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knowledge; ‘derivatizations of practice’, analysis of pedagogy, through collective

feedback. (Karen S Louis et al.,, 1995). observation and case analysis, consensual

planning and curriculum development (Newmann & Wehlage, 1995) seeking new

knowledge (Hord, 2004) ; members’ knowledge constantly converted into shared

knowledge through interaction (Fullan, 2001) ; and applying innovative solutions to

problems, that address pupils’ needs (Hord, 1997). Collective learning is also evident,

through the combined creation of knowledge (Karen Seashore Louis, 1994), whereby

the school learning community holds significant discussions and jointly considers and

disseminated data interpreting it jointly and distributing it among themselves.

Collective inquiry into best practice and current status

In TLC, the participants inquire together into their current instructional

approaches in a search for best practice. This requires staff involvement in

developmental activities that go far beyond perfunctory discussions of possible action

and can have serious repercussions. (Louis et al., 1995) for example, joint review and

open feedback (Hord, 2004). Research demonstrates the strong connection between

collaborative activity and achievement of shared purpose. (Newmann & Wehlage,
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1995). An environment of interdependence is foundational to such collaboration: a

goal of better teaching practices would be considered impossible to implement

without collaboration, linking collective activity and joint experience of success.

Collaboration based on a culture of inquiry can resolve the issue of detachment.

Teachers are more likely to accept new ideas and views and become willing to face

risk (Brandt 2003) and take note of a constantly changing agenda, which effectively

meets the needs of the school and community (Lieberman & Miller, 2001).

Action orientation: Learning by Doing

TLC participants commit to turn ideas into action, not just talking or planning

but doing which means studying teachers teaching in classrooms. Professional learning

communities can motivate teachers to deploy a pedagogy based on a student-oriented

learning approach (Eaker et al., 2002). Developing a “good practice” involves taking

collective responsibility for student growth; openly discussing challenges, using

interactive teaching approaches, and collectively establishing a culture that enhances

student learning.
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Teacher inquiry and knowledge-building cycle
to promote valued student outcomes.

+ what da they already know?
= What scurces of evidence
hawe we used?
= What do they need to learm
and do?

* How do we build on what
they know?

What are our own
learning needs?

* How have we contributed to
existing student outcomes?

* What do we already know that we
can use to promote valued
outcomes?
= wWhat dowe need to learn te do to
promote valued outcomes?

What has been the = What sources of evidence/
impact of our knowledge can we uftilise?
changed actions?

“ How effective has what we
hawve learned and done been
in promoting our students’
learning and well-being#

Design of tasks and
experiences

Teaching actions

Figure 2. 1 Teacher Professional Learning and Development: Best Evidence Synthesis

Iteration Wellington, NewZealand: Ministry of Education (H. Timperley, A. Timperley,

Wilson, Barrar, and Fung,2007)

A commitment to continuous improvement
TLC participants engage in an ongoing cycle of learning to keep improving their
instructional practices. The literature indicates that members of a PLC consistently take
collective responsibility for student learning (King & Newmann, 2001; Karen S Louis et
al., 1995; Karen Seashore Louis & Leithwood, 1998). This collective responsibility helps
to sustain commitment, fosters accountability to peers in those who might be tempted

not to contribute as much as they can to the group thereby strengthening team
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commitment (Newmann & Wehlage, 1995).

Results Orientation

In the process of TLC, evidence of student learning is used to provide the

basis for teacher decision making to improve future practices.

Moreover, Wiliam and Education (2009) points out that all of the teachers in the TLC

are expected to contribute and support each other. He suggested that the chair of

the group is not responsible for being a leader and giving direction. The chair of the

group is for keeping the group focused and on time in order to encourage honest

reflection and discussion.

Therefore, the role of the researcher in this study acts as a participant in the

TLC while also observing the situation of TLC by taking field notes during TLC meetings,

reviewing members’ posts and comments on a social media, and interviewing the

other TLC members at the end of the TLC period.
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Factors influencing the quality of Teacher learning Community

Institutional support

Successful teacher learning communities are most effectively conducted by

teachers but require support from the institutions in which they operate. Sufficient

quality time and facilities, for example, are essential to these communities.

Adjustments to the school schedule might be required to provide obligation-free time

for learning community meetings. Management could, for instance add a few minutes

to the Monday-Thursday school day, so students may go home earlier on Friday in

order that teachers have time dedicated to learning community meetings. Similarly,

administrators can ensure that learning communities have professionally acceptable

rooms in which to meet.

Shared goals

Research shows that the most productive teacher learning communities in the

long term are run from within by group members rather than by someone outside the

community. Rather, these communities develop best organically, motivated by both
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social and professional aspitations. Participants may come from various backgrounds

and settings, but they should commit to shared values such as an interest in creating

similar assignments or reaching similar goals. Furthermore, these learning communities

must involve teachers in tasks and roles that are linked to the classroom.

Time for reflection

Sufficient time for reflection allows teachers to assess current classroom

practices and identify where and how they can deploy more innovation and creativity.

Latent knowledge and instincts can be shaped into a clear plan and commitment for

the next collective task.

Benefits of Teacher Learning Community

There is general agreement that teacher learning communities help to develop

teacher expertise, which in turn leads to more effective student learning (Borko, 2004,

Scheerens, 2010; Stoll et al., 2006). Teacher learning communities focus on real day-

to-day issues in teaching, thereby creating peer group collaboration and long term

commitment (Cochran-Smith & Lytle, 1999; Darling-Hammond & Sykes, 1999).
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Moreover, teacher participation in learning communities can bring about improved

standards of teaching and institutional reform (Darling-Hammond & Sykes, 1999; Little,

2002). Moreover, Goddard, Goddard, and Tschannen-Moran (2007) found evidence that

schools with greater levels of teacher collaboration experience improved performance

from students. However, this model for teacher learning does not concur with

traditional forms of professional development. In both the USA and Europe, for

instance, professional development has usually involves one-day workshops delivered

by professionals who work outside the school environment, or short-term courses

again delivered by those who are not teachers. (Sandholtz & Scribner, 2006; Villegas-

Reimers, 2003; Webster-Wright, 2009). Teachers then offer only minimal levels of

commitment to the learning from such training interventions (Cohen, 1990). This

situation is unlikely to encourage teachers to form a best practice for the benefit of

their students (Wood, 2007). What is required is an approach that motivates teachers

to work collaboratively to establish a teacher learning community that benefits both

members and their students. These learning communities can consist of small groups

of teachers from similar backgrounds or departments, as well as larger groups of
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teachers and across school authorities or in online forums (Barab et al., 2003; Grossman

et al,, 2001; Horn & Little, 2010; Milbrey W MclLaughlin & Talbert, 2001; Rosenholtz,

1989; Wood, 2007). They can also have different goals for their work, such as

developing innovative pedagosy, or analyzing student work or district or authority-

wide assessment data (Milbrey Wallin McLaughlin & Talbert, 2006). The group that is

the focus of this study consisted of elementary teachers from the same school in the

context of an after-school video club that sought to develop teachers’ analysis of

student thinking. Putnam and Borko (2000) emphasise the value of teachers “breaking

set” (p. 6) of their daily teaching routines to explore their teaching from different

viewpoints. This study focuses on the development of a teacher community where

participants’ own work was the instrument of analysis, yet took place outside the

standard school day. To begin to examine the development of community, a review

of the literature identified three core features of teacher learning communities:

Collegial and Collaborative Interactions, Participation and Discourse Norms for

Productive Collaboration, and Focus of Activity on Teaching and Student Learning.

Hord (2004) asserted that the community in an educational context has been
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adopted a structure of PLCs. Most of the studies have been conducted on teachers’

development in the term of collaborative community and the terms such as

professional learning communities, communities in practice or teacher learning

communities have been implemented across publish research studies over time.

However, no matter which term is used, the purpose of the collaboration is to engage

teachers in continuous and sustained professional growth, with the goal of improving

student performance. Hannaford (2010) concluded that successful implementation of

learning communities provides a number of benefits to those individuals and school

systems participating in them.

The most common benefit discussed in the literature is the awareness of

belonging to a learning collective that motivates teachers to commit to continuous

improvement. Professional community in the school or teacher learning community

has been found to be an effective approach in boosting student motivation and

learning.Teachers believe that they learn more from their peers than any other source

(Williams, 2013). Williams established that together with increased student

achievement, it also provides a vehicle for improving teacher quality.
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The collaborative amongst the teachers in the school showed the benefit of

the students’ performance (Saunders et al., 2009) as the collaborative sessions of

teacher allow them to use student assessment data to identify classroom best practice

(DuFour & Marzano, 2011). Moreover, it can also encourage students struggling in

meeting performance expectations and develop students in need of academic support

(DuFour et al., 2004; (DuFour et al., 2010). Besides, many studies have displayed the

benefit for teachers by learning through collaboration aiming at the instructional

practice implementation (Rigelman & Ruben, 2012). In their study showed that the

collaboration was the main motivator for teacher development, especially the need

for greater flexibility, risk-taking, communication, and on-going reflection about

developing their skills base.

DelliCarpini (2014) studied modeling collaboration for ESL teacher candidates

and found that explicit instruction and modeling have a positive effect on knowledge

and beliefs of preservice teachers regarding professional collaboration. The study was

conducted as a semester-long project where a TESOL professor and English Education

professor modeled collaborative teaching and explicitly taught collaboration skills to
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a teaching methods class made up of TESOL and Secondary English teacher

candidates.

Park (2012) studied English co-teaching and teacher collaboration within the

context of how two co-teachers collaborated during exchanges from a micro-

interactional perspective. This was based on a Korean elementary school English

classroom. The findings suggest that often teacher collaboration can be a spontaneous

response to unforeseen instruction needs. Moreover, Rigelman and Ruben (2012)’s

study outlined the benefit of collaboration which allow teacher to learn through

collaboration targeting instructional strategy implementation. The result showed that

the collaboration was the main reason for the teachers’ development.
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Professional Learning Community (PLC)

In this section, the researcher reviews key issues on professional learning

communities in terms of definition of PLC, characteristics of PLC and how it differ from

teacher learning community (TLC) respectively.

Characteristic of Professional Learning Community

Personal learning communities share a variety of characteristics. Hord (1997)

identified five dimensions of professional learning communities: (a) supportive and

shared leadership, (b) shared values and vision, (c) collective creativity, (d) supportive

conditions, and (e) shared personal practice. Similar characteristics were later

introduced by R. DuFour and Eaker (1998) who identified six characteristics of

professional learning communities: (a) shared mission, vision, and values; (b) collective

inquiry; (c) collaborative teams; (d) action orientation and experimentation; (e)

continuous improvement; and (f) results orientation. Due to the commercial success

of Professional Learning Communities at Work: Best Practices for Enhancing Student

Achievement (R. DuFour & Eaker, 1998), these six characteristics were introduced to
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and embraced by the mainstream education community.

Later work expanded on those characteristics and provided more detail. In

2010, DuFour et al. listed the following six essential professional learning community

characteristics: (a) a focus on learning, (b) a collaborative culture with a focus on

learning for all, (c) collective inquiry into best practice and current reality, (d) action

orientation: learning by doing, () a commitment to continuous improvement, and (f)

results orientation.

Professional Learning Community and Teacher Learning Community

Many similar terms, with slightly differing interpretations are used to explain

teacher collaboration. Some of the terms such as “Professional communities”,

“Organizational Learning”, and “Learning Community” are commonly used.

The formation of professional teacher learming communities (PLCs) helps

teachers to “extend their commitment as change agents” (Day, 1997, p. 4). The term

TLC conveys the idea of teachers collaborating in an environment in which they

exchange ideas and review their philosophies with the ultimate aim of becoming better
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teachers in order to pass on the benefit of their acquired expertise to their students.

The concept of the learning community can be traced to Peter Senge’s work on

learning organizations. A learning community of teachers is defined as a place where

teachers are engaged as “active learners in matters of special importance to them and

where everyone is encouraging everyone else’s learning” (Barth, 1990). Lave, Wenger,

and Wenger (1991) began using the term, “community of practice”, which is based on

the belief that individuals learn by participating both in social communities and

professional bodies. Normally TLCs function over relatively longer periods, e.g. a school

year, with stable membership that comprises both experienced and newly qualified

teachers. In most TLCs, groups of teachers evaluate current situations and agree

challenging alternative approaches to the status quo. Some TLCs adopt strategies such

as learning/lesson studies as part of a formal approach for research leading to action.

(Author, 2009). Regardless the formats adopted, the common practice among all TLC

involves teachers disseminating ideas, and contributing to debates on pedagogy and

teaching strategies. Members of a learning community are more committed to reform,

innovation and collaboration as a result of their enhanced expertise gained in the
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teacher learning community. (Earley & Porritt, 2010; Stoll & Louis, 2007). The purpose

of such innovation and reform is that teachers in a TLC wish to improve the

achievements of their students.

The terms Teacher learning community and Professional learning community

are usually regarded as synonymous. In essence, TLCs focus on the professional

learning of teachers, occur within a cohesive group, encourage collective knowledge,

and aim to help students to improve their learning. The success of a TLC is aided by

the support of its institution and the strong commitment of its members to innovation

and improved instructional practices for the benefit of students.

Factors influencing sustainability of the professional learning community

Vision of team leader

The leader has a clear vision of how to improve collaboration and the existing

system The result is a dedicated learning environment. The long term-success of a

teacher learning community is greatly influenced by a leader who has a strong vision

of and is committed to reform.
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Partnerships

Professional learning communities provide an opportunity for educational

stakeholders who operate outside schools to become involved in reforms and

innovation leading to benefits for students. An increasing number of schools has

established partners from the world of commerce in order to expand their support

base and resolve their educational challenges (Huffman & Jacobson, 2003; Lieberman

& Miller, 2001).

Teacher Learning

In this case study, two theoretical frameworks were used to focus on how

teacher learn in TLC; teacher professional development and collaborative learning.

Teacher professional development

Teacher professional development is the key to improve classroom

instructional practice. Teacher professional development makes teachers more

effective and effective teachers have more influence on student learning and academic

achievement. Professional Learning Community can help support effective
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professional development by building the capacity of the teaching staff to achieve

school’s vision and goals, challenging them to act in a new way, focusing in results,

and demonstrating a sustained commitment to continuous improvement (DuFour,

2004). This leads to the effective professional development.

Teacher learning and teacher professional development must occur within the

environment in which they interact. Teacher learning should occur in a situation where

the session or training is relevant to the particular needs of teachers and students

(Stoll et al., 2006). The best professional development is designed to help teachers

become more effective educators. DuFour (2004) suggested that the most effective

professional development occurs in the workplace. Professional development that is

on-site and of clear practical value is far more likely to motivate teachers to commit

to innovation and reform (Darling-Hammond & McLaughlin, 1995; Joyce & Showers,

2002; Nolan & Hoover, 2004).

Collaborative learning

Within the PLC model, promoting collaboration and collegiality among teachers
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are essential component of effective professional development. Collaboration

increases the sense of shared responsibility for student learning (Goddard et al., 2007).

Similarly, Musanti and Pence (2010) found that the collaboration also enabled teachers

to build stronger relationships, and work more effectively with and learn from each

other. Lujan and Day (2010) found the teacher collaboration by implementing PLC can

(a) provide an opportunity for teacher to meet regularly, (b) help build relationship, (c)

provide supportive environment for teaching, (d) reduce isolation, and (e) develop

shared norms that increase communication among teachers.

Research has revealed that teacher collaboration has a positive effect on

teaching practice and student learning. Goddard et al. (2007) study found that the

student achievement in schools that utilised teacher collaboration was higher than in

schools where teacher collaboration was absent. Elbousty and Bratt (2010) also

identified the benefit of implementation of PLC in a school context that the

collaboration among teachers brings the opportunities for peer observations, insights

into curriculum development, classroom management, motivation, and strong group

efficacy. Moreover, teachers can reduce their stress, utilize of the instructional
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strengths of the participants, and acquire of new skills. In addition, Morrow (2010)

indicated that collaboration was most effective when team members actively

contributed to the learning process; All participants must contribute to the process of

learning so they will be able to construct their own understanding of the information

presented (Vygotsky, 1978). A professional learning community is vital in securing

commitment to a continuous cycle of learning for teachers. Learning within this

environment consistently expands the expertise of teachers.

The literature demonstrates that collaboration enables teachers to engage in

collective study of pedagogy and encourages the use their knowledge to address the

needs of their students (Morrissey, 2000). Teachers learn by collaborating with other

teachers, examining student work, and reflecting on what they see. This enables

teachers to improve their instructional practice and therefore, effective professional

development (Darling-Hammond & McLaughlin, 1995).

Instructional practice

Effective instructional practices are the key to helping students to greater
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success in their learning.  In a recent case study, Hipp, Huffman, Pankake, and Olivier

(2008) found that successfully influencing student learning must focus on instructional

practice. Professional Learning Community model which was developed by R. DuFour

and Eaker (1998) has been adopted to use among teachers. The group’s collaborative

learning among the group requiring them to use data from common assessments

enables them to define best teaching methodologies for their students. Moreover, PLC

models require collaborative practice to work in harmony student achievement;

teachers must share information within their own place of work and in tandem with

their own approaches (Attard, 2012). Learning communities can promote “learning

incubation centers”. This phrase means a breeding ground for innovation and reform

where new techniques can be used successfully. Teachers work collaboratively to plan

and develop instructional approaches from which students have opportunities to

learn, discuss their experience of the teaching techniques used and decide what is the

best approach for them (Wiggins & McTighe, 1998). Thus, it can be seen from much

research that best instructional practice results from teacher collaboration (DuFour,

2004; R. DuFour & Eaker, 1998; Milbrey Wallin McLaughlin & Talbert, 2006).
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TLC in Thailand and Challenges

Although numerous studies have been addressed the benefit of the

Professional Learning Community, Teacher Learning Community of English teachers in

Thailand established by agreeing to the shared mission vision values and goals still

doesn’t show a concrete result.

Here is some research about PLCs in Thailand.

Polanunt, Viseshsiri, and Sumettikoon (2015) conducted their research about

management strategies for creating professional learning communities of schools under

the Bangkok Metropolitan Administration. The objectives of this research were 1) to

study the current levels of desire of the management for creating professional learning

communities (PLCs) of schools under the Bangkok Metropolitan Administration (BMA)

2) to conduct a SWOT analysis (strengths, weaknesses, opportunities and threats) of

the management relating to creating PLCs in schools under the BMA and 3) to develop

management strategies for creating PLCs in schools under the BMA.

The findings reveal that 1) there is currently and generally a strong favorable
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attitude of the management to create the PLCs in schools under the BMA. When

considering each attribute, shared leadership and shared decision-making were

considered as top priorities. The desire of the management to create the PLCs of

schools under the BMA was at the highest level overall. 2) The strengths were the

shared leadership and shared decision-making and the shared vision, mission and goals;

the weaknesses were collaboration and common practice, the collective learning

through inquiry, reflective dialogues and application of learning and the supportive

conditions respectively. Technology was considered as the opportunity and the

economic, the political and the social aspects were considered as the threats. 3) Five

management strategies were developed including (i) To promote collaborative culture

and shared practice; (i) To support collective learning and application of learning; (iii)

To develop teachers’ expertise and to increase the effectiveness of the structural

support; (iv) To improve the quality and clarity of shared vision, mission and goals; and

(v) To increase the effectiveness of shared leadership and shared decision-making.
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CHAPTER IlI
RESEARCH METHODOLOGY

This chapter presents details the research design, research instruments, data

collection, and data analysis conducted in this study.

Research design

The present study was a qualitative case study research aimed to investigate

two variables including teacher learning and teachers’ instructional practice in a TLC.

The data was collected using observations, journals and lesson plans. | gained a deeper

understanding of phenomena of the TLC’s members in learning and changing

instructional practice by participating as a researcher and one of the participants.

Online journal was employed to collect the results from report of teachers’ reflection

and lesson plans. In addition, the study was conducted in three months during the

first semester in order to provide an opportunity to create teacher learning

collaboration in Thailand by studying how do English teachers learned in TLC and How

does TLC affect instructional practices.
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Participants

To select the participants for this study with the objective of gathering data

accordingly in order to answer the research questions. The main criteria were that the

participants were English teachers, albeit from different contexts or backgrounds

enabling observation of their collaborative learning. Finally, five English teachers

teaching at different teaching levels, both primary and secondary education agreed to

form a Teacher Learning Community for the purpose of this study. They all worked in

public schools at Khukhan District, a province in Northeast of Thailand.

In this study, | acted as a participant in the TLC while also observing the

situation of TLC by taking field notes during TLC meetings, reviewing members’ posts

and comments on a social media, and interviewing the other TLC members at the end

of the TLC period. All participants played the same role in all the activities and

processes of the TLC. All the stages of collecting data and participation within the TLC

were conducted with respect to the participants’ rights. The participants were informed

of the objectives of the study and how their participation was not obligation. They
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were each given a consent form which informed them about the research plan. They

then decided whether to voluntarily participate in the study or not. Also, they were

informed that they could withdraw at any time during the study without any negative

repercussions. According to the participants’ agreement, to keep their identity

confidential, pseudonyms were used in all recordings, as well as, in this report. Lastly,

they were given the chance to review the data for verification before finalizing the

research results. Table 3.1 presents the demographic information of the five

participants.

Table 3. 1 Participants” Demographic Information

Pseudonyms Age Gender Level of Number of Number of
Teaching Years at Years in

School Profession

Lumduan 32 Female Grade 3 6 9

Yod 34 Male Grade 7 8 12

Chai 34 Male Grade 6 8 9

Lumyai 49 Female Grade 2 20 22

Jid 39 Female Grade 2 9 16

Lumduan was a 32-year-old teacher with nine years of teaching experiences
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with lower primary school students. She graduated with a Bachelor of Education in

English. Her current school assigned her to teach English for the regular program as

well as the Intensive English Program. Her interest was to integrate online games and

social media into her instructional practices. Lumduan said that she often had

problems about classroom management. She agreed to join in the TLC and hoped

that the other members would help her to improve this skill. However, she also

mentioned she was quite worried about giving comments to other people’s

instructional practices.

Yod was a 34-year-old teacher with twelve years of teaching experiences with

lower secondary school students. He graduated with a Bachelor of Education in English.

His current school assigned him to teach English for the regular program. His interest

was to gain new learning experiences in order to apply into his instructional practices.

Yod showed very high intention to join in TLC. After he was informed briefly about

TLC’s principles, He right away answered to attend the orientation meeting. He said

that he knew he would learn a lot from the other members.

Chai was a 34-year-old teacher with nine years of teaching experiences with
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both lower and upper primary, as well as, lower secondary school students. His current

school assigned him to teach English for the regular program. His interest was to apply

entertaining materials like games and songs into his instructional practices. Chai

graduated with a Bachelor of Education in English, however, he said that he didn’t

have confidence in preparing practice for his students. From his expression in the

orientation meeting, he didn’t have positive attitude toward writing lesson plan.

Lumyai was a 49-year-old teacher with 22 years of teaching experiences with

lower and upper primary, as well as, lower secondary school students. Her current

school assigned her to teach English for the regular program. Her interest was to seek

new instructional practices and techniques into her own teaching context. Lumyai

graduated with a Bachelor of Arts in English. Without educational degree, but she had

the most teaching year experience in this TLC. Lumyai was a facilitator for English

training and workshop in the Primary Educational Service Area Office. She totally agreed

with the process of learning improvement in TLC. She confident to shared her teaching

experiences with the members. However, She said that she didn’t have confidence

about writing lesson plan because she didn’t graduate in the educational degree. In



aq

addition, Lumyai hoped that joining in TLC could help her improve lesson-planning

skill.

Researcher stance

| have taught English for 15 years, nine of which were spent teaching at a

secondary school and six years on teaching at a primary school. In addition to my

classroom experience, | have been involved in several educational strategy and

research projects. For example, | was part of a collaboration in English Resource and

Instruction Centre (ERIC) and assumed the role of both learner and teacher during my

time at the center.

| have been in my current teaching position in a primary school for 7 years. |

teach both in a regular program and an Intensive English program. While the regular

program is taught mainly in Thai, IEP employs several foreign teachers with much

greater emphasis on using English as the classroom language. In 2014 | became a

founder member of another group at the Primary Education English Resource Center

(PEER). We were a private group of 12 teachers who would meet regularly to sharpen
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our teaching skills in a collaborative environment. The aim was to improve our teaching

ability. These experiences gave me the confidence to work collaboratively in TLC. In

TLC, | have two roles, first as the researcher and second as an active member of TLC.

As the researcher my role was to observe and note the dynamics and processes of

how the group worked together. As a group member, | took on exactly the same role

as the other TLC members. | did not claim any special knowledge and was always

eager to get viewpoints from other teachers as well as share my own knowledge and

experiences.

Both of the roles | experiences in TLC helped me to gain a significant amount

of knowledge from the group activities. Therefore, | entirely agree with an educator by

the name of Steven Anderson who once said: “Alone we are smart, together we are

brilliant” (2013).

Research Instruments

This study employed three instruments including observation field notes,

journals, and lesson plans. The data from the three sources were used for data



a6

triangulation. The details of each instrument are as follows.

Observation Field notes

Participatory observation was employed in this study. Using this as a data

collection method. Hence, in each TLC meeting, | actively engaged in the activities as

a member of the team and observed what happened in the meeting. The identity of

the researcher was revealed for the whole time throughout the study. Field notes were

taken during and immediately after each meeting in order to record the details of how

the participants participated in the meeting and the content of the discussions. The

notes were then re-written into expanded field notes. The discussions were also audio

recorded to assist the researcher to recheck and complete the expanded field notes.

Journal

Journals were the participants’ self-reported reflections which were posted and

shared as learning resources for all members. After each lesson, each participant

reflected on the results of their lesson plan implementation in a journal by posting it

in a private group in a selected online social media. In this study, each participant
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posted eight journals which allowed the other members to comment on how to

improve the lesson. The reflection were made on the lesson plan t In the study, each

member wrote a journal after hat was already discussed in the face-to-face meeting.

The teachers could write the journal in English or Thai based on their preferences.

Lesson plans

The participants were asked to post eight lesson plans including four lesson

plans that they shared in the face-to-face meeting and the remaining four being

produced by each participant themselves. All the lesson plans were posted by each

teacher in a private group in the social media.

TLC Procedure

The TLC, in this study, was conducted using six principles of Professional

Learning Community proposed by Dufour (2008) as follows.

1. Shared missions, vision, values, and goals
2. Collaborative culture with a focus of learning
3. Collective inquiry into best practice and current reality

4. Action orientation: Learning by doing
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5. A commitment to continuous improvement
6. Results orientation

This TLC was established in May 2017 and run for three months. As shown in

Table 3. 2, there were two processes in this PLC. First, the TLC was established and,

second, the members learned in TLC. The first process was conducted in the

orientation in the first meeting. The second process included four Face-to-Face

meetings and online journals and discussions. All meetings were conducted in Thai;

however, the members agreed to use English as much as they could for their

communication in order to improve their spoken language proficiency.
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Table 3. 2 TLC Process and Main Activities

Process Activities

1. Building the Teacher

Learning Community

1.1. Orientation Selecting participants
1.2. First Meeting Establishing missions, vision, values, and
goals

Scheduling meetings

2. Teacher Learning in TLC
2.1. Face-to-Face Meetings Lesson plan sharing
Group discussion
2.2. Online Reflections of past teaching in journals

Communication

Building the Teacher Learning Community

To set up the TLC, | created a list of prospective participants which consisted

of teachers of English at different levels in Sisaket. The teachers were contacted about

the study by means of phone calls and then informed about the scope of the study.

Moreover, the participants were asked to attend an orientation meeting if they were

interested in participating in the study.
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Orientation meeting

In the orientation meeting, the teachers were informed of the ethical dilemmas

that they may encounter as participants in this study. They also learned about the

concepts and the six principles of TLC. The teachers who agreed to participate in this

study were asked to sign a consent form and invited to attend the first meeting.

In this meeting, the participants determined the missions, vision, values, and

goals together. A set of questions adapted from DuFour (2008) was used to guide the

discussions. The adapted questions were translated from English to Thai by the

researcher first, then, having an expert in the Thai language examine the questions for

the appropriateness of the comprehension before revising accordingly and having

another three experts (The first two experts were in the field of Teaching English as a

Foreign Language and the other one was a native speaker of English.) examine again

for the appropriateness of the translation and comprehension. For the tasks in this

meeting, the members were guided to form the shared mission, vision, values, and

goals of this TLC group as follows.
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Building a shared mission

To identify the mission of the TLC. The participants were asked to candidly
share their opinion about the follow questions:

a. IngUsvasAreINITaRUNIWIBINg whnesls

What is the purpose of our English teaching ?

b. Msaeulurieaisuniumsinguuensiasiidnuuretidls WelriulalsitnFeu

NMsSeu3

What should our teaching look like in an English classroom to ensure that all

students learn?

C. ‘qﬂﬂamauaﬂ%LﬁuﬂWSLUSEJuLL‘lJaniaauﬁumLiﬁ’e}&hﬂliﬁw?

How would people see our teaching changing?

The responses from the participants were then synthesized to create the group
mission that all participants agreed upon as follows.

“AUNTNIUYUTURIINS B USHAUN TSN uanasnviiulagUseatuauT il

Tumsnausunsasuiioasssegdlaliundiseulunsiseunivndingy”
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“The participants agreed to work on collaboratively plan in team in order to
create students’ motivation in learning English.”

Building a shared vision

Based on the agreed mission, the participants co-created the vision in order to
identify the expected future direction. The discussions were guided using the following
gquestions.

a.AAAILORUBIABITUTDITIUN WS INguTe L i d e a1 vinfidnuny
RN

Can you describe the kind of English classroom we are trying to create?

besFeunwsanguiiazanunsatieligiFouinnanuamsansnunsainguls
AUNUSAAVONLTT ATianwuzed1sls

What would our English classroom look like if it were a great place to inspire
students to achieve their English proficiency based on the mission?

c. mndessungiderimiAafunsaeun wdangulunmsuvesnguis vyl

Aoty 2 Wil AzaSuteinednals
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What do you want to say to clarify our vision of English teaching to the
community if you only have two minutes?

| led all participants to discuss the answers from a-c to create the picture of
their vision. Then, the answers from all participants were synthesized and agreed to
be the shared vision of this TLC as follows.

“@UBnyuULiNTSEuIHaeun wsinguiaumislidnieutusegdalunis
Bounwidangy lnednaessunsufiinsaeuniiussavinmiedaaiunsGous s
fimun1sUfoRntsaeuannisuanideuioudssrinatunnafifiinisusery ilevinlug
AuLUULNSS B kasdeutuiinuasaey - nasnmsihuuladieuiRluiesseuat
Juasvu”

“TLC participants envisioned reaching students’ motivation in learning English.
Effective instructional practices to support students’ learning will be provided.
Consequently, the shared learning and results of instructional practice development
be discussed to collect best practices by the end of each face-2-face meetings and

writing reflection journal after implementing their instructional practices in real

classroom teaching.”
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Building the shared values

Shared values are defined as collective commitment work together as a TLC
to accomplish the mission and vision regarding their roles. The discussion was led using
the following questions.

a. lsvatiuayuiusiakayIdeimivesguvuuianisiseuilieensls

How can we contribute to the common missions and vision of our TLC?

b. TugnusguynuiinIsEuSTTa AT TRRUsAakas Ideviallaogls

How can we as a team accomplish the missions and vision?

c. 11azaieszuuAnusuRave Ul AnluLsuLian1 S eus laegdls

How can we create the system of accountability in our TLC?

d. iazwAsunlasinusssunsasunudanguluguvuwinsSeuslaegsls

How can we change our culture of TLC in English teaching?

After discussing the shared values of this TLC, the following statements were

what the participants agreed.

- The participants committed to attend five face-to-face meetings
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to present and discuss about their lesson plan and instructional

practices.

The participants committed to improve their lesson plans and

instructional practices based on the team’s suggestion

conclusion and implement in live classroom teaching.

The participants agreed to provide candid result to reflect in

after each teaching via the team online communication

channel.Therefore, to improve, collect best practices and

move on.

The participants agreed with learning interdependently to gain

knowledge. Then, work together on improving instructional

practices in response the goals.

The participants committed to follow TLC agenda and

responsible for their assignment roles.
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Building shared goals

To be able to monitor the progress of the work in TLC and keep all the
participants on track, common goals were determined by all participants.  The
following questions were used to guide the discussion.

a. {Fouagiannddlatg

What will the students improve?

b. \ragnsuldegslyindmneaaiderimiasl fussaua

How will we know that we have achieved the goals?

c. WineiselAidulldasaseld

Are the goals we determined realistic?

d.sessevdngulatheiisamsaanldlunsiananudisavesyiSeou

What are the evidences we can use to measure the pupils’ achievement?

e. miﬂizLiumaLﬁaﬁmﬁumamiﬁﬂuiwLﬁmﬁﬁmﬁ'dm

When will the final assessment of the goal occur?

The answers obtained from the above questions were used to create the goals
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of the TLC.

All students who study with the participants will be increased learning

motivation in learning English. Learning motivation will be created by using effective

instructional practices. Within three months, Learning Motivation Checklist which

applied from “Extract from the MOLT Classroom Observation Scheme Adapted from

Guilloteaux & Dorynei (2008)” (Thayne, 2013) will be conducted to measure their

motivation performance in classroom after each teaching.

These agreed missions, vision, values, and goals were carried out to guide the

following TLC process of Teacher Learning in TLC.

Teacher Learning in TLC

During this phase, the participants conducted their instruction and participated

in TLC face-to-face meetings and online social media communication. The six

principles were used to guide the practices in this process.

Face-to-face meetings

Four face-to-face meetings were agreed among the members to be conducted



58

every other week. In these meetings, the participants discussed and learn from one

another in order to achieve their established goals. Each meeting was structured in

three steps.

Step 1 Lesson plan sharing

At the first face-to-face meeting, each participant presented their lesson plans

created on the basis of the commitment from the orientation meeting. The next face-

to-face meeting continued with a discussion into the results of previous teaching

reflection for collective inquiry into best practices. This was followed by each member

presenting their lesson plan.

Step 2 Comment and discussion.

After each lesson plan presentation, a discussion was then held by all

participants to provide feedback and comment on one another’s lesson plan.

Step 3 Conclusion.

Through discussion, different ideas and variations of teaching methods were

required by participants to be expressed as regards to each lesson plan in order to

provide each member the knowledge to create continuous improvement and obtain
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a better lesson plan for their students.

Online communication

A private group on an online social media communication platform was created

to be used amongst the participants. On this platform the participants were asked to

post their lesson plans and journals.

Data Collection

In this study, | employed the ‘participants’ observation method.” By joining in

with the group as a member of the TLC. To collect the data, | attended the face-to-

face meetings in order to join in with discussions and share ideas with the other

members. During the meetings | took observation field notes in relation to the

participant’s discussions. Moreover, | also asked for permission from the participants

to record their conversations during the meetings. The observation field notes were

studied and rewritten into expanded field notes with the help of the audio recordings.

The other two artifacts were collected from the online communications. These were

acquired from the Facebook group whereby the participants implemented practices
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into their classroom teaching followed by group reflections.

Data Analysis

In this process, the data obtained from the field note observations and artifacts

were analyzed as follows.

Open coding was conducted at the first level of analysis regarding to codifying

and categorizing. The data obtained from expanded field notes observation, document

of journals and lesson plans. Immediately after face-to face meeting. | read and reread

to compare them for similarities, differences, and questioning the phenomena that are

reflected, conceptualized patterns of the data. During this process, words or phrases

which emerged as patterns to represent them were named and listed as a document

of ‘Open Coding’

Document of ‘Open Coding’ List

1. Create relax atmosphere
2. The participants feel uncomfortable
3. The participants feel free to share knowledge and experiences

a. Give comment to improve each other instructional practices



10.

11.

12.

13.

14.

15.

16.

17.

Obstacles in joining in TLC

Learn from providing presentation in face-to-face meeting

Learn from listening to each other experiences in the meeting

Learn from reading each other journals

Learn from each other instructional practices

Learn from self- learning

Learn from real teaching in classroom.

Goals of providing instructional practices

Classroom management

Teaching strategy

Teaching activity

Learn about writing lesson plan

Assessment

61

Second, axial coding was employed. | focused on the original field notes

observation and documents of journals and lesson plans. They were coded based on

the research questions and then categorized into themes. To start axial coding, | looked
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for the significant words or phrases that occurred repeatedly in the analysis

investigation from reading. | listed those words and phrases according to the name list

of coding documents. Finally, all the codlings in the list were read and reread again to

emerge into categories based on relationships in the next process.

Categories list

Research Question 1: How do English teachers learn in TLC

1. Learn from members’ experience

2. Learn from online resources

3. Learn from reading books and journals
a. Learn from each other lesson plans

5. Learn from Teaching

6. Learn from the meetings

7. Learn by supporting each other

Research Question 2: How does TLC affect instructional practices.

1. Teacher have clearer goals in providing their instructional practices
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2. Teacher improve their classroom management skills
3. Teacher improve their teaching strategies

a. Teachers improve their teaching activities

5. Techer improve their lesson planning

6. Teacher improve their students’ learning assessment

At the final coding process, Selective coding played an important role as a

procedure of determining the data from the axial coding process. | closely reviewed

all categories to observe their associations. Consequently, the categories which were

constant emerged as themes. The themes from three artifacts, field notes

observations, journals and lesson plans were triangulated to demonstrate Themes of

this study. The themes, then corresponded to provide answers to the research

questions.

Themes list

Research Question 1: How do English teachers learn in TLC

1. Learning from online resources



2. Learning from lesson plan sharing

3. Learning from implementing ideas to classroom

Research Question 2: How does TLC affect instructional practices.

1. Improvement of classroom management

2. Improvement of teaching strategies

3. Improvement of lesson planning skills

64
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CHAPTER IV

FINDINGS

The purpose of the study was to investigate how English teachers learned

collaboratively in a Teacher Learning Community and how a Teacher Learning

community influenced the instructional practices of the English teachers. To

adequately investigate the research questions, the data for the analysis in this chapter

were obtained by coding from three instruments. The observation field notes were

triangulated via face-to-face meetings, and an online journal together with lesson plans

compiled by the participants. The chapter proceeds to report the findings from the

study. Throughout the report, | examined the most significant categories from the open

coding, and theming of the data triangulation. Specific example excerpts of data are

provided in order to emphasize how English teachers learned in a TLC and how a TLC

affected the instructional practice of English teachers.

According to the first orientation meeting, the members in TLC committed to

follow the norms of TLC. In order to learn collaboratively, the members attended the
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face-to-face meetings every other week for four times within three months. Every

member agreed to prepare his or her own lesson plan to present in the face-to-face

meeting, then gave comments on the other participants lesson plan. They also shared

ideas and through discussions gathered the best ideas of providing instructional

practice for each member. After that, the members brought new knowledge and

experiences to formulate and produce better lesson plans. They then transferred their

lesson plans to their classroom teaching. Subsequently, the members observed and

assessed their classroom teaching and the students learning. Eight journal reflections

from each teacher including the other four journals without discussion lesson plans

were reported via a closed group on Facebook. Therefore, the data were analyzed to

answer the two following research questions.

Research Question 1: How do English teachers learn in Teacher Learning

Community in Thailand?

In this study, teacher learning was identified by evidences in filed notes, journal

reflection and lesson plans that showed a change in teachers’ understanding of
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instructional activities, instructional materials and learners. To answer this question,

the data obtained from three sources: expanded field notes, journal reflections, and

lesson plans. These three sources were sued for the purpose of triangulation. The

three themes emerged from the three sources are presented based on the importance

of how do English teachers learn in a TLC as follow.

Learning from online resources

All the participants sought information regarding various components of

teaching. For example, methods for giving effective instructions, different teaching

techniques and the use of good classroom management. The majority of the teachers

learning occurred during group discussions when each member reflected upon the

knowledge they had acquired individually from online resources. The evidence to

support their learning are provided in Excerpts 1 - 4 as follows;

Excerpt 1 shows how the TLC members learned about the method of writing

a lesson plan. Yod reflected in Lumyai’s online journal reflection that he had gained

understanding about the PPP instructional steps from reading in website and watching
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video clips on YouTube. Involvement in TLC, encouraged Yod and the other members
to take greater responsibility for gaining new knowledge to share and discuss in the
face-to-face meetings. In this case, Yod become aware of the benefits of using the
Internet as an online learning resources. Moreover, the excerpt revealed that the
process of writing journal reflections, the point that included lesson plans gave them
opportunity to read and discuss. Yod shared knowledge that he learned from online
resources. Thus, other members were motivated to learn together interdependently
from Yod’s learning. It showed that, learning from online resources was one of the
ways that teachers learned through attending TLC. In addition, sharing and giving
feedback in the TLC process inspired the participants to develop their learning in TLC

and made the learning more effective.

Excerpt 1
Yod: voeugeLiaAtluduvesnuidlougasu Anouuseyununui
Ininmadeunaunisaeuwuy 4 P uddls wssunuvesihddliig

Ju PPP udri@nnuendt isiaesinsausishldutunsinadniuiy
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gils  uddesynabiduileidy  lisivesnudulaveyadloug
ATU  WAHLYDIDUYINLYSVBIFNDINBUTNUNNITRURNULUY 4P

Liweasy windwndudayaluduwesidauazngnunalsaduudy

KURVER T

poudnusulakara1unsauantatag IS NS YU ULNULAENTAD UV

[
a o

thale 1Wuuuu PPP asu wws1eddu warm up, sf?u presentation,
i practice, LAy production AU

May | add about Lamyai’s lesson plan. When we had a
meeting, | had asked Jid what 4P form of lesson plan should
be. Because | definitely agree that Lamyai’s lesson plan is PPP

form. Therefore at this point, Jid said that we might have to find

out what 4P’s form of lesson plan should be and then we

would discuss and share later. | don’t know about the other

members, but may | share my information first? | could not find

how to write 4P’s form of lesson plan. But, after searching on

internet and video clips on Youtube, now | could say that the

lesson planning and teaching method of Lumyai was PPP
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because it consisted of a warm up stage, a presentation stage,

a practice stage and a production stage.

(Lumyai’s Journal reflection Lesson plan 1, page 3)

Additionally, Excerpt 2 showed how TLC member learned new songs and

games from the Internet. Chai could see that the other members used the knowledge

and experiences which they learned from online resources to support and improve

their instructional practices. The changes were proved by the results of other

members’ teaching. Observing the benefits of using online resources from the others

inspired Chai to use online resources to support him preparing instructional practices.

Chai included his new knowledge into the TLC process by presenting new songs in the

lesson plan presentation. This situation clearly showed how the TLC inspired the

participants to learn through online resources. In return the TLC’s members also

learned from his sharing in the face-to-face meeting.

Excerpt 2
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dn¥umas How’s the weather? fuzasu wuAleutannsaulu

dumesiinaiu Aeusnsufiauney laudumesidnnaen uai1ase 9

= [ v A Y A A 1 ! £ 1
Aoldreelaldivevanuivseyndetitlunisaeu wanaweglungs

LN UYadil o Asnudildnnudinud lunuaindstueezuasue

mMsdauifisiy  nuaeaeulinsy  duvinlinginese wandeuwn
Gl a v & ] v (-1 %
ysawmsgunsasutunliennune  waseslsseslidilu wnueslsasly

Tun1saeusetl wagiafeaninay 1seenseaduseindinnuany

R

v 2/ £4 a VYas 1 < | ¥ 1
gals ﬂﬂ]ﬂi@ﬂﬁﬂﬂ%‘lﬁﬂ‘UN Liﬂug'ﬁﬁﬂﬂilﬁu‘mﬂlﬂﬂﬁ’mS]U'N B8N

2Ly Mo P ) a v = PP
nufspunailaninnisinfeswslulugnuasu  BwnlsaSeuliiig
ABLRLADSANUTDISHUABIAZAINADNITAIU Alranuasasy 4uf

For the song ‘How'’s the weather’, | got it from searching from

the Internet. Actually, | use the Internet a lot in my daily life,

but | hardly use it for exploring knowledge or materials to

support my teaching. However, attending in this TLC and seeing

most of you improved your practices by using online resources

inspired me to try to use it supporting my practice. It made me
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know that, actually, writing a lesson plan or preparing for the

class, was not that difficult. For the song you don’t know, or

which game can be used to teach this lesson, just google it. We

want to learn how to sing, we want to know how the game. We

could practice singing from Youtube, learned from websites. For

me, | could sing this song from singing along the Youtube clip. If

the school has TV and computer installed, it will be more

convenient to teach. Then, download now, it’s simple.

(Expanded Field Notes 3, page 196-197 )

Excerpt 3, shows how TLC members learned about amount of new vocabulary

to be presented in one period by reading from various websites in the Internet. In this

excerpt, Lumduan presented in the face-to-face meetings that she preferred to use

the Internet to obtain the best answer and learned by herself. Being a member of TLC

made her responsible for helping her group by finding useful information to share to

support each other. She shared new knowledge and the results of implementing in

class with the other members in the TLC.
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Lumduan:

73

SosluunGeunyae  deudesiiAz  neuwITINNGY WA

'
Y v v ] '

WINFENIvIauAANTIkannG ey wanllasumieny UiAUvias viaq

Lildirgiuanauudu 81999 neuldduiideunnduitaisasuic 10

Avse 15 a1 Tulantnauuzezinsuidisusendananlauinninguy

moanuvaulefiny  suazandluoulasmeAznsIZNaLdsnTN

weliansdugiSnmsaauazisimsaewmindnids  Ussuiaunese

r.:’l’ ¥ ! o v o v ¥ ~ 0 a
Ay QWUU&%G}QL@S@% 2-8 AU 5-10 AU L3Y UL ININAUN

yuualnunads  uaalutuuzazfazuanmeiigasaaudils  SiAuds
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The lesson | learned must be this one. Before | joined the TLC,

I made vocabulary booklets for students and | didn’t’t teach
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them. | forced them to memorise the vocabulary in the booklet.

If they couldn’t do it, | would wag them (laugh). When | heard

your discussion that whether we should teach 10 or 15 words,

I really disagreed with the ideas because there was a way to

safe time. | like to use IT. It is very convenient. | don’t need to

ask anyone because I’'m afraid of losing face. | went search on

internet about how many words to teach young learners in one

period. | shuddered! Some said 2-8 words. Some said 5-10

words. Oh!" how long I’d been doing it wrone. | also found out

how to teach. The more | searched the more | found out. How

to present the words. Students gradually learned more

vocabulary. They were not stressed out when they saw me

(laugh). | learned. | changed and improved.

( Expanded field notes 4, page 182-183 )
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Likewise, in Excerpt 4 Lumyai learned how to motivate students from websites.

Exchanged learning among the TLC’s members reflected on how the issue could be

solved in her teaching. Lumyai chose the Internet as her primary tool of learning. She

read from a variety of example cases and suggestions via websites in the Internet. She

completed her learning by applying new knowledge to improve her practices. The

success was confirmed by the changes in her students behavior. Her isolated learning

was shared with the other members during the discussions.

Excerpt 4

Lumyai:

A Y1 I a 4 v v A J 1Y
ﬂ@ﬂqziﬂ{]’m‘i}ﬂ‘UEJWL?EN‘UEJ‘UIWTN'J@U?ILi‘c’Ju LB NWINLITUBAITINTLI

Liflvasnsialinnnaenszidils  Irfaeluassdudeyadauugii

ndusnag Az “How to Spark Intrinsic Motivation in Your

¥
= [

Students” UNAMN U191UKAIAED........ 78991198190 LD WAL

wawe... uld  nswdasenazingusvasAfiazaounousuaou

biniidminedaauiy msliflawuavilienidndtnunid

AuAlasuAwauls  $3ingnaseliy uddldlanasudlunndudy
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apsauguzay Uhuuewbenn 9 au

I knew that my weak point was giving students rewards. When

vou said that what would happen when we didn’t have

anvything to give students anymore. | searched on internet and

found an article “How to Spark Intrinsic Motivation in Your

Students”. After reading it, | felt ‘oh this is what we should do’.

| tried and it worked. Informing student the lesson objective

before starting the lesson makes them have clearer goal. Giving

feedback makes them feel that their work got intention. They

knew which part was right or wrong. They paid more attention

in correcting their work. It changed their behaviors. There were

more detail. You can read more. I’'ve  made copies for

everyone.

(Expanded field notes 4, page 173)
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In summary, the participants were motivated to learn in order to advance their

instructional practices. These excerpts show that all TLC members benefited from

online resources. Their self-studies online seem to have helped them gain a variety of

instructional ideas. However, without the process of cooperative learning in TLC the

data from using online resources won’t be increased too much. On the other hand,

joining in TLC created many factors for them to learn in many ways. For instance, in

this case the participants were motivated to learn independently from online resources

in order to improve their instructional practices. They were fueled by their own

responsibility as group members, group assignments, their curiosity from group

discussions and also their reflections. The shared advantages were after the

participants’ learnings, when they would bring them to share for interchanging and

promote learning interdependently.

Learning from lesson plan sharing

The lesson plan sharing in the face-to-face meetings showed to be another

helpful process for teacher learning. In this process, TLC members took turns
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presenting their lesson plan. After one member presented his or her lesson plan, the
other members would ask for more clarification to be able to understand that lesson
plan in detail and discuss further in order to find the best way to improve the lesson
plan. Finally, the teacher who presented the lesson plan reflected on what he or she
learned the from the group suggestions. However, the lesson plan owner had to decide
on their own how to revise their lesson plan since each school context may vary. The
following 5-8 excerpts showed that teachers learned from the lesson plan sharing
sessions.

In Excerpt 5, Chai noted how he had learned a new strategy of grouping
students from Yod when he read his lesson plan.
Excerpt 5

Cha: NUFEUUZLHUTEAWNS Iz waYNSy  WnviudnayneSutelulu

[J a ' Y @ o a 1 1 1% J
Wusoudsusuainaeliein IﬁLﬂﬂwqﬂ%ﬂiﬁuﬂqﬂﬂﬁj‘ﬁL'ﬂﬁU b IABE

9 adludnauanad 9 aunseian1sindue udafnedluiian wulins

= = a 1 ! dy A A
UNANAINUASLBEABBULNARTULRY ABRBY
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I like Yod’s lesson plan because it was fun. My students loved

it. It was well organized and simple. It started from easy task

and then more challenging. The students could learn from a

variety of learning task such as a big group work, a small group

work, pair work and finally individual work. They were very good

activities which [’'ve never thought about them before.

(Expanded Field Notes 1, page 35)

In Excerpt 6, Lumyai accepted that she learned how to write a step-by-step

lesson plan from listening to Lumduan’s presentation.

Excerpt 6

Lumyai:

'
a
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WpseENey IWenuKueylsneundy dil avllenyses (nwn
wusdaain funaedy) Trven1smisaes

As an experienced teacher, | sincerely admire Lumduan. This
is what | see and want everyone to observe that Lumduan’s
presentation of teaching steps in this lesson plan is a
continuously and harmoniously procedure. Especially, activities
in from item 1-18, do you see what | see that it’s very detailed.
You see a clear picture how she taught when you read it. The

activities conformed with the learning objective. Umm...er...er...

if someone who doesn’t know how to write a lesson plan,

listens to L umduan, you can see what to do first and after and

ow. Sa Nom Nu Hong (Khmer — meaning very good). | respect

that.
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(Expanded Field Notes 1, page 42 )

In Excerpt 7, Yod reported how the lesson plan sharing session gave him ideas

for his teaching activities.

Excerpt 7

Yod: After TLC members’ discussion, | brought all comments I’ve

learnt from the meeting to modify my activities. All comments

were advantages, were suitable with my mixed abilities

students; such as, | learned from Chai’s comment, and applied

activity in production stage. | guided my students to make 5

sentences with various appearance words, | tried to control

activities concisely in this period with lively environment.

(Yod’s Journal reflection Lesson plan 3, page 18 )

Excerpt 8 showed how Lumduan learned about using word cloud activities

from reading Lumduan’s lesson plan in the journal reflection.

Excerpt 8
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May | exchange (ideas)? | admitted that when | listened to you
in the meeting, it sounded interesting but | didn’t quite get it

until you wrote more details and shared in the journal again. It

made me see a clearer picture, understand and see the

benefits of asking students to brainstorm vocabulary through
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words cloud activity. It was really interesting. | can see that it

stimulates thinking process of students very well. They don’t

just sit and wait for teacher to teach vocabulary. In the writing

activity that Lumyai said that students could write only 2

sentences which was less than what she planned. | think I will

adjust it for P.3. | will make worksheet as a controlled practice.

Students will fill in only important words. It will make students

work faster and finish in time. May | share my experience?

(Lumyai’s Journal reflection Lesson plan 2, page 9)

From this data it can be concluded that the TLC members acquired knowledge

and improved their instructional practices from the group discussions which enabled

them to listen to and clearly understand the other members’ lesson plans. Through

sharing their plans and ideas a greater level of self-awareness was achieved, which in

turn was the catalyst for each participant to strive for even better thought out lesson

plans.
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Learning from implementing the ideas in the classroom

Once all the members had gained ideas from the face to face meetings they

were then able to assess their own knowledge and experiences to improve their

planning practices and implement this into the classroom. Results from the data

indicated that the teachers knew from their own teaching whether or not their

instructional practices were effective for their students to learn. They recognized which

practices were better than others and which practices needed to be improved for

future use. In this study evidence was gathered from 4 excerpts as follows;

Excerpts 9 shows how Chai learned about setting g¢oals as well as the different

abilities in learning amongst his students. In this excerpt Chai reported in his journal

that he learned from the results of his teaching. His students were unable to follow

his instructions and became confused during the activity. This occurred because his

practice was not planned thoroughly. Also he had difficulties finding volunteers to

participate in the activity and encourage the other students. In this case the fact that

he simply adopted Lumduan's activity was the reason for his failure. His student's
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proficiency alone provided no support in order for them to feel confident within the

activity. The need for providing practices tailored to the suitability and variable abilities

of his students was evident.

Excerpt 9

Chai:

Chai:

[
[

MneNuAnnaaintulunsaeuassl  muldSeudindiuniian

910273 kT UTUNITIN N UYDALDY  LADNAIUNTIINAINNTT

Nnunslausulkunanssuaaieg snniiuluaudumdsdneninuss

YNSUUALDY IAURNIZLSDIUDIANUNALEANIDDN FIUNLSYUTDINI
pun - wuldarunsadeanianssuluwuuvestesanIulaagnIngs
Tdaunsalasuinseula

From the mistakes, | learned that it partly came from lacking

clarity in my planning and it also partly came from my attempt

to adjust my activity plan according to your suggestions without

considering _my students’ abilities, especially their self-

confidence which is their great lack. | can’t choose activities like

Lumduan if I can’t change my students.
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(Chai’s Journal reflection Lesson plan 3, page 26)

Excerpt 10 shows how Chai learned about lesson planning and class time

management after implementing his lesson plan in the classroom. In this excerpt Chai

reported in his journal reflection that he took the lesson plan which was the best

practice previously taught in his group to teach his students without any adjustment.

The result was that his students were unable to follow his teaching. The vocabulary

was too difficult for them. Consequently, they couldn't understand and became

unwilling to participate causing the teacher to spend more time trying to explain. Chai

learned how to better plan his practices should he wish to use other member's plans

in the future. He learned that he must make adjustments allowing him to be more

active with his students. He also recognised the need to schedule his time better in

order to increase the quality of classroom management.

Excerpt 10
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Alright, in conclusion, teaching by this lesson plan made me
realise that if | use someone’s lesson plan without adjusting or
studying, it will be a mistake. For example, this word, | realised
after | already showed it to students that It was a mistake.

Timing wise, | realised richt away when | taught that my
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students were slow and lack of self-confidence. | couldn’t use

the same timing as the original plan. | needed to expand it.

When | did, it caused a chain effect. It was a big mistake that
’ve learned embarrassingly. Thank you for every suggestion. I’ll
use them to revise the next lesson plan.
(Chai’s Journal reflection Lesson plan 1, page 8)
Excerpt 11 shows how The TLC’s member discovered that one game ‘Stop the
Bus’ by trying to play this eame with different age students from the example. In this
excerpt, Lumduan told us in face-to-face meeting, from implementing this game with
her students, the results showed that this game could also be used with young learners
after trying it with a few class.
Excerpt 11

[

Lumduan:  (Was1z) 911l stop the bus Uy Manldaeuanialifninduagldls

3%

nauwsnAnIultlulavsen wandIee1nNane AaUWSNABINY 3/4 U

Waziaulilenuaeuay newduase wniilade Mueds d3pnd

< '

NagenauAIuLa) NastonlUasaauiuaniesdu 9 e 0
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Lamduan (Laugh) The ‘stop the bus’, | didn’t think it would work. At first
I thought it wouldn’t’t work, but | wanted to try. I first tried with

3/4. | thought they might be able to play it so | tried, and [ found

it actually worked! So | thought that if | knew it would work, |

would have tried earlier. Then, | tried with other classes. It’s

proved that it can be used with young learners. They learned

very fast. Later, it turned to be students who took turn giving

directions to their friends. | only eave them vocabulary, and

applied the technics you suggested. (Laugh)

(Expanded Field Notes 3, page 124 )

Excerpt 12 shows that lesson implementation helped the members in TLC to

learn about choosing activity to encourage students’ motivation in speaking English. In
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this excerpt, Yod reflected in journal reflection that his students could speak English

when he adapted Lemduan’s game to use with his students. Students enjoyed and

willing to participate in learning activity.

Excerpt 12

Yod:

Yod:

nuansaeuluiuibiinldiuitnisnseduliinEauns

Mwdinguliinnagnman  adidnanranisusziuinEeuds

wakigndesuvantiennsalviiieds  winufitesdnIuLuEn
o Y A v aa I o (%
ilntniseuresmunszlananinyaviuii unmindyyuay

WiuasdmerIayn wayidnuasady wiindfiagnauinay

From the results of the instruction today, | realized that

encouraging students to speak English is not that difficult. Even

though the evaluation showed that students’ speech were not

grammatically correct, the game Lumduan suggested made my

students jumped out to speak as soon as | blew the whistle.

This is clear that when they have fun, they feel safe, and they

were more confident to speak.
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(Yod’s Journal reflection Lesson plan 3, page 38)

Implementing ideas was the process in which the members in TLC applied

their lesson plans previously produced in the group discussions into their actual

classrooms. The results obtained from these lessons fueled their learning by indicating

as to whether the practices that they applied were successful or not. Consideration

was later given to that lesson along with feedback which was posted in the reflection

journals. The sharing of lesson plans along with the journal postings allowed each

member to become more knowledgeable and therefore their lesson plans improved.

The practice of implementing their newly gained ideas and lesson plans into the

classroom helped the members to prove their hypothesis.

Research Question 2: How does Teacher Learning Community affect

Instructional Practice?

Instructional practices are the keys required to enable the teachers to

encourage student interaction allowing them to achieve their learning outcomes. In

order to answer the research question in this study, the changes to the teachers’
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instructional practices were investigated through observation field notes, teacher

reflection journals and lesson plans. The themes from each source were triangulated

to validate the data. The three themes of instructional practices consisted of lesson

planning, classroom management and teaching strategies. These were developed as

follows,

Improvement of classroom management

In this study, the members learned from the three keys learning in TLC as

reported in the previous research question themes. From learning all the members in

TLC put their effort on designing the effective instructional practices in order to create

students’ motivation in learning English. As a result, the data presented that the effect

of TLC on instructional practice was the improvement of classroom management. In

this theme, | presented the evidences reveal the various techniques and strategies

from all the members in order to support their classroom management. They used

classroom management to ensure that their classroom learning run smoothly without
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interrupting.

In excerpt 13 shows that reading the report benefits to improved classroom
management. This is supported by the improvements in classroom management that
resulted from careful reflection in journals. Successes and failures were honestly
recorded as part of a continuous improvement process. After Yod reported the results
of his students learning, he got the reply from Lumyai reflected her ideas how to give
clarity in their learning and told about her success experiences to be the evidences.
She explained that, a further benefit of increased classroom management was clearer
learning goals, which meant students were more able to understand what they were

trying to achieve by the end of the class and how this would help them in their studies.

Excerpt 13

Lumyai 519 feedback lud Practice Stage Tuguves Target Language
tfunsazihlulinoudu Presentation TunSzsenifieliiniFouaslay
WhunnnglunisiSeuwiniazaesniansedinuluy  wagaglaurlulalu

&

U Practice wazuausludu Production siall a1nUszaunisalin
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Should providing feedback of target language in the practice
stage come before presentation stage? As the result, the
students would know the aims of learning that which part they
should focus. Moreover, they can also apply those goals in
practice and production stage. From my experience, once the
teacher guided students the direction they should ¢o, they paid

more attention to follow those directions and also realized that

which part they should put more importance on.

(Yod’s journal reflection 1, page 7)

In excerpt 14 presented the case of TLC member learned from journal

reflection discussion. Yod learned from Lumyai’s experience about the benefits of

clarifying learning goals and target language to students. In this case, trust on each
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other’s experiences played an important roles to motivate the members to learn and

improve their instructional practices

Excerpt 14

Yod

Yod

psudmiuwd 3 dfeudunudesoveunmihdlonsufili
AuUzInNUsEaUNsaivesiouay TUWNLRSNVBIHNLZATUT N
Seumuaseimafianuasnsasderululszaunsaldusnu
wnnnnnnnn - gesthanleaueinegudiugaiu  Wiewsdmuidni
amﬂlﬁ%’ayaﬁaztﬁmﬁu rnanaglufupindNIndumesin was
InUFuldeuiiofauwnundeuiianuveuadyu  nowtiiauenuve
DUNINLINUAUADUAEULASY  (JOALINKNUNITARUYDINULDILH
o)

For the third lesson plan, | would like to thank you Lamyai that
suggested me how to improve my first lesson plan from her
own experience. | could say that | respected and trusted in her

experience. However, | still wanted more detail, so | searched

more information from the internet and applied to develop the
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third lesson plan. Before presenting, | would like to distribute

you my lesson plan.

(Expanded field notes 2, page 73)

The clearer effect of TLC on instructional practice improvement showed in

Excerpt 15. After Yod learned from Lumyai’s experiences, he continued his learning

by exploring from the Internet, which he integrated with knowledge from TLC about

clarity of learning to improve his instructional practice. In the excerpt, it was the lesson

plan showed Yod’s strategy in relation to improve his classroom management. He

inserted the clarity of learning outcomes and target language after warm up stage but

before starting the presentation stage as presented in the follow excerpt,

Excerpt 15

Lesson plan 3 Warm up stage Lo,

3. Teacher inform the learning outcomes
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and target languages to the students: By

the end of the lesson students will be

able to identify the differences in has

got/have got using

4. Target language: ......have got long hair

black eyes.

(Expanded field notes 2, page 74)

Moreover, the data in this study showed how the members in TLC attempted

to more carefully involve all their students to feel at ease and participate in the

classroom activities. In Excerpt 16 we see that the TLC members learned methods of

how to group students together from discussions in the face to face meetings. In the

Excerpts Chai wrote his lesson plan to improve his practices based on Yod's lesson

plan and outcomes which were shared in his journal reflection. Participation in the TLC

introduced Chai and the other members to new strategies which assisted them with
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their classroom management in order to get all the students involved in the lesson.

This procedure created the opportunity for all of the students to be able to complete

tasks by themselves.

Excerpt 16

Chai
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From what Yod shared how to group the students in the last

meeting. From that, | could see the example of the strategy of

grouping students in order to distribute work to every student

equally, then we added more work to students until they can

work on their own. For this lesson plan, | tried to develop the

lesson plan from the example of Yod’s. You will see that |

started by asking the same question without translating then

asked all students to answer the questions. After that | changed

the activity by letting students to learn together in a group and

practice to answer questions. Then, | let them play Mill Drill

game by get them ask and answer questions pair then students

had to describe the picture by their own. May | ask for more

suggestion, what should | improve further?

(Expanded field notes 2, Lesson plan 3, page 89)

Giving feedback occurred throughout this study as shown in Excerpt 17 where
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a shifting from teacher to students promoted self-reflection on their work by the
students. In this excerpt Lumduan expressed how she had improved giving feedback
by realizing during the face to face meetings and journal reflections how the others
had shifted the focus from teaching to student's learning. She learned new strategies
from her co- members such as self-correction feedback as used by Lumyai to create
awareness of her students learning difficulties and promote understanding. This
practice caused Lumduan to change her approach from simply checking worksheets
and giving individual comments and she began to incorporate other member's
strategies. From this Lumduan indicated that her instructional improvement benefited
the students learning. In addition, Yod stated that student feedback allowed the

teacher to calculate student learning as well as support formative assessment.

Excerpt 17

J A v o®

Lumduan vauaui o Nvuwazlvnadlady AedununINNTEuNALEUYRLH 9
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walASuTnsasuwlasunldnis feedback MaiuldniSeulaidiu

NI Neeednwuungy  uivinlvivyaulauinde 91U

flevannunssuveathaiuisausyliuwazuantaninyinlaundawma

Useloalale

Thank you all for the compliment and the support._I| learned

from observing your lesson plans, having a meeting and also

discussing on notes after lesson with you all. In terms of ¢giving

feedback, | could see that everyone put the importance on

that. We started to give feedback that emphasized students to

participate more in pair and in groups. However, the most

interesting point was that once Lamyai told that her students
could evaluate themselves and they were able to tell the
reasons why they could not make the sentences.

99 welianudn wislagmivesaies fuusiurazunlila we

agtinsgnidn 8o ATIVEINAZABIlASEUATIYATLLNNTY

Yes, once you provided them time for thinking, they would know
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their problems. Even though they could not solve the problems,
at least they realized which point they should focus more.

Aziuuvay  udinvesiigen  fiweauenin  WidniSeusin peer

feedback Aulungu Jug sgmiusenuurey vylineitesass

Lipedieinduadsls  auldilsiegnmniifenuys udntumas
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Yes, Yod also said that he asked students to do peer feedback

for both in pair and in group. Please don’t laugh at me but |

never do that before. | never know how good it is until | heard

from what Yod shared and also | saw the lesson plans from

you all. Oh!' | was the only one who still corrected students’
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work by ticking and crossing out, writing the keys on the board.

|_tried to chanege how to give feedback and it was eood.

Especially, for my students who are confident. For the young

learners, they are not shy when they do something right or

wrong. One thing that | would like to add up is that to listen to

students to give feedback to each other can help me a lot to

teach more easily. It also helps the students to pay more

attention to the lesson so that | can organize the lesson better.

VBOUWLUANAINTYBENINASY  AdwenaINtuNTHaTnSe

A1 feedback MUY §9a1u15aUseLluNaTENAs8UlAR89161

wWalaliinladels Aedidaunn aatuiing ¢ 1o 5awnsavenle

& [y
WUSeAULagAIU

I would like to add more from what Lamduan said, listening to

what students giving each other feedback can also evaluate

students whether they understand during study or not. If the

teacher observe closely and note down, we can tell their
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feedback individually.

(Expanded field notes 3, Lesson plan 5, page 147)
The technique of checking understand was a regular occurrence during this
study. The data indicated that the members had improved their instructional practices
as regards to checking understand whilst teaching. In Excerpt 18 Chai reported in online
journal reflection how he had tried using this practice after suggestions from other
members. In doing so he found that his classroom activities ran smoothly and his
students achieved better learning. The members in TLC learned various techniques to
check their students understanding but the main methods that everybody knew were
ICQ (Instruction question and Concept checking question). Therefore, in order to
facilitate and enhance their students learning the practice of checking students

understanding was added to their classroom management.

Exceprt 18

Chai IMANUTIBNURIUNTARUL  NaUAUNNABIYRUAMYINALNINUE

AfuNtswuyiIsmsuntdgymeanisjunglunisiifanssy  vis

WITLFIANARUYRINY _ UanldlduUIntasINAin 1 saau nuautUsEau
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From what | told about my lesson plan, first of all, | would like

to thank you to you all to provide me the suggestion how to

solve the problems during organizing the activities. | can say

that this lesson plan was successful because of the technigue
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of checking understanding. | had a lot of problems of controlling

students, they did not want to listen to me so that they could

not understand what they should do in the activities, also they

did not understand about the lesson. However, after

implementing the technique of checking understanding, it

helped a lot. My lesson was more in order for both before doing

activities and during teaching. For example, before playing

game, | asked my students “running or walking” in order to

make sure that they all knew the rules, | asked “What will you

write on the board” in order to make sure that they

understand, | asked “Can you copy your friends?” in order to

avoid them from cheating. It was g¢ood. The students

understood better. My class was also more peaceful. | have

been using this technique since the third lesson plan.

(Chai’s journal reflection 6, page 8)
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Excerpt 19 shows how the members used gestures and tight transitions ensuring

maximum instructional time in order to further help student learning. In this excerpt

Lumyai told the group in the face to face meeting how she learnt to use gestures from

Jit. As she explained the results indicated that her young learners had a better

understanding of her instructions from using this approach. She also found the use of

tight transition signals beneficial for classroom management. All of the members in

TLC adopted these techniques from each other in order to support their students

learning.

Excerpt 19

Lumyai

Wadnfavisus Tuwsuiasiiuineindulih“efietluiiy” nés
A9 Listen! 50avilu Teacher says: 1-2-3-eyes on me (A3ldii
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medlaluiiagudieon) vemeunUiliinSewdntnaunun wdadh
Wouliin Teachers says: The rain drops Wadmeig Students
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I would like to add more information. In this lesson plan, in the
parentheses stating that point at your ear, after the word
“Listen!” or Teacher says: 1-2-3-eyes on me (the teacher point
at themselves) then Students say: 1-2 eyes on you (Students
open their hand and point at the teacher then be quiet). Or
when | asked them to stop practice communicating, | wrote that
Teachers says: The rain drops then students say: stop! stop!
stop! | heard from Jit that she shared her experience last time.
I trusted her so | was sure that this technique would work.
Especially, my students are young, they will be fun. It’s better

than shouting at them that “Listen to me please” Even though

| kept shouting until | ran out of breath, they wouldn’t pay
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attention. | confirm that this technique really works because |

tried before. So, | would like to share with you all. That’s why |

put the parentheses in the lesson plan.

(Expanded field notes 2, Lesson plan3, page 93)

Improvement of teaching strategies

The members learned from collaborative learning in TLC through their actual

teaching and by assessing strategies. The members applied their instructional practices

based on their school and student context to promote student learning. Data analysis

in this study provided evidence that participation in the TLC had affected the

members’ instructional practices. The evidence is as shown in excerpts 21 — 25

Excerpt 20 shows the strategy of encouraging students to support each other

as a group whilst the teacher undertook the role of observer to facilitate their students.

In this excerpt, Yod detailed in the face to face meeting how he used group discussions

in his classroom teaching. By acquiring information from several websites, he improved

his instructional practices by integrating this strategy to encourage his students to finish
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the task by speaking English. Yod indicated that his students were more engaged when

working in a group. From Yod's experience and shared knowledge Lumduan and

Lumyai also applied this strategy to improve their teaching. Lumduan stated that her

students felt more comfortable working in a group as opposed to working alone.

Lumyai recorded that her students achieved better learning from actively being

involved in group discussions. While Chai stated that this strategy couldn’t work well

with his students.

Excerpt 20
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Yod Yes, from our discussion, | would like you to notice that |

changed my teaching method. For this lesson plan, At the stage

of learning, practice, and elaborating, | asked students to work

in group for every stage. That was because | searched from the

internet, and | found cooperative learning technique. | tried this

technique with my students which are adolescent and it really

worked. So, | add more information in this lesson plan in order

to apply to the next ones. However, please give some

suggestion.

(Expanded field notes 3, Lesson plan5, page 157)

In excerpt 21shows the teaching strategy that encourage all the students to

participate in learning by using brain storming activity. In this excerpt, Chai stated that

he encourage his students to concept knowledge from their learning by using brain
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storming activity and draw mind mapping instead of concluded the lesson for his

students. He said in face-to-face meeting that, learning about group discussion from

Yod, gave him the idea to remind of brain storming strategy. As a results, the other

members aware of the benefit of brain storming strategy and used it order to design

their new instructional practices.

Excerpt 21

Chai

Chai

'
v v
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For this lesson plan, | would like to say thank you to Yod

(hehehe) my life is bond with Yod. | heard from what Yod shared
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about group discussion, so | thought about brainstorming. They

are similar. | applied this technique at the wrap up stage.

Instead of summarizing the content for the students, | focused

more on learner center by asking students to work in group, to

have a discussion, and to summarize through creating their own

Mind mappinsg.

... dauAnas1sassAvilouAudumy (W0 havsy)
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anInuaaanmeuztn

Oh, you are also creative like others (joking) | agree with Chai

that we can adapt the technic of working in group of students

in order to develop our teaching. | also see the benefits of this

technic but we might have to think about whether it would be

easy or difficult for our students.
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(Expanded field notes 4, Lesson plan5, page 195)

In Excerpts 22-24 shows how the members interchanged ideas and information

regarding student motivation strategies to help design their instructional practices. The

following excerpts detail how various activities, games and songs were created by the

members to motivate and assist their student's learning. However, those materials

were not only beneficial for the students but they also created opportunities for the

participants in TLC to learn and improve their practices.

Excerpt 22 provides the discussion among the TLC members on how to

improve their teaching strategies in order to create Learners Center instructional

activities. During the face to face meeting the group discussed an activity known as

"Wall Crawl'. After some of the members had applied this activity into their teaching it

was agreed that the activity be adopted as the best practice in relation to providing

conditions for the students to learn by themselves. During this activity, the teacher

was only the facilitator to support and observe students learning and lead the final
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discussion to wrap up the activity. The following excerpt shows the evidence of

teaching strategy improvement.

Excerpt 22

Lumyai tl¥Ranssuiilunsaeutineuvestiussann 2-3 pSudiuy i
TnSeufitenusuantiauely TLC LLﬁ%ﬂ@:ﬂJgu INSI2239 9 Lad
tiormnuditldaniinnenznnsildasutinGeunn o fesesih

Lumyai | used this activity with my students for a few times. Both of the
class this lesson was designed for this TLC and other classes.
Actually | brought knowledge | gained from talking in this group
to use with all my classes.

Yod Toasunufldmiloutu uifenadild 101930 o Aeruiuldlailasy
Gndildladeuudildlimusaudiolunisviianssa

Yod Yes, | used it as well but the result was, in fact, that | thought

it wouldn’t work with students who didn’t pay attention and

give participation in class.
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fuinerilillamtanssuiivhlferliddadoy uwidungfnssuiian
fogidulvy  desowsoiudumaeiiBmsdmuaieouly  wie
aonunisaldilelifanssuveansuiiauls  Fdluduiifivesing
Aanssudgiufnseiifinnnurmesasdunistinanuuingeu
dausvegua lagliwseusmenuesededase 15uARBENNI
9 Fufumuiisdlavizea
| think that it wasn’t activity that made them didn’t pay
attention but it was their own learning behaviors. It’s our job to
set the condition or situation to make our activities interesting.
In - my opinion, | think an activity itself is challenging and teach
students responsibility. Students can learn independently and
we just observe them.
voouwurAly  dwiuny wnduieuseiy  Aenarindunoud
psungianssy  msdemnudnlalun@nfdifyuzasu dniSeues

nilvimuaulannesy seuasuianssy wulvwnleuagumesiiies

windnisimun  outline  weauiAdnanvesmlildinaunaiy
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Aalimunts nandeilduiaesegeniuiinseaeiiiu
May | say something? | see it differently. | think the stage when
we explain the activity and check their understanding of the
rules is also important. My students highly paid attention. In
conclusion stage, | asked them to write a conclusion by
themselves but set the outline for them because | knew that
my students’ abilities weren’t good enough. | also use semi-
control activity with them. | let them think by themselves and
helped them sometimes so they wouldn’t feel it was too
difficult which might discourage them. | designed the end of

activity this way because | tried to avoid a competition. | allow

them to take the same amount of time and use the notes
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posted on the wall. When they finished, they had to hand in
both piece of work.
wsuaaiaaammﬂmmﬁmLﬁumaqﬁ%ms TuBesvesmsoonuuy
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| expanded it from Jit’s ideas about designing interesting
activity. | used the principle of Wall Crawl but made it a bit
more interesting. | have beautifully decorated movable boards
around the classroom walls. | put up sentences | want students

to learn on the boards. My students are very young learners. |

let them learn in pair. From my observation, they helped each
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other. One read and another one write down. When it comes

to worksheet, they do it individually.

(Expanded field notes 3, page 147)

Excerpt 23 illustrates how the face-to-face meeting affect instructional practice

strategy. In this excerpt, one of the TLC's members introduced a game to his class to

support his teaching. Later in his online reflection he reported that he had improved

his practice by integrating the game ' change chairs ' as a warm-up activity into his

lesson in order to motivate and lead his students to the next stage. Yod learned this

game from Jid in face-to-face meeting and the following excerpt highlights his learning

through his improved lesson plan.

Excerpt 23



Table 4. 1 Yod'’s lesson plan

120

stage Interaction Procedure Aim
Lead-in stage S-S Change chair Activity - To set their
T-5 ] Students sit on their readiness
chair in a big circle - To focus
° Teacher stands in the ~ the class
center of the circle and give -To let them
instruction of playing game. ~ familiar with
1 Teacher provide all the target
language

students with a stripe of

sentence for each.

° The teacher starts the
game by saying ‘Change
chair if you’ve got
number..........

° The students who’ve
got those numbers stand up

and switch their seat and
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stage Interaction Procedure Aim

read their sentence aloud.

(this/these-that-those)

Feedback T-5S ° Teacher praises To encourage

students clap hands, smile students

and say “Excellent”

(Yod’s journal reflection, lesson plan 7, page 45)

Moreover, apart from Yod, the other members also learned and applied the

structure of this game in various stages of their lesson planning. For example, Chai

applied this game to introduce new vocabulary in his presentation stage of his lesson.

( Chai's journal reflection , Lesson plan 3, page 3). Lumyai applied the game to

introduce the target language during the practice stage. (Lumyai's lesson plan 2, page

5), while Lumduan used this game as an instrument for assessment in the production

stage of her lesson. (Lumduan's journal reflection, Lesson plan 3. Page 8). However,

the school's context and student's proficiency were key factors to be considered when
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integrating the game to support teaching strategies for encouraging students’

motivation.

Excerpt 24 provides details how the results of students’ learning affect their

teaching strategy improvement. After teaching, Lumyai reported in her journal

reflection that she created chant of chunks to influence her students’ speaking skill.

From her observation, She found out that her students felt relax and could speak

naturally. In addition, the results of Lumyai’s activity was clearly evidence of her

success. The benefit of using this activity inspired the members to learn in order to

apply in their instructional practices in the future.

Excerpt 24

Lumyai

1
(% v A

naanmsasulundsiine Unisguiiaugulunsiseularainsane
puneuldealusssund sz ldinlagld Chant Baes1auty
Tawaznalandesnuailagtildidnisuen  Chunk  vedTarget
language fifeanisaeunSeuSsadu Chant Wisdeseniudile

aunawlunisiinuazireranisviesinlitnSeuanduaadungy o
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vosmluasiazienarduudnuselon  wiloulumeenslunaunns
aoulutneau
The results of this teaching was students were happy and able
to speak naturally because they practiced with chanting until
they memorized it by heart and speak comfortably. | divided
and rearranged the chunks of target language into simple and
fun chunks. Students got familiar with groups of words. It would
be easy when they formed the sentences as you see in the
previous lesson plans.
taulannee anfithesuetudmauindnideuwiaiunsaeiuise
ganlun1syala uﬁmyéﬁﬁﬁaﬂmﬁbauTuﬁaﬂmaaﬂwiﬂiuﬁaiﬁﬁhwaz
JUsumutestnsiewans  szduneandithdadulalily
wiy llldasdameadiianeiiluae eenelulding WS IANTY
Fudindnndewdnth  wesnnlsihaeuduiilunsuszaunds

PUNNUBYAY
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Lumduan So interesting. You once explained that students could expand

it into speaking but | was confused with clapping hands with

the rhythm because | noticed that what you underlined in the

plan wasn’t constantly rhythmic. | would like to use it because

my students are young learners as yours but | would like you

to explain more in the next meeting.

Yod WilmeASUToa1nu

Yod | agree, Lumduan

Chai WUGIEATY YaUASU BuuNuLdSEnaunasy
Chai I agree. | like it. It was fun reading the plan

(Lumyai’s journal reflection, Lesson plan 4, page 56)

Improvement of lesson planning skills

One of the apparent changes observed among TLC members was their ability

to plan English lessons. From the first few weeks, the data revealed that the
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participants lacked the ability to write lesson plans. Excerpts 25 to 26 showed how

three members explicitly connected on their own skills in lesson planning.

Excerpt 25

Lumduan mamﬂiﬂﬂ%umaumadﬁﬁﬂlauxﬁuﬁa 3p ylunsaanay nulides
uiuiSesgUuuunsTyuusuAs
I would like to know stage of Lumyai’s teaching. Is that 3P
teaching? I’'m not sure about lesson planning pattern.

(Expanded field notes 1 Lumduan 566-568, page 22)
Excerpt 26
Lumyai 09 iee1nuanii Ae Ae AuRsSawathAusnlisandaaunsendy

Ty 4P duluu 3P

Hmm...I would like to tell that....that actually | _cannot tell

exactly, which one is 4P or which one is 3P

(Expanded field notes 1, page 22)

Excerpt 27-28 were the evidences to clarify that the members in TLC did not

clear about lesson plan writing method. However in relation to improve their ability to
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design instructional practices, the other three members also agreed that they need to

explore more knowledge. Then, brought back to share in the face-to-face meetings

discussion. As shown in excerpt 15 Chai lacked of confidence to present his practice

lesson plan so he didn’t prepare his lesson plan to share with other members.

Excerpt 27

Chai

1%
[

HuReIvelnemsuzasy Mlinsenluntsuiussyuassdl  Aease g
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Y A a e Y v 1 a (= aa =
WaIRe 9y WUUAlalaenLaINLI NQJL“UEJ‘ULLNU"LNLUU JUNAYY U

pzlsUne  nszartdunuline@eunnues dulnyuuieudnvinis
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lsaSeuae uwinuinumsennsaeudtls Aenufvzginszaeuiso

R Y & Y 1 "y [ v Y & Y v
avlsuAtiy umiwSeudinsn 9 dewheslsdtls udnasuldasy
Tuillageenuvegneuaiu

I’m sorry that | wasn’t prepared to join the meeting. In fact, to

be honest, | don’t know how to write lesson plans, how many

steps it has, what it consists of, so I've never written lesson

plans by myself. Most of the time, [ _just copied them from
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somewhere and submitted them to Academic Affairs

Department. If you want to know how [ teach, I just check what
topic I have to teach and roughly prepare myself on how to do
it, then [ just teach. Today | only just would like to observe.
(Expanded field notes , page 54)
Therefore, during the first meeting | needed to stress the importance of lesson
plans and provide the discussion for the members with the information required.
Seeing the benefit of sharing knowledge in the TLC, as one of the members, | led the
discussion in order for the group to participate.
Excerpt 28 was the situation in one face-to-face meeting to emphasis the

importance of planning instructional practices.

Excerpt 28
Jid 1dzAy WeusNNTINERLHULINYesTUiliuGe 9 9 uinyve

fouludosnsniudrdatouzay  Fwnawiudundrildlnuezdn

wrun1saeuiinnudrAgannlig - wazsynAwiuNeIiuIn1ne
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PISNISHAILINSRsUMSaausiuagnals  Tusudnaninves

winsmnaudldinsaglideslaae  sasiusegiundesine

Wudnsey sellufvelimsimnautisdudsnadduduneunisidou

WNUMTARY  TofuavqnsauYaIunuEINTns) iels1aslausulss

WAL TeuLNUNIsaauvansdmsuN1sseuve s sely
Let’s present our first lesson plan today but | want to talk

about the previous lesson plan last week. Everybody can see

that how lesson plan is important and we all agree how we

will develop how to write lesson plan. We all have ability to

do it but we also need to learn more. From now on, during a

discussion, | would like everybody to notice the steps of writing

lesson plan, strengths and weakness of the lesson plans of

each member, in order to improve our writing lesson plan skills.

L

91 TaeAy WHuSRUIRAUTULUL nagnsae 9 anmsaeiulunis

Uszyuasanuaivasinisunldiesiaudy suilnyrsyny
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Lumyai Yes, this lesson plan, | applied the patterns, strategies, from

what we discussed last time. Chai, please go next.

(Expanded field notes 2, page 59)

In excerpt 28 Lumyai mention about the changing of pattern and strategies in

her instructional practices as a result of the previous discussion in the TLC. As already

stated, this initial discussion was the catalyst for the TLC participation and the

importance of lesson plans was made apparent for all to see. The consistently

clarification data from all sources indicated that learning in TLC influenced all the

members’ instructional practices development. The summary of each participant

improvement was as follows,

Chai

Chai learned from joining in TLC a lot. His improvement was show clearly in all

data sources. The evidences revealed how he tried to gain knowledge and experience

to imply to his lesson plan. He wrote the learning outcomes as well as design his

practice by using systematic classroom management. By applying strategies to support
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student achievement, he put the emphasis on defining his forms so that his lesson

plans related to what he actually wanted his students to learn. In excerpt 29 was the

example from his learning in TLC. Comparing between lesson plan 1 and lesson plan

7, Chai wrote clearer goals in learning outcomes, more concisely target language and

suitable numbers of vocabulary for student to learn in one period.

Excerpt 29

Lesson plan 1 Learning outcomes: = -

Target Language: Present simple tense

Vocabulary: get up, take a bath , get dressed , have

breakfast , g¢o to school , study , have

lunch , play , ¢o home , do homework ,

have dinner, watch TV. , read, ¢o to bed

Lesson plan 7 Learning Outcomes:
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1. Be able to pronounce and give the

meaning of seasons and weather

conditions.

2. Be able to ask and answer about

seasons and weather condition.

Target Language: How'’s the weather?
It’s

Vocabulary: weather, cloudy, rainy, windy, sunny,
snowy

(Chai’s Journal reflection, page 1-22)

Moreover, TLC discussion in the face-to-face meetings and journal posts

allowed Chai to gather examples of collective best practices. By lesson three it was

noticeable that Chai had started to change his practices. In warm up stage, Normally

Chai only write the game’s name or activity’s name in his lesson plan. In the third

plan, Chai told us in the face to face meeting that from the group suggestion made
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him considered about the meaningful of games or activities to be used in warm up

stage to lead his students to better understanding in the presentation stage. He wrote

well instruction clarify steps of how to run activities. As presented in excerpt 30.

Excerpt 30

Lesson plan 1 Warm up:

Lesson plan3 Warm up:

Teacher greets students and tells the students

about daily routine.

1. Teacher greets students

2. Teacher leads students to review the

vocabulary from the previous period and let

them play whispering game.

3. Teacher divides students into two groups

equally.

4. Teacher explains how to play and

demonstrate the game.
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5. Teacher writes vocabulary words on paper

and show it to the first student of the group. The

first student whisper the word to the next

student until the last student.

6. The last student raises his hand and shout the

word out loud. The fastest group who can shout

the word correctly will win the game.

7. Teacher gives compliment to the winner.

8. Briefly discussion and whole class feedback.

(Chai’s Journal reflection, page 1-22)

By lesson 6 all the members agreed that Chai was capable of producing

extremely well thought out lesson plans. By the end of the study, although it caused

him a certain amount of anxiety. However, by supporting of the TLC’s members he did

produce his eighth lesson plan written completely in English.

Lumduan
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Although Lumduan already possessed good ability at teaching, she did however
recognize the advantages of using various materials from the TLC’s members sharing
and discussion. She changed her practices of only using PPT in her lessons and began
to introduce activities, games and songs to improve her teaching. In excerpt 19 - 22
were the TLC’s members replied in Lumduan’s online journal reflection posts.in
revealed the improvement of providing instructional practices in her lesson planning.
In excerpt 31, in the TLC the members benefits from cooperative learning. They
had opportunity to reply in online journal reflections in order to shared and learned
from one another. In this case, Lumyai asked Lumduan to lead to discussion on
providing many opportunities for students to learn from many strategies and activities.
This was the example to indicated that not only the lesson plan owner who benefited
in TLC discussion, oppositely, the more the members shared, the more they learned.
Excerpt 31
Lesson plan 1 Lumyai: fiveuinnasuzariitosdmuemanestosian
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mstaue wuuinfegluty agUludy  wn U 3

annsamuautniseulinaenlviny wilnSewe

a A v
ll'e]']ﬂ'ﬁL'U@'U'Nl‘V]ll

Lumyai: | like the way that you use PowerPoint to support

your teaching very much. | want to teach like

that as well but | don’t know how to create the

PowerPoint. But | curious to know if you used

PowerPoints throush every stase of vour

teaching, presentation, practice and production.

Could you control your classroom? Were they

bored sometimes?

(Lumduan’s lesson plan, page 24-31)

From excerpt 32 Lumduan began to use new techniques in her practice to

support students’ learning. Furthermore, Lumduan gain more games from Lumyai in
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relation to use in presentation stage and make her instructional practice more

interesting.

Excerpt 32

Lesson plan 4 Lumyai

Lumyai

Ayaun1sun_shadow readine unlglunisaauany

Wi UDAURSINas19AusUla N T NS s U Y

sousazUgnilsanuiiinlaliunnniiseu L

A1PIUAY NALLEUBYNIALNUTLAULAZEI8TY LANIS

WinAanssaksnuaulaluduPresentation wiaa1n

< v a a o v A a P i

wnilanusifslusesmdniveduudd  n1siauny
o o o’dl' a 1 o v & ¥

Hang man AEWTeYee 9 Agvilmanlanuniu

mAnvluludeg  ntudaanudeyateduieyly

Unounsll

[ like that you used shadow reading technique

to teach reading. The unique of this lesson plan

is to encourage low ability students to be more




Lumduan

Lumduan

137

confident and also cultivate high ability students

to be more generous. However, we can adjust

this lesson plan to be more unique and

wonderful by adding the attractive activities at

the presentation stage because the students

had background knowledge about the subject
vocabulary. To play Hang Man game of the
subject vocabulary might help students to have
a good chance to review the vocabulary. Then
the teacher can ask students about the
information of each subject in reading passage.

. Hang Man Jwnuiaulaugaz 1ing

DD
.
ee

e
UNLVBU #UDUAMAN

Cool ...Hangman is an interesting game. Students

might like it. #thank you
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(Lumduan’s lesson plan, page 24-31)

In addition, excerpt 33-3d were the clearly evidences of Lumduan’s
instructional practices improvement. She integrated many activities and approaches
and classroom management in her lesson planning. As Yod and Chai replied in
Lumduan’s online journal reflection after read her reports as follows,

Excerpt 33

Lesson plan 5 Yod wrunsaeuiliuununifnssunsiseuii

wainuaeansaianuaulaveiseulinaen

fanssuMssew;  Liiwdniafednenteeniviaes

srunaluuiaztunsaeulitnaumgIz811Ng
PJp9UuUNNIINISaUNANTSUIULARLTUN DUADUTIIT
wldnarputIne ey

Yod This lesson plan has many interesting activities

that attract student whole period. However, May

| suggest you to identify the clear time span in

each stage because. From my reading your
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Lesson plan 5 Chai

Chai:
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report, In each teaching activity stage takes quite

long time lots of time.

(Lumduan’s lesson plan, page 24-31)
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Ansunnunisasulunssll areurinlmsiSuus iy

PAIUINITNITHVY LN UNTAD UL UAUNTLUL LA

lagldnrwndinguiuerdrunaeduluusuld wagnns

mauisivuiaty  uasiilaaiauinnluununis
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gaulliie approach 7ldlunsaeulunseilidudsiwl

dmFUngasun Ao Pre-While-Post listening Tu
druveananssumsiseudlunsazduaunsaasne
anusiulalunisSsuvesinseulaidusgsmiasasy

For this lesson plan, you show us the

development of writing lesson plan in English.

Taking new knowledge from discussion to apply
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in her instructional practices and sharing her new

knowledge. One thing that is very unique in this

lesson plan is the approach that you

implemented. It is the new approach for our

group. The Pre-While-Post listening in each stage

of the activities can enhance students’

confidence well.

(Lumduan’s lesson plan, page 24-31)

Excerpt 35 was the example presented the different of Lumduan lesson plans.

After she had learned in the TLC about the effective of activities on students’ learning.

Then she tried to make change in her lesson planning.

Excerpt 35

Lesson planl Production Stage: 1. ATLANWUURNTINYENSI0EUN18189Ng Y

509 What subject do you like? Ty

FUIULNB YUY
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2. UnSEUYNLUUE N Nwen1sleu

ATWDINGY WAITINAULRALAINOULUUEIN

VinweNsun1¥I8INgY

1. The teacher distributes a worksheet of

what subject do you like? to students.

2. Students do the exercise and correct

it together.

1. Students presents their mini book.

2. Teacher monitors and records

example of

good/ error language.

3. Present with the whole class and

peer feedback.

(Lumduan’s lesson plan, page 24-31)
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For the part of production stage, Lumduan no longer only used worksheets but

she added activities in order to encourage her students to perform tasks by themselves

from previously gained knowledge. During the lesson she would monitor and facilitate

students and provoke discussions and involvement in the activities in order to

conclude and wrap up the lesson

Conclusion

This chapter explores findings in answer to the following questions: How do

English teachers learn collaboratively in a Teacher Learning Community? and How does

a Teacher Learning community influence the instructional practices of English

teachers? The triangulated data revealed that the TLC influences collaborative learning

in a variety of ways. Members are more innovative in researching learning; they are

more focused in the design of instructional practices and writing lesson plans; they

benefit greatly from the interchange of ideas in the TLC. Moreover, instructional

practices are greatly enhanced through participation in TLC. Members are more

confident about trying new ideas and as a result of face-to-face meetings and journal
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reflections, they have more ideas to implement in the classroom. Field notes indicated

moments of illumination by members and greater understanding and motivation on

the part of students.
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CHAPTER V
DISCUSSION

This chapter presents the summary of the study, summary of findings, and a

discussion of the findings. It also presents the ways in which teachers learned in TLC

to develop their teaching and the effect of TLC on instructional practices in comparison

with the findings of a previous study considered together within a Thai context. In

addition, pedagosgical complementation and recommendations to benefit future study

will be presented in this chapter.

Summary of the study

The study employed qualitative research methods to achieve two main

purposes. First, it aimed to determine how English teachers learn in a Teacher Learning

Community. The second objective was to identify how a Teacher Learning community

influences the instructional practices of English teachers. The five participants in the

research were drawn from schools in Sisaket Educational Service Area Office 3, in

Sisaket province. The participants were volunteers and demonstrated a commitment

to the shared mission, vision, values, and goals of the Teacher Learning Community.
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The research instruments used in this study were field notes, observation,

journal reflection, and lesson plans compiled from all activities and meetings. The data

obtained by coding from the three instruments was analyzed by using data

triangulation.

Summary of the Findings

This study was articulated by data derived from the triangulation of expanded

field notes, journal reflections and lesson plans. The findings clearly clarified the

research questions as follows,

The data illustrates that teachers drew on different aspects of instructional

practice from a variety of online sources. Through their involvement with TLC, teachers

assumed greater responsibility for learning and committed to updating their journals.

The journal reflections and feedback sessions illustrate the extent and effectiveness

of members’ learning from online sources.

Collaborative learning from sharing lesson plans was a natural progression from

online learning. Knowledge gained by members was transferred to lesson plans and
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later shared with other members. These practical instructional techniques were

combined for the benefit of all members and later for their students. Specific feedback

was given in face to face meetings that could later be used in improved lesson

planning; in particular planning strategies for teaching specifics such as vocabulary and

grouping students were particularly beneficial to members. Teachers presented lesson

plans and colleagues asked for specific direction and clarification. This process of

refining not only facilitated shared knowledge but also gave impressive clarity in the

group lesson plans.

Teachers learned the prime importance of tailoring ideas to their particular

students and classroom environment. Simply copying ideas without considering the

specifics of their student populations was unproductive. Great ideas still needed to be

evaluated carefully and shaped to suit the requirements of each teacher’s students.

One of the ways of addressing student motivation problems was to tailor the material

to suit the students for whom it was prepared. In addition, there was a very useful

review process in TLC where teachers could give feedback about what worked, what
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did not and why; crucially, how to address issues or implement further improvements

also brought benefits.

Members learned that one of the keys of effective classroom management was

careful design and planning. In this way potential problems could be reduced or

eliminated, which is more effective than trying to remedy something that has already

gone wrong through poor planning. As a result, the learning process ran much more

smoothly with minimal disruption. Also, when teachers have a clear picture of what

they are trying to achieve and communicate this to the students, it increases student

motivation because students know what they are trying to achieve and what they have

to do to achieve it. This aspect of clarity was effectively supported by shared journal

reflections and feedback. In essence, the clearer the direction, the more students were

likely to understand what to do and how to commit to the learning process.

There were several invaluable benefits from the shared experience of TLC

members. One very practical benefit was making best use of online resources in lesson

planning and as a result students became more engaged as they were presented with

stimulating material. In addition, teachers became more aware than ever that teaching
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strategies needed to be shaped differently for each student population. The value of

shared knowledge about what worked and what did not could not be over-estimated.

Real practical experience from professional colleagues about pitfalls to avoid and

techniques that succeeded were treasures beyond a price.

One of the major benefits in this arose from lesson plan sharing. This occurred

in several stages. Plans would be presented and opened for comment, challenged and

clarified. Later, the presenting teachers would reflect on and share what they had

learned as a result from this process. One of the significant improvements in TLC was

how preparing lesson plans was viewed; they were no longer a necessary evil but a

useful tool that could even be fun to write. In addition to the greater clarity of purpose

in writing and implementing lesson plans, teachers found that their greater clarity of

purpose enabled them to give more effective guidance to the students in their care.

In summary, the findings of this study provide clear evidence of the benefits of

TLC regarding collaborative learning and instructional practice. Members’ professional

development was enhanced by shared experiences in face-to-face meetings and
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through journal reflections. Members experienced increased confidence in preparing

lesson plans and exploring sources and new material. The members also appreciated

the atmosphere of trust and mutuality established in the TLC. Innovation was no

longer seen as a possible threat, mistakes were not an embarrassment but learning

opportunities.

As a result of the improved collaborative learning, teaching techniques were

greatly expanded. Lesson plans became clearer, class structures were more efficient,

and student understanding was verified more clearly. Students benefitted not just from

one local classroom teacher but from all the members of the TLC. There was a sense

in which everybody’s students were cared for by every member of the TLC.

Consequently, the improved instructional practices are ongoing within the context of

a shared teacher network.

Discussion

Three major findings from the present study are discussed in light of related

literature in this section.
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TLC that was established by members could affect teachers’ learning and

instructional practice.

Based on the findings in this study, the data showed that all the teachers had

learned to improve their lesson planning, teaching strategies and classroom

management techniques through the collaboration in TLC. The data from all three

sources, especially journal reflection reports, also showed the changes in their

instructional practices. These major findings from the present study provide another

concrete evidence to support the literature on the benefits of teacher learning

communities (e.g. Bolam et al. (2005) Darling-Hammond & McLaughlin, 1995); Little,

2002; Louis & Marks, 1998; DuFour & Marzano, 2011; Supovitz & Christman, 2005). For

example, Darling- Hammond and MclLaughlin (1995) noted that, in PLC, teachers

learned by collaborating with one another to implement new ideas, examine student

work, and reflect on what they see. They explained that these processes enabled

teachers to improve their instructional practice and therefore, improved students’

learning achievement (cf. Bolam et al. (2005) Little, 2002; Louis & Marks, 1998; DuFour

& Marzano, 2011; Supovitz & Christman, 2005). Supovitz and Christman (2005)
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explained that in the community teachers shared their expertise with one another and

thus resulted in improving their own instructional practices. The teachers in this present

study also reported the benefits of the lesson plan sharing session in helping them

learn how to improve their lesson design and instructional materials.

The TLC in the present study were established using the bottom up process,

in which the members agreed on their own free will to work together, without being

required by any top-down policy or institutional requirement. The teachers in this TLC

taught the same subject, English, and volunteered to join the community and

committed to follow the norms and to achieve the missions and vision that they

established by themselves (cf. Dufour, 2004, 2008). The data from all sources revealed

a strong commitment and energetic participation in organizing face-to-face meetings

and to share journals and lesson plans online throughout the three-month TLC amidst

their own busy schedule. The positive results in this study showed how member

commitment can help this self-established TLC to overcome the time issue mentioned

in literature as a critical factor in running TLC (e.g. Cochran-Smith & Lytle, 1999; Dalal,
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2013; Darling-Hammond, 2005; Hiebert, Stigler, & Manaster, 1999; Lortie, 1975; Paine &

Ma, 1993; Wang & Paine, 2003).

Sharing is the key process.

The second key finding in the present study suggests the importance of the

sharing process in facilitating the members’ learning in the TLC, as noted in previous

studies (e.g. Mahfud, 2017; DuFour, Eaker, and DuFour (2005). In this TLC, sharing was

a key activity in all processes, from the first meeting to face-to-face meetings and

online social media interactions. The data from all sources consistently showed how

all the members benefited and learned how to improve their instructional practices

from those sharing sessions. To improve the performance of educators, Mahfud (2017)

indicated sharing as a key aspect to support teacher collaboration. DuFour et al. (2005)

explained that sharing can promote a collaborative culture of teacher learning and

transformative teaching. They elaborated that when teachers shared their expertise

with one another in TLC, each member could learn from the best practices and apply

the ideas in their own style that fits their contexts and students. In the situation such
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as the one in the present study, a number of English teachers did not have an

educational degree in English teaching, the sharing opportunities created in this self-

established TLC seemed to have compensated the lack of ‘experts’ in the community

(cf. DuFour, Eaker, & DuFour, 2005). Mertler (2018) explained that when teachers had

a chance to ‘share’ and ‘learn’ from one another, they could gain confidence in trying

out new ideas in their classrooms.

Culture of collaboration and trust: Key factors for the success of TLC

The success of the TLC in the present study suggested that the culture of

collaboration and trust built among the members were the key factors (cf. Cochran-

Smith & Lytle, 1999; Lave & Wenger, 1991a; Cordingley, 2013). When working in TLC,

the members changed from learning for teaching only their own students to learning

for improving their instructional practices in order to support the community’s shared

goals, which was described as a shift from independent working to interdependent

working by Dufour & Dufour (2012). The findings in this study revealed that the

processes implemented in this TLC, which were based on the six principles of PLC
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(DuFour, 2008), changed the culture of learning among the members from isolate

learning to collaborative learning. By agreeing to the core values regarding the equal

roles of the members, all the teachers, with varying teaching experiences and

expertise, had the same opportunity to present their ideas and provide feedback to

one another. In this TLC, the members reported trusting one another and were

observed to feel ‘safe’ to give candid information when sharing their lessons and

reflecting on their instructional practices. Lave and Wenger (1991a) noted that ‘trust’

is vital to a successful TLC. Cordingley (2013) explained that when members trust each

other, they are more likely to try things out and consequently learn from that. The

members in this TLC consistently reported how they were there to ‘learn’ and ‘share’

in the community without fearing to ‘lose face’.

Limitations of the study

The present study has provided insights into how an English teacher learning

community can be established in a voluntary manner; nevertheless, the implication of

the findings should be used with a few limitations. First, since the number of the
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members in the present TLC was rather small and shared similar socio-economic and

geographical backgrounds. This may have affected their working style and culture.

Second, the changes in the teachers’ instructional practices were determined based

on the written documents, including the journals and lesson plans that the teachers

shared in the TLC only.

Pedagogical implications

The findings from this study provide insights into how a teacher learning

community can be initiated and established from the ‘bottom’ up. The six principles,

proposed by DuFour (2008), employed in this study seemed to create the structure

that support the culture of collaboration and create trust among the members.

Adopting the processes designed in this study in establishing other teacher learning

communities with similar needs and contexts are encouraged.

Suggestions for further studies

Based on the findings in the present study, a few areas could be further

researched. First, since the members of TLC in the present study shared similar socio-
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economic and geographical backgrounds, an investigation of how a TLC can be

established by members with varied backgrounds would provide insights into how

socio-economic and geographical backgrounds may affect the way that TLC members

work together. Second, in this study, TLC members’ struggles to find time for face-to-

face meetings; therefore, finding out how online communication platforms can

supplement face-to-face meetings. Insights from such research would benefit the

promotion of TLC establishment among members from different schools or areas.
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Appendix A
Consent form for Participation in A Case Study of an English Teacher Learning

Community in Thailand Research Study

| volunteer to participate in a research study conducted by
Mrs. Hasakamon Duangmani.

| understand that the project is designed to gather information about:

How do English teachers learn in a Teacher Learning community in Thailand?

How can a Teacher Learning community affect the instructional practice of

English teachers?

I will be one of 5 people participating in this research.

My participation in this project is voluntary. | understand that I will not be paid

for my participation. | may withdraw and discontinue participation at any time

without penalty. If | decline to participate or withdraw from the study, no one

outside the participants will be told.

| understand that most participants will find the process interesting and

thought-provoking. If, however, | feel uncomfortable in any way during the

project, | have the right to decline to answer any question or to withdraw from

any activities.

Participation involves being interviewed and observed by Mrs. Hasakamon

Duangmani. Notes will be written during TLC activities and meetings. Audio
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tapes will also be made. If | don't want to be taped, | will not be able to

participate in the study.

| understand that the researcher will not identify me by name in any reports

using information obtained from this study without my prior written permission,

and that my confidentiality as a participant in this study will remain secure.

Subsequent uses of records and data will be subject to standard data use

policies which protect the anonymity of individuals and institutions.

Colleagues at my school will neither be present during TLC activities nor have

access to raw notes or transcripts. This precaution will prevent my individual

comments from having any negative repercussions.

| fully understand the briefing provided to me by Mrs. Hasakamon Duangmani.

| have had all my questions answered to my satisfaction, and | voluntarily agree

to participate in this study.

| have been given a copy of this consent form.



Participant Participant
(Lumyai) (Lumduan)
Date 8 / May / 2017_ Date 8 / May / 2017_
Participant Participant
(Chai) (Yod)
Date 8 / May / 2017 _ Date 8 / May / 2017 _

Participant and researcher

(Mrs. Hasakamon Duangmani)

Date 8 / May / 2017
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Appendix B

Participants Demographic
Participant 1:

| am an English teacher at a local school which has an extended school program

aimed at improving levels of educational achievement. | have been teaching English

for 22 years. My position is that of an English teacher who teaches in P.1, P.2 M.1, M.2

and M.3. I am also responsible for all students’ activities; school parents meeting,

Mother’s Day, Father’s Day, Christmas Day, New year’s Day, National Children's

Day. My position also includes being a school counselor teacher, a classroom

counselor, a school emcee and a supporter of all school activities as well as

being involved with the school director’s work too. | believe that if we try very

hard with experience gained year by year and by paying up most attention we can

support and develop our teaching and our students for being successful in the

near future . | am very pleased to join the TLC group because | would like to

gain more knowledge and learn from other teachers experiences for developing

teaching English. And lastly , all the useful things that |gain will be used to help

educate my beloved students. | will be very pleased to share my ideas with

TLC’s members. | truly think that everything that we share together will be
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useful for everyone. Hopefully, in the future we can still come to meet, greet,

join together and share our teaching experiences forever.

Lumyai

Additional School

Participant 2:

My school is my school which is located in Sisaket province. There are 173

students and 17 teachers here and my school is a local schoolc8which has an

extended school program. | have been teaching English for twelve years. My

responsibility is an English teacher who teaches Basic English and Extra English in

Mattayom 1 - 3. Furthermore, | am also responsible for teaching Physical Education

and Agriculture to students in Mattayom 1 — 3. My position also includes being a

classroom consultant and | am required to support all activities in my school. My belief

in teaching English is that everyone can learn the language by himself or herself

naturally but will succeed better if taught by a good teacher. If the teacher always

puts their heart in their students’ learning, students will completely get their probable

knowledge and experiences from the teacher. Moreover, the teacher should

emphasize, repeat and revise their lesson with the use of various activities. TLC group

originated from little dreams which contain the same vision to develop our students

from the heart. I’'m so proud to be joining this TLC. | hope to gain knowledge and
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experiences from the activities that we have been starting open-minded discussion

and brainstorming with each other. Not only our discussions can lead me to create a

new thing for my students but | also bring our teaching experiences for sharing to the

others too.

Yod

Additional School

Participant 3:

My name is Chai. | was born on December, 22th, 1983. Now | am 34 years old.

| finished Bachelor degree 12 years ago. Now | am an English teacher. | have been

teaching English for 9 years. | teach M.1-3 and | am very happy when | teach English,

although my English isn’t that good so I’'m still practicing. TLC is one of the ways to

improve my English. TLC will gsive me a big new experience. | hope to get new ideas

for making lesson plans, more new knowledge and more new instructional media from

TLC’s members. At the same joining time TLC will make me happy, make me smile

and | hope every member will accept me in this TLC group . TLC will be my family.

Thank you every one especially Ms.Hasakamon Duangmani (P’ lek). | love TLC.

Chai

Additional School
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Participant 4:

My name is Lumduan. | have been teaching for 9 years. | teach English in

Prathomsuksa 3 at my School. Our school has regular classes and IEP classes. We

provide the camps and activities for our students during the year such as English,

Science and Math camp, Christmas day, etc. As an English teacher, | expect that my

students can read and write English, including communication with other people so |

try to encourage them to study Enslish by using several materials such as games, songs,

online media, etc. | believe that if they enjoy themselves during English lessons, they

will be more willing to learn English. Finally, | hope they will love English and will have

a successful future.

TLC is a group of people sharing as it brings members together from different

backgrounds and levels of experience to join together. | wish to join this team and

work together as friends. Even though we work in other schools, when we have time

we will meet to share ideas about songs, chants, games, materials, etc. Moreover, we

will support and help our team to solve the problems in the classroom. I’'m conscious

of learning during a meeting such as how to write the lesson plans or how to use

classroom management techniques which allow my skills and capabilities to grow. |
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think the results of TLC will not only be students’ development but also the progress
of teaching and teacher behaviors.

Lumduan

Primary School
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Appendix C
TLC Principles (DuFour & Reason,2016)

1) Shared mission, vision, values, and goals
2) A collaborative culture with a focus on learning
3) Collective inquiry into best practice and current reality
4) Action orientation: Learning by Doing
(5) A commitment of continuous improvement
TLC Questions Discussion for group setting
1. The shared mission, vision, values, and goals

1.1. Building shared missions.

a. What is the purpose of us teaching English?

IngusrasAvaInIsaeuN wIBINguReasls
b. What should our teaching look like in an English classroom to ensure
that all students learn?
nsaeuluvipaFeunvsingureninisidnuuresslaiieliiulale
UnisguinnIsiseu;

c. How would people see our teaching changing?

yananeuenIziiunsiasuiUainisaeuveaseglsing
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1.2. Building a shared vision.
a. Can you describe the kind of English classroom we are trying to
create?
ARzeSuIBAnIfUTRISsuUNM S INquiTiwe LT Amme e wai g
anwzegals
b. What would our English classroom look like if it were a great place
to inspire students to achieve their English proficiency based on the
mission?  ieaFsuMWSINguarannsaElFeuiau AN
MN8N ulanuiusiavess mistidnvuzegials
c. What do you want to say to clarify our vision of English teaching to
the community if you only have two minutes?
vndeseSunedderimieaiunmsaounwisangulunmssueanguis v
guwuile Al 2 Wil ageiuiuinedidls

1.3. Building the Shared Values
a. How can we contribute to the common missions and vision of our
TLC?

RgatvayuiusiawagdIdevimivesgusuiiinsseuslaegsls

b. How can we as a team accomplish the missions and vision?
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[

lugugyuruwiinNIsseuSagasauTIausiawagIdesimilaagals
c. How can we create the system of accountability in our TLC?
is1agasssuvaNLsUinteulAnluguruwiaimaiseuslaegals
d. How can we change our culture of TLC in English teaching?
iazasunlasinusssumsasunwssngulugueuwsismsiousld
RN
1.4. Building shared Goals
a. What will the students improve?
HiEouazsimundatig
b. How will we know that we have achieved the goals?
sragnsuldegnslsintmneaaAderimivsdl fussaua
c. Are the goals we determined realistic?
Wneissl S dululdasmield
d.  What are the evidences we can use to measure the pupils’
achievement? fassoemdngiulathe  fisraansaunlflunsiananin
GRERLONAET
e. When will the final assessment of the goal occur?

nsUsgllunaioAndunanisiseusasiinduiiols
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2. Collective inquiry into best practice and current reality.
a. What is the best way to sequence their learning?
aa & aaadad v O = o v
’JﬁﬁL(ﬂLU‘N’JﬁVIGWl’stﬂumiﬁ]mJum@umiLiEJ‘ug‘?JENQLiEJu
b. What are the most effective strategies to use in teaching this essential
English?
nagnslanfiuseansamanianlunisaeuniwsingy
c. How will we know when they have learned it and how to enrich their
learning?
Rgnsuleegelsngiseuminnsteul  uazazdauaudnenimnisiseus

Y a 1 t:’lj 1
GUEJ\?QLiEJummuaEJNbLi
d. How will we respond when they don’t learn to help them reach
achievement?
hegalsenuigiseuliiinnisiseus oA Uymuazeligisey
wiauaInIausIaingUsrasAlumsiteusle ?
e. What can we learn from each other to enhance our effectiveness?
a o v a | a o A a a a

Li?ﬁ]zLiEJ‘ngE)Zli‘UNmﬂﬁmﬁ‘ijﬂiu“qu‘ljuu%‘im%iﬂug LNBLNNUIEANTNIN

NNTADUVDINULDY
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3. A commitment to continuous improvement
a. Gather evidence of current levels of student understanding.
FIUTIUTDITOUTEAUANULL VDTS Y
b. Develop strategies and ideas to build on strengths and to address
weaknesses in students learning.
WﬁumummmﬁmLLaﬁ%miaauLﬁaa%ﬁWﬁLlfﬁﬂ LLagLLfﬂmﬂqméauiuﬂWi
UnSeuiiy
c. Implement those strategies and ideas.
UIBNswazwnAnlugnsUOR
d. Analyze the impact of the changes to discover what was effective
and what was not.
AnzinanszuiinananuUdsuilasiiodunniinisfidmaunas
damasiansilasuulad
e. Apply new knowledge in the next cycle of continuous improvement.
thesdnnuslmilusuliluigdnsmsimundelustnadeios

4. Results Orientation

a. The effectiveness of the teaching was assessed on the basis of

student results (DuFour, 2003).
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aunsaUseliuUsEananInveInisasuliaInkanIssEuIvetinE By

b. results of common formative assessments were shared amongst
team members (Langston, 2006).
fnmsudsiiunanidsudeyannnsussiiunansiFeudsevinaGouves
UniSeusenIeEndnlungy

c. ongoing common formative assessments were used and scored in
consistent ways to facilitate improvement.
thnstseiunaseninadeunnidegsaidedufirmafeafuiioduady

ANTWRIUINT
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Question for norms setting discussion
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Consideration

Proposed Norm

Time

a. When do we meet and how often do we
meet?

wiinmsdansUssgaidols  wasAntunntdes
Wesle

b. How long will each meeting be?
nsUsELuAazasaaeldnauile

c. How much time will we spend on each
lesson plan presentation and discussion?
aundnazldnanlunisnisiiauorazefiue
WNUATEDULAAZLNUUNULYIA

d. When will we post our lesson plans and
journals?
ﬂuﬁ%ﬂ’ﬂ%LNEJLLW'EILLNUﬂ’]iﬂBULLa317Uﬁﬂﬁ5ﬂﬂ’]'§

aoaulugneaulatiiiiale
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Consideration

Proposed Norm

Confidentiality

a. Will the face-to-face meetings be open to
welcoming other teachers?
nsUseunauaslvingviiudy 9 Whswuns
Useyunsoldl

b. What can be said after the meeting?
aglstneiasinlunalavdaninnsuseyy

c. Do we agree to provide candid information
to clarify our current practices?

a & w - 1 a 1% & a A&
amﬂmmumawialumﬂzLUG}LNEJSUEJ;JUam%NmUu
Jagtuieniuisudfveas
d. Do we agree to relate honest information of
students’ level of learning?

a & v = 1 o v a & a
dundniiusmevisli Iumiu%aua%yjamﬂu%ﬂ
a ) = o v = '
Lﬂmmsizm‘umamsw&mgﬁuaijwmah

Participation
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Consideration

Proposed Norm

a. What are the roles of TLC participants?

aundnluguruiiinIsseuimsiunumedials

b. How will we encourage everyone’s

participation?
wanunsanseauliaudnynauldiusule
ae13ls

c. What do we expect from the TLC
participants ?
aniseglsanaundntuguruuin TS eus
a. How will we conclude the discussion for
commitment?
iiEnsasUmseAeiioaddennasianiu
2e13l9?

Collective commitments

b. How will we deal with TLC participants
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Consideration

Proposed Norm

conflicts ?
IENMsIANsTetANdaTEnINan BTy
Tooegls

c. Will we reach a commitment by consensus?
iazusTatennatednaluenduiviely
Meeting channel

a. Where will we meet?%ﬁﬁmiﬂizsqm%um@
b. Which social media will be used to share
and discuss posts?
wltFodsnuguuuulaiisasldifiontstiuuas

afusIedaya
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Mrs. Hasakamon Duangmani obtained her bachelor degree in Education,
majoring in English Language from Ubon Ratchathani Rajabhat institute in 2001. After
16 years in teaching experience, she continued her Master degree in teaching English
as a Foriegn Language, Faculty of Education, Chulalongkorn University. She is a
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